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ABSTRACT

Mény teachers each year have children who have
difficulties learning in school. We‘face the challenge to
create an environment where are students are capable of
having successes in our schools today.

This project assists teacher in developing an
understanding of the writing process and the factdrs that
conttol the dévelopment of childré%:>

‘The developmental stages of spéiling is one factor
that néeds to bebtaken into'consideratibn when deéigning a
program for “at-risk” children. Thé stages provide useful
information for the teachei and will assist in designing‘a
quality writing program. | |

The interrelétionship betweén»reading and writing.is
another factor that can influence the success or failure‘nf
a program. Reading and writing are intér4depéndant nn each
other'in.a child’s literacy‘development. The success rate
bf students in the writing program will depend upon the
connections that are made between the two processes.

The third factor is understanding the importance of
the cognitive and affective styles of learning. A student’s
ability to understand the process of writing will help them
in developing skills nécessary to become effective writers.

' The final factor in devélopingxquality instruction is



the affective conditions needediforua‘SUécéséfui:reading
and writing program. The conditions are based on the
studént's role as ablearner in the school environment.
Quality education takes place only if the student has

control over their own learning.

v



_ ) ACKNOWLEDGMENTS
'I would like to acknowledge all of those people
_respons1ble for_lnsplrlng me»to pursue my Masters. I
like;to thank my husband (Doug)‘who’supported_ne and
’there-to help;with the'computer'problens}.To my.good

(Judy) who encouraged me through the tough times and

| good storles, ‘To Joseph Gray and Shelly Ferguson for;

tlme they spent readlng and ed1t1ng my paper. Thanks

of you. I am truly blessed.

would -
was

friendb

told

the

to all



'TABLE OF CONTENTS

ABSTRACT . ¢ it e eeneeeeeeecoceocssssssscsacanss ceceosesesee iii
ACKNOWLEDGMENT S . ¢t ittt eeeeeceoacceonacceaceens ceecs e cesee V
INTRODUCTION AND STATEMENT OF THE PROBLEM .. veeeeeeeenann 1
LITERATURE REVIEW........ e e teeereee.. B
Teacher’s understanding of the writing
PrOCESS et eeeeesansoscsoscsccnacccecens e 8
Development of spelling..... e e e 11

Interrelationship between readlng and
and Writing...eeeeeieeeeedeeeeeeeeeeeeenonneoonnnns 13

Understanding the cognitive and affective

styles of learning....eeeeeeeeeeanenns et eceeneean 15

Affective conditions for a successful

reading and writing pProgram.......ceeeeeceeeeens ... 18
CONCLUSIONS .« .« v e veeemeennnn. S . s 23
GOALS, OUTCOMES AND LIMITATIONS . vt vveeenennnn. ceecsessas 25

BPPENDIX Aluveveeeennneeennnneeennnaeeennnns eeeneaes ceee. 27
Writing: The Key to Success

A practlcal guide to teaching wrltlng in the
PriMary gradeS. ..o ceeeeeeeeeeoeeceoceneenanaacenenns 27

BIBLIOGRAPHY ...t vveseececccnns teseescesecee coeenes ces.. 48



INTRODUCT ION
AND
STATEMENT OF THE PROBLEM

In thg public schools today;gmore and more children
are entering school With.little‘dr‘ﬁbnexperience with
reading or writing.  Teachers aré recognizing that the task
of teaching a‘child.to read'and’Write is becoming
increasingly ﬁarder. Currently, natibnal and’state
guidelines are requiring children to be reading at grade
levei by the end of third grade. I believe that all
children can learn to read, however, I don’t believe
teachers and fesearchers'believe in same rate learning.
Reading is a developmental process just like learning to
walk. We cannot precisely say when a child will begin to
walk or read. All childreh are‘not the same. I believe
that expectétions requiring children to learn to read at
the same raté is developmentally‘impossible. However, I dQ
~believe that through the process of writing all children
havé the‘ability to becomelsuccessful readers.

in my years of teaching “at-risk” students, I have
found that writiﬁg can improvera Child's reading ability. i
believe that writing assists students in understanding the
functions of language. ‘Thrdugh writing experiences,

students can begin to acquire the necessary knowledge to



become successful readers. When talklng about wrltlng

experlences,,I am referrlng to a process approach to

o writing; The students are asked to wrlte down thelr

’personal experlences and feellngs about the subject matter.
'»The 1mportance of u31ng a student’s own language is
’acru01al Frank Smlth (1985) states that “anythlng we try
yto learn that cannot be related to the structure:of
-_knowledge we already have 1n long—term memory 1sh5."
v;meanlngless»to us. It is nonsense” (p 43)‘ When'a teacher FdF
iyasks students to wrlte about somethlng they have never_‘“

_ experlenced, the act1v1ty is meanlngless to them.k,My;dvh”

experlence 1nd1cates that adults can’t read what - they don't'

-“_ understand.

‘I understand the llteracybproblem that faces our .
natlon ;ncreases each‘year;' Chlldren have become the
‘rvictimslof our own;Culture.- Famllles do not spend the tlme
lreadlng w1th thelr chlldren. The technology age has
developed a 8001ety of chlldren who are more concerned
about the newly released fast actlon v1deo game than

freadlng and wrltlng. Our roles as educators contlnues to"

vfe'become more and more 1mportant. “One of elght seventeen—

year—olds is functlonally 1lllterate, which means hlS or_»* E

her readlng and wrltlng SklllS are below 81xth—grade”

(Hatkoff & Klopp—Kelly, 1992, p. 79) My role as a teacher



is to understand the developmental stages of reading and

- writing and to devélop a curriculum that will meet the
needs of all children. Research has shown a cleér benefit
from connecting reading and writing (Shanahan,‘1988) and
has alsobshown that a writing program which includes
instruction in specific‘infdrmational.text'structures
improves both writing and‘rééding comprehension (Raphael,
Kirscher, & Engiert, 1988) .

