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L ABSTRACT o
ThlS prOJect artlculates the foundatlonal purpose for o
,env1ronmental falrs and how they encourage an

'env1ronmentally 11terate and respon31ble 01tlzenry One'

‘env1ronmental falr is descrlbed and evaluated The prOJect_ i

d”ff~1ncludes. (l) a llterature rev1ew examlnlng the s001al

31gn1f1cance and justlflcatlon for env1ronmental falrs,fké)w,fe.fv

a. summary of the Inland Emplre Env1ronmental EXPO s 13 yearlfa
’-hlstory at the Callfornla State Unlver31ty in San
Bernardlno, (3) a spec1flc descrlptlon of the 1999 EXPO,fﬂ"

ufand (4) an evaluatlon of the 1999 EXPO.eaaffbw
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CHAPTER ONE

INTRODUCTION

At the dawn of the 21st century, planet Earth’s natural
resources are expected te support a human population of over
six billion people; We shere<a planet only 24 thbusand
,milesvécross; appfdximately‘75% of which is covered withe
‘water. The resulting'deménds'eﬁ the planet's'reSOurces, the
collective‘ability_(natural and scientificf to renew those
reeoﬁrces at the‘séme rafe’in which they are ueed,'and our
ability to effectively process and dispose of theipollution
Which'fesults from the extractien, manufacﬁuring;
udistribution, and use of natural resources}_bose‘frightfully
,significant and immediate ﬁuestieﬁeefer theTthan‘race. In
’light of these increesing demands on the planet,
‘envifonmentéliybconcerned_coalitions have»emerged which

vemp;oy VaiiOUS meane of educatihg‘thevpublie ebout
- environmental problems and.issues,ih an effort to~prometev
~feﬁvirohmentally soﬁnd behavior among our citizens.

Noteworthy efforts'in-terms'of'increasing~envifonmental
attitudes, gpowledge; and:ekil;s.is'being eondﬁcted bybb
}eduCafbrs.Who pfombte,envirenmental‘edueetion; These> 
strategies hold as‘their.cere the value ¢f an |
environmentally literatestCietywhich cbnductS'cOmﬁerCe;,

developmeht, as'Well aS»persOnal habits in a manner which



pays hlgh regard.to‘theneed‘for a healthy-and sustalnable
environment. - |

| To whatever degree the public is currently concerned
with environmental affalrs, people are thlnklng about such
matters.' Wlth respect to shear overcrowdlng, science
‘flctlon llterature from such authors as ‘Jules Verne (20£000

Leagues Under the Sea) and Arthur C. Clark (2001 A Space

Odyssey); as well as current proposals from the modern:
ISCientific,communlty.(e.g., the Natlonal Aeronautlcs,andv
Space~Administration (NASA) and the Jet Propulslon
Laboratorst research pertaining_to the colonization of the
moon'or Mars); have suggested that we'attempt to expand our
limited habitat by exploring new frontiers such as -
,colonlzlng the seas or even space. 'Intriguing as these
proposals 1n1t1ally‘seem, they offer us only cold, lonely,
and inhospitable options which, at best, require - |
technologlcal advances Wthh are a very long way off.
'Testlmony to this harsh reallty was recently demonstrated in
the-Arlzona desert justinorth of Tucson‘rn'l996 where an‘
‘enperiment of colossal proportions,‘conducted by a team of
:privately funded scientiSts under the auspices of‘Texas
billionaire Edwardeass, attempted to recreate Earth's
primary lifefgiVingbhiomes in abclosed system.

Appropriately deemed the “Biosphere II” experiment



iBioSphere_I being Es;th‘itself); this effort attempted to
ﬁfo#e-thatshﬁmsnkind's kndwledge of the natutél:environment
was currently sufficientito-cdnstruct and maintain a closed
environmental system (with the exception of insoming
sunlight) capable of‘supporting human lifs by éhtirelyv
natural means with absoluteiy no intervention from the
outside for a two-year period of time. In summary, the
enclosurefs three-acre habitat consisted of scaled-down
models of Earth’s biomes, such as rain forest, grssslsnd,
and desert, and their primary resources such as soil for
agriculture, fresh water, fish andeildlife——all intended to
support the occupants (a small group of hardy scientists)
without any outside sssistance. The enclosure itself would
cost the wealthy Texan $200,000,000 to construét, and an
additional $50,000,000 for management to be provided by
Columbia University’s Lamont-Doherty Earth Observatory staff
scientists. The»experiment seemed to demonstrate careful
pianning and attention to detail and was fully expeéted by
many optimistic on—lookers to succesd. After a valiant and
punishiﬁg performancé of shear humanbehdurange, and perhaps
a good measute of suffering, Biosphere II had to be breached
relatively soon in order to provide fresh air and adequate
nutrition to the residents as they were ultimatély;unable to

manage their artificial environment (“Nothing to fear,”



1998). Though Biosphere II’'s occupants were eventually ahle:
to “serve” thebintended-duration of their stay,~and planners
and part1c1pants would declare success, the habitat would be-
breached multiple times. The occupants would report
crippling nutritional and psychological discomfort, hence
‘seriously undermining the 1ntegr1ty and purpose of the
.experiment. Although Biosphere 1T’ s intended outcome was

. not nearly realized, perhaps some degree of benefitvwas
’accrued to humankind’s current disposition. The
experiment’s results indicate that we do not yet‘possess the
technology required to:support ourselveslwithout aid from‘
Earth’s existing natural systems. Thus, the citizenry need
to recognize there is only one biosphere: planet Earth.
Placing a high prlority on the conservatlon and preservation.
of natural resources, as well as. actively working to solve
environmental problems, must be universal goals. We must
accept our present scientific and technological limitations
in solv1ng and mitigating such human 1mpacts to the
env1ronment as nonrenewable resource depletion, |
deforestation, air, SOil, and water pollution, atmospheric'
ozone depletion, the over—harvesting of fish stocks, and
-possible global warming from greenhouse gas emissions. This
»acceptance is fundamental to providing’us the necessary

motivation to place a high priority on‘the conservation and'



'presérvétion of naturél resdurces and natural ecological
-systems tqday.v Unlike Biosphere II, these goalé are muéh
:more_realistié and obtainable. However,‘accomplishing these
goais will requirevsigﬁificant overall support from the
general pﬁblic both in life’stYle choices and‘asvpoiitical
.actions such as iegislation.‘ Educatingbthe populous shduld
equate iﬁ a mofe envirdnmentally literate, sénéitive, and
responsible public. A well informed public will be the
fesult of effective environmental edﬁcation programs. 

This project prpviders'an iﬁ depth‘feﬁiew of how to
conduct an environmental fair which prdmotes environmentélly
reéponsible’attitudes; knowledge,vand behavior.
Spécifically, ﬁhe 1999 InléndfEﬁpire‘Enviionmental EXPO ié

reviewed and evaluated.



CHAPTER TWO

LITERATURE REVIEW

A review of existing literature pertaining to the -
origin of the environmental movement can be traced to such
~literary architects of environmental concern as Aldo

Leopold, author of A Sand County Almanac (1949); the

philosophical Henry David Thoreau, author of one of
America’s first classic nature books entitled simply Walden

(1960); Rachel Carson, author of Silent Spring (1962) ,

Edwin Teale, author of The Wilderness World of John Muir

(1954); and of course John Muir himself, best noted forvhis
written works focusing on the intrinsic value of nature,
preservation'of the Sierra wilderness, and fér waging the
fi:st major environmental battle in this country to save
Het¢h>Hetchy in Yosemite National Park.

One of the most significant and enduring contributions
to thevenvironmental movement was made in 1970 by Gaylord
Nelson. Nélson, a former United Stétes Senator from '
Wisconsin (1963-1987) founded the first Earth Day
celebratibn which occurred April 22, 1970; This annual,
internationally recognized‘day of environmental distinction
is celebrated by communities-around the world by chusing

attention on our environmental problems and their solutions.



Nearly 30 years later, Earth bay continues to serve as a
fofum for éommunities around the world to recognize
envirbnmentaivpréblems and issﬁeé and the need to work
toward viable solutions. Thevactions of‘fhese and other
activists of a similar theme aréilargely'responsible for'
.initiating envirénmental concern in Our'Society.‘va
humankinq is eﬁéntually able td étrike a Sustainéble balance
between ou:vspecies and.nature,>much credit Shbﬁld be
attribufed to these’foundatiohal “trailbiazérs.”

| Though the writings and accomplishments of these
legendary environmental marﬁyrs cannot be uhderstated;.
modern sdciety still requires a means of effectively
perpetuating ehvironméntally‘résponsible behaVior aﬁdng
citizens. ‘Environméntaléducation is‘the viable means of
accomplishing_this,goal. 'Environmental‘education fosters»
within~citizens‘a greater'appreciafion for the value aﬁd E
significance of Earthfs delicate ecological balance through
producing a,more.envirénmentally literate,populatibn;

Jﬁstification,for public.ehvironmental education

efforts, be they curricularvbrvcommunity based, is best
articulatéd by examining the.pubiic’s prééent andAprimary
source of such iﬁformation as it exists'today——the'populér
preés.‘ Newspaper and‘televisiqh news‘OrganizationS‘éomprise

the publid’s primary source for domestic and international



news (Hanson, 1993; Kohat & Toth, 1998; Ostman & Parker,
1987). It follows that public opinions regarding current
events are largely formulated by what is reported by these
media and most importantly, how those issues and events are’
represented. Kohat and Toth,iih‘theirAl998 analysis
focusing,on mass media, media‘bias,;public opinion, and
- trust, criticized the teleVisiOn,news media with respect to
inaccuracy, unfairness, and bias. Further, and of
unsettling significance, was their cdnclusibn that the wvast
majority of the»public'believeS»mostvof what the'television
media reports. of concern to proponents of environmentally f
sustainable developmentﬂpracticesvis:the manner in which
television news media report matters concerning current
environmental issues (Huckle, 1995, p.l):
It is by watchihg'television that many of the
world’s people acquire an awareness and
understanding of environments and environmental
issues near and far. Images and sounds from
television are increasingly significant in
shaping their beliefs, attitudes, and
identities. Much television is an agent of
" cultural imperialism and homogenization which
- supports forms of development which are not
‘ecologically and socially sustainable.

With respect to the print news media, Furlow (1994).
examined specifically how environmental issﬁes and  concerns
were reported in 27 U.S.‘daily néwspapers. One hundred
'twenty4eight_articles pubiished from 1989 to 1993 were

analyzéd with respect to the depth in which»biological and



ecological issues were reported. Furlow’s aﬁalysis
cdncluded that‘newspaperireporting of biolbgiéal and
ecological issues wasucénceptually shallow, and‘the
repféééntatibn df enVironmental issues (e.g., logging‘
_ préctices vsvforest habitat preservation) was conveyed as a
“...polarized and superficial matter of jobs vs ﬁhe
environment” (1994, p.15). Furlow discussed how people’s
lives are overwhelmingly consumed by pefsonal and
professional matters which pertain to their own upward-
mobility, and that an ordinary citizen could not
realistically be expected to research every political,
social, economic, and environmental issue which comes their
way. Rather, the public relies on the media to prévide a
public information and education service. Therefore, the
media has an enormous responsibility to provide balanced,
in-depth reporting with particular attention paid to fair
and accurate representation. Furlow’s analysis addresses
the inadequécies that exist in media, inadequacies which
invariably skew and distort the public’s conceptual
understanding of environmental issues.

Further justification for the need of a greater degree
of public environmental awareness comes‘into sharp focus by

acknowledging recent concerns brought to the attention of

world governments. Our Common Future, prepared and



submitted to the Uhited Nations by the Worid Commissionaon
Eﬁvironment and DeVéiopment (1987), céﬁéluded that rapid
deterioration of the glObal envirénmeht wasvoccurriﬁg‘at an
alafming rate‘aﬁd that economic development was collectively
to blame. Further, the Commiséion's reéémmendation‘for
resolution identified environmental protection and a greater
~public awareness as the most likely strategies in
acéomplishing sustainable development.b Lending support to

the urgent tone conveyed by Our Common Future are similar

reaffirming conclusions presented by one of the largest
global environmental conferences of its kind to date. The
United Nations Conference on Environment and Devélopment,
held in Rio de Janeiro, Brazil, in 1992, was attended by
over 100 heads of state from 175 nations and 1500 officially
accredited nongovernmental organizations. ' Documents
produced by the conference are in strong support of a more
environmentally literate public and specifically identify
the need to further the public's understanding of the need
for sustainable development by way of environmental related
education programs to be implemented at the university level
(Lemons,_l995)5 The enormous turn out for this éonference
testifies to the very real environmental, and hence,
economic, politidal, and societal concerns which presently

exist and have yet to be put to rest.
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Proponents of env1ronmental educatlon share a common;*vtﬁfu"

“'theme whlch empha31zes the crltlcal need to preserve and

;conserve natural resources and‘ ,ural 1ntr1n51c beauty by.

