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| ABSTRACT

The project that I have created is entitled “California:
“AbJourhej Throhgh,Booke.” fhe journey is through a
‘o'HyperStudio project intended to‘enhance‘literacy in the
content areas._‘The purpose of this project is to introduce
fourth grade students to the variety of content-based
literature that is available in my classroom. It is a
multiﬁedia presentation thet introduces the user to many eras
of California history. By combining technology with
literature, I hope to motivate student interest in reading
about the people whose stories have made California history.

As has been stated, this project is designed to
introduce the use ofbliterature in California history. The
HyperStudio program is easy to use, and only requires an
exploring mind and a few clicks of the mouse. My project may
~also be useful to fourth grade teachers who are looking for
books on a specific time period in California history.

Many of the literature eelectiohs that>are included in
the project’are’eXCiting stories that bring history to life.
Because literacy is something that occurs in my classroom
throughout the day, I would.like for my students to become
very familiarywith the booké about different themes in
California history. |

This projeot also addresses the concern of difficult
text books in the area of social studies. The state-adopted
text, “Oh California” (1991), is too difficult for most
‘fourth graders to reed and comprehend. These text books do

not tend to motivate students. to read more about California

iii



‘hﬁ hlstory.‘ Text books are not only too hard to read, but also 4”

"»-tend to offer a one—s1ded v1ew of hlstory. A collectlon of

Cy‘quallty llterature, on the other hand can offer multlple

"iyperspectlves about a tlme perlod and brlng people back to

'~,~hlstory.,_ ‘ » _ _
I belleve when students are actlvely engaged 1n learnlng
v they w1ll galn more meanlng than lf they just read a text and~

g answer questlons., I thlnk that one of the best ways to

”\‘enhance chlldren s"understandlng of" spec1f1c time periods is
‘be exp031ng them to quallty llterature about the time perlod.
| | B Californla hlstory is embedded w1th many cultures and 1t
lS lmportant that our students ‘hear about and learn from
‘ these peoples. Although some cultures are reallstlcally
portrayed in the 5001al studles text, the storles are brlef
and are not an easy read. By 1ntegrat1ng soc1al studles and
B llteracy, students can learn about many cultures whlle B
’ enhanc1ng thelr readlng strategles. The llterature needs to

Ibe 1nterest1ng in order for the chlldren to bother to read

bIt 1s my bellef ‘that llteracy should go hand in hand

with learnlng throughout the day. As a: teacher, I would llke
- to produce llterate students who are able to make connectlons
‘between the world and thlngs they read.‘In order to do thlS,‘

T must not treat llteracy as a separate entlty. Integrating

"'quallty llterature of. and about Callfornla hlstory enables my'

| students to contlnue to galn llteracy throughout the day.
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» INTRODUCTION AND STATEMENT OF THE PROBLEM
lg;roductrgg" |

- The story of Callfornla is an 1mportant one for

~ fourth grade students to learn. The. ethnic
diversity, the richness of its culture and- multl-
~ethnic herltage... and the variety of its

. ‘geographical settings make this state a creative

- focus of education for students in fourth grade.
(Hlstory—8001al Science Curriculum Framework and
Crlterla Commlttee, 1988, P- 46) ‘ : :

Fourth grade is an exc1t1ng age to teach yet. 1t is also
dlfflcult because of- the large gap in readlng abllltles that
;ex1st in the classroom. At any glven p01nt, there are grade -
vlevel readers and pre-prlmer readers 1n my fourth grade
‘_classroom. Unfortunately, the fourth grade text book ”Oh*f
"gCallfornla”'(1991) is wrltten at a readlng level beyond most d
vfourth graders' ablllty._ I enjoy teachlng fourth grade and .
:‘teach thematlcally using soc1al studies as a central focus as;
much as I can. In my oplnlon, thematlc teachlng allows for
kbetter coverage of the suggested unlts of lnstructlon, and lt;;,

nables me to lntegrate readlng and wrltlng throughout the
day.u I use various teachlng'strategles to attempt to make
‘learnlng meanlngful and fun for my students and I sense that
the fourth grade socral studles currlculum lacks quallty
llterature.., R | | |

My questlon for currlcular reform is twofold° ‘How canfl .
expose my students to meanlngful and kld—frlendly » -
multicultural llterature to enhance my dlstrlct's socxal
’pstudles currlculum for fourth grade'> CancI supply quallty"'
llterature that w1ll convey a true sense of Callfornla as a

-hlstorlcal ”meltlng pot” and glve the students a sense of



fusefand theflessons I teach areithe ways that I enhance the

"5f(;currlculum." Although I am 1n my 31xth year of teachlng

"ffsuppose I am what Kathy Shor%_and Carolyn Burke (1991) would |

'5ﬁflrefer to as a ”beglnnlng teacher" 1n thelr book Creat;gg ~f;ﬁ‘f
lfiy¥Currlculgm, They state the follow1ng about currlculum° “

i QiAs beglnnlng teachers, we assumed that ‘currlculum'gijuy
:'y-freferred to the content: prescrlbed by textbooks,\;*
. " teachers’ guldes, and school curriculum guldes..;
. While we brought other ideas and materials into our = = =
.. classrooms, these guides were the ‘real’. currlculum,“fwic
‘gand we were held accountable for thelr use....(p-. Z)IQV'

: Rather than usrng a currlculum that lS sent from *:‘”
tout51de, Short and Burke suggest developlng a currlculum i
"‘;“whereln students and teachers brlng thelr own understandlngs fi,ﬁﬂd
‘f;and lnterests and work together to negotlate the currlculum iy W
x}h that w111 take place ln the classroom.. ThlS suggested ‘y"

‘:currlculum would not focus on teachers or students, but

:lrather on: learnlng (p.f5) ‘ b .
‘ o Because I am stlll 1n the ”beglnnlng teacher” frame of
'"“mlnd, I thlnk that 1t lS necessary to follow the guldellnes

,fset by the state and my dlStrlCt ln regards to what I should

‘fiteach.. Callfornla s Hlstory—Soc1al Sc1ence Framework (1988)
ﬁfwmaps out what tOplCS to teach fourth graders.% In many of thejﬂ?f‘

"fltoplc sectlons 1t suggests that readlng llterature would help5;t"

”to brlng these perlods allve. ”Accordlng to thls Framework. R




fTo brlng Callfornlathstory and geography to fe ol

*for ‘students,  teachers should emphasize its people PR R

111l their ethnlc, ‘racial,and cultural diversity. i
rth-grade students should learn about the- daily =

i ”ﬂf adventures, and accompllshments of these =

':7fread 1terature_abou




* According to June Chapin and Rosemary Messick in their

"The textbook should not be the pr1nc1pal element of prlmary
“social studles programs...there w1ll probably be students who

.vcannot read the textbook passages"'(p 88) I am fortunate

-that I was tralned how to effectlvely teach socral studles in

”my credentlal program, yet I am aware of many teachers who '
‘ teach prlmarlly from the text.Q'"Some teachers tend to treat

,the materlal 1n the textbook as the only readlng materlal to

.whlch chlldren should be exposed” (Max1m, 1991 P 59) It lS»

' for these teachers, and my students that I would ‘like to

develop . a currlculum that 1s enhanced by quallty llterature.-

"Max1m s follow1ng quote relnforces my bellef that quallty
llterature is essentlal for students to galn 1nterest and to
‘learn: | ‘ |

_ Gilbert Sewall reasons that since the California
framework emphas1zes the use of clear, exciting
~ informative writing as found in quallty children’s
.~ literature and literacy shortcomings in ‘textbooks
. seem to contribute to the broader problem of
teaching social studies to students; great changes
in the type of reading material to which students
are exposed will need to be made. Those changes
would appear to involve reintegrating literature:
with social studies: more fairy tales, myths,
legends, blographles, and hlstorlcal fiction.
(p. 288) _ B

etical Models
- My~c1aSSroom reflectsva*beliefhin1WhOle language

practlces, and thus llteracy is 1ntegrated with 5001al

»studles. Max1m (1991) belleves,‘”theracy and 5001al studles

'vappear to be an 1nseparable partnershlp in the process of

_educatlon" (p. 287)



There is a vast difference between whole language
classrooms and skills based or phonics based classrooms. A
whole language classroom is child centered, whereas skills
based or phonics based classrooms focus more on isolated
skills. In a whole language classroom, strategies and skills
are integrated in learning, rather than being the isolated
focus for every lesson. Constance Weaver (1994), reaffirms
my belief about thematic teaching with the following:

Just as teachers often grow into a whole language
concept of teaching reading and writing, so they
may grow gradually into an understanding of what it
means to adopt a thematic approach based upon whole
language principles. By “thematic approach,” I
mean that in which a topic or so-called theme
provides the focus for study. (p.429)

On the other end of the reading theories continuum is
phonics based instruction and skills based instruction is in
between phonics and whole language. Classrooms that are run
by these different beliefs have different foci for their
lessons. In an intermediate classroom, a non-whole language
classroom may focus solely on the use of the textbooks rather
than focusing on literacy integrated throughout the day. A
skills based classroom focuses on isolated skills and the
academic subjects are taught separately. Skills based
teachers tend to rely solely on the text books to guide their
teaching and use worksheets as supplements.

