








things are working when | see them noticing. That’s always something I try to write in
letters of recommendation for them - as an employment skill, having someone who
pays attention to details is a huge skill to have, so I try to tie it into things like that. It’s
too bad there aren’t more ways to fund programs, and more space.

Do you think there should be more schools and after-school programs that offer a
horse program?

Absolutely, | think there is a lot of value in it. We’'re getting farther and farther away
from our agricultural roots which is what this really comes back to, yet agriculture in
Southern California as a class/school subject is one of the fastest growing. We have
22,000 kids enrolled in FFA in Southern California, and you can see what they get out
ofit. I think that any time we go back to the basics we do our kids a favor. It’s really
sad when they don’t know where that food came from in the grocery store. | think that
if an administrator, or those who make decisions, could see what happens in a round
pen when that horse hooks up, wants to be part ofthat person’s herd, and that that kid
realizes how sensitive and how little input it takes to get a horse to do what they want,
once they understand —1 think that anybody who saw that would think there’s a
connection.

It’s so expensive to run - I’'m sure it costs us $5,000 a year or more to run this
program, but ifyou saved one kid, that’s kind of money well spent. | have a friend who
sent their son to one ofthose boot camps, that was $15,000 a month, but he said ifhe
goes out and gets drunk or something and kills someone, how much is $15,000 in the
big picture? We have one kid, I wish you could meet him, the only thing that’s kept
him straight in school is he found this and he loves it. He’ll build a career, he’ll
apprentice this summer with horseshoeing, but he’ll be the first one to tell you coming
in here as a freshman he was target-rich environment for gang members or any kind of
problems. | know this program kept him out oftrouble. He’ll tell the administrators,
“ifit wasn’t for FFA, | wouldn’t be in high school.” I know we have some kids that
have trouble fitting in, whatever their issues are, the horses don’t care. This is a safe
environment, that’s why my advanced kids bond so well because it’s totally safe,
because what happens on the farm stays on the farm. It really is okay to be friends with
people you otherwise wouldn’t look at.

In high school, there has to be something for all ofthem. They know for a fact that ifa
kid makes any kind of connection, whether it’s FFA or band or sports, the chances of
them being successful go way up. California’s dirty little secret in education is that we
supposedly have a 5% dropout rate. Well, you tell me how we get 900 kids in as
freshmen and graduate 450, and yet we have a 10% dropout rate. Just because they go
to home schooling or the C-school, how many of those kids complete these programs?
I think we’re kidding ourselves thinking our kids are successful.
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Interviewee: Richard Troy, Inner City Slickers
Date: 10/10/05
Could you describe your program?

The Inner City Slicker program is a program designed to help children, it’s strictly for
children to help them become better people and get better understanding in their lives.
We teach them several different things over the weekend that they’re here such as
roping, riding, caring for one another. We give them things to do by themselves, and
during campfires in the evening they get to open up and give us an inside look at
themselves, and it’s strictly themselves and not something that someone else is telling
them. We normally take them from ages 10 to 17 because right at that time in a child’s
life they’re open to go on either side of the fence, good or bad, committing crimes or
not committing crimes, and we try to get them to learn a profession, something they
really enjoy doing. If you don’t enjoy doing what you’re doing, you’re not going to do
it good. We teach them to become respectful, respect other people as you respect
yourself and always respect yourself. We give them the opportunity of coming to us
one on one and asking us questions, any kind of questions that they want to ask. Each
kid will benefit from it. As they enter the program, they’re skeptical, they don’t know
what they’re getting into. We explain that to them, and we tell them there’s no such
thing as “no” on our ranch. We will never have them do anything that will get them in
danger or hurt, we put enough people there to prevent that. Like with our horseback
riding, we’ll have three wranglers with one person riding a horse on a trail, one leading
and one on each side of the horse. We have different people that come, we have
veterinarians, trainers, all those people who put their part in'to help them with that.
When they go through the program, they don’t want to go home. They’re always
welcome back, we have some that have come for ten years. We make them junior
wranglers and they become people who help us with the other children because
sometimes a child can understand a child better than they can understand a grownup.
We teach them what work is and how to care for your animals. Your animals are

number one, you feed them before you eat, make sure they’re watered and taken care
of.

