California State University, San Bernardino

CSUSB ScholarWorks

Theses Digitization Project John M. Pfau Library

2000

Encouraging motivation using songs and cooperative learning to
improve intercultural understanding

In-Ryang Park

Follow this and additional works at: https://scholarworks.lib.csusb.edu/etd-project

6‘ Part of the Educational Methods Commons

Recommended Citation

Park, In-Ryang, "Encouraging motivation using songs and cooperative learning to improve intercultural
understanding" (2000). Theses Digitization Project. 1754.
https://scholarworks.lib.csusb.edu/etd-project/1754

This Project is brought to you for free and open access by the John M. Pfau Library at CSUSB ScholarWorks. It has
been accepted for inclusion in Theses Digitization Project by an authorized administrator of CSUSB ScholarWorks.
For more information, please contact scholarworks@csusb.edu.


https://scholarworks.lib.csusb.edu/
https://scholarworks.lib.csusb.edu/etd-project
https://scholarworks.lib.csusb.edu/library
https://scholarworks.lib.csusb.edu/etd-project?utm_source=scholarworks.lib.csusb.edu%2Fetd-project%2F1754&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/1227?utm_source=scholarworks.lib.csusb.edu%2Fetd-project%2F1754&utm_medium=PDF&utm_campaign=PDFCoverPages
https://scholarworks.lib.csusb.edu/etd-project/1754?utm_source=scholarworks.lib.csusb.edu%2Fetd-project%2F1754&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:scholarworks@csusb.edu

IQENCOURAGING MOTIVATION USING SONGS AND COOPERATIVE

;«gLEARNING TO IMPROVE INTERCULTURAL UNDERSTANDING

N Pr"esénited] to the

Faculty of

“Callfornla State UnlverSIty’.'Ifaa;f""“'”

In Partlal Fulflllment

“xthe Requlrements for the Degr e

. In-myang Park



ENCOURAGING MOTIVATION USING SONGS AND COOPERATIVE -

LEARNING TO IMPROVE INTERCULTURAL UNDERSTANDING

A Project
Preseﬁted td‘the
v FaéUity Qf‘
‘Califorﬁia State’University,

San Bernardino

by

In-Ryang Park

June 2000

Approved by:

/5 24

Lynne Diaz-Rico E

. D, First Reader ¥ Date

‘Deborah Stine Ph. D, Second Reader



. ABSTRACT

In Koréa, English as a Foreign Léngﬁage‘(ﬁFL)
vglasses §t the juniorfhigh schépl'leVel havevfelied_onv
the gfaﬁmar frénél%ﬁidn'methodvfbr many décades in'draér‘
for students to do'well‘on thetentrance examingtions forf.-
'admission to coilege;1 Ahother bréblem is tha£ the'test—h“
‘dominated society pfomOtés thelidea that étddents.shéuld
vﬁot stﬁdy cooperatively; but rather competitively, byv |
meaqé of‘independentiy studying.. *

' The'pﬁrpose of this study is to explore the
_studenﬁs’ motivation using songs and cooperative,learning
to improve intérculturél understanding and to achieve
commﬁhicativé competence. The target level is the
English as a Foreign Language (EFL) intermediate level
students in South Korea.'

In this study, the use of songs as part of authentic
language‘acquisitidn éonsists of lyrics, instruments,
rhythm, and melody. These élements of songs stimulate
students’ interestvin language learning. The cooperative -
learning method works. with songs in EFL class -to maintain

- students motivétioﬁ, promoting'students’ accomplishing
intercultﬁral undérstanding and acquiring the five
language skills (reading, speaking, listening, writing,

and grammaﬁ). Consequently, it is possible for students

iii



uccessful second language acqulsltlon through
' understandlng the target culture and developlng the flve

language skills.
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‘JLQAdeaS_gnd7fee,;v,

””"fcﬁAPTERfONE:””INTRODUCTION*-v;'““’”

Background of the PrOJect

People are fond of 31ng1ng, from the tlme they are

al-&jbabbllng bables untll they become golden aged grandparents;jf“"r

InaKorea, although many students have trouble learnlng

| Engllsh in class, they are‘goodvat s1ngrng Bngllsh songsn'
'rf{Songs are drfferent from the’stlmull presented_in'language*“'r
'Qbftextbooks. | o
S lnterestlls“the orlglnal dynamlc‘of learnlng Both

