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ABSTRACT

The purpose of this project is to assist teachers in moving toward adopting a more
holistic perspective of the teaching of reading and begin té explore approaches tb literacy
which are more métivational in nature and encourage an increase in the amount, width,
and breadth of reading. A particular problem occurs when teachers are asked to adopt
classroom practices which are contrary to the development of life long literacy learners,
and what we know about how learning to read works. Under these circumstances, it is
often difficuit for teachers to motivate students to engage in prolonged interaction with
literature at a level intense enough to increase overall skills and comprehension. Many
teachers are just now beginning to come to terms with the problems of moving away from
traditional approaches to reading which involve the developmerit and direct teaching of
discrete skills as the best approach to the teaching of reading toward adopting more
motivational practices which encourage life time literacy learning and increased
involvement with literacy processes. |

Motivational research is beginning to explore the nature of motivation and how
this impacts reading engagement with the intensity necessary to develop higher level
literacy skills. Areas being explored include intrinsic motivz;ltion, aesthetic transaction
with text, and taking on ownership of literacy. Also being investigated is the role of the
competent and caring teacher in assisting in motivating students toward life long literacy
practices.

The overarching goal of this project is to encourage teachers to begin to adopt

i1



more motivational practices in their ciassroom reading programs that would lead to an
increase in the amount, depth, and width of ‘readi‘ng engagement for students.

The second major goal of this project is to eXplore the nature of motivation as it
relates to reading. Through examples provided, it is hoped that teachers will begin to
view reading not only in cognitive termé, but as an aesthetic experience which is meaning
driven. Another major goal of this project is to investigate our roles as teachers as we
begin to Vi¢w ourselves as more of a powerful motive forcé in encouraging and
supporting life long literacy practices for ourselves and our students.

This project will present opportunities for explorations‘ and reflections into the
motivational nature of reading from a life long literacy learning perspective. In the first
section the nature of reading and the role of the teacher as a motivational force will be
examined from a holistic viewpoint. The second section will provide examples of some
motivational classroom practices used by many educators over’the years in an attempt to
increase the amount, depth, and width of reading for students and to promote life long

literacy.
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CHAPTER ONE

Statement of problem

As a society, we have always been caught up in the idea that the main gbal of
American public schools is to teach all children to read. The purpose of the Old Deluder
of Satan Act of 1647, enacted by the Puritans, was to establish public elementary schools
so that all children learn to read the scriptures and thus tame the inherently evil spirit. It
was also based on the idea that parents were failing in their job to properly educate their
children, so schools had to take over. This idea persisted unabated until the 1930s with
the emergence of progressive educators likei Dewey (1897), who saw the main goal of
American schools as developing citizens who could participate in democratic
communities. In order to do this, teachers were required to rethink their roles as teachers
and their basic attitudes toward the learner. From this viewpoint, the simplistic attitude
of providing a rudimentary education of the three Rs changed to the idea of developihg
and pron;oting literacy in communities. There has always been resistence to this
progressive movement even Within educational circles. Goals 2000 asks us once again
“to scrutinize learning environments outside traditional classrooms. The eighth national
education goal affirms the importance of community-oriented teacher education, and
challenges educators to promote partnerships increasing parental involvemenf and
participation in the social, emotional, and academic growth of children” (Levesque &
Proser, 1997, p.10). With Goals 2000 comes the‘realization that promoting literacy in
communities requires adopting teaching philosophies and practices which consider the

total student and the educational needs of a life long learner. This is not accomplished



through the programmed leai'ning environments of the past, but in a more open -
classroom, which recognizes the value of parental involvement in promoting literacy, not
only for students, but for the adult community at large.

The dilemma for education has always been the dichotomy betwee»nbboth schools
of thought, and has been responsible for the pendulum swings in curriculum which have
existed in American education since it’s inception. On the one hand, we say as a society
that we want an education for évéryone, but on the other hand, we adopt philosophies and
educational practices which reflect a one size fits all approach. A good place to begin
would be to exploré and expand our own views as a society on what we want as a legacy
of American education to pass on to future generatibns. Do we want to teach children to
read? aﬁd then put the blame on fhe individual étudent for féilure to take the ball and run
with it? ‘Or do we at long last become m'ore'supportive of the individual that might
become a valuable, contribqting member of sociéty. Should educaﬁon lead to the
opening of doors for all, or the closing of doors for those who do not fit the mold?
Reconstructionists see the purpose of public schools as maintenance of the status quo, but
would like to see education become the instrument of change in our Vsociety (Covey &
Mercer, 1980).

When viewing the history of American education, it is iﬁteres“cing to note the
diversity of educational philosophies that drive the public educational system. Within the
- school where I have faught since 1978, teachers fall into a variety of educational cafnps.
Everything from ski_ll}s based, programmed learning advocates to Whole language purists

can be seen in teaching styles, which are as diverse as the student population they serve.



' The realization that students will have to persist through thé maize of variant tca:(:hi‘ng:'v,‘ e
styles and 'cui‘r'icu;lums,requii‘cs'.the}_;ydevelopmcnt' of learning strategies, if we are td' be
- success oriented for all students. Unfoijtlil}ately,; :frh_'ahy well meaning educators tend to

fall back on skills based instruction, when whole languagevtéchniques do not produce -

immediate results on competency exams. Emerging reCently are those educators who |

- see the value of seeking aimore balanced approach that recoghizes the value of a -

curriculum which develops'skiils while at the same time promoting stratcgi_es for life’ long

| learning;:

Progressive education is still with us; especially in strictly educational circles. If

 Dewey were alive and well, and living in California today, he would need to rethink his |

N vphilosophy of education as acting as a bridge between the individual and the vcorr‘lmu’nity

at large to include the globai cdmmunity. ,Minor.ity education has attempted to change the

old democratic ideal of A'mervi_ca seen as a mélting pot, to a kinder, more gentle idea of =

‘viewing our democratic society as a salad bowl. Salad is seen as a mixture of different

textures, colors, and tasteS; all of which blend together to make a more flavorful,

interesting mix. Cultural diversity in this light is seen as an enhancemént to democracy,

rather thaﬁ a problein to be solved. Unless American educators to adopt a more global
_-perspective, and value divéfsity_, they will continue to fail students at an ever increasing

rate.

Theoretical foundations

It is time for progresSis}e educators to stand up and speak out for the student who

does not fit the mold. In ordérito do this, educators can begin by a‘do.ip}ting' more



,}inclusiVe'philosophies. and practlcesw1th1n the edue\ational community.: When -
progressive'educators have _a_ttemptedto 'pr'ornote‘ their views in .the.past,v they could only
| | : speakinholistio and qualitat:i'r/e terms regardmg the development.of iliteracy‘ for students
‘ They 'und_erstood that a who-leflanguag’éapnroach_.worl;ed better f_or all students, but
laeked theqUantitative research to back up _'t'heir sunpositions. Whole language "ad_vocates '
now realize that rnany edueators who emhraced whole ’_language '_failed to prO\"ide-. B
- ,apnropriate support for s_tudents adrift inlwhole ‘language classrooms, where students

_‘ y.,were left to make learning eonnections on Iftheir own’l through immersion in lite_rature..

" The results were whathasf’been.referred. to as misedueation. l\/lany. educators helieve that
| “miseducation may lead to new l<nowledge, butrestricts'potenti‘al.future expectations”

‘ » (Bnrke & Short, 1991, p. 16 ) ‘StudentS in sorne classrooms oftentimes eome,to see
‘reading as memorizing; and writing as‘copying. The results can be disastrous. :

Progressive educators understood 'w'herethey wanted to go and why, but lacked
“the key to getting on the ri_ght road. The ‘missing link was the lack of knowledge and
proper training of the classroom teaoher. The lesson we have learned in whole language
is t‘hatit is not enough to go through the‘ motlions‘.uWhole language as aphilosophieal |
basis for eurriculum takes a lifetime of obsert/ation"of st‘udents over time; "constant :
reflection, and continuous updating of '.teaching prac_tices to meet the needs of the group.'
It our use of language reﬂeots our attitudes onhow we View the world, then we

might begin 0 finally break free of puritanical roots, and eXpand our thought to include
the ‘p're.sent, 'and, atlong last;‘ the future;‘ Redefimng and expanding our deﬁnition of. ‘ “

reading, and reading pro_CeSSiiS: the first step. It t‘akes S(ery little thought to'recognizethat



reading is a complex process of making meaning from text. Most educators, as well as
adults, would define readin;c_)y in this light from an adult perspective, especially if they have
been successful readers themselves. Why then when they begin to define the teaching of
reading, do they immediately narrow the definition of reading to the Dick and Jane, or the
sound it out approach? Is it because it is mﬁch easier to fit the phonetic approach into the
existing system and much easier to get quantitative results on a national exam?

What about those who failed using this limited approach? Do we put the blame
on the student? Do we put the blame on the educator who failed to properly implement
whole language practices in the classrobom?‘ Do we put the blame on the parent? Joining
a community of literacy advoéates which would be composed of students, parents, aﬁd
educators would be a beginning, and put control where it belongs, back in the local
community. As progressive educators, we can lead the way through classroom practices
that promote literacy, and attempt to assist the learner to make the connection between
skills learned in the classroom, and potential value to their own personal life. I believe
that this is my role and challenge as a teacher. Ibelieve that it is the responsibiiity of the
teacher to help the student méke ’a bersonal connection with the curriculum. Literature is
a very powerful aesthetic way to do this. Curriculum justified in holistic terms becomes
more authenti‘c‘ for the learner. For me the ‘real question is whether the educational
system has real meaning and purpose for students or is concerned only with scores on a
test.

~ One way to assist students in finding meaning and purpose in academic

achievement is in the way classrooms are conducted. It involves how the learner is



viewed, the role of the teacher, the role of the parent, and much more. We can begin to
define the need for change in more quantitative and qualitative terms. One way to effect

chaﬁge within the educational community is to become more involved with developing
. |

and promoting literacy within the local cemmunity. Adopting a literacy approEach would
|
help us to seek new ways to develop literacy, not only within the schools, but \iJvithin the
community at large.
Where do I begin? First, I look at how I view myself as a learner, and|then what I
can bring from experience and knowledge to my teaching. Ialways tried to Vi:ew the
. : |
learner from an empathetic viewpoint. That is not enough, however, when facing the
| learning task at hand. Empathy begins with role modeIing efficacy. Ihave to Pe willing
te be a risk taker and put myself in a position of student for the moment. Teachers then
are encouraged to transfer their own sense of efficbacy as subject matter to be taught to
students, laut allow students to develop their own strategies (Burleson, McCart!hy, Stanfjll
& Stevenson, 1996, pp. 11i8-124). Within the socio-cognitive literacy learning model,
the teacher’s role is seen as one of “opening the way and not conducting to the end.”
(Confucius (1885), as quoted in Mullerv). Socrates advocated that a teacher dci es not
“teach but rather serves as a mediator to assist the student in becoming consciously aware
of knowledge already possessed. The goal of the teacher is to model thought in action.”
(Ruddell & Unrau, 1994, pp. 1022-1023). In order to accomplish this, teachers must be
willing to commit to becoming lifelong learners themselves. |

Expanding the definition of reading to one of developing and supporting literacy

has been the most important change in my philosophical viewpoint since returning to




graduate school after many years in the eleméntary classroom. Adopting literécy as a
personal goal helps me to expand my expefienceé, and I know will impact my ‘Ite'aching_
philosophy and praéticum. If I want my students to become more literate; then I must
begin by first developing my own literaéy. |
Before we begin to ad()pt literacy practices in classroom communities, in my
, opinioﬁ, we have to begin by expanding our basic idea of reading and reading process.
Some of thé foremost educators in this field are Marie Clay (1991), Kenneth Goodman
(1996), and Frank Smith (1997). By observing students engaged in reading process
overtime, these educators have been pioneers. Based on the philosophy of viewing
reading as a socio-psycholinguistic process, they propose that learning to read involves a
complex process of developing strategies through the use éf cuing systems of not only
phonics, but syntax (language structure), and meaning. Clay (1991) asks us to look at
successful young readers as having a variety of flexible reading strategies which are
basically meaning driven. She asks us to entertain the idea that the emergent reader
comes to school with a basic knowledge of how print works, and reading strategies
already in place. What separates the successful learner from readers experiencing
difficulties are faulty strategies which do not produce meaning. Smith (1997) would say
that fluency is achieved when reading without nonsense occurs. According to Smith
(1997), réading for meaning breaks down, and functional blindness occurs, when the
learner is encouraged to become overly dependent oﬁ the phonetic approach to reading
~ and cognitive overload occurs. The urgency that fluency needs to occur at even

beginning stages of reading, before faulty or inflexible strategies limit learning, is an



important céntribution to the field of reading proceSs. Kenneth Goodman (1996) has
lead the field in dealing with the older student who has not arrived at fluency yet, but is
still attempting to make ‘meaning erm print. His research in miscue analysis helps
teachers to break through old _ideés of rgading, for.evxact decoding of print, and frees thé
learner and teacher to concentrate on the real task at hand, developing multiple strategies
for problem solving‘unfamiliar text. In order to >do this, Goodman encourages teachers to
| get} over our old ideas that miscues are mistakes. “Error was thus defined as bad reading
tq be eradicated, and good reading was defined as accurate” (Brown, Goodman & Marek,
1996, v.). He made the observation that the errors of his first subjects in miscue analysis
showed that they were using their knowledge of language to make sense of the printed
text. He asks us to concentrate on developing alternative strategies for students, when
phonics alone does not prbduce results. In order to be more supportive of students in
their quest to make meaning from print, educators can gain insight by understanding how
the reading process works, being able to identify potential problems early on, and analyze
observations of language processing; looking for clues about what strategies are in place,
and where the studént is in the reading process.