How long have you been involved in this program?

I helped originate this program in 1994, I was one of the very first people. We took the
children to a camp in Malibu for a weekend.

What made you want to be involved in a program like this?

I want to help the kids, help them be better people, because they’re our leaders
tomorrow, and we want to try to help put them in that position.

What do you hope the kids will get out of a program such as this?
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The ways to manufacture themselves a better life, to make them better people, more
understanding. I’ve encountered kids ten years later that have come to me and said, “I
remember coming to your place ten years ago, I loved it, can I come back?” It makes
you feel good.

What are some of the activities that the kids engage in, and why do you select these
activities?

We put a lot of emphasis on horseback riding because it’s very important to them to
learn horseback riding. Horses become part of the people, people become part of the
horses, they remember it for all their life, and horses do something to people. You
know a horse becomes part of you inside, the way you understand them and you feel
for them. Another activity we teach them is roping because it’s a matter of
concentration on what you’re doing. We teach them bull riding on a mechanical bull, a
barrel that’s mounted on telephone poles with garage door springs on it. It’s like a
bucking bull, the way we manipulate it you’ve got to concentrate on that riding, the
way you work your body.

Does fear play a role when it comes to these activities?

Oh yes, the kids are so scared. Let me give you an example from juvenile hall. One of
the girls stood there and said, “no, I’'m not going to ride on that stupid horse.” I told
her to just stay there and watch the other girls. I started to put the girls on my horse,
teaching them how to ride and then letting them ride around on their own. After a
while, the girl asked if I’d mind if she’d try it now. I said, “heavens, no, get on.” After
I got her on the horse, she didn’t want to get off. At the end of the day, before we left,
that girl came back to me and said, “can I say bye to you, and can I say bye to the
horse?” She kissed that horse four or five times before she’d get away from it. The
next week, we were at a different juvenile hall, and that same girl happened to be one
of the kids. When they came out, she was screaming my name, coming at me: “Can I
be in your posse? Can I be in your posse?” That is the effect of the horses on people,
that’s what horses do to the kids. I loved every bit of it, I got something from her and
she got something from me.

What are some of the skills that the kids learn?

They pick up the skills that we teach them, it’s important to know how to clean a
stable. There’s a hard way and an easy way to do it. While they are doing the cleaning,
I talk to them, correct them when they’re doing it wrong and pat them on the back
when they are doing it right.

What are some of the changes you see in the kids during a weekend?

Let me give you an example. We had one boy, he was sixteen years old. At the end of
the day, we give each kid the opportunity of talking about what they got out of the
weekend. This kid said: “I would like to say something for everyone here to pass it
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along. When I came here last Friday, I had an attitude, I had a terrible attitude.
Spending this time here, my attitude has totally turned around. Right now, I don’t want
to go back, I just want to stay at the ranch. I’ve learned so much just being here.” It’s
everything, the activities we do, the people and other kids they meet.

What are some of the things they kids take away from here?

It’s a continuation of what they’ve learned. We tell them that you should learn
something the best way you could possibly learn it, and then pass it along to someone
else. That will make this a better place to live for all of us. They will pass along some
things they’ve learned right here on this ranch. Things happen right here to these kids
they won’t forget for as long as they live. I still have contact with some of the kids and
they tell me that all the time. Some are married and have kids of their own now.

Why use horses? What do the horses provide that makes this unique?

I have a saying I use that the inside of a horse is like the outside of a man, and they all
go together. Once you come in contact with a horse, you become a different person.
Horses mirror the person’s attitude, that’s one of the purposes of it.

Do you think the kids transfer some of the lessons they learn here back to their daily
lives?

Absolutely. I’ve talked with children later after they’ve been to the ranch and they tell
me about what they’ve learned up here.

Do you see any change in the areas of respect and trust?

I see those changes constantly, with every group we have up here. Just with working
with them and talking to them. They are so much more cooperative when they leave
here, they just open up. We don’t try to make cowboys out of them, that’s not the idea
—it’s to be better people.

