


Task

Chain 1: Identifying Different Activities for the New

1.

2.

3.

Task

Year in Taiwan and America
The teacher describes differences between Chinese New
Year and American New Year.
Students read Focus Sheet 4-1 and discuss the
American New Years'’ Eve.
Then students also read Focus Sheet 4-2 to know more
about Chinese New Year’s Eve.

Chain 2: Discussing Differences and Similarities of

Task

New Year Celebrations in Taiwan and America
The teacher asks students to check in the dictionary,
and write down the definitions first.
Then the teacher explains some difficult new
vocabulary words.
Students make new sentences on Work Sheet 2-1 by
themselves.
When the teacher makes sure that students have read
these focus sheets, students need to think about
differences and similaritiegs of New Year.
Students read aloud differences in Chinese and
American cultures using Focus Sheet 4-3.

Chain 3: Noticing Significant Similarities and

Differences in Taiwanese and American New
Year
According to Focus Sheets 4-1, 4-2, and 4-3, students
write their own opinions on Work Sheet 4-2.
The teacher asks students to think about what kind of
new year celebration they like.
Finally, students express their perspectives on Work
Sheet 4-2 and also practice their writing skills.

Formative Assessment:

Task Chain 1: The teacher confirms students’

comprehension using Focus Sheets 4-1 and 4-2.

Task Chain 2: The teacher walks around the classroom to

hear if students can pronounce the words on Work
Sheet 4-1.

Task Chain 3: The teacher uses the Assessment Sheet to

evaluate students’ writings on Work Sheet 4-3.
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Summative Assessment:
1. The teacher gives grades on Work Sheet 4-3 according
to the Assessment Sheet.
2. The teacher evaluates Work Sheets 4-1, 4-2, and 4-3
with the Evaluation Rubric.

A = 90-100 points Excellent
B = 80-89 points A Good job
C = 70-79 points Satisfactory
D = 60-69 points Needs improvement
E = below 60 points Study harder
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Focus Sheet 4-1
American New Year’s Eve

New Year’'s Eve is one of the very rare holidays in
the U.S. that is neither a celebration of religion nor
family: it is a night to dress up, go out, drink Champagne,
celebrate old friendships, and initiate new ones.

So, how is New Year’s typically celebrated in the
United States? Ideally, you’re at a party, restaurant, or
in a bar when midnight strikes. The excitement grows until,
at ten seconds before midnight, everyone quiets down and
starts the countdown: “Ten, Nine, Eight, Seven, Six, Five,
Four, Three, Two, One .. HAPPY NEW YEAR!!!” At which time
you blow your party horns or noisemakers and hug and kiss
everyone around you. Most people just kiss each other for
fun, without any serious intentions.

While some people are still kissing, others are
popping the corks off bottles of Champagne and pouring it
into glasses, so everyone can toast the New Year. Finally,
the traditional song “Auld Lang Syne” is sung. So now you
know: the four essentials of a typical American New Year’s
Eve are 1) countdown, 2) kissing, 3) champagne, and 4)
Auld Lang Syne.

Adapted From:
http://www.bebeyond.com/LearnEnglish/BeAD/NewYear.html
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Focus Sheet 4-2
Chinese New Year'’s Eve

I have not celebrated Chinese New Year in Taiwan for
14 years. What a long time! Dad used to prepare a special
table all wrapped up with red paper with his beautiful
Chinese hand writing (brush pen & black ink) of the
location of our ancestors hometown in China, and he still
does the same. Also, one of our famous ancestral pictures
(in Chin Dynasty) and many delicious Chinese dishes
(mainly northern style) were all placed on the red table.

I can still remember vividly all the family got
together with males dressed in blue Chinese long robeg and
females in red Chi-Paus. After welcoming the God (or Gods)
into our opened door with the excited loud noisy
firecracker sound in the background, we all started
showing our great respect for our ancestor by bowing down
upon our knees to the picture and dad’s Chinese writing on
the red table. After the ancestor part of the ritual, we
all did the same thing again to the eldest in the family.
Only this one we bowed on our knees for three times, not
nine! It was to my grandparents. This was my favorite
part, because I received a red envelope from them.

If you thought all the rituals were finished, NOPE!
After showing our respect to the eldest, we started bowing
to each other and wished everyone Happy New Year started
from the eldest couple to the youngest generation. This
time one only bowed and no knees were involved. Of course,
the whole family finally was sitting down around the big
round table and enjoying the wonderful Chinese dishes.

