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ABSTRACT

This study explq;'ed the relationships'\bétwe_en race sdcializatibn and academic
peﬁo@mce among African 1Am:.eﬂ§’a:; adolescents. - Spéciﬁcally: I examined the bivariate
correlations amdng race sociélization méssages,’ academic perfoimance, self esteem, self
competence, cultural mistrust, and ethnic identity. Participants were one-hundred thirteen
15-year-old African American youths (male = 49, female = 64) randomly selected from
vérious Southern California school districts. Participants corﬁpleted the Black Family
Process Q-Sort (Peacock & Murray, 1993) as a measure of race socialization messages,
Tellegén’s (1978) Alienation subscale as a measure of cultural mistrust, the African Self-
Consciousness Scale-Revised (Stokes, Murray, Peacock, & Kaiser, 1994), Harter’s
(1988) Self-Perception Profile for Adolescents, and the Multi-Dimeﬂsional Self-Esteem
Inventory (O’Brian & Epstein, 1988) asa measure of global and domain specific self
esteem. Participant’s cumulative and curreht grade point averages were used to
operationalize academic performance. Results indicated that feelings of competence,
sense of self, and cultural awareness were positively related to high academic
performance. Race socialization was not directly related to academic performance, but
differential race sociﬂimtion messages were rélated to pcrceptions of the importance of
academic competence. Cultural mistrust was nof s‘igniﬁcantly related to academic
perfénnance or race Socialization messages. Howeyer, cultural mistrust was positively

related to ethnic identity.
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CHAPTER ONE

LITERATURE REVIEW

j Introduction
- Poor academrc perfonnance among African Amencans has been the focus of
numerous psychologrcal studres What has not recerved attentlon however, is the
performance of high-achieving Afncan American youth who excel in spite of brased or
‘ dlscnmlnatory educat1onal systems (Fordham & Ogbu 1986 Luster & McAdoo 1994
Taylor, Hinton, & Wllson 1995). Indeed it can be argued that academic deﬁcrencres
have been examined more often among African Americans than among any other ethmc
group. As an example, ‘Slaughter-Defoe, Nakagawa, Takanishi, and Johnson ( 1990) L
reviewed the research on Asran- Amencan and African Amencan children’s school |
achrevement and found a small number of studxes desrgned to study academrc
achrevement among Afncan Americans; 1nstead, the focus tended to vbe on academic
failure. | In contrast none of the articles:emphasiiedaCademic failure MOng'ASian
\Amencans In addrtlon very few research articles publrshed through 1970 addressed
achrevement socialization and development of Afrrcan Amerrcan chlldren (Slaughter-
Defoe et al., 1990). Major theoretrcal gaps regardrng Afrrcan Amencan populatlons =
exist, because the body of academlc achievement hterature is modest Among these gaps
an exammatron of personahty charactenstrcs and effective parentmg styles assocrated
with high academrc performance is needed; likevvise, more atte‘ntion Should be focused on

the diversity among African American famili‘es and the families’ role in achievement



soc1ahzatlon “ To tlus end, socral scxentlsts have a pnmary responsrblhty of prov1dmg

: famrhes, acadenua, and society as a whole W1th a more mformed understandmg of
academlc and socral competencres among Aﬁ'xcan Amencan youth Tlns lnformatxon 1s ’
- essentlal in terms of addlng to the body of llterature on “the psychologlcal processes

’ mvolved in student achlevement” (Slaughter-Defoe et al 1990 p- 366) formulatmg
social pohcres, and assrstmg Afncan Amencan parents m makmg mformed decrslons
“regardmg strategres conduclve to the development of hlgh soclal and academlc SklllS. |
among thelr chlldren In response to tlus need the current study undertakes an |
‘exammatlon of the relatlonshrps among parents soclahzatlon messages and thelr
chrldren s academlc performance ethnic xdentlty, self esteem, self concept and cultural |

'mlstrust

Luster and McAdoo (1994) exammed factors which dlstlngulshed low and hrgh |
academlc performers by adaptmg the same methods that had been used to study low
achrevement That is, usmg a sample of Afncan Amencan elementary school chrldren
, the study exammed chlldren s chances of bemg academlcally successful based on the
_extent to whlch they experlenced advantageous crrcumstances (e g psychologlcally
healthy and well educated parents with adequate 1ncomes and small fam1ly s1ze) rather
'than dxsadvantaged crrcumstances Luster and McAdoo (1994) called tlus an “advantage

1nventory ' Based on thexr study, it appears that famrly charactenstlcs and processes

| ' dlfferentrate hrgh achrevmg students from low achlevmg students (Luster & McAdoo



’ '1994) The overall unportance of this study was that it focused on factors related to
success among African Amencan school chlldren Thrs study acknowledged the
importance of the farmly in relatron to achlevement and adJustrnent of Afncan Amencan
children. One 1mportant fannly charactenstlc exammed in the current sftudy was how
parents soclallze their chlldren More specrﬁcally, thls study was 1nterested in the o

dlfferential race socrahzation messages employed by Aﬁ'ican Amerlcan families.

mmwg

Black parents, as do most parents,“fsocialize their cliildren to become self-
sufficient, competent adults as defined by the society inwhich they liv_e” (Peters, 1985, p. |
211). For Black families in the United States racism andoppressionencompass the
reality of their existence. Thus, along with ralslng physrcally and emotionally healthy
chlldren Black parents may face an additional challenge raismg chrldren able to surv1ve .
and prosper ina rac1st-or1ented socrety As part of this challenge parents may act as a |
. “protective buffer” between ethmc/cultural pnde identity, and the reahty of racism and
dlscnmlnatlon ThlS posmomng of the ethmcally 1dent1ﬁed youth in broader soc1ety isa
primary goal of what is deﬁned as race socrahzatlon More accurately, Peters (1985
p.161) defined race socrallzation as “the tasks Black parents share w1th all parents-
prov1d1ng for and raising children-...but 1nc1ude the responsrbllrty of rarslng physrcally
and emotlonal healthy children who are Black in a socrety in which bemg Black has
negative connotatlons ”? Stevenson Cammeron and kHerrero-Taylor (1996) deﬁned race

socialization as the process of communicating racial barriers and cultural strengths within -



, "'the environment to theyounger generaticns.