What are some of the challenges in this work, and are there things that are not
working?

I can’t think of anything that’s not working. Some children don’t want to be part of it
at first, but then you can’t get them away from the horse. The things we’re doing are
working awfully good, that’s why I stayed with it.

Would you agree that these changes are difficult to measure?

We can definitely see it, but it’s impossible to measure because it’s something that
happens inside them. But people recognize it, their parents recognize it, they’ve called
me and written me letters about the changes in their kids. One of the officers in
juvenile hall has told me that after we’ve come to the juvenile hall, the kids that were
in our program behave much better and even try to influence the other kids. The have a
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much better attitude. They always ask us when we can come back. I think that’s
important right there.

Would you say that participating in this program can have long-lasting effects?
From all the reports I’ve gotten back, that’s a definite.
Do you have the kids process and share their experiences with the group?

At the end of the program, we have all of them sit down with the wranglers, and every
child has the opportunity to speak. We ask them, “what have you learned from this
program?” They tell you, and it’s amazing.

What advice would you give others interested in this kind of work?

The best thing is to respect and love the kids, understand where they can go wrong and
have gone wrong, and help them get out of it and become better people. Be ready to
work hard, because then the children will work hard. It gets their mind off other things,
especially the ones that are in a shell or scared.

Do you think if the kids had more opportunities to participate in such programs you
would see even more changes?

I believe so, yes. The more they are part of it, the more change will happen. Being in a
different environment is the key, it’s the first thing. We make it all come together, try
to get the kids to understand it. It might take some time, it took us about 20 minutes
one time to get a kid on the horse. He was scared, and I would hold his hand once he
got on and someone else would lead the horse on the lead line, and we’d keep talking
to him. After a few moments, he was riding the horse around by himself, big
Mariposa. He was riding that horse around five or six times alone, he didn’t want to
get off. Now right there, we broke through to that kid, and before he left he came over
and said, “Mister, you really taught me a lot, I really enjoyed this.” This was in
juvenile hall, I don’t know why he was there, but I do know he learned something, and
I do know one thing, I learned something from it. There’s a lot of young people there
that should not be there.

Is one of your objectives to provide the kids with good memories and have fun
experiences?

Oh yes, they will remember it as long as they live.
Is there anything you would like to add we haven’t talked about?

We need more programs such as this. We are planning to set up several more locations
and I’'m working with different people to hopefully make it happen.
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APPENDIX C

HORSE PROGRAM MODEL
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Proposed Model

Horses & At-risk Youth:
An Alternative Approach to Reconnect
Adolescents
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PURPOSE & OUTCOME OF THE PROGRAM

The proposed horse program consists of two major educational components: The
horsemanship component and the life skills component where students learn essential
life skills to increase their achievement and facilitate reintegration into society. This
model intends to provide essential strategies for at-risk youth by helping them gain
competencies, develop self-confidence and learn how to become a better citizen.

The purpose of this program is to meet the following specific goals & objectives:
A. Horsemanship Component:

Goals: 1. Students will learn basic horsemanship and riding skills, including the care -
and management of horses.

2. Students are exposed to non-traditional vocations in the equine industry.

Objectives:

1. Students will be able to perform routine skills involved in the daily care and

management of horses such as feeding, cleaning, health care, exercising and

grooming.

Students will be familiar with basic horse terminology and equipment.

Students will be able to lead and control a horse from the ground.

Students will be able to saddle and bridle a horse.

Students will be able to demonstrate basic riding skills by being able to execute

various patterns in the arena at various gaits.

6. Students will become knowledgeable of various careers in the horse industry such
as horseshoer, groom, veterinary assistant, trainer, breeder, racetrack operator, etc.

e

B. Life Skills Component:

Goals: 1. To provide an effective, alternative, experiential behavioral intervention
program that engages the at-risk students physically, mentally and emotionalily.
2. To develop and improve life and citizenship skills, work ethic and attitude of
at-risk students.

Objectives:

1. Students will be able to follow directions and work with others to accomplish a
common goal.

2. Students will develop greater awareness of their emotions and non-verbal
communication.

3. Students will be able to demonstrate effective communication skills including
assertiveness, direction and initiative.