’“Wldaway of]a\more env1ronmentally llterate c1tlzenry Perhaps;“a'
-ithefmost comprehens1ve document avallable for rev1ew whlch o

the guldlng pr1nc1ples of env1ronmental educatlon,qfv

© itemizes

‘vfound:ik;llterature 1s a 12 1tem declaratlon drafted at the'

atfﬁnéted Nations Educatlonal, Sc1ent1flc, and Cultural
‘:Organlzatlon Conference wdlch was held 1n TblllSl, Georgla
;%(located w1th1n the former USSR) 1n 1980 ; ThlS document
Tfﬂk%prov1ded clear and conc1se tenets whlch gulde the' o
f:hdevelopment of env1ronmental educatlon today The document
-f‘[(Tb111s1 Declaratlon 1980 p 14 26) stated that |
renv1ronmental educatlon should M

'pl.‘ Consider the env1ronment in 1ts tonallty—'
natural and built, technologlcal and social ,

.economic, polltlcal cultural hlstorlcal moral

‘1aesthet1c,. S : L

2;~ Be a contlnuous llfelong process, beglnnlng
, at the pre-school level and contlnulng through
“,;all formal and non- formal stages, _ ‘

3. Be 1nterdlsc1pllnary in 1ts approach draw1ng
- on the specific content of -each discipline in
- making possible. a hOllSth and balanced
’_perspectlve,v; o »

‘ f4 Examlne major environmental 1ssues from
ﬂtlocal, natlonal regional and. international
points of view' so that students receive 1n31ghts .
into env1ronmental condltlons in other geographlc ‘
~areas; I : ¥ . ‘



5. Focus on current and potentlal env1ronmentalf: T

'n“J31tuatlons, while: taklng 1nto account the
' hlstorlcal perspectlve, :

6. Promote the value and nece351ty of local o
" national, and international cooperation in the “_f” '
, preventlon and solutlon of env1ronmental ’
fvproblems,. , = : .

T Expllc1tly con51der env1ronmental aspects 1n P
plans for development and growth

8. Enable learners to have a role in plannlng
“their learnlng experiences and provide an -
wopportunlty for making dec131on and acceptlng L

thelr consequences, : S

9. Relate env1ronmental sen51t1v1ty, knowledge,-

'problem—solv1ng skills and values clarification
to every age, but with special emphasis on: ,
environmental sen51t1v1ty to the learner’s own .
communlty in early years, oo

10. Help learners discover the symptoms and’ real -
causes of env1ronmental problems,_ «

11, Empha51ze the- complex1ty of env1ronmental
problems and thus the need to develop . crltlcal
thlnklng and problem-solv1ng skills;

,12. Utlllze dlverse learnlng env1ronments and ‘a
broad array of educational approaches to teaching

~/learning about and from the environment with due
stress on practlcal act1v1t1es and first- hand
experlence. ‘

therature identifying. the ratlonale and purpose of
.env1ronmental educatlon seems to flt well ‘within the
frameworks put ‘forth by the Declaration’ s 12 deflnlng
principles. Wllllam Stapp et al (1969) stated:

“Env1ronmental education is aimed at produc1ng a citizenry

that is knowledgeable concerning the blophy31cal env1ronment

12



’”gvand 1ts a35001ated problems, aware of how to help solve

-those problems, and motlvated to work toward thelr solutlon”itv’

d‘(p 30 31) ‘ Stoner and Overbey (1989) artlculated the

S objectlves of env1ronmental educatlon'as the promotlon of‘“
awareness,,apprec1atlon, understandlng, and knowledge oft,w

'kthe 1nterrelatlonsh1p between one s self and one s total

Titenv1ronment”‘(P 146) | lsfkger and Roth (1992) 1dent1f1ed‘
:fthe goal of env1ronmental educatlon as produc1ng an
lenv1ronmentally llterate c1tlzenry who possess “v};;.‘the
j_[capac1ty to percelve and 1nterpret the’relatlve health of
»env1ronmental systems and take approprlate actlon to“‘
fjmalnta;n;;restore, or 1mprove the health of those systems”’fh,
dh(éggiflf O'Brlen and Stoner (1987) prov1ded a goal Whlch B
‘flargely holds con51stent w1th DlSlnger and Roth’ |
vdef1n1t10n°' “The’prlmary goal of env1ronmental educatlon 1s
hto deuelop c1tlzens who are knowledgeable about thevworld
faround them and 1nvolved 1n worklng toward a more llvable-
gfuture” (p lS). Thelr deflnltlon further empha31zes ba51c b
‘ X

hunderstandlngs such as 51mllar needs shared among people and4

'w1ldllfe, ecologlcal 1nterdependency of llVlng and nonllv1ng‘

““thlngs, that people both affect and are affected by the‘rl

env1ronment, and that humans are accountable for the
consequences of thelr effects on the env1ronment Tanner

(1980) 1nterpreted env1ronmental educatlon s ultlmate goal o

13



as teaching: “. . . the maintenance of a varied, beautiful,

and resource—rich planet for future generations” (p.20).

The Callfornla Department of Education’s Point of View on

Env1ronmental Educetlon (1990 p. 10), written in

collaboration with state agencies and environmental

educators, stated:
A continuing and comprehensive program of
environmental education will teach the value of
persistence and discipline; encourage an entire
generation to take responsibility for its actions
and choices and energize them to act rather than
react. Comprehensive efforts must be made to
bolster recognition with understanding and
appreciation. More underpin all natural systems

and sustain the resources they can prov1de an
enlightened 3001ety, in perpetuity.

Strengthenlng the justification of environmental educatlon,
the California Department of Education (1990, p. 10) fuﬁther
stated:
There is no better place than our schools nor a
~more critical time than now to embark on a new
course toward those essential objectives. These
goals are best reached through a restructuring of
and more vigorous commitment to env1ronmental
education.
Taken on the whole, a cumulative‘definition of environmental
education’s miSSion, purpoSe[ and justificatioh in
_application to this project is summed by this author as:
ThOse‘schOQl and community educational efforts which promote
environmentally literate citizens who demonstrate

environmentally responsible behavior and are prepared to

14



také appropriate action to sustain én ecologically sound
natural, as well as built, en#irOnment.

- Implementing environmental education in our schools is
clearly identified in the litefature as a likely means of
encouraging environmentally literate stewardship of planet
Earth. However, the Value and significance of environmental
fairs in furthering this mission can also.be identified in
literature, though perhaps not as conspicuously and
specifically.

The purpose of environmental fairs is to'provide a
community event which acts as an educational out-reach
effort sharing envirbnmental understanding and appreciation
with participants which will in turn equate to more
environmentally responsible behavior (D. Stoner, 1999,
personal communication). As Furlow (1994) and Ostmdn and
Parker (1987) have showh, the popular press is largely
responsible for the formation of public opinion regarding
environmental issues and concerns. Shallow, uninformed
representation by these organizations introduce inaccurate
information that may do more harm thaﬁ good. Therefofe, a
need exists for an effective public environmental educatibﬁ
campaign which will contribute to>a‘more balaﬁced and
literate undérstanding among citizens. Environmental fairs

offer adults and children a fun and informative community

15



_ event whereby accurate env1ronmental 1nformatlon can be -
-tobtalned_1n'anvenjoyabletsett1ng (D. Stoner, 1999, personal
communication). | |

‘At present,'research spe01flcally addre351ng the so01al
andlpsychologlcal 51gn1flcance of env1ronmental fairs is
”scant However, llterature Wthh can be 1nterpreted as-
supportlve of thlS effort does ex1st and has already 1n
.large part been presented, though the sources have been more"r
fspe01flc to env1ronmental educatlon 1n schools. Important |
to note is the underlylng and obv1ous premlse that an
.'env1ronmentally educated or llterate publlc w1ll equate to
more env1ronmentally sound ‘and respon51ble behav1or. ‘
"Env1ronmental falrs share thlsvsame objectlvewa : |

In order to prov1de further ev1dence for the"d
justlflcatlon, soc1al 51gn1flcance and purpose of

environmental'falrs as a soc1al-event, the concept of

o env1ronmental sen31t1v1ty is worthy of examlnatlon and can

‘",_be extracted from avallable peer rev1ewed llterature. ‘One lt

ofvthe most promlnent sources Wthh a33001ates life
experlences w1th env1ronmentally sound behav1or is Tannervsp 
vy1980‘paper.j Tanner explored the autoblographlcal .‘

frecollectlons or llfe experlences of people who demonstrate
Jyenv1ronmentally llterate act1v1sm as’ adults to determlne 1ff

"those experlences 1nvolved some degree of env1ronmental



education and if those experiences contributed to their
presentvworld view. His research,_qualitative in nature,
'focnsed on 45 leaders of conservation groups who provided
data by way of a survey which ultlmately sought to establish
the 1nsp1ratlon for conservation work these subjects would
later»commlt-to.- In summary, Tanner concluded that
significant life experiences,with_nature and environmental
education were the basis for later environmental activism.
Further, he concluded that‘educatOrs must commit themselves
to “the kinds of learning experiences which produce such
persons” (p.l). Though Tanner introduced the‘
autoblographlcal antecedents now considered to be precursors
to sen51t1v1ty; he never actually used the term. However,' S
his research may be quite- approprlately 1nferred as'
appllcable to the body of qualltatlve ev1dence addre351ng
sens1t1v1ty which 1mplles early experlences with nature and
env1ronmental educatlon result in more env1ronmentally
respon31ble behavior later 1nvllfe. ' The term “sen31t1v1ty”
was actually 1ntroduced 1nto llterature by Peterson and
Hungerford (1981) Following Tanner s conclu51on that early
life experlences are related to env1ronmentally llterate
"behaviors later in life, Peterson and»Hungerford (1981)
interViewed 22 environmental educators attending a North

American Association of Environmental Education meeting in

17



1980, askinoﬁtheﬁdto;provlde'their;motlvations forlpursuing*
a.oareerfin enVironmental.educatlon.'hTheir'findingsfwere-,
lylvery con51stent w1th Tanner s;"Further research in support;y
of the theory that llfe experlences contrlbute 81gn1f1cantly
" to later env1ronmentally sound behav1ors can be found in .
Hungerford and Volk’s (1990) model of env1ronmental |
‘c1tlzensh1p where the flndlngs of Tanner (1980) and Peterson
yand Hungerfordﬁ(l981) are in large part-reafflrmed. |
hungerford and Volk equated sensitivityVWith-emnathy,‘
searohlng their eubjects forb“an eﬁpatheticvperspective
,‘toward\the environment” (p. 11). Developﬁental psychology,
in defining empathy as a‘sense of feeling with another hy
sharing the perceived eﬁotlons ofvanother (Eisenberg &
Strayer, 1987), seems to eupport Hungerford and‘Volk’s
conclueion that life experiences shape later adult
behaviors. 3 |

A’recent contribution to the literature identifying
environmental sensitlvity as a.result of early life
experiences with nature comes from Chawla (1998) Chawla
rev1ewed the grow1ng body of 11terature whlch bUlldS on
Tanner’s premises and his challenge to understand the
influences which result in”ahpublio:willing to work toWard
the\maintenanceiof “a‘yariedj beautiful and resource-rich

planet for future generatiOhs? (Tanner, 1980, p. 20)
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lchawla s work 1nvolved'tntanaly51s of ex1st1ng research E;d:ﬁ

”focu51ng on stated motlvatlons from env1ronmental

'f_profe551onals as to thelrJreasons for ch0051ng an

env1ronmental career such as belng an env1ronmental educatorx_v;

