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Social Goals

• Draw attention, to innocence of childhood

1 Ease into womanhood ' .

1 Portray the purity of being childlike 

’ Have fun J > -

1 Have no fear of acting silly 

1 Invite the world to enjoy life 

Look for acceptance

■ Be cute, adorable, and caring . 

Enjoy an outgoing personality:
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APPENDIX B

MY PERSONAL PORTFOLIO
(METACOGNITION)
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Instructional Plan: Metacognition

Title: My Personal Portfolio
Level: Adult - Advanced ESL
Duration: 2 1/2 hours

Materials/Equipment: Focus Sheets B-l, B-2, B-3, B-4 
Transparency B-5 
Rubric B-6 
Self-evaluation B-.7 
Vocabulary Assessment I and II B-8 
Overhead projector

Objectives: 1. To plan the contents of a personal
portfolio.

2. To organize the content of a personal 
portfolio.

3. To evaluate a personal portfolio
ESL Standards:
Goal 1
To use English to communicate in social settings

Standard 3
Students will use learning strategies to extend 
their communicative competence.

Indicator
• Self-monitor and self-evaluate plan

Goal 2
To use English to achieve academically in all content areas

Standard 2
Students will use English to obtain, construct, and 
provide subject matter information in spoken and 
written form.

Indicator
• Organize the appropriate materials needed to 

complete a task. . • .
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Standard 3
Students will use appropriate learning strategies to 
construct and apply' academic knowledge.

Indicator
• Plan how and when to use cognitive strategies and 

apply them appropriately to a learning task.
• Apply self-monitoring and self-corrective 

strategies to build and expand knowledge base.
• Evaluating one's own success in a completed 

learning task.

Warm-up: Show samples of portfolios created by students.
Encourage a discussion by asking:
What things are important to you?
Do you have a favorite poem or a favorite song? 
Tell us something about yourself that we do not 
know. '

Task Chain 1: To plan the contents of my personal 
Portfolio.
1. Explain task: Plan your personal 

portfolio.
2. Cover new vocabulary: Focus Sheet B-l
3. Pair students.
4. Use Focus Sheet B-2 as guide.
5. Use Focus Sheet B-3 as guide questions.

Task Chain 2: To organize the content of my personal 
Portfolio.
1. Explain task: Organize your personal 

portfolio.
2. Use Focus Sheet B-4 as guide.
3. Continue working in pairs.

Task Chain 3: To evaluate my personal portfolio
1. Explain task: To evaluate your personal 

portfolio.
2. Class exercise: Use Transparency B-5 for 

class work.
Class contributes ideas to complete sample 
(transparency) rubric before creating 
individual rubric. .

3. Continue working in pairs: Use Rubric B-6 
to create individual rubric.
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Final Assessment: '
1. Self-evaluation Form B-7
2. Vocabulary Assessment I and II B-8

Reference:

ESL Standards (2001) . Teachers of English to Speakers of 
Other Languages (TESOL). Retrieved October 22,2001, 
from http://www.tesol.org/assoc/kl2standards/it/09.html

Forte, I. & Schurr, S. (1995). Making portfolios, products, 
and performance meaningful and manageable for students 
and teachers. Nashville, TN: Incentive Publications, Inc
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Focus Sheet B-l

New Vocabulary

cover page the first page of a portfolio.

contents everything in a portfolio
focus sheet information to help you
improvement to become better
to evaluate to find out if the work is excellent, 

good, or needs improvement
to organize to put into order
to plan to prepare to do something; to think 

about how it will be done
portfolio a collection of things and ideas that 

are special to me.
rough drafts written work that is not yet completed 

and not checked for errors
rubric rules or standards for doing something
standards a way of doing something that is 

customary and widely used

organized unorganized
complete incomplete
planned unplanned

How many? many some few

Positive Comparative Superlative
easy easier easiest

difficult more difficult most difficult
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Rubric B-6
Self-Evaluating My Portfolio 

My Name: ________________________

My work is:

Excellent

My work is:

Good

My work needs:

Improvement
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Self Evaluation Form B-7

What did I learn today ?

What do I like most about this project?

What do I like least about this project?

What is the most difficult part of this project?

What is the easiest part of this project?

I do not have any questions.

1. I know how to plan my personal portfolio.
2. I know how to organize my personal portfolio.
3. I know how to evaluate my work.

I have the following questions:

1.  ?

2 . ____________________________________________ ?

3 . _____________________________________________ ?

4 . _____________________________________________ ?

5. ?
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Vocabulary Assessment I B-8

cover page contents standards rough

drafts plan rubric portfolio

evaluate organize focus sheet

I. Fill in the correct word

1 The drawing for the ________ of my
portfolio is in black and white.

2. I have to _____________ the information in my
portfolio. I have to put the things in order.

3. The ______________ of my portfolio is very interesting
4 . The _______ _______ helps me to understand how to

do something.
5. I have to __________ my work to see if it is excellent

good, or needs improvement.

6. It is fine to put in the _________ ________ of work I
have not finished.

7. I am excited about collecting things that are special
to me and putting them into a ______________ . .

8. Before I organize the things in my portfolio, I must 
  what to do.

9. The ________ tells me what the rules are.
10. The _________ tells me the something is usually done.
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APPENDIX C

CULTURAL ELEMENTS

(CRITICAL THINKING)
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Instructional Plan: Critical Thinking

Title: Cultural Elements
Level: Adult - Advanced ESL 
Duration: 2 sessions of 2 1/2 hours

Materials/Equipment: Focus Sheet C-l
Transparency C-2 
Concept Map C-3 
Focus Sheet C-4 
Presentation Rubric C-5 
Overhead projector 
Inspiration Software

Objectives: 1
2
3

To brainstorm
To create a concept map 
To apply critical thinking

ESL Standards:

Goal 1
To use English to communicate in social settings

Standard 1
Students will use English to participate in social 
interactions.
Indicators

• Engage in conversations
• Defend and argue a position
• Ask peers for their opinions or preferences

Standard 2
Students will interact through, and with spoken and 
written English for personal expression and enjoyment.