4. Students will learn and master a new skill — horsemanship — which enhances their
confidence in new projects and increases self-esteem.
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5. Students will learn to respect and trust a big animal and other participants which

aids in their development or restoration of trust in others.

Students will develop and improve problem-solving skills and creative thinking.

Students will demonstrate increased motivation and work ethic.

8. Students will be able to make a connection between what they have learned with
the horses and success in the classroom and other areas of their lives (transference
of learning to other settings).

N o

METHODOLOGY
Scope of the Program

For this program, sixteen students will be selected to participate in the horse program
which will be conducted over three months. It offers a minimum of four sessions with
each session lasting two days. Additional sessions are encouraged to reinforce learning
in the classroom as well as hands-on practice.

Four suitable and carefully selected horses are brought to the facility for each session
and stay overnight at the facility. This allows the students to experience horse care and
management as well as all chores involved in their care, an important part of their
learning. Appropriate pens are set up to insure safe and secure housing of the animals.

All activities are coordinated, supervised and evaluated by the program director. In
addition, horse experts conduct and supervise the horsemanship and riding lessons for
the students. Additional staff is utilized to insure safety and proper supervision (i.e.
horse-knowledgeable volunteers).

The activities involving horse contact and handling/riding will be conducted in the
appropriate enclosures. For example, groundwork will be taught in the roundpen, and
riding activities will take place in the arena designed for that purpose. While the

_ materials for these enclosures might constitute a considerable expense, they are an
absolute necessity to ensure an appropriate environment that is safe and controllable.

With all activities, the safety and well being of all participants, humans and horses, is
the primary concern. Only horses suitable for novice handlers/riders will be selected to
participate in this program. All contact with the horses will be directly supervised by
experienced horsemen (and —women) and additional staff. When not in use, all
equipment and horse facilities will be secured.

Participants will wear appropriate riding attire consisting of jeans, boots, and a safety
helmet. Should a participant not agree with the rules and safety regulations prior to or
during the program, he will be removed from the program immediately.
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Activities

The activities in this project fall within Equine Facilitated Experiential Learning, an
emerging field in which horses are used as a tool for emotional and cognitive growth
and learning. Participants learn about themselves and others by participating in
activities with the horses and then processing behaviors, feelings and patterns.

The schedule below is a general outline of planned activities. They may be modified,
built upon and supplemented by other activities as the program evolves. A variety of
lessons and problem-solving activities can be used to enhance learning.

Activities: Sample Schedule of Activities

SESSION I:

Day 1:

8:00 AM to Lunch:
- Orientation:
“Code of Conduct”: Rules & expectations (incl. treatment of horses)
- Myths vs. facts: What is a cowboy? What do we know about horses?
- Words to review (respect, trust, communication, determination, “cowboy up”,
leadership, teamwork, etc.)
- Intro to activities, wranglers and horses
- Horse & handler safety demonstration
- Assign teams and leaders
- Basic horsemanship:
Haltering and leading a horse: Demo and practice
- Demo: Grooming a horse
Introduction to groundwork: Roundpen demo & practice
- Intro to tack, saddling and bridling a horse
Riding demonstration
- Group meeting: Review & announcement of afternoon activities; participants then
feed horses carrots, check water, talk to wranglers and get to know horses.

Lunch break

1:00 PM to 2:30 PM:

- Group meeting: Announcements & Assignment of Activities:

- Group A: Two groups (with 8 boys total) are assigned horses and, with
guidance and supervision of wranglers, will groom and saddle their horses
(two boys per horse). This group will then receive basic riding instruction and
practice in the arena (sidewalkers provided individually).

- Group B: The other two groups will learn and practice how to rope using hay
barrel “dummies”. If they finish early, they will watch Group A.
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2:30 PM to 4:00 PM:
- Groups switch activities.

4:00 PM to 4:30 PM:
- Horses are untacked, brushed and put away. Feeding and cleanup
- Equipment put away and secured

4:45 PM to 5:30 PM:

- Wrap-up (Processing/reflective component): Group talk/share activity about the
day’s events, learning experiences, etc. guided by instructor. Completion of
journal entries and record books.