In a whole language classroom, academic subjects are
integrated throughout the day. For example, when I teach a
Native American unit to my fourth graders I also include the

study of the ocean as a natural resource, and we read Island

of the Blue Dolphins, along with other related literature.



- In thlS way students are exposed to a cohe51ve unit of study,'
» w1th many of the subjects 1ntegrated. Students read, wrlte,
vand respond via varlous medla to the varlous components of
the thematlc unlt.’ Students are able to make connectlons
‘during the unlt and make better sense of what they are
.learnlng. ‘ , | _ ‘
__In'contrast;’a-skllls’based:classroom‘would focus on
reading a chapter in socialjstudies and‘then:completing'av
studYLguide or other‘relatedwworksheet; Skillsfbased
teachers do not tend to 1ntegrate the content area studlesv
,w1th readlng and language arts. | o |
I try to faCLlltate 1earn1ng in my classroom rather thanf

always dlrectly 1nstruct1ng students what to learn. Yet, I
have found that systematlc dlrect 1nstructlon is necessary )
lfor me to meet the goals and objectlves of my district and
ythe state.v In the book ssues an g Iregds ;g Educatlon,.
’1D1x1e Lee Splegel (1996) makes thlS statement about o ‘
systematlc 1nstructlon, ”Systematlc lnstructlon is based on
an 1dent1f1ed scope of goals and objectlves, and act1v1t1esd
‘are des1gned and carrled out spe01flcally to meet these |
goals" (1n Roblnson, 1996,»p._17) I develop a long range
bj‘plan at the beglnnlng of the school year to guide my |
‘bilnstructlon throughout the year. In thlS way,,I ‘am able to?~“
' llnk unlts of study thematlcally 1n a cohe31ve sequence.‘
This - practlce enables me to meet the mandates lmposed by my
‘ dlstrlct and the state.- All the whlle, I am exp031ng ‘
children to quallty 11terature and authentlc student based S

learnlng.



Because of my whole language phllosophy, I teach
.dthematlcally whenever poss1ble. I gather many books about B
’the toplcs and place them 1n our theme study crate of books
a;for the students to browse through., Of the llterature that I
:Hgather, some I read to the students; others I brlefly
1ntroduce, and some are there as research references. Max1m :

(1991) also states,."Good storles can prov1de valued sources

of lnstructlonal materlal to teach social studleS°‘ryou can’t . .

bteach soc1al studles 1f you don t have a good book to ‘work
w1th" (p 289) | 7 | |

j Qﬁing Literature to‘ﬁring Social Studies to Life |

| ". I agree w1th Jerome Harste 1n his dlscuss1on of
alternate 51gn‘systems, found in the forward to Creat;ng
'vCurriCulum by Short and'Burke (1991).‘ He talks about four
sourceS-that he thinks through to develop curriculum. One of
these sources is alternate s1gn systems (language, art,
,mu51c, mathematlcs, and dance) and what these can contrlbute
to the understandlng of the tOplC. He also 1dent1f1es
:‘relevant powerful poems and pleces of llterature (p. 1x)

I belleve when students are actlvely engaged in learnlng
they wrll galn more meanlng than 1f ‘they just read a text and
answer‘questlons. I try to use the social studies text as my
’gulde for pac1ng, rather than as a read—along and answer the

questlons at the end of the chapter tool. I thlnk that one

~ of the best ways to enhance chlldren s"understandlng of

'spec1flc tlme perlods 1s by exp031ng them to quallty
llterature about the. tlme perlod. Chapln and Me551ck (1992)

dlscuss how quallty llterature can be used to. support and



enhance a unlt of study’

A strategy to brlng hlstory or any soc1al s01encev
to life is the use of chlldren [} llterature or

‘trade books. ' Literature can brlng past events

into the lives of students. Literature is usually
more people—centered than text material and can
give fresh insight into the ways of life in our

- culture - past and present - as well as cultures of

other places and tlmes. (p. 107)

~ The student populatlon that I teach is dlverse.

ethnlcally, culturally, soc1o—econom1cally, and in many other

o
!
3

- ways I'm sure. “The dlverse talents, experlences, and

perspectives of the group members 1ncrease and expand ‘the

‘resources that the'group brings to learning'far-beyond'the

means of any 51ngle member w1th1n 1t" (Short & Burke, 1991, '

24)

llterature that reflects an 1mportance of many cultures, to

give a sense of belonglng to children. Callfornla hlstory is

‘I think 1t is necessary to. expose chlldren to

“embedded w1th many cultures and I think it is 1mportant that

our students hear_about and from these peoples. : Accordlng

to a local Course of Study (1996),‘the.followingvneeds to

. take place:

A multicultural perspectlve shall permeate the
curriculum and student assignments, promoting an
understanding of local, national, and world
cultures and issues that reflect the experiences

of men and women representing a wide range of

racial, rellglous, and ethnic backgrounds. This
perspectlve acknowledges our national identity, i
heritage, and creed as plurallstlc and that : '
diversity is a national strength. (p. 32)

I think a collection of literature that portrays the

‘lives of African Americans, Asians, Europeans, Mexican

Americans, and Native Americans as well as women, as they

came to or lived in California is an important part of a



social studies curriculum. _ »

: Although some cultures are realistiCally portrayed in
the social'studies text, the'stories:arehbriefkand"are not an
eaSYAread. By integrating social studies and literacy,
~ students can learn about many cultures while‘enhancing‘their
reading strategies. The literature needs to be interésting
in order for the‘children to bother to read it.  According
to Kieran Egan (1979) as cited in'Chapin's book, Elementary
' udi . al de (1992), “Students from

ages 8-13 are inbthe romantic stage and prefer to read about ’
peOple who’struggle courageoule‘with real problems” (p.107).

' Also in regards to dlver81ty and multlcultural llteracy,
- we. need to be aware of the quallty of texts and the accurate
portrayal of people. Max1m (1991) expresses:

When we choose books that help children explore the
real world, we must be careful of a very important
_con51deratlon. A major concern in choosing books
" is to select those free of unfair racial,
ethnic, or cultural stereotypes. Black, Hispanic,
Native American, or Asian characters should be
‘portrayed in realistic settings. (p. 290)

I believe that the role of the learner is that of
‘inquirer,-investigator, collaborator} and,reporter; Students
who are actlvely engaged in thelr learnlng and can lead thelr
studles 1n various ways are empowered as learners. Weaver
-;(1994) says, “A student w111 be willing to'learn if he is
‘motlvated by 1nterest and is in a rlsk—free env1ronment.