Adapted from: http://diary.yam.com/hercafe/article/426412
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Focus Sheet 4-3
Differences in American and Chinese Culture

There are some basic differences between Chinese and
American cultures. First, Chinese are strongly group
conscious, whereas Americans are strongly individualistic.
It can be seen in the classroom where each Chinese student
has a desk mate (Americans would rebel against being tied
to another desk), or in a marriage. Once married, most
Chinese move in with the parents where at least three,
sometimes four, generations of a family live.

There are fundamental and significant cultural
differences. Take courtship and marriage for instance.
Typically Chinese do not marry before 27 or 28 years, go
with only one, two, at most three different people before
marrying, do not display affection publicly, do not permit
homosexuality, do not permit sex shown on TV except as
health advertisements, and do not have many divorces.

Still another cultural difference is some strange
taboos I’ve stumbled upon. One does not write the names of
people in red--it means their death; nor give a clock as a
gift--the sound of the Chinese word is an evil omen, nor
give one an umbrella for a gift--for the same reason, or
praise another in public--it is considering asking for
favors; nor do they give cards and flowers much at
graduation, birthdays, anniversaries, holidays; nor is it
proper for male strangers (foreigners) to be very friendly
or courteous to women.

Adapted from:
http://www.theharbinger.org/xix/001003/pinson.html
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Work Sheet 4-1
New Vocabulary Words

A. Check up the dictionary, write the part of speech and

then make new sentences. (Points: 20)
1. toast
2. strike

3. Champagne

4. dress up

5. wrap up

6. ancestor

7. dynasty

8. bow down

9. slightly

10. ritual
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Work Sheet 4-2
Differences and Similarities

1. After reading these two diaries, compare and contrast
the different new years’ cultures with your classmates.
Find four people in a group and also list the
differences and similarities between Chinese and
American New Years.

(Points: 20)

A. Differences

B. Similarities
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Work Sheet 4-3
Writing Prompt

Everyone has an activity that they enjoy doing on
Chinese New Year. It might be going out with friends
or staying home with the family. Think about what you
like to do the most. Write a paper telling what you
enjoy doing and at least three reasons why you like
this activity so well. Remember to use specific
details to, support and explain your reasons. Use
interesting adjectives and descriptions to make your
paper interesting to read. Include a short personal
story with one of your reasons. (Points: 60)
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Assessment Sheet

Candidate: Reviewer:

Component Critique

I. Organization /15

e Purpose of writing is clear

e Opening paragraph offers
rationale that connects the
topic

¢ Division of each paragraph
is logical

e The composition contains an
introduction and summary

II. Grammatical Competence /15
¢ Phrases and clauses show
logic

e No syntax errors
« The tense is appropriate
¢+ Spelling is correct

III. Strategic Competence /15
e Use elegant words to
paraphrase ideas
e The writing is smooth

IV. Format /15
¢ Work is professional, and
word-processed

Total /60

Instructor’s Comments:
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Focus Sheet 5-1
Chinese Zodiac Signs
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Focus Sheet 5-2
The Story of Chinese Zodiac Signs

According to Chinese legend, the Jade Emperor was
considering the cycle of the years. He wanted to use
twelve animals to be the symbols for each year. It was
difficult to choose the twelve animals. So he held a
contest. The first twelve animals to reach the finish line
could appear in the cycle of the Chinese Year. All the
animals came for the contest. There were many animals,
including a cat.

As soon as the contest started, the cat was the first
one to enter the race and was followed by the rest of the
animals. All the animals tried to do their best. The mouse
knew it was too little to win the contest, so it asked the
kind ox to give it a ride. They finish line was on the
opposite bank of the river. The cat couldn’t swim, so it
also asked the strong ox to give it a ride across the
river. While all the animals were trying to cross the
river, the mouse played a wicked trick on the cat in order
to get first place in the cycle.