Children at a very young age understand that written
language conveys meaning. The scribble writing on young |
children’s papérs is the beginning»of literacy. They
understand the purpose of writing is tokconVey one’s
thoughts to another person. If you ask children what they
wrote, they can tell you. bThe scribbles are not merely
random marks on a piece of paper but the children’s firét
attempt to communicate to someone in a symbolic form of
expression. Young children understand that adults useithese
same techniques to create and share meaning with others.
They have learned to use»writing as a form of communication
'by examining the world around them and using that knowledge
Ltb express their thoughts and feelings.

. I believe that in schools today, many teachers still
do not allow students the time to develop and grow as

writers. The daily writing is part of the ritual of the



:day; The stndents are asked to'write to a prompt that the
vteacher has written on the board.vMany times the “at-risk”
-students are asked to write ébout scmething they have never
experienced. Cunnlngham and Allington (1994) remind us
that, “the llteracy—rlch classroom communlcates the
importance of real’reading and writing activities by
engaging Chiidren’in a variety of print activities not
relegating readingland writing to a brief period” (p. 21).
Good teachers recognize the importance of teaching children
that their thonghts are important. Children who value
their own writing will take pride in themselves and enjoy
comnunicating through‘the written word. By allowing “at—d
risk” studentélto take responsibility for their own
writing, they will intuitinelyvlea;n.énd'undefstand why we
write. | ﬁ e

I believe tnatvfhe loye;of“Wfiting comes from being
‘able to share SOmething of yourself. In the classroom
writing that is meaningfnl helps childrenvunderstand the
importance of writing'in‘their own lives.‘The goal of
teaching writingbis to allew students to explore their own
ideas and write for “real” purposes. “The»single most
important thing you can do’tO’helplstudents become better
Writers is to provide them the time, materials with which

to write, and to demonstrate the process and the importance



dofvmritingbtolthem”v(Cunninghamu&fAllithon, 1994, P. 89)
Through enjoyable wrltlng act1v1t1es chlldren are allowed
"to expand thelr wrltlng ab111t1es Wthh increases thelr
:fmotlvatlon to wrlte.”twiv” : ‘d |

Accordlng to Cunnlngham & Alllngton (1994), “Chlldren
who wrlte become better readers. One of the most powerful
connectlonS’you can make is to connect readlng and wrltlngﬁu
'(p.i94) Good wrlters and readers develop because of the
freedom given by the teacher to become risk takers.
Students that are allowed to explore and experlment with
the printed word develop an,understandingvthat words have
meaning. The best writing has taken place because'a teacher
has allowed the students‘to explore their own ideas and |
become authors of their own‘text. |

Writing daily‘is‘especially cruclal for students who
come from homeS'where‘the adults do not write. In an
enuironment whereltheiteacher serues‘as a model, students
begin to understand the importance of writing. The teacher
can systematically teach the writing process by providing
the important components needed to‘produce quality writing.
Through the modeling'of,the.writing process, students can
begin to develop the skills necessary'to becomeveffective
writers. Graves (1994) reminds us that, ™ If‘we help

children‘take'knowledgeable responsibility in reading their



' 'own work ,we not only help the 'become effectlve llfelong

,‘learners, but we shlft the respo_ 'brllty for wr1t1ng to

them, where 1t belongs”( p.;xv1)
. { :

When talklng about currlculum reform, examlnlng the

"fp0531b111t1es w1th1n the school structure and framework are,'P}

_key factors in brlnglng about change.vI belleve personal

v151on—bu11d1ng is crltlcal 1n creatlng an env1ronment that -

allows us to examlne our roles as educators and strlve to
”;make our educatlonal system better. Accordlng to Mlchael
_-Fullan (1993),_ worklng on a v151on means examlnlng and

reexamlnlng, and maklng expllc1t to ourselves why we . came'

'1yj1nto teachlng” (p. 13) Personal v131on allows us to

, artlculate to others why we. thlnk that change is 1mportant.f

Block (1987) empha31zes that “creatlng a v151on forces us

'_i to take a stand for a preferred future”‘(p*lOZ) If my goal

as’ an. educator is to ensure that all students w1ll become
successful readers and wrlters, then examlnlng my practlcesf
‘1n the classroom 1s cruc1al 1n brlnglng about change. vf
I belleve that school restructurlng has occurred in
hmany schools across.the state but hasn t really made an '
dlmpact on the learnlng env1ronment. Accordlng to Short,
Harste and Burke(1996), currlculum reform can only be
achleved by shlftlng the teacher student roles and creatlng’h

'_an.env1ronment for»lnqulryg ;Teachers‘who,are thlnk;ng



about “true” reform really need to examine their beliefs

about how children learn.



LITERATURE REVIEW

The review of the literature on the development of
writing indicates that there are some key factors in
providing support for “at—riek” students. These factors
appear tb‘be the: teacherfs understanding of the writing
process, development of speiling, interrelationship between
reading and writing, understandingythe cognitive and
affective sfyles of learning ane affective conditions for a
successful reading and writing program.

Teacher’s understanding of thevwriting process

The first aspect of trying to feach “at-risk” children
is to examine the role of the teacher. ‘Teachers who become
observers of children’s learning'begin to modify their
teaching‘according to}the”neede ofithe students. Forester
& Reinhard (1989) reﬁinds us“fhat, the learning process
can become a co—creative'brecess‘between'the teacher and
learner. We learn from the children abouf how to acquire
knowledge and they learn from us as we model writiﬁg and
spelling. When the teacher’s role is viewed as one of being
a facilitator, students begin to take risks in their
writing. They begin to understand that making mistakes is
part of the learning process. By fostering a co-creative
}environment,‘Students andrteacher can work togethervto

ensure success in writing.