'X:or conservatlon profes51onal The spec1f1cvresearch
Esquestlons w1th1n those studles she rev1ewed 1ncluded
slnfluences on ch01ce of conservatlon work (Tanner, 1980)';3
rllnfluences on attltude toward the env1ronment (Peterson, 5pw

‘s_elQSZ), 1nfluences on practlcal concern for the env1ronment
‘”(Palmer, 1993), 1nfluences onylnterest 1n the env1ronment
':(Peters Grant, 1986),-‘1nfluences on path to work 1n'§51j?v

__penv1ronmental educatlon (James, 1993), 1nfluenceseon;
,;attltude toward the env1ronment (Sward iggéf;'anaf

.»,1nfluences on commltment to env1ronmental protectlon ?i]?.-
:(Chawla, 1n press) Her analy31s of the results from these
fstudles 1ndlcate that establlshlng a‘sc1ent1f1c correlatlonb

B between llfe experlences and resultlng environmentally sound;vv

*jbehav1ors 1s a complex endeavor. However, to date, ex1st1ng’
“‘research does seem to support the‘hypothe31s,,and,furtheri'.‘_

h‘;research should be conducted._;‘f57" | | ERERRAR

| Lastly, four artlcles‘rn supportuof the‘slgnlflcance ofihnh
(gfllfe experlences and publlshed 1n comparatlve form are‘jfif'h"'
 ;;summed below and presented together, as they all share the

:zfsame.stated iject;Vef ‘the 1dent1f1catlon of formatlve»"‘



influences on the developmeht df adﬁlts'venvironmenfa; 
awareness. These reséarch effoits'sought(tbvidentify the
primary life experiences of hundreds‘of ehviroﬁmenté;
educators (in those educators’ oﬁn words) which’motiVated
them‘to préctice and promote_environmental iiferacy as
adults. The research took place from 1993 to 1998 and
invéived environmental educators from Aﬁstralia,»Canadag
’Slovenia, Greecé,‘the United Kingdom; Hong‘Kdng, South 
Africa, Sri Lanka, and Uganda. In summary, these educatoré
Were asked to provide writfen e*planations outlining’ﬁhe
significant life experieﬁces/influences‘which”eventually‘led
to the choice to become environmental educators,
Cumulaﬁively, listed by order of fréqﬁency, respondents

. cited their influencesvmost frequently as childhood
experiences with natU£e and the butdoors, work (a
“responsibility” to share néture with their studehts),‘their
own prior environmental related academic course work, the
influence teachers and friends,‘books or articles about
threats to the environmeﬁt, and living near and the
enjoyment of nature‘(Palmer, 1§93; Palmer & Suggate, 1996;
Palmer,-Suggéte, Bajd, Hérf, Ho, Ofwondo-Orecho, Peries,
Robottom, Tsaliki, & Vaﬁ Staden, 1998; Pélmer, Sﬁggate,
Bajd, & Tsaliki, 1998). o |

Though the significance of environmental fairs as a
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_'Spécific primary and identifiabie.oategory’of researchjis
absent from the llterature at present, evidence whioh can be
"1nterpreted as supportlve of 1ts purpose and justlflcatlon

m'has been presented : therature conflrms that our llfe |
experlences shape our world view and thls llterature
contrlbutes to a sound ratlonale for prov1d1ng env1ronmental'
.educatlon in our schools and to our- communltles..v
: Env1ronmental falrs are a.means of sharlng valuable :
a_lnformatlon about our natural and built env1ronments. This ’
v;n_turn‘prov1des p031t1ve~exper1enoes-forwpersons who, as
_Furiow;sx1994 media‘anal§sis pointstUt; might have some
'm;gross misconceptdons-regarding nature’svcritical
signrfioanoe and.infiuence ondouruqua;ity of lite both now

and in the future.
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CHAPTER THREE
T HISTORY OF THE INLAND EMPIRE

' ENVIRONMENTAL EXPO

'ThedinlandEmpireiEnvironmental'EXPO,tanenvironmental
:fair,.origihateddin 1986_asda“communityoutreach_event ofh
thebﬁetwork forpEnvironmental‘Science Teaching (NEST).‘“
NEST? foundediin 1985 at:CaIifornia'StatevUniversity,HSan
Bernardino (CSUSB) by one of the univer31ty s professors;

thr; Darleen Stoner, is a CSUSB -based organization Wthh

o provideS”educational resources and act1V1t1es to educators-

Hwho WlSh to promote a further understanding of
‘ env1ronmentally respon31ble citizenship.‘ NEST’s ‘stated
gmiSSion and purpose,‘according‘to Dr.,Darleen Stoner'(l999,

Qpersonal communication), is consistent with”that‘of‘the

'~,EXPO'

To. enable educators in Riverside, Inyo;‘Mono, and
‘San Bernardino counties to attain the
- environmental knowledge and teaching skills
necessary to conduct environmental literacy
programs, resulting in students who demonstrate
citizenship decisions based on responsibility.
The purpose of Env1ronmental EXPO is three fold- (1)
Prov1de an opportunity for teachers, naturalists, youth
‘group leaders,tand the general]public'to have access to a
wide variety of science and environmentalieducation

materials; (2) encourage networking among educators,
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agencies, business, industty, and the community for improved
use of available resources; and (3) give students and
:conmunity members the opportunity to expand theit knowledge
of the environment‘(stoner, 1999,'peréonal communication){
Environmental EXPO continues to provide educational as well
as fun exhibits and activities involving local schools,
industry, and public organizations, all contributing to the
fundamental purpose of environmental education.

The first meeting of NEST in 1985 included a group
needs assessment which identified that environmental
education in our local communities and adjacent counties was
lacking. EXPO was developed to help meet that need.
Environmental EXPO serves as the flagship of community
outreach projeots promoting environmental education by the
NEST otganization. Many of those who form the alliance of
thé ﬁEST organizational netwdfk also participate, support,
‘and sponsor EXPO énd retnrn year after year. This alliance
consists of students, faculty, staff and alumni of CSUSB,
and personnel from environmental agencies, organizations,
and industries. Each year EXPO promotes a different theme
" (e.g., “recycling, waste management and resource
conservation” or “taking pride‘in our community and
environment”) Which sets the over-all tone and consistency

of the exhibits and activities one can expect to experience
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at a given annual event. ‘_,:

. Fﬁndingbforthe’evenﬁ'cpﬁeg”frém‘grants, public”
v‘donatiéns, spoﬁsdrship*feéé,land‘exhibitof féesu‘“Major v
‘spohéors of the 1999 EXPO inéludéd’thefCQuntyvoﬁ San__k
Bernardino Waste System Division, NORCAL/Sén‘BernardinQ,
Inc.;vthe San Bernardino County Sun newSpaper; Sduth Coast
Air Quality Management District; Californié State
University, San Bernardino; California Depaftment,of
Education; San Bernérdino CountyuSuperintendent of Séhools;
Riverside County Office of Education;vSan'Bernardino Valley
Municipal Water District; énd the'City of-San_Bernardino
Public Services. The public’s admiééion is always free.

Evaluations completed by participanté provide an avenue
for continuous and vital feedback necessary for EXPO
organizers that results in on—goihg improvéments to be made
in future events.

Over the past 13byears, the Inland Empire Environmental
EXPO has proven to be the largest event of its kind in
southern>California, proViding the local communities with a
high-profile and diverse fofum in which to celebrate Earth
Day, an internationally recognized eVeht. Participation in
“the event has never been exclusive to any spéciélized area
‘of industry or‘politically‘métivated education agenda.

Rather, the event welcomes participation from individuals
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and public or private‘organizetions who wish to contribute
to furthering our community’s environmental awarenees. ‘All
thet is required of the contributor(s)'is a desire t0‘v
centfibute time, energy,'creativity,'and/or expertise to
.fnrthering the miesien of environmental education in eﬁr
local commnnities. Having successfully sustained itself for
13 years, the Inland Empire Environmental EXPO hes preven to
be a long?term effort'thanks to the.diligent end dedicated
efforts of its plannefs. EXPO can beiexpected to continue
to make future contributiensvto the betterment of our
communities understanding of environmental‘issues-and the

‘ways our public can seek solutions to those issues.
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i
CHAPTER FOUR -

DESCRIPTION‘OF.THE 1999 INLAND

EMPIRE ENVIRONMENTAL EXPO

The 1999 Environmental'EXPO was held Saturday, April
24, 1999 from 9 a.m. to 3 p.m. athSUSB's Coussbulis Arené.
The theme for this EXPO waé “Takiﬁg_Pride in:ourAEnvironment
~and Community.” EXPQ is considered to be‘the largest évent-,
of its kind in all of southern California; The Event is
described in terms of five componenté: (1) planning
committees and their respective tasks, (2) entertainment,
(3) schools particiéating in event competitions, (4)
exhibitions, and (5) miscellaneous activities. The
following narratives describe'eéch of these five components

Committees and Before EXPO
~Activities

The organization for the 1999 Environmental EXPO was
administrated‘by EXPO’s founding directot, Dr. Darleen
Stoner; EXPO cbordinator, Catolyn Creel; and a private
consultant/volunteer, Mark Sorensen. The plannihg
committees fot the 1999 évent are listed below. A summary
of those tasks specific‘to each of tﬁe‘committees is
provided in‘AppendiX'A; | | |

Activity Round-up

Awards ‘
Donations
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Bvaluations
~Logistics -
- Nature Bowl S
Publicity/General o
- Printing and Mailings -
- Stage & Entertalnment-fr
~Volunteers:
AST: Liaison ,
. CSUSB . Club Liaison - ‘
 Environmental Educator Award
Exhibits -
Multimedia Falr
“Parade B -
,,'.Publlc1ty/Campus L
- Special CharacterSj"
'gTeacher Workshops»_
;Each of these commlttees had spe01f1c tasks. Combined,
‘these commlttees completed the plannlng for the 1999 EXPO
Commlttee meetlngs were held monthly beglnnlng 1n the fall
Because attendance is always of great concern to publlc
exhlbltlon planners, spec1al efforts were undertaken to help=h
ensure hlgh turnout. PubllClty efforts included a 30 second
local‘publlc service announcement video tape for televiSion;
_ads donated by the San Bernardino Sun newspaper; a news
release sent to all local papers; telephone calls to local
busineSS requesting they post flyers for their staff; the
dlstrlbutlon and postlng of posters on the CSUSB campus and
throughout the communlty, and numerous flyers malled to area

]schools sollc1t1ng attendance and part1c1patlon‘(see

J Appendlx B) .
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‘V‘vEntertainﬁent

Though some‘of the aotivities'end exnibite (suoh‘as the
all specieskparade-and~recycled art show) can be interpreted
ae entertaining, the main attraction at this year’s‘EXPO was
the Paul Cash Eco-Magic show. This‘acconolished performer
has made appearances at local scnools and the Los Angeles
County Fair, and has participated in many past EXPO events,‘
bringing professional quality entertainment. His recycling
education\combined witn humor“and magic made for an
entertaining and innovative'educational program. An
additional on-stage performance provided by naturalist Mark
Lynn entertained the audience with songs, stories, and»live
animals. 1In addition to the animal and magic shows, a
concert band organ piayed by perforated paper rolls
entertained guests throughout tne day by “flavoring” the
vatﬁosphere of,EXPO witn arunique carnival-like, “merry-go-

round” sound.

Schools and Competitions:

School competitione designed for students to apply
their environmental knowledge included Nature Bowl and
Multimedie Fair.

The Nature Bowl competition involves student teams (4-8
students) from area schools who compete for cash and product

awards by testing their knowledge and problem solving ékills
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ébout environmental science."All bértiéipants earned a
céftificate. " This year;s topic focused on water quali£y,
human efféctsvon‘groundwater, coastal Wetlands, and

| estuaries. In preparatioﬁ for the competition, team coaches -
were offered a workshop where the content of the subjecﬁ
areas to be tested was shared. Team categories were defined
as lower division (grades 5-6) and upper division (grades 7—
é). Qualifying coaches could be Classroom‘teachers, scout
leaders, or interested parents. Cash and priZe éwards were
given for first, second, and third place.

