
Learning Style Identification Exercise 
Answer Sheet

N ame_________________________ D a t e______________ C las s_______

Instructions: As each word is read, circle the letter 
indicating your response according to the following code:

A. Mental picture of some object or activity
B. Mental picture of the word spelled out
C. No mental picture/ sound of, word carries meaning
D. Physical or emotional feeling about the. word

1. A B C D ' 18. A B C D .. 35 .■ A B C •D
2 . A B C D 19. A B C D 36. A B C D
3 . A B c D 20. A. B c D ' 37 . A B C D
4. A B c D 21. A B c D 38 . A B C D
5 . A B c D 22 . A B c D 39 . A B C D
6. A B c D 23 . A B c D ' 40. A B C D
7 . A B c D 24. A B c D 41. A B C D
8. A B c D 25. A B c D 42 . A B C D
9. A B c D 26. A B c D 43 . A B C D

10. A B c D 27 . A B c D 44. A B C D
11. A B c D 28. A B c D 45 . A B C •D
12 . A B c D ' 29. A B c D 46. A B C D
13 . A B c D 30. A B c D 47 . A B C D
14. A B c D 31. A B c D ■ 48. A B C D
15. A B c D 32. A B c ,D 49. A B C D
16. A B c D 33. A B c D 50. A B C D
17 . A B c D 34. A B c D

Total Responses: A B C ]D
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A GUIDE TO INTERPRETING THE SCORE
A. Visualization — This category indicates the 

relative importance to the learner for actually seeing 
objects and activities in order for him/her to learn.

B. Written Word - This category is distinguished from 
the first by noting whether a person gets more details 
from an incident by seeing the event occur
(visualizations) or by reading a description of the 
event (written word). Persons scoring very high in 
this category have a great dependence on the written 
word. Persons scoring very low in this category may 
read quite well, but tend to translate written words 
into another category (visual images or sounds) rather 
than being able to get meaning from the words 
immediately.

C. Sound Understanding or Listening - This category 
indicates the degree to which a person is able to 
learn from hearing the spoken language without using 
some other mode. Persons scoring very high in this 
category will find audio tapes an invaluable aid in 
learning. Those scoring very low will probably need to 
work to increase comprehension of the spoken language.

D. Feeling or Activity - This category represents the 
importance of physical activity to the learning 
process. A person scoring high in this category finds 
it advantageous to become physically active in order 
to facilitate learning. Such activities include taking 
notes, writing out exercises, or pacing the floor 
while memorizing. Persons scoring fairly high in this 
category are usually compulsive note takers in class, 
lectures, and even films. They seldom need to refer to 
their notes at a later time because the activity of 
writing seems to impress the information on their 
memory.
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THE KEIRSEY CHARACTER SORTER
Copyrighted © 1997 Dr. David Keirsey

The questionnaire is in two parts. In the first 
part, for each question, rank each response 
according to your preference. Choose option 1 for 
most preferred choice, 4 for your least preferred 
choice.
Example
Example questions

lO 20 3O 40 My second choice is on this line.
lO 20 3O 40 My best choice is on this line.
lO 20 30 40 My third choice is on this line.
lO 20 30 40 My last choice is on this line.

Part I-

1. I' d do best in a job working with
lO 2O 30 40 systems & structures •
lO 2O 3O 40 material & services
lO 2O 30 40 human resources development
lO ' 2O 3O 40 tools & equipment

I
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2. I'
lO

lO

m in a
2o
2O

life-long search for more
3o
3o

40

40
thrills & adventures

self-understanding
lO 2O 3O 40 safety & security
lO 2o ■ 3O 40 efficient operations methods

3. I'm most self-confident when I'm
lO 2o 3o 40 strong-willed & resolute
lO 2O 3O 40 honorable & respectable

lO 2O 3O 40 . genuine & authentic
lO 2O 3O 40 adaptable & flexible

4. As a guide to action I look primarily at
lO 2o 3O 40 immediate advantages

lO 2o 3O 40 future possibilities

lO 2O 3O 40 past experience

lO 20 3O 40 the necessary & sufficient

5. I often like to be
lO 2o 3o 40 calm, cool, & collected
lO 2O 3O 40 cautious & prudent
lO 2O 3O 40 enthusiastic & inspired

lO 2O 3O 40 excited & stimulated
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6 I feel best about myself when
lO 20 3O 40 I'm graceful in action

lO 2O 3O 40 . I feel empathy for someone
lO 2O 3O 40 I'm rock-solid dependable
lO 2O 3O 40 I exercise my ingenuity