According to Vygotsky (1978), this is the only way teachers can ascertain a
student’s “proximal zone of developmént”. Two important themes in Vygotsky’s
writings are the social foundations of cognition, and the importance of instruction in
development. It implies that social interaction leads to problem solving, and the speech
used in social interactions are taken‘over and internalized by the individual, thus

enhancing cognition and intellectual development. Teaching is seen in the Vygotskian



perspectivé as moving away from Piaget and Waiting upbn stages of development, and
moving toward teaching as a “decisive motive force” (Au, Carrol & Scheu, 1997).

'My Reading Recovery training has brought me this far. I would now like to study
Goodman further and see if I could apply some of the knowledge I have gained about
reading process:and whole language together to make my teaching more powerful and
pufposeful in the arena of adolescent and adult literacy. Where I part company with
Reading Reéovery is the idea that reading recovery techniques are only for the select few
students and these techniques are not necessary for use in the classroom, or for the older
student experiencing problems. Whole laﬁguage advocates would have difficulty, as I
have, with the idea of pressuring students and teachers to perform within a certain
amount of time, and then leave them once again to their own devices in the classroom.
Whole language advocates realize that effective literacy learning involves large chunks of
time, and may take even longer to show quantifiable results. Looking for signs of
language processing along the way, Goodman would say, would give us a clearer picture
of where the individual student is in the process rather than giving up on the student and
making them feel like a failure.

The term literacy learning is a more holistic approach to the process of reading. It
recognizes the Vygotskian priﬁciple of the pbwer of peer tutoring or purposeful
interaction with peers in the development of reading process. It more clearly defines the
purpose of reading and expands the context in which reading can take place.

It encompasses the language arts, and helps to develop and strengthen the “linguistic

pool” of the learner (Brown & Cambourne, 1987). In addition to this, literacy learning



provides a framework for developing skills -in context rather than limiting the learner. It
can help the learner increase efficacy through self-evaluation, while at the same time
receiving support from a group. It can bé used to connect an otherwise isolated learner
vﬁth the classroom community. Promoting literacy leafning can lead to the recognition -
and development of multiple literacies or perspectives. It provides ever expanding |
opportunities for students to develop flexible and multiple étrategies within the context
.and framework of an Author’s Cycle (Burke & Short, 1991, p. 35). This “Author’s‘
Cycle” seeks to connéct the natural learner _With a community of learners through
questioning, risk taking, reflection, and collaboration.

Developing literacy learning leads t§ putting fnore control and responsibility in
the hands of the learner. If indeed an individual learns to read and is not taught to read as
Smith (1997) would suggest, the learner needs an interactive environment, and the
support of the group as well as the teacher. Literacy leafning recognizes, encourages, and
supports different learning styles. It encourages the individual learner to be more ﬂexibie
~ in adopting and utilizjng different learning strategies. Ultimately, adopting a literacy
learning approach has, at its core, making meaning for th¢ individual, with the group
acting as a support. For the minority student or the second language‘ learher this literaby
framework affords the learner many more opportunities to make personal meaning from
text. Because it is linguistically based, suppdrtive of language, and authentic in context
learning, it compliments Krashen’s (1996) theory of language acquisition literacy
learning and is the ultimate sheltered English program, if seen in it’s proper perspective.

Adopting a literacy learning model as a curricular model, and an overall

10



educational goal, fits in with my own experience as a learner and teacher, and affords me
the opportunity to successfully traverse any curriculum with sorhe mddicum of success
for my students, and myself as a teacher. Literacy learning is by nature up close and
personal. It is based upon communication, group interaction, and support for each other
as we ail face the larger educatioﬁal system. It values the individual, and at the same time
can act as a forum for efficacy and change within.

Personalizing curriculum is seen as a necessary motivational element for the
learner no matter what the age level. We are beginning to realize that intrinsic motivation
is important to reading engagement. If reading engagement is to continue into the
private life of the individual, intrinsic motivation is the missing key to developing life
long literacy learners. We cannot get away from the fact that in order for reading
engagement to continue into adult life, readers must first take a stance to actively engage
in reading. This fits in with the tri-component approach to attitude put forth by the
philosopher Kant; who believed there are three irreducible components of the mind; the
faculty of knowledge, feeling of pleasure and pain, and the faculty of desire or action
readiness. This is seen as stance toward learning, intention, and motivation. These are all
an important part of the literacy process. The exciting thing to me is that, after years of
not being able to scientifically explain topics such as the effect of intuition, motivation,
attitude, and cultural background on the learning process, we might be able to at long last
get some quantifiable results as we begin‘to delve into connectionism and brain research ,
as it impabts knowledge of cognition '(Ruddell & Unruh, 1994, pp. 1033-1159).

Probably the most recognized important influence upon motivation and cognition -
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s that of cultural background My experience as an educator has taught me that vou can e
have what you honestly think is the greatest curriculum in the world but if you can not 3
get students to buy in, you are doomed to failure Unhke Pavlov s dogs human beings ‘.
' v‘are: 1nherently re51st1ve to extrinsic motivation,v and come to school even as youiig Ry
childre_n vvith"fully .developed schemas, as well as agendasof their own. Part of getting
students to v‘buy in involves including and recognizing the importance .of 'cultureand
language to the _educational process. In 'order.to _do this, we must include multicultural
literature as part of the "cur'riculum. This can not be done in an artificial :way as it was
done 1n the 605 and 70s vvhen we'sim‘ply superimposed a variety of groupson the page or’
took English based books and‘ attempted to translate them, and in the process ‘vv‘atered
down and misconstrued the purpose and power of th_e language process. . Multicultural
literature broadens perspeCtives,. and helps to include and celebrate each individual, and ‘
their diverse background.‘ Itisa necessaryyelement to any.‘success oriented literaCy
learning program. More recent updates in thought even relate to the problem vof reading
comprehension vfor min_ority students, and discuss‘es the influences of cultural background
upon literacy learning. | It deals with the subjeCt of perspective taking, and the influence of
cultural backgrOund as either distorting or supporting comprehension. ’
The influence of cultural background knowledge on reading comprehens1on 1s seen as
problematic for students whose home language or language variety differ markedly from
the mainstream standard dialect that is taught in most schools in the United States, and
that is reflected in the canon of literary texts taught in most secondary schools Lee, 1995,
p.611: ‘ :

| ‘Reading engagement can be further defined as the motivated use of strategies in

reading for‘specific and authentic purposes. The develOpment of comprehension
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: ‘st_rategiesy will hopefully lead: fe iner"ejased“ :rlletacogllitliie ka,ills whxch are neceésafy due to
. the comple'x' nature of 'reaclifx’g_.,at _llle lltefacyﬂlevel. :The‘se. skills": Weuld‘minﬁéludé .th:e,»."-‘ | -
: developmeﬁt of Qb.s}gryat:if(‘)::n‘s,v 'ce‘_'ncepts’ Wthh lead to’self-eXtendingl 'syster.ns,._ fﬁ’rtller’ .
- lleliibllity and refiﬁeﬁlelil of etrategiee ﬁeeesf.s_‘ar’y;.for. dlffer_ent types effeading alld B
wrltlng; with COmprehenSien seenasthemam go"‘a‘l. The classroorll environment would
| include ‘s'elf-directed activitiesv. Collab_(')rat,ive and eelf-eXpreSSien skills wdul(l be .valuedi ‘
i(Aloa,-,C.}uthrie & vRinehart, 1 997); ‘PerSOnalilelg eﬁrrietilum will be helpful in .f
,encouraging students “that’ liferacy learrling. is not juet “pie in tlle.sky"’i, but can: be jhelp‘ful
to therli in othel curricular en‘deavoris‘, as well as proyidipg t‘llem‘vx‘{ith Valuable life skills.
1 would like to think that devel(’)pixlg literacy, Sl;ills would make ‘seheol more purpeseful
- and meaningful for stﬁdents and help t_o’impr.ove the (llopOut rate. o
As stadents and teachers we are faeecl Wilh .the perplexing preblem ef ineeting'
“ever increasing perforfnahce. demands ‘ova 'hvi.gher education, ‘While at the same ti-me having
personal ‘_‘g'(‘)als in mind for our owa lileracy education. . Co‘ric‘erned and supportive
teaehers are faced with the faet lhat svt‘anila‘rd‘ized testing is a harsh reality‘flor minorli,tyk
studen‘tsnfrom klndergarten tllrough univefsity’ level., lf ‘we are going to‘effect‘ively ’
Support minoritsl students,'arlel problem learners, then we must recogniie this reality and
deal with it. If we are geing to be alleces's 6riénted for“students, thell We nlust receghize
that students need a eombination of disc"'rete"‘ski'lls which include the abllity to be literal
i(factual) as. Well»as cr_itical (evaluative). | l*“act‘ fitldirlg, ‘opiniorvl rendering; inference |
getting, and the ability to literal as well as critical, are all necessary to success. Part _of ‘

 this would include recognizing that students first need a critical voeabulary for analyzing
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and discussing a texf (Burleson, Cyrus, McCarthy, Stanfill & étevenson, 1996).

| Developing vocabulary within context is critical for the student who is a second language
learner, but is critical to other minority students as well. It is my opinion that the back to
the basics movement has never effectively dealt with this issue. If reading and‘literacy
are to be defined as complex processes, which are meaning driven, then failure to develop
meaning through the language arts process denies minority students access to education.
This cannot be accomplished in a closed and limited educational environment. Literacy
learning teaching involves dynamic interaction and should be informed by theory and
structured in practice. This process begins with oral interaction in the group over text,
and continues through writing process which is inquiry based and evaluative in nature.
The idea of multiple perspectives included in the curriculum will hopefully lead to more
authentic learning for all. Without the develbpment of communication skills in both
students and teachers in the form‘of reading, writing, and sharing of ideas in an open
classroom, the idea of literacy falls short of expected outcomes.

As a continuing life long learner myself, I can add an older student’s perspective
to the pursuit of higher education. First of all, when I came back to the college campus
after an almost thirty year absence, I was amazed at how litﬂe has changed. Still present
is the idea that quantity is a necessary element to eduéation, rather than quality education.
It is assumedbthat the literacy learner comes equipped with the literary skills necessary to
make meaning out of the shotgun approach fo éducatio_n, and produce quality results. My
life experiences have taught me to stem the tide, and persist in striving to make personal

meaning out of the chaos of boring textbooks, lectures, and the endless activity of
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jumping through hoops, just because the educational system says it is good for me. This
éxperience has helped me to have real empatﬁy for all students as they are faced with
“survival within the educational system at large. It has led me to the realization that
students can begin to provide support for each other within a collaborative group, with a
common goal in mind, surViVing the system while at the same time maintaining personal
integrity and identity. |
Why would an early childhood literacy ad{/ocaté such as myself dare to consider a
shift to life long literacy? It is done with the thought in mind that if we expect students to
become more literate, then we must, as adults, become more literate ourselves; I certainly
am including teachers in this arena. This involves the i>dea that multiple literacies are
possiblé, and the true purpose of education is to promote literacy Within the community at
large; not just within the isolatéd walls of the classroom. Many teachers are attempting to
become more responsive to the concerns and needs of students. This has led me to the
path of adult literacy in the comfnunity, ‘and the role all .adults play in passing along a
heritage of literacy to oﬁr young. Teéchers aﬂd sigﬁificaht adults alike, are attempting to
set a role model of efficacy Within the literacy.proc.ess and at the same time helb to

promote their own need for success and success for their students.
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. * CHAPTER TWO
 Research - - | ) | | |
| When apprOachi,ng _theoretic“al" re‘sear'eh reg‘arding. motivation tyhere are many
- thi._n-gs‘ to be eonsidered. ,.This gsect‘_i‘o,n ﬁrst deals w1th inﬁeatigatiens and.riu'esftivons
regarding the nature of rnoti\)ation and hew this interacts w1thand enhances.eognit_i()n. -
Other” impt)rtant areas of me‘tivati(‘)na‘l res.earc.h to be dealt with will,include the areas of ;
. niotivation and reading engagernent, the teacher’s role .Iin promotin'g lifelong literacy
. learning,‘ teaching and learnin'g vfrom’ an aesthetic stance,' ei(trinsic and intrinsic o
rnotivatien, assieting students in taking on ovrnersnip of literaey learning, the value of
: deiieloping a Voice through ‘peer talk, assessrnent, and ‘fnrther qnestions for motivatidnal ,
research‘. o | |
Reeen_t‘ iresearch indieates_that StudentmotiVation is the key to 's‘uccessfui '

; eng ement in literacy learning. A’Qaét bmajority of middie school and secondary teachers
“and principals place rnotivation of students at the top of their ,priority‘list. This is with tbe
’ 'i’(novs ledge that without conimitting time to reading, students cannot gain the reading
skills or knowledge they need to succeed in schooi; ~Alao, ‘Guthrie& vRinehart, 1997, p. :
439. » | N
Educators, aslwell as the general pubhc, have noticed the disturbing trend that as
child ren move toward becoming yOUng adults the strength of their motiyation to engage
in Y luntary reading either for school purposes orduring free tinie outside 'of school -
declines. Thi-s appeara to be happening at a younger age thanever before. Motivation,

for whatever reason, is a necessary precursor to extended reading engagement and adds

16




A

~ into}

f (Wi {

that

expe

OVC

' tothe intensity of reading engagement necessary o the dg:'\"/‘eli(y)_pment‘énd use of strategies. -
~'This in turn enhand@é corhprehehﬁidn‘ and therdevelopmeri_t, of metacognitive -s"killsf. o |
| The expianati,Ons for this decline in motiv'ati'on’ are>no’t always clear. As

competency beliefs and expectanCy for _succeSs decline across elementary school years

middlevlschool;_iso r'eading éngageinent declines proportionately. Loglc w‘c‘jlild‘tell us

competency beliefs are based on previous performance with both negative and

positive Consequerices resulting. Following’s’imécss,.student’s competency beliefs and '

ctancies increase. Following -fa_ilure at a task, student competency beliefs decrease.
rtime, these beliefs ténd tobecorné more_acéiirate reflections of pérformance B

sfield, 1997). Apbarehtly, less succe_ssﬁﬂ students lose their intrinsic motivations for

reading due to their lack of a sense of cqmpetence and this contributes to avoidance of

- further ehgagéments. in 'refading tasks.

v_ ‘Educators and researchers are beginning to come to terms with the pfoblem of

student motivation and how this impacts willingness to_cngage in literacy learning
activities within the context of the classroom as well as personal motivation to read at

- home _vforfsielf i_nterés)t anc'_i»if;dividual pu»"rpdse‘-.,“f:, ?.' R

Questions for motivational research

‘ Without motivation, the difficult work of héogrll‘i.tive learning does not occur

= :rfapidﬂy'éﬁpu‘gh' to intensify and sustainlreading eng'agcnicnﬁ; if it occurs at all. Questions

for research begin to emerge.