Most Afncan Anrerican parents want to raise children who feel and are confident,
- effective, and valued in‘the environment in which they live (Peters 1985) In. dolng so,
_some parents have developed coping mechanisms Wthh encompass a recogmtlon that
‘their chlldren (a) must be accepted into the Black community to recexve support and
compamonslup and (b) must be accepted into the White community in order to prosper in
broader society; Still in question isk svhat are the coping.strategles embedded within
messages provided by Black parents that contribute‘ to the development df healthy,

socially functioning, and confident African American children?

Race Socialization asa Ccping Strategz .‘

| Within the literature, there are varymg viewpoints among Black parents as to the
importance assigned to relatmg race-related messages as part of the socialization process
(Peacock, 1995). Sorne African American parents address race in a “proactive” style by
considering the discussion of race a central concern. Parents who use this approach do
not wait until an event occurs before discussing race related issues with their children
(Bowman & HoWard,‘ 1985). This approach to addressing race is said to help children
feel a sense of control and confidence in race-related situations. In contrast, other
parents utilize a more “passive” or “reactive” style where race is only discussed when it is
brought up by their children. Children of these parents were less equipped with skills for
dealing with racism and therefore may not feel in control when such situations arise

(Phinney & Rotheram, 1987). Consequently, it appears that parents who use a



. “proactive” approach, openly and aCt‘iy,ely addressmg'rgce,socialiéation issues, would
have children who functioned "well".a.‘nd ‘were psychologica_l healthy as compared to

- children who receive vpassive or reactive messages.

Bow‘rnanand Howard (1985) studied differential race socialization messagesto

‘ determine their el’fects on motivation and academic achievement. ,Participants COnsisted

of Black youths inthree-generation :families. The participants’i grades, a measure of

' personal eﬁicacy,: and-answers to questiOns regarding race—related socialization themes
were gathered. It was found that parents emphasrzed one of four approaches ethnic
pnde self-development racial bamer ‘awareness, Or egahtanamsm Youth whose parents
emphasized racral-barner awareness messages recelved h1gher grades More specrﬁcally,‘ |
parents who onented their children to opportumtres ina proactrve manner had children -

- not deterred from prospects of upward moblllty, 1rrespect1ve of envrronmental challenges
Parents who used the proactrve style were said to spend trme talklng to thelr chlldren
about raclsm before the youth expenenced racral encounters The results suggested that -

race socrahzatlon strategres dlﬁ'erennally contnbuted to academlc achlevement and |

percerved self-efﬁcacy | |
Demo and Hughes (1 990 as cited in Stevenson 1994) found that adults who
recelved race-related soclahzatlon messages from parents whrle growmg up “were more

‘ hkely to have strong feehngs of closeness to other Blacks and to hold stronger support for

‘Black separatism” (Stevenson 1994 p- 447) Therefore, 1t could be concluded that a v

strong sense of group 1dent1ty, asa result of recelvmg race-related socrahzatlon messages,



contributes to ones’ abrhty todeal wrthan often racrst, hosnle,anddrscnmmatory “
' environment. In other WOrds, adolescents who receive proactive race4awareness
K messages are more hkely to succeed scholastrcally and have a stronger sense of group
: ldentlty based on havmg recerved posrtlve messages about thelr group membershrp,
addltlon to bemg equrpped wrth the skills necessary to deal with negatlve connotatlons

: about their group.

. Mmm
Developmg a sense of 1dent1ty becomes a sahent issue dunng adolescence
However much of the research on self-concept and ethmc rdentlty has been filled wrth
' methodologlcal problems. For mstance, research on 1dent1ty development among Afr1can" -
- Amencans has mostly consrsted of companson studles between Afncan Amencans and
. Euro-Amencans in wh1ch the later are the norm and the fonner are the devrant More to
- the pomt these comparatlve studies have ernployed mstruments normed on Euro- |
Amencans to mvestlgate the psycholog1cal ﬁmctlomng of Afncan Amencans Another
o area of concern is the fact that ethmc xdentrty has often been confused w1th self 1dent1ty
o To clear up thlS confusron a drstmctlon should be made between the two concepts . |
Buss (1995) descnbed 1dent1ty as havmg two components soc1al and personal
| Socral 1dent1ty referred to an md1v1dual’s place of ongm rehgron orgamzed socral
= groups, etc Therefore ethmc 1dent1ty isan aspect of socral 1dent1ty Ethmc 1dent1ty is
‘. part of an mdrvrdual’s self-concept that derives from h1s or her knowledge of