Effective teacher$ rgcognize the need to support
a program that will;aséiéﬁ-“ét;fisk” students in becoming
Successful'ét schédl.“Wﬁen teécH§fé allow their students
" to become active éarticibanfs in the writing process, they
begin to acknowlédge the éhild’svmethbd of leatning. Many
times teachers use an “IQ” test to determine a child’s
strengths. Howeverbaccording to Howard Gardner (1983), a
child’s intelligencé»should‘not be‘determined by asking
them to do isolated tasks. Instead, Gardner suggests that
ihtelligence has more to do With our capacity to solve
~problems and cfeaté“produdts in a context-rich,
naturalistic setting. By detefmining a child's strengths,
a teacher can design Cu#ricﬁlum that will enhance the
capacity of learning thfough‘a‘context—fichbenVironment.‘
During thé writing process, tééchers can become the
model to assist students in:becdming‘su¢ce$sful writers."
AcCording to‘Donald Graves 11994), “children need tO‘hear
the teacher speak out loud about the thinking that
aécompanies the procéss: topic éhoice,‘how fo start,
etc.”(p.43). The teacher can compose stories in front of o
the students ahd demonstrate the elements‘of writing. The
- teacher models the‘wrifing énd the students use the
information‘to_composé their own personal stories. “The

‘teacher writes so the children dan see the words and gives


http:etc."(p.43

‘a running nonologue ofdthinking thatgoes with writing”
(p.45).

The importance of.giving the‘children:running
- monologue is»to assist students in internaliiing the
’componentsﬂof,writing. Marlene’and Robert-McCraoken (1995)
state that the giving_of'thoughtsfand thejgetting of
thoughts are tuo important»components'in‘teaching'children‘
about the aspect of thelr language. Through a monologue,
children can come to understand the purpose of language and
begin to communloate by recordlng the;rathoughtsgln
stories. | | ) | S

A teacher’s understandlng of the types of actlvrtles
to promote commun1cat10n~1sklmportant The McCrackens
,(1995) suggest three major types of act1v1t1es Wthh
promote a thlnklng env1ronment 1) Act1v1t1es that provoke
thought while developlng the need to communlcate and the
desire to record,one s‘own thoughts, 2)-Act;v;t1es that .
teach ways that thoughts can be written doWn-and.ways to-
practice.thinkingvandvlearning; 3) Act1v1t1es .that teach
ohildren the functions of print and allow chlldren to begin
the natural ’proceSs of le"arnidng how to read and write.
Children in avthinking;andblearning~environment:are allowed
to explore language§and‘1eafn through"their own mistakes.

This'way of teaching'aIsQ allowsbthe”teacher to ‘become

10



aware ofvthe developmental stages that children go through
while learning to write. w
‘DeVelopﬁent bf‘spelling

TeachingFSpelling througn:a developmental approach
allows children the time'needed’tc‘become successful.
According to Marlene:and'Robert McCracken (1995), spelling
is perhaps the only skill that we expect children to
perform perfectly the first time. We accept the babbling
talk of a baby when they are first beginning to speak. We
encourage a child learning to walk as they stumble across
the floor even though we know they have not mastered the
whole concept. So why is it not apprcpriate to have
children make mistakes in their writing? If children are
‘to learn to spell, allowing them to make mistakes is
essential in their developmental growth.

When the teacher takes on the role of an observer,
they can begin to examine a child’s'spelling progression.
The literature indicates that all children go‘through‘
developmental spelling stages'in their writing. According
to Donald Bear (19906), studentS' progress in spelling can
be separated into three stages: alphabetic, pattern and
meaning. The alphabetic stage refersithe relationship-
between letters and sounds. The.pattern stage is present

when children begin to understand that some letters have‘an

11



‘affect on how other‘letters sound._ The meanlng stage rs“

'represented by the understandlng that groups of letters can
“have d;rect mean;ng,;It';salmportant for_a,teacherfto vlew-n
VSpelling.as ahoontinuousfnaturalaprogression.sstudentsWHO'v‘
are allowed the freedom to write without being 'requii:'Lred to K
spelideﬁerythingbcorrectlyfwill‘becone'risk takers.: '

According to Jo—AnnhParry»and David Hornsby (1985):

It is important.for the teacher to continue confidence .

building by showing chlldren'that everyone makes

mistakes and that there is an opportunity to correct.

them. If too much emphasis is placed on correct

spelling initially, then writing will be

crippled. (p.59) o ' TR

The developmentalaS§elling’theory‘also Sugdestsbthat’
inventive spelllng ‘can be used to determlne a chlld’
knowledge of wrltten words and can be used to- gulde
instruction (Invern1221,»Abouze1d, & Glll, 1994)?: ah
teacher can‘determine a child’sbstage of spelling -
development, lessons can'be.designed to help teachers
direct children’s efforts as they learn to read and spell.
Teaching strategies that examine the English language and
allow students to make discoveries about spelling patterns
is‘important. These self dlscovery lesson are much more
meanlngful and allow spelllng patterns to become 1ntr1n51c.