Because motivations are so valuable, we have a need to understand them more fully. »
Where do motivations come from? How can teachers initiate and sustain the development -
of motivations in classrooms? How can long-term curiosity and desire to read be




cult
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proc

The

- readi

with

lvated and nourlshed‘7 Guthrie & W1gf1eld 1997 pp, 2 3
Four lines of 1nqu1ry in the 1990s have led to the need to understand motivatlon o
eading more fully The development of cognltive strategies durlng the readmg

ess has been an 1mportant breakthrough The use of cogn1t1ve strategles during

reading, _however, requires muchieffort; persistence,‘ and.desire on'the part of the learner. %

issue of why students.choose or do not choose to use strategies they have learned for

ng is a motivational question. Intrinsic motivations including interest in content, -

wanting to learn for its own sake, and feeling immersed in literacy tasks, are associated

more frequent use of strategies ‘(Pint’rich & Schrauben, 1992). A second line of

- research emphasizes the positive contributions of the amount of reading to reading

" the s

achievement. Research in this area points to the amount and breadth of "reading as being

ingle largest factor contributing to reading achievement. Studies conclude that high

frequency, amount, and diversity of reading activity increases reading achievement.
Without motivationf_to engage in reading this is a mute point. The third line of research
ei(plc res how motivation ’and cognition intereect to enhance ‘achievement. These studies
show! that motivation to read is increasingly linke'dt'o academic achievement. ‘Fe\vv of :

these|researchers have explicitly addressed motivation for reading. There is a need to

begin to explore ways of connecting student motivation to goals for academic ‘

achievement. In the fourth line of research, social constructionists address motivational

goals

through social mediation (Guthrie & Wigfield 1997 pp. 5-7).

" Motivations for literacy learning are as multifaceted and complex as the

individuals that hold them. They are based upon values, ability beliefs, expectancies for
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success, ownership, and cultural perspectives. Motivation can be described as affect,
involvement, and interest to engage in an activity. Self-efficacy is seen as a major
contributor to the development of literacy competence and involves volitional strategies
such as persistence and collaboration. All of these factors hinge upon past life
experiences inside and outside of the classroom. If teachers can gain some understanding
of motivational constructs it is hoped that this will help effect their own stance toward
the learner and impact teaching practicum and lead to classroom environments which
value the inclusion of all students in meaningful, thought provoking literacy processes
(Guthrie & Wigfield, 1997, p. 7).
Motivation and reading engagement
Specifically in the area of motivation to read and reading engagement the work of
L. M. Rosenblatt is used as a theoretical basis for research. Since 1930, Rosenblatt has
been developing and refining a transactional theory of reading engagement. Rosenblatt
(1985) proposes the idea that people read from one of two stances, aesthetic or efferent:
In the aesthetic transaction, the reader’s attention is focused on what he is living
through during the reading-event. He is attending both to what the verbal signs
designate and to the qualitative overtones of the ideas, images, situations, and
characters that he is evoking under the guidance of the text. The literary work of
art comes into being through the reader’s attention to what the text activates in
him.
In efferent (non-aesthetic) reading, the reader’s attention is centered on what
should be retained as a residue after the actual reading event--- the information to
be acquired, for example, from the label on a medicine bottle; or the operations to
be carried out, as in a science experiment; the conclusion to be reached, as in a
legal brief; or the actions to be performed, as in a recipe. p. 37

According to Rosenblatt (1991), the aesthetic and efferent stances are not

mutually exclusive. Good readers read in a flexible manner, often shifting back and forth
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: ‘b_et\_y:een the two ‘s‘t.ances'. When readmg ‘literature, hcweuer; .R.:osenblatt argues, the:‘ '
| predcminant s:_tance sheu.l.dfvbe the”aesthetic.;,That is, litetature should_ he read primarily |
- for the-enjoynte'ntcf,the_‘ :e){pe'rience of breadtng. She ex'pres‘ses the fear that, in the .
c'l'ass_r_ooni, teachefs rnay tend to 'apprcach lb.ite.ratu'r'e f"rom‘ an efferent rathet than an :
: aesthetic'stance.‘ She urges teachers net to rush student‘s away from the 'lived;through
_experience of readlng, but tc prelcng the aesthetlc expenence through such activities as’
“ drawmg, wrltlng, drama dance and dlscuss1on (Au Carroll & Scheu 1997 p 38) When
:'refemng_ to Rosenbtatt s tran'sactlonal -ltteracy learmng theory, it is easy to see the
in.ﬂuence thistheory has as it relates to ‘andirnpacts‘ mOtiVational‘feseatch. and teaching 3
practices.' It points to the compienities and inﬂuence cf ‘r‘not’ivatidn upon the stancea
learner tak‘es‘ when involved in the. processes of reading and writing, and the influence this
“has upo‘ncogvvnition. i
: Promoting life long literacy
| vRecent trends‘inthe field of adult education e‘nViS‘ion new ‘directions for
- communlty based programs. Increa51ngly recognlzed .1s the need for hstemng more-to
' adults regardmg their needs for acadetnlc success As the field of famlly hteracy
| rdevelops; educators are concemed that many family literacy progtams are still based on
deficit views that hlame the n(“)_n-vmainstrear:n parent for not prosdding the proper home.
» li’t‘etary en\‘/ironment. Yet vresearc:h has found thatmost farnilies ‘use l.iteracy‘ for
- -.meaningfulpurposes Which 1nclude taking-_care of busin_ess fin their personaj» lives. Ttis
: urged that adult literacyprograms :beg»in tc ;c_pderate from nlote of a.social contextual :

pe_rs‘pectivev‘and begin 'meeting the needs of ‘adultp‘articipants rathef than clinging to the
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more traditional schooi like learning activitiesof isolated skill and drill approaches 'v
(Elish-Piper 1997). ‘Seen as problematic is the dilemrna of developing literacy skills in
adults whose reading level is aroundithe third grade. Whole language proponents argue »
that students With‘minin\ial literacy skills:-should be reading whole selections of well |
written literature, not “bits and pieces;’ (Goodman, i996). Rosenblatt’s idea of _
approaching literature from an aesthetic stancei's at long last being considered. Rather
than offering watered down versions of text, some classrooms are providing chapter read-
a-louds 'where a piece of literature is experienced first hand and then discussed. Related
writing activities are centered around assistingthe student in bringing his own experience
background to the text in some Way. This recognizes the rich experience backgrounds
adults bring to the text. More irnportantly, reading ﬁction can be just plain fun, especially '
vwhe‘n the experience is shared with others. This is not a minor point. If reading is not
| enjoyable, students do not read. And 1f they do not read frequently they do not become
fluent, skillt‘ul readers (Schierloh, 1992). Adults interviewed from these programs |
experienced a change in self esteem as it relates to academic success as well as an
~ increased appreciation for the importance of literacy pursuits in their home environments.
| Many adults have become frozen in time due to the programmed learning environments
of the past and possibly can be retrieved by using some of the whole language practices |
’ initiated in the past decade. Educators have a rare opportrinity to interview these adult
participants and find out more about what is being done right or wrong from their adult _, |
- perspective.. An added beneﬁt to all would hopefully be an increase in family literacy

practices within the community (Elish-Piper, 1996).
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Many researchers entreat teachers not to become so caught up in reading levels,
and perceived competencies of students and become watchers of students actively
engaged in literacy processes. The same can apply to adult literacy learners. It has been
noted that when students are highly motivated to read for personal interest and meaning,
many are capable of handling reading material which is challenging and causes them to
reach beyond current ability levels ( Hunt 1997). It can only be noted at this point that
motivation and the development of cognitive skills are somehow intertwined within
context.

Teaching and learning from an aesthetic stance

‘Rosenblatt (1985) and other researchers are also concerned with the impact of the stance a
teacher takes toward a literacy learner inside classrooms where students are asked to
interact with text in a variety of ways. They are asking teachers to reconsider the
aesthetic power of a quality piece of literature to motivate, sustain, and enhance reading
engagement as well as strengthen cognitive skills.

Motivation and the use of strategies interact somehow more effectively when
reading for personal meaning is involved. They involve choice, self-efficacy, goal
setting, and strategy as powerful and useful tools for the literacy learner in their quest to
make meaning from text. “Motivation can lead an individual to perform an activity
and volitional and cognitive strategies can sustain involvement in the activity” (Schunk &
Zimmerman p.8). Persistence as a learner is another important element.

In the past teachers have been encouraged to emphasize the excellence of high-

achieving students, rather than emphasizing the performance of all students on reading
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tasks. If motivation is the key, then it is clear to most teachers that high-achieving -
students are motiVated and low achieying students lack motivation. Now what? Reading
motivations vary across different classroom contgxts..'_ Motivation should not be thought
of as just a characteristic of ‘the_ learner; rather, it is influenced by the learner’s setting.
Researchers are beginning to’investigate classroom contexts that promote literacy
engagement (Guthrie &Wigfield 1997).

The most effective literacy learning classroom environments seem to have certain
characteristics in common. Approaches to the curriculum by the learner are seen as
inquiries into issues of personal significance. Newly developed contextual models aim
toward teaching for engagemént thrdugh relying upon questioning, innovating, and
reflecting as vehicles for growth. An updated version of Authoring Cycle is provided by
National Reading Research Center (NRRC) in the forﬁ of Concept—Ovriented Reading
Instruction (CORI), an approach engagihg students in literacy events. This is an
instructional framework developed to increase motivation, increase strategy use, and
foster engagement in reading. It is based upon the idea that real-world or authentic
experiences lead to involvement and curiosity (motivation). These curiosities can be
developed into personalized questions. Students are then motivated to read in order to
find the answers to their own set of questions. It is suggested that schools should
embrace integrated or thematic curriculums because students faVor it (Aloa, Solomon,
Guthrie,& Rinehart 1997). Learner centered instruction in an open classroom becomes
the context for literacy learning. Social interaction and social processes are seen as the

foundation of motivational development and reading engagement. Creating a climate of
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shared learning is seen as vital to the investigative classroom.

The role of the teacher is seen as being r¢sponsive in focusing reader intention and
~ developing reader motivation. Teachers within this classroom environment also exhibit
certain characteristics. They show that they care about their students. They help students
to understand and solve personal and academic problems. They manifest excitement and
enthusiasm about‘what they teach and adapt instruction to the needs, motives, interests,
and aptitudes of students. They provide a curficulum which is motivating and
éhallenging, but not overwhelming. Teachers are responsible fof helping students make
connections with instructional purposes and individual student’s reading purposes.
These areas wﬂen combined, are supposed to yield an interactive. system of affective and
cognitive factors that show how responsive teachers can help readers develop their focus
of intention and motivation (Ruddell & Unrau, 19_94).
Considering extrinsic versus intrinsic motivation

Motivation is typically thought of in strictly psychological or intrinsic terms.
Howe_Ver, extrinsic motivation in behavioristic, controlled léarning ¢nyironments has
~ been an important consideration. Everyone recognizes that some kind of a payoff as an
incentive to hard work or risk taking can be a strong motivational influence upon
learning. In‘ education, this traditionally comes in terms of grades, social approval,
coﬁlpetition, and achievement on competency tests. An extensive meta-analysis
conducted by Cameron and Pierce (1994) provides definitive evidence that carefully
chosen incentives can enhance intrinsic mbtivation. They suggest that rather thaﬁ simply

hand out rewards or awards randomly that a much more positive use of extrinsic
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motivation can serve individual purposes. This would rest upon verbal praise and
positive feedback that would inform the learner where they were in the learning process
(Gambrel & Marinek, 1997). This would come in the form of teacher praise that is
specific enough to give the learner input as to the things that he is doing correctly, thus
working from a more positive stance rather than a deficit learner model used many times
in classrooms. For example, a teacher might say “I really liked the way you read that
story with feeling”, rather than saying, “You made five mistakes on your spelling test
today, you need to study more”. This more positive form of extrinsic motivation in the
form praise which informs the reader can be a highly motivational element in terms of
further engagement in literacy learning activities. Incentives in the form of M and Ms or
bucks for books might work in the short term, but fail to encourage further engagement
once the bucks stop. It also does little to encourage the learner who didn’t get the bucks
in the first place. In fact, it not only discourages the left out learner, but sometimes
makes them down right aﬁgry. Verbal praise well spent at a time when the learner needs
affirmation for a job well done can be much mbre satisfying for all involved than a
package of M & Ms.

