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Qphonics and Fluency . 
developing Oral Language, p,14N 
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General Review
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WritingProcess Strategies 
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GRADE COMBINATION, ENGLISH LANGUAGE

LEARNERS CLASS
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P.S.U.S.D. 2004-2005 OCR Pacing Guide Dates Third.

Year- Round Traditional

Unit/Stoiy

Getting Started Lessons
2 Days Aug 30-Aug 31

Book 1/ Unit 1
38 Days Sept 1-Oct 25

Gloria 5

Angel Dragon 5

Stevie 5

Pricilla 6

Tree House 5

Dog Leopard 5

Teammates 5

Wrap-Up 2

Book 1/Unit 2
35 Days Oct26-Dec 17

Critters 5
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P. S.U. S. D. Pacing Guide, cont'd

City Lots 5

Springs 5

Urban Roosts 5

: Ducklings 4

Superheroes .5 •

Sunflowers 4

Wrap-Up 2

Book 1/ Unit 3
27DaysNov3-Febll

Blind Men 3

Grandpa's Eyes ■'5

Cat Poet 4

Picasso 5

B reman 4

Roxaboxen 4

Wrap-Up 2
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P.S.U.S.D. Pacing Guide, cont'd

Book 2/Unit 4
37DaysFeb 15-Apr 15

Stray Story 5

Bro Grimm 6

Carving Pole 5

Oral Hist 4

Flossie's Hats 5

Quilt 5

Home Place 5

Wrap-Up 2
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DISTRICT EVALUATION OF COMPLIANCE
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1

Ill

Power Standards School

PALM SPRINGS UNIFIED SCHOOL DISTRICT IMPLEMENTATION GUIDE 2004 - 200.5
Teacher

Open Court Reading: Evidence Identified by Reading the Walls

Daily Schedule Date: Comments Date: Comments Date:

* A daily schedule is posted that indicates a minimum of 2,5 hours on OCR instruction each day.

Sniinri/«nAltin<r Cnt-He
• Sound/Spellbg Cards are displayed in plain view where all students can use them; OCR 
Sound/Spellbg Cards are the only visible alphabet picture cards.

* Cards are tinned according to pacing.

Concept/Question Board

•Concept/Question Board id located in prominent place, accessible to students and big enough to 
use during/instruction.

• Concept/Question Board'is labeled correctly, concept before question, theme included

* There is Evidence that Concept/Question Board was used to introduce the theme unit as well as 
before, during, and after each story. Questions make sense and relate to the theme.

• There is 'evidence of student contributions.

• Questions are moved to the Concept side when they are answered.



!

• Posted work is graded and criteria for mastery are posted.

ELD Implementation
• Student ivork samples from Into English are posted along with ELD 
standards.! ,
• Pictures arid graphic organizers are used to enrich vocabulary 
development.
• There is (evidence that realia, poems, and labels are used to support 
language development.

Additional Feedback,
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Open Court Reading: Evidence Observed During Instruction

Sound Spelling Cards
• OCR methods are used to introduce Sound/Spelling

Cards; cards are used during instruction.
• Students are prompted to* use Sound/Spelling Cards for 

spelling/decodingassistance.
• Students demonstrate understanding of Sound/Spelling 

Cards, use them on their own and can tell a visitor how 
they use them.

Concept Question Board
• Concept/Question Board is used to introduce the theme 

and link each story to the unit theme
• Concept/Question Board is reviewed daily, questions 

are answered and concepts are clarified and reviewed.
Independent'Work Time
• Independent work time is scheduled daily. Groups meet 

with the teacher for intervention instruction.
• Students not working with the teacher work 

independently or in groups on OCR lesson or language 

arts standards.

--

Comprehension Strategies .
• OCR Comprehension Strategies (Question, Predict, 

Clarify, Sutn-Up, Make Connections, Visualize,
Reread, Interpret) are integrated during instruction. RT 
Skill Builders may be used (Clarify, Question, Predict, 

Summarize).