Chlldren who‘are given opportunltles,tovwrlte.dally, w1ll

begin to develop patterns~in'their spelling;-‘While

12


http:crippled.(p.59

- examlnlng these patterns, a teacher can determlne what has

"been learned and what SklllS are needed to 1mprove._lyj'

Research also supports the 1dea that certaln key words‘

can be taught to support the readlng as well as the wr1t1ng
program.. Marle Clay (1993) p01nts out that anchor words‘ -
':are 1mportant 1n a chlld’s readlng development. These_
fwords are not the.easlest‘to_learn=sovthey,must be taught
uinjcontext; I,{is,‘am,'come, see,,the,kwe, at, on,»look,r.
this, a,'in,”to,.llke, me, my,.and, here, up, go, it,yyou, l
of and that These anchor words w1ll be v1tal in the ‘
development of the'readlng.and wrltlng process. They w1ll
'be the baSeafoundationiand starting'pOintginvthe,teacher’s
currlculum development. | o |
Interrelationship between reading'and writing

The llterature supports the fact that readlng and
‘_wrltlng are 1nter—dependent on each other. “Although 1t is
poss1ble to read w1thout wr1t1ng, it is an 1mposs1b111ty to
vzwrltevw1thout readlng”‘(Parry-&-Hornsby,v1985,'p;67).
'leeading”andﬁwriting can‘both be'considered constructive
processes. When readlng, meanlng is constructed accordlng ‘
to one s own llfe experlences. In wrltlng, the wrlter' |
'composes the story through experlences that are constructed%”
by memorles or. thoughts that they have prev1ously | |

" experlenced; 'The meanlnguthatilsrCOnstructed,1nvboth'the'§r.

13



readinglproceSs‘and thekWriting process are dependent_on .
the life experiences of that person. |

In reviewing the literature it was found that reading
and writing are related even in their earliest stages
(Juel, Griffith & Gough, 1986). Instruction that does not
address the interrelationship‘between reading and writing
will result in little or novtransfer of;knowledge. i
Transfer is not automatic unless it is used in a context
that is meaningful for the student. For ekample, one week
students may pass a spelling test but Will not be able to
spell’the word corrzotly:the follOwingfweekvin their
writing. Accordlng to Frank Smlth (1985),,when we learn
new information it is stored in short term memory. The
dlfference between long-and short—termvmemOry:iS' |
organization. “Short term memory holds unrelated 1tems} but
long- term memory is a network , a structure of knowledge,
it is coherent” (p.42).’ The_transfer“of knowledge can only
“be achievedvif:thedlearner'understands’the purpose for
‘which'it.was‘originally obtained. Accordlng to T1mothy
Shanahan (1988), “if students do not understand that
reading or writing knowledge can‘be transferred; then there
is less;possibilityothat it,will transfer. Buildingfthe
”bridges is‘a'Vital.teaoher“role”"(p 641) Learners who .

actlvely use prior knowledge to create 1nformatlon in

14



reading and writing willnbe able to easily transfer from
one process to another. | ':

In another stﬁdy.Tiﬁéthy Shananhan (1984)coﬁpared
measurements of thé.reédiﬁg ahd writing components at two
grade levels. The readingsfésts édminiStered included
phonetic:analysis, reading comprehension, vbcabulary
knowledge and lastly a limited clozé test. In the area of
writiﬁg, two student samples were taken and analyzed for
average number of words, vocabulary diversity, and
organizational structure. The results concluded that
readingiand writing were related at both the second and
fifth grade. However, it did not suggest that writing
instruction was sufficient in teaching students to read.
The connection between reading and writing was that
students can bé taught the conventions of our language
through writing.

| Understanding the cognitive and
affective styles ofllearning

If reading and wiiting involve the same cognitive
structﬁres, it is possible that insffuction in one could
result in the increased ability in the other. The
literature reaffirms the idea that reading and writing are

are related.

15



Shanahan (1994) Sﬁatesl'
It appears that phonlcs knowledge is the most ,
important aspect of reading that relates to wrlting
‘;performance for beginning readers. Also, for beglnning
readers, spelling appears to contribute more highly to
the reading-writing connectlon than do the other
variables. (p. 475)
" This information allows us'te develOp curriculum that would
support a strong reading anderiting program interdependent
- on each other. The integrated instrﬁctional approach might
allcw for-marimumvefficiency-in both,reading’anderiting.’ |
According to'Marierclay‘(1994), a child cannot writeg‘
or'read'withcut haVing scme.skill at hearing sounds within
WOrds. There is also no chance‘of learning letter—sound
V;relaticnships without the ability te‘hear and differentiate
between sounds;.This ability to manipulate sQunds is called
" phonemic awareness. Patricia Cnnningham and Richard |
Alllngton (1994) state that, “a child’s level of
phonologlcal awareness 1s a very good predlctor of
beginning reading success”'(p.129). The‘llkelihood that a
’chlld will fall to learn to read can be llnked to the lack
of phonemic awareness.b Develqping phonemic awareness
through oral language is the first step in laying the
foundation for formal reading instruction. Interactive
writing is an actiﬁity whichfcan assist students in
developing the ability to hear sounds. The teacher orally

talks about what is being written on the board. The

16



emphasis is on listening for‘SOunds and.hon to form the
words. The etudents are actively engaged in the activity ;
by “sharing the pen” w1th the teacher and wrltlng the text
as a classroom prOJect. } | B
The literature supports the theory that writing plays
an important part in»the}eariy reading process; Robinson
(1973) using‘a‘battery of tests found that her measure of:
writing Vocabulary was a good predicter of‘reading
progress. Marie Clay(1975/1997) states that remedial
programs for’seVerely retarded readerskhaﬁe usnally
etressed‘writing as an aid to reading. The Students Who |
engage in the writing process begin todmanipulatevthe nnits
of the written language. Writing requires students to
attend to print and discriminate’tne differencestbetween_
letters and words. According to Clay:
Creative writing demands that the child pay attention
to the details of print. To put his messages down in
print he is forced to construct words, letter by _
letter, and so he becomes aware of letter features and
letter sequences, particularly for the vocabulary
which he uses in writing again and again. (p. 2)
In'order to learn to read, attendlng to the prlnted word is
cruc1al Reading requires the ability to dlstlngulsh the
difference between a word and a letter. A child’s ability
to pay attention to the printed word is‘required to become

a successful reader. Through the use of writing

instruction, a teacher can teach the skills necessary to

17



become successful readereiend Wrirers,_
Affectine cendiriene fbrea euccessful
readlng and wr1t1n§ program‘