o membershrp ina socral group (or groups) together wrth the value and emotronal



sxgmﬁcance attached to that membership” (thney, 1992, pg 16) Tcrmmology such as
self-hatred or self derogation have been used to describe group 1dent1ty, yet are terms
relevant to only personal identity. Personal 1dent1ty refers to one’s appearance, style and
' personahty (Buss, 1995). More specifically, personal identity refers to self-esteem or self
concept. Ina nUmBer of studies‘ African Americans, as well as other ethnic minority
group membérs, have demonstrated that they are able fo distinguish self evaluations from
social evaluations of their ethnic identity (Cross, 1985; Sﬁencer, .1‘982). According to
Buss (1995), feelings of group belongingness were stl'engthencd when African Americans
~ were subjected to bigotry on the part of Euro-Americans. In addition, ethnic 1dent1ty also
may be strengthened through parental race socialization strategies. That 1S, messages
children receive from their parents about group membership not only buffer negative
messages, but also could greatly influence c_hildren’s adoption of behaviors, attitudes, and
cognitions identified as ’speciﬁc to that gfoup. However, few attempts have been made to
link African American children’s racial prefere}xce with parental child rearing strategies
(Helms, 1990; Spencer, 1983}. The‘ s_fudies thaf are available used bmvcthodology that has
béen heavily criticized and it is questioned whether these studies have validity as a
measure of racial identity. Consequently, it is difficult to drav;/ any conclusion
concerning the influence of barental strategies on racial identity. Therefore, an
examination of the role parents play in their children’s development of an ethnic identity
is important to determine. In addition, ethnic identity has been hypothesized to have an

effect on scholastic performance (Phinney, 1992; Smith, 1991).. However, this



relationship is still in"need of eval_uationt | H

Still in question is whether there is a relationship betWeen self esteem and ‘ethnic- |
) 1dent1ty Stnctly in terms of methodology itis easy to measure the relatlonshlp between |
self esteem and ethnic 1dent1ty, because they can both be measured quantltatlvely
However the Afrocentnc paradrgm (Banks 1992) insists we take into account the umque
hlstory of Afncan Amencans Moreover, an exammatron of factors mﬂuencmg Afncan

Amerlcan chrldren s self concept is important to understand

Cultural Mistrust | |
| Sorne people’s'racial'identity is embedded wrthm cultural mistx'ust (Cross' b'l 93‘5) :
Cultural mistrust is a term comed by Terrell and Terrell (1 981) to descnbe the tendency
of some Afncan Amencans to be SUSplClOllS of Whrtes It was assumed that expenences
with raclsm and biased treatment led some Afncm@encans to becomie
susp1c1ous/mlstrustful of Whites. Terrell and Terrell ( 1981) identified four areas in
wh1ch African Amencans may mamfest dlStl’llSt of Whltes One such area pertains to
educatlonal and tralmng settmgs For example Afncan Amencan students may feel that |
- the educational system and its teachers are b1ased agamst them (Russell 1971). Terrell
' and Terrell ( 1983) also studled the effects of race of examiner and the level of mistrust of ‘
Whrtes among Aﬁ1can Amencan elementary school chlldren on a standardxzed test They
found that on an mtelhgence test admmlstered by a White examiner, Aﬁ'lcan Amencan o
: part101pants with high mistrust scored lower than did Afrlcan Amencan partrclpants w1th

low mistrust. One explanatlon for tlns occurrence was that Aﬁ'tcan Amencans who -




N tended to mistrustWhites had reduced motivation m areas where they berceiVed fhey
were likely to be ﬁ'eated unfairly (Grier & Cobbs, 1968; Tefrell & Barfeﬁ 1979, as eited
in Terrell and Terrell 1983) However, Grier and Cobbs (1968) argued that “mlstmst
can be a positive defense mechamsm for some Blacks “Healthy cultural pa:anoxa
described by Grier and Cobbs (1968) is one Way in which African Americans adapted to
coping in their social environment. “Racism reaction” deseribed by Thompson (as cited
ih (Biafora , Taylor, Warheit, Zierman, & Vega, 1993, p;260) offered an explanation of
how African Americans in predominantly White educational institutions have been able
to deflect feelings of threat and discrimination by their institution. For example, rather
than attributing‘negative evaluations of teachers to Qne’s self irdage, Black students may
- attribute these evaluations to the racism of White teachers and/or White auth‘ority in
| general. Howevee, Biafora, et. al. (1993) did not indieate whether these students’ mistrust
of their White educators was related to their academic performance. Also, ‘although‘the ,
researchers sampled different Black ethnic groups, ’they did not discuss how the
respondents’ ethnic identity was related to their cultural mistrust. |
In another study related to eultural mistrust (Biafora,, Tayldr, Warheit; Zierman,
& Vega, 1993), African American (N =946), Haitians, and Caribbean Islanders from
countries other than Haiti living in the United States were surveyed on their level of
cultural mistrust. An important finding was that among the 1,328 adolescent males |
“examined, about one-third expressed mistrust of Whi"(éS in general and of White

educators specifically.



To date only a handful of studles have addressed the role of cultural rmstrust in | |
the area of academrc achievement Fewer studies have compared the levels of cultural
mistrust or racial awareness among dlfferent populatlons of African Amencans (Bla.fora,
et.al., 1993); and nearly all have focused upon small samples of Aﬁican Amencans A

, more comprehensrve understandmg of cultural nustrust and related factors is warranted
Important concerns include (a) how cultural nustrust is related to ethmc 1dent1ty, and (b)
as pnmary socrahzmg agents how do parents mﬂuence cultural mistrust and how is this

g 'related to academic success? R

A paucity of ' literature exists to provide the necessaryvfrarnework for examining
SucceSSful academic perforrnance and cultural mistrust‘among African American youths,.

‘One exceptxon is the study reported by Halhday, Murray, Stokes, and Peacock (1 995)
This study exanuned motlvatlonal factors relevant to posrtlve and negative achievement
outcomes for Afncan Amencan students Usmg a sample of s one hundred lOth-grade
students, Halliday et. al (1995) exarmned the relationshlp between measures of cultural
mistrust (mistrust of Whlte people) ethnic 1dent1ty, academic self—perceptlon perceptions
of classroom environment, and African self-consc1ousness ‘The results 1nd1cated that

students who reported h1gh global self-esteem in conjunctlon wrth perceptions of t

* academic competency identified with school and had low mistrust of Whites. In other
| ) lwords, according to this study, Afncan American youth W_ho excelled in school thought
well of themselves, perceived their academic capahilities as.positiv_e, and tended to trust

Whites.

