
 

We determine privilege by examining the relationship 

of power and persuasiveness that the speaker's utterance 

has wit n the utterances of others. Privilege, is the 

psychol ogical (individual) judgment regarding which social 

languag es. and speech genres, are most appropriate in 

particu lar social contexts. We are taught to master the 

concept of privileging with.our first social contacts, 

those of our parents. As we internalize them, our parents' 

voices oecome the inner voices that regulate our behavior. 

These voices carry not only sounds and words, but also 

values They lead us to positive, healthy growth, or cause 

us to become dysfunctional individuals. The voices we 

appropr iate receive additional testing for appropriateness 

when we enter the socialization machinery, of school, when 

the privileged voice of the teacher or our peers takes the 

place ,o f those of our parents, 

Wh n children reach adolescence, ,their intelligence 

does not change, but they have,developed .to the point of 

being , a oleto function at a significative or symbolic 

level. ompetition for privilege occurs between the 

parents ' or teachers' voices and those of their peers. 

Oftentimes, especially in oppOsitional minority groups. 

such as Black or Latino groups in the United States the 

privileged voices of peers and the neighborhood are 
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diametrically opposed to the voices of teachers (Ogbu, 

1978). This occurs because one of the goals of school is 

employment, and for oppositional groups, schooling does 

not always appear to lead to employment. The employment 

reality for White America is often perceived by Blacks and 

Latinos to be systematically denied to them, so the goal 

of employment reached by acceptance of the school's voice 

is, for them, a myth. The teacher's privileged voice has 

been further undermined by the increasing amount of public 

debate by political and cultural leaders about the sad 

state of education today, and the lack of relevance of 

education to the goals of modern society. Schooling does 

not appear relevant to the sociocultural realities of 

today's linguistically or culturally diverse students, who 
I , 

by the i/ear 2000 constituted the majority of students in 

California. 

Because the privileged voice determines what our mind 

is to become, educators must endeavor to acquire the 

competitive edge regarding privilege. Educators must 

provide adolescent students with bridges to the forms of 

thinking that will lead them to success in mainstream 

society, Educators have not been very successful In this 

arena, as evidenced by the increasing numbers of Latino 

students dropping out of school, many finding gang 
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membership attractive..How can, educators slow the loss of 

our stuldents? How can educators, build bridges between the 

privile|ged voices of .adolescent peers, the unprivileged 
voice of school, and the, underprivileged voices of English 

learners i 

We must reject the traditional pedagogy that views 

-Lteacherb as the,bearers of all knowledge. We must change 

the teapher's role- to that of facilitator.. We must create 
, " , I ' ' ' 

a community of learners where the voices and knowledge 

that sttidents bring to the classroom are valued, analyzed 

for appropriateness, and explored. We must abandon methods 

that uhderprivilege the cultures that accompany our 

students to school and .that, view, our students as having 

deficit I backgrounds. We must adopt a teaching philosophy 

and teaching methodologies that value and celebrate the 

diversity of voices with which students enter the 

classroom, the hoices necessary for success in an 

increasingly diverse and complex world. , 
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CHAPTER THREE 

METHODOLOGY 

Organizing for Success 

Based on current sociopsycholinguistic reading theory 

[Goodman, 1982) and the so.cioculturai theory of 

teaching/learning (Vygotsky, 1978), I started the Cardinal 

Reading Program. The entire English department at San 

Bernardino High School currently implements some form of 

it. At the beginning of the year, I administer a reading 

survey to all my ninth graders. The survey confirms what I 

aireadyj know about them: they have never read enough to 
fall in love with literature. After brainstorming why 

reading is important in our lives, I break the news: they 

must all read for 30 minutes a night, every night of the 

school .year. They may read novels, biographies, 
t ' • 
I • . . , , 

. V I , • 

autobiographies, or.other extended stories. I want them to 

become involved over time with stories and characters.. 

There is no time off for holidays, birthdays, funerals, or 

illnesses. If they miss reading one night, they must make 

it up the next night. If they miss 1/2 hour of reading in 

the. semester,. they will fail English. If they read 30 

minutes every night during the semester, the worst grade 

they will receive in my class is a D. I tell them I'm so 
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seriousj, that if,. God forbid, they should get into a 

horrible motorcycle accident and end up in a coma in the 

hospital, they can still pass my English class if their 

parents will read to them daily and let me know about it. 