The student who is viewed as an actlve partlclpants in
the learning environment becomes an independent learner.
Regie Routﬁan (1994) defines independence as the.learners’
ability to examine and monitor their own behaviors
throughout the learning process. In the writing process,
students begin to gain control over their own learning by
being encouraged to write about their own experienCes. When
children are in control of their own learning, they feel
safe in taking risks. Forester and Reinhard(1989)remind us
that, “The elements of safety and trust assure that
emotional blocks to learning are minimized and that the
lower layers of the brain will not give the‘shut—down
signal
but will give full play to curiosity and impulse to
explore” (p.30).

Students who take a personal stake‘in the writing
process develop ownership of learning. Ownership of their
own writing becomes the vehicle for fluency. The students.
are able to observe that writing is really nqthing more
than thoughts and conversations written down. The key

factor in the writing process is that the thoughts are the

18



actual expériences of the:child.' According to Frank Smith
(1985), the conventions,of the English language can be very
unpredictable and therefore difficult to comprehend. ‘
However, by using the langnage written by the‘child it
makes the conventions less confusing and easier for a child
to read. The comprehension comes frcm the children so it
is never confusing‘to them. |

According to Reggie Routman (1994), the climate of the
classroom contributes to stuaenté’ willingness to write.
The physical and emotional environment that is conducive to
the needs of children'allOW»them to take risks. Children'
who feel safe 1in their environment'begin to feel confident
about their writing. Allén (1974) writes that “learning is
risk taking”(p. 1). Creating an environment that fosters
respect and allows students to take risks makes learning
easy and productive. Students begin to understand that
risk-taking is part of the process of learning. By
encouraging students to become active participants in the
learning process, teachers can begin tc turn reluctant
students into enthusiastic learners.

A natural writing environment allows students to

begin attaching meaning to their knowledge baée. According
to Marie Clay (1991), writing provides extra oppOrtunitiesAF

for children to gain control of literacy concépts; By
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focu81ng on the aspects of wrltlngyvstudents can begln to
‘.make llteracy connectlons w1th1n their braln. Lucy ' |
McCormlck—Calklns (1986) states that 1f we look at how
‘chlldren learn oral language then learn1ng wrltten language”;
‘»needs to be done in the same way. Chlldren w1ll learn : -
“wrltten language by u51ng 1t for real purposes just as a
Chlld learns to talk R |
: The 1mportance of wrltlng 1n the classroom can

determlne the success as - a reader for many “at rlsk”’
vstudents. For many students wr1t1ng prov1des the
»foundatlon needed to become successful readers.b “The
) 1nterrelatlonsh1p between readlng and wrltlng has seemed.
“partlcularly s1gn1f1cant:for those students who have been
»called lear‘ningd;i»'s‘abled” (Routman, 1988, p 103) o
. Schedullng for the wrltlng 1s cruc1al in meetlng the needs

of those students w1th d1ff1cult1es. The natural languagel‘
g of a Chlld is predlctable and when wrltten down can be read
with ease by students w1th readlng dlfflcultles. So 1t is
1mportant to allow “at rlsk”rchlldren t1me to develop ‘their
SklllS as wrlters. Lucy McCormlck Calklns (1886) statesb
that wrltlng t;me needs to conslstlof long,periods of
writingvtime lnsthe‘coursecof-a day; This allOWS 'students
to take control of thelr own. wr1t1ng processes and they can -

ffbegln to develop strategles and plan for thelr wrltlng

: 20::“



According to Cunningham and Allington (1994f; iffwekonlyi
schedule short periods of-Writing time, we'should expect:
the pieces of writing to be bfief.’*Teachers will get
quality writing'piéces if scheduled blocks of time are sét"
aside durinévthe day for studenté to write.

Assessments are a cruéial part of the writing
process. Assessments based on a chiid—ceﬁtered‘Curriéulum_
~allow students to understand the writingvprddess and grow
as writers. Bonnie Campbell—Hill (1994) reminds»us that,
“if your primary goal is to nourish aétive)‘independent
learners who view learning as a lifelongvproCess,‘then '
traditional report cards and standardiZed fest results are
simply inadequate” (p.5). Good assessments allow a student
tobestablish personal goals in writing which will ensure
growth and success. o

The purpose of asseSsment is to colleét data that will
allow children to reach their goals in,writing;‘Likewise,
assessménts can also ser&e as a tool to improve'teacher
instruction. One of thé most powerful ways of documenting
a student’s growth in writing is the collection of writing
sémples. As stated by Lynn Rhodes and NanCy-Shanklin
(1993), “the messiest literaéy collections;‘bﬁt the richest
resources of information, are the stUdeht’s ongéing reading

and writing folders” (p.‘415).‘These assessments can be
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used by the teachér and student to determine growth in
writing. By using these writing samples, a teacher can
determine a students’ strengths ahd weaknesses in order to

adjust instruction and record academic gains.
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CONCLUSIONS |

In the review ofvthe literature; seVeral‘keY’elementsd
were»important in‘develeping a.wtitingeptogram designed tQ a
reach “at—risk” children;lTheSe key elements form the basis‘
| for this’broject. |

The'fifst key element disenssed Was the teacher’s
understanding‘of the writing process; A teacher who
becomes an observer of chlldren s learnlng will naturally
use that information to 1mprove>1nstruct10n.’The teacher
w1ll also refine the practlces of teachlng to meet the
needs of all the students so even’“at—rlsk” students will
be suceessful. |

The second element in designing a quality program was
the understanding ofdspelling stages and how this type of
assessment can be beneficial in creating lesson to support
low achievers. By understanding that inventive spelling
plays an important role in the developmental pfocess of
learning, a teacher can ensute thatv“at-riskf students will
not become discouraged.