The Multimedia Faire competition has‘student teams-
(two—-four students) who demonstrate their multimedia progfam
creations. Each participating school is permitted to enter
up to three teams to present original projects with diverse
sources of média reflecting themes consistent with the 1999
EXPO’s theme. The competition includes three educational
levels: elementary, middle, and high school. Cash and

prize awards were issued for first, second, and third place.

Exhibits
Exhibitors participating in Envirbnmental EXPO can be
public or private organizations,vbusiness and industry
representatives, and special interest cqalitions. However,
the exhibits must have én.éducational focus consistent with

the‘purpose of the fair. All‘applications are screened.
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Exhibitors pay a fee ranging froﬁ $20.0Q to $200.00. 1In
some cases, the director may appréve a fee waiver for an
exhibitor, in lieu‘of.helping‘inksbme way with EXPQ
(publicity or set-up). The foilowing organizations were
present as ekhibitors at the 1999 EXPO:

Aero Vironmment Inc.

Bakersfield College Environmental Technology Program
Big Rock Creek Outdoor Science Center

Boojum Institute for Experiential Education
California Department of Conservation

California Foundation for Agriculture in the Classroom
California State Parks, Silverwood Lake State
Recreation Area

California State University Chemistry Club

Chambers Group, Inc.

Children’s Forest v

Chino Basin Water Conservation District

City of Rialto

City of San Bernardino Public Services Department
CSUSB Alumni Association

CSUSB ASI Environmental Committee

Department of Water Resources

DK Family Learning

Earthsave

East Valley Resource Conservation District

Friends of the Northern San Jacinto Valley

Habitat for Humanity

High School Drawings

Humane Society of San Bernardino Valley

Inland Auto Dismantlers Association, Inc.

Inland Empire West RCD,

San Bernardino Co. Stormwater Program

Inventors make America’s Future--Fred Ferino (Inventor)
Jen-Par Enterprises

Joshua Tree National Park and Joshua Tree National Park
Association

Libreria Del Pueblo, Inc.

Network for Environmental Science Teaching
NORCAL/San Bernardino, Inc

Project Wet, Project Learning Tree, Project Wild
Regional Environmental Business Assistance Center
Riverside Land Conservancy

San Bernardino County Environmental Health Services
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San Bernardino County Fire Hazardous Materials Division

San Bernardino County Museum

San Bernardino County Stormwater Program

San Bernardino County SUN_Newspaper

San Bernardino Mountains Land Trust

San Bernardino Valley Audubon Society

San Bernardino Valley Municipal Water District

Sierra Club, San Gorgonio Chapter

South Coast Air Quality Management District

Southwest County Multi-Species Reserve

Springfield College School of Human Serv1ces

Sunbow Ecology Center -

Trailhead & Co. Llama Treks

Trout in the Classroom

U.S. Plastic Lumber, Ltd. v ,
 University of California Cooperative Extension

Ven-Par Enterprises

Zero Population Growth, Inc. (ZPG)

Miscellaneous
"The follow1ng activities also took place at the 1999
Environmental EXPO. They 1nclude.
All Species Parade '
Take Three: A Recycled Art Show
Smogbuster’s Club
- Children’s Activity Round-up
Environmental Education Workshops
Inland Empire Environmental Educator of the Year award.
The All Species Parade was an activity which cculd be
interpreted as both a competition as well as entertainment.
Designated for children 13 and under, participants of the
parade constructed “home-made” costumes exclusively from
recycled materials which represented'endangered and extinct
plants and animals Klds were judged in three categories:

(1) best use of used and/or recycled materials, (2) most

impre331ve deplctlon of an endangered species (plant or
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Vfanimal),iandh(3)bmost 1mpre551ve deplctlon of an‘ektlnct
specles (plant or anlmal) All partic1pants were recognrzed'”
iw1th ‘a spec1al parade button. “ | | | |
V, The Take Three Recycled Art Show was an entertalning.oh
»'¢¥hlb4t of unrque, orlglnal works of art made from used and\
‘recycledymaterials.x De51gnated dlsplay categorles 1ncluded o
'[tsculpturé, collage,.masks, fashlon/accessorles, and -
Tphotography/lmagery: ThlS show was developed by Norcal,
lInc-; _ R H _t' i : | F: _‘ ; ‘
The Smogbuster s Club, sponsored by the South Coast A1r3-"
i?Quallty Management Dlstrlct,.was present to SOllClt new N
‘students from local communltles for thelr youth club
»Boastlng a membershlp already 3000 strong, the Smogbuster s

club seeks to foster a greater understandlng among thelr R

club members of what constltutes, as well as threatens, good T

air quallty in the Inland Emplre, and how poor air- quallty

.threatens human health | |

The Chlldren s Act1v1ty Round Up con31sted of

. act1v1t1es de31gned spe01flcally for chlldren. Thesé;,o:

y actlyltles 1ncluded paper maklng, face palntlng,endangered h:~»
‘spec1es mask maklng, recycle relay,'env1ronmental blngo, owl:“'

_ pellets, compostlng, and the small materlals recovery |

fac111ty : e |

»rThe_lQQQTEXPQ_offeredJfour,environmental education -



workshopsfthis2Yearv The workshops prov1ded local educatorS”fvﬁ

_w1th programs;'act1v1t1es, currlculum materlals,'and lessonsp
happllcable to grades K—12 focu31ngbon‘such areas'of 1nterest'
as urban env1ronmental educatlon, enV1ronmental 1mpacts,j“
school grounds gardenlng, and teacher“tralnlng for pff,_"
',educatlonal grant wrltlng SklllS.‘ Thlnk Earth ‘a. K—6
.fworkshop, prov1ded 1nterested educators w1th a: rev1ewhof an
award w1nn1ng program wh1ch focuses on" urban env1ronmental
h»'educatlon w1th a multldlsc1pllnaryvapproach The Earth

) Resources workshop, for grades 9 10 prov1ded a free 500’ )

7page currlculum Wthh has human env1ronmental 1mpacts as 1ts o

':theme, and a hands on lesson demonstratlon drawn from a new.

f}lntegrated/coordlnated 301ence currlculum de31gned for 9th

‘ and 10th grade students.f School Gardens from the Ground Up,z_,jo

;K—12 was a workshop presented by educators famlllar w1th

:school garden prOJects ffTeachers attendlng thlS
'hpresentatlon obtalned rnformatlon on how to begln and
malntaln a school garden and how such a prOJect could be_hpAf.
B used as a. valuable educatlonal resource.- Lastly, a spec1al‘
x,presentation by the County of San Bernardlno enllghtened
.educators on what constltutes successful grant wrltlng for

| the countles; “Grants for Teachers”‘program. ThlS program fv

prov1des grants for waste preventlon currlculum act1v1t1es.‘

~The Inland Emplre Env1ronmental Educator of the Year |



Award is presentedvannually atvEXPOnin reCognition of
exemplary ‘efforts and accompllshments in env1ronmental and
conservatlon educatlon by a nomlnated 1nd1v1dual teachlng
within Inyo, Mono, RlverSIde, or San Bernardlno Countlesf
Teachers are permltted to nomlnate themselves or a colleague
and are subsequently evaluated and judged w1th respect to.
suchvafeas;as new,currlculum development,contrlbutlons,ﬁ
school/community activities,keavircnméntal fieldbobSefvaticﬁ
programs, recent political‘action, and impact/service on and
off their school sife. Applicants must,submitia brief paper
describing the nOmineefs experiences indpromoting

environmental education.
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CHAPTER FIVE
1999 INLAND EMPIRE ENVIRONMENTAL

EXPO EVALUATION AND DISCUSSION

The‘1999 EXPO was evaluated with respect to four
specific areas: (1) Nature Bowl; (2) Multimedia Faire; 3)
Exhibitors; and (4) General Audience. Feedback from
- respondents was éollected from survey'forms completed by
some attendees present at the EXPO. Survéy‘formsvto address
each of the four evaluations are in Appendix D. The Néture
Bowl and Multimedia Faire shared the same form and were
annotated at the top as to event. The Nature Bowl,
Multimedia Faire, and Exhibitor evaluations were intended
for énd conducted exclusively among the applicable
participants. The geheral evaluation form, entitled 1999
Inland Empire Environmental EXPO Evaluation, was used to
collect feedback from randomly selected EXPO attendees. All
survey forms were distributed during the event by this
author and volunteers, and were collected'physically and by
way of a drop-box located at the main entrance/exit to the
building{‘ | |

Thé:Naturé Bowl:evaluationvformvwas completed by event
partiéipénté'only.v A total of 33 forms were returned or
collected. All‘information collected from the Nature Bowl

evaluation form is contained in Appéndixvc.'
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Of 33‘form$ on Nature Bowl chpleted,’24 were completed
by middle schooi‘sﬁudents; 4 by teachérs, and 5_by | o
acéémpanying parents or*adults. All 24 respondents
indicated thét pafticipation in the EXPO had a positive
impact on their'day—td—day;actiVities with 9 citing
'increaéed watervquality aWéreness; 3 citing recycling
awareness; and 12 éiting that they had aCQuiﬁed a gfeater'
understanding»ofﬂenviroﬁmental‘awareness and the need to
protect'the:envirénméﬁt,'.6ﬁ1y‘4”re$ponses from teachérs i
ideﬁfified materials or experiénces which would be useful to
ﬁhem_in the cléssroom. All responseé were‘individually
Cited as; héndouts} Projedthet materials; guest speaker
inférmation; and_otﬁer resourcgs.,vFour survey forms yielded
feSponses‘from teachers and/or pafents (survey did hdt
distinguish the two) which indicated‘fheir stﬁdents’or
children demonstrated a changé in béhavior or appiication*of
knowlédge’résultiﬁg from an incréased awarenessvregardiné
’enVirohméhtal problems'sﬁch'as fecycling (1 response);
pollution (1 reéponse);=future envirbﬁmental problems (2
ﬁesponses); and_the‘need fQ::the protection of ecological
systéms (1 response).rLaS£ly, 31_sﬁrveys offered‘opinions
as tQ hOw.the'event c¢uld havé Been improved. The fesponses
inclﬁdedfbetter:ofgani;atioﬂ:fé.responsés); more time to

¢onductfevents'(7 respohses)} more exhibits and events (6
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responses); contest qﬁestions too difficult (5 responses);
ﬁo improvements needed»(4 responses);,and improved food
services (2 responses) . |

The Muitimedia Faire sﬁrvey form wasyihtended for
participaﬁts3enly. Childreh's responses are excluded from
' the evaluation due to difficulties with the interpretation
of their'answers; ‘Therefore,‘enly’adﬁlt responses are "
examrned."A total'ef 22 surveyeforms were returned or
COllected.v Alliinformation;celieeted‘from the Mﬁltimedia
' Faire surveynferm@is contained in Appendix C.

'vOnly 4 of the Survey forms returned from Multimedia
Faire'contained:informetion which could be iﬁﬁerpreted.
Threeeof 4 respondeqts indicated.they were;teachers. :One
was an accompanying-parent/adult. All 4 respondents‘
indicefed,thaf‘their partieipatioh iﬂ the EXPO made a
.difference‘in_rheir»day—tOﬁdéy eetivities. Benefits cited
included: obtaihed knoWledgeﬂof wﬁere to access further_
infOrmerien;”ascemﬁitment‘to reeyc1ing and composting;
providing help after'school to students working oe related
prejects; and understanding the importance of participation
in projects of this kind. 'Materials and‘experiences usefulb
in the classroom for the 3 teachers were ali individual
answers and were cited as: handouts; information on raising

trout in the classroom, Joshua Tree, several brochures,
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enjéyed chemistry'demonstrations;'énd thé value of
Culminating'projects of this kind. Two of the_4>respdndents
identified behavioral changes in sﬁudents/children after
attending EXPO and proVided'indiﬁidual’responses iﬁtiuding:‘
the children are writing more; and ﬁy child‘shows greater
enthusiaSm in approaching educational projects. Lastly,
suggestions offeréd‘by 3 of the 4 adult fespondents for the
improvement of the’event were individually stated as:
peridé more defining information on modalities and
equipment being used; provide more defined criteria for
media to be used such és standaids, examples of prior
wiﬁners, and a rubric; and more exhibits. |

The Exhibitors evaluation form was completed by
exhibitors only.' A total of 34 forms were réturned or
collected. All information collected from the Exhibitors
eValuationIforﬁ is contained in Appendix C.