I keep coming back to
lO 2O 3O 40 figuring out how things work

lO 2O 3O 4O shoulds & shouldn'ts
lO 2O 3O 40 help others accept themselves
lO 2O 3O 40 perfecting my craft

I'd rather study
lO 2O 3O 40 arts & crafts

lO 2O 3O 4 0. literature & humanities
lO 2O 3O 40 business & finance
lO 2O 3O 40 science & engineering

I'm more inclined to trust
lO 2O 3O 40 pure reason & formal logic
lO 2O 3O 40 customs & traditions
lO 20 3O 40 intuitions & intimations
lO 2O 30 40 Impulses & whim
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I'm sometimes eager to
lO 20 30 40 make impression & have impact

lO 2O ' 3O 40 have romantic dreams

lO 2O 3O 40 belong & be a worthy member

lO 2O 3O 4O achieve scientific advance

If it were possible I'd like to become
lO 2O 3O 40 a technological genius

lO 2O 3O 40 a chief executive

lO 2O 3O 40 a wise prophet

lO 2O 3O 40 an artistic virtuoso

I appreciate it when others
lO 2O 3O 40 surprise me with generosity

lO 2O 3O 40 recognize my true self

lO 2O 3O 40 express their gratitude

lO 2O 3O 40 ask me what I think

I respect myself more for
lO 2O 3O 40 being autonomous & independent

lO 2O .30 40 doing good deeds

lO 2O 3O 40 having good intentions

lO 2O 3O 40 being bold & adventurous
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14. In facing the future I guess that
lO 2O 3O 40 something good will turn up
lO 2O 3O 40 it's best to stick to my

beliefs
lO 2O 30 40 my motto is "be prepared"

lO 2O 3O 40 it's best to have my doubts

Coming right down to it I tend to be
lO 2O 3O 40 efficient & pragmatic
lO 2O 3O 40 dutiful & diligent
lO 20 3O 40 compassionate & empathic

lO 2O 3O 40 practical & opportunistic

16. Thinking about misfortune
lO 2O 3O 40 I laugh it off
lO 2O 30 40 I wonder why
lO 2O 30 40 I make the best of it
lO 2O 30 40 I view it from a wide

perspective
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THE KEIRSEY CHARACTER SORTER
Copyrighted © 1997 Dr. David Keirsey

Part II

Select the appropriate response. Skip the difficult 
choices.

1. Do you think of your self as a
□ sentimental person
□ hard-headed person

2. Are you the kind of person who
□ doesn't miss much
□ is rather talkative

3. In trying circumstances can you be
□ too sympathetic
□ rather unsympathetic

4. Does interacting with strangers
□ tax your reserves
□ energize you

5. Are you swayed more by
□ a touching appeal
□ solid evidence

*
6. Do you tend to

□ keep.your ears open
□ blurt out what's on your mind

7. At work, is it more natural for you to
□ try to please others
□ tell others what to do
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8. At the market, are you likely to
□ waste no time
□ chat with strangers

9. If you must disappoint someone are you
□ warm & considerate
□ blunt about it

10. When the phone rings do you
□ hope someone else will answer
□ hurry to get to it first

11. Are you more comfortable in making
□ warm-hearted choices
□ tough-minded choices

12. At a party, do you
□ wait to be approached
□ strike up conversations

13. In a discussion, do you manage to
□ look for common ground
□ stick to your guns

14. Do you think of yourself as
□ a private person
□ an outgoing person

15. In evaluating others are you inclined to be
□ rather compassionate
□ rather dispassionate

16. At work are you inclined to
□ keep more to yourself
□ be sociable with your colleagues
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17. Which rules you more
□ your feelings
□ your thoughts

18. Do you consider yourself
□ "a good listener"
□ blessed with a "gift of gab"

I
19. With children, are you usually

□ forgiving & lenient
□ firm & tough

20. Do you prefer spending an evening with
□ a few friends you can really talk with
□ many friends, visiting with each briefly
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THE TRAITS OF TEMPERAMENT AND CHARACTER

CONCRETE ABSTRACT
cccwNicariON

nflELEMENE&TICN
CHARACTER

UTILITARIAN
ARTISAN

COOPERATIVE
GUARDIAN

COOPERATIVE
TTIP.AT.TST

UTILITARIAN
RATIONAL

Language
Referential
Systematic
Rhetorical

fl&imanic
Indicative
Descriptive
Heterodox

Associative
Imperative
Comparative
Orthodox

Inductive
Interpretive
Metaphoric
Hyperbolic

Deductive
Categorical
Subjunctive
Technical

Intellect
Directive Role 
Expressive 
Reserved
Inform. Role 
Expressive 
Reserved

