


diametrically opposed to the voices of teachers (Ogbu,
1978); Thié occurs because OnéLof‘the'gOals~of school is
emploympnt, and for oppositional groups, schéoling.does-
not always appear td lead to employment. The employment
reality| for White America is often perceived by Blacks and
Latinos_to'be systematically denied to them, so the goal
of employment reached by acceptance of‘the school’s voice
is, for%them, a mythf The teacher’s privileged voice has
been quther undermined by the increasing amount of public

~debate by political and cultural leaders about the sad

state of education today, and the lack of relevance of

education to the goals of modern society. Schooling does
not appéar relevant to the sociocultural realities of
today’s linguistically or culturally diverse students, who
by the year 2000 constituted the majofity of students in
.California,

Because the privileged voice determines what our mind
is to become, educators must endeavor to acquire the
competitive edge regarding privilege. Edﬁcators muét
provide |adolescent students with bridges to the forms of
thinking ﬁhat will lead them to success in mainstream
society! Educators have not been very successful’ih this
arené, as evidenced by‘the increasing numbers of Latinou

students dropping out of school, many finding gang
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CHAPTER THREE

METHODOLOGY

;Orgahiziﬁg for Success

sed on cﬁrrent1édciopsycholinguistic reading fﬁeory
n, 1982) and the socioculturai £heory éf

g/learnihg (Vygotsky;ﬁl978), f stafted the Cardinal
Prégram: The.entire‘English‘department at San

ind High Séhoolvcurrently implemenfs some form of
the,beginning of the year, I administer a reading
to éli‘myvninth graders; Thé sUrvey confirms what I
knaw about them: théy'have‘never read enough to 
lOve>Wifh iiterature. After braiﬁstorming why

is imertant in oﬁrylives, I break}the news: they
l fead fQ: 30:minufes;a night,"e&ery’night of the

vear. They may‘readjnovels, biographies,

autobiographies, or other extended stories. I want them to
9 . , Al : :

become

There 1

1

involved over time with stories and characters.

L
D

no time off for holidays, birthdays, funeralé, or

illnesses. If'they miss reading oneinight, theyymust make

it up the next night. 1f they miss 1/2 hour of reading in

the semester,.they,will fail'English.vif_théy read 30

" minutes

they wi

eVery‘night during the semester, the worst grade

11 receive in my class is a D. I tell them I'm so
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1, they cah'still pass ﬁy English class if their
will réad tovthem daily and let‘me kﬁow éboutbit.
them thét even the‘doCtors will recommend reading
ulaté theif brain,’that reading is so powerful it

e their lives. Nohe.§f my students are'initially as
aboﬁt this'prqgram as I am. To reach the lévels I

from them, I know I must organize their learning so

that they all meet success.
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student

cause most’bf my students are inexperienced

, they muét leérn and practice the skills of‘
ished.readers.'Avcritical first skill is where to
goqd books,vso we brainstorm.possibilities. The

g always mention neighborhood stoﬁes, the mall,
es, friénds, family, and my classfoom. S. Kréshen
ﬁhét if adolescents'havé books within arm’s reach,
11 read, so'I‘foundva discarded papefback book

L for my room and filled it with at least 300
paperback books. Students cén»take and return
aperbacks as they like. Iﬁ»addition, I spend $l,OOO
sr buying books by and éboutILatinos, immigrants,
andvother topics that might be of interest to my

I~

s. Some are popular adult books, some are young

{
H
i
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~adult Hooks, and some are wonderful children’s books.

These Pooks are on separate shelves in my room and

student|s are free to check them out in an honor library

system.

for theﬁ.

I try to make finding books as easy as possible

In addition, students bring in books that they

find and think other Students‘might énjoy.

books,

readingl|.

After we have exhausted our list of places to find

we discuss how to discover if a book is worth

They all know to look at the cover and to read

the title. Most don’t know.to read the back cover, the

inside book flaps, and to read the first two or three

- pages before deciding to choose a book or not. After

|
i

discussing these simple previewing techniques, I put a

stack of books on each table, pulling heavily from my

special.books, at a variety of reading levels, and ask my

students to preview them. This takes half of a class

period.

At the end of the pefiod, they share their

discoveries with the class. Not so incredibly, many find a

book they might like to read. Then I let them in on an

amazing
book the
if they

unintere

secret - good readers don’t always finish every

y start.

I give them permission to abandon a book

find one that is inappropriate, too hard,

sting, offensive, or if their parents would find
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That'’s

ctionable From now on, the books?they choose to

r thls program are up to them“ﬁf.ﬁdxlf

r those who don t know how to’judde lf a book fs
flcult for them, l have dev1sed a worksheetvbased
felblnefs premise‘thatadbookfls at a:student’sf
dent’readlng level;lf-theyhreadféofwords:abmlnutedoa

o

S accuracy (Seeprpendix'A)‘(Sheffelblne,’1999). To

form, a student must read aloud from thelr chosen B

r_30'Seconds A fellow student ua peer~tutorﬁ'a‘

’s aide, or T Wlll llsten‘to‘them”and;count]the

theyvmake After 60 seconds, ‘the student'wlll count
ber of words they read by countlng backwards from
If the total 1s more than 9O

hey stopped they

e w1th the worksheet They then subtract the number
rs they made from the words they read and lelde
swer by the total words read. If'the answer. is.
than.906 they can feel confldent‘that thls book

t be too dlfflcult for them to read 1ndependently
ents rnclude a. copy of thlS worksheet for each book
ad 1n“the1r lrterature journalshyf’

e of the students’lfirstquestions is ﬁHowimany

o) We'have tovreaderery.night?7eThis,'of qaurseC‘
with each book dnd each studentfs reading ability.