Indicators
• Discuss issues of personal importance or value
• Talk about a favorite aspect of culture

Goal 2 '
To use English to achieve academically in all content areas

Standard 1
Students use English to interact in the classroom.
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Indicators
• Use English language to reach a consensus
• Collaborate in groups to complete task assignment
• Join in a group response

Standard 2
Students will use English to obtain, process,
construct, and provide subject matter information in 
spoken and written form.
Indicators

• Compare and classify information using technical 
vocabulary

• Prepare for and participate in a debate
• Gather information orally and in writing
• Select, connect, and infer from information
• Respond to the work of peers
• Represent information visually and interpret 

information presented visually

Standard 3
Students will use appropriate learning strategies to 
construct and apply academic knowledge.

Indicators
• Brainstorm ideas with peers
• Use concept mapping to construct meaning

Warm-up: Ask the class: ■
How do people greet each other in Sri Lanka? 
Bangladesh, Japan, France, Mexico, Thailand 
How do you greet a friend?
How do.you say hello to a person at work? 
Discuss the differences and similarities.

Make the point that:
A greeting is an element that is universal 
to every 'culture...
How people greet each other are cultural 
elements that may be different or similar 
from one culture to another.
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Task Chain 1: To brainstorm
1. Model: Define, and describe universal and

cultural elements of cultures. Hand out Focus 
Sheet C-l. .

2. Discuss new vocabulary. Check student 
understanding of the elements (universal and 
cultural) by asking for examples.

3. Model: Use Transparency C-2 to model a concept 
map.

4. Turn off overhead and start brainstorming 
activity.

5. Ask students to contribute to a list of 
universal elements. Ask students to use nouns.

6. List all universal elements on the board.
7. Add cultural elements to each of the universal 

elements.
Task Chain 2: To apply critical thinking

1. Explain task: Ask students to decide which 
universal elements and which cultural elements 
are most important in general. Class consensus.

2. Turn on overhead with Transparency C-2. Based 
on the class consensus, write the universals 
and cultural elements on the transparency.

Task Chain 3: To use concept mapping
1. Explain task: Ask students to make a concept 

map using universal and cultural elements of 
their choice.

2 . Pair students.
3. Hand out Concept Map C-3.
4. Students decide on the elements for their 

Concept Map.
Task Chain 4: To apply critical thinking

1. Note: The cultures chosen for this task chain 
will vary since the cultural profile varies for 
each ESL classroom.

2. Form groups of 4 to 5 students to collaborate 
and work toward a consensus ranking cultural 
universals and cultural elements.

3. Explain task: Ask student groups to chose a 
culture to analyze based on the cultures 
represented in the classroom. Write group 
choices on the board.
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4. Explain task: Ask student groups to rank the 
universal elements of the culture from most 
important to least important.

5. Use Focus Sheet C-4 to write down group 
outcomes.

Task Chain 5: To create a concept map
1. Note: Students have been provided with 

instruction on how to use Inspiration Software
2. Explain task: Create concept map based on the 

group consensus.
3. Computer Lab: Using Inspiration Software, 

create the concept map. Print final copy on 
transparency sheets.

4. Provide groups with Presentation Rubric C-5.
Task Chain 6: To give a presentation .

1. Group members each contribute to the 
presentation.

2. Use overhead projector to share concept map 
with class.

3. Each group has 15 minutes maximum time, plus 
5-10 minutes to answer questions from 
classmates.

Final Assessment:
1. Student presentations

Use self-peer-instructor presentation 
Rubric C-5

Reference: i

Inspiration (2000) . Portland, OR: Inspiration Software, Inc 
http://www.inspiration.com

Macy, M.D., (2000). Teaching ESL/EFL with the Internet.
ISBN: 0-13-088540-1

179

http://www.inspiration.com


Focus Sheet C-l

Universal Element

Every culture has this element.

Greetings

Cultural Elements
This element is different for each culture.

Bangladesh

Hold hands 
together 
in front 
of chin

Italy

Kiss on 
both 
cheeks

Universal
Communication

Symbols
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Transparency C-2
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Concept Map C-3
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Focus-Sheet rC-4 '• Group: __________

1. Decide on a culture you want to analyze.
2. Use you Concept Map as a discussion guide.
3. Discuss and express your opinion in your group.
4. Rank (put'in order) from most to least important.
5. Give a reason .for your decision.

RANK: The universal element, on top' is most important. 

The universal element below is-least important.

Universal Cultural Elements of: _________________________________
(Insert name of culture)
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Presentation Rubric C-5
EX = Exemplary (1 point)
SA = Satisfactory (1/2 point) 
NR = Not Ready (0 points)

Group ______

Self Peers Facilitator

Content
EX SA NR EX SA NR EX SA NR

Stayed on subject

Interest to class

Clear information

Preparation

Information

Presentation —

Organization

Taking Turns

Creativity

Use of board

Communication

Effective

Natural speech

Intonation

Concept map

Easy to read

Logical

Reasons stated,

Time

Stayed on time

Time for Q & A
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