As a result, the cat lost the contest and drowned.
And the mouse won the first place. The first twelve
animals to cross were the following: mouse, ox, tiger,
rabbit, dragon, snake, horse, goat, monkey, rooster, dog,
and pig. The cat was not on the list. That is why cats now
chase after mice whenever they meet them.
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Focus Sheet 5-3
The Year and Personality of Chinese Zodiac Signs

Animal Year Personality
1948, 1960, 1972, ) .
1. rat Loving, hard-working
1984, 1996
1949, 1961, 1973, . .
2. ox Patient, easy-going
1985, 1597
1950, 1%62, 1974,
3. tiger Courageous, proud
1986, 1998
1939, 1851, 1963,
4. rabbit Gentle, smart
1975, 1987
1940, 1952, 1964,
5. dragon Successful, honest
1976, 1988
1541, 1953, 1965, ‘
6. snake Elegant, sensible
1977, 1989
1942, 1954, 1966,
7. horse Popular, clever
1978, 19890
1943, 15855, 1967, .
8. goat ’ Caring, sincere
1979, 15891
1944, 1956, 1968, Original talented,
9. monkey
1980, 1592 cheeky
1945, 1957, 1969,
10. rooster Dependable, forgiving
1981, 1993
1946, 1558, 1970, Responsible, hating
11. dog
1982, 1994 injustice
. 1947, 1952, 1971, .
12. pig Peace-loving, loyal
1983, 1995
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Work Sheet 5-1
New Vocabulary Words

1. Write the names and the order of Chinese zodiac.
(Points: 20)
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Work Sheet 5-2
Oral Conversation

Name:
1. Write down your name, the year of birth, and
adjective that your personality. (Points: 5)
Name Animal Year Personality
2. Find two partners in the class to ask about their
Chinese zodiac signs. (Points: 20)
Name Animal Year Personality
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Work Sheet 5-3
A Short Paragraph

Name:
A. Ask your partner the following questions. (Points:
1. What is your name?
2. What is your Chinese zodiac sign?
3. When were you born?
4. What is your pefSonality?
B. According your partner’s answers, please write the

sentences into a paragraph. (Points: 25)

15)
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Evaluation Rubric

Candidate:
1. Participation
Component Points
Task Chain 1 /5
Task Chain 2 /5
Task Chain 3 /5
Total /15
2. Assignments
Component Points
Work Sheet 5-1 /20
Work Sheet 5-2 (Part I) /5
Work Sheet 5-2 (Part II) /20
Work Sheet5-3 (Part I) /15
Work Sheet5-3 (Part II) /25
Total /85
3. Sub-total
Component Points
Participation (Task Chain 1,2,and 3) /15
Assignments Work Sheets 5-1, 5-2, and 5-3 /85
Total /100
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Instructional Plan Six
The Concepts of Chinese Zodiac Signs

Teaching Level: Adult Intermediate Fluency

Time Frame: Sixty minutes

Performance Objectives:

Content Goal: To recognize the importance of Chinese
zodiac signs in Chinese culture

Language Goal: To use a instructional conversation to
practice speaking skills and also a
writing prompt to improve writing

Learning-strategy Goal: To develop students’ different
perspectives about Chinese zodiac signs

TESOL Standard: o

Goal 2: To use English to achieve academically in all

content areas.

Standard 1: Students will use English to interact in the
classroom.

Standard 2: Students will use English to obtain,
process, construct, and provide subject
matter information in spoken and written
form.

Standard 3: Students will use appropriate learning
strategies to construct and apply academic
knowledge.

Materials Required:
Focus Sheetsgs 6-1, 6-2, and 6-3
Work Sheets 6-1, 6-2, and 6-3
Assessment Sheet
Evaluation Rubric

Warm-up:
The teacher reviews Chinese zodiac signs in Lesson Five
and also asks students to describe their own
personalities that match the animals of the Chinese
zodiac. The teacher finds out how many students believe
in Chinese zodiac signs. Then the teacher tells students
that they are going to learn the origins of Chinese
zodiac signs.
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Task

Chain 1: Knowing the Origins and the Importance of

1.

Task

Chinese Zodiac Signs in Chinese Culture
When students understand the concept of the twelve
animals of Chinese zodiac signs, the teacher starts
to give them the background information of Chigese
zodiac signs on Focus Sheet 6-1.
Students also read Focus Sheet 6-2 to understand the
ancient realm of Chinese astrology.
Then the teacher explains the meaning and also
discusses with students about superstitions.
When the teacher encourages students to think about
the other aspects of Chinese zodiac signs, students
read Focus Sheet 6-3 to realize different points of
view.

Chain 2: Using Instructional Conversations and

Task

Writing Prompts to Practice Speaking and
Writing Skills
After students reading the theme-related articles,
they start to talk about their own opinions with
classmates. : S ‘
First, students find five to six people sitting in a
circle. ‘
According to the prompt of Work Sheet 6-1, students
start to share their opinions with their group
members. Lo .
During the instructional conversation, students
practice their speaking skills in class.