Nhy“I”prefer_to-haverthemiread-forf3O minutes

26




i

rather |than giving thém a set nﬁmber of pages to read. To
givé them én idea Of the iﬂtensity with which I éxpect
them to read, howevér? I ha&e them read‘foﬁ five minutes
~in a book df-their-bhoice. Thi§ numbe£ is noted on the
workshget explainedvabove.iThé student then counts the

pages read and multiplies the number by six. This gives us

- both an| idea of their capabilities and my expectations for
. ‘ L » .

their nightly homework.

I . _

'To'keep-track of their reading, the students keep a

réfléctive journal‘while fhéy read.. . They keep a log'in the

pack of their journals noting the books they have read and

- abandoned (See Appendix C). At the top of each page in the
| . . : . .

journalk'studentS‘note the’date) the times they started

and stopped reading, as well as the page numbers where

‘they sfgrted and étopped. Iﬁ about five‘or six lines, I
ask them to‘summariZe:whét they have read. Before they‘cah
do this wewprabticé Summariiing in class‘beéause many of
thém think that summarizing means copying directly from
‘their,boéks. After the summary, I ask thaﬁ théy reflect on

their reading. Of course, we mﬁst also practice this, and

I use the five strategies for ‘active ‘reading defined in
our lit?rature text: predicting, connecting, questioning,
‘clarifying, and évaluatihg.iTo provide a scaffold or a

mediaticnal'Strpcture for their reflections, I prov;de
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sentence starters for the type of reflections I would like
i . .

to see in their Jjournals. Some of these include “I think

that - . o is going to happen because...”; This

4

charactier reminds me of myself because...”; “I wonder”what‘

meant when he said . Maybe he thought

___.” Students are ekpeqtedlto jourﬁal every day

| : 3

while t%ey read, or immediately after reading (See
'Appendix B). Jéurnal;writing should take them no more than
10 or iS:minutes.

EVery Friday, the atudenta briﬁg their néVels and
completed journals to class. They read silently‘all, |
period. Of course, feW'studénts ih class are able to
sustain their reading more than 10 minutes when we first
start the program,‘so we_diScuas a&oidancebehaviors, such
as falling asleep, needing to Qovto the bathroom, needinga
a drinklof water, making noiaes,'writing notes,
daydreaming, etq. We.also compare reading to athletics;
that when trainiag fo ﬁun a mile for fhe first time, we
'ofteh waht‘to stop; we get pains in our sides, or are too
out‘of breath to continue. If we give ap; we never get
.into shape. We knbw that to éét into ahape, we_should not
stap, butbshauld slow dowﬁ, waik for a while,vahd ﬁhen
‘-continue‘running. Ifawe do this every day; we will get a

“little better. We discuss how developing physically.is
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just like developing habits of the mind. They both take
practice and self—diséipline; I tell them that if they
finafthémselves engaging in‘avéidance"behaviors, to
recognilze ﬁhém fdr what ﬁhey‘are,,look away from the book
for a few minutes, andvthen‘c0ntinue reading.:lt’s the
best way to get their flabby brains in shape and to
improve theif readinggl | o
 Toimotivate thém even morel Iishare their p;évious
year’s ;tandardized test~scbres ih reading and language,
jas Well‘as their STAR'Reading.ASsessment Results, and
discﬁss with them what the écorés mean. Most are
discourgged, but I promise»them a‘marked‘improvement‘if
they wial follow tﬁé prbgram for just this échool‘yeér.
_Thdse W1o followvthe program'féf the entire yéar have
always shown gréat improvement.
‘While Students réad_éileﬁtiy on Fridays, I read and
» grade their jburnals. I USually have time to conference
» with'them'about their bobks andujournal,entries. In
addition} I‘can speﬁd time with the moét réluctant
readers discuSsing.fheir.interests; their past'histories
 with readin§;:and recoﬁmending books they ﬁight enjoy.
:, At the beginning of the year, I ésk the students to
'éstiméte‘how many books they think they can read in one

‘school year if they read 30 minutes every night. Their

P
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'p-crylng
' Lupe and her mother when they talk because

Juana . c

_a£egf§r
 negotia
and‘é‘d
A
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‘g‘Mekican
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- miss :it

me also

my coun

 book mac
T

,,“~face
~ than ‘woman, -

»fdetermlned to- achleve what men can,
‘people seethat women- and men are equal

;RlCO;

Lupe is: Very upset in a problem she had to

It was men being treated more hlghly

and not them belng treated '
equally But life goes ‘on and . stuff o
happens' Lupe is very strong and stands up{°~”
for what she believes in. She is very c
to let .

Sometimes this book makes 'me fill like o
I get jealous when' I read about

it looks SO spe01al I would want to-have -

urthat relatlonshlp w1th my mother that Lupe
- 'has with hers. . e

onneotedbw1th the»diohotomlesjmy‘immigrant'students
oed,to:llyef:the:cultural"boundariesitheyumust "
te;:aleell,asuthelrﬂlongind'forkdlstant‘relativeSd‘
ésire;for.anfeducation.‘ | |

da was left here by her mother to llve w1th a.

frlend Whlle readlng In Nueva York Alda found

conneet~with*the1charaoters;'even:though shevls

,~andfthey'arefPuertorRlcan} Cuban,‘and.Dominican.

ted “Chlqultln asked Federlco ‘You probably miss

too,,eh?’ ‘All my famlly is here, so»Iudon t.

in the way Lall does But Yes;FI mlss Puerto

ry much!’” Alda reflected “That's what happens tof
butyln’anothervway‘ What I mlss is my famlly, notv
try ‘Most of my‘famlly 1s 1n Meklco.

de her,feel less alone.gdu

1
)

34

Readlng thlSi‘