The chance to collaborate with others is valuable 1n a

' learnlng centered env1ronment" (p.. 334) v ,‘ |

' It is up to the teachers to faCLlltate in such a way

that students can . be actlvely engaged and can follow their



‘glngulrles. A teacher who solely teaches from and by the text‘ |
,,;1I11m1ts students' abllltles to lnqulre and 1nvestlgate, I-
;gcagree w1th D1x1e Lee Spelgel (1996),I”Through 1ncreased usefy:fn
'1:Of llterature, espec1ally 1n trade books,ychlldren may flnd }fcj

7_, readlng more acces31ble and fulfllllng because 1t 1s not

"focused on a basal that 1s avallable only ln the classroom"

_d(ln Roblnson, 1996, p. 16)

ST JCogcluSIQn 3

It is my bellef that llteracy should go hand 1n hand

i‘w1th 1earn1ng throughout the day, rather than treatlng 1t as’

”7‘an 1solated event._ As -a teacher, I would llke to produce
lllterate students who are able to make connectlons between

"fthe world and thlngs they read. In order to do thls, I must

“not treat llteracy as a separate entlty. It is’ 1mportant N

,that llteracy 1s my classroom s focus, and by 1ntegrat1ng

; quallty llterature of and about Callfornla hlstory my

;;Students can contlnue to galn llteracy throughout the. day.v,,,,

Lesley Mandel Morrow in E

. Learn tg Begd agd erte (1989) states thlS about llteracy 1n'-

the content areas.»‘

“ffReadlng, wrltlng, and oral language materlals and757

aetivities are easily incorporated into ‘subject

. area teachlng, enabling the content areas also tot'a
provide a source for literacy learnlng...theracyj-v '

. becomes purposeful and takes on additional ;
. importance when it is integrated with other -

'subjects rather than separately as a content area
©-.unto 1tself.g (p. 130) : .

I belleve that 1f a whole language theory 1s to }j]{“
permeate throughout my classroom, then I need to encourage

llteracy whenever and wherever poss1ble.,s*“

10



Thematlc teachlng makes sense to me, 1s supported by
5research, and works. The soc1al studles content at the
]fourth grade lends 1tse1f to thematlc teachlng, as many of
the core llterature books are based on themes from Callfornla
“hlStOIY.n Due to the external forces, such as the dlstrlct
and state, I do not belleve that I can create an entlrely new*”
currlculum.f I feel comfortable w1th my dec1s1on to modlfy
and enhance the mandated currlculum, and to make llteracy a
“thematlc prlorlty in my classroom.,
Proj ect Preview i
The project that I have created is entltled,

u”Callfornla:‘nA-Journey‘Through Books,” The journey}istb
' through a}HyperStudio projectk°intended to enhance literacy
in the content areas. It ls a multlmedla presentatlon that
introduces the user to many eras of Callfornla hlstory.-‘hy
‘comblnlng technology w1th llterature, I hope to motlvate
student lnterest ln readlng about the people ‘whose storles
khave made Callfornla hlstory. o

. This Hyperstudlo project'is, in a sense, a group of text
Isets. Seven themes from Callfornla hlstory are represented
Cde' selectlons of llterature._ These themes are°"v
Callfornla s Land, Missions and Rancho Llfe, Gold Rush,
v Ploneers, Transcontlnental Rallroad, Farmlng,band Other
Moments in Callfornla Hlstory. Included in ”Other Moments in
Callfornla Hlstory" are hlstorlcal events such as the Bear :
n”vFlag Revolt, the Pony Express, and Japanese Internment Camps. g'”
Some of the themes have more llterature represented as 1s |

the‘case for Gold Rush and Ploneers. T have found there is a



lot of children’s' literature‘aﬁaiiable on these topics,

~ whereas there is leSS'written about'the‘raiiroad andvfarming;:
| ThlS HyperStudlo program is arranged so that the user
pcan cllck on a theme from Callfornla hlstory and be led to a
variety of tltles and summarles of books w1th1n that theme.r
‘All of the books summarlzed 1n the pro;ect are avallable in-
my. classroom or in our school llbrary.» Wlth a few ClleS of
the mouse, a user of thlS Callfornla History program can
browse through many books relatlng to hlstorlcal themes. I
have attempted to make the program 1nterest1ng and fun to use‘
in hopes that-lt‘w;ll_motlvate fourthpgradersvto read

content-based literature.

.712”.






Once the dec1s1on is made to use llterature w1th the content '
~areas; there are guldellnes to follow for choos1ng quallty
\llterature. And flnally, once the llterature is selected, :
:athere are many ways to 1ntroduce and 1ntegrate llterature
into s001al studles 1nstructlon.' The follow1ng quote from :
"Smlth and Johnson (1994) leads 1nto this dlSCUSSlOD. |

If ‘we want students to connect w1th the story of

life, we mlght begin by integrating children’s ,

literature into content studies. Literature can
. become the lens through which content is viewed.
'~ This lens holds the young reader’s attention while

connecting content with the varlety of human :

'experlences. (p- 198) :

Eroblems w;th Texthooks _

The social - studles textbook that my dlstrlct uses has
proven to be dlfflcult to read for the majorlty of my fourth '
»graders“each year. The textbook rntroduces many hlstorlcal
topics, yet does not cover anyfofhthem in much depth. “Many
schools commonly‘aSk'and'expect beginning readersfto read and
learn from s01ence, health, and s001al studles textbooks‘—h:'
-an expectatlon that contlnues throughout thelr schoollng”
(Olson &‘Gee, 1991, p. 298) The textbooks are often too
~difficult for students to‘read and comprehend Accordlng to
Doris Hawklns (1997),7”The textbooks are wrltten at a hlgher
~ level of understandlng than most of my students can attaln
and some of the concepts presented are ones that the students"
- are not developmentally able to apprec1ate or comprehend”‘
(p. 111). | |
| There are a number of factors Wthh account for the -

chlldren ‘S dlfflcultles in readlng exp031tory texts. Olson"'



and Gee (1991) 01te these as the flV_ factors.;,‘

-lemlted background knowledge to llnk w1th new _
. information hampers comprehens10n.. Texts written
' to inform rather than to entertain may lower o

~motivation for some chlldren. Unfamiliar text :

' 'organlzatlonal structures are difficult to follow.'iﬂ‘

. Writing that lacks loglcal connections’ and
‘transition words. requlres increased" cognltlve -
effort. An inability to recognize many words in

. ‘print hlnders comprehenSLOn, partlcularly 1n young

; »readers. (p- 299) e

In 1991 Olson and Gee conducted a survey of forty seven3;~

prlmary grade teachers 1n school dlStrlCtS in Texas, North

Carollna, and Florlda.

The teachers were asked to 1nd1cate whether content~\

- textbooks were easier or ‘harder than stories for

their students: to list factors they believed made

content materials difficult for students; and to
rate 17 general practlces as to their usefulness

- in helping primary children comprehend content

' textbooks....Results of this survey indicated that
‘primary teachers: recognlze ‘that the exp031tory
texts that typically occur in their content

textbooks are more dlfflcult to read than storles.‘y

(p 300)
The results were as follows.. 70% of the teachers found
'content texts more dlfflCult than storles, 27.4% found the
texts about the same level of dlfflculty, and 2.6% thought
content textbooks were ea31er for chlldren to read than
storles (Olson & Gee, p. 300) o |

The teachers’ responses to thls survey reflected the

: flve problems w1th content area textbooks that were mentloned’,

- earlier. The results of the survey were as follows. 77% of
the teachers belleve that dlfflculty w1th new concepts was a
major factor that caused chlldren to experlence dlfflculty

w1th exposrtory texts, 21% of the teachers thought chlldren

were not lnterested ln expos1tory textS° 23% of the teachers _



| sald that text format presented the greatest problems, 69% of

the . teachers sald that prlmary grade chlldren could not read :

ythe texts because they dld not know the words (p. 300) |
Several researchers comment on the lack of background

knowledge that students brlng to their readlng of expos1tory

‘ texts;‘ McKeown and Beck (1994) help us understand that'

The relatlonshlp between what the authors of ,
history textbooks think the students know and their
actual knowledge is decisively different. - Because
of that difference and the lack of a knowledge
“base in history, students fail to. grasp the new
‘knowledge and retain its full. meanlng.

(in Hawklns, 1997 p. 111) '

Olson and Gee also comment on. thlS aspect,'”If teachers
‘consrder the cognltlve burden such texts make on young
children, 1t becomes obv10us they need much guldance and many
experlences readlng expos1tory text in order to deal |
hsuccessfully w1th_content books"v(1991, p. 299).- Hawklns
(1997)'suggests that one'solution'to problems with textbooks
is to use good llterature ‘and a varlety of references..

Not only are. content area texts dlfflcult for students
to read and comprehend ‘they are also often one—51ded.
k_Accordlng to Tunnell and Ammon (1996),!”One of the problemsx
‘w1th most elementary and secondary school hlstory textbooks
is that hlstory_lsdpresented from a 51ngle perspectlve wlth
few conflicting‘ideas‘" (p. 212). Holmes and Ammon (1985)
express yet another pltfall of textbooks as, “when a textbook
:lS used as the only source of 1nformat10n, students tend to
:'accept the author s statements w1thout questlon" (in Tunnell

& Ammon, 1996, p. 212)
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Huck, Hepler, and chkman (1993) emphas1ze how a well—
told story can help the reader feel and experlence hlstory.