Chain 3: Develop Students’ Different Perspectives

about Chinese Zodiac Signs
After students’ discussion, they need to answer the
guestions on Work Sheet 6-2.
The teacher tells students that if they do not know
the answer, they can read the focus sheets and find
answers.
When the teacher makes sure students have acquired
the whole lesson, the teacher asks students to write
compositions on Work Sheet 6-3.
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Formative Assessment:
Task Chain 1: The teacher
comprehension of Focus
Task Chain 2: The teacher
makes sure every group
conversation.
Task Chain 3: The teacher

confirms students’

Sheets 6-1, 6-2, and 6-3.
walks around the classroom and
member joins the instructional

helps some students who have

difficulty on Work Sheet 6-2 and also check students’

answers randomly.

Summative Assesgsment:

1. The teacher gives the grades on Work Sheet 6-3
according to Assessment Sheet.

2. The teacher evaluates Work Sheets 6-1, 6-2, and 6-3
with the Evaluation Rubric.

A = 90-100 points Excellent

B = 80-89 points Good job

C = 70-79 points Satisfactory

D = 60-69 points Needs improvement
E = below 60 points Study harder
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Focus Sheet 6-1
Background Information

The Chinese animal signs are a l2-year cycle used for
dating the years. They represent a cyclical concept of
time, rather than the Western linear concept of time. The
Chinese lunar calendar is based on the cycles of the moon,
and is constructed in a different fashion than the Western
golar calendar. The Chinese have adopted the Western
calendar since 1911, but the lunar calendar is still used
for festive occasions such as the Chinese New Year. Many
Chinese calendars will print both the solar dates and the
Chinese lunar dates. In traditional China, dating methods
were cyclical, cyclical meaning something that is repeated
time after time according to a pattern. A popular folk
method which reflected this cyclical method of recording
years are the twelve animal signs. Every year is assigned
an animal name or “sign” according to a repeating cycle:
Rat, Ox, Tiger, Rabbit, Dragon, Snake, Horse, Sheep,
Monkey, Rooster, Dog, and Boar. Therefore, every twelve
vears the same animal name or “sign” would reappear.

A cultural sidelight of the animal signs in Chinese
folklore is that horoscopes have developed around the
animal signs, much like monthly horoscopes in the West
have been developed for the different moon signs, Pisces,
Aries, etc. For example, a Chinese horoscope may predict
that a person born in the Year of the Horse would be,
“cheerful, popular, and loves to compliment others.” These
horoscopes are amusing, but not regarded seriously by the
Chinese people. The animal signs also serve a useful
social function for finding out people’s ages. Instead of
asking directly how old a person is, people often ask what
his or her animal sign is. This would place that person’s
age within a cycle of 12 years, and with a bit of common
sense, we can deduce the exact age.

Adapted from:
http://edsitement.neh.gov/view lesson plan.asp?id=344
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Focus Sheet 6-2
The Ancient Realm of Chinese Astrology

This ancient perspective on our modern lives comes
from the ancient Oriental art of divination and character
reading. The first cycle of this Zodiac was introduced in
2637 BC by Emperor Huang Ti. This ‘art form’ developed as
the Chinese writing system emerged and joined with
philosophy. Some fascinating insights into a person’s
character, lifestyle, and emotional makeup are revealed.
The roots of this interpretive art are based deeply in the
classical philosophy of Confucius, Lao-tse, and the Yi
Jing (I Ching). According to Chinese legend, the order of
the twelve signs was determined by Buddha, upon
celebration of the Chinese New Year (which falls on
different dates, from mid-January to mid-February.) The
Buddha invited all of the animals in the kingdom together
for a meeting, but only 12 creatures attended.

The first animal to arrive was the talkative Rat (who
was aggressive enough to jump off the back of the Ox in
order to be the #1 arrival); next, in place #2, came the
serious, enduring and hard-working Ox with the honorable
Tiger, and cautious Cat. The outspoken Dragon joined the
others, along with the philosophical Snake. The physically
active Horse arrived with the artistic Goat. The spirited
Monkey and the showy Rooster came as well. The last to
join the others was the watchful Dog and the meticulous,
resigned Pig. Buddha gave each animal a year of its own,
bestowing the nature and characteristics of each to those
born in that animals year. As the Chinese say, “This is
the animal that hides in your heart.”