Another tangible incentive that can be linked to meeting challenging learning
goals attests to the motivating quality of choice in literacy learning. “Students do not
passively respond to their environment; rather they actively make choices and attend to
salient factors in their environment” (Gambrel & Marinek, 1997, p. 214). It may be easy
to overlook the simple idea that providing opportunities for choice can be viewed as

providing incentives to learn. Is this idea really that simple? What about students who
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make bad or limifed cﬁoices ? This suggests that incentives reflect the value of thé
desired behavior. When incentives are linked to the desired behavior and promote
engagement in the desired behavior, motivation can become self-determined. What
happens when students do not clearly see the value bf the desired behavior and still are
not motivated toward engagement?
Assisting students in taking ownership

| Educators like Susan Hynds (1997) and Dorothy Strickland (1995) discuss the
dilemma created for teachers when the eXtrinsic demands of the curriculum collide with
the values and intrinsic motivations of students. Strickland (1995) considers the tension
between the set curriculum and student needs and interests. Upon reflection, many whole
language educators, including Graves (1994), are now advocating that teachers need to
feel free to exercise some common sense and intervene in these cases. This does not mean
going back to dictatorial ways, but involves assisting students in making choices that
will lead to autonomy of the learner by offering more alternatives and positive choices for
persona} growth. This viewpoint would have us put self-determination and developing
autonomy of the learner at the top of the list when considering desired behavior and
intrinsic motivation . |

- If reading and other related language processes are an inherently social act as

Vygotskian theory would suggest, then the development of motivation to read and engage
in literacy activities could be viewed as a social act with significant others and a group of
peers. Now coming into play would be Maslow’s meta-needs and the motivation of the

individual to seek group acceptance, approval, and recognition. “One of the major
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themes in Vygotsky’s work is the idea that complex types of human activity, such as
language and literacy, begin in the éocial world” (Au, Carrol & Scheu, 1997, p. 15).
Positive social interaction can become a powerful motivational tool when effective
communication of ideas is seen as the focus and foundation for literacy programs.
Favorable interaction and communication with peers is seen as the focus of any
worthwhile literacy acti\}ity. Short and Burke (1997) discuss the need for further
knowledge on the part of teachers regarding group dynamics. The topics relating to group
interaction need to include participation, cooperation, fostering open-mindedness, power
struggles, conflict resolution, heterogeneous grouping, and risk taking to name a few.
Without consideration of these factors by teachers in the form of planning and
organization, collaborative grouping Wﬂl not only fall short of expectations, but could
prove to be a negative rather than a positive experience.

The most unifying theme present in recent research findings seems to be one of
ownership. Taking ownership of literacy pursuits seems to be the key to enhancing
motivation, efﬁcacy, andiacademic success. It is still n‘ot clear which one comes first. But
it is understood that all of these elements are necessary to the development of the life-
long learner and needs to include -all stﬁdents, hot a seiect few.

For minority students, the language based literacy classroom is more than just a
viable theoretical construct it,‘is a lifeline bto literacy leaming. Within a language based
.context, minérity students have many more opportunities to practice newly emerging
skills in an environment which supports their need for ownership; assisting them in their

quest to make meaning from text. Thiough authentically based leaming experiences and
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._‘g'roup intet;tetion,. ali students ha've'.: incvrea'seci Qppeftunities to beeome meaﬂiﬁgmlly‘ o
' engageci, in text_with thev.gretip‘ acting as- a support Witheut‘gieup inte'rﬂa'c_tioni,;rninority :
‘students tlre ‘oft‘en pr»ovi‘d.ed limitedeppeitnnities teb learn and a're isol‘ated anvc»l Segregatéd'
ffoin the cemmunityrv.olfj learners that een;li)iovide themw1thsupport and the reeognition 8
that 'they deserve. o L o
| . Kathryn Au( 1997) -sngi:gests.u that 1
| ,stutients of diVerse backgronndsniayv'_l}ack their‘notiva'tion to do well in sehool
‘because in their family histories, success in school has not led to better life
opportunities. Further, students may decide not to be successful in school if they
~have to give up their cultural identities pp. 180-181.- ‘
1n order to ithivate stuc'ients of d’ivers'e b_ackgrounds, teachers must ‘seek
altematives to traditional educational'p_racticesand/explore‘waystoi include studentsin
' } successf oriented edncati(inal pursuitsi While at the same time maintaining their cuitural
identities. ‘A’cco‘r‘ding to Aii, this would inclu'tle cnlturally responsive teaching, and
» instruction ‘cente"red on‘au‘thentic literacy activities. She believes that .“making ownership
of literacy the over-arching goal bf thevcni’vriculum ‘can be the first step toward improving
‘the literacy achievement of students t)f di\ierse backgrounds” (pp. 180- 181). Taking -
ovt/nership involves develeping and adonting an “i can make it;’ agendet and needs to be
: s'upported by the school as‘v‘vel“l by parents in the home.v Au warns ‘,hZOWever, that high
levels of motivation will not au‘tomatically»lend to increased zichievement unless they:are
cembined with instruction that aecentuates highei level thinking processes that are g -

required in the writing process and reading comprehension.
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v The value of d‘;evelop‘ "ing_ voice.
 When adults and children begin to te their real questions about the world o their
‘Qacademivcv le'arning experiences theyibegin_ to ‘develo'p_ a voice. Reﬂections into. what .
_students say and how they say'. it r_evealv that “the content of the questions students ask is v‘ .
. of instructronal "value | and are drlven bv a heartfelt quest for knowledge and |
‘:understandmg” (Whltrnore 1997 p 119) In fact 1t ‘was found that in classrooms that are o
‘ Vlearnmg comnrunrtres Where talk is supported through shared power and trust between
-' :teachers and learners the content of vquestlons is oftenvof hrgh acaderrnc quahty When ;
| vthis happens, the form of discuss‘ion is Changed and teachers -frnd that Students can be
' "trusted to learn and part101pate meamngfully Teachers are seen as medlators who honor v
the content of student talk by alterlng the1r own partlcrpatlonv and becomrng act1ve
: lr_stener's. S | |
.y Over the _past decadethere has been a-change in the importance_ placed on e
. c_lassroorn talk ’ -It has been‘.:found that studentS w1th diverse backgrounds can contribute o
and even add to the duality’of I;eer- talk 1n ma'i’n'stream 'classrooms when given the
ior’)portumty In the past 11teracy educators were hopeful that 1mmersrng ‘students in hlgh-‘
f " quahty hterature and g1v1ng students opportunltres to share would autornatrcally lead to
“ B ‘language r1ch classroorn envrronments - s | |
| It was'hoped‘ tha_t throug_h‘classroonr'ta_lk teachers- and students woul'd be | i
} motivated ,t.o'. share their thlnklngand .‘_‘learning and niutually inﬂuence eaCh.‘ oth‘ers'» ‘
- .interactions w1th text. " Howev:er, thlscan only be aCcom‘plished.when teachers vfirstv i

_ undetstand their own literary e_xperiences'as ones that are cultur_al in ‘.nature and»begin to



value the diverse literary experiences of their students from a cultural perspective (Brock,
Raphael & Wallace, 1997).

Once again, i.t is the ciassroom teacher who takes the responsibility for opening
the way for classrooin talk or narrowing the field by imposing their own ideas and
constraints upon this process. Often this can be accomplished by asking teachers to
become active listeners and asking the group to take over the responsibility of making the
rules for meaningful classroom discourse. Being allowed an equal voice within a group
motivates students toward participation. Having to back up your voice with references
that support Viewpoint with use of logic helps to promote reflection and self evaluation,
and enhances the academic growth of each individual. The added benefit of a positive
group experience is the highly motivationalvelement in persisting further to have personal
as well as group questions addressed (Burke, Harste & Short, 1996).

Conventional wisdom argues that students who struggle with literacy are unlikely
to be able to participate fully in their regular education classrooms. Instead they are said
to benefit from learnirig skills for decoding Iirint anci paIier and pencil activities, and by
examining students’ nonverbal behaviors. Yet teaéhers have multiple ways to assess
diverse students developing understandings during leésoné. Small peer led discussion
groups that are heterogeneously based can be effective contexts for facilitating and
nurturing diversity and cultural understanding (Brock, Raphael & Wallace, 1997).

Providing for peer talk in the curriculum is based on the belief that cultural
din;rsity is a strength for building strong learriing contexts, not a problem to be solved.

Differences, not sameness, makes a classroom society strong. Becoming literate in this
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context involves social interactioﬁs With other reéders and writers, as well as individual
cognitive achievement. In this way, the supérficial focus on ethnicity in mﬁlticultural
eduéation which implies that ebthnicity is static and uniform, gives way to the dynamic
feature ethnicity plays out in the way of multiple perspectives or viéwpoints during
classroom discussions (Kaser & Short, 1997).

Kaser and Short (1997) discuss the fact that although today’s students are
bombarded Wich issues of ethnicity, the story of growing up that each student creates is
also an important focus in their life. They point out that the struggle to determine who
they are as individuals is a struggle all children (and adults) share, irrespective of
differences iﬁ their cultural characteristics (p. 59). They ask us not to discount the value
of peer talk to the development and métivatio'n of literacy learning and encourage
| téachers to think of “kid culture” as the missing culture in classroom curriculums.
Some guestions of my own

It is interesting to note that most résearch deals Very little with the subject of -
creativity as it relates to motivation and developing and enhancing language arts
acti{fities. And yet, as Roseﬁblatt points out, literature should be viewed as an aesthetic
experience. Most thematic, integrated curricular formats hint at the development of
creativity but often fall back on dittos, cut and paste activities, and fill in the blanks.
Many teachers as.\krfor these neatly packaged units and dften come away from the
experience feeling frustrated at the seemiﬁgly apparent lack of creativity and motivation
of their students. A developmental perspéctive’ on literacy and the arts would have us

view intelligence from multiple perspectives.
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The redefinition of intelligence and the opportunity for children to develop their
potentials throngh experiences in an expanded view of literacy and the arts could redefine
~ not only intelligence but also the function and the relevance of school in the lives of
children from er variety of backgrounds and cultures (Cecil & Lauritzen, 1994, p. 5.).
Howard Gardener in his book Frames of Mind (1983) has developed a new theory of
intelligence. Rather than considering intelligence is singular terme he hypothesizes seven
intelligences. These include developing abilities in music, art, dance, interpersonal and
intra personal social skills, logic, and linguistics. Ir is proposed that development of skills
in these areas proVide alternative ways of knowing for students, expands ideas and
creativity, and improves attitudes toward multiple intelligences in the individual.
Recognizing and encouraging different ways of knowing can be highly motivarional as it
recogniies a broader range of talents in individuals irrespective of their cultural or
socio-econqmic backgrounds ( Gardner, 19885.

Assessment of motivational researc»h

As Susan Hynds (1997) points out in her book .On The Brink, literacy learning
advocates must begin to conduct more qualitative analysis regarding the success of
literacy learning pursuits at the secondary level. If long term resnlts regarding
motivation, continued reading engagement_, and long range academic growth are to have
any validity, more longitudinal studies are needed.‘ The real dilemma seems to be that
comparing apples and oranges is not fair to the assessment of life long literacy learning
pursuits. If literacy learning advocates are to stem the tide of recurring back to the basic

movements in education then quantifiable results must support theory and practicum.
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Motivation, self actualization, and acédemic succeés must be tied together. Literacy
learning seen in these tenhs can only be evaluated properly onva longitudinal basis and
not simply in terms of standardized tests. Hynds (1997) demonstrates in her book the
Valué of inferviewing students before, duriﬁg, and after a program to determine and
evaluate the long range impact of literacy learning. In this way it is felt t_hat teachers can

gather valuable data which will further the development of quality literacy programs.
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APPENDIX A
Goals, Objectives, and Limitations
Goals

Teachers will begin to examine the nature of motivational reading practices.

Teachers will begin to explore the implementaﬁon of motivational elements in
their own reading programs in order to increase the amoﬁnt, depth, and width of reading
for their students.

Teachers will be inspiréd to see themselves as a ﬁoWerful motivational force in
effecting change as they move toward adopting more motivational elements in their own
reading programs.

Objectives

Teachers will begin to see reading not just from a cognitive standpoint, but from
an aesthetic stance.

Teachers will explore their perceptions of how they learned to read from a
personal perspective.

Teachers will be motivated to personally invest in their own reading programs.

Teachers will be encouraged to incorporate more motivational elements in their
classroom reading programs.

Teachers will begin to see reading from a more holistic viewpoint and begin to
value motivational reading practices as necessary to the overall success of literacy

learners.

Teachers will be motivated to begin collaborating with other teachers who view
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reading from a life long literacy perspective.

Teachers will begin to feel less intimidated by standardized reading test scores
and will begin to seek other ways of evaluating students growth in reading overtime.
Limitations

The overriding limitation of adopting a literacy léaming philosophy is the conflict
in evaluating reading performance in terms of short range results on standardized reading
scores. Many new teachers will have mixed feelings about adopting motivational
practices aimed at increasing the amount; depth , and width of reading overtime for
lifelong literacy learﬁers. In order to accomplish these goals unfortunately takes time, and
the adoption of a more holistic or conceptual approach to reading process. Successful
whole language teachers have found that in order to get results with these motivational
practices a teacher must have the ability to fit all the pieces of the puzzle together. This
takes a lot of time, effort, and reflection on the part of the teacher in order to be

successful in implementing these practices.
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APPENDIX B
The Motivational Nature of Reading and the Role of the Teacher

Children first learn to read, and then read to learn (Smith, 1997). If this well
known adage were entirely true then we would havé a Country of readers. Reading
approached from an aesthetic perspective is meant to last a lifetime. Yet everyone
recognizes the fact that outside of schools and many times even inside classrooms, taking
the time for literary experiences often takes a back seat to other pressures of daily life.

We might begiﬁ by asking ourselves why is it that people who know how to read choose
not to make reading part of their daily lives as adults. Ibelieve that it has something to
do with the fact that reading is often seen as something you have to do in school to pass,
get a grade, and get over with as soon as possible. To me reading is something that takes
place inside as well as outside of school. From my viewpoint, reading books is
something to get into as soon as possible, and experience for as long as possible. What is
missing many times in schools are literacy experiences which foster the love of reading,
and involvement with literature at an aesthetic level.

Reading is often seen as a solitary pass time which is done on your own. I have
worked with beginning readers for close to thirty years and have made the observation
thatvreading 1s meant to be a shared, interactive experience. Reading ‘time in my room is a
noisy and energizing experience. I see no reason why this does not apply for any group of
readers no matter what the age level. Why then, early on, do we ask students to sit down,

| be quiet, and engage in silent, suétained, reading?