Exhibitors rated how useful the EXPO was in presenting
and sharing their organization’s purpose on a Likert 1 to 5
scale (1 béing poor and 5 being best) . Of the 31:responses
received, 16 ansWered‘with'é‘S‘rating, 11 with a 4, 1 with a
3, 3‘with a 2; and 3 were nonresponsive, yielding aﬁ average
rating of 4;’ When asked if they would attend next year’s
EXPO, 28 exhibitors answered yes; 2 answered no; 4 were

undecided. Of those who indicated yes, 16 cited their
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reason as good exposure; 4 cited enjoyment; 2 cited EXPO as
a good source of information; and 1 cited EXPO as a valuable
community event. Seven did not provide a reason. The 2
which indicated they would not attend again both felt EXPO
provided the wrong audience and, hence, a lack of interest
among attendees. Three of 4 who indicated they were
undecided cited the need for employer permission. One did
not respond. When asked if the exhibitor fee was
appropriate, 16 answered yes; 6 answered no; and 12‘were
nonresponsive. Yes responses were not accompanied with
comments. Comments from those answering no cited budget
related restraints (2 responses); the use of a fee table in
the determination of fees (1 response); prices too high for
‘nonprofit organizations (2 responses); and that government
organizations should accommodate each other with respect to
fees’(l response) . |

Exhibitors recommended numerons changes to better
accommodate them at EXPO (see Appendix C‘for'breakdown).
Twelve indicated that accommodations were good;_lZ indicated
some measure of dissatisfaction; 10 did not respond;"The‘IZ
favorable responses were not accompanied with comments.
‘Those who Suggested improvements most frequently cited the'v
need for better advertising to attract more visitors (4

responses) ; temperature control inside the building (3
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responses); and the need for more exhibitors (2 reéponses).
Other miscellaneous responses were primarily logisticél.
Lastly, exhibitors were asked to comment as to whether other
exhibitors seemed to enjoy the event. Twenty seven
indicated yes. Two indicated no. Five did not respdnd.
Those answering yes simply stated as much (see Appéndix C
for breakdown). Those answering no expressed concern over
low attendance. |

The genéral audience'survey, usihg the form 1999 Inland
Empiré Environmental EXPO Evaluation, was intended for the
general audience and yielded a total of 98‘randomly seleéted
respondents. All information collected by this survey is
contained in Appendix C. |

Of 98 survey forms collected, 39 were students; 27 were
teachers; and 32 were cétegorized as “others” being a parent
or adult accompanying a child involved with EXPO or a member
of the general public. The student category-included 10
kindérgarten through sixth graders; 9 junior high students;
6 high school students; and 14 college level students. Of
the 27 teééhéfs who reépqnded, all most all were elementary
level (see break'd6Wn in Apbeﬁdix C).

Activities which resbbhdents participated in or
observed included exhibits (89 responses); teacher work

shops (6 responses); Nature Bowl (27 responses); Recycled
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Art Show (46'respon5és); AétivityﬁROundéUpv(27 résponses):

Multimedia Faire (26‘responsesj,and entertainment activities

(463reSponsés);. Pérticipénts'and observers ratedvthe

éxhibitsp RecyCled Artlshow} Multimedia Faire;‘téacher-workf.

shops,‘ActiVity Round—Up;'entértainment,’and Nature.Bowl‘On

a Likert 1 to 5 scale (see‘Appendix C for break_dOWn);"All

“activities evaluated yielded‘an average rating of 4.

Suggestions for how EXPO could have been better focused on
the need for more exhibits (16.reSponses); imprdvements,in >.

advertising to increase turnout (5 responses); improvements

"in food services (4 responses); temperature control in the .

building (3 responses); and that exhibitors should remain

until closing (3 responseS). Othér less frequently cited

‘responses are itemized in Appendix C.

Respondents were asked if food services, parking, and
rest room facilities were adequate by indicating yes or no,
and to providé comments. Of 98 respénses collected, 83

answeréd yes; 6 answered no; and 9 did not,reSpond. Those

answering “yes” did not provide comments'specific enough to

justify the response. The 6 “no” responses complained of

unclean rest rooms, distahce from the parking lot to the

arena, and inadequate food services.

To obtain information on where attendees were traveling

from, the survey asked respondents to identify their city
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and .county of origin. Ninéty responded, 8 did not.
Visitors idehtified a total of 30 cities and 3 countiés (see
Appéﬁdix C»for bfeak down) . Cities and counties most
frequently cited were within Southern California'é Inland
Empire and Beaéh Cities areas and‘included: San Bernardino,
San Bernardino,County, with 27gvisitors;‘Perris, Riverside
County, 10 visitors; and Riverside, Rivérside County, 8
visitoré. | o

When attendeeé were asked if they would attend EXPO
again, 86 indicated they would, 9 indicated they would not,

and 3 did not respond.
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1999 INLAND EMPIRE ENVIRONMENTAL
EXPO COMMITTEE TASK LIST

General--All Committees

The Environmental EXPO can be a very rewarding experience for those who
help organize the event...it can also be a /ot of work! We have found that by
following a couple of basic rules stress can be kept to a minimum and the
enjoyment factor increased. These basic rules are:

Start early--Don’t put off till tomorrow what you can do today.
Plan-- Know what you want to do and when you want to do it

Communicate--Stay in contact with your committee members and the EXPO
Coordinator.

Relax--This is a fun event. If it doesn’t go just right, the sun will still rise the next
day! ,

Plea_se take a moment to read this.

~Responsibilities ,
Because unforeseen circumstances do occur, it is important that all committees
and activities have at least two people that understand the organization and
implementation of the activity tasks. If one person should get sick or be unable
to attend to their responsibilities, it will be necessary that there is someone to
complete their duties. Contact the EXPO Coordinator if you do not have
someone to help “share the load.”

Volunteers
When you give your volunteer requests to the Volunteer Coordinator, please
indicate the following information:
How many volunteers do you need? (Important! Do not “pad” this B
number! The volunteer coordinator will assure that you receive the
number of volunteers requested.)
What responsibilities will the volunteer be given?

Are there any age/maturity considerations, physical requirements, or skill
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requirements?

What are the tirhe’s that you will need the volunteers?
Where and who should they report to?

Are there any unusual or special circumstances that should be
considered?

Organization

EXPO DIRECTOR

The EXPQO Director is responsible for the overall running of the event—the big
picture. Tasks include developing and working with sponsors, budgeting,
University relations, directing the EXPO Coordinator, and a multitude of other
items. The Director is the moving force behind -

EXPO.

EXPO COORDINATOR

The EXPO Coordinator is responsible for working closely with all of the
committee members to ensure that all tasks are completed. Tasks that are not
completed or committee assignments that have not been filled usually fall into
the Coordinator’s workload. This position also serves as the on-campus contact
for EXPO, and arranges the majority of activities involving campus services and
off-campus vendors.

This position is usually filled by someone who has been involved with EXPO in
“other capacities and is familiar with the nature and intricacies of the event.

COMMITTEE TASKS

The following pages indicate the basic tasks of each committee, and the general
timeline for completlon of these tasks. Due to the often changing nature of ‘
EXPO, these tasks cannot be considered “set in concrete”, and will change
according to the requirements of the individuals on the committee or the event
itself.
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ACTIVITY ROUND-UP

Oct.-Dec.

Plan activities (refer to file folder for past activities and ideas)

Obtain presenters (it is best to follow-up phone conversations with letters so
there is no misunderstandings regarding expectations, dates, times, etc.)

Make list of materials, supplies and all equipment that will be needed

Count materials already available, start collecting and/or order needed materials
If there is going to be any need for use of the stage (awards, announcements,
etc.), discuss with the EXPO Coordinator

Jan.-Feb.

Determine location and set up arrangements, discuss with EXPO Coordinator
If outside, have a back-up plan for poor weather

Discuss with EXPO Coordinator a location for storing materials and start
stockpiling ’

Check materials list (let other committee members know what materials you are
looking for—they may be able to help!)

Decide if a passport will be used. If yes, design/update and print

March

Make sign for each event (8.5” X 11” or 14” is good)

Determine number and location of tables and chairs; give table/chair order to
EXPO Coordinator

Determine volunteer needs; give list to Volunteer Coordinator (Please see
“Volunteers” under “General—All Committees”)

April , ’ ‘

Contact all presenters to remind them about the event and check for any last
minute changes '

Box and transport materials to site (Friday before EXPO)

Event Day

Supervise set-up and takedown

Supervise event at EXPO

Return extra materials to the Resource Center
Ensure that area is clean at end of EXPO

May
Write and send thank you letters to presenters -
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Asl 'LiAlsoN' o

Responsrble for helprng with coordrnatlng W|th ASI actlwtles Also can aSSIst
with on-campus pubhcrty ; ,

DISCUSS wnth the EXPO Coordrnator the follownng _
Amount of time available to help with the event '
Current class schedule and anticipated Spring class schedule
Any factors which may I|m|t involvement (grades, job, etc. ) "
Avarlabrlrty on specmc dates and tlmes ‘

Taklng |nto account these considerations, the EXPO Coordrnator will help
' determrne a realistic task list and tlmellne '

AWARDS

. Oct -Dec. '
Discuss with EXPO Coordinator to determlne budget for awards ,
Discuss with committee members—NB, MMF EE of the Year & PARADE what
awards will be needed ‘
Make.list of all awards needed
Check mventory--order medals ribbons, certlflcates etc. as needed

Jan.-Feb.
Arrange for printing of certificates :
Coordlnate W|th Ionatlons for awards for EE of the Year and Parade awards

March ‘ : : .

Print up “Stage Informatron Form” “and “Check Information Form” for NB and
MMF—give these form to the NB and MMF committee members

Discuss presentation schedule with EXPO Coordlnator Stage NB MMF,
Parade, and EE of the Year committees

Apnl o
- Get awards for EE of the Year and Parade from Donatrons ’

Consolidate and group all awards according to activity categones—label and
‘box

Coordinate with Stage for Iocatlon of table and procedure for safekeeping and
- distribution of awards

Event Day L

Work with Stage to help organlze guard and distribute awards
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o May ’ . .
o Marl any unclarmed awards to the reC|p1ents S

CSUSB CLUB LIAISON

' Responsrble for tle in wrth student groups and campus clubs Assrsts wrth .
obta|n|ng student volunteers o

Discuss with the EXPO Coordlnator the followmg
Amount of time available to help with the event B
-Current class schedule and anticipated Spring class schedule
" Any factors which may limit involvement (grades jOb etc)
Availability on specific dates and times ‘

Taking into account these consuderatlons the EXPO Coordmator will help
determine a realistic task hst and timeline. :

DONATIONS

- Oct-Dec ‘ ' s
Coordinate with EXPO Dlrector on contacts and approach to be used to secure
donations : : :

Jan." :
Coordlnate with EXPO Coordmator and Awards on needed donatlons

Oct—ApnI ,
Locate potential donors--phone wnte letters, or contact personally

~ Maintain notes of contacts made, dates etc. »
- Process checks received .

Mamtam |ISt of aII donatlons

"cApnI A e
lee EE of the Year and Parade donatlons to Awards

“Immedlately after EXPO
- Send thank you letters to all donors

ENVIRONMENTAL EDUCATOR OF THE YEAR AWARD

Oct. —March \
: Get updated flyer from Pubhcnty—make coples and start dlstrlbutmg
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Personally contact educators you know that may be mterested explain the
award and encourage them to enter

Jan.
Coordinate with Awards on prizes available

March

Find at least three people to serve as judges-arrange a time to judge after
application deadline

Discuss with EXPO Coordinator who will present award; arrangelcontact
presenter

Discuss with Stage award presentatlon time and procedure for presentatron

April '

Judge applications—use “EE of the Year Judging Crrterra”

Forward winning application with EXPO Director

Call winner—find out if they will be able to attend (if not, try to get them to send a
proxy)—follow-up with a letter

-Write non-winners '

Develop & send press release to newspapers

Print award certificate :
Coordinate with Awards on final prize list—print list for use by the presenter
Communicate with Awards on exactly how prizes will be handled (from Resource
Center to stage presentation) ‘

Supply Stage with a short script or notes for the introduction of the awards
Supply the presenter with a short script or notes for the presentation of the
awards : ‘.