Optional:

7:00 PM - 9:00 PM:

- Evening indoor activity to immerse participants in the world of horses.
Potential activities: Intro to careers in the horse industry with guest speaker from
the horse industry; horse videos; conduct a “horse fair” with info on breeds,
history and variety of uses for horses; arts & crafts/creative writing, etc.

Day 2:

AM:
- Feeding horses and mucking stalls; set up equipment and supplies
- Orientation to activities & review of safety procedures
- Practice skills learned previous day:

Group A: Practice roping skills. If finished early, they will watch others.

Group B: Halter, groom and tack up horses; then practice independent riding
skills and learn to execute a basic pattern through cones/barrels.

- Groups switch activities. Group B then untacks and puts away horses for lunch.
Lunch break
PM: “It’s showtime!”

- Students get to show off their new skills by putting on a demonstration for the
others of skills learned.

Each participant will be announced and receives points for his performance,
riding and roping. Together with points earned while practicing horsemanship
skills throughout the weekend, participants accumulate points toward their
certificate of completion.

This activity is not so much based on competition but rather intended to
motivate the boys to put forth their best efforts.
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- Horses are untacked, brushed and put away. Feeding and cleanup.
Wrap-up, share activity, reflection, evaluation, completion of record books
and: journal writing by participants.

- Clean-up & good-byes. "

]
SESSION II - IV:
i

These 2-dayf sessions repeat the warm-up and closing activities of the previous
sessions. Besides providing practice of previously learned skills, they will feature the
following activities as basic skills progress:

|

- Cohtrolling a horse from the ground in the roundpen

- Gr;oom and tack the horse (incl. knowledge of tack)

- Riding specific patterns in the arena at all three gaits (walk, trot, lope).
- Riding bareback

- Barrel racing

- R(#ping of dummies and livestock from the ground

FINAL AC;TIVITY: Western Horse Show & BBQ

In front of invited guests and parents, students have the opportunity to show off their
newly learned skills during a Horse Show. This will be a big event featuring several
riding and roping demonstrations in which all students participate, including barrel
racing and roping of livestock. During the final award ceremony, all participants
receive a Certificate of Completion as well as a trophy. In addition, ribbons for the
winners of the barrel racing event are awarded. A traditional BBQ is served to all
participants, staff and guests.

|

Evaluatioh Plan

1
Students’ learning and outcome of the program is evaluated as follows:

i
- Pre- and I!r;ost—testin,q of students:

Students complete an evaluation record of Horse and Life Skills at the beginning and
end of the program. This will be a self-evaluation instrument based on the targeted
objectives. It asks the participants to rate themselves using a Likert scale of
measurement, true/false questions, as well as open-ended questions.

Furthermore, students complete a final evaluation with open-ended questions where

they can share and comment on their experiences in detail.
|

- Student/completion of a Record Book/Journal:
|

Each stucjlent receives a Record Book/Journal in which they can assess and reflect on
their learning. It will include checklists for skills to be learned (horsemanship as well
as life sk‘ills) together with writing prompts encouraging tracking their goals, progress
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and reflection. Special emphasis is put on processing the life skills learned while
working with the horses and prompting students to make the connection to other areas
of their lives.

- Staff Anecdotal Records and Observations:

During the program, staff will keep anecdotal records of the progress of the students
which will be summarized and evaluated at the end of the program. The staff
observation logs include specific questions that address changes in attitude and
behavior during and as a result of the program.

- Final evaluation:

At the end of the program, the data from all evaluation instruments is analyzed and
compared. In order to determine the overall outcome and success of the program,
results are categorized and examined regarding the following questions:

- Were the learning goals and objectives met?

- Which areas showed the most growth?

- What are the key findings?

- What are secondary findings?

- Were there additional or unexpected results?

- Which parts or activities were most effective? Which were least effective?
- How should the model be modified or supplemented?