Comprehension Strategies Comment Comment
• OCR Comprehension Strategies (Question, Predict, Clarify, Sum-Up,
Make Connections, Visualize, Reread, Interpret). RT Skill Builder Terms 
may be' posted (Clarify, Question, Predict, Summarize).
• Students are prompted to use Sound/Spelling Cards for spelling/decoding 
assistance.

OCR Workbooks
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i ; • . .
Open Court Reading: Evidence Observed During Instruction
Sound Spelling Cards

• OCR* methods are used to introduce Sound/Spelling Cards; cards are used
duringinstruction.

• Students are prompted to use Sound/Spelling Cards for spelling/decoding 
assistance. .
• Students demonstrate understanding of Sound/Spelling Cards, use them 
on thejr bwn and can tell a visitor how they use them.

Concept Question Board

* Concept/Question Board is used to introduce'the theme and link each
storvtb the unit theme

•

* Concept/Question Board is reviewed daily, questions are answered and
concepts are clarified and reviewed.
Independent Work Time

’ , H ■ ' ' . - . ■ ■
• Independent work time is scheduled daily. Groups meet with the teacher 
for intervention instruction.
• Students not working with the teacher work independently or in groups on
QCRlesson or language arts standards. -------------- ---------------------------—
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SAMPLE LESSON PLAN FOR FIRST/SECOND

GRADE COMBINATION, ENGLISH LANGUAGE

LEARNERS CLASS
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Lesson Plans for Houghton-Mifflin Week of 

January 5-9 for first and second grades.

DAY 1
First grade- Theme 4 Week 2 Second Grade- Theme 3

week 1
8:35-8:50 All do 10 Daily language experience: the man has

a mop
Daily Message from the First grade Manual T-7S-

77 .

8:50-9:10 Class splits.
First grade T-82-83 Phonemic Awareness with 
Teacher: Clusters with S SL, SP, SN, SW,ST.

Second Grade with Ms.*** T-229 Read Aloud. Good

by Curtis. Listening Comprehension: Making 

Judgments.

CA Standards: Listening and Speaking 1 and 3.

9:10-9:30 Class splits again.

First graders stay at seats and work with Ms.***
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Do Practice bock pages 161-62. Follow-up on s

cluster words.

Second graders to carpet. Phonics Work..T-230a &
230b.
Diagraphs wh , sh, th, ch. and endings-er and 

est. Send to seats to work on Practice book pages
135 and 136.

9:30-10:00 First graders T-84-85. Phonics Work.
Silent Letters

kn, wr, gn, Practice Book pages 161 and 162 . 

Review Strategy poster. Continue with Phonics 

Reader pages Knock, Knock.

Second Graders High Frequency Word Review 
(winter, wind, lion, during) with Mrs. *** at carpet

and/or bean table. T-231. Make poster or use 
transparency 3-1. Kids do Practice book page 137.

RECESS 10:00-10:15
10:20- 10:40- All Students: Big Book from First grade 
manual.T78-79. The Secret Code- prior knowledge, .picture

walk, etc.
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I

1040- 10:50 Spelling-pretests. 6 for first and 12 for
second.

Correct together.

10:50- 11:15 First graders- do short spelling activity or 

write in journal.

Second graders -get spelling instruction: T236G 

and Practice book pages 144- 146. Take homework

& alphabetize pg.241.

11:15- 11:30 Universal access group.

Pull first graders for more re-reading and 

spelling practice as needed.

Second graders continue independently.

11:30-11:40

11:45-12:28

12;30- 1:30

1:30-1:45

1:45-2:35

Get ready for lunch. Wash hands. 

Teacher/student lunch.

Class Meeting/ Peace leaders. And Math. 