Tactical
Operator
Promoter
Crafter
Entertainer
Performer
Composer

Logistical
Administrator
Supervisor
Inspector

Conserving
Provider
Protector

Diplomatic
Mentor
Teacher
Counselor

Advocating
Champion
Healer

Strategic
Coordinator
Fieldmarshal
Mastermind
Engineer
Inventor
Architect

Interest
Education
Preoccupation
Vocation

Artcraft
Technique
Equipment

Commerce
Morality
Material

Humanities
Morale
Personnel

Sciences
Technology
Systems

Orientation
Present
Future
Past
Place
Time

Hedonism
Optimism
Cynicism
Here
Now

Stoicism
Pessimism
Fatalism
Gateways
Yesterday

Altruism
Credulism
Mysticism
Pathways
Tomorrow

Pragmatism
Skepticism
Relativism
Intersections
Intervals

Sslf-Hnage
Self-Esteem
Self-Respect
SelfConfidence

Artistic
Audacious
Adaptable

Dependable
Beneficent
Respectable

Ehpathic
Benevolent
Authentic

Ingenious
Autonomous
Resolute

Value
Being
Trusting
Yearning
Seeking
Prizing
Aspiring

Excited
Impulse
Impact
Stimulation
Generosity
Virtuoso

Concerned, 
Authority 

• Belonging 
Security 
Gratitude 
Executive

Enthusiastic
Intuition
Romance
Identity
Recognition
Sage

Calm
Reason
Achievement
Knowledge
Deference
Wizard

Social Role
Mating
Parenting
Leading

Playmate
Liberator
Negotiator

Helpmate
Socializer
Stabilizer

Soulmate
Harmonizer
Catalyst

Mindmate
Individuator
Visionary
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THE KEIRSEY TEMPERAMENT SORTER II

Copyright © Dr. David Keirsey

1. Do you find visionaries and theorists
□ somewhat annoying
□ rather.fascinaing

2. Is it worse to be
□ a softy
O hard-nosed ■

3. Do you tend to be more
□ factual than speculative 
Q speculative than factual

4. When in charge of others do you tend to be
firm and unbending 
forgiving and.lenient

you more
observant than introspective 
introspective than observant

6. Facts
□ speak for themselves
□ illustrate principles

7. With people are you usually more
□ firm than gentle
□ gentle than firm

□

5. Are
□
□
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8. In stories do you prefer
□ action and adventure 
EZJ fantasy and heroism

9. In a heated discussion, do you
□ stick to your guns
□ look for common grounds

10. Are you the kind of person who
□ is rather talkative
□ doesn't miss much

11. Are you swayed more by
□ convincing evidence
□ a touching appeal

12. Do you feel better about
□ coming to closure
EJ keeping your options open

13. Are you inclined to be
□ hurried than leisurely
□ leisurely than hurried

14. Do you usually want things
□ settled and decided
□ just penciled

15. On the job do you want your activities
scheduled 

EZJ unscheduled
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16. Are you more comfortable in making
□ critical judgements
□ value judgements

17. Are you prone to
□ nailing things down
CU exploring the possibilities

18. Are you inclined to take what is said
□ more literally
□ more figuratively

19. Are you more
□ sensible than ideational
□ ideational than sensible

20. Is it your way to
□ make up your mind quickly
□ pick and choose at some length

21. Which seems the greater fault:
□ to be too compassionate
□ to be too discompassionate

22. Which do you wish more for yourself:
□ strength of will
□ strength of emtion

23. Are you more interested in
Cd what is actual
Cd what is possible
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24.

25.

26.

27.

28.

29.

30.

31.

Do you think of yourself as a
□ tough-minded person
□ tender-hearted person

Which is more of a compliment:
□ "There's a logical person"
□ "There's a sentimental person"

Are you more often
□ a cool-headed person
□ a warm-hearted person

Does interacting with strangers
□ energize you
□ tax your reserves

When finishing a job, do you
□ tie up all the loose ends
□ move on to something else

ik€ to

Do you tend to choose
□ rather carefully'
□ somewhat impulsively

Do you consider yourself
EZ a good conversationalist
□ a good listener

Do you prize in yourself
□ a strong hold on reality
D a vivid imagination
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32. Do you more often prefer
□ final, unalterable statements
□ tentative, preliminary statements

33. Do you value in yourself more that you are
□ reasonable
□ devoted

34. At a party, do you
□ interact with many, even strangers
□ interact with a few friends

35 At work do you tend to
□ be sociable with your colleagues
□ keep more to yourself

36. Waiting in line, do you often
□ chat with others
□ stick to business

37. If you must disappoint someone are you usually
□ frank and straight forward
□ warm and considerate

38. Do you see yourself as basically
□ thick-skinned
□ thin-skinned

39. Which appeals to you more
□ consistency of thought 
EZZ1 . harmonious relationships
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40,

41.