Frank Smith (1997) would say children come to school believing they can read
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until semeone tells them they cannot. After all, we have to teach them to read don’t we?
And how best do we teach them to read? Phonics? Integrated instruction? Whole
language? Brain surgery? Believe me, in my years of teaching I have considered them all
and the biggest breakthrough I can come up with is that children learn to read on their

- mother’s lap. How did I come to this startling revelation? Much to my surprise and
delight my daughter began reading at age three and by the .time she entered school was
reading at a seventh grade level. Upon reflection, I observed that the only thing I had

~ done was to read daily as e family, discues books, and provide materials that were asked
for that catered to ever expanding interests and questions.

Once this breakthrough in my thinking had occurred, I took this experience back
into the classroom and began to view the teaching of reading from a totally differeﬁt
perspective. My class and I began to read daily as a family, discuss books, and I began to
seek materials that were asked for or that catered to ever expanding interests, needs, and
questions.

‘Right now you are probably asking yourself , “But what about my minority
students who do not come to school reading?” They therefore need to be taught to read.
A good dose of phonics will do the trick. According to Hallie Yopp (1995), a child’s
ability to phonemically segment a word is the besf predicter of future success in reading. I
believe that future success in reading should be defined as continued reading throughout a
lifetime. In order to accomplish this, I began to view reading in more holistic and

motivational terms.
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It has been my experience over the years that successful readers are often unable
to isolate ar‘ldv épply phonics ml_es. Why? Beéause successful readers are basically
meaning driven. Phonics more often than not does not supply meaning when taught alone
and in isolaﬁon. And what abbut the fact that most phonics rules apply less than fifty
percent of the time? So why then do we view phonics as a rite of passage before allowing
students the literary experiences they lack?

I believe that children ieam to read by reading (Smith, 1997). Many teachers have
wondered as I have over the yéars why isolated phibonics and spelling practice seldom
seem to transfer when students read and write. ‘.Maybe it is because we don’t give
students enough opportunities to experience readiﬂg first hand as they use these and other
newly emerging skills to transact with text. Learniﬁg to read is like learning to do
anything elsé. When you learn to ride a bike or learn to swim you learned by practicing
first with some support. Your parents did not hand you the bike and say go and learn to
ride this yourself. They told you a few simple instructions and then held the back of the
bike for support as you gradually took control, and then one magic day they let go, and
you were able to fide. When you learned to swim your parents didn’t throw you in the
deep end of the pool, they allowed you to_be in the shallow end first. Maybe sometimes
they rode you on their backs so you could see what it wés like. Reading also needs lots of
practice and support. This is where learning to read on mother’s lap comes in. Anything
we can do as teachers to create this feeling of suppdrt goes a long way in motivating

readers to adopt reading as a life long pass time.
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Before you think that I am one of those whole 1anguage fanatics" who never
teaches skills, I will tell you plainly that most successful whole langﬁage educators teach
skills, but our definition of skills comes from a more holistic perspective. The teaching
and practicing-of skills in context is a much more meaningful tool for the learner when
problem solving text. It puts phonics in conjunction with other strategies, the most
important one being meaning. The transference of skills taught in context helps to build
the self-extending systems necessary for sustainiﬁg engagement in reading.

Getting in touch with what makes sense to you

From thé viewpoint of a teacher, it is imperative to explore what you feel about
the teaching of reading from its many vantage points. The ultimate choice and decisions
that are made daily in classrooms are very much under the teacher’s control as far as
presentaﬁon of the curricﬁlum, the format of the class, discipline, and atmosphere. There
are no easy answers. The school district dictates what the curriculum will be from year to
year based upon the overall needs of the community. Lately, the state has taken on tﬁe
task of deciding how and what is to be taught. However, it is the classroom teacher who
ultimately decides how tﬁé curriculum is to be taught, if at all. The real power struggle
begins_whén educators get down to the business of deciding what best meets the needs of
studénts and ultimately becomes one of performancé.

Using portfolios as a motivational tool to promote reading
Performance on standard achievement tests is in reality the driving force of the

American public school system. We all have to face this reality and deal with it in as
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- sensible a manner as possible. Having‘to give the STAT‘ 9 to my bilingual first graders
was a very traumatic experience. I have just spent all year trying to make evéry student
feel successful as a reader and to view reading as a comprehensible activity.

Just the immense length of the exam was enough to kill off even the most
conscientious student. Itb also amazed me how the exam passed up no opportunity to trick
even the most thoughtful and motivated 'child. Froni my perspective, such exams are
reflections of whét students don’t know, not what they do know. In my opinion, such
tests are based upon deficit models of learning. Once again, California teachers will be
faced with having to hear what failures we are as educators; therefore, back to the basics.

What we fail to do, is tell new teachers that back to the basiés did not ever work in the
first place for minority students. If it did, reading scores would have come lip lohg ago.
In reality, well meaning as these educators are, they have not fuily explored the fact that
phbnics was only a very little part of how most people learn to read, for most of us
entered school alfeady a member of the reading coniniunity and the English language
club.

As educators, we have continued to explore ways to show literacy results over
time. This can only be done, I believe, fhrough the use of portfolios, not standardized
achievement tests. Portfolios can be presenied as an alternative way to evaluate reading
~ performance. According to Robert Tierney (1998), “assessments should emerge from the

- classroom rather than be imposed upon it (p. 375)”. And yet portfolios are like any other

tool. They are only a reflection of the people who use them. Portfolios can be used as a

self-evaluative tool to show growth overtime. In my opinion, if we fail to involve
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stiudents in this process, we have missed the point. Ilook at portfolios as one way to be
SI;ccess oriented for students. As such, they can be used to promote literacy learning over
tirine and afford students the opportunity to show what they know, and demonstrate where
thié:y are along the way. If we begin to view portfolios as a showcase for students talent,
stxgugglés, and achievements as a life long literacy learner, we have begun to use
poirtfolios as a valuable teaching and learning tool. If students are allowed to be involved
in ;lthis process, pértfolios have the capabiiity of becoming a highly motivational learning
toc;jl. Therefore, I am an advocate of placing reading logs, reflective journals, published
wérks of writing, and self-evaluative tools which reflect personal choice, growth, and
attii.tude toward themselves as a reader. One example of a self-evaluative tool that could
be %1_1sed is the Reader Self-Perception Scale (RSPS). This scale is based on Bandura’s
(19;77, 1982) theory of perceived self-efficacy. “Self -efficacy judgements are thought to
affc%ct achievemenf by influencing an individual’s choice of activities, task avoidance,
effért expenditure, and motivation” (Henk & Melnick, 1995). This survey can be given
to dll age levels, even first graders. It is intended to empower students to recognize and
app;eciaté their growth as readers, ahd their reading accomplishments over an extended
perizod of time. If will also enéourage the reader to begin to use short term goals for
therﬁpselves‘and reflect upoh growth.

I set a certain amount of time each grading period to sit down with each student
and ;feview their accomplishments and assist them in setting new, short term goals. This

is a time for students to show me what they know. Student conferences last around

twenty to thirty minutes. We look over their reading logs, and do a few selected readings
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toéether. We discuss what we did great, and I offer some motherly advice about what
th:gay could change to do better. I have found positive comments which inform the reader
to %,be the most highly motivational tool that a teacher has within their grasp. My students
arfd I would not trade this time for all the chocolate bars and stickers on the face of the |
ea%fth. It has been my experience that under these circumstances, students are usually
métivated to try just a little harder. In the meantime, even my lowest students are allowed
to ii’ee:l good about themselves, and persist in reading just a little longer. It is not long
before some success is experiéﬁced. If you thinkI am going to let whatever the scores
sa}Ll on the STAT 9 test keép me from these conferencés, guess again. These conferences
no% only make my students feel better, but they make me feel better about that way I'm
tething too. Portfolios give me a clearer picture of what things are working, and what
thiélgs I need to fix, than any standardized achievement test. If my test scores are
quéstioned, I‘ have often brought my portfolios out with additional evidence to show what .
the% student is doing in more comprehensive terms. ‘When the authorities question what
you? are doing regarding increased performance scores, portfolio evidence will go a long
wa}l’l in proving your point.
Exz;mining the great divide

1 Teachers have always been expoSed to the divide and conquer mentality when
expiloring ways of how best to teach reading. Many sourcés céme in from the outside
andl‘;'try to define the “magic curriculum” Which will produqe the desired results of
incréased reading performance. Many teachers feel ovgrwhelmed with the never ending

cycle of latest bandwagon approacvhes touted as cures for-what ails the teacher and
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st%ldents. Oftentimes, teachers react in one of two ways. Either they persist in teaching in
thé way they perceive they were taught, right or wrong.v Or, as progressive educéto_rs, they
ge;t caught up in the next latest and greatest program and spread themselves too thin, and
bégin to lose purpose and goals. They wind up doing what they are told to do, even when
it ggoes against their sensibilities and reason.

I believe it is time for reading educators to stand up for what they believe in, and
haive exberienced success with, and be counted when important decisions regafding
fea;ding curriculum are being debated. Collaboration among peers goes a long way in
mcétivating and sustaining teachers attempting to move away from traditional approaches
to Fhe teaching of reading. When Ibegan to implement more motivational practices in my
claésroom almost twenty years ago it was pretty lonely out there. As I began to seek
adw}ice from other teachers I admired, I was encouraged to continue to develop and grow

in my convictions.

Thé teacher is the key

There seems to be a new trend in education of recognizihg that it is not the
cﬁn}iculum, but the teacher that makes the difference. This new perspective asks teachers
to bi‘ecome more reflective of their roles as teéchers, exploring overtime what works and
wheiilt doesn’t. Questioning what best meets the learning needs of your students, and |
devélloping a teaching philosophy which guides your approach to curriculum, this will

emﬁ‘ower you as a teacher to begin to develop your skills, and make your teaching more



péwerful and supportive for your students. Working and collaborating with peers is also
éliother element of the new trend Take heart. We are all in the same boat trying to row
wiéth one oar.
Téaching seen as a motivational force

: Vygotsky (1978) has said that teaching should be a “motive force”. Some would
tra;nslate this to mean an accent on force. In my opinion, this hard line approach may get
sh;)rt term results, but fails to promote life long readers. I believé Vygotsky (1978) was
talicing about the power created when teachers‘begin to realize that making personal
co;nn’cctions with students, and adopting an up close and personal approach to teaching is
wﬁat makes teaching and learning a powerful motivating experience for all involved.
G(;od teaching seen in this light can create apd instigate a powerful motivating force for
all :iﬁvolved. I choose to interpret motive force as meaning motivational force.
Méking the allestheti‘c connection

| We often view aesthetic literacy experience;s as something that is acceptable only
W1th young children, if we allow them at all. However, the phenomenon of the dramatic
increase of dropouts at even the middle schools and high schools has really taken the
Wir;d out of many grammar advocates sails. Many secondary educators are beginning to
ask‘; why students lack the motivation to pick up a book, let alone read it, even in school.
WhZen studehts are asked why the don’t read, the common response is “BORING!!!” In
response the this, rhany teachers are beginning to explore ways to make reading fnore
inte;resting and motivating. By this stage even the most skilled grammar advocates are

realizing that skills alone do not ensure reading engagement, and reading engagement is
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‘ necessary for the development practlce and growth of 11teracy skﬂls overtlme
‘ Many pe'Ople bellev‘e that c’omputers will one. day‘ take over the jOb o‘f tea‘ching.

ﬂ

; At the recent Claremont Readlng Conference (1998) Frank Smlth pomted out that unless
" teiiachers become more 1nterest1ng, motlvatlng, and comprehens1ble we w1ll soon be out g
ofi?;a job. I yvas -encouraged ‘by my recent _re'adings that many Secondary educators are at ', :
lo 1g iast 'attempting to make p‘ersonal con_nections with_ students;_rnezeting student needs S
.ralihe"r than c_ling_ing to more traditional,currrcuium. o | | |
| We stitl needardlittl'e food‘ for thoUght, “don’t we" .That is \yhereteachers', in my )
N optnion fit into thep‘icture. To computer enthusiasts I.W'ould stmr)le say,'beware of: '
ted hnolust and keep your th1nk1ng caps flrmly attached to the top of your heads. If~

readlng is thought of as an aesthetlc experlence not excluswely a cogmtlve experience,

we'g will come to reali_ze that books are to be sharedﬁ with other human 'beings,’and not _f' '

T

another faceless screen. In the opinion of many reading'educators interactive figures
~ combined with text on the computer screen might get the readers attention at the expense
of focu’sing on the real star, the text of the book (Kraft, 1998).