First Graders-

Second Graders-

RECESS- Duty

English Language Development- ELD for English 

Speakers.
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CSUSB

INSTITUTIONAL
REVIEW BOARD
Full
Board
Review IRB# 04045 

Status APPROVED

Institutional Review Board 
(IRB) California State 
University, San Bernardino Ph: 
(909) 880-5027

March 17,2005

Francene M. Fisher
Professor Diane Brantley
Department of Language, Literacy & Culture 
California State University San Bernardino 
5500 University Paricway
San Bernardino, California 92407

Dear Ms. Fisher:

Your application to use human subjects, titled "Does 
California Mandated, Scripted Reading Curriculum Have an Effect 
on a Student's Motivation to Read?" has been reviewed and 
approved by the Institutional Review Board (IRB) . All subsequent 
copies used must be this officially approved version. A change 
in your informed consent requires resubmission of your protocol 
as amended.

You are required to notify the IRB if any substantive 
changes are made in your research prospectus/protocol, if any 
unanticipated adverse events .are experienced by subjects during 
your research, and when your project has ended. If your project 
lasts longer than one year, you (the investigator/researcher) 
are required to notify the IRB by email or correspondence of 
Notice of Project Ending or Request for Continuation at the end 
of each year. Failure to notify the IRB of the above may result 
in -disciplinary action. You are required to keep copies of the 
informed consent forms and data for at least three years.
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If you have any questions regarding the IRB decision, 
please contact Carmen Jones, (Interim) IRB Secretary. Mrs. 
Jones can be reached by phone at (909) 880-5027, by fax at 
(909) 880-7028, or by email at ccjones@csusb.edu. Please 
include your application identification number (above) hi 
all correspondence.

Best of luck with your research.
Sincerely,
Joseph Lovett,
Chair
Institutional
Review Board

JL/ccj

cc: Prof. Diane Brantley - Department of Language, Literacy &

Culture

121

mailto:ccjones%40csusb.edu


APPENDIX L

LETTER TO PRINCIPALS

122



APPENDIX N

INFORMED CONSENT- SPANISH

127



INFORMACIO DE CONCENTIMIENTO

La encuesta en la qual se le ha pedido a su Hijo(a) su participation ha sido 

disenada para investigar la motivacion de los alumnus hacoa la lectura. La Profesora 

Francene Fisher esta conduciendo este estudio bajo la supervision de Dr. Diane 

Brantley, el Profesor, el Colegio de la Education- del Lenguaje, Litiratura y Cultura.

La Mesa Institutional de examinaciones de la Universidad del estado de 

California, y San Bernardino han aprobado este estudio.

En esta examination, a su Hijo(a) se le preguntara y contestera 22 preguntas a 

cerca de como se siente sobre la lectura. Por ejemplo, pregunta el numero dos dice:, 

“Leer un libro es algo que me gusta hacer: A) nunca, B) no todo el tiempo, C) Algunas 

Veces, D) Frequentamente.”

El questionario sera leido en voz alta a los estudiantes y solo tomar 

approximadamente 10 o 15 minutos. Todas las repuestas seran confideneialmente 

guardadas por los examinadores.

El nombre de su hijo(a) no aperercera en el reporte de repuestas. Todo la 

information recabada sera reportada en grupos solamente.

Usted podria recibir los resultados del estudio del grupo despues de teiminada, 

Uamado a la Dra. Brantley si numero de telefono indicado abajo en la Universidad del 

Estado de California en San Bernardino.

La participacion de su hijo(a) en este estudio es totalmente voluntario. Elios 

tienen la option de no contestar las preguntas y salirse de este estudio en cualquier 

momento son ninguna concecuencia. Cuando ellos hallan. terminado con la examination, 

tai vez se les pregunte se quieren participar en una entrevista. Este entrevista tomara no 

mas de 5 a 10 minutos. Un ejemplo de la entrevista podria ser: “Dime a cerca del libro o 

cuento hallas leido la semana pasada o antepadasa.”
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Si usted no quiere que su Hijo(a) participle, por favor, marque el cuadro de abajo. 

Si tiene cualquier pregunta o preocupacion a cerca del studio, por favor, hable con la 

Diane Brantley, Ph.D. en (909) 880-5605.