May ‘

Send congratulations and “thanks for attendmg” letter to winner
Mail letter to winner’s Pnncrpal .

Event Day

Assist Stage with introduction

Assist presenter with presentatron of awards

"EVALUATIONS
Nov.-Dec.
Discuss with EXPO Coordrnator specrfrc evaluation needs

- Determine method of distributing and collecting information

Jan.- March '
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Update/design survey—send to EXPO Coordinator for approvél
Make appropriate number of copies
Discuss with EXPO Coordinator specifics of how surveys will be handled

Event Day
Handle all aspects of data collectlon and survey retrieval

May
Tabulate and analyze data
Forward results to EXPO Coordinator

EXHIBITS

Aug. :

Update exhibitor letter and application; arrange printing

Arrange printing of mailing labels for potential exhibitors

Check supplies of envelops; contact EXPO Coordinator if more are needed

Sep.
Arrange stuffing, labeling, stamping, and mailing out of letters to potential
exhibitors

Sep.--March
Seek new exhibitors that are not listed on database

Jan-April

Process exhibit forms recelved—-send initial confirmation letter, make out check
payment memo to University Foundation, input form information into database
Attend to all phone calls, faxes, e-mail, and wrltten correspondence regarding
‘exhibitors

March

Forward exhibitor list to Publicity for program

Discuss details with EXPO Coordinator and Loglstlcs—arena availability,
signage, parking, special needs of exhibitors

Update and send confirmation letter and map

Early April.

Give initial table and chair list to EXPO Coordinator

Ensure that all exhibitor signs are printed

Give volunteer needs list to Volunteer Coordinator (Please see “Volunteers”
under “General—All Committees”)

Make list of exhibitor donations and give to Donations Committee
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- Develop map of exhibits and procedures
Discuss arena details with EXPO Coordinator and the Coussoulis Arena Director
Discuss arena layout with EXPO Coordinator—especially sponsor locations,
special exhibit considerations, electrical needs, traffic patterns and
emergency/safety considerations

Handle late minute exhibitor sngn-ups—dewse fee payment method to mmlmlze
mail snafus

For outside exhibits, develop a poor weather plan

Week of EXPO

Monday o

Give updated table and chalr count to EXPO Coordinator

Map out exhibit floor—be sure consider electrical needs and capabmtles
Develop exhibitor list

Monday-Thursday
Handle all unforeseen exhibit related issues—Iast mlnute sign-ups, etc.
~Confirm set-up arrangements with EXPO Coordinator

Friday

After tarp layout, measure and mark all exhibit spaces, stage, and specual '
activity areas

Supervise and assist with table and chair set—up

Indicate space assignments—Ilabel with signs

Update list and layout of exhibit floor map—make 3 coples of each for use by
helpers Sat. EXHIBITS, page 2 ,

Event Day

Direct exhibitors to their spaces

Handle special needs and problems

Talk to all exhibitors, thank them for attending, and i mquure as to their needs
~ Supervise and assist with take-down

Ensure that entire area is clean

Return extra materials to Resource Center

May '
Send out thank you Ietters to all non-sponsor exhlbltors

LOGISTICS

Oct.-Feb. '
Discuss with EXPO Coordlnator event layout placement of signs and special
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needs
Map out location of events on campus
~ Identify campus contacts and review current paperwork and requests

Feb.-March

Indicate campus supplied equipment needs to EXPO Coordmator

Inventory signs and banners (use Ilst in folders)—arrange prlntmg or painting of
more

signs if necessary :
Determine volunteer needs; give list to Volunteer Coordinator (Please see
“Volunteers” under “General—All Committees”)

April

Confirm event information with campus contacts

Arrange for trash and recycling containers ‘
Determine exact location of all signs and banners

Coordinate with Exhibits on Friday sign set-up

Use materials list (in folder) to determine tools and matenals needed for the
Friday and Event Day set-up; gather items : :

The day before EXPO-Friday

Assist EXPO Coordinator and Exhibits with set-up

Get signs from Resource Center—prep sandwich board signs if possible
Set up “EXPO Exhibitor” signs; remove at designated time

Hang banners in arena '

Event Day

Set up large EXPO signs by 6 a. m. (Because of graffltl concerns, do not set-up
overnight!)

Set up smaller signs and sandwich boards

After event remove all signs (remove protruding staples nails, screws, etc. )
Assist with arena clean-up ,

MULTIMEDIA FAIRE

Sep.
Update rules & event particulars—relay information to PubI|C|ty
Get updated flyer from Publicity—arrange flyer duplication

Sep. -March ‘ ,
Assist with mailing and e-mallmg fIyer to schools
Mail flyers to last year's entries .

Identify and contact potential participants by phone
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Process sign-ups; send confirmations
= L|st teams, get name & addresses of students

Ot Dec VR o |
: Coordrnate wrth Awards on necessary award items and certrfrcates '

Jan—Feb o ' L o
Discuss award presentation wrth Stage, EXPO Coordrnator and Awards arrange
trme procedure and personnel for presenta‘uon of awards

March

Obtain judges follow-up with Ietter - . ‘ :
Discuss set-up with EXPO Coordinator and Exhrbrts (ensure suffrcrent electrrcal
access & capacity) -

Mail out letters and map; confirm via phone on partrcrpants ‘
Determine number of tables & chairs needed; give order to EXPO Coordrnator
Determine volunteer needs; give list to Volunteer Coordinator (Please see

" “Volunteers” under “General—All. Commrttees”)

April ‘ .
Handle last minute reglstratlons forward new mformatron to EXPO Coordmator
Confirm with judges and awards presenter - -

Day before EXPO—Friday
Assist with table and chair set-up; arrange accordlng to needs
Remember electrical considerations

Event Day T

Supervise and assist with set- -up; handle problems .

Supervise judging--consolidate judging mformatron for award presentatron
- Facilitate/fannounce/present awards ‘

Assist with post event take down, ensure that area is clean

Immediately following the Event ‘

Send letter to Foundation for award $ to be sent
Send out unclaimed awards

Send thank you notes to all teams and judges
Submit all |nformat|on and evaluation forms received

NATURE BOWL

Sep U .
Update rules & event partlculars—relay information to Publlcrty
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Get updated flyer from PUincity—?arrange flyer duplication
Update informational booklet and print

Sep.-March

Assist with mailing and e-mailing flyer to schools
Mail flyers to last year's entries

Identify and contact potential partICIpants by phone
Process sign-ups; send confirmations

List teams, get name & addresses of students

Oct.-Dec.
Coordinate with Awardsvon necessary award items and certificates

Jan.-Feb.

Discuss award presentation with Stage, EXPO Coordinator and Awards; arrange
time, procedure, and personnel for presentation of awards

Decide on questions, format and rules

Obtain judges; follow-up with letter

March

Discuss room locations set-up with EXPO Coordinator

Mail out letters and map; confirm via phone on participants

Determine number of tables & chairs needed; give order to EXPO Coordinator
Determine volunteer needs; give list to Volunteer Coordinator (Please see
“Volunteers” under “General—All Committees”)

April
Handle last minute registrations, forward new |nformat|on to EXPO Coordinator
Confirm with judges and awards presenter

Day before EXPO—Friday
Assist with table and chair set-up; arrange accordlng to needs
Remember electrical considerations

Event Day

Supervise and assist with set-up; handle problems

Supervise judging--consolidate judging information for award presentation
Facilitate/announce/present awards

Assist with post event take down, ensure that area is clean

Immediately following the Event

Send letter to Foundation for award $ to be sent
Send out unclaimed awards
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Send thank you notes to all teams and judges
Submit all information and evaluation forms received

PARADE

Sep.

Update rules & event particulars—relay information to Publicity
Get updated flyer from Publicity—arrange flyer duplication
Update Parade Handbook if necessary

Sep.-March .
Assist with mailing and e-mailing flyer to schools, and other youth groups—
Scouts, 4-H, Boys and Girls Clubs, etc

Identify and contact potential participants by phone and send follow-up flyer
Visit school sites and youth groups to encourage participation by individuals,
classes, and groups

Oct.-Dec. ‘
Coordinate with Awards on necessary award items and certificates; inventory
and order

Discuss materialslsupply needs and set-up with Activity Round-Up

Jan.-Feb.

Discuss award presentation with Stage, EXPO Coordinator and Awards arrange
time, procedure, and personnel for presentation of awards

Obtain judges; follow-up with letter

Assist with gathering materials and supplies

March

Discuss volunteer and set-up needs with Activity Round-Up
Assist with gathering materials and supplies

Coordinate Parade needs with Special Characters

April

Confirm with judges and awards presenter

Coordinate with Awards - _

- Locate appropriate music for the Parade; discuss procedure for playing on PA
with Stage

Determine Parade procedure and route; discuss with EXPO Coordinator and
Stage

Event Day
Supervise and assist with set-up; handle problems
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Supervise judging--consolidate judging information for award presentation
Facilitate/announce/present awards

Assist with post event take down, ensure that area is clean

Where appropriate, return materials to Resource Center.

PUBLICITY
GENERAL

July

Develop strategy and timeline for implementation of publicity efforts (press
releases, radio and video PSA’s, etc.)

Develop strategy for increasing school participation

Aug.-Dec. -
Identify and contact non-tradltlonal media outlets (company and organization
newsletters, billing inserts, etc.) for requnrements--develop materials and
distribute

Implement strategy for increasing school parhcnpatuon

Sep.
Update and design flyers & posters as needed .
Develop preliminary Media Information Kit

Oct.-Dec.

Identify potential contacts for assistance with media

Evaluate media efforts to date; initiate mod|f|cat|ons if necessary
Review & update mailing lists

Assist with video PSA

Oct.-April ‘

Distribute traditional press information according to timeline
Distribute posters and other EXPO information

March:

Supply information for major poster for The SUN
Develop final program for EXPO with The SUN

PUBLICITY
CAMPUS

Jan. |
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Design campus specific poster & get printed

Feb. ~
Contact campus newspaper, arrange for lead up artlcles and event coverage

Arrange for campus electronic sign

Mar.-ApriI
Post campus specific posters

Immediately after the Event
Remove campus posters

PRINTING & MAILINGS

Sep.
Coordinate with Publicity on general and specific event fliers

Oct.-March

Work with the EXPO. Coordlnator to complete the following:
Arrange printing by county schools office
Arrange other printing on campus or off-campus
Transport printing for mailing needs
Arrange for stuffing & mailing - :
Deliver prepared mailings to county offices
Deliver prepared mailings for campus mailing

SPECIAL CHARACTERS

Oct.-March

Contact potential costume sources (Cltues Agencies, etc.); follow-up
agreements with a letter

Arrange for transportation (pick-up and return) of all costumes

March

Determine volunteer needs; give list to Volunteer Coordinator (Please see
“Volunteers” under “General—All Committees”)

Discuss security for costumes with EXPO Coordinator

Pre-Event Day

Pick-up or arrange for drop-off of all costumes
Secure all costumes
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‘Day of the Event
Take responsrblhty for the care and safety of all costume characters

May
Send thank you letters to all cities or agencres who leant thelr costumes

STAGE & ENTERTAINMENT

Oct.-Feb. ,
Work with EXPO Coordlnator to obtain approprlate entertalnment follow-up wrth

letters

Feb ' ‘
Coordinate with NB, MMF, Parade EE of the Year and the EXPO Coordlnator to
arrange stage schedule and presentation of awards

March

Confirm stage award presentatrons and entertamment

Determine stage needs (audio equipment, stage flooring size, # chairs,
configuration, etc.) and forward to EXPO Coordinator

Determine volunteer needs; give list to Volunteer Coordinator (Please see
“Volunteers” under “General—All Commrttees”)

April

Confirm equipment order with EXPO Coordrnator
The day before the Event--Friday

Supervise setup of stage

Day of the Event
~ Supervise stage during EXPO
Make announcements and introductions
Assist with presentations
Make sure area is clean at end of EXPO

May R ‘ .