-

If the teacher is seen as the motive force behind reading curriculum, then teachers

' mustflrst and foremost role model efficacy through;‘aCt'iye'participation in the literary

process along with students. In order to be willing to do this, teachers have to begin to -

‘becfome risk takers,. -

' Begmnmg to make apersonal connectron L

| You can begin by getting -in'_'touch with how you'learned to read. Burke’s Reading

intervieyv _(jl 981), is a good tooI to use 1n going_through this process. ‘Interview students,




Ot;her peers, and even people in your private life. Bé prepared for some surprises. During
my own intervieWs, I found students to be much.more honest than adults. The adults
“miost uncomfortable with this interview were the’ teachers I interviewed. In particular,
vwas one teacher whose mother was a first grade teacher. At first he gave answers such as
use of phonics and you learn to r¢ad by sounding it out. Later he began to wonder if
reélding at home with his parents was how he personally learned to read. My daughter
on;ce challenged ine when she said that teacheré, own children usually wind up in gifted
classes and do well in school because teachers know what to do. Here is an example of a
teaicher who had, in my opinion, a different set of rules for literacy learning in the home
anid another set of rules for learning to read in the classroom.
Upi close and personal

| When I first began to teach, I was lucky enough to have a pfincipal who was very
pelfceptive. He explained to me that he saw two Kathys. The Kathy inside the classroom
wais unsmiling, nervous, and trying to be what I thought teachers were supposed to be.
Thé Kathy outside the classroom was very interactive and dramatic. The message was
cleé.r. Relax and be yourself. Be interesting and comprehensible. Ihave come to see
ovér time that this also means sharing ybur talents with your students. I have a drama and_
mu$ica1 theater background and have used these talents over the years to motivate myself
andi my students. Ihave seen many successful teachers use their individual talents as a
stroing motivational tool for instruction. Just the other day on T.V. I saw an example of a
teac‘;{her who loved géography use this love to "develop a wonderful motivational reading

program. She put up a large map of the world in the room and invited students to pick an
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au;thor from a country they wanted to know aboﬁt. From the literature selected they
leélrned geography, cultﬁre, and took a trip around the world while still inside the
cléissroom. Just iistening abouf this program -made me want to go back in time and be a
suildent in this classroom. Take an inventory of your talents, whatever they may be and
mz?tke a personal commitment to invest th¢ni in your teaching.

| I can hear my best teacher friend calling out to me and séying, “But Kathy, I can’t
sir{g and dance and I have no talents.” Try something new anyway. I taught with a lady
wlio sang off key so badly she made me Wince every time I heard her singing with her
clzéss. She saﬁg all the time anyway and enjoyed herself so much that her students sang
glejéfully off tune right along with her. We all have talents we lack, but that shouldn’t
sfoip us from giving it a go. Don’t worry that your students might criticize, they will love
yoﬁ for it. One of the many talents that I lack is the ability to draw. Quite by accident I
asl;ed a student Who was talented in this area to draw something for me because I didn’t
feei up to the task. This student was s0 excited he went around the room for days
repicating to himself, “ can draw better than teacher”. Ask students to invest their own
peréonal talents in literacy. It is called sharihg. I will show you what I know, and you
shoiw me what you know. This simple idea of sharing ta‘lents‘ will go a long way in
dev:cs:loping reciprocity between teacher and student. An extension of this idea isvto let no
taleilt go to waste. Very cost effective.

Promoting increased transaction with text

The overarching goal of any motivational reading program would be to increase

the amouht, breadth, and width of reading engagement. There are many approaches that

' 47



1
t

l
N

|

|

K

have been tried over the years in the attempt to make this happen It 1s w1th the

kno_wle‘dge that without sustarned reading practrce,_stud_ents failvto develop the necessar-y ‘

skills 'foifr continued .‘suCc'efss 1n reading, and at some'-point disen'g.age,y‘ tiV)llowing are somé. .
motivatio‘n'al \practices which ‘many teachers have tried over the years in'the'att‘empt to - |
v motivati; students to : Continue to read for_ fu_n, proﬁt,_and »pl_easu‘rke, :
_ Aesthetic transaction'wi'thte):(t; S |

* L.M. Rosenblatt (1980), a leader in the field of the teaching of literature, is
COnc‘er_ned. wi‘th the _probler_nv of -approach_ing literature‘_ from an efferent.rather_ than an

. aesthetic stance. I think what she meant by this was that a piece of literature is in essence - - |

“a work of art. In order to experience literature, the reader :mus't be ‘_g'ive’n the opportunity -~ B

k to first enjoy literature from an aestheti_c 'or_ affective Stance., During later rereadings the .
. I ' ‘ ‘
: reader w1ll be asked to brmg in cognltive elements as they are motivated to derive

‘ meaning 'from text. Th1s is a Joumey that must be guided by a need for meamng, not
T l : - .
dictated by readmg curriculum

l '

Recently in class while I'was trymg to teach my students What they were gorng to

learn from the book still unopened in my hand one of my students pleaded softly,

= “Teacher please just read the book”. A powerful message rests in these words Read the .

’ book SO students can find out for themselves what is 1ns1de and qu1t trying to teach all

_ i . ,
the time. !This means -using a piece of literature as a motivational t001 to extend
transactron and learning, w1th the book domg the teachmg ‘As Sam Sebasta (1997) puts
) :
it extra curr1cular act1v1ties havmg to do w1th text should not be thought of as the

caboose of leaming, but rather eXtensions allowing students to further transact with text o
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in a meaningful and personal way. Writing activities are usually seen as the most logical
pafhWay to extend transaction with text. But what about the learner who for one reason
or anotlller has a reading diffiéulty Which prevents them from sharing that book
complefely? There are other Ways to interact with text that are usually built into the
format of the books. Books are about the stuff of life, and are meant to be éxperienced
first har;:d by the reader.

for example, the story Julieta and Her Paintbox by Carlos Pellicer Lopez (1997).
First of éll, the fact that Julieta is Hispanic, got my bilingual students attention_
immediétely. Children of all backgrounds need to see themselves somewhere on the
pagé. In the story Julieta uses her paint box with it’s many colors to express how she
feels froim day to day. As aclass, we spent over a week talking about how colors can
expresé feelings, and how Julieta expressed different emotions through the use of art
What was the most logical extension of this text? On Friday afternoon we took the time
to uée ‘a‘ i)a_intbox to express our féelings on that day. Then we sat down and shared our
individual interpretations of what was learned from this book through our pictures we
painted. jMa‘ny students wanted to take this book home to share with their family. As a
result of this book, some students took it upon themselves to ask their mother to buy them
a paintbox of their own. Only then, did I ask students to reflect upon what they had
learned 1n the form of a writing activity. Now they had something to say, and say it they

did. Books are about feeling, sharing of ideas, and common experiences. The stuff of

life.
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' Accessélbility of literature

s

- Research and common sense would rate accessability of books as a necessary

element to any motivational reading program. If students are to increase the amount,

depth, ahd width of 'thei‘r reading at a motivational level; choice, and ownership must also

be at thé top of the list. This can be accomplished by providing a wide variety of books at

different reading levels, and different genres, which afford students an opportunity and
choice t'o develbp as literacy learners. Many teachers recognize the problem of |
accessaﬁility of books as being one of the major ‘drawbacks to providing an adequate
reading IProgram for students.

éne of the new teachers at my schodl wrote an article expressing this concern in a
lqcal ne\;vspaper, and the story was picked up nationally in syndication. Books began
pouring 1n from all over the country, and continued to pour into the school at a rate of
over one"‘ hﬁndred books a week for a six month period. As a result of this concerned
teacher, %:very child in the school was able to take home an average of three books per
student a% (Based on 1998 interview of Lisa Wade). Hang in there new teachers. Even you
- can make:_ a big difference if you care to take a little time to get the message out regarding

your concerns to the public'. The public, I believe, really does care about doing something
!

for schools. They listen to teachers more than we think they do sometimes.
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APPENDIX C
- Searching for Curricular Practices

iIncorporating motivational elements in your curriculum is probably the most
difficulf, and yet the most important and powerful tool to obtaining any curricular or
learniné goal ever imagined. You can have the “magic reading curriculum” in the palm
of your iland and if you fail to make th¢ personal connection, I believe you are doomed to
failure. %Following are some motivational tools that many teachers have used over the
years. IZhave already mentioned a few. These are meant to be used as guidelines and
ideas to gget started, not as neatly packaged thematic units. Maybe your students are
different: from mine, and as such will have different interests and motivations. But as
human beings we all have certain common needs. Ibelieve we have a need for success,
meaning, recognition, acceptance, sharing of ideas, and choice. When a child asks the
questioni “Where do I fit in?”. I want to be prepared to say come on in and join the
family. And be prepared to make it happen any which way I can. I invite you to try some
of th’e following motivational approaches to reading curriculum. These are just a few of
the moti\?/ational p’ractices used over the years by myself and other literacy learning
educatoré. If you do not experience motivation and some success pretty quickly, don’t
demand a money back guarantée. Just try something else or try it another way. Recently I
saw an interview with Rubinstein. He described how he composed music as hitting a

bunch of different notes until he found the note that sounded right. This is the way I

believe motivation works as it relates to successful reading engagement.
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' Reader’ils theater
: 'Many bo0ks lend them_selves to reader’s theater as a natural extens_ion of
transacting with text. I am talking about books o stories where the plot is simple, -

i
|

‘.repe_titlvie i.‘vn“'n‘ature, and"affords all studentsthe opportuni’ty'to_participate 1nsome way . o
Whatever' b”ookﬁyou choose; it should be abook:,wher'e-'-the’ students are:' able to wrlte their'» |
EE owh ve"ris‘i_o‘ni-of awell vk_nown:story. When'conSiderin‘gvus‘ing readerf‘s theater for _the'vf’irst' o

time you might want 'to experiment withpwriting your own reader_’s'theater 'wi_th 'yo_uf 'class

as awhole. Thave progressed to the point where I assign small groups the task of

working‘ton creatmg reader’s theater.
L _
Even flrst graders are capable of thlS 1f you are careful to closely superv1se and

prov1de some structure for arrrvmg ata successful frmshed product When approachmg

_ the .wrrtlng of reader’s theater it is’ important to provide some kind of'a scaffolding_

: 1nstrument Make sure you 1nclude everyone in the group 1n the process For reader’s -
. l : ) . )

| theater, I*prefer to use. story mappmg ThlS 1s hke a story board that many authors use

o When ﬁrst wr1t1ng First 1deas sequence use of story vocabulary, Vlsuahzatlon through

prctures; ;then actual wrrtlng.

B l"

Don t forget to 1nclude powerful language present 1n the plece of hterature A

good example of a plece of language r1ch hterature is the book Where The Wlld Thmg

Are by Maur1ce Sendack When my class wrote a reader s theater for this prece we made

- sure to 1nclude and they roared the1r terrible roars and gnashed their terrrble teeth”
complete IW‘ith' sOund Ye-ffects. ‘Since the ,cha‘racters were o) powerful in this book, ‘

i
|
i
l
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we de01ded to make puppets | We: talked a great deal about the hair eyes and teeth and

: 'what made the Wild T hrngs ) terrrble lookrng When we actually made our puppets, I

| } 51mply supphed the raw materrals (trssue paper hair cut 1n long strlps is great) a few basrc
: "construction suggestions andwas there for students when they had a problem gettmg the |
| desrred effect I am abrg fan ot' student generated art and use dittos only sparmgly in th1s o
art :-form:or any other for’that matter. The ‘use.of props or backdrops c_an be"as |
: .}complicate'd or a‘s.simple as the group dictates.' I saw a. video once of alteacher:wh’o made
a,yﬂoor vmap of the world, and actually had- Max getting in his’boat and traveling to‘vwhere
' the‘Wildi' Things were. | a

- Make sure you make tinie for rehearsing so that anxiety leyel ’can be properly dealt

with. Gifye second language learners the opportunity to produce the play in their,hom‘e:‘ ‘b
language;,but leave the choice up to them. ‘I‘3e sensitive to their comfort zone. If
‘b particular students balkat performing, seek other ways of participation andappreciation
at first. Readers, artists, performers, pr‘op man or ‘scribe, are all important elements of the
reader’s theater process. .

o To get an idea of what ilam talking about, l'would suggest getting a hold of
publishedi works of reader’s theater. After havihg read a few to get the format’ I would o
still encourage you to wrlte your own w1th your class. In thrs way students will have ‘
1ncreased chances to take on ownershrp of text, rather than readrng a watered down -

: versronthat -someone else wrote.
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Dramatic readings

A precursor to reader’s theater can be a dramatic reading of a text. When I read
the story Mrs. Washy from the Wright Group, I take on the character of Mrs. Wishy
Washy Completely. I'usually come in the morning to class dressed up like Mrs. Wishy
Washy from head to toe, complete with a scrub board, bandana on my head, apron, and
tennis shoes.v I go through business as usual not saying a word. Well, maybe I go around
the room polishing and washing a few things like students hands. After attendance is
taken, I launch into my dramatic reading of the story of those naughty farm animals that I
have to wash all the time because they can’t stay away from the mud. Usually about half
way through the book, somebody yells out from the back, “Hey look, Miss Metz is Mrs.
Wishy Washy!!!”. During later readings of this story, students all take a turn being one of
the characters from the book. The characters in this book are very humorous, and a little
drama helps to increase the enjoyment of the book.

I Bave seen a fourth grade teacher take on the story character of Viola Swamp
from the book, Miss Nelsdn is Missing. This is a story about a nice teacher who decides
to play a trick on her misbehaving class. When this teacher came to school that morning,
even the other teachers didn’t recognize her. She announced to the class that she was the
substitute for the day, and was completely in character. She yelled at her class, told them
to sit down and be quiet, and assigned them tons of homework. Finally after abbut an
hour of carrying on, she read the book, and at the end took off her wig. Her class nearly

came unglued, but got the point.
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Before yoﬁ think that this activity can 0n1y>be done at the elementary levei, I would refer
you to the movie Teachers with Nick Nolte. It is my favorite movie about ieachers. In
this movie, a man escapes from a méntal institution and comes to work as a substitute at
the local high school. While there, he is put in charge of an historical literature class, and
cérﬁés to school everyday dressed up like Abraham Lincoln, George Washington, you
name it. He even brings in a boat and reenacts George Washington crossing the
Delaware. When the men in the white coats come to take him back to the mental
institution, the class laments, and is genuinely sorry to see him go. The class liked him
better than the regular teacher. Why? Because he was just goofing around? Others might
say he was making literature and history come to life. Iidentified very strongly with this
character. Ikeep wondering when the men in the white coats are coming to take me away

~and so are my friends. There are many other c‘aric‘atures of teachers in this movie,
including a teacher affectionately known as “ditto”. Everyday his students came in,
worked on dittos, and handed them in without sayirllvg a word while “ditto” sits in the front
of the room behind his paper. One day “ditto” has a coronary and no one notices until the
janitor.comes in to clean up at the end of the day. Granted this is an exaggeration, but
behind the humor lies an element of truth. This film provides teachers a time to stand |
back, and take a good look at themselves from a humorous perspective.

Theme days

Other times, setting the mood before a dramatic reading adds to the impact of a

book. For example the book Ira Sleeps Over by Bernard Waber. This story is about a

little boy who sleeps over at his friend’s house and will be éway from home for the very
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first time He wants to take his teddy along w1th h1m but 1s afraid the other boy w1ll

' »make fun of him In preparatlon for thlS book a theme day was planned We all brought

- ‘our teddies paJamas sleep1ng bags and ﬂashhghts Our b1g buddles from the 51xth grade .

o were also 1nv1ted and we read this book together w1th the hghts turned off Ah' What a. .

good book read under the covers w1_11 do_to 1nst111 the love‘of readm_gv.