I tell them that even the doctors will recommend reading 

to stimulate their brain, that reading, is so powerful it 

can save their lives. None of my students are initially as 

excited about this program a.s I am. To reach the levels I 

expect from them, I know I must organize their learning so 

that they all meet success. 

Because most of my students are inexperienced 

readers, they must learn and practice the skills of 
i 

accomplished readers. A critical first skill is where to 

locate ^ood books, so we brainstorm.possibilities. The 

students always mention neighborhood stores, the mall, 

libraries, friends, family, and my classroom. S. Krashen 

told me that if adolescents have books within arm's reach, 

they will read, so ,I found a discarded paperback book 

carousel for my room and filled it with at least 300 

donated paperback books. Students can take and return 

these paperbacks as they like. In addition, I spend $1,000 

each year buying books by and about Latinos, immigrants, 

sports, and other topics that might be of interest to my 

students. Some are popular adult books, some are young 
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adult books, and some are wonderful children's books. 

These books are on separate shelves in my room and 

students are free to check them out in an honor library 

system. I try to make finding books as easy as possible 
I ' 

for them. In addition, students bring in books that they 

find an'd think other students might enjoy. 

After we have exhausted our list of places to find 

books, we discuss how to discover if a book is worth 

reading. They all know to look at the cover and to read 
I , " 

the title. Most don't know to read the back cover, the 

inside book flaps, and to read the first two or three 

pages before deciding to choose a book or not. After 

discussing these simple previewing techniques, I put a 

stack of books on each table, pulling heavily from my 

special books, at a variety of reading levels, and ask my 

i ' 

students to preview them. This takes half of a class 

period. At the end of the period, they share their 

discoveries with the class. Not so incredibly, many find a 

book they might like to read. Then I let them in on an 

amazing secret - good readers don't always finish every 

book they start. I give them permission to abandon a book 

if they find one that is inappropriate, too hard, 

uninteresting, offensive, or if their parents would find 
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it objectipnable. Frbm- now , on, the books they cnoose to 

read for this pr.ogram,are, up torthein. 

For those who don't know how to judge:if,a book,is 

too difficult for them:, I have devised a wprksheet based 

on Sheffelbine,'s premise that a book i's, at a , student's 

independent reading level If they read 90 wpfds a minute , 

with 90% accuracy (SeelAppendix A) ,(Sheffelbine, 1999). To 

use the form, a student, must read aloud from their chosen 

book for 30 seconds. A fellow,student, a peer tutpr,, a 

teacher's aide, or I will listen, to, them and pount the 

errors they make. After .60; ,se.Gpnds', ' the student will, count 

the number of words they read by counting backwards from 

where they stopped. If the total is, more than '90, they 

continue with the worksheet. They then'subtract the number 

of errors they made from the, words they read and divide 

this, answer by the total words read. If the answer , is, 

greater than- 90%, they can feel confident that this book 

will not be too difficult for them to read independently. 

My, students include a copy of this worksheet for' each book 

they read in their literature journals., ' 

One' of the students', first questions is "How-many 

pages do, we have to read ,every night?" , This, of course , , , 

varies with each,book dnd each student's reading ability. 

That's why I' prefer/ to have; them read- for'30 minutes 

26 



 � � � � � � � � � � �

 � � �

rather jthan giving them a.set number of pages to read. To 

give them an idea of the intensity with which I expect 

them to read^ however, I have them read for five minutes 

in a bo)ok of their choice. This number is noted on the 

workshe|et explained above. The student then counts the 

pages rjead and multiplies the number by six. This gives us 

both an idea of their capabilities and my expectations for 

their nlightly homework. 
, j , ' -

Toi keep track of their,reading, the students keep a 

reflect^.® journal while they read. They keep a log in the 

back of I their journals noting the books they have read and 

abandoned (See-Appendix C). At the top of each page in the 

. jo.urnal students note , the date,, the times they started 

and stopped reading, as well as the page numbers where 

they started and stopped. In about five or six lines, I 

ask theijn to summarize what they have ,read. Before they can 
i • ' ' ' ' ' 

do thisp we■practice summarizing in class because many of 

them think.that summarizing means copying directly from 

their books. After the. summary, .I ask that they reflect on 

their reading. Of course, we must also practice this, and 

I use the five strategies for active reading defined in 

our literature text: predicting., connecting, questioning, 

clarifying, and evaluating. To provide a scaffold or a 

mediational' structure for their.reflections, I provide 
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sentence starters for the type of reflections I would like 
' ! , ' 