Lg‘flndlng the source of 1nterest and stlmulatlng the motlve of

Jfllearnlngfforvst‘,entS“are,VeryflmpOrtant»factOrs'in-English

tﬁgas a Forelgn Language (EFL) learnlng Berger and Clark ;;,-.5

”j-,(1961)astate that music: 1s an- art the art'of expre851ng

_hr fghwmus;cal*sound: ytfreflects a

~1;varietyfofftraditionsf-places,land times It breaks downﬁ“

"fbarrlers among those who share 1ts rhythms,;sounds, and o

'81ng Engllsh songs in teachlng EFL 1n Korea may

ﬁ°ajbéfsuccesSful;1n lowerlng*students anx1ety and creatlng an.’77

| 'V:Latmosphere conduc1ve to fore1gn~language acqu1s1tlon

j;njf_j“

:.“gaddltlon to promotlng the students 1nterest 1n learnlng,‘

:fsongs can- be used to strengthen the covert use of the soundijfg'“

ujsystem;yrelnforce the~grammar‘and Syntax;-understand target

' culture, and learn authentic language.




The Role of English in Korea

English is becoming the world’s international language
for politics, sciences, technology, media, and higher
education. English is also the means by which Korea can
communicate with the world. English is the most powerful
language; it is becoming the necessity, not an option, in
Korea. One can easily find English anywhere in Korea
through signals, advertisements, songs, explanatory notes,
and so forth. English is also one of the most important
subjects in Korean schools. A good command of English plays
a key role in success, enabling one to enter a reputable
university, get a decent job and achieve promotion at the
workplace. For these reasons, Koreans invest a lot of time
and money in learning English.

English Education in Korea

The importance of teaching English has been widely
recognized in Korea. However, Koreans are still very poor
at usinngnglish after studying it for more than six yearst
beginning at the junior high school level. This forces one
to think about»what is wrong with the way Koreans study
English. English as a Foreign Language (EFL) classes at the
junior‘high school level haVe‘relied'on the grammar

translation method for many decades in order for students to



,'douell on the entfahce examinations?fdtqagmissiCn_to;anfha'
1 coliege, nct for the‘goal of communlcatlve competence xitﬁ?lh
1s>understandable that teachers 1n‘Korea have had few;
vchoices’but tc*make use'QfMthe grammarftranslatlon methcd;
vhct‘cniy‘due to the highgstudeht—teacher,ratic in classrocms,
‘but also due to the test-dominated society. This kind of -
vclassroom environment.ptevents'studentshfrcmvbeing”ekﬁcsed
to a~nati?e—like Englishhspeaking,envircnment.’ |
bAnotherjprobiem is that the test—dOminated‘SOCiety:

hpromotes‘theiidea that:studehts ShOuld‘ncthstudy
coopéfatiVely,vbut‘rathetfccmpetitivelygby mean of
1ndependently studylng _ This‘situationhpfeVents students

from developlng 1nterpetsonal relatlonshlps, psychologlcai‘
':health(fand soc;al competence‘w;th dlversebschoolmates;

fTheyucannot learnzhcm tc communicategeffectiuely( pfovide‘
‘ieadefship to‘a grcup; help the’gtoup mahe good decisiohs,"
build trust and understandfone another7s.perspectives{'g
ga‘Learnlng Engllsh not only involves learnlng the language
"itself, but communicating with others,‘and,‘by:so_d01ng,_'

' improVihgainterpersonalrelationships,'psychciogical‘health,
and:social competehce thrOugh the ccopefativelleafnihg‘4
method. This remains an importantvissuein English classes

in Korea.



Moreover, a huge problem is a peor classroom student4
teachef-ratio that makes it impossible for students £0'be,‘

: motivated‘and intereeted in English eveh before they are
fully exposed to the language. Every English class in Korea
is big, usually consisting of approximately fifty students.
Therefore, the time and attention that a teacher can give to
each stedent is‘very limifed. A teacher constantly talks
about the‘grammar, vocabulary, and translation of the
textbook;Ahowever, only some of the students can succeed in
fellowing'the lecture.