The third key element discussed was an understanding
that reading and writing are related. Because reading and
writing are dependent, it is cruciel that a program
involving both needs to be established.'Theit inter-

dependance on each other allows a teacher}to combine these
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two processes to achieve long term transfer of knowledge.

The fourth element was the understanding that reading
and writing have similar cognitive processes. Phonological
awareness is an imertant skill which children who have
reading difficulty lack. A teacher’s insight into this
information can help them implement a strong program that
includes activities in phonics and phonemic awareness.

The 'final component of the key factors that support a
strong writing and rea&ing program is the affective
conditions of a classroom. Students who are at risk have
failed to become good readers. They lack the confidence in
themselves to believe that they can be successful. An
environment that allows students to make mistakes helps

them become successful readers and writers.
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GOALS, OUTCOMES AND LIMITATI»ONS

The goal of the project is to assist other primary
teachers in creating a classrobm of exceptionél writers
through the process of writing and publishing class books.
These activities included can also be eésily adapted to an
upper elementary classroom. The specific objectives of the
project are to: |
1. help other teachers understand the importance of being a
model of writing for.their students.
2; create a classroom éhvironmént that enhanées one’s
writing program.
3. schedule time to allow students to become successful
writers.
4. assist students in becoming better writers by
participating in the publication of classroom books.
5. provide activities which allows students to share their
published work with others as a celebration of their
accomplishments.
6. use assessments that will allow students to monitor
their own progress and assist the teacher in planning.

The limitations of this project involve teacher
interest and -their theoretical beliefs ébout'téaching
writing5 If a teacher dogsn’t feél comfortable with a

student-centered classroom;‘theh”this might not be

25



something they Would be iﬁterésﬁed in;trying; It is
important that a,teacher feelé oomfortable.in allowing the"
students freedom fo explore with language and become self%'
motivated. Tho project requires a teacher to take on the
role as a facilitator. If you are hot comfortable with a
student;centered‘ehﬁironment, you may what to start out
slow and try some of thé>activities ihcluded in the

.project.
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APPENDIX A
ertlng The Key to Success

A practlcal gulde to teachlng wrltlng
: in the prlmary grades '




Introduction

Each year we face the challenge of students entering
kindergarten and first grade unprepared for the tasks
that are réquired. As a teacher, experiencing the
frustration of trying to teach at-risk students is very
heart-breaking. These ideas‘and'lessons are a result
of trying to reach those students neediﬁg extra time

and assistance to become successful.

Thére is a variety of ideas to assist you in develqpihg
your‘own writing program. Management techniques and
assessment tools are also included to allow you to
implement writers workshop and track student progress.

~ Every lesson in this section was developed through the
need to aésist at-risk students in becoming successful

in reading and writing.
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Your role as a teacher in the
writing process

Teacher’s role. Yourvrespoﬁsibility as a teacher is to
provide many opportunities to éncourage yoﬁr students
"to write in class. Your students in this setting become
part of a community which encourages each other in
their successes as well as their failures. The
atmosphere is one of collaboration and discovery. 1In
this collaborative environment the students learn from
one another as well as you. This atmosphere of trust
and encouragement will allow your students to take
risks and share their written work with'othérs.
Establish a writing community. The key to a successful
program is to develop a community of writers in your
classroom. In this type of environment your students
will understand that they ars part of a network of
people to assist others in becoming better writers.
Your writing community is there to help and give
support whenever needed. Children who feel secure
within the writing community will be able to express
their feelings to others in a positive way. Your major

role is to create and maintain a supportive and secure
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environment for your students.

Modeling Writing. Your role as a‘teacher isbto
facilitate and introduce thé writing procesé through
modeled writiﬁg. Using a large piece of writing paper,
you write in front of the children to create text.
Modeling the writing process,to yourféhildrén will
allow them to see how language ié constructed. During
modeled writing, it is important for you to let the
students hear the process one goes through to write
something. Your students’ concepts about writing will
be formed through this modeled writing. It is important
that you understand that the impact you can make in
modeled writing will be crucial for your student’s
success when they begin to write.

Interactive Writing. In this type of writing your
students take an active role in‘writing. The students
create the text by “sharing the pen” with you. During
the lesson, you verbally talk your students through the
writing process while the text is being constructed.
Through questioning and direct teaching you focus your
students’ attention on the concepts about print

(Clay,1993) such as top-to-bottom and left-to-right
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directionality, capital letters; and punctuation;hYéu

‘can also use this actiyity.to teach'letter/sound *‘n

wcorrespondence and spelllng patterns.