A history textbook ‘tells; a quallty piece of
imaginative writing has the power to make the
reader feel, to transport him to the deck of a
slave ship and force him into the hold until he
chokes on the very horror of it...Literature
prov1des vicarious experlences of adventure,

_ ex01tement, and sometimes of struggle. (p. 11)

The Need for Mgltlcultural the;ature

At a certain age, students reach a level where they can
more easily understand another person7s peint of view.
Llcktelg ‘and Danlelson (1995) dlscuss the follow1ng
developmental levels of chlldren and thelr readiness to
ecomprehend multlperspectlve 1nformatlon.'

According to Cushner [1988], a critical perlod '
exists for the international socialization in
children. Referring to Piaget’s four stages of
cognitive development he suggested that children of
ages seven and eight begin to see other people’s
v1ewp01nts. Children of this age have an increased
ability to communicate with others by comprehendlng
another’s perspective. The middle childhood years
(ages seven to twelve) may thus represent the
critical period in the development of an
international, intercultural, or global perspective
.'in chlldren....Thls age seems to be characterized
by rapid cognltlve development, related espe01ally
to the area of perspective and role-taking ability,
low rejection of groups, and high attitude
flex1b111ty. It is a time when children begin to
perceive another person’s point of view. :
Educational efforts to develop international and
intercultural perspective should therefore begin
~during these ‘years. (p.69)

Lickteig and Danielson continue with this discussioﬁ of
developmental levels and state the following:

Teachers need to present information to children of
this age at the emotional or active level, rather
than merely the cognitive level. As Cushner
suggests, a tremendous effort must be made to
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provide affective experiences for students whenever
possible, or to search for cognitive materials that
engage emotions. (pp. 69-70)

Being exposed to a variety of literature is necessary to
enhance students’ global understanding.

The importance of providing students with access to
more than a textbook and encouraging them to become
aware of multiple perspectives is clear. This
awareness is a prerequisite to an understanding of
self, country, and one’s place in the global
village” (Kim & Garcia, 1996, p. 210).

The amount of in-depth exposure to various cultures is
limited in most textbooks. Pugh, Garcia, and Margaleef-Boada
(1994) point out the need for multicultural perspectives:

Multicultural appreciation might best be described
as an awareness of the dynamic interplay between
diversity and connectedness among individuals and
groups. It is fostered by an effort to understand
how the world looks from different cultural
perspectives. The best means for such learning,
perhaps, is to listen to the voices of those whose
experiences have differed from ours. These
particular voices, however, are not often heard in
conventional textbooks, which focus on information
and abstract concepts, frequently in such a way as
to deliberately avoid controversial or sensitive
issues. (p. 62)

Pugh, et al., also believe that books are an important
tool to use to expand experience. Through the use of
multicultural trade books, and social studies instruction
students can appreciate and thrive in the diversity that
surrounds them.

There are many values of reading children’s literature
about different cultures. Norton(1990) as found in Lickteig
and Danielson (1995) speaks to the use of literature to
enhance students’ appreciation and understanding of value and

belief systems:

18



{gStudents galn understandlngs about dlfferent
n”{bellefs and-value systems. They develop s001a1
,~Lﬁ?sens1t1v1ty ‘to the. needs of others and reallze
- ‘that people have s1mllar1t1es as well as.

'V*,;dlfferences.' ‘Students gain. aesthetic appreclatlonifjm*"

d’lfoas they learn to: understand and" respect the -

'€{backgrounds. (p. 70)

'f5jHlstory textbooks have been cr1t1c1zed for belng one—;sfa”

"1g‘s1ded and for not representlng a multltude of cultures.v:»

Accordlng to Tunnell and Ammon (1996),,”We have often

":presented a narrow v1ew of hlstory to our school chlldren, I

wglv1ng them the 1mpress1on that there 1s llttle, lf any,

-ﬂivarlatlon ln the 1nterpretatlon of the past” (p 212)

A motlvatlng factor 1n readlng multlcultural llterature e
'v,‘ls that students may make a connectlon between themselves andwf'
‘jlthelr readlng.»;”Because hlstory ls a subject that encouragesi.d”

“f-students to 1dent1fy w1th those aspects that represent thelr e

: own herltage and culture, teachers must be sens1t1ve to the

‘needs of all students when explorlng those facts” (Hawklns, SR

_1997 p. 110) By learnlng about themselves and others,‘

' .jmay understand why and how people v1ew certaln 1ssues (Klm &

‘alaGarc1a, 1996)

The use of quallty llterature to 1ntroduce mult1cultural=:iggi13

”fldeas and multlple perspectlves ln*hlstory has been well-ptx_ffni

;researched (Hawklns, 1997'5Kvm & Garc1a} 1996;”Tunnell &

:Ammon, 1996) U51ng books to enhancehsoc1al studles

’flnstructlon can enhance a student s understandlng of the tlme“;f_ﬁf'”

"~,:perlod.ti”Books Stlll represent the w1dest range of

‘fip0351b111t1es for 1nformatlon, and by prov1d1ng multlple

"iﬁ*artlstlc contrlbutlons of people from many culturalf'v”

S students can recognlze the value of multlple perspectlves andE@;”~V






dependent reader ojiove toward lndepende_ce”'(p _476)

Gulllaume also dlscusses llteracy 1n the content aheas;“:”fffu

theachers of chlldren of all ages have the 1mportant?f:

‘ff_job of helplng learners interact with text to
.;g-produce meanlng._ ‘Those who suggest that prlmary
"' grade' teachers:’ help children learn to read while

”&ﬁupper grade teachers. help children to read to learnxh‘f_--d

lf;deprlve students at both grade levels of learning "
opportunities.. ‘Even young children can learn -

‘ ‘through text, and older readers should contlnue‘to g:j‘-'
. refine their skills and find new ways to understand
. _text. For this reason, content area readlng should

"7l‘;beg1n 1n the prlmary grades. (p. 476)
Olson and Gee (1991) glve a compelllng reason to expose

“ﬂfstudents to expos1tory text ln the prlmary grades.;b”Young

f,chlldren need to develop prof1c1ency w1th 51mple expos1tory :

: texts 1n order to keep pace w1th the ever: 1ncreas1ng number
~of subject ‘area textbooks they w1ll experlence now and as

;they progress through hlgh school" (p. 298)

The use of quallty llterature and trade books w1th1n a‘f

” soc1al studles currlculum is- hlghly recommended Ain many
l;'freVLews of this tOplC. Accordlng to Smlth and Johnson(1994)

\j'\therature can be 1ntegrated 1nto content ,
' classrooms a number. of ways - from the teacher -
. simply reading aloud to lmplementlng a. fully e
‘"glntegratlve study using literature. . Teachers with -
"a desire to bring content to life can spark .
“'students’ ‘interest by using literature as one lens-
" through which to examine the content.: The key is
. the reallzatlon that literature is a powerful tool
' for learning and that students bring a variety of.
’»perceptlons to thelr readers. (pp. 207-208)

Gulllaume (1998) glves flve compelllng prop031tlons that lf

‘ urge us to learn Wlth text 1n the prlmary grades. They are p"

as. follows.fﬂ.f»i‘
| Knowledge lS power._ Content area readlng is not

the sole terrltory of those who are already '
proflclent readers.- The content areas -




"ﬂ,s01ence, s001al_stud1es, mathematlcs,

gwrltlng, permeates all of the ‘content areas.

ff Content areas provide a meanlngful context for. thef{ﬂx;yfb
‘ereadlng language arts goals teachers hold as dear,;g;r

Gulllaume also mentlons that content areas bulld \
“"motlvatlon and purpose for readlng. Also, these readlng
| experlences help young chlldren develop the ablllty to Tf'.

lfprocess and analyze lnformatlon (p. 477)

Trade books are books that are wrltten to glve chlldren fﬁ
. ;pleasure, not prlmarlly to. teach them.; Klm and Garc1a (1996)f;u'h
'fcp01nt out that trade books can be recognlzed by these three
descrlptors.; They are wrltten for a general market to engagefll
‘and dellght chlldren and young adults. They 1nclude varlous j .
‘,b‘genres. They are. approprlate for use in. grades K—12 (p 208)

The use of trade books to enhance llteracy and learnlng L

‘has become popular 1n many classrooms, as p01nted out by '

‘(Huck, Hepler, and chkman (1993)

"A noteworthy trend of- the past several years is the?