42.

43.

44.

45.

46.

47.

Would you say you are more
□ serious and determined
□ easy going

Do you prefer contracts to be
dl signed, sealed, and delivered
□ settled on a handshake

Is it preferable mostly to
Cd make sure things are arranged 
□ just let things happen nataurally

Are you more satisfied having
□ a finished product
□ work in progress

Is it worse to
□ have your head in the clouds
□ be in a rut

In making up your mind, you more likely to go by
□ data
□ des ires

Is it easier for you to
□ put others to good use
Cd identify with others

Do you think of yourself as
□ an outgoing person
□ a private person
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48. Do
□
□

you tend to
say right out what's on your mind' 
keep your ears open

49. In most situations are you more
□ deliberate than spontaneous
□ spontaneous than deliberate

50.

51.

In trying circumstances are you sometimes
□ too unsympathetic
□ too sympathetic

Are you more frequently
□ a practical sort of person
□ a fanciful sort of person

52. Do you tend to notice
□
□

disorderliness
opportunities for change

53. In sizing up others do you tend to be
□ objective and impersonal
□ friendly and personal

54. Do you more often see
□ what's right in front of you
□ what can only be imagined

55. Common sense is
□ usually reliable
□ frequently questionable
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56. Are
□
□

you drawn more to
f undament a 1 s
overtones

57. Are you inclined to be
□ easy to approach
□ somewhat reserved

58.

59.

60.

61.

62.

63.

Which rules you more
□ your thoughts
□ your feelings

Are you more likely to trust
CJ your experiences
□ your conceptions

Do you like writers who
□ say what they mean ,
□ use metaphors and symbolism

When the phone rings do you
□ hurry to get it first
□ hope someone else will answer

Do you prefer to work
□ to deadlines
□ just whenever

Children often do not
□ make themselves useful enough
□ exercise their fantasy enough
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64 At work, is it more natural for you to
□ point out mistakes
□ try to please others

65. Are
□
□

you more comfortable
after a decision
before a decision

66. Do you speak more in
□ particulars than generalities 
EH generalities than particulars

67. Is it better to be
□ just
□ merciful

□

69. Is
□
□

68. Are you more inclined to feel
down to earth
somewhat removed

clutter in the work place something you
take time to straighten up 
tolerate pretty well

7 0 . Are you more
□ routinized than whimsical
□ whimsical than routinized
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WHAT IS YOUR COLOR
Activity One
DIRECTIONS: Have attendees go around the room and 
read the character descriptions on each colored 
poster. Then they need to stand in front of the 
poster that they feel best characterizes them.

Activity Two
DIRECTIONS: Separate attendees into groups by their 
chosen color. As a group they are to explain what 
being that color means to them. (Allow them 30 
minutes together to strategize.)

Activity Three
DIRECTIONS: Assign each colored group a contrasting 
group. Using the characteristics of the other 
group's color they need to present an educational 
method that would best utilize strengths while 
minimizing weaknesses. Match Blue with Green, and 
Orange with Gold. (Allow them 30 minutes together 
to strategize.)

Activity Four
DIRECTIONS: Assign each colored group a contrasting 
group. Using the characteristics of the other 
group's color they need to work out a strategy for 
dealing with a disruptive student. Match Blue with 
Orange, and Green with Gold. (Allow them 30 minutes 
together to strategize.)
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GOLD
I need to follow rules and respect authority

♦Loyal, Dependable, Prepared^
I have a strong sense of what is right and wrong in life

♦Thorough, Sensible, Punctual^
I need to be useful and belong
♦Faithful, Stable, Organized^

I value home, family and tradition
♦Caring, Concerned, Concreted

I am a natural preserver, parent and helper
♦ AT WORK, I provide stability and can maintain 

organization. My ability to handle details and to 
work hard makes me the backbone of many
organizations. I believe that work comes before play, 
even if I must work overtime to complete the job.

♦ IN LOVE, I am serious and tend to have traditional 
conservative views of both love and marriage. I want 
a mate who can work along with me-, building a secure, 
predictable life together. I demonstrate love and 
affection through the practical thinks I do for my 
loved ones.