B Settlng up your classroom to‘
foster.learning

‘:Display theiruwriting}iYour-classroom environmentelsda;

key element in the creatlon of a p031t1ve learnlng

.env1ronment Bulletln boards can become an 1ntrlcate

«part of the wrltlng process in the classroom.v Boards

v’des;gnated for-publlshed'storles‘encouragesistudents to_&

) write; If you allow students to submlt one . wrltlng per»f'

month to be posted on the publlshers wall they Wlll
become hlghly motlvated to contlnue wrltlng If f
gstudents have the opportunlty to flll your walls w1th
--thelr work thelr motlvatlon to wrlte w1ll 1ncrease.u
- So create»the ex01tement,for wrltlng through the.fc
.classroom enylronment Dlsplayrng your student’s work
rassures them that thelr wr1t1ng is valued 1n‘your |
’:classroom.f' o

-{Deyelopva wrltlng center. Another ‘way to encourace.yourl
vstudents to wrlte is by prov1d1ng a wrltlng center ;t
.jfllled w1th colored paper, envelopes,-colorful pen01ls,ﬂ



'clip art pictures, stickers, rubber stamps, wallpaper
- books and templateS'tonake their own envelopes. Your
}center should be stocked daily. Colored'paper can be
 purchased or donated by a locél print shop. Many

" hardware stores have_discontinued'wallpaper books‘YOu
can get for free or pay a;minimal amoﬁntof‘money fof
them. Thé wallpaper books can be;used‘for book covers.
Create a wdrd wall. Do yOur'stUQents often get
_ discduraged bécause they are‘uhéble to gpéil,the words
'uthey want to write? The word wall is‘a perfect solution
to ybur problem. A bﬁlletin,board ér chalkboard Can”be
used to create a wor§ wal1L A wbrd wall,is‘éésentially
a dictionary. The.woids‘can be,written down on sentence
‘strips and tacked on the wall orAchalkbOard;}This
allows you to change»words 6nce your studenfé kndw how
to spell them. Thé words én the wall can be high
ffequency orWordsvthat are frequently misspelled; If
you Write‘the words in,alphabetical order and in
different colors, your students will be able to easily
locate the words theygﬁééd;.Yourword wall is a
valuable resource for s£udénts in the.writing process

assisting them in moving‘into,conventiohal spelling.
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Creating time for writing:
writers workshop

Scheduling time for the process of writing. Your
writing schedule is an importan€ part of the success
your students as indépendent writers. A lohg block df
time each day for uninterrupted writing is essential in
the growth of your students. Your writing program
should be seen as a daily routine. A predictable
writing time_will allow your students to becoﬁe aware
of their own writing. Yoﬁt students will become better
writers by realizing that writing is part of their
'everyday life. Time is also needed to allow your
students to go through the steps of the writing process
(pre—writing, writing, revising, and publishing). The
process of writing can be taught effectively if there
is a regularly scheduled writing. Writers workshop is a
great way to encourage youf students to write because
it is part of a daily routine. The fbllowing schedule
can be changed‘accbrding tb the age group of your
students and the amount of time needed to finish the

writing piece. Some writing projects may take longer so

the schedule can be modified to meet the needs of your
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students. The chart below is a sample of a weekly plan

for writers workshop:
—
Monday: Teacher models writing and students develop writing topics.

| Tuesday: Pre-writing- Students begin 'writing‘based 6n the topic chosen.

Wednesday: Writing Conferences- Teacher conferences one to one with students
about improving their writing. Student may present to group for suggestions.

Thursday: Revising- Students rewrite their paper using suggestions from teacher and
other students.

Friday: Presentations- Students work on illustrations and present story to class.
—

Student topic choices are important. In starting
writer’s workshop, begin by having your students write
about events that have happened in their lives. This
writing activity is designed to help your students
understand that writers use real life experiences to
construct meaning. If writing is going to be something
they enjoy, then your students need to have choices in
what they write about. Every story will be unique and
will provide some personal insights into their lives.
These Stories tend to be the favorites among the
students. They tho;oughly enjoy reading about each

others life experiences.
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Presentations-sharing their work. Allow your students
to share their work with‘each other. This will
encourage them to continue to write. Author’s chair is.
a time when you gives students the opportunity to share
their work with their peers. Your students can then
give the author suggestions on how to make the story
more interesting. These suggestions can teach your
students to understand the importance of revising and
making something presentable to an audience.

Ideas for publishing student work
Personal experience stories.
Generate with your students a list of personal events
they’ve had in their lives. After the list is created,
have them write true stories about these experiences.
Type the stories on the computer and have the students
illustrated them. Assemble the stories into a book by
using a binding machine. Put these stories in the
library for others to read.
Group literature extensions. Group literature writing
activities involve all students publishing one book
‘cooperatively. After reading a literature selection,

assigned each student.a different part of the book to
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be reWritten;'For.example, yourvStudents can rewrite
 the three little,pigsvusing different'animals as the
characters;:Literature stories that have predictable p
Tktext‘arepgood for this type of actiVity;‘

Patterns in books. After reading a book with'a writing'
pattern, your students can recreate thelr own story

us1ng the pattern in the book 'It Looked lee Split

Mllk by Charles G. Shaw is a prlme example of a
patterned book. The students complete the sentence.
Sometlmes it looked llke a ___ | but it wasn’t a
‘T. The publlshed version of the}book isldone

.with white‘paint and'blue paper. Have your Students
paint pictures,of objectsdthey”might see in the‘clouds.y
'The plcture can be lamlnated and bound together u51ng a'
"book blndlng machlne | ’

Theme Books. Other books you can publlsh w1th your
vstudents can be based on a themes. Themes are an easy
Qwas of gettlng your students exc1ted about wrltlng;
l Treetop Publlshlng company(P O Box 085567 Ra01ne,'kf
Wlscons1n 53408 5567) makes profess1onally bound blank’
story books. The student storles can be- wrltten or

ytyped on whltevpaper_then glued ;ntosthe book; The;
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COmpany»sells‘onks With theme covers; as wéll as
‘blank COver‘éo your stﬁdénts can désign theirvbwn.
Flip Books. Flié booké are a great way for your

- students t0'writevabout.what they have learned. These
books are assembled by using five sheets of paper. On
each sheet,‘a faét is Wpitten based on the theme or
unit being studied. After the booksvare assembled your
students make illustrations to match the text.