»grow1ng use of children’s trade books in classrooms
' =" for reading 1nstructlon,,1ntegrated language arts
. programs, and a variety of uses across the -
. curriculum. ' The whole language movement and new ,
: “understandlngs about children’s literacy learning
- “have brought the use of real literature to the
' :classrooms of many schools.l (p. 158)

_ It 1s up to the teacher to 1ncorporate trade books lnto
' the soc1al studles currlculum for 1earn1ng. Klm and Garc1a |
(1996) empha51ze some of the uses of trade books.‘

_,‘Trade books are more than a mere embelllshment of
" the existing currlculum, they either enrich and
- enhance. textbook" based 1nstructlon, ‘or, -in some -
_instances, espe01ally at the primary level, they

fkdbecome the currlculum.< Regardless of the approach,e

L _ and'the‘artSSMb
~ = fuel questions. Language, 1nclud1ng reading andﬁf




‘trade books help overcome the weaknesses of :
textbooks, enrich conceptual learning with mult1ple~
‘perspectives, and promote more 1ntegrat1ve

'teachlng. (p. 208) : .

The use of trade books not only 1ntroduces new concepts,
i 1t also aldes in the development of crltlcal readlng skllls.

o Holmes and Ammon (1985) express thelr v1ew on: u31ng trade

| books in the classroom.bﬁ, I | '

’Incorporatlng trade books (flctlon and nonflctlon)
into content area’ studles aids in developing
~ critical reading skills such as determining the
‘reliability and authenticity of printed sources.
~ Teachers should ‘guide students toward trade books
and other materials that present conflicting points
of view, a practice that not only encourages -
jstudents to make historical judgments but also
increases students’ interest in the subjects.
(1n Tunnell & Ammon, 1996, p. 212)

Tarry Llndqulst (1995) a flfth grade teacher,,and
Instructor s Soc1al Studles Now' columnlst cites seven
reasons why she teaches with hlstorlcal flctlon'

l. It plques kids’ curlos1ty. : '
2. It levels the playing field.. (some kids come
- to class with a deep background knowledge to draw
~upon, while others have just shallow reservoirs. -
»Readlng hlstorlcal fiction promotes academic-
equity because comparing books from one unit to the
 next provides kids with equal opportunltles to ,
'f:develop historical analogies.
3. It hammers home everyday details. =
- 4. It puts people back into history.
5. It presents the complexity of issues.
" 6. It promotes multiple perspectives. S
- 7. It connects social studies 1earn1ng to the rest ,
~of our school day. (pp. 47-48) 4

‘The case for us1ng quallty llterature in the form of
trade books is clear., Such llteraturerproves to*motlvate
students and 1nvolves them affectlvely w1th thelr learnlng.

Smlth and Johnson (1994) belleve this about,mot;vatlon,'”we |
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see students who were once ambivalent toward learning, change
their attitudes and behavior after literature_is introduced
into the content classrbém” (p. 208).
Ideas for C‘bosin ropriate Literature to Integrate Soci
. Studies Instruction |
The seledtion'process of finding quality literature is
not always easy. Literature based teéching depends on the
selection process‘of locating the best trade books for each
lesson or unit (McGowan & Poweli;“1996, p. 231).
- According to Lickteig and Danielson (1995), “The search
for books, then, must focus on looking for those with globai
perspectiﬁes that deal with specific geographic concepts that
‘eiicit emoﬁional responses from children ages seven to |
twelve” (p- 70); They discuss two ways to elicit emotional
jfesponses. One way is through the sﬁory, as the reader
‘becomes involved with the narrative they can experience
another’s perspective. Another way to elicit emotionall
response thrbugh books is through some commonly known link;
for example something that is well knownbby a child is,shown
in other éultures; These linksﬂserﬁe as stepping stones to-
bulld background knowledge. | o
~ McGowan and Powell (1996) suggest using a blbllographlc
reference llke the ”Notable Chlldren s Tradebooks” feature
that appears inFSocial Edﬁcation,to assistlin £he search for
quality literature. They stété, ”Thé‘right book is not just
anvadd—on‘to enhance a lesson or unit; it provides the energy
for the instructional process” (p. 231),

Literature used in the social studies must be carefully
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"’5Both the dontent. of;

xt and the content of

‘"1llustratlons ‘need: to ‘demonstrate careful scholarlyfi '

'aaﬁresearch on the parts ‘of the author. ‘Authentic f"

ugdescrlptlon ‘can hel:

g best authors -

" hlldren galn concrete and
~extended- understandlng of life in the past. The = .
R nd - 1llustrators are . palnstaklng ln ;,,;ﬁ
“thelr ‘ffortsvto ensure that thelr work _ B




tof freedom from blas,:”The perspectlves and motlves of
flcharacters in books about women and mlnorltles need to be
'developed. Books need to be balanced with. storles that
‘ydeplct women in the past as capable of 1n1t1at1ng actlons and
eventually ach1ev1ng thelr goals"~(p 153) They also state,
'”Teachers should av01d selectlng books w1th 1deas that '
| represent only one. pornt of v1ew and cast people 1n a
.,negatlve llght because of Who they are” (p 153) ‘ _
The flnal crlterla accordlng to Harms and Lettrow (1994)
‘1s the need for three dlmen31onal characters._ | |

'nghe human element in plcture books w1th hlstorlcal

- settings can help children to 1dent1fy with the

'3;conf11cts of an era. They can experlence v
vicariously others’ responses to experiences and
- can come to understand the influence of events on
~humans. Rounded characters, those with well-
- developed traits, come alive and allow the audience
‘_to understand the character S actlons._(p. 153)

| Another set of crlterla for selectlng and evaluatlng
v‘multlcultural tradebooks, espe01ally ln the soclal studles, |

” has been developed by the Carter G.‘Woodson Book Award R
1Comm1ttee of the Natlonal Counc1l for the Soc1al Studles.»“v
: ThlS group selects an elementary and - a secondary level book

-~ to recelvexltsvawardveachnyear (Pugh, et al., 1994).v They l‘
:rcite’the‘folloming'as’criteria‘for making’this.aWard:

- Reflects respect for personal and cultural
differences and the worth and importance of
-,lndlvrduals or groups presented . Offers a
factual, reallstlc, and balanced treatment of
issues. Focuses on problems/lssues that provide
- insight into the experlences of racial and ethnic
' groups. Focuses on interactions among
o rac1al/m1nor1ty groups and the dominant culture.
- 'Develops concepts related to cultural pluralism at
a level approprlate for the 1ntended audience.

(p-»63)
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‘These criterion enable teacherS~tonchoose quality
pliteratufe to integrate with soCial.studies; “Because of the
availability of’a'divefsityvof‘a.multicuitural- global
‘tradebooks,'both-teacher and student are able to pick and

choose from a broad range of information and viewpoints”

(Pugh, et al., 1994; p. 62)."'

Studles Instructlon : v

' Once a teacher has selected the llterature to use w1th
t5001al studles, the next step is plannlng how to 1ntroduce it
and use»;t~effectlvely,u_Smlth;and Johnson (1994) speak from
personal'experience;*”in'our?classroom eXperiences we have
found that brlnglng literature 1nto content studles .can begln p
w1th the teacher s1mply readlng aloud for as llttle as ten 'v
mlnutes afday" (p 198) They also state the follow1ng about - {
involving students with content area. llterature‘ ’

For more actlve student 1nvolvement, a weekly
perlod of sustained silent readlng (SSR) can be
1mplemented. The teacher organizes a variety of
narratives and expository texts that augment

the topic under study, from which students select
their books for independent reading. The reading
of both narrative and expository texts contributes
to content acquLSLtlon, memorable learning, and
perspectlve and voice in content. These reading
experiences are also excellent opportunltles for
teachers to affirm and to demonstrate their
interest and commitment to lifelong

learning through reading. (p. 199)

Indaddition to introducing literatu:ehto-students in
content areas, teachers. can.plan activities‘and'units‘of
1nstructlon to 1ntegrate the llterature. According to

Gulllaume (1998)

Teachers can prov1de potent content area reading
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7”;;_pr1nt—rlch env1ronment encourages the joy of pursulng one s o
”Tﬂjmaterlal., Connectlng readlng and wrltlng in the content
”fQ"leew1se, prov1d1ng meanlngful prerw

',fhthelr schemas.; These are all ways

'»ff'istudles.j Thls strategy 1s called a 51ng1e dlsclpllne

‘. ﬂfTeachers .can: prov1de potent content area readlng e
jv-experlences ‘through the. environments they create.Qdﬁj;fkeu
~* and through general approaches to content study..v>]«g o
_ Fueled by the whole language ‘movement, rich o
~literacy programs ‘have in recent years. moved ,,f'”’””"
.. away from focusing solely upon. textbooks to
%a;gexplorlng texts of many klnds. (p. 477)

‘ Gulllaume (1998) shares ten ”blg 1deas" to 1ncorporate
-meanlngful text 1n the prlmary grades.; These ten blg ldeas

fmreflect the llterature_on-content;area*readlng and learnlng.