Park (1986) pinpoints the core preblems of Korean
junior high school students learning English. First, junior
high seheol students are not interested in English; they
think of English as being a difficult burden.  Second,
students are not satisfied with their English studies
beceuse the grammar and vocabulary of jﬁnior high school
English are very difficult. Furthermore, the usefulness of
English is centered only on the university entrance exam,
which has resulted in a lack of communicative competence and
negative attitudes toward English.

| “EFL classes at ﬁhe university level in Korea are also
focused on the development of reading and translation skills.

In most colleges in Korea, students are required to take at



least one English course to graduate. In these English‘
classes students use the reading-and grammar skills that
they learned at the junior high school for several years,
andvepeaking, listening, and writing‘skills are neglected.
As the result of tnis education system, students
cannot communicate erallyieven though‘tney are highly
educated in English.»-Theirrability to speak English is
limited because of the lack of communieative skills. I
- believe thatheachingiEnglish as a beeigngLanguage (EFL) in
Korea needs new strategies to be effective in having
students”achieve authentie English.

The Value of the Project

It is difficult for students to be motivated due to
their frustration asva‘result of exposure to such-a test-
dominated society and teachet—centered elassroem‘environment.
Stimulating motivation and eliminating the anxiety of
learning are important‘and necessary to English as a Foreign
Language (EFL) etudents. The English classroom environment
should be changedvbyvdeveloping‘varioue teaching methods
which can interest students-to:think'of‘English classes.as
interesting and exeiting. Furthermore, the emphasis in
learning English should not be on the language itself but on

the meaning being communicated. This can be actualized by



learning with new strategies father than of‘learning English
drills, such as “This is a pen” br “I have two pencilé,”
that aré meaningless and boring to students in the EFL 
classes. Providing abundant, rich, and authentic input in
the form of varied vocabulary, grammar and supportive
illustrations comprise strategies that can help motivate
students to listen, to talk, to read, and to think.

Learning strategies are defined as ™ specific actions
taken by the learher to make learning more effectivé”
(Oxford, 1990, p. 8), whereas learning styles are “ the
. general approaches studenté use to learn a new language,
which are the same styles they employ in solving various
problems” (Scarbella'& Oxford, 1992, p. 61l). Learning
strategies are considered to “reflect” learning styles
(Oxford, Holloway, & Murillo, 1992; P- 440).» Much of this
research on learning‘styles‘and strategies fherefore, is
based on students’ responses to questionhairés on how they
prefer to learn (Reid, 1987), or on what they actually do to
study (Oxford & Burry-Stock, 1995). Students usually use
certain styles and learnihgvstrategies to make seﬁse of what
they perceive. One important strategy is to increase
students’ enjoyment and relaxation while learning. This can

be accomplished through the use of song.



Y“People listen'to sOngs almosththeir.Whole life,
'students really like to s1ng Some.students‘Can-easilyv

memorize pop songs, even though they are not good in an

v'nuEnglish class because they like a song and find 1t

"1nterestingt‘ Songs offer an opportunity for drills w1thout
"‘the‘monotony,‘ Drills are made pleasant by factors: of rhythm,'
'»melody, and emotional interest (Claerrf& Gargan,‘l985).
Using songs‘tO'teaCthFL canleliminate students' anxiety_and
createlan effective'learning for foreign language:g
'acquisition, “Murphey (1992):explains thatvmusicfisv7,
everywhere and that all stndents.have musical talents. ‘The |
advantage of musical materialsbis'that they are so readily
available to'the teacher, and so‘immediatelykmotivational to
stndents. Moreover, music reflects the target cnlture,vl
'incorporating history, people's lifestyles and emotions.
Therefore, students can use music to overcome the,cultural‘
differences in‘learning EFL.’ This is an important:strategy
yfor teaching EFL students.

‘This project is designed to‘address‘learning English’
via.songs and media (visual‘aids, video,'camera recorder,
‘and.so‘On)‘alongrwithICOOperative learning methods and'
_employment ofvcross—cultnralgpedagogy for intermediate,level

students in Korea,’tohencouragelthem_to use authentic



language. There are many pedagogical methods and materials
which teachers can use to motivate students to learn English.
The use of various teaching materiale'will provide an
exciting as well as practicel environment, and through well-
planned and organized teaching, uninterested students of
English can be motivated intrinsically and think of Englishv
as interesting and exciting.
Target Teaching Level

My target level is the intermediate level student.-
Why this level as a target? The intermediate level of
étudents is of crucial important. In contrast, the
beginning level studenﬁs have high expectations for learning
avnew foreign language and this is motiﬁating in itself.
'However( at the intermediate level, studentsvface the
"bafrier of difficulfy.in language learning and'feei bored as
they to continue learning the language. This projecf
focuses on increasing active participation ofistudents‘by
singing songs, and by providing other visual informatien.
This»may ne beyond the capability of students at the
beginning level. If students are in the advanced level,
they need more of an academic approach. Therefore, I will

target the intermediate level student with this project.