10



A review of Halhday et al s (1 995) ﬁndmgs led to several questions regardmg the
relationship among cultural mistrust, ethmc 1dent1ty, and acadermc performance For |
| ) example, the study found that low achievers tended to mxstrust Whttes What this ﬁndmg |
= _ suggests is that Afncan Amencans who mistrust W}utes are more subject to low
academic perfoxmance. The current study disagreed with this percep_ti‘on of African
: Amencan students 'Iherefore the question that arose was can African American youth
' "who score lugh on cultural mistrust also perform well academ1cally‘7 If so, what factors
i : 1f any, mediate the relationship between cultural mistrust and academic performance‘7
The current study extends Halliday et. al’s mvestlgatmn in an attempt to answer these
questions by examimng‘parental raCe socialization factors as pOssible contributors to
‘ successful academlc attamment and achievement perceptlons among African Amencan
students | |
‘ In revieiav of the literature, sevt:tal questions were raised 'regarding areaswhich
‘are in need of further examination The current study is an attempt to fill in some of the‘se
gaps in the literature, and expand Halhday et al s (1995) findings by explonng race
- soc1al1zat10n along with addmonal factors related to academic performance Given the
sparse empmcal research in these areas, an exploratory approach to data analysis is used.
, femson Product Moment ,Correlations are used to examine the relationships among race
’k ‘.‘ s001allzat10n academlc performance, cultural mistrust, ethmc 1dent1ty, self esteem, andv
self concept The relatlonshxps among these variables are used to examme the followmg:

1. Is there a relatlonship between race socialization strategies, academic performance,

11



ethnic identity, and cultural mistrust?
2. How are race socialization strategies and academic performance related to self esteem
‘and self concept?

3. What is the relationship between ethnic ‘iden‘tity and self esteem?

12



CHAPTER TWO

METHOD

am 'lev
Part1c1pants were recruited from several Southern California lugh schools located
in Inglewood, Rlalto and R1vers1de school d1stncts Partxcxpants con31sted of 1 13 ﬁfteen
year old male (N 49) and female (N = 64) youths involved in the Afncan American
Families Research Project. The African American F ami_hes Research Project is an |
ongoing longitudinal and cross-sectional study at the UniVersity of Califomia, Riversidet
funded by the National Institute of Health. \The current study utilized archival participant

data from the 1993/94-1994/95 academic years. -

Procedure

Letters were mailed to parents identified as having Aﬁican American children in
the designated school districts. Theseletters identified the research‘as‘ the African
Americans’ Families Project, and requested, in part, parents’ assistance in identifying the
social and academic factors that impede or enhance the well-being of African American
youthi Parents were also informed that the project v‘va’svlongitudinal. Consent forms,‘were
returned to the researchers before participation. Parents were contacted upon the'
researchers receipt of the consent form and given additional information about the stndy.
Participants completed the questionnaires in the research laboratory or in the designated

area at their respective school. Participants received 10 dollars on completion of the

13



study. -

- _ Q:ade Pg. ‘j‘nt A g;g‘b , g"g .(giPA l |
| Official grades were marled to the Umversrty of Caltforma, R1vers1de from each

partrcrpant s school Grade pomt averages (GPA) were based ona 4-p01nt scale 4= A 3
=B,2= C, 1=D, 0 F ) The thher the grades, the more achrevement motrvated a

‘partlcrpant was rated Partlclpants cumulatlve GPA’s (GPA Cumul) were based on

, grades recelved wrthm the ﬁrst two years of high school Partrcrpants current GPA’s
' (GPA Current) Were based on grades recerved w1thm the present school year. The mean

- | »GPA for cumulative and current were 2.54 and 2. 46 respectlvely |
| The Black Family Process O-Sort (BFPQ)

- The Black Family Process Q-Sortisa 65;1tem instrument d1v1ded 1nto fonr domams |
Race socialization represents one of the four possible domains. Each item was placed on
‘separate cards whrch partlcrpants used to describe the criterion. The cards were then

E ranked by placement into one of seven columns along a-continuum ﬁom 1="“most '

uncharactenstrc” to 7=“most characterisﬁc” of his/her parent. The seven columns f‘force” -
parncrpants responses to ﬁt the dlstnbutlon that is unposed (.e., the “1” and “7° |

: categones can only be used six tlmes) whlch means the mean and standard deviation of
| _all partrcrpants will be the same. Partrcrpants were requlred to record rtem numbers only

o once onto the drstnbutlon pnnted on letter—srze paper The Q-sort took approxrmately 35

minutes to complete. -



In an earlier study, four factor solutions were extracted with use of Principle
Components factor analysis with varimax'rotation that represented strategies that African :
American parents use. F actor loadmgs whrch met the >.30 cntenon were retamed Only

four variables failed to load. Items loadmg on factor 1 suggested a dlmenswn pertalmng o

to “hostlle” feelmgs dlrected to other groups as well as one’s own ethmc group Factor 2

‘suggested a “race neutral” dlmensxon that exemphﬁed an* everyone is the same

: onentatlon Factor 3 was mterpreted as “ethnic pnde w1thout the use of proactlve coping

’ strategles (ethmc pnde) whrch meant that although parents relayed messages of ethnic

. pnde they d1d not tell their chrldren how to deal w1th racial barners In contrast factor 4
'loadmgs ethmc pnde with proactlve strategres” (proactlve) mcluded items related to the