'“It 1s 1mportant for readers to access and bulld prlor

Wf”iknowledge when readlng.} Experlences w,th'books often become
f a resource for students. Hands-on experlences prlor to 2
readlng help to remove a common stumbllng block for def101ent3rsﬂidﬂ

‘ readers,_whlch lS concept def1c1ency.‘ Teacher read alouds

;and the encouragement of dlscuss10n are two more ways to;f“f“*‘“*
'meanlngfully 1ncorporate text., Students should be encouragedj}

ﬂtO read for a spec1flc purpose, for example, readlng a.f‘ e

treasure map. Across the content area materlals w1th1n a

1fown 1nterest and hav1ng the freedom to select readlng

'lareas can fa01lltate long—term memory of the conten’

P
i
-
[
N
i

: durlng- % nd postreadlngffvr

'"*act1v1t1es offers support to dependent"eaders to develop [}pf{fh

";,.'LI'ICOI' pOI' ate C onten

(pp. 477 485)

u'readlng i ‘the development‘ofl 1teracy.ﬂ
r” ) ‘._ ,: y mentlng llterature 1s_to use
the’ narratlve'as the pr mary eadlng source and thehtextbook fﬁlf*

"Qas a resource 1n a 81ngle content area, such as 5001al '




o ‘ensure all students are 1ncluded and successful ln the

‘:fgldeas for us1ng text sets.p”f“””' o

”}rfto arrange a set of texts that are potentlally rlch w1th

vc;llterature model.,:”Thls approach develops a theme or a g
"‘;thematlc learnlngmcycle based on content and concepts found ““1flf;,i
'»1n the mandated currlculum or 1dent1f1ed by the teacher, w1th :v.
‘a:ior w1thout student collaboratlon"’(Smlth & Johnson, 1994,‘§7°-E1’*‘ﬁ.
B Smlth and Johnson (1994) suggest that once the theme 1si?f,ﬁs”
‘hhldentlfled, the teacher can select elther a s1ngle narratlvefi;,lisoip
"or a- serles of narratlves.g The serles of narratlves are | |
njcalled a text set and examlne the theme from multlple .
"ihperspectlves._ They propose the follow1ng readlng strategles}faalfr;s
. to use with a 51ngle narratlve"palred readlng and ;ﬁlﬁf;;dfhf%h;v
.ffdlscuSSLOn, kaleldoscope or jlgsaw readlng,_taplng the text,iffv
r‘lgulded readlng, llterature c1rcles, and large group 'ﬁﬂppi'fru»ﬁjfd

.dlscus31ons. They suggest the use of these strategles to ”ph}f:fi}\
”"learnlng cycle (pp. 199 200) They suggest the follow1ng ;;_‘

'If a text ‘set is selected, the students become SRR
‘.f'members of a'literature group that reads one or

~.more texts in the set. The teacher. carefully SR

 selects texts that meet the diverse needs of the . . |

. learners within the classroom, so that students - R

~ have the advantage ‘of choosing the book or books

" they wish to: ‘read....Teachers may. ‘then" successfulsyr

- apply one or more of the ‘above readlng methods so.

. students can gain.an understandlng of any.one of ﬁ
‘*:§;the texts chosen*‘f" v e

Accordlng to Hartman and Hartman (1993) ”The object ls'

"»connectlons and that complement your goals and Objectlves as.fi””

There

well as students’-responses and lnterests" (p.‘204)"

© are: many reasons to use_text sets,ﬁ ”a number of studles e




fand explore[ he"m ny¢p0551ble ways'texts of 11
3 ' . enge the ’6_cepts ‘a uhand'

whe%"des1gnlng any 1




*5E§mov1ng away from the structure of

ffflrst 1s that thejt Jcher must be commltted’tovuSlng

"thls meanS‘

. llterature as the maln'source of 1nstru;ﬁ,&

1;textb00'v_ The second

v}p01nt to con81der is that plannlngzls?essentlal.. They also
'Vsuggest that thp teacher con51der how the communlty and |

'ffspe01al publlc events can enhance the study.j Flex1b111ty

,need to plan for learnlng act1v1t1es that develop as part of f;tfff
"’:ﬁthe overall unlt.ﬂiFlnally, Sane thematlc studles tend to ber”fw
‘i,dstudent-drlven, teachers w111 need to reallze that thel'7”

”3ulearn1ng env1ronmentﬁw1ll reflect thls partlclpatory learnlng_ o

I belleve that us1ng llterature to explore Callfornla R

'vhlstory ls a necessary component 1n my fourth grade

'n'classroom.p I look forward to creatlng text sets and us1ng

Ellterature to drlve my soc1al studles 1nstruct10n as I teach _”’1

'F:Callfornla hlstory*°o fourth graders.ﬁ ThlS statement by

(1989) prov1des conVLCtlon in the o

*fffnecesslty of quallty llterature 1ntegratlon., She states-f;l;f’

:fflt is a primary act: of mind; it is the way we
,fggorganlze
- also kno

v'ﬁj”What the heart knows today, the head will
‘Hfaunderstand ‘tomorrow.” Give your children
‘ﬁzllterature itiis

support and verlfy the need for quallty 11terature as a v1tal‘ o

o story has great power ln human llves. We know thatifg,
minds and understand our world. Webhufl
i hat story. touches the heartstrlngs ina.
S way: that- facts never can do. A great poet sald,-¢ﬁ.;e
part of thelr herltage.c(‘ 50)1d

tThe maln ldeas mentloned 1n thls llterature rev1ew ,_,j,”‘x

‘v[w1th ‘time constralnts is also a cons1deratlon as: teachers may'y»frﬂ




:7support to s001al studles lnstructlon. The state adopted

df,text ”Oh Callfornla” (1991),_1s too dlfflcult for most fourth_fb

*]graders to read and comprehend.' These text books do not

llfffmotlvate students to read more about Callfornla hlstory.

‘L Text books are not only too hard to read, but also tend to

'fjoffer a one—31ded v1ew of hlstory.} A collectlon of quallty
:i’llterature, on the other hand, can offer multlple

dgperspectlves about a tlme perlod and brlng people back to

‘dlfaghlstory..

There are many ways to 1ntroduce and 1mplement o

"llterature 1nto quallty content area studles.- The follow1ng

*quote by Gulllaume (1998) summarlzes the exp11c1t reasons to‘-

-j’1nclude llterature 1n the content areas.”

ﬂTTrade books, textbooks, reallstlc flctlon, and o
~ other print sources all have a place within’ the
primary: grade classroom for content area readlng.
Exposure to abundant 1nformatlonal resources
© . provides young students with the valuable .
‘",opportunlty to read for the purpose of learnlng

"f;about their worlds and to answer questlons (p. 485).;’

As c1ted, there 1s exten31ve research regardlng the

]'effectlveness of lntegratlng llterature w1th the content

\areas along w1th numerous suggestlons on how to 1mplement .

'sllterature successfully 1n a soc1al studles program.

» ETV(Gulllaume, 1998 McGowan & Powell, 1996 Smlth & Johnson,-
n::ﬁ1994) SR R » o .