□ Yo no quiero que mi nino participe la fecha de es:_____________________

Nombre del nino:___________________________________

Fiona del padre Guardian:____________ ______________

129



APPENDIX 0

SUMMARY OF CONVERSATION WITH ASSISTANT

SUPERINTENDENT
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In March, 2005, the researcher contacted a principal 

from one of the three local school districts regarding her 

survey. The principal was open to the idea. However, she 

indicated that since she was new, she would feel more 

comfortable if the Assistant Superintendent of Instruction 

granted permission.

The researcher sent a packet to the Assistant, which 

contained a cover letter, a copy of the survey, including 

documentation of the validity and how it was developed.

Also included, were copies of parental consent forms in 

both English and Spanish. After several phone calls, 

researcher was able to set up a phone appointment to 

further discuss the thesis and the survey. The following is 

a paraphrased transcript pf the conversation between the 

researcher and the Assistant Superintendent.
The conversation took place on Tuesday, February 8th at 

10:00 A.M. Although the packet had been sent to the 

Assistant Superintendent in mid- January, she had not yet 

received the information. After informing her of the 

purpose of the thesis, the validity of the survey, 

assurances of anonymity, opportunity for parents to opt. 

out.., and the pending Internal Review Board Approval, the 

Superintendent denied access to the researcher.

She stated her decision was based on the following

reasons:
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® California's curriculum was not mandated. It was

possible to use materials, which were not officially 

adopted.

• Although Open Court the SLP used by the district, was

scripted, it was highly effective and she believed the 

proof would be in the test score results.

• Many teachers complained about the program. However,

she said, "These teachers are lazy> and merely want to 

push worksheets. They do not want to teach".

The researcher, reiterated that the thesis was not 

questioning at the effectiveness of California's adopted 

curriculum, but was questioning if the curriculum had an 

effect of students' motivation to read. Further, the 

researcher informed the Superintendent that she had- no 

hypothesis.

The researcher further explained the genesis of the 

idea for the project. She is the mother of two girls. One 

is an excellent student with a high grade point average, 

for whom learning comes easily. This daughter does not like 

reading. The second child, a fourth grader, struggles. She 

works hard and is a high C student, at best. Despite this, 

she loves to read, especially, informational text. The 

original thesis was going to examine what motivates 

students to read. As she became more familiar with the
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adopted curriculum, the project evolved to include the 

curriculum and teaching methods.

■ The Superintendent again refused, stating that the 

researcher taught in-private school and had no experience 

with the "reality" of the student population. This is not 

true, - and the researcher gave her teaching history: three, 

years in the public school system, CLAD certified, SDIAE 

training, and Spanish speaking. Nevertheless, the 

Superintendent denied access to her schools.

She further inquired as to the names of the 

researcher's thesis committee. Additionally, she informed 

the researcher that she was surprised that this type of 

project would be approved by California State University. 

(To date, the Assistant Superintendent has contacted 
neither committee member.)

Prior to the end of the conversation, the researcher 

asked the Superintendent if she was part of the -team, which 

selected Open Court over Houghton Mifflin for the district. 

It turns out that the Assistant Superintendent was head of 

the decision making committee, and she personally had spend 

a sizeable amount of time and money visiting other-sites, 

attending conferences, reviewing the scientific research 

and traveling to Sacramento.
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Note: It is the opinion of the researcher that this

conversation is but one illustration of the controversial 

nature of the Reading First portion of No Child Left

Behind.

As more and more states fail to meet AYP goals, the 

debate over the legality and effectiveness of the 

legislation is growing. By February 2005 ..legislators in 

thirty-one states had introduced bills, which challenged 

various aspects of the law (Olson, 2 005) . Many states 

including Connecticut, Maine and Utah have filed lawsuits 

against the U.S. Department of Education based on various 

grounds.