. 1mportance of ethnic 1dent1ty, sensitivity to racial i issues and talkmg about racral bamers -
Th1s dlanSIOIl is consistent w1th the “proactlve onentatlon descnbed by Bowman and

Howard (1985);

Thls‘ scale represents a modlﬁed version of Tellegan s (1982) Ahenatxon
‘;Su.bscale This 20-1tem scale was modlﬁed to measure cultural mrstrust The scale '
explores the degree to whrch a person feels “that he/she isa vrctlm of bad luck
mistreated, a target of false rumors beheves that others want to harm hrm/her, and feels
- ’, _‘ betrayed or used by fnen »? (Halhday, 1995 p. 19) | |
| | Two major changes were made to the ‘TAS-M. For one,_ritems which referred to |

“some people” or “People” in general were changed to specifically refer to “White”
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- people. For example, item 268 on the original Tellegan;s scale, “I know that certain .
- :people wold enjoy it lf I got hurt” was changed to item 18T know that White people
| would enjoy it if I got hurt. This change was made because the current study was
~ interested in how participants alienated themselves from White people, The second
change was that responses were made on a 5-point Likert scale. The internal consistency
‘among the items was very high (alpha = .87). |

African Self-Consciousness Scale-Revised (ASCS R, Stokes Murray, Peacock

. Kalser 1994).
| This 33 item scale is designed to measure the construct of African Self-
Consciousness. The scale assesses “awareness of African identity and heritage, priorities
placed on Black survival and development, Afrocentric values, cubstomsk and institutions, |
and other activities that promote the knowledge and affirmation of African heritage”
(Halliday, 1995, p. 15; Baldwin & Bell, 1985). Factor analysis conducted by Stokes, et.
al. suggested four dimensions of the scale labeled Personal Identlﬁcatlon with the Group
(Group Identity), Racial and Cultural Awareness (Race and Cult. Aware alpha =.71),
Other Group Orientation (Other Group), and Value for African Culture (Values African).
Most items were found to only load on one factor. Items with loading greater than or’ |
equal to .3 were retained for future analyses.

The Harter Self-Perception Profile for Adolescence (SPPA)

This 45-item self-report scale by Harter (1988) taps adolescents’ perceptlons of

themselves The profile contains elght domains of percelved competence or adequacy as

16



well as" global self-vyorth. Each subscale consisted of 5 items, of which 2 or 3 were
reverse scored, measured on afour-point scale. The ml;mggmp_elm domam

- assesses students’ perception of their competence and ability to perform scholastica.lly
(alpha = .60). The., social acceptance domain taps int‘o the degree‘to which one feels
popular, liked, and accepted by peers. The a Llﬂmgmmt_engg domain measures athletlc
competence with respect to sports and outside games The physlcal cgmpetencg domam

. taps into the degree to which one hkes hlS/hCl' physxcal appearance. This domam is

o nnportant because of the saliency and value placed on physwal appear during-

adolescence Lhaml_c@m refers to the degree to wh1ch adolescents like the way
they behave, feel they do the right thing, and stay out of trouble(alpha =.65). The
global self-worth domam probes the extent to Wthh an adolescent is happy with
himself/herself in general and the extent to Wthh he/she is happy w1th they way h1s/her.
: »hfe is gomg (alpha = 81) |
Responses were scored based on a 4-point scal_e that is_said to provide accurate
self-perceptlon responses rather than socially desirable ones. ’Each‘item consists of two
altematiye self-descrlptiye 'statements. This‘ questiOn fonnat'yvas ‘createdto include the
~ various poss1b111t1es of responses Partwrpants were ﬁrst asked to decide whlch
' statements best descnbe h1mself/herself They were then asked to decide whether tlus
statement was “reaIly true for me” or “sort of true for me”. The internal consrstency '
coefficient for the global self-worth scale was moderately high (alpha .81). The .

behav1ora1 conduct domaln had moderate internal conS1stency (alpha = 65) The
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academic scale had only moderate intemél consistency (alpha = .60), but was fetained
because of the integral part academic Sélf-conccpt played in the current study.
Multi-Dimensional Self-Esteem Invgnto:_v__( MDSEI, ‘O’Brian & Epstein, 1988)
The MDSETI is a 116 item instrument that measures Global self-esteem and 8
domain specific aspects of self-esteem. Participants indicate on >a 5-point Likert scale
how accurately 61 of the items describe them and how often they experience the thoughts
and feelings described in 55 of the items. The 7 domaihs used are Competence, (feels
capable of mastering new tasks,‘ alpha = .75); Lovability, (feels worthy of love and
supported by loved ones); Likability, (popular, accepted by peers); Personal Power,
(assertive, powerful, has strong impact on others); Self-Control, {self-discipline); Moral
Self-Approval, (pleased moral values and behavior); Bodxv Appearance, (pleased wnh

appearance); and Body Functioning, (well coordinated, feels healthy).
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To answer the question, is there a relationship between race socialization

strategies, academic performance and dlmensmns of ethnic 1dent1ty, blvanate Pearson

Product Moment correlatlons were performed between Race Socxahzatlon strategles

(BFPQ), academic performance (GPA-cumulatlve and current grade point average),
N Cultural Mistrust (TAS-M), and dimensions of ethmc identity (ASCS R) and are

presented in Table 1.