'(i)neof the new teachers at my school took an award w_inning 'story entitled The

Best Friend’s Club“(.199l) by Elizabeth Winthrop.and brought 1t in'to the class_room ina
| meaningful way for students. Students m‘ade a cardboard clubhouse which was setup in
- 'the ,room,' and formw a friendship vclub _of their own. To ‘introduce this book, a friendship
| day was vplanned. Taking advantage of the.motivating concept of friendship which 1s
personallyexperienced by us all, really helped to capturethe essence of this delightful
‘ book, and.thus impacted le_arning ina highly personal way.
“ The other day I ran across.a book in the local teacher’s store about theme days.
Perusing the book,l. found the standard offerings of dittos, eating activities, writing .
: prompts. comprehension cyluest_ions,- and many other extraneous activities ‘that Sebasta
(1997) refers to as the‘caboose of learning. 'l‘hese resource books are very popular with
busy teachers. I must admit that I have used a few over the years myself when time gets
short. Ho‘yvever, when timc permits, I prefer creatin-g‘ theme days w1th my own class in
mind, and!"what kind of actiVities w’ill add to the impact and depth of experiencing a book N

further. |
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Discovery reading

This year I decided to be a risk taker and try this new approach to reading for the
ﬁrst time. What is involved is experiencing a book for the first time with your class and
role modeling efficacy as questions or inquiries about the book arise.

| Oné of the stories I choose was Seve_:n Sillies by J oyce Dunbar (1997). This is a
book about animals who watch their own reflections in a pond thinking there are other
animals around trying to take over, while a frogy looks on, making fun of them. About
half way through the book, one of my students started pouﬁding on my knee trying to get

my attention. I don’t like to be interrupted when I am reading, so I just kept on reading.

the book came to a grinding halt, and we all stopped to count. He was right, there were
only six sillies. The question we wanted an answer to was, “then who was the seventh
silly?”. The first reading of the book did not produce an anser to this question. We
finally went back to our seats aﬁd worked in émail groups to find the answer. One group
finally came up With the idea that the se\’(énth silly must ﬁave been the frog. But some of
us are still nét sure. Becoming story detectives Was very eXéiting, even for teacher. I
honestly did not know the answer, having just experienced the story for the first time
rhyself. I was a liftie embarrassed, but my students were fhrilled that they might know
something that teacher did not know. Everyone ﬁad an opinion, everyone was involved.
There was no one right answer. This was the best experience with inquiry reading that I

have ever experienced as a teacher. I wouldn’t suggest that you approach every story
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with yOﬁr class like thié; but you mightwant to givé it a try with a new boék. Every new
book holds an element of surprise for the rea’cier. Letfs_ not take this away from the reader
through’foo many teacher generated qu}e‘stions'dictated‘ by the reading Cﬁrricu‘lur'nv.
Read-alouds

My first expér’iencé‘ with read-alouds in the classroom was as a student myself.
My fifth grade téachér used to read to us aftef lunch every day That was close to forty
years ag(;, and to this day I can remeaner the ﬁamé of every book she read to us. In
paﬂiculaf, I rerﬁember the books sh'e read by Mark Twain. Béing unable to read those
bobks ‘at fhat time did not prevent me from ex‘;;eriencing them first hand. As a result of
those eaﬂier feadings, I was motivated to‘return- to Mark TWain agéin and again through
college, ﬁntil Ihad read most of Mafk Twain’s writings, including his biography. Reflect
“back for é moment fo the teachers in your own lifetime who had the most impaét upon
B motiyatin;g you to develop your literacy skills further. Tam Willing to bet they read aloud
to the class somewhere along the way.

Ré_ading aloud to students has n.ot always been seen in ¢ducati§nal circles as a
WoﬁhWhiie classroom activity; especially at the seéon_dary 'lczvel.- With an increasing
number of adult readefs frozen at a third grade reading level, we have begun to changé
our nlinds; Chapter read-alouds bf an entire piece of literature are becoming a preferable
alternative; to offering Students only watered down versioﬁs of text. Many times this will
motivate the reader to reread the story or to read further to find out what happens next. If

transaction with text is what we are after, then reading aloud at a slightly higher
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reading level caﬁ be used as an highly effective motivational fool for the older reader who
is bored with reading Dick and Jane books for the rest of their life.

At the elementary school early literacy learning advocates are promoting the use
of read-alouds as a necessary element to any successful reading program. In addition to
the motivational aspects of reading aloud to student, other benefits would include
providing a role model for approaching an unfamiliar book, as well as developing
concepts about print, reading for meaning, using phonics within context, the development
of a sense of story, and the development of multiple strategies when approaching
unfamiliar text to name a few. Remember, however, what my first grade student said,
first just read the book teacher. This does not mean the quick cover t§ cover reading of a
book, but involves a more interactive approach to read-alouds, allowing for short stops
along the way for predicting what will happen next, an inquirylor question brought up in
the text, or a dramatic i)ause at an exciting part of the story. Shelby Barrentine (1996)
believes that interactive read-alouds encourage students to interact with “the text, peers,
and teacher,” and help children to construct meaning from the story (p. 36).

Using film to promote, compare and contrast with literature

Right now I am sure there is a creative high school teacher who uses film in
someway to motivate students to transact with literature. For example, I wonder if high
school reading teachers have thought of using the recent phenomenon created by the
interest sparked in the film Titanic. There have been many books published about the

Titanic controversy. Icould see this as an opportunity to challenge students to go to the
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source, and read some of these books and then compare and contrast them with the film.
The possibilities of using movies based on literature as a springboard for reading seem
endless to me and very powerful. Ihave usually found that I prefer the bdok to the movie
experience, but not always. What I have found is that comparing film with literature adds
to my enjoyment of both.

I'believe that this is especially true of the classics. Personally, I preferred the film
Moby Dick (1956) to wading through the immense size of this well used piece of classic
literature. As a top student, even I was intimidated by the length and boredom of some of
the parts of this book. I can not believe that in good conscientious this book is still being
used in some classrooms even today.. No wonder many student do not view reading as a
pleasurable activity. Recently, a middle school teacher friend of mine told me about a
limited English student of hers that was required to read Moby Dick for her seventh grade
literature class. Faced with this absurdity, I think I would have rented the video of Moby
Dick (1956) for the student and handed it them in a brown paper bag to be viewed in
secret. Some would say I was cheating, others might call that being supportive.

At my grade level there are many things to consider when picking film based on
literature. The videos based upen the books Cdrduroy and The Snowman are particular
favorites of mine because they are examples of how f11m can add to the meaning and
enjoyment of abook. The video Corduroy added an extra element of fantasy through the
use of a giant size puppet. The film based on The Snowman, a wordless picture book,
capitalized upon the use of music without taking away from the book’s original wordless

format. Such videos are especially powerful for the second language learners, allowing
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them another way to derive meaning.

Films are not always a meaningful extension of text. Videos thét simply
photograph text and provide a simple reading 6ften separate the reader from an interactive
experience. My advice is to use videos sparingly, and only when they give your class
vsomething they would not otherwise get from a first hand reading.

Using pl oetry when length is an .issue

There is something about the length of a book that can be very unmotivating to us
all. Yet there is something about using magaZinés and comic books as substitutions for
literature that is offensive to me as a reading teacher. | It is not that I have anything agéinst ‘
students feading magazines and comic books in their spare time, but I still can not bring
myself to view such readings as rewarding_an.d fﬁlfilling as a good piece éf literature.

In" place of Moby Dick for readers experiencing difficulties, I would place poetry
- and short;stories as a much more viable alternative when sheer length of a books turns the
potential reader off. Both genres offer quality, not quantity built into the format.

Poetry at my grade level is very often interpreted as rhyming books. Yet authentic
age level appropriate poetry can afford the reader more thoughtful and enriching language
experiences. There is some good poetry out there for elementary students, but I believe
that this is an area that has unexplored potential for the elementary classroom.

According to Zeria Sutherland (1997), poetry should be read aloud and chorally
read, but not memorized. Poetry should not be used és a reading exercise. Good poetry
has a musical or lyrical quality, and is oftentimes humorous or childlike iﬁ it’s

perspective. Suggestions for a beginning anthology for use in the classroom are Robert
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| Lou1s Stevenson s A Chlld’s Garden of Verses and Judlth Vlorst s, If I Were in Charg
| of the World and Other Worrres Poems for Chrldren and The1r Parents Poems chosen_ e
should be comprehens1ble and about the chrld’s everyday world |
‘At the seco‘ndary level I_,c.an. see real potentr‘al for poetry use ‘1n not only regular
E _ o
lrterature classes but poetry could be put to good use to motlvate unsuccessful readers -
This could be true espe01ally for the college level student W.ho.has not come to v1evv -
themselves as a hteracy learner but asa problem reader For th1s group, contemporary o
_ poetry as vvell as trad1t1onal poetry offers a language r1ch and meanmgful experrence to be
shared and apprecrated by the group w1thout the after taste of the sheer length of the text
| gettmg 1n the Way | | o | |
: Authentrc h,terature.f | |
o Most educators recognize that providingiauthentic"literature for second language o ’.
learners las vvell as for other minority students can be a power‘ful and motivational tool in-
» promotlng ownersh1p of l1teracy It afford us the opportunrty to prov1de edual access to :
' literacy leammg for mrnor1ty students Accessab111ty to authentrc hterature w1th1n the
school conter(t, hoWever v.‘_contmuesto be a problem-; I haVe.‘-been involved vvith ’mino'r.ity'
| educatron for over twenty years and have seen the presentatron of multlcultural hterature‘ .

v

v‘go through many changes The frrst phase 1nvolved ﬁnally addressrng the problem of
' allow1ng for the mrnorlty chrld to see themselves somewhere on the page and I mean that -
11terally We experrmented wrth superrmposrng a varrety of mmorrty ch11dren s faces :

w1th1n the prctures offered in standard readmg texts Other trmes we offered translatrons

: of Englrsh hterature,. some of whlch»are still being used today in many'schools_in an
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attempt to be inclusive. Oftentimes such attempts are translated effectively, but many
times they water down vocabulary or skew meaning for the reader, taking away from the
literary experience.

The good news is that authentic literature by authors whose cultﬁre and language
match the reading audience are finally at our doorstep waiting to come into the classroom
and assist us. They are easy to recognize as a quality piece of literature which avoid the
stereotyping of the past, and helps to develop rﬁultiple perspectives of how people from
diverse éultural backgrounds view the world. They help us to exploré feelings and values
from a cultural perspective and expand our horizons of thought. |

Many of the literature based reading series are beginning to recognize the value of
incorporating authentic literature in reading programs in an attempt to address the

-increased diversity of our student population. The new reading series recently adopted by
my district includes a smattering of authentic literature which has been very popular with
my students. Even though these are good beginnings, still more authentic literature needs
to be included, in my opinion. In the meantime, teachers who believe in providing

' authenfic literature for students will, I'm af;aid, have to continue to take up the slack.

Two pieces of authentic contemporary literatﬁr_e that I have recently included in
my classroom reading program are Giving Thanks: A Native American Good Morning

Message by Chief Jake Swamp (1995), and Imani in the Belli by Deborah Newton

Chocolate (1994). Both books are fine examples of the contribution that authentic

literature can make to the field of literature.

- For young children I long ago gave up the Hollywood idea of Indians, and simply
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avoided the subject, particularly at Thanksgiving. My students over the years, however,
were much more interested in finding out about Indians than Pilgrims. A few years ago I‘
found a book entitled Givihg Thanks: A Native Good Morning Message by Chief Jake
Swamp (1995). This book is beautifully illustr;ltcd and well written. Within the pages of
this book is much culture and the way Native Americans view themselves and their close
personai relationship with nature. Ihave now replaced the more traditional classroom
presentatidns of [ am thaﬁkful for.......... with this poetic and thoughtful piece of truly
authentic literature.

Imani in the Belly is a book based on the storytelling tradition of African
Americans. Itis a very éxciting and action packed story about a village of children who
are swailowed by a lion, but live to tell the tale. Deborah Newton Chocolate is a young
dynamic new author who writes contemporary books for older students as well as
traditional African folk tales. It was my pleasure to meet her at The California Teachers
Reading Conference (1995) a few years ago, and I understand she still travels to schools
to speak with young authors regarding their own literary pursuits.

Book clubs over the years have been my constant companion and friend when
seeking out authentic literature fo; use in the classroom as well as personal free choice
reading for my students. Scholastic book club, for example, has continued to provide me
with a variety of quality authentic literature at an affordable price for myself and my
students. Often authentic literature in hardbound is very expensive, but to me is worth
the extra money. I often hesitate, however, to send such a valuable item home.

Paperbacks afford me the opportunity to provide home reading and sharing of authentic
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literature outside of school, thus expanding learning.

At the secondary level the use of authentic literature can prove to be an even more
powerful experience as minority adolescents begin to take ownership of literacy. As
students begin to explore their feeling regarding race and culture, authentic literature can
provide a powerful backdrop for such explorations. Many secondary teachers, I suspect,
shy away from authentic literature due to the controversial nature of authentic literature at
this level. In my district, there are already procedures in place which encourage teachers
to become sensitive to the potentially controversial nature of authentic literature
beforehand, forewarn students of the subject matter involved before the actual piece of
literature is presented, and provide other choices when at all possible.

Book clubs

I have to be honest, I have always been turned off to the idea of making a
competition out of reading books. It goes against what I believe should foster the love of
reading; intrinsic motivation. It usually results in trophies and recognition for a few, and
oftentimes in parents and teachers pushing just a little too much in the wrong direction.

- Once the bucks have been passed out, in my opinion, the unmotivated reader is till left.
out in the cold.