In addition, the National Education Association, the 

Nation's largest teacher's union filed a suit on behalf of 

several school districts. The union's lawsuit challenges 

the legality of the NCLB because it forces states to comply 

or lose funding. It also contends that there is inadequate 

funding. Reg Weaver, the President of the Union said, "The 

idea behind the challenge is simple. If you regulate, you 

must pay"(Sack, 2005). The Federal answer to the lawsuit is 

that states could give up funding if they do not wish to 

comply. (Sack).
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Number ____________
Reading Survey-

Date ____________

I am in __________________  grade

I am a _____Boy. Girl

1. My friends think I am ________

o A very good reader

o A good reader

o An OK reader

o A poor reader

2. Reading a book is something I like ..to do

O Never

o Not very often

O Sometimes

O Often

3. I read
O Not as well as my friends 

O About the same as my friends 

O A little better than my friends 

O A lot better than my friends

4. My best friends think reading is ____

O Really fun

O> Fun

O Ok to do

O No fun at all
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O No fun at all

5. When I come to a word I don’t know, I can__

O Almost always figure it out 

O Sometimes figure it out 

O Almost never figure it out 

O Never figure it out

6.1 tell my friends about good books I read.

O I never do this

O I almost never do this

O I do this some of the time

O I do this a lot

7. When I am reading by myself, I understand 

O Almost everything I read 

O Some of what I read

O Almost none if what I read

O None of what I read

8. People who read a lot are ■_______

O Very interesting 

O Interesting 

O Not very interesting 

O Boring
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9.1 am_________

O A poor reader 

O An OK reader 

O A good reader 

O A very good reader

10.1 think libraries are_________________

O A great place to spend time

O An interesting place to spend time

O An OK place to spend time

O A boring time to spend time

11.1 worry about what other kids think about my reading 

O Every day

O Almost every day 

O Once in a while

O Never

12. Knowing how to read well is________

O Not very important 

O Sort of important 

O important
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O Very important

13. When my teacher asks me a question about what I have read, I 

O Can never think of an answer 

O Have trouble thinking of an answer 

O Sometimes think of an answer 

O Always think of an answer

14.1 think reading is____________________

O A boring way to spend time

O An OK way to spend time

O An interesting way to spend time

O A great way to spend time

15. Reading is__________

O Very easy for me

O Kind of easy for me

O Kind of hard for me

O Very hard for me

16. When I grow up I will spend___________________ -

O None of my time reading 

O Very little of my time reading 

O Some of my time reading
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O A lot of my time reading

17. When I am in a group talking about stories, I___________

O Almost never talk about my ideas 

O Sometimes talk about my ideas 

O Almost always talk about my ideas 

O Always talk about my ideas

18.1 would like for my teacher to read books out loud to the class 

O Every day 

O Almost every day 

O Once in a while

O Never

19. When I read out loud I am a_________________

O Poor reader

O OK reader

O Good Reader

O Very good reader

20. When someone gives me a book for a present, I feel________

O Very happy

O Sort of happy

O Sort of unhappy

O Unhappy
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21. I like to read

O Yes

O No

22. At home, if I had nothing to do I 

O Would read

O Would watch TV.
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Profile of Schools Surveyed

School Type API AYP

Met?

Scripted

Curriculum?

A Private NA NA No

B Private NA NA Supplemental

C Public 858 Yes Supplemental

D Public 772 Yes Yes

E Public 675 No Yes

F Public 575 No Yes

G Public 620 No Yes

H Public 781 Yes No’

I Public 652 Yes** Yes

J Public NA (OHIO), No No

K Public NA .(NEW MEXICO). No No

Notes: ** School I has is a new school, which opened in the 

2003/2004 school year.
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Comparison of Responses Between 

Non-Scripted and Scripted Groups

Question Non- Scripted Scripted +/- .4

1 3.09 3.11

2 2.30
1

3.28 + .98

3 2.63 2.53

4 2.40 2.58

5 3.33 3.33

6 2.53 2.76

7 3.73 3.68

8 2.68 3.16 • + .,48 ,

9 3.03 3.05

10 3.03 3.05

11 1.65 2.06 + .41

12 3.68 3.70

13 3.15 3.26

14 2.84 3.38 + .54

15 3.51 3.38

16 3.13 3.18

17 2.41 2.62

18 3.33 3.06

19 2.71 2.84
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20 3-31 3.48

21 88% like to read 84% like to read

22 44% read, 54% TV, 44% read, 51% TV,

2% NA 5%
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