! • " ' ' 

to see :in their journals. Some of these include "I think 

that is going to happen because. This 

character reminds me of myself because..."; "I wonder what 

meant .when he said _. Maybe he thought 

Students are expected to journal .every day 

while they read, or immediately after reading (See 

Appendix B). Journal .writing should take them no more than 

10 or 1|5 minutes. 

i ' ' ' ' ' ^ ' ' ' ' ' 
Ev|ery Friday, the students bring their novels and 

r ' ' ' ' 

completed journals to class. They read silently all. 

period. Of course, few students in class are able to 

sustain their reading more than 10 minutes when we first 

start tae program, so we discuss avoidance.behaviors, such 

as falling asleep, needing to go to the bathroom, needing. 
i " 
! . . 

a drinkj of water, making noises, writing notes, 

daydreaming, etc. We. also compare reading to athletics; 

that when training to run a mile for the first time, we 

often want to stop; we get pains in our sides, or are too 

out of breath to continue. If we give up, we never get 

into shape. We know that to get into . shape, we should not 

stop, but should slow down, walk for a while, and then 

continue, running. If we do this every day, we will get a 

little better. We discuss how. developing physically is 
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just like developing habits of. the mind. They both take 

practice and self-discipline. I tell them that if they 

find themselves. engaging in avoidance behaviors^ to 

recognize them for, what they are^ look away from the book 

for a few minutes^ and then continue reading. It's the 

best way to get their flabby brains in shape and to 

improve their reading-.. . 

To! motivate them even more^ I share their previous 
I , : ,. 

' ' ' 

year's standardized test scores in reading and language, 

as well as their STAR Reading Assessment Results, and 

discuss with them what the scores mean. Most are 

discouraged, but I promise them a marked improvement if 

they will follow the program for ,just this school.year. 

Those who follow the program for the entire year have 

always shown great improvement. 

While students read silently on Fridays, I read and 

grade their journals. I usually have time to conference 

with them about their books and journal entries. In 

V . . i' . ' . 
additiori, I can spend time with the most reluctant 

readers discussing their, interests, their past histories 

with reading, and recommending books they might enjoy. 

At the beginning of the year, I ask the students to 

estimate how many books they think they can read in one 

school j'ear if they read 30 minutes every night. Their 
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. 1 tupe is very :up^s in a' problem she. had to.. 
I .face. Jt . was men .being treated more'highly 

.J.than woman, and not. them being t.reatb 
' i equally-. . Biit life goe.s': 'en ;and:;s€u'f:b^ ^ . '1 

)ens! : L.upe is very strong and stands 
. i/for 'what; she ^believes: in. She is'^;very 'i l . 1 

. j determihed -to'■ achieve,' what-men c-an,- to let 
. [ people . see.- '.that-. - women^ ^ a men .are equal .: : i: .' ■ . 1- '. 

. - [-Sometimes: this-book ma-kes 'me filb.'like ■■ '[" ' -
[■Orying. : I get , jealous . .when :I read, about ' 
iLupe and'her mother' when' -th.ey -talk because- ; 

■; - -.l ; j it; looks so special. :I would want bo ;-have . '1 
- -■ -j that . relatiohsMp ,w-'i- my mother tha.t - .Lupe .. . 

[ ; ■ ; has with -hers ; 'o- -h '1 

Juana-connected with the dichotomies my. immigrant students 

are . for.|ced. lO' live; the cultural boundaries . they .must 

negotiate, as well, as their .longing for distant :relativ.es.-

and a .desire, for. an education , 

Aida was left 'here- by. her mother tp. live with-'a. , . 

family If riend.. While reading In Nueva York, . Aida found 

ways to| connect with .the characters, even .though she is 
Mexican!, and. they are Puerto 'Rican, Cuban, and -Dominican. 

She quo ted "Ghiquitih asked .Fede.rico VYo.u probably' miss 

Puerto licO, too, .eh?' ^Allmy .family' is .here.,, so I.. don't. 

mis s. it in the' way Lali does.; But. . .Yes, [I miss Puerto 

RiCO .yery much ! Aida . reflected ":That' s - what happens to ' 

me also but in another way. - What I misst-is. my. family, not 

my . co.untry. Most -of my family is in!Mexico." Reading -this 

book, made her . feel less alone. 
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