Recently I came ac':rossv a publication put out by the state entitled, California
Young Reader Medal Nominees sbonsored by the California Young Reader Medal
program. quks are nominated by student’s, or teachers and librarians who notice a
particular book that is requested by students repeatedly. Books must be original and

published within the past five years. After books are nominated, a committee of
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educators considers these books for their literary merit and quality for each age level.
Books are'placed into four age level categories through young adult level. From
September through March, students read the nominated books and then vote for their
favorite. Teachers and librarians introduce the nominated books to students in innovative
ways and submit the results to the committee. The Win.ning authors recéive their
California Young Reader Medal awards at a special ceremony at state conferences held
annually. Participating classrooms receive an activities publication of the award winning -
books. The California Young Reader Medal program encourages and actively promotes
recreational reading of popular contemporary literature among young people. Now that’s
my kind of book club. I think I will join in next year.
Book fairs

When I first arrived at my currenf school we had a very active P.T.A. which
sponsored annual book fairs. These book fairs were always popular and well attended by
students and teachers alike. I was one of their best customers.  Much money wés raised
for the school in the form of books. Everybody was happy in the knowledge that as a
school we were making a statement about how we felt about the reading of books for
recreational purposes. Putting on a school site book fair takes a lot of time and effort, but
the results are a good thing.

After having taught for twenty years, and developed a classroom library of my
own, I decided to participate in a book fair. Since there were no volunteers, I was put in
charge. Oh brother, now what do I do? I gathered together a few of my most loyal

parents, other teachers I could lean on, some older interested students, and pleaded with
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the P.T.A. to be our sponsors. It was a lot of hard work, but I was motivated. Our school
library was sorely lacking Spanish literature books for students. I targeted this as our
goal. I am not going to lie to you, there were many rough spots along the way. My
greatest bleasure was in the way the older students really came through for the dumb little
kindergarten teacher in helping me run the book fair. I got the book fair to give each of
these students a book of their choice for their efforts. I found that doing this while I was
off track was the only answer to sanity. Now mind you, I don’t do this every year.

Maybe only once in a lifetime. But I will never forget this experience. I still believe
availability of books to be necessary to the success of motivational reading, and
sometimes, I must be prepared to put my money where my mouth is.

The classroom library

As usual, I like to save the best for last. In my years of teaching, one of the
wisest choices I made was to develop a classroom library for myself and my students. I
have come to see my classroom library as a reflection of what I view as important in the
teaching of reading. Within a well thought out classroom library is accessability to
books, variety, personal choice, fostering the love of reading, and extending the amount,
breadth, and width of reading. Speaking from one teacher to another, if you were to take
one thing away from reading this project, and I could pick for you, I would choose
encouraging you to establish a classroom library of your own. The formation of a
classroom library is time well spent in providing a thoughtful approach to promoting
reading for all.

During my reading for this project, I read many articles from the field by other
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'_ 7 t_eache‘rs.y The ciassroom library képt céming up "again and éga.in. Many literacy leaming '
= advocétes su‘ch‘ as myself are begiﬁning to fs‘ee the'pétential 'of the classfbom ljbrary ba‘ts‘ one.
of the mqs"t‘ powerful mot‘ivationalvtoolsv of all in fosteﬁng reédiﬁg engagerﬁent aﬁd the.
klove of reading inside as Wéll as 'outside thé élassroofn. “With adequate attention“to the
“ irﬁponance of Voluntarybreadingbvin‘ school programs, we can go a léng way toward
| realizing the goal of deyclopiﬁg }chi:ld;reh who éan and do réad. Classroom libréries_
” provide the vehicle fof achiéving this }g(;a‘lll (Fraétor, Maftinez, Teale & Woodruff, (1993).
_p-483). | | | |
| Establishing a purpose for your classroom library first will help yéu to organize
~and begin. Developing a classroom library based on a themé or concept can lead to the
furthering of persOﬁal chdice and devéloping autonomy of the 'literacy learner when -
approaching reading curriculum. For f';xampvle, one teacher used the yearly theme vof |
passport to ‘adventure as an inspirational invitation to experi¢nciﬁg the exvckitement’ o‘f
réading; Another concept approach to creating a library might be the development of one
of the many universal themes present in literature. For example, sﬁch concepts mighf
include gbod versus evil, éyclcs of life, experiencing loss, adaptatidn and change,
adVénture, rﬁystery‘ and suspense, stérytelling, fantasy and Iﬁaké—believe; the list goes on,
| , and will be a matter of availability of books and coordinating with the reading
| curriculum. The development of a theme for youf libré‘ry Will help you to begin to
organize your books in a meaningful way for yourself, and your students.
I bégan fny own ciassréém with the thought in mind of using if as a vehicle to

- promote reading engagement in the home. As an early literacy advocate, I use the
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classroom library as a motivational tool to help ‘myself and my students begin to see
reading homework not as an extension of dittos into the home, but as a valuable tool to
promote reading and adopting literacy practices by reading nightly with family members.
A classroom library and assigned nightly reading can be used as a means of invoIVing
families in the pleasure of reading for fun and personal profit. |

When I began assigning nightly reading as the primary homework activity, I
expected to get complaints. What I got was a pleasant surprise. I had many parents admit
to me that they had never read a book to their child before, and as a result of this
homework, they found out how enjoyable this experience was for the whole family.

You might think that minority parents are the only parents who do‘not read regularly to
their children. I personally believe that the;e is an epidemic of sending children off to the
table, sit down, be quiet and do your homework. With young children this can be a tug of
war nightly. By the time a child is older it is already too late in many cases. However, I
have never met a child yet who did not willing sit still for their turn on mother’s lap to
read and share a good book. With a little encouragement through ‘assigning nightly
reading homework, much can be accomplished in providing extended literacy experiences
while at the same time promoting an increase in the amount of motivational reading.

I began tb form my classroom library with donations from friends and family,
parents, book club incentives in the form of books, garage sales, rejects from the local
.library, you name it. Before long I had close to one hundred books. I was ready to begin.

Check-out and return of bQka is an ongoing problem. Establishing an attitude

toward the care, handling, and prompt return of books is the first important issue to be
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dealt with. Iusually send home a letter of policy. Even with the most careful planning
and establishing of rules and procedures, however, accidents happen. Books circulated in
the home will sometimes get lost or damaged. Over the years I have had to face this
problem. When this happens, I will ask the parent to replace the book with a book from
the home or with an inexpensive book from the grocery store rather than a fine. At times,
- Thave had to resort to an emotional appeal to students and parents that books are precious
and need to be treated with care. Only once in twenty years have I had to close

down my library rather than face a devastating loss of books. Over the years I have had
books which were lost I thought forever, turn up suddenly at the school with my name in
them. Don’t forget to put your name and the school inside each book. It will remind
students of the trust you put in them, and they will come through for you.

Each year I take stock of my library and continue to add to the collection and
selection of books toward providing é well rounded library which meets the needs of my
students. Over the years I have added books in different genres, authentic literature,
books at different reading levels, and for my bilingual students books in their home
language whenever possible. Providing age level appropriate books is also an important
consideration. I want students to be read to, but I also want students to be able to practice
their own emerging literacy skills by sharing books in the home with significant others.

Part of my required nightly homework over the years has been the keeping of a
reading log for each month to be signed and dated by parents. I used to have reading logs
inside book envelopes, but they kept getting lost. I now prefer printing the reading logs

directly on envelopes complete with an area for the title of books read, date read, and
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room for parent signature and comments. Books are to be placed inside the envelopes for
safekeeping in the home when not being read. Folders can also be used with older
students. As soon as the reading logs are filled, I place them inside the student portfolios
and use them as a self-evaluative tool to show growth and change in reading practices
overtime.

Since ﬁ,rst implementing my classroom library, I have seen many approaches to
implementing potentially successful reading programs fade in and fade out. My
classroom library has become the mainstay of my being able to provide accessabjlity to
books for my students and the most powerful motivational force that I have encountered

to promoting the amount, breadth, and width of reading engagement for my students.
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APPENDIX D

Burke Reading Interview
NAME AGE DATE
EDUCATIONAL LEVEL SEX INTERVIEW SETTING

Interviewer

1. When you are reading and you come to something you don’t know, what do you do?
Do you ever do anything else?

2. Who is the best reader you know?
3. What makes her/him a good reader?
4. Do you think (s)he ever comes to something (s)he doesn’t know when she’s/he’s reading?

5. YES-When (s)he does come to something (s)he doesn’t know, what do you think (s)he
does about it? ‘
NO- SUPPOSE(PRETEND) that (s)he does come to something that (s)he doesn’t know,
what do you think (s)he does about it?

Carolyn Burke, (1981) Indiana University
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6. If you know that someone was having difficulty reading, how would you help them?
7. What would your teacher do to help that person?

8. How did you learn to read? What did they do to help you learn?

9. What would you like to do better as a readér?

10. Do you think that you are a good reader? YES OKAY

What makes you think so?

ADDITIONAL NOTES:

Additional instructions
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The Burke Reading Interview is used to gain insights into a reader’s beliefs about
The reading process. Responses to their series of open-ended questions reveal:

1. how the student copes with difficult material

2. what qualities typify a “good” reader, according to the student

3. what reading strategies the student would recommend to the other
4. personal strengths and weaknesses, as reported by the student.

Guidelines for interviewing children

1. PREPARE YOURSELF for the interview setting by orally reading through the introductory
statement and the interview questions several times.

2. TAPE RECORD each interview session.
3. ASK THE QUESTIONS AS THEY ARE PHRASED on the interview.

4. DON’T RUSH. After asking each question, wait patiently and comfortably for the
person to think and respond. Restate the question ONLY if the person requests.

5. LISTEN CAREFULLY to the person’s responses. Attend to whether they are responding
to THE QUESTION YOU ASKED. If not, restate/rephrase the question. If the response is
ambiguous ( could be interpreted in more than one way) use the person’s own words to
phrase a question asking for clarification. Be sure that the person has responded as fully as
they might. Allow a few moments of silence for any final thoughts and ask, “Is there
anything else you might tell me?”

6. Remember that silences will seem much longer to you than they actually are and that the
person being interviewed is much busier than you.

7. NOT WRITE DURING THE INTERVIEW! Maintain an informal and attentive
atmosphere. Transcribe the tape following the interview.

8. Do not get involved in a conversation or stray from the questions. Maintain your role as
interviewer.

Carolyn Burke, (1981)
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APPENDIX E
The Reader Self-Perception Scale

Listed below are statements about reading. Please read each statement carefully. Then circle the letters .
that show how much you agree or disagree with the statement. Use the following :

SA = Strongly Agree
A = Agree '
U = Undecided
D = Disagree
- SD = Strongly Disagree

Example: I think pizza with pepperoni is the best. SA A U D SD

If you are really positive that pepperoni pizza is best, circle SA (Strongly Agree).

If you think that pizza is good but maybe not great, circle A (Agree).

If you can’t decide whether or not it is best, circle U (undecided).

If you think that pepperoni pizza is not all that good, circle D (Disagree).

If you are really positive that pepperoni pizza is not very good, circle SD (Strongly Disagree).

I think I am a good reader. . SA

1. A U D SD
SF 2. Ican tell that my teacher likes to listen to me read. SA A U D SD
SF 3. My teacher thinks that my reading is fine. ~SA A U D SD
oC 4. Iread faster than other kids. SA A U D SD
PS 5. Ilike to read aloud. » SA A U D SD
oC 6. When I read, I can figure out words better than other kids. SA A U D SD
SF 7. My classmates like to listen to me read. SA A U D SD
PS 8. I feel good inside when I read.. : SA A U D SD
SF 9. My classmates think that I read pretty well. SA A U D SD
PR 10. When I read, I don’t have to try as hard as I used to. SA A U D SD
OC  11. Iseem to know more words than other kids when I read. SA A U D SD.
SF 12. People in my family think I am a good reader. SA A U D SD
PR 13. I am getting better at reading. : _ SA A U D SD
ocC. 14. T understand what I read as well as other kids do. SA A U D SD
PR 15 A U D SD

. When I read, I need less help than I used to. SA

The Reéding Teacher Vol. 48, No. March, 1995
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The Reader Self-Perception Scale

PR
SF
PR
PR
OoC
PS
oC
PR
PR
PS
PS
PR
PR
PS
SF
SF
PS
SF

16.
17.
18.
19.
20.
21.
22.
23.
24,
25.
26.
27.
28.
29.
30.
31.
32.
33.

Reading makes me feel happy inside.

My teacher thinks I am a good reader.

Reading is easier for me than it used to be.

I read faster than I could before.

I read better than other kids in my class.

I feel calm when I read.

I read more than other kids.

I understand what I read better than I could before.
I can figure out words better than I could before.
I feel comfortable when I read.

I think reading is relaxing.

I read better now than I could before.

When I read, I recognize more words than I did before.

Reading makes me feel good.

Other kids think I'm a good reader.

People in my family think I read pretty well.
I enjoy reading.

People in my family like to listen to me read.

The Reading Teacher Vol; 48, No. March, 1995
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The reader self-perception scale scoring sheet

Student name

1.

Teéchér
.‘-Gfade R » . R -Date
Scoring key: - 5 Strongly Agree (SA) '
: ‘ 4 = Agree (A) :
3 = Undecided (U)
2 = Disagree (D)
- 1.=Strongly Disagree (SD)
Scales
: Genefal - Obsérvational - Social 'Physiological
Perception  Progress : Comparison Feedback States
10. 4, 2 5. -'
13, o6 3, 8.
15.___ ~11. 7. 16. '
18.. 14._ 9. 21
19._ . . 20._ v 12._ 25, '
- 23. 22 17. 26
24, ’ 30.____ 29.
27 31 32
28 33._ ~
Rawscore ~ __ of4S  ___ of30  ___ of45 __ of40
' Sc_bre interprétati'()n'v' ‘
High = 44+ 26+ 38+ 3T+
Average 39 21 33 31
Low 34 16 27 25

© The Reading Teacher Vol. 48, No. March, 1995
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