♦ IN CHILDHOOD, I wanted to follow the rules and 
regulations of the school. I understood and respected 
authority and was comfortable with academic routine.
I was the easiest of all types of children to adapt 
to the educational system.
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GREEN
I seek knowledge and understanding
♦Analytical, Global, Conceptual^
I live life by my own standards 

♦Cool, Calm, Collected^
I need explanations and answers 

♦Inventive, Logical, Perfectionistic^
I value intelligence, insight, fairness and justice 

♦Abstract, Hypothetical, Investigative^
I am a natural non-conformist, a visionary, a problem 

solver
♦ AT WORK, I am conceptual and an independent thinker. 

For me, work is play. I am drawn to constant 
challenge in careers, and like to develop models, 
explore ideas, or build systems to satisfy my need to 
deal with the innovative. Once I have perfected an 
idea, I prefer to move on, leaving the project to be 
maintained and supported by others.

♦ IN LOVE, I prefer to let my head rule my heart. I 
dislike repetition, so it is difficult for me to 
continuously express feelings. I believe that once 
feelings are stated, they are obvious to a partner. I 
am uneasy when my emotions control me. I want to 
establish relationships, leave it to maintain itself, 
and turn my energies back to my career.

♦ IN CHILDHOOD, I appeared to be older than my years 
and focused on my greatest interests, achieving in 
subjects that were mentally stimulating. I was 
impatient with drill and routine. I questioned 
authority, and-found it necessary to respect teachers 
before I' could learn from them.
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ORANGE
I act on a moments notice

♦Witty, Charming, Spontaneous^
I consider life as a game, here and now 

♦Impulsive, Generous, Impactful^
I need fun, variety, stimulation and excitement 

♦Optimistic, Eager, Bold^
I value skill, resourcefulness and courage 

♦Physical, Immediate, Fraternal^
I am a natural trouble-shooter, a performer, a competitor

♦ AT WORK, I am bored and restless with jobs that are 
routine and structured and satisfied in careers that 
allow me independence and freedom, while utilizing my 
physical coordination and my love of tools. I view 
any kind of tool as an extension of myself. I am a 
natural performer.

♦ IN LOVE, I seek a relationship with shared activities 
and interests. With my mate, I like to explore new 
ways to energize the relationship. As a lover, I need 
to be bold and I thrive on physical contact. I enjoy 
extravagant gifts that bring obvious pleasure to my 
loved ones.

♦ IN CHILDHOOD, of all types of children, I had the 
most difficulty in fitting into the academic routine. 
I learn by doing and experiencing, rather than by 
listening and reading. I need physical involvement in 
the learning process and am motivated by my own 
natural competitive nature and sense of fun.
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BLUE
I need to feel unique and authentic

♦Enthusiastic, Sympathetic, Personals
I look for meaning and significance in life

♦Warm, Communicative, Compassionated
I need to contribute, encourage and care

♦Idealistic, Spiritual, Sincerer
I value integrity, and unity in relationships

♦Peaceful, Flexible, Imaginative^
I am a natural romantic, a poet, a nurturer

♦ AT WORK, I have a strong desire to influence others 
so they may lead more significant lives. I often work 
in the arts, communication, education and helping 
professions. I am adept at motivating and interacting 
with others.

♦ IN LOVE, I seek harmonious relationships. I am a true 
■ romantic and believe in perfect love that lasts
forever. I bring drama, warmth, and empathy to all 
relationships. I enjoy the symbols of romance such as 
flowers, candlelight, and music and cherish the small 
gestures of love.

♦ IN CHILDHOOD, I was extremely imaginative and found 
it difficult to fit into the structure of school 
life. I reacted with great sensitivity to discordance 
or rejection and sought recognition. I responded to 
encouragement rather than competition.
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WORKING WITH YOUR TRUE COLORS
Gold Green Orange Blue

Esteemed by: Being of 
Service

Insights Recognition Helping People

Appreciated for: Accuracy & 
Thoroughness

Their
Ideas

Creativity Unique
Contributions

Validated by: Appreciation 
of Service

Affirming
Their
Wisdom

Visible
Results

Personal
Acceptance

At Work They 
Are:

Procedural Pragmatic Flexible A Catalyst

Their Specialty 
Is:

Results Strategy Energy Relationships

Their Overall 
Mood:

Concerned Cool, Calm 
Collected

Enthusiasm Committed

Key
Characteristic:

Reliability Ingenuity Skillful Authenticity
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IMPROVING PERSONAL RELATIONSHIPS
WITH A BRIGHT GREEN BY WITH A BRIGHT BLUE BY
Recognizing their need for 
independence ♦ Valuing their 
abstract thinking ♦ Helping 
them with day-to-day details
♦ Preserving their privacy 

to think and to read ♦ 
Accepting their lack of 

romantic gestures ♦ 
Realizing their stress comes
from the fear of appearing 
foolish ♦ Allowing them to 

be self-critical ♦ 
Understanding that they 

esteem themselves by being 
competent ♦ Praising their 

ingenuity

Making romantic gestures ♦ 
Having intimate talks ♦ 
Recognizing their need to
contribute ♦ Providing the 
warm touch and embrace ♦ 
Reassuring your loving 

commitment ♦ Expressing your 
feelings ♦ Being open and 

responsive

WITH A BRIGHT ORANGE BY WITH A BRIGHT GOLD BY
Recognizing their need for 
freedom ♦ Valuing their 

playfulness ♦ Helping them 
to think before they act ♦ 
Spontaneously playing with 

them ♦ Realizing their 
stress comes from lack of 
excitement ♦ Reinforcing 
their optimism ♦ Praising 

their skills ♦ Responding to 
their generosity

Caring about their need for 
security ♦ Doing some 
reasonable planning ♦ 

Praising their responsible 
actions ♦ Remembering 
sentimental moments ♦ 
Acknowledging their 

stability ♦ Responding to 
important dates
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A NONVERBAL INTRODUCTION
Obj ectives:

1. To demonstrate that communication can sometimes be 
completely accomplished without words and still be 
largely effective.

2. To illustrate that interpersonal communication is 
indeed possible through the use of gestures and other 
nonverbal methods.

Procedure:
Divide the group into dyads (two people to each team) . State 
that the purpose of this exercise is to introduce oneself’to 
the other without using any words or vocalizations. Each may 
use visuals, pictures, signs, gestures, signals, or anything 
nonverbal.
After a two-minute time period allowed for each member of 
the dyad, have each group then take a few minutes to 
verbally "check out" how well each was able to communicate. 
Discussion Questions:

1. How accurate were they in describing themselves? Have 
them rate themselves on a 1-5 scale with 5 being best.

2. How accurate were they in "reading" their partner's 
gestures? Have them rate using the same 1-5 scale.

3 . Were some clues better than others? Why?
4. What barriers or problems got in the way?
5 . How might these barriers be eliminated?

Materials Required:
None
Approximate Time Required
10 minutes
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HAND TO CHIN EXERCISE
Obj ective:
To illustrate that action may speak louder than words.
Procedure:
As you demonstrate, ask the group to extend their right arms 
parallel to the floor. State, "Now make a circle with your 
thumb and forefinger." (As you speak, demonstrate the 
action.) Then continue, "Now very firmly bring your hand to 
your chin." (Note: As you say, "bring your hand to your 
chin," bring your hand to your cheek, not your chin.) Pause. 
(Most'of the group will have done what you have, i.e., 
brought their hands to their cheeks.) Look around, but say 
nothing. After 5-10 seconds, a few in the group will realize 
their error and move their hands to their chins. After a few 
more seconds, more people will join in the laughter, and 
your point can then be verbally reinforced. "An instructor's 
actions may speak louder than words."
Discussion Questions:

1. Did you ever hear the saying, "Don't do as I do; do as 
I say?" Do we practice this as instructors?

2. We all know actions speak louder than words. How can we 
use this knowledge in our classrooms to help ensure 
better understanding?

3 . Communication is always a scapegoat for performance 
problems. What other barriers to effective 
communication does this exercise suggest?

Materials Required:
None
Approximate Time Required:
5 minutes
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ONE AND TWO WAY COMMUNICATION
Obj ective:
To demonstrate the misunderstanding that can occur in a 
one-way communication.
Procedure:
Prepare a diagram similar to the one shown on the following 
page. Ask a volunteer 60 assist. Explain to the audience 
that the volunteer is going to describe something to them 
and their task is to simply follow instructions in sketching 
out the illustration.
Provide the volunteer with the figure shown on the next 
page. Have the volunteer turn facing away from the audience 
to insure that no eye contact is possible. The volunteer can 
use only verbal communication, i.e., no gestures, hand 
signals, etc. Further, no questions are allowed on the part 
of the audience. In brief, only one-way communication is 
allowed. When the exercise is completed, project the correct 
figure using an overhead projector. Ask participants to 
judge whether their drawings are similar to it.
(If time allows, this activity can be immediately followed 
with another volunteer using a comparable illustration but 
allowing for full and free two-way communication.)
Discussion Questions:

1. How many of us got confused and just "quit" listening? 
Why?

2. Why was the one-way communication so difficult to 
follow?

3 . Even two-way communication cannot ensure complete 
understanding. How can we make our classroom 
communication efforts more effective?