Adapted from: .
http://www.chineseastrology.com/wu/whatis.html
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Focus Sheet 6-3
Why the Superstition?

By Peter Xuan

Chinese New Year has come and gone on the lunar
calendar. It’s known as a time for many Asian families to
get together and celebrate their new year. As for me, the
celebration of Chinese New Year isn’t as big of a
celebration as people would think. While I do express
myself as Chinese, I'm more into the Christian calendar
since I am also a Christian. So, Chinese New Year is just
a regular holiday that’s part of a tradition and culture--
a way of showcasing the history of China and the Asian
culture.

Along with these annual celebrations come many
superstitions, one of which includes the Chinese Zodiac.
According to the zodiac, each new year is defined by one
of 12 characters--the rat, ox, tiger, rabbit, dragon,
snake, horse, goat, monkey, rooster, dog, and boar--each
believed to be the basis of a person’s personality and
life. Legends tell the stories of each character and
desgscribe their influence on people’s lives. Some people
are deeply connected to the spirit of their character,
including the zodiac in their everyday routines.

However, I'm not a big believer in the Chinese
zodiac. I don’t really see any significance in it, nor do
I believe that a certain kind of character can represent
me. The zodiac is almost like a human-made free psychic.
Ages ago, people made up descriptions of these 12 animals
so others could have something to comfort themselves with
when they’re feeling isolated and depressed. It also gives
them a really good reason, or should I say excuse, as to
why they act the way they act.
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Some people even go as far as to say that the zodiac
can predict the future, so I ask, “What’s the point of
living then?” If the zodiac fits into their ideas about
their lives, it’s a coincidence. I don’t believe that a
gspecific character can represent someone’s behaviors or
attitudes. I just think people are too superstitious.

In conclusion, I don’t think the New Year should be
defined by the zodiac characters because it just seems too
unrealistic. Don’t get me wrong, my family does enjoy the
foods that are provided on the table and we watch the
Southwest Airline parade that is scheduled every year, but
that’s about it.

Adapted from:
http://www.youthradio.org/society/050216 zodiac.shtml
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Work Sheet 6-1
Instructional Conversation

Gather five to six people in a group, and then sit in
a circle. Read Focus Sheet 6-3 first, and then discuss
it with your group member. According to the story of
Focus Sheet 6-3, do you agree with Peter? Or do you:
think that Peter is wrong because he fails to respect
about Chinese culture? Are Peter’s points of view
right?
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Work Sheet 6-2
Answer the Questions

Find out the answers according to Focus Sheet 6-2.

1. How does the Chinese calendar work?

2. What are the 12 animals of the zodiac?

3. How were the 12 animals of Chinese zodiac chosen?
4. What traits are associated with each animal?
5. How are the animals used as symbols?

6. What is your animal sign, and what traits does it
represent?
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Work Sheet 6-3
What is the Most Important Thing You Have Ever Learned?

What is the most important thing you have
ever learned? Perhaps you learned a valuable
lesson about how to get along with people.
Think about reasons why this lesson was
important to you. Remember to tell at least
three reasons why what you learned was so
important. Use specific details to explain
and support your reasons. Include a short
personal story about how what you learned
helped you later, to help explain one of your reasons why
what you learned was so important. Use interesting
adjectives and descriptive words to make your paper
interesting to read. (Points: 60)

Adapted from

http://www.manatee.k12.fl.us/sites/elementary/palmasola/
expromptl0.htm
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Céndidate:

Assessment Sheet

Reviewer:
Component Critique
I. Organization /15
e Purpose of writing is clear
e Opening paragraph offers
rationale that connects the
topic
e Division of each paragraph
is logical
¢ The composition contains
introduction and summary
IT. Grammatical Competence /15
¢ Phrases and clauses show
logic
¢ No syntax errors
¢ The tense is appropriate
e Jpelling is correct
III. Strategic Competence /15
e Use of elegant words to
paraphrase ideas
¢ The writing is smooth
IV. Format /15
e Work is professional, and
word-processed
Total /60

Instructor’s Comments:
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Evaluation Rubric

Name of the student:
Component Points
The student works in a group to practice
1 |the instructional conversation on Work /20
Sheet 6-1.
5 The student can answer the questions on /20
Work Sheet 6-2. _—
3 The teacher use Assessment Sheet to score /60
students’ writing on Work Sheet 6-3. E—
Total /100
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