TABRLE1
memmmmgmmmwmm Amimclh’fanmne((PA),
lhoeSwalmum(HZPQ,alﬂEanI(hnty(AKS-E

2 3 4 5 6 7 8 9 10

1 11
1. TASM 1.00
2 GPACurent 06 10
3. GPACumuiative B - .88%* 100
4. Hostile 17 o o 10
5. Race Neural 208 15 <16 -5 100
6. Bhric Price -2 0 -4 -0 -11 L0
7. Proactive K172 ) 28" 33 11 100

3
8 Gowpldertity L2065 -0 -B -6 2 100
9 RceadQitwd 07 2 20 -3 05 2% g 3P 100

Avareress ‘ :
10 VelusAffien =05 21 26 -09 10 -16 08 .8 37 1
11. Other Gowp O =10 -® 06 -15 2 .07 -6 17 o4

1.00

4 <001, ** p <01, *p<05
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In exammmg ‘_{‘he_ relationslrip bettveen raeei"soeiali‘zation strategies' and
| dimensions of ethnic i.den‘tity, the followmgwas found: respondents who:reported
receiving ethrnc pnde messages wn'.hout proactrve strategles had lower race and cultural
~ awareness (r - 21 p< 05) however respondents who received Ethmc Pride messages
along w1th proactive strateg1es had hlgher race and cultural awareness (r=.18,p< 05)
| Race socialization strategres were not srgmﬁcantly related to academic performance
(GPA). Academic performance was 'found to be'signlﬁeanﬂy related to ethnic identity;
The hrgher partieipants’ cumulative grade point average (GPA) the more likely they were
“to value African culture (t=.26,p< .(I)S)v. |
Table 1 also shows how cultural mistrust is related to academic achievenient,
dimensions of etlrnjc identity, and race socialization messages. Cultural mistrust was
signiﬁeantly related to group identity. Participants with'hi‘gh levels of cultural mistrust
were more likely to identify with their ethnic group (r— .43, p <.001). Race socialization,

and academlc achlevement were not srgmﬁcantly related to eultural mistrust.

- Race Socialization, Academic Performance, Self-Esteem,b and Self-Perceptions

In Table 2, Pearson Product Moment correlation analysis was tl_sed to examine
how race soeialization(BFPQ) and academic performance (GPA) are related to self
esteem (MDSEI) and self-perception(SPPA). Hostile race'socialization messages were
related to several dimensions of self esteem and self-perception. Participants who |

received negative messages about other groups as well as their own ethnic group felt less
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. Bivariate Correlations Among Race Socialization (BFPQ), Sel

-~ TABLE?2

f-Esteem (MDSEI), Self-Concept (SPP

A), and Academic Performance (GPA)

022

3

14

15

17 18

9 20

22

I L - 3 -5 6 8 9 10 11 12 16 21
1. Hostil ] 1:00. i -
2. Neutral~ -59%  1.00
3. Ethnic Pride -0l . -1l 100
4. Proactive -28%¢7 3%+ 11 100
" 5. Competence ‘7.23“ 19** -.04 13 1.00
6. Social ‘ =360 27 -12° .10 52%** 100 .
7. Athletic ~34%es 27% s 26%¢  34%%* 35%e* 100
8. Conduct 2107 .10 120 doses g9%és agee 100 R
9. Academic * -17 RE) -15 08 -6l1%*s  27ee  .|9“ 33%** 100
10, Academic Importance =07 16 -19° C21S  36%%s g4 ige J1se o 1a0
T Joblmponance‘ =210 210 -13 0 19% 28%%* 39%%e 14 . 24°%  Jgess 47%es | g0
12. Conduct Importance -19* .20* -12 A7 320k 27%ee 17 46°°*  2g%s  3gess  glese 100
13. Approval -25% RE | 215 390 21 .26** - - - - - 1.00
14. Powet’ - 19¢ -.04 -03 .01 539es gpeee  25eee ”’no 6100 _34.0. 27%%  29%*e - 1.00
1S. Appeanﬁi;e -20 .08 .00 .08 42000 50%* 4400 .18 - - .08 16 - - 1.00
16. Global -26%. .13 .00 .08 A420%% T 50000 470%%  48%ee - 23%s oges - - - 4204 o 1.00
17. Lovable 2SS 10 28 1L . A3%%e 260e 9t a6 _ . 14 gsee - ~ e L - 100
18. Lil;-ble_’ =210 .02 . 00 01 390 6400 23 300 - A2 - 220 - - 5600 - - - 1.00
19. Conﬁol -29%¢ . 16 o1 16 A1%%. 32%es  3gees  ggees - .08 29%¢ - - 33% - - - - 1.00
20. Identity -19* 18 -04 M4 610e  37%%% 3gses yges’ - 14 .30 - - Al - - - - - 1.00
21. GPA Current” .04 A5 .04 29 29¢ - - - 20% 38** . 350 - - - - - - 32¢ 1.00
GPA Cumulative 04  -16 -04 35% - - =~ A0%* 38*% . . 44t - - - - - - 28¢ - 1.00

TP <001 ** p <01, * p<03



o _ -accepted and hked by peers ( I =1‘- 36 p < OOl), had less athletlc competence (r =- 34 P

o < OOI), and had lower competence m therr behavror and thelr ablhty to do the nght thing

' (r =- 27 p<. 01) Respondents who recelved hosttle socxahzatxon messages also rated

 the unportance of work (r— 21 2< 05) and appropnate conduct as less i unportant ( =-

19 p < Ol) Respondents who recerved hostlle messages were less pleased w1th therr
.behav1or (r =- 25 p< 05) had lower self competence (r —_ - 23 P < 01), felt less |
assertlve cT=- 19 p< 05) were less pleased w1th thelr appearance (r =.20,p 05) felt
less lovable (r =- 25 p < Ol) and likable (r=- 21 3 < 05) felt less self dlscrplmed (r= |
- 29 P < Ol), and had less 1dent1ty mtegratlon ( -’- 19 p< 05)
Rece1vmg race neutral messages was posxtlvely related to competence (r = 19 p< 01)
| socral acceptance (r - 217, p < 01), and athletrcs (r = 27 p < Ol)
' Ethmc pnde with proactlve messages and ethmc pnde w1thout proactlve
jmessavges were related to the 1mportance respondents placed on academlcs (i.e. the
o 1mportance of an educatlon) Respondents who percelved their parents as relaylng ethmc
: pnde w1thout proactlve messages perceived academlcs as less 1mportant (r =- 19 p<
05) Whereas_tho‘se who received ethnic prrde with _proactive me‘ssages perceived_
,acﬁademicsas more important =21, p < .05). |
| Academic ,performance was alsorelated to the'importance 'respondents placed on
academics. For both cumulatrve and current GPA the correlatlon was (r = .38, p 01)
' -The hrgher respondents curnulatrve and current GPA the more academxcally competent