Materials Required:
Diagram, as shown
Overhead projector and screen
Approximate Time Required:
10-20 minutes
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ONE WAY COMMUNICATION DIAGRAM

/
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THE AARDVARK
Obj ective:
To illustrate that mental imagery or visual aids in 
communicating or teaching strongly increase common 
understanding.
Procedure:
Pass out a sheet or card with the description shown on the 
following page. Without identifying the object, ask the 
group to read through this description abstracted from an 
encyclopedia and then to sketch out or draw whatever kind of 
picture these printed words give them. Allow about 5 minutes 
for them to draw, and then randomly ask various people what 
they drew. After you have announced the correct answer as 
the aardvark, ask the group to reread the description to see 
how neatly the words are now reinforced with the mental 
picture in their minds.
Discussion Questions:

1. We know visuals can enhance the learning effort. Why 
aren't they used more often?

2. What are some problems inherent in written 
communication?

3. Can you recall other incidents where the written word 
has been the cause of misinterpretation or
mi sunders tandings ?

Materials Required:
Cards or paper with the description written on it.
Approximate Time Required:
5-10 minutes
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“The body is stout, with arched back; the limbs are 

short and stout, armed with strong, blunt claws; the 

ears long; the tail thick at the base and tapering 

gradually. The elongated head is set on a short thick 

neck, and at the extremity of the snout is a disc in 

which the nostrils open. The mouth is small and tubular, 

furnished with a long extensile tongue. A large 

individual measured 6 feet 8 inches. In color it is pale 

sandy or yellow, the hair being scanty and allowing the

skin to show.
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Obj ective:
To demonstrate that most adults listen at about a 25% level' 
of efficiency.
Procedure:
Clip a story from a newspaper or magazine that is
approximately two or three paragraphs long. With absolutely 
no introduction, casually mention to your group, "... some 
of you probably saw this item in the paper the other day," 
and read aloud the entire two to three paragraphs. When 
finished, you'll see a room of either bored or disinterested 
faces. Pull out a dollar bill and state, "OK, I've got a few 
questions for you based on the story you just heard, and 
whoever gets them all right wins this dollar." Read eight to 
ten prepared questions (i.e., names, dates, places, etc.).
In all likelihood, not one person will be able to answer all 
questions correctly.
Discussion Questions:

1. You all heard that story, yet few could remember very 
much about it. Why? (Disinterest, no objective, no 
advance reward.)

2. Why didn't we listen? Is this typical? What can we do 
to sharpen our listening skills? (See the following 
page for a list of common suggestions.)

3 . If I had told you initially you could win some money, 
would you have listened more attentively? Why?

4. How can we ensure our students listen better (without 
monetary rewards)?

Materials Required:
Any newspaper article with several facts contained therein. 
Approximate Time Required:
5-10 minutes
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Guides to Good Listening

1. Find an area of interest

2. Judge content, not delivery

3. Delay evaluation

4. Listen for ideas

5. Be flexible

6. Actively work at listening

7. Resist distractions

8. Exercise your mind

9. Keep your mind open

10. Keep your mouth closed

11. Capitalize on thought speed
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THE NINE DOTS
Obj ective:
To suggest to instructors that their pre-existing mental set 
might constrain their capacity to learn new ideas.
Key:
To force one's mind to expand beyond the self-imposed "box" 
created by the nine dots.
Procedure:
Display to the group the following configuration of nine 
dots. Ask them to reproduce the dots on a sheet of their own 
paper. Assign them the task of connecting all nine dots by 
drawing four straight continuous lines (without lifting 
their pencils or retracing a line). Allow them a few minutes 
to make several attempts. Ask how many solved the task 
successfully. Then either ask a volunteer to step forward 
and display the correct solution, or else show them the key 
(found on the following page) on an overhead transparency 
proj ector.

142



Alternative Solutions:
1. The task can also be solved with three straight 

continuous lines. The first starts at the top of the 
upper left dot, extends through the center of the upper 
middle dot, on through the bottom of the upper right 
dot, and out beyond that dot. The second line returns 
through the second set of three dots, descending 
gradually from right to left. The last line returns 
through the bottom three dots

2. Another approach is to fold the paper so the three 
lines of dots align closely. Then a single (wide 
(pencil line will touch all nine dots simultaneously.