'l; Summary of Readlng Challenges and Proposed Solutlons -

Learnlng Engllsh w1thout understandlng the culture ofgf;

"Lfthe target language leads ‘to- 1neffect1ve educatlon.glw:’
‘Learnlng=Engllsh_1s not justfabout acqulrlng_a.fOreIgn.ff"ﬁ

‘Qlanguage, 1t 1nvolves learnlng a culture Wthh reflects_fff;:l

‘soc1al~llfe, hlstory, and S0 on In Korea,vstudents learn I

"fiEngllsh w1thout understandlng the Amerlcan culture

':ViTherefore,:when studen stcommunlcate w1th natlve Engllsh

‘ilpg_kers, they experlence 1ntercultural dlfflcultles such asgﬁ.‘

ilmproper vocabulary or sentences;f Students‘then must 1nyestfyf'
fthelr‘money andvtlme to overcome thls dlfflculty.and learnr
l;Eﬁglléh from a natlve Engllsh speaklng teacher 1n a prlvate
Jlanguage 1nst1tute‘ | | :
| ‘.Successful Engllsh educators‘seek to understand:the
',5cultural background of thelr students thus creatlng af;ffhfff
lcomfortable env1ronment that supportsnlanguage learnlng
"Muslclls}avunlyersal language It breaks down barrlers
’famong those who share 1ts‘rhythms,vsounds,'and”emotions;ﬁfr”f
lfits.unlfylng effect extends across tlme,inatlons;:races;hand,
2-lndlv1duals (RlchardvAmato,31988) | Students should feel
.comfortable as they learn Engllsh and understand the culture”
fln order to have effectlve languagerlearnlng ThlS prOJect

aims to 1ncorporate understandlng of Amerlca S hlstory,.o



social life, and other Cultnral features, thusvincreasing
students’ desire to leatn English.

Concentrating only on grammar and‘reading‘in a class
causes an imbalance in English learniné. When-Kcrean
students encounter a native English speaker, they‘feel very
uncomfortable in speaking Engliah. 'Even though learning
iangﬁage is fcr ccmmunication, students cannot understand’or
speak Englisn becanse of the imbalanced English learning
system in Korea;3 |

Instruction:nith songa and media (visnal aids; video,
.camera recorder, and so on) attracts the students’ attention
and‘augments the skills-of grammar, reading, speaking,
listening, and Writing. The goal of language acguisition
via communication skills will be addressed.

Korean students are Very competitive or
individualistic‘because they want to survive in the test-
dominated society.v Therefore, to encourage students to have
’interpereonal relationships, psychological health, and
‘social ccmpetence, the cooperativevlearning method is
necessary in Englishvclasses‘in Korea. This method
enccurages students‘tovstrive to achieve, while building
more positive and supportive relationships and develop in

healthy ways such as a sense of well-being, self-esteem, and

10



'the ablllty to manage stress and aduer31tyr
:1;!vStudents are not motlvated by borlng‘classes and
- textbooks, the? cause‘students to lose thelr 1nterest and
~concentratlon 1n learnlng Engllsh Mu51c'awakenS'1nterest
' durrnglanguage learn?né ‘Songs can stlmulatevstudents to o
fgreaterloralfpartleipation1(GaroiafSaezi-l984),,sAsgstated,i;
'l;belieteithat muSiccah_cauéé1errfs;uaéhﬁsf;éhgiéiy}ift
. createvo031t1ve attltudes, and‘help‘them?éﬁjoyllearningx1.
l“Engllsh | i | B
| Objectlves of the Progect
The objectlves for teachlng Engllsh through songs by
means of oooperatlve learnlng methods in teachlng EFL are:
v*theﬂfolloWing:‘ll)‘tofproVide;enjoyablevandveffective-’“
Vactivitlesfin,thefEFL-