Send thank you notes to entertalnment

Check with EXPO Coordmator on status of payment (where applicable)
- TEACHER WORKSHOPS

'Sep
Determine type and number of workshops
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Contact and secure presenters—follow-up phone conversations with letters
Get updated flyer from Publicity—arrange flyer duplication for limited distribution
(large mailing will be handled by Printing and Mailing) '
Discuss room needs with EXPO Coordinator

Sep.-March

Assist with mailing and e-mailing flyer to schools
Mail flyers to last year's workshop attendees
Identify and contact potential participants by phone
Process sign-ups; send confirmations '

March » _

Discuss room locations set-up with EXPO Coordinator

Mail out letters and map; confirm via phone on participants

Determine number of tables & chairs needed; give order to EXPO Coordlnator
Determine volunteer needs; give list to Volunteer Coordinator (Please see
“Volunteers” under “General—All Committees”)

April
Handle last minute registrations -

Event Day

Supervise and assist with workshop set-up

Handle registration and needs of attendees

Assist with workshop take down, ensure that area is clean

Immediately following the Event

Send thank yous to all presenters :
Submit all information and evaluation forms received to EXPO Coordlnator
check on payment status to presenters (where appllcable)

VOLUNTEERS

Volunteers will be need throth-out the year as well as on event day. Various
volunteer needs will require various volunteer abilities. It is important to be in
contact with all committee members to help them assess their needs. Be sure

that the committee members do not overstate their need for volunteers—it will be
up to the Volunteer Coordinator to add additional coverage (fudge factor)

Sep.
Discuss budget and procedure for volunteers with the EXPO Coordmator

Oct March :
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Obtain/call/confirm volunteers

Feb. '
Order items for volunteer gift bags

March .
Obtain list of volunteers needed from committees; determine assignments -
Handle volunteer check-in and assignment at EXPO '

April

Schedule volunteers; confirm by malllphone
Print volunteer certificates

Arrange for stuffing of volunteer gift bags

Event Day

Supervise volunteers

Record names and addresses of all volunteers
Record volunteer hours (where necessary)
Assist with distributing volunteer gift bags

| May

Send thank you notes to volunteers/teacher coordmators include record of
hours served where necessary
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THIS IS AN INV!TATION‘FOR YOUR SCHOOL TO PARTICIPATE IN THE

MVLTIAEDIA FAIRE

at the .
Inland Empire Environmental EXPO
Saturday, April 24", 1999, 9 am.-3p.m. . .
California State University, San Bernardino

Student teams are invited to demonstrate their multimedia program creations
for teachers, students, and other community members at EXPO!

Three levels of competition: Elementary, Middle, and High School
Rules: ’
Each team may have from two to four students.
A school can send up to three teams to participate in the event.
Projects must be original and reflect the EXPO '99 theme: Pride in Our Community and Environment
A teacher must accompany the team(s).
Projects can use such programs as HyperCard and HyperStudio, or involve more than one form
of technology (such as CD-ROM and videodisc).
Each team must bring their own equipment. EXPO will provide a power source, table and chairs.
Multimedia Faire competition runs from 9 a.m. to 12 noon.

VV "VVVVYV

Awards will be given for 1, 2", and 3" place at each level.

It COINE TO PE A FUN ENPERIENEE FOR ALL!

Submit the application below right away! Deadline for entry is March 26, 1999.

A $10 refundable deposit is required for each team. Checks will be returned at the event.
« Please make check payable to: CSUSB Foundation~EXPO. (Please, no purchase orders!)
< Use one application for each team entered.
< You will receive additional information after your application is received.
+ 'Please complete and tear off the application form below, and mail (along with your check) to:

John:Muratet, Curtis Middle School, 1472 East 6th Street, San Bernardino, CA 92410

Hm: (909) 425-0934 = Wk: (909) 388-6332 e-mail: john_muratet@sbcss.k12.ca.us

School Name___ District
School Address. Zip
School Phone . E-mail
Team # 1 2 3
Teacher Name. - : Home Phone
Student #1 ‘ Student #2
Student #3 Student #4
Project Description
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Come Ce[‘ebra’te Earth Day!‘

1
Po
| Saturday, Apil 24, 1999
| 9am.to3pm.
- C3lifornia State Umversn’cy San Bernardino

L8.8.0.0.8. 4.8 FEATURING THESE GREAT ACTIVITIES! k% kkk k%

Take 3 Recycled Art Show
Mul’clmedla Faire & Nature Bow!

(Student Competitions)

Workshops for Educators
"All Species Parade”

(Children wear masks and costumes of plants and animals made of used and recycled materials. )

Children’s Activity Area
Smogbusters Club

(Especially for kids! Special AQMD Interactive Exhibit!)
Exhibits
Entertainment
For lnformatiOn Call 909-880-5681

Major Sponsors !
-County of San Bernardino Waste System Division, NORCAL/San Bernardino, Inc.
San Bernardino County SUN Newspaper % South Coast Air Quality Management District
) California State University, San Bernardino ¥t California Department of Education
NEST- Network for Environmental Science Teaching
San Bernardino County Superintendent of Schools v Riverside County Office of Education
San Bernardino Valley Mumcnpal Water District ¥ Clty of San Bernardino Public Services -
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R Evaluatlon Results Nature Bowl

Evaluatlon Results, EXPO 1999

'The Nature Bowl evaluatlon survey was. 1ntended for )
rdlstrlbutlon among Nature Bowl part1c1pants only. ‘The
results from this survey:are organlzed in sthe order they

appear on the actual form though the form 1tself 1s not ‘ “”:

organlzed 1n numerlcal order

;A total of 33 survey forms completed by those part1c1pants

. were returned or collected successfully, and ylelded_the S

follow1ng results

1. Are you a student9° 24 1nd1cated yes. FOf?these, all
- were: mlddle school students._y S

2. Are you a teacher9', 4 1nd1cated yes.‘ Of these, all’
were mlddle school level teachers. T T L

" 3. Are you a parent/adult accompanylng..,?: 5 ansWered "
yes, 16 answered no, 12 did not indicate. ‘

Breakdown #3

no '
answer
36%

49%

4. Has participating in the EXPO made a difference...?:. 27‘
responded, 6:did not. ' The responses can be grouped 1nto the‘
following. categorles and are summarlzed as’ :
follows :
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a. Increased understanding related to water quality
awareness: 9 '

b. Recycling awareness: 3
c. Yes/ambiguous answer given: 12. - These respondents
generally stated yes, and that they acquired a greater

understanding of environmental awareness and the need to
protect the environment. .

d. A fun activity: 5. These respondents indicated that
they simply enjoyed the event. '

Increased Awareness

ambiguous

41%

5. Teachers--what materials...?: Only'four questionnaires
yielded a response to this question. They include:

a. ‘The handouts: 1
b. Project Wet materials: 1

c. Guest speaker information: 1
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d. "‘Res;ourc*e*s ceet 2o

6. Teachers and/or parents—— vzh’FiVe»SurVeyvformSE'

v_‘ ylelded the follow1ng responses;'s'-

. : a. . : “AwareneSS" related tO “ env]_ronmenta]_ problemS, ) ‘. S e
. recycling; pollution, future env1ronmental problems,:,“”
;H:protectlon of ecologlcal Systems. . v

‘f?fb Too early to tell

"f.7 Please glve us your oplnlon.;.?. Thlrty one survey5:

h‘responded two- dld not. A variety of comments related to-
~ how the_event could be 1mproved were provided. Similar
‘~;responses are summed Unlque excerpts are also 1ncluded

’ff_,b{: More tlme needed to. conduct event 7

vh”f'C-ijo 1mprovement recommended 4

_d{‘iQuestlons too dlfflcult 5_{ dﬂﬂf
e. Better organlzatlon- ‘8,H“ -

me'tHave more exhlblts/events.k“G”lb
;fg;"Improve food services: 12‘uvm
 Comment excerpts,dm};

.Make questlons ea51er to understand,v_ : ’

- I think you should glve the klds more t1me to solve the
problems; - :

‘Give players 20 mlnutes 1nstead of 15;

. Be set up and- ready for teams to start on tlme,

‘Rapid recall should have multlple choice questions; :
- Should practlce the. event prior for better organlzatlon,ﬁ‘
Events 'should not be scheduled so far apart; -

Get a. screen for rapld recall events,‘ SR
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Multimedia Faire Evaluation
| Results‘, ‘EXPO ‘19..'99( |

~ The Multlmedla Faire evaluatlon survey was 1ntended for
~ distribution among the participants of the event only ‘Due.
to difficulties in interpreting children’s responses, only f
adult responses are examined here.. Responses are organlzed‘
1n the order they appear on the form ' =

A total of 22 survey forms completed by those part1c1pants
cwere. returned or collected successfully Unfortunately, EE

only 4 are 1nterpreted to have come from adults, and yielded-
the follow1ng results 2 o . ‘ - ' :

v-,l._ Are‘you a student?: N/A o

2. Are you a teacher?: Three of four 1nd1cated yes. Two
were elementary school teachers,.One was mlddle School/Jr,.
:ngh .

3. Are you a parent/adult accompanylng..,?: ”One’of four
1nd1cated yes.. R v ' - .

4., Has part1c1pat1ng in the EXPO made a dlfference...o:
, All four 1nd1cated .yes and stated the follow1ng responses

»,By g1v1ng me knowledge of where to access further
1nformatlon, :

I belleve strongly in- recycllng, compostlng, ect,

ST helped the chlldren after school to complete their.

- - project; : .

. learned the 1mportance of partlclpatlon 1n prOJects of thlS»

' ort. : o

5. Teachers--what materials...?: Three of four
questlonnalres responded w1th the follow1ng

Handouts L1 : :

Received 1nformatlon on ra1s1ng trout in- the classroom,
‘information on Joshua Tree, and several useful brochures,'

- enjoyed chemistry demonstrations: 1 -
‘ Culmlnatlng prOJects like thlS are great 1

6. Teachers and/or parents.;ﬁﬂ.- Two of the four responded:

Yes. They (the_chlldren);are;wrltlng more;
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Yés;; My Chlld has dlsplayed more enthus1asm in approachlng;m:fﬁi“
educatlonal prOJects._: 2 : - . o ’

. Please glve us your oplnlon'

‘responded S =
_Could you prov1de more deflnlng 1nformatlon regardlng
jmodalltles and equ1pment belng used R S »

1Ihréé”§f?fOUfse

_,Prov1de more deflned crlterla for medla to be used such as
"tstandards, examples of prlor wrnners,‘and a rubrlc, ’

vMore eXhlbltS.'




o “E_xhib?i,tor’sf 'Eva-‘mation,,Re,s_ules;,,;.
EXPO 1999

The Exhlbltors evaluatlon survey was 1ntended for ,
dlstrlbutlon ‘among the’ part1c1pants of the event only
Responses from the survey are organlzed in numerical order
as they appear. on the form. Written: responses contalnlng
‘like and similar content are summed. Some of the more - :
unlque responses are c1ted All answers are 1ncluded _j»'f'

”A.total of 34 survey forms were successfully collected from R

irespondents and ylelded the follow1ng results. _'

1L How useful was EXPO for presentlng...?-_ 16 answered i
w1th a 5 ratlng,_ll with a. 4 ratlng, 1 w1th a 3, 3‘Wlth»@ 2,
,_and 3 as no answer. (X"4) N

b“éi Wbuld you attend...at the next EXPO event9°f 28 answered
. yes, 2 answered no, 4 were unde01ded. Answers accompanylng
'vthe “yes" response 1ncluded ' o

a. Good exposure.,~lé

fb}:‘Valuable educatlonal event for commun1ty;y;1f="

lc;' Enjoyed partlclpatlng (amblguous)




rd,“Goodfway‘to,obtain infOrmatronr f2irf=

e. No answer glven'.i7ff“
,‘Answers accompanylng the ﬁno”,answer inclUded¢

a. Wrong audlence and lack of 1nterest 2 L
: “Unde01ded” responses 1ncluded e

a. -fMus,t.’h,avefemplQYGri.s :permi‘ss'iqﬁ: 3

b,;‘NohanswerigiVenuﬂf
Fumre Awendance "
. no '
6% ) _ unde‘cld...

12% o )

sr%wiﬁ.