Chlldren need to be exposed to dlverse perspectlves in

":ifhlstory so as to galn a multl-perspectlve v1ew from dlfferentb°i'

8

Tﬂcultures w1th1n the same tlme perlod

vFor example, the

s'bperspectlve may be qulte dlfferent on ”“'fe and tlmes ln

rhh»lthe-gold rush from a whlte male gold mlner than from a black )




fq;text book Chlldren are more llkely to make connectlons

V?p or. As1an male. . S s ,
| Students are more llkely to betmotlvated by t_xtfthey

v'can read and compﬂehend than by belng expected to read just ‘a

;1related to readlngs and want to read more about a tOplC 1f'
'thelr 1nterest ls spurred by actual llterature than by
v'lessons drlven by a textbook.: Short, Harste, and Burke

1.(1996) support thls,'d"Readers are able to understand what

‘sthey read. only because of the 1ntertextual connectlons they Hﬁﬁ;ff‘r
: make between the current book and thelr past experlences, S
whlch 1nclude prev1ous books they have read" (p 538)
V'Short, Harste, and Burke contlnue w1th ”As readers make'd
‘dconnectlons between texts, they begln to see the readlng R K,y__
'event ‘as an experlence 1n ltself.i A reader can read one text :
'vto prepare for readlng and better understandlng a second |
: text" (p. 538) : | 8 y o ‘.h
» ThlS research has demonstrated that llterature lS ‘t ? »p ft
,1mportant ln content area studles. Whether or not a teacher’i »
vybchooses to teach thematlcally w1th the llterature as a focal“vy ‘Y
= p01nt, or to just expose students to llterature in the dlh t kﬂ.'
:"content areas: is a profess1onal judgment call Tt seems‘m, ;' R
Jobv10us though that ln order to teach Callfornla hlstory : y.f“i,
' well,:approprlate llterature must be apparent 1n the | |

. classroom so that students can make connectlons.vf°






”Qfor”my classroom,

"7 1another teacher lS

'”}°fllmlted to the scope of Callfornla s'hlstory, and lS

<7i herefore 1deal for ‘a fourth 'rade teacher 1n Cé
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' EXPLANATiON-' OF HYPERSTUDIO PROJECT
_ Introguctlog :Hhh' R t . o |

The progect that I have created, ”Callfornla- - A Journey
"Through Books," lS a multlmedla presentatlon which 1ntroduces
's;the user to many eras of Callfornla history. The journey is
through a HyperStudlo prOJect that 1ntroduces llterature
' pertalnlng to Callfornla S hlstorlcal tlme perlods., My goal
is to 1ntroduce students to content-based llterature and |
hopefully motlvate them to read these books. ’

| ThlS progect reflects my bellef in whole language
practlces, and thus llteracy is 1ntegrated with soc1al
studles. I agree Wlth George Maxim (1991) who belleves,
“”Literacy and 5001al studles appear ‘to be an inseparable
ﬁpartnershipbin<the”process of'educationh'(p..287) Because
of. my whole language phllosophy, I teach thematlcally
"whenever.poss1ble. I gather many books about the topics and
- .place ‘them in our theme_study, crate of books for the students
. to browse through. 'Of'the literature that I gather, some I
‘read to the students, others I brlefly introduce, and some
are there as research references. Max1m also-states, "Good
storles can prov1de valued sources of 1nstructlonal materlal
to teach social studles, you can t teach 3001al studles if
you don’t have a good book to work with” (p. 289).

I thlnk it is necessary to expose chlldren to literature
that reflects an 1mportance of many cultures, to give a sense
of belonglng to chlldren. Callfornla hlstory 1s embedded
’ with many cultures andvI‘thlnk lt;ls important that our

students hear about and learn from these peoples. By
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"ﬁ:{students to understandf hevhlstory of Callfornla and th“_

:“T°rabout the reglons of Callfornla. ff

"lntegratlng soc1al studles and llteracy,_students can learn

‘,1about many cultures wh11e;enhanc1ng thelr readlng strategles fﬁf‘ﬁ]tﬂ

ThlS HyperStudlo prOJect 1ntroduces seven major themes

|
|
'ffrom Callfornla s hlstory.¢ These themes are~ Callfornla s*;[;xhﬂ«w”
jfLand, MlSSlon and Rancho Llfe, Gold Rush, Ploneers, ,_,;;‘w' '

- Transcontlnental Rallroad, Farmlng, and Other Moments 1n

F'Callfornla Hlstory.\ Although I do not focus on Natlve

'A3~Amer1cans as a separate theme, they are present 1n many of

‘.fthe books ln each set.:

| Callfornla is made up of four ba51c reglons.bthe desert,”f’
':‘the mountalns, the valley, and the coast. Although there are“f*fh‘
) #many books about these four toplcs, I have 1ncluded only a ;ffffr

few that are spe01flcally about Callfornla.l In order for

'lhtrlumphs people had 1n cross1ng thls vast land students needjf“

’5dto be famlllar w1th the reglons. The books lntroduced 1n the -

prOJect have beautlful plctures and "‘ot of 1nformatlon .jg«».vv

']f1769, after thls_twenty morewmls 1on“were‘bwllt;a ong El

Yh;Camlno Real.3 The»mlss1on‘5had , huge lmpact on_the“llves”of'”"f

’jNatlve Amerlcans.ﬁ

They helpedttoibu'fd helm;s31ons and thenjftifi

s learned new trades, such as tannlng leather, farmlng, and

"'candle maklng.; Thelr llves were soon controlled by the




ringing”of mission bells; Many of the books ln the prOJect -
are nonflctlon books about the m1ss1ons.x I have also:v
1ncluded hlstorlcal flctlon books about Father Serra and some,-~
vfm1551ons. ) } y p :
2 " Ranchos were homesteads owned by Mex1cans called
“Callfornlos." The ranchos were on land that was granted |
during the Cl051ng of.theﬁmlss10ns, Once again, the Natlvevlu
Americans’ lives were'affected because they‘were»not‘givenrasev
'_much land as other people w1th the end of the’ m1ss1on era.
There are two novels 1ncluded 1n this prOJect that v1v1dly
‘tell about the llfe and tlmes of rancheros._ '

The Gold Rush

The rush for gold in Callfornla had a huge 1mpact on

California’s populatlon and future. The first gold was found.,”"

fby James Marshall in 1848 and by 1849 the gold rush had
'begun. People came from all over in hopes of strlklng 1t
rich,” Many traveled by foot, horseback, and even by shlp.
The prospectors lives were toughp‘as fhéY did manual‘labor
dally, all in the hopes of flndlng gold. California's -
populatlon boomed w1th1n a short perlod of tlme,,as shanty
‘towns popped up all around the dlgglngs. There are many
- stories and legends told from thls era, maklng lt an ex01t1ngfh
| time to read about. There 1s a vast array of‘books~on thls-
topic for students to choose from,vlncludlng many nonflctlon
and hlstorlcal flctlon selectlons. '
12;oneers “ | ‘ |

Beglnnlng ln the 1850" s many famllles traveled west by

covered wagon in hopes to settle ln Callfornla. They often
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many people’s

" Throughout




ExpréSs,inﬁl860, and the Japanese internment camps in the
1940fs, »These are alluimportant pieces of California’s‘
hlstory and I feel they need representatlon. .
HyperStudio v‘_ o o
ThlS HyperStudlo prOJect is' a 1ntroductlon to text sets
that the children have access to in my classroom.
| HyperStudlo programs are created in "stacks” of ”cards."
This program is one stack ”Callfornla Hlstory" and has many |
cards. The flrst card'ln the stack is the tltle. The second
card in the HyperStudlo stack 1ntroduces the learner to the
program. The user clicks on a theme and is. then led to a
number_of,summaries,of books relatedvto the theme. ‘There are
"a few text blocks on each éarq; Within.these.blocks is‘
information about’each book;_-included are the tltle,'author,
type’ of book (plcture or chapter), and a brlef summary |
These books are flctlon and nonflctlon and vary in 1ength and
'readablllty.> All of the books summarized 1n the project are p
‘avallable in my classroom or in our: school llbrary. Wlth a
5few ClleS of the mouse, a user of this Callfornla Hlstory
program can browse through many books relatlng to hlstorlcal
}themes.,- | ’ “ ' | | |
I have attempted to- make the program lnterestlng and fun
to use w1th hopes that it w1ll motlvate fourth graders to
dread content-based llterature. Follow1ng is a blbllography
of the books that appear in the HyperStudlo progect. TheyJ

~are arranged in order of hlstorlcal appearance.'}
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HYPERSTUDIO STACK

Introduction

The following pages are hard copies of the pages from
#“California - A Journey Through Books.” Perhaps seeing these
cards from this HyperStudio stack will enable fellow teachers
a way to visualize this project. The actual cards are in
color, and sound is included as you journey from one card to
the next.