Pocket StOries. To make pocket stories, have your
students create pockets-uéing construction paper. Next,
have them write a letter to someone or to a character
from a book. Display the pockets on a bulletin board
with the letters in them. This is a good activity to
display in the school office or around the community.
Scrolls. Creating a history sctoll is an excellent way
to teach your students about time-lines. Have your |
students write their life story onla scroll. The
scrolls are constructed by using empty toilet paper
rolls and long.paper. Have your students bring family
pictures to put onto theif history scroli. You can
photoéopy the pictureé so the originalsvare nqt ruined.

Have them paste the pictures‘onto their scroll as a
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time—line of events that happened in their lives.}The
scrolls can also be used for events that have happened
in history.

Shape books. Shape books are ahothér way to get your
students excited about writing} Your students can méke
shape books to correlate with the theme.you are
studying. The top cover of the book is in the shape of
an object matching your theme. Lined paper is cut into
the same shape as the cover. The students write their
story on the lined paper and attach the cover to
complete the published story.

Sticker Stories. This type of book is a great way to
get books in the home. Gi#e stickers to your students
that correspond with the theme being studiéd. Have your
students put a different sticker on each page of the
book. Instruct them to write one sentence or two
sentences describing the sticker. Staple the little
books together and let the students take them home.
Clip art stories. Give your students a sheet of clip
art that relates to an idea or theme. Have each student
select several pictures for their story. Glue the

pictures in the top left hand corner of each page of
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the paper. Have them write their stories using ideas

generated by the clip art.
Celebration of Authors

Balloon Launch. One activity to encourage writing/is a
balloon launch. Each child who writes a stoiy is given
a balloon. On the balloon attach a note that says: I am
an author at (school’s name). My name is and I am
in the | grade. If you find this postcard please
write a brief ﬁessage aboﬁt where it was found and
return it to : (school address).v_This activity is a
great way to reach out into the éommunity ahd maybe get
a few penpals.

Young Author’s Fair. The Young Author’s Fair ié a way

- to promote literacy. During the fair, students rotate
through literacy centers. Some examples of literacy
centers are: 1) Making a book mark 2) Publishing a book
'3) Listening to an author speak 4) Viewing and reading
books from other classes. The Children’s Author Network
is an organization that promotes local children’s
authors. The organization,has several brochures to
assist in planning fér én authof to come to your

school. They can be reached by calling (310) 545-9582.
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DiSplay wiiting'afound town. Displaying student work
within the school community,-local library, school
district‘offiCé are great ways to showcase your
student’é writing.

Assessments in Writing to

'énsure success.

Writing samples. Writing samples are a simple way to
track your student’s progress. At the beginning of the
year, have your students submit a writing sample to
you. This first sample becomes the baseline assessment
for the year. Then collect monthly writing samples for
each student in your class. These can be stored in a
three-ring binder. These samples are an excellent way
of keeping track of your students progress.
Periodically, you can réview the writing samples and
begin to design lessons to improve your students
writing skills.
Developmental stages of writing checklist. The
developmental stages vawriting'checklist assessment
can assist you in planning'for writing groups (see page
42) . Each child’s individual writing sample is analyzed

to determine the spelling development. This checklist
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will allow you to divide your students into writing
groups. By grouping your students, you can design
lessons‘that meet the needs of the group.

Sound and Letter Recognition. Sound and letter
recognition (see page 44) is an assessment that can be
used for K-2 students. Many students having difficulty
in reading lack souﬁd/symbol correlation. This
assessment will allow you to use this information while
engaging in interactive writing.

Rubrics. Rubrics are another way’for you to assess your
students. The rubric (see page 45)is an easy way for
your students to monitor their own progress in writing.
Your students will imprové their writing only if they
know their weaknesses. A well-designed rubric allows
children to understand the expectations of the teacher

and encourages them to become self-motivated.
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Developmental Writing Checklist

Student Name

N

Stage of writing : Date and sample

Scribble writing

Letter-like symbols

Strings of letters

Some beginning sounds

Beginning and ending

sounds

Beginning, middle and

ending sounds

Beginning, middle and
ending sounds with some

standard spelling

Standard spelling

*Adapted from Let’s Write: A practical guide to teaching writing in

the early grades by Nancy Areglado and Mary Dill.
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Sound and Letter Recognition Sheet

Student Name

Grade Age Teacher

Sounds:

Upper Case Letter Recognition:

Lower Case Letter Recognition:
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Student Writing Rubric

'Student Name |

Score:P  ‘_Score‘1‘ | score 2 “‘_2 Score 3
I have...  |TI have... I have... | I have...
v . e : e | Neat writing Neat writing
A drawing - Neat writing - g L ‘ ‘
' . 2 : | Spaces Spaces
Letters | Spaces - | Periods . ‘Periods
My letters go My letters are inZigzive Capitals
in the right beginning P g Inventive
direction. . sounds. o ' ‘Spelling
- Example: 1; .
: \ : ‘ |1 hav a cat. Example:
Example: ' Example: = : I hv a cat.
bmhaftr - {ihvac : '
Score 4 - Score 5 S Score 6
' ‘ - | I have...
I have... . I have... Neat writing
Neat writing Neat writing Spaces :
Spaces Spaces Periods
P P Capitals
Periods Periods | standard
Capitals Capitals - -spelllng“
Some . errors Few spelling Sélf— :
in spelling errors . . . |correcting
Self- Self- . Four
correcting e A SO
‘ correcting sentences
Example: Example: . - | Example: _
I hav a cat. :
It like milk ; haY a caF ad | I haye a cat.
e _ B it likes milk. | It likes
' milk.
We like to
play. He is
soft.
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