';3 Was exhlbltor fee appropr1ate9'» 16 answered yes,,6
answered no, 12 . were  ambiguous or nonresponsive. o :
'Respondents ‘answering “yes” did not - accompany answer w1th :
- comment . Those answerlng “no” prov1ded the follow1ng '
;comments.- I e ,

Some organlzatlons cannot afford fee, but apprec1ate EXPO.
lowering: price for. us; ' ‘
Too hlgh'~ Gov' t organlzatlons typlcally don t have that
~much- for" special events; : f
- Somewhat exces31ve., Should charge by organlzatlon not
 table; ‘ '

-;fExceSSlve, espec1ally for groups Wthh are not selllng

' anything; ‘

Too expenS1ve for non proflt organlzatlons,

' Too hlgh for another gov t organlzatlon. organlzatlo




' Fee Response Breakdown -

- ambib...
35%

,4;” Changes to better accommodate exhlbltors...?:' Of the 34
‘surveys collected 12 indicated accommodatlons were -
collectlvely “fine.” 12 voiced some measure of ,
Hdlssatlsfactlon, 10 did not respond. The 12 who 1ndlcated
satisfaction" merely ‘responded to the questlon by stating
~“fine,” “adequate,” “no,” “OK,” ?“none,f without- an -
»accompanylng comment Those who suggested 1mprovements
stated: :
(as summed statements) :
a.’ Should have more- eXhlbltS' 2

b. Improve advertlslng to attract more people":4
c. Too cold inside the bulldlng. 73f

‘(1nd1v1dual unlque statements)
‘Hold event twice per year; ot R
Would like the optlon of hav1ng walls or" backdrop for
exhibits; = @

Provide live mus1c,-v ‘ ‘ :
‘Bring in more companles._ Most exhlblts are from gov’t7'
‘ organlzatlons, '

Have exhibitor competltlon/contest,
Provide more booth space;

Bigger loadlng/unloadlng area,
- “Closer parking; i ‘ ’ '
Some gov’t exhlbltors not knowledgeable of eXhlblt,
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‘:;FAcconnnodéﬁbnsr

no. answer

[ fine
36% -

Cdissat..
3%

'ﬁ5; D1d other exhlbltors seem to enjoy EXPO°°‘ Of the 34
vsurveys collected, 27 1nd1cated yes, 2 indicated no, 5 did
‘not answer or were nonrespon51ve., Those: answerlngr“Yes”i
commented i L L et

'(as summed statements) e : R
Cae Yes, w1th no accompanylng comment'- 15

" b. Yes, .‘.‘Seems l’i‘k’e’ _it"‘:. 2

e 'Yes, p051t1ve comments exchanged between exhlbltors.,'2rf

) "d"ﬁYes, though comments in thls category dld ‘not address
f{the questlon dlrectly 8- : L

-~ Those answerlng “no” expressed concern re attendance and
‘commented (summed) o S o L

a. Fewer in attendance thlS year*sléfi




Cne o answer

. Exhibitor Safisfactio




vaéluatlonQGenefel‘Audiénééff

'Results, EXPO 1999

There were 98 responders to“the 1999 Inland Emplre frfe_;f 'd\y'
-Env1ronmental EXPO Evaluation. “of thls group 39 were: Fol
Pstudents, 2Q teachers,;and 32 others.

Breakdown of Respondents

f’o.thep's- i

students: ..
39%

teachers

,'Of the 39 students who responded 10 were K—6 students,hb
*were junlor high. students, 6 were high school students,
14 were college/unlver51ty students.‘

WSSﬁMenb}u

ngh School
15%

23%



'teachers,
teachers,

The teachers respondlng stated that they represented-several*
school-districts. The breakdown is 6 from San’ Bernardlno,“
.Unlfled, 1 from Riverside Unified, 2 from Jurupa Unified, 1
‘lfrOmlAlvord, and 17 from other dlStrlCtS.. The respondents
~ stated that 27 attended as a parent/adult accompanying a ,
~child who is part1c1pat1ng or competing, 49 stated that they.
'were members of the general publlc, and 18 dld not respond




h,v4 rated EXhlbltS at level

_ Reasonsfor Attending

NovResvponéfe; - _
9%

o Ge'ner‘al‘ﬁu'lillc ,
e

fThe respondents stated that they part1c1pated as follows. o
89 visited the Exh1b1ts,_6 ‘attended the teacher workshops,‘;
27 part1c1pated in the Nature. Bowl, 46 v151ted the Recycledj
"~ Art ‘Show, 27 part1c1patedf1n the Activity Round—Up, 26
observed the" Multlmedla Faire, and 46 attended the
>enterta1nment act1v1t1es.}§0f thls group, 39 rated the ;
exhibits at level 5, 22 rated. the- exhibits at level 4, 9 =
3rated eXhlbltS at level ‘3, 4 rated EXhlbltS at level 2 and"
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Four respondents rated the Teacher Workshops.ruThreeﬁrated”
them at level 5. and one rated them at a level 3 ‘(X=4). '

The responders rated the Nature Bowl as’ follows' 15 at level
5 1 at level 4, 3 at level 3, 3 at level 2, and four at

level 1. r(L'4)‘

iNﬁuwéBpw[

Level2 -




'; _‘”The responders rated the Recycled Art Show as follows'
~at level. 5, 14 at level 4, 3 at level 3, 4 at level 2,
at level l . (?\.""")Z"' :

Recycled Art Show o

. Level3 . Levelz

o

7‘ ,Responders rated the Act1v1ty Round—Up a‘s fOllOWS‘ 7at
level 5, at'-level 4 3 at level 3 -2 at level 2, and~»5l at

Acuwty Round-Up. '

Level 2

Level3

Level4




‘The responders rated the MultimediajFaire'as follows: 13 at
level 5, 3 at level 4, 4 at level 3, 0 at level 2, and 1 at

level 1. (A=4)

‘Multimedia Faire

Level 4
14%

Level 5
62%

The respbndents rated the Entertéinment'asffollows: 15 at
level 5, 7 at level 4, 6 at level 3, 5 at level 2, and 2 at
level 1. (A=4) -
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K

| E“'Ertammem

| Leve_l 2 :
4%

~ Level1
g

Level 4

_Le’vei 5
20% : :

3%

Of the total group, 83 rated the fac111t1es as adequate,f6,
~stated that they were 1nadequate, and 9 did not respond. E
The comments of the six complalned about unclean rest rooms,_
‘dlstance from the parklng lot ~and 1nadequate food serv1ce.v

Famhﬂes
. inadéquate’ No

6% . Response




Of the total group, 40 stated that they had heard about the
EXPO from Teachers, 12 from the Newspaper (primarily the
Sun), 3 from the radio, 41 from other sources, and 2 did not
respond. A Other sources included letters, call-ins, drop-
ins, and fellow employees. ‘ ‘

”Adverlising

Other ‘ - ~ No Response
42% : 2%

Teachers
41%

News Paper
12%

Suggestions from respondents to make the EXPO better
included: I ‘ -
1. 16 stated there should be more exhibitors.
2. 5 stated the EXPO should be advertised better.
3. 4 stated that food services needed improvement.
4. 3 stated that the building was too cold.
5 3 stated that the exhibitors should stay open until

.

_ closing. : _ o :
6. 1 stated that there should be an exhibit on solar
‘ power.
7. 1 stated that there should be a live animal
‘ exhibit. ' '

8. .1 stated that there should not be any'dead animals
~ in the exhibits.

When attendees were asked to identify their city and county
of origin, 90 responded, 8 did not. A total of 30 cities
and 3 counties (San Bernardino, Riverside, and Los Angeles)
were identified. Cities and their respective counties are
as follows: ‘
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For San Bernardino County:

Phelan
Ontario
Highland
Fontana
Crestline
Victorville
Running Springs

- Alto Loma

"San Bernardino
Fontana
Rancho Cucamonga
Upland

Apple Valley
Bloomington
Rialto
Hesperia

- Redlands

WHRERRFRPWWNNDENENNNRRFROIND -
~

For Riverside County:

Temecula
Moreno Valley
Perris
Riverside
. Lake Mathews
San Jacinto
Pinon Hills

e N

' For Los Angeles County:

La Verne 1
Los Angeles ' 1

Origins not clearly_idéntified were cited as:

Green Valley Lake 1
Sacramento o1
New York o 2
Placentia . 1

When attendees were asked if they would attend EXPO again,
86 indicated “yes”; 9 “no”; and three did not respond.
Comments were asked only of those citing ™no” and yielded no
definitive responses. ‘ : :

86



APPENDIX D:

. EXPO QUESTIONNAIRES
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\‘l‘i‘i INLAND EMPIRE ENVIRONMENTAL EXPO

EVALUATION FORM _
O Nature Bowl I . ' 0 Multimedia Faire
Are you a student? o . :
If so, please circle one: Elementary ~ - Middle School/Jr. High  High School College
Are you a teacher? o ' )
If o, please circle one: Elementary Middle School/Jr. High  High School College
Areyou a parentladult accompanymg a chnld who is participating or competing? O Yes ONo

Has part|c1pat|ng in the EXPO made a,dl_fference in your day-to-day actxvmes? If so, please tell us how:

. Teachers--What materials and/or experiences are most useful to you in your classroom?

Teachers and/or Parents—Have your students/chlldren applied the knowledge they have gained at
- EXPO to action either,at home or. at school?. Have, you:seen any difference in your students' /Chlldl’erl s
: behawor smce attendlng EXPO? Please explaln )

Please give us your opinion on how this event may be improved:

Please turn thls evaluatlon form in today to your event coordinator.
CRE
This evaluat/on form is a requ:rement of the funding received from the California Dept. of Educat/on

Thank you for your comments!

.
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1999 INLAND EMPIRE ENVIRONMENT AL I XPO EVALUATION

EXHIBI T¢ ORS

Name ofOrganiZiztidh-‘;

' '1 How useful was EXPO for presentmg and sharmg your orgamzatlon s
purpose‘7 (rate- from 1to. 5 1 bemg poor 5 bemg great)” e

: 2 Would you attend as an exhlbltor at next year s EXPO? f yfé‘s,: why.
Ifno, why not" ' : SNV

3 Was the exhlbltor fee appropnate" : : i

(comments)

. 4. What changes might be made to better écéommodete_ exhibitors’ needs? .- . -

R 5 D1d other exhlbltors seem to en_]oy EXPO"
‘ comments DA ,




1999 INLAND EMPIRE,ENV;RQNMENTAL,EXPO EVALUAT"IoN o

10 Are'you a ‘studerit?' ‘Y‘es : (rf no, skrp to #2) If yes, are you in:
o EIementary/Mrddle School b Jr. Hrgh .C Hrgh School d College

; Are you a !eacher? Yes (rf no, skrp to #3) o

o Elementary/Mrddle School _._c. High School .. - .
o College-Specrfy

What School

"'N L

Co4 Check any of the followmg actrvmes in whrch you partrcrpated/observed R

* .. a:Exhibits Lo b RecycledArtShow % ¢, Multimedia Fair-
.. d.Teacher Work Shops __ e Actrvrty Roundup ) v._f _Enterramment -

- Nature Bowl R "

W

. Rate the’ followmg actrvmes in whrch you partrcrpated in from 1 to5, 5 being excellent_ N
" and 1.being poor: (Mark N/A if you have no opinion or did not pamcrpate) . }
" "a Exhibits ___b.Recycled Art Show . c: Multimedia Fair
- _d. Teacher Work Shops e Actxvrty‘_unndup ‘_f Entertalnment o
_gNatureBowl ST ‘ e

' 6."How could the event have been better? .

L 7 “Were food servrces, parkmg, and rest room facrlltres adequate? Yes . f . No
o comments . B

.“How did you hear about the EXPO" . T
__a.Fromateacher__ b.A letter s CA Flyer ___d.Radio and TV-Ads .
e Newspaper (name) e e £ Other (explain).__

‘<°°

- 9 ‘Where are you from? (crty, county)

7010, Would you hke to attend EXPO agam? __Yes ' No' Fhot,

- nT‘ha.nk._yorrfor helpirxgrusyl.‘jyeompleting' this evalliation. e

N Are_you ~ay Aparent/ad_u accompanymgachrld ho is partrcrpatrng"or competmg -;:» R
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