.they feel. Behavroral conduct was also related to academic performance The h1gher the

22



FGPA the more respondents percerved behavroral conduct as unportant (r = 44 p < OI for
cumulatlve GPA and r = 35 p < 01 for current GPA) Respondents with higher GPA’
also have a better sense of self (1dent1ty mtegratlon) (! =28, p < 05 for cumulatrve
: GPA and I= 32 p < 05 for current GPA) and feel more competent ( r= 35 ,p .01 for |

: cumulatlve GPA and r=.29,p.05 for current GPA).

IWWM———;—_MM&SM&MM |

In Table 3, Pearson Product Moment -correlational analysis was used to examine |
| how the four dimensions of ethmc 1dent1ty are related to dlmensrons of self esteem
(MDSEI) and self-perceptlons (SPPA). Race and cultural awareness was related to the ‘
‘followmg Those who were found to be more aware of their culture had feelings of
personal power (r=.23, R< <.01)and percelved academics = 22 p< 05) as 1mportant
Valuing African culture srgmﬁcantly correlated with global self-esteem = 30 p< 001)}
that is, the higher the value participants placed on African culture, the more positive their
ouerall self-esteem. Participants htgh in valuing African culture also feel a sense of
personal power (r = .23, p <.05) and identity (r=.22,p< .05). These participants balso
feel accepted by their peers (social, r = .30, p <.001) and perceive acad_emics (academic |

importance, r = .30, _p <.001) and their conduct (r=.18, p <.05) )as 1mportant

Although no s1gmﬁcant relatlonshrp was found between 1dent1ﬁcatron with the group and

- other group orientatron dlmensrons of the ASCS-R and dlmensrons of self-esteem and
- self- concept, attention should be drawn to the negatlve trend found between group

identity and dimensmns of self-esteem and self-concept The higher respondents’ group
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identity, the lower their self esteem and self¥concept.
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TABLE 3 . ,
Bivariate Correlations Among Ethnic Identity (ASCS-R) and Self esteem (MDSEI) among 15-Year Old Youth

. Conduct Imp.

14 .18*

- 1 2 3 4 5 K3 7 8 9 10 11 12
1. Group Identity ~ 1.00 o '
2. Race and Cultural - 37*** ~ 1.00
- 3. Values African JA8*% 37 1.00
4. OtherGroup  -05  -.17 .04 1.00 -
5. Global - -09. -02 30 06 1.00 _
6. Likable =~ .11 08  23% 00  54%xx 100
7. Identity -12 .05 22% .09 57*%% 35%%+ 100
8. Power - LS04 3% 3% 5 4%k S5eex gpkes 00 ,
9. Social -.06 A1 30%*% 06 50%** . 63%xx 3T gokxx ] (p
10. Conduct - -.03 A4 27H 01 A48%FF 30%Ex 52E+  JPkkk  Jgks 1.00
[1. AcademicImp.  -01  22%  30%* 0]  32%%k 26k J0kEx  34kks gqesk 3pses 100
12 ' —-12 =11 - 28%% 22%  30%*k 9%k o7k 46%kx  30%k+ | 00

%4 <001, ** p <01, * p<.05,



CHAPTERFOUR

» -mscussION';}

Th1s study explored how African Amencan adolescents perceptrons of the1r self
| :esteem self competency, and parents Tace socrahzatron messages were related to therr e
' | academlc perfonnance, cultural mlstrust and ethnic 1dent1ty The first questron asked
was 1f there was a relatlonshrp among race socrahzatron messages academrc |
performance ethmc 1dent1ty, and cultural mrstrust The use of proactlve race socxah:ratron
- messages were found to have 1mportant consequences on the outcomes for youth For S | .
example partlclpants who reported parents as usmg ethnic pnde w1thout proactrve o
 messages had lower racral and cultural awareness whereas partrcrpants whose parents |

~ used ethmc pnde messages in addltlon to proactlye messages had chlldren wrth hrgh
levels of racial and cultural awareness Consequently, 1t should be noted that the only
v,drfferences between these two race socrahzatlon messages is the use of proactrve |
messages 1n whlch the latter appears to be posmvely related to ethmc 1dent1ty These
ﬁndrngs are consistent w1th the those of Demo and Hughes (1990) who found that people .‘
: »who recerved proactrve race somahzatron messages were hkely to feel closer to other

v‘ Afncan Amencans Academlc performance and ethmc 1dent1ty were found to be related
_ such that the hrgher partlcrpants grades the more hkely they were to 1dent1fy wrth other
 African Amencans

Contradrctory to the expectatlons of thrs study and the ﬁndmgs of prevrous -

studres cultural mrstrust was not srgmﬁcantly related to academlc performance




However, participants with ’high levels of »cultural mistrust‘werie more likely to identify

- w1th their etlmrc group. Cultural mlstrust was not assocxated w1th race soc1ahzatlon atthe

blvanate level Overall these correlatlons d1d not follow a systematlc pattern
The second ouestlon asked hovy race socrahzatlon messages and academlc