If you are interested in obtaining a copy of “California
- A Journey Through Books,” you may contact Kristen Duffett

through the Corona Norco Unified School District.
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Island of the Blue Dolphins
By: Scoft 0Delf
Chapter book

This is the story of a young
Indian girl who lives on an
island near Santa Barbara.
She faces a lot of challenges
and struggles, but manages to
make it. Read it to find out
what happened to this girl!

By: Elfen Coerr .
An | Can Read Book, level 3

Bill Cody was fifteen years
old when he joined the Pony |
Express. Read this bookto
find putwhatkindof
adventures Bill had as he
became the famous Buffalo
Bill, the bravest rider on the

&

The Pony Express

The Bracelet

By: Yoshikoe Uchida

Picture book

As a young girl, Emi is sent away to live
in an internment camp during the war.
She is sad to leave her best friend,
Laurie. Laurie gives Emi a special
bracelet to remember her by. This book
tells the true story of what happened to
many Japanese Americans during
World War Two.

By: Kristiana Gregory
Chapter book

Jimmy sees this ad for pony express
riders and knows that this is what he
must do.....
, Wanted: ;
| Young, skinny, wiry fellows not over 18.
Must be expert riders,
willing to risk death daily,
___orphans preferred.
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[Lean John, California’s Horseback Hero
By: Randall Reinstedt
Chapter book

This book is about a California hero

named Lean John. He was important

during the time of the Bear Flag Revolt

during the 1840's. Read about his

incredible horseback ride from Los Stagecoach Santa
Angeles to San Francisco. Read to see if || By Randall Reinstedt
you consider him a hero! Chapter book

5vrv

Itis Christmas Eve in 1881, and
eight-year-old Carl is confused.
What will Christmas be like in
California? How will Santa be able
to deliver presents if there isn't any
show? This is a really neat story y
about a boy and his wish.....
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Cowboys and I'inneers t A Child’s Day
| By Marie Courtaulf . ﬂy, Baﬁmﬁr Ka!man

This is a great bookto | rms hnoktells whatiife was like
find answers to many | |for pioneer children. It tells about
guestions about | thmr chores, what they did for fun,
pioneers. There is alot ||and where theywenttn schuol It
of information in this | [has greﬂt mctures too!

ittle book...from wagons

o the Pony Express...

read on t‘,“ '.Eﬂr."" mnre. Rachel’s Journal

Tms isa jnurnal kept hy a pmneer girl
from March 10, 1850 until October 23,
1850, In here she tells all about the trin
from lllinois to California. Her family
had Iots of adventures to teII ahuut!

I'amr need's l:lull' me smnr ] The luseplnna stnry Qll’lt
of . By: Effen toerr
the Dnn‘ner l'aﬂ.sur o ’ An I Can Read Boolc
By: Rachell aurga&rd ' :
Chapter hoolc o n IBSI] Falth's famlly is headed to

o | California hy covered wagon. Faith
in 1846 a grnu‘p of pioneers really wants to take her old hen, .
known as the Donner party Josefina with them on the Journey.
traveled to California. This |She begs her father to aliow the old |
is their story, told by a hen to jom them. Read and find out __

| Covered Wagiin
By: Eifen Levine

|This book has the answers to all your
questions about traveling westin a
covered wagon. Although they travel to
Oregon, instead of California, the
experiences are the same. Ahy

' questmns? Just Inuk m thls hnuk'




Dust For Dinner
| by: Ann Turner

Chapter Book
An | Can Bead Book, level 2

Jake and Magay have (o move
to Califernia with their parents |
because the dust shorms
reined their farm. They face
some tough chaillenges afong
the way. They are sure that if
their family can stay together
then everything will work out
just fine. . o




i &,
i 2,
B BB oo B B B A IS B

More hissions

55



| The Indians and the ] " =

o _ ) N : . fes and Treaswres of

| Califormia bissions . e - L

i X California MEssions

| B £ inda Lvenghens

i

. ] . v Randaff Reinstedt

This honk has tons of
Loaded with legends
and lore, this book is

4 Tull of adventures
during mission times,
Fead about tragic

; shipwrecks, lost mines,

: buried bandiCs loot,
and fabled Indian gold.

?; indians that lived on the
| land before the missions

| each mission and floor plan
2 drawings.

A good baok for research.
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|Ten Mile Day and the Building . if it v w

of the Transcontinental M .
Railroad W 243 kore Railroad

by: Mary Ann Fraser

Picture ook

This is a story about the
transcontinental railroad and
the people who built it. Many
of the workers were Chinese.

The Transcontinental Bailroad

By: PeterAnderson
A non-fiction hunk»

This book tells the history of the
railroad. Whao built it, who
worked on it, and importance it
had in America. It has great
hlack and white photos.

N

Death ofthe Iron Horse

By Pauf oolile
Picture huuk

This is a story about a group of
voung Chevenne braves who
attack a freight train. They derail
it and raid it. They are angry that
the train goes through their
land. Read it to hear howthe
MNative Americans felt about the
white men who intruded on their
land. o
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5 Glllll lluslll The Young
A Prospector’s Guide to
Siriking it Rich
by: James Klein
Chapter book

This book will tell you huw
to look for gold. Ittells
|about the different people
involved in the gold rush.
This. hnuk also explams
huw penple became rich

Gold Fever!

by: Catherine .

Mchorrow

thapterbook

The Forty-niners.
came fo Cahfurma in

mnlliunalres others
um not. Fmd uut »




The California ﬁnlll nnsll
by: May McNeer
| thapter book
This is a true-life adventure story
[that recreates "the days of old, the
days of gold™ when young men went
west to look for riches. An exciting
story about a time when it seemed
|that anything could happen.

in 1848. Gold is dlscnvered
T near her family's farm and
soon she is caught up in

GOLD COUNTRY
by: Silvia Ann Sh_eafer

Awonderful collection of newspaper
articles from the gold rush era, Black and
white photos and true storles. Afun hnok
to Ionlc through and enjuy'
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By The Great Horm Spoon
by: Sid Fleischman
Chapterbook

It was 1849 and the California Gold
Rush was on! Two stowaways, Jack
and Praiseworthy were hiding on
board the ship, Lady Wheeler, which
was headed to California. Thisis a
funny story about the adventures of
Jack and Praiseworthy during the

The Gold at Sutter's Mill
by: R. Conrad Stein

This story tells about what

what it meant to "see the

rush tales.

happened at Sutter's Mill with the
discovery of gold in 1849, Ittells

elephant” along with other gold

Gold Rush Adventure

by: Linda Lyngheim

Chapter book

This book is based on facts and tells all
about the gold rush. The author took a
trip through the gold country and the
mining towns and decided to write a
book about the gold rush just for kids!
There are old photos of miners and

(hang"s Paper Pony
by: Eleanor Loerr
An | Can Read Book
Level 3

Chang lives in San
Francisco with his
grandfather during the
Gold Rush. Chang's dream
is to own a horse of his
own. He would need a lot
of gold to buy his own
horse. Will he geta
horse? Read the book to
find out!

jgreat illustrations!

One~Eyed (harley, The California Whip
byv: Randalf Reinstedt
Chapter book

This is an exciting story about a stagecoach
driver named Charley. Charley drove the
stagecoach during the time of the Gold Rush.
The tale is told by a kindly banker to a group
of kids in a one-room school house. Read all
about the holdups, bandits, and wild races
that Charley encounters. Alas, Charley has a
secret, can you find out what it is?
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| California Gold Bush
e Raﬂﬂaffﬁeinastgdf

Chapter book

This book is full of exciting
stories about the Gold Rush.
There are stories about
{treasures and outlaws. You can

|Reading these stories will make

you feel like you are a part of the|

|Gold Rush!

e

Mon-fiction chapter book

, Thii book has wonderful black and

white photographs from the Gold
Rush. It has stories of real people

[who lived during the time. This
|hook tells the story of people who

left everything behind because
they had gold fever. Enjoy the
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