Sample forms and evaluation instruments are attached. They include:

- Participant Application

- Safety & Commitment Contract
- Learning Goals & Objectives

- Student Pre- and Post-Test

- Journal Writing Prompts

- Skills Grade Sheet

- Staff Observation Log

- Final Student Evaluation

- Final Staff Evaluation
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TPR Horse Program:
Application to Participate

Last Name: Fix;st Name; DOB:

Program info

The horse program will take place during eight all-day sessions. In addition,
participants take part in special classroom sessions and instruction, workshops and
demonstrations.

A maximum of 16 students will be admitted to this program. It will teach basic
horsemanship (how to handle and take care of horses), ranch maintenance, roping and
riding skills — and in the process, you will learn a great deal about yourself. After
completing the program, you will receive a Certificate of Completion, Vocational
Education Credits, and a chance to demonstrate your newly learned skills for invited
guests at our horse show. ' ' :

Requirements & Expectations:

- Youneed to commit to the entire length of the program (2 1/2 months) and
agree to participate in all activities to the best of your abilities, outdoors and
indoors.

- You need to be willing to try new things and follow all staff directions
readily. This will ensure the safety and well-being of all participants (humans
and horses) and your success in the program. Wearing safety helmets during
riding activities is a must.

- When you are admitted, you will be expected to agree to sign a contract to
complete the program.

If there are more applicants than the maximum number of available spots at this time, we will
choose the participants based on screening interviews, your letter of application (to be
completed on page two of this form), and other criteria.

I agree to participate in this program as described above:

Student Signature Date

-> Please also write a short response to the questions on page 2 of this form ->
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Letter of Application:

Why would you like to participate in the horse program?

Do you have any experience with horses (not a requirement)? Yes No

If yes, please describe:

Are you currently in a vocation? No Yes Instructor,

Are you willing to be a “stand-by” participant? Yes No

What makes you a good candidate for this program?
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TPR
HORSE PROGRAM

Student Manual

Name: : DOB:

Start Date: End Date:
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TPR Horse Program:
Participant Safety Contract &
Commitment

By signing this contract below, you agree to comply with all rules and regulations of
the program to ensure the safety and well-being of all participants, humans and
horses alike, as well as your success in this program. In addition, you commit to
participate to your best abilities in all parts of this program for its entire length.

The rules and regulations are as follows:

1.

2.

Follow all instructors and staff directions. Listen and act promptly — it will
keep you safe and help you learn.

All Twin Pines Ranch rules apply during this program. These are the rules
you previously signed when you arrived — don’t forget you agreed to them.
Follow all “Horse Sense Rules”. These rules are included in this manual and
demonstrated at the beginning of the first session.

All activities take place in the designated areas under proper supervision
only. Participants need to stay within the designated areas for their group at all
times with staff present. Mounting and riding the horses is only allowed when
you’re told to do so.

Wear appropriate clothing including helmets as instructed. This will further
keep you safe and is a requirement. All riders must wear helmets at all times.
Treat all staff, fellow participants and horses with respect and appropriately.
No further explanation should be necessary — kindness goes a long way with every
living being... _

Participate in all activities to the best of your abilities. Your willingness to try
new things will help you succeed — in this program and life in general. Give it
your all.

Complete all questionnaires, tests and writing assignments. We need to find
out what you learned about horsemanship and yourself in this program — although
probably not your favorite part, it is extremely important!

Failure to comply with these rules and regulations will result in your removal
from the program. All participants must take this very seriously — remember,
you volunteered to participate knowing these rules.

I agree with these rules & regulations and fully commit to this program:

Participant Signature Date
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LEARNING GOALS & OBJECTIVES
The purpose of this program is to meet the following specific goals & objectives:

A. Horsemanship Component:
Goals: 1. Students will learn basic horsemanship and riding skills, including the care
and management of horses.

2. Students are exposed to non-traditional vocations in the equine industry.
Objectives:
1. Students will be able to perform routine skills involved in the daily care and
management of horses such as feeding, cleaning, health care, exercising and grooming.
2. Students will be familiar with basic horse terminology and equipment.
3. Students will be able to lead and control a horse from the ground.
4. Students will be able to saddle and bridle a horse.
5. Students will be able to demonstrate basic riding skills by being able to execute
basic patterns in the arena at various gaits.
6. Students will become knowledgeable of various careers in the horse industry such as
horseshoer, groomer, veterinary assistant, trainer, breeder, racetrack operator, etc.