3 . A third approach is to take a paintbrush and, with a 
single sweep, connect all nine dots simultaneously.

Discussion Questions:
1. What is the impact in our minds of the configuration of 

the nine dots? (We mentally create a square and try to 
circumscribe it with the four lines, leaving the center 
dot untouched.)

2. What is the key to solving the puzzle? (Get our of the 
boxes that we, or others, create.)

3 . What implications does this exercise have for our 
students, co-workers, and our jobs?

Materials Required:
A transparency of the nine dots and the solution.
An overhead projector
Approximate Time Required:
5-10 minutes
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KEY: THE NINE DOTS

144



Appendix F
Seminar Cost Analysis
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SEMINAR COST ANALYSIS

This appendix establishes the criteria to estimate the cost, 
to a school or educational corporation, of putting on this 
seminar for a group of 12 and project it for a group of 24. 
Consideration includes, but not limited to:

> Conference room/day ....................... $300.00

> Hotel accommodations/attendee/day ......... $150.00

> Hotel accommodations/presenter/day ........ $210.00

> Airline ticket average round trip ......... $950.00

> Luncheon catered/person/day ............... $ 45.00

> Meals covered by corporation @ 2/day ...... $ 40.00

> Notebook preparation and cost ............. $ 50.00
> Miscellaneous/day (parking/rental/tips) .... $ 40.00

> Substitute instruetor/day ................. $100.00
Daily Estimate .......... ........... $1,885.00
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Projected Estimate

Hosting Corporation for 12 Attendees @ 3 Days:

> Conference room for 3 days.................. $900.00

> Hotel room for presenter for 3 days (multiply
by the number of presenters as needed) .... $630.00

> Airline ticket for presenter (multiply by the
number of presenters as needed) . .'........... $950.00

> Catered luncheon 12 attendees for 3 days ...$1,620.00

> Catered luncheon presenters for 3 days ...... $135.00

> Meals covered for presenters for 3 days ..... $120.00

> Notebook preparation for 12 attendees ....... $600.00

> Miscellaneous for presenter for 3 days (multiplied
by the number of presenters needed) ......... $120.00

3 Day Estimate 12 Attendees & 1 Presenter .......$5,075.00
3 Day Estimate 24 Attendees & 1 Presenter ...... $7,895.00
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Projected Estimate

Hosting Corporation for 24 Attendees @ 3 Days:
> Conference room for 3 days.................. $900.00

> Hotel room for presenter for 3 days (multiply
by the number of presenters as needed) ...... $630.00

> Airline ticket for presenter (multiply by the
number of presenters as needed) ............. $950.00

> Catered luncheon 12 attendees for 3 days ...$3,240.00

> Catered luncheon presenters for 3 days ...... $135.00

> Meals covered for presenters for 3 days ..... $120.00

> Notebook preparation for 12 attendees ..... $1,200.00

> Miscellaneous for presenter for 3 days (multiply
by the number of presenters as needed) ...... $120.00

3 Day Estimate 24 Attendees & 1 Presenter ...... $7,895.00
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Projected Estimate

Hosting Corporation for ^Presenters @ 3 Days:
> Hotel room for presenter for 3 days (multiply

by the number of presenters as needed) ...... $630.00

> Airline ticket for presenter (multiply by the
number of presenters as needed) ............. $950.00

> Catered luncheon presenter for 3 days ....... $135.00

> Meals covered for presenters for 3 days ..... $120.00

> Notebook preparation for presenter .......... $ 50.00
> Miscellaneous for presenter for 3 days (multiply

by the number of presenters as needed) ......  $120.00
Presenter Estimate for 3 Days............. $2,005.00

*Suggested Presenters Needed to Put On Seminar:
Presenter to conduct actual seminar presentation

(main speaker) ................................ 1
Presenters assisting with seminar presentation .... 2
Presenters to handle arrangements (check in,

oversee', troubleshoot, etc.) .................. 4
Total Number of Presenters Suggested 7
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Projected Estimate

School Cost for 1 Attendee for 3 Days
> Hotel accommodations/attendee X 3 days ...... $450.00

> Airline ticket average round trip........... $950.00

> Meals covered for 3 days @ 2/day............ $120.00

> Miscellaneous X 3 day (parking/rental/tips) ..$120.00

> Substitute instructor/day X 2 days.......... $200.00
Estimate for 3 Days....................... $1,840.00
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