K performance were assocrated w1th self esteem and self concept Stnkmg results were
E 'found between race soc1ahzatlon messages and self esteem ~ Significant negatlye o

relatlonshlps were found between the hostile race. soclalrzatlon strategy and dlmenswns
‘- of self esteem and competency for the sample An example item for this rac}e

| 'socmhzatlon dlmenswn ‘thmks peopte of own race are 1gnorant” vyould help to explam
- these negatlve correlatlons It appears that parents who send out hostlle messages palnt a
negatlve picture of not only the chlld’s external env1ronment (1 e other groups) but of
thelr umnedlate envuonment as well (1 €, own group) These youth are ngen messages
that they are unable to control thelr environment and they should not trust people of other
i | races as well as thelr own. Thus, these part1c1pants enter sﬁuattons w1th a lack of
conﬁdence and a dtstrust of others Therefore, parents who utlhze tlus type of race
soc1ahzatlon strategy are hkely to have children who do not feel self-conﬁdent powerful
~liked by others, or a sense of control |
| vPart1c1pants w1th hxgh academlc performance tended to have a better sense of self
| (1dent1ty mtegratlon) and tended to feel they were effectlve and capable ’Ihxs fmdlng is

' cons1stent w1th the hterature Wthh says 1nd1v1duals w1th hlgh self esteem, in general are

more conﬁdent about thelr ablhtxes and more conﬁdent that thelr actlons or behav1ors w111
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| lead to success relative to lowachievers. . High achievers may feelmore capable because _
they have expenenced more posmve remforcements for the1r academic efforts.
Therefore based on past expenences high achrevers go mto new s1tuatrons feelmg more
confident and capable The higher partlcrpants academlc performance, the more they
percelved academlc achrevement and behavioral conduct as lmportant Thrs is similar to
»‘ Halhday, et al.’s (1995) ﬁndmg that hrgh achrevers tended to 1dent1fy with school That
is, high achrevers find school to be an nnportant contnbutor to their self esteem On the
| vother hand, they found low achievers drsldentrfy Wlth school Accordmg to Halllday et.
al. (1995) low achrevers evaluated academics as a domam whrch they or therr group were
5 negatrvely evaluated Based on thrs conclusion, hrgh achrevers should not evaluate |
» acadernlcs asa domarn for negatlve evaluatlon However an altematlve explanatlon can
be offered. ngh achlevers may also view academrcs as an area where thelr group is
subject to negatlve evaluatron as well. However they may look to academlcs as ‘one way :
p ‘
to 1mprove the way they are negatrvely v1ewed in socrety ngh achlevers may see |
academrc achrevement asa way to get ahead or “beat the system” (Gner and Cobbs
1968) Accordmg to Bowman and Howard (1985) thrs proactlve way of dealmg with |
racral bamers can be attnbuted to parents transmlssron of proacuve race-related
| o messages. |
| The third questlon asked how ethmc 1dent1ty was assocrated with self esteem and

o self concept In general 1dent1fy1ng wrth one’s ethmc group was srgmﬁcantly relatedtoa

S more posmve evaluatron of one s self and the rmportance of academlcs Ethmc 1dent1ty L
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o was al_so positively’COrrelated with irnportantindicators su‘ch as the sense of personal
power and peer acceptance This study, however, found a negatlve trend between group
= 1dent1ty and measures of self esteem and self concept.- This trend suggests that

| respondents who strongly 1dent1ﬁed with their group were likely to have lower self

esteem and a more negatlve self concept

L1 -itatl san | utur | e earch
- This exploratory investigation was the begmmng ofa longltudmal study on

” Afncan American youth. Consequently, the lumtatrons whrch exist will prov1de future ;
- directions and challenges for upcommg studies. For example grades for all of the
part1c1pants and demographrc mfonnanon such as parents socxo-economlc status was
unavallable Also ‘this study explored only the brvanate relatlonshlps between the | B
vanables Multrvanate analyses should be used in the future to exanune possrble
| moderator/medlator effects among the vanables In addmon factor analyzmg race
socrallzatron and cultural mlstrust may also help to determme why cultural mistrust was
not found to be srgmﬁcantly related to race soc1al1zat1on or academlc performance
| . ;Stevenson (1 994) found that parents also socralrze their chrldren toward dlstrust of Whlte
Amencans Thus, 1t is posmble that cultural mistrust is a dunenswn of race soclahzanon
| » _ Since the current study is part ofa longltudmal study, tlus factor w111 be i 1nterestmg to |
 examine W1tlun thlS populatlon over time. Another hrnltatlon is the racial setting for the

' ‘sample Southern Cahforma isan nnportant place to exannne race soclahzanon because |

_of its ethmc drversrty However, Thomton Chatters and Allen (1990) found that
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- sociodemographic and environmentat variables influenced parents’ use of race
'soclahzatlon messages Thus, parents from other reglons of the United States may racrally
' _' socialize their chlldren different than parents in Southern Cahforma The 1mpact of
- parents race socrahzatlon messages in these various regions may also drﬂ'er
The importance of the current study is that it provrded a stepplng stone for future
research on acadenuc achrevement and stressed the 1mportance of race socrahzatlon for
African Amencan youth Another benefit of this study was that the race socialization
measure asked partlcrpants to report on how their parents currently relay messages to-
them. This type of information is more rellable than retrospectrve data because it is not
- subJect to memory loss and less hkely to be embelhshed
The current study has explored the unportanee of race socialization as it relates to
achievement, cultural mistrust feelings of competency, and groupvidentity It is evident
that more attentlon needs to be given to pos1t1ve aspects of Afncan Amencan families.
Research that expands our current knowledge in this area is needed for educating parents
and policy makers to help i lmprove and,enhance the lives of Aﬁ’ican Arnerican youth and

families.
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