B. Life Skills Component:
Goals: 1. To provide an effective, alternative, experiential learning program that
engages students physically, mentally and emotionally.

2. To develop and improve life and citizenship skills, work ethic and attitude of
students.
Objectives:
1. Students will be able to follow directions and work with others to accomplish a
common goal.
2. Students will develop greater awareness of their emotions and non-verbal
communication.
3. Students will be able to demonstrate effective communication skills including
assertiveness, direction and initiative.
4. Students will learn and master a new skill — horsemanship — which enhances their
confidence in new projects and increases self-esteem.
5. Students will learn to respect and trust a big animal and other participants which
aids in their development or restoration of trust in others.
6. Students will develop and improve problem-solving skills and creative thinking.
7. Students will demonstrate increased motivation and work ethic.
8. Students will be able to make a connection between what they have learned with the
horses to success in the classroom and other areas of their lives (transference of
learning to other settings).
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TPR Horse Program:
PRE/POST-TEST
Name:
Date

Part I: Horsemanship
Directions: Please circle T (=True) or F(=False) for the following statements:
1. I know how to feed and take care of a horse T
2. 1 know how to groom a horse and pick the hoofs

3.1 can lead a horse properly and handle it on the ground T
4.1 can saddle and bridle a horse T
5.1 am in control of the speed and direction when riding T
6. I feel comfortable and safe when riding

7.1 know and can demonstrate basic riding skills T

8. I know various career options in the horse industry T
9. I know how to properly use a rope

10. I can rope different targets with 70% accuracy

FE
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Part II: Personal Skills

The statements below describe how you might think, feel or act. Read each statement
carefully and circle what applies for you, do not skip any statements. Please respond
truthfully, there are no right or wrong answers.

Directions: Check how often the behavior occurs by circling:

N — Never S —~Sometimes O -—Often A — Almost Always

11. I set goals for myself

12. I finish what I started

13. I am aware of my emotions/feelings

14. I feel confident trying new things

15. 1 feel confident about solving problems

16. I give up easily when things get difficult

17. I am motivated to complete new tasks

18. 1 am proud of my accomplishments

19. I take time to think about my actions

20. I take responsibility for my own words and actions
21. I deal with winning and losing gracefully

22. I make careful choices and decisions

23. 1 know my strengths and weaknesses

24. I try my hardest in school

25. I want to do better but I can’t

26. I feel “stressed out”

27.1 feel ’m in charge of what happens to me

28. I am happy with my efforts in school

29. I ask others if I don’t know how to do something
30. I can see myself being successful
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Part I1I: Interpersonal Skills
Directions: Check how often the behavior occurs by circling:
N-Never S-Sometimes O-Often A — Almost Always
31. I listen well to others
32. 1 follow directions
33. I communicate well with others
34, I respect others
35. I trust others
36. I am aware how I come across to other people
37.1 get along with many other people
38. I enjoy working with others
39. 1 help others
40. I respect someone ¢else’s feelings
41. I accept change well
42. 1 consider myself a leader
43. I can express myself appropriately to others
44. T accept people who are different from me
45. 1 put myself in someone else’s shoes
46. 1 listen to and consider instructors’ advice
47. When I get into trouble, I try to work out a solution
48. I have a hard time controlling my anger
49. I ask teachers and counselors for help as needed
50. I think I am in control of my success
Please be sure you have marked all items — thank you!
Part IV: Learning Goals
Think about what you would like to learn in the next few weeks. In the first section,
write goals that relate to horsemanship, riding and roping. In the second section, write
goals you think would help you in completing the Twin Pines Program and your
educational success in school.
A) Horse Program Goals:
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A) “Life Skills” & Educational Goals:
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TPR Horse Program:

My Reflections: Gournal Waiking

Name: Date:

Writing Prompt: Write about the following in detail:

- Imagine you are writing a letter to a parent or friend about your experiences in the
horse program. Besides telling them what you’ve learned to do, also describe how it
made you feel and why, what you enjoyed especially and why, what was hard and why,
and how you could learn from these experiences for other areas of your life and the
future (for examples, relating to your attitude, actions and goals).
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Name:

TPR Horse Program:

Date:

Directions: Write a “freestyle” poem or song lyrics below about your horse
experiences. Each line should start with the beginning letter for the first word. Lines
do not have to rhyme but you can try, it will add a flow to it. Write down what comes

to your mind and feel free to be creative and have a little fun with it:

™ RO T

A o= 0%
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TPR Horse Program:
Skills Grade Sheet

Discipline:  HORSEMANSHIP _ RIDING _ROPING __ OTHER

Student Name: Horse Name:

Grades: A: Excellent B: Good C: Passing D: Needs Improvement
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TPR Horse Program:

Name: Date:

Your observations and comments are very valuable in evaluating this program. Please
complete as detailed as possible:

- What did you notice about the boys’ attitudes, actions and behavior in general?
How did they respond to the activities? What was different from their
“everyday” behavior? What stood out the most? What do you think they are
taking away from these experiences?

- What specific examples are noteworthy (individual cadets or behaviors)? Any
general comments/feedback?

THANK YOU!
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TPR Horse Program:

Name: Date:

Your responses to these questions are very valuable in evaluating this program.
Please complete as detailed as possible:

Circle Y (yes) or N (no) for the following statements to measure what you’ve
learned:

A. Horsemanship Component:

1. I have learned basic horsemanship and riding skills
2.1 have been exposed to careers in the horse industry
3. I can perform routine skills in the daily management of horses, including
grooming, feeding, cleaning and exercising

I am familiar with basic horse terminology and equipment

I can halter, lead and control a horse from the ground

I can saddle and bridle a horse

I can demonstrate basic riding skills and execute a pattern in the arena
at different gaits/speed

8. Ipossess basic roping skills

el
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B. Life Skills Component:

1. I have improved how I follow directions and work with others

2. I am more aware of how my attitude and actions affect my success

3.1 have improved my communication skills (listening and speaking)

4.1 have learned a new skill and have more confidence trying new things

5. I feel better about myself as a result of this program

6. I have learned to respect and trust the horse and instructors

7.1 have overcome the fear of not being able to learn to ride Y

8. I have stuck with every task from beginning to end until completed

9. I have been motivated to participate and complete the activities

10. If one way didn’t work, I looked for different ways to complete a task

11. I can make the connection between what I learned in the horse program
to how to succeed in the classroom and other areas of my life

12. 1 feel more confident in completing my goals

13. I learned about something fun to do in my free time

14. I plan to ride or work with horses again when I get home

15. I learned about myself (strengths, weaknesses, etc.) in this program

Z < <
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16. I learned I can do something if I really want to

17. 1 feel good about myself and am proud of completing the program
18. This program has had an overall positive influence on me

19. I learned that the harder you work at something, the better you get
20. I would do this program again if I had the chance

- What have been some of the best experiences of the program, and why?

T S Sl e
Z 22z 2ZZ

What have been the hardest parts of the program, and why?

What has your “horse partner” taught you?

Has the horse program shown you another way of life? Please describe in detail:

What have you learned about yourself? How did you react to new situations?
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What have you accomplished in this program, and how did it make you feel? _

How can the experiences from this program help you in your everyday life (such
as success in the classroom and life in general)?

What are you taking away from these experiences?

- Any general comments/feedback?

THANK YOU!
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TPR Horse Program:

Name: Date:

Your observations and comments are very valuable in evaluating this program. Please
complete as detailed as possible:

- Please summarize your observations regarding the participants’ progress in the
horse program. Include: What did you notice about the boys’ attitudes, actions and
behavior throughout the program? How did they respond to the activities? Were they
successful in completing the specific tasks? What changed or was different in their
demeanor or behavior? What stood out the most? Did they learn any “life skills” or
lessons in your opinion? Did they seem to enjoy the activities?
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What do you think they are taking away from these experiences?

Please add any general comments, observations and feedback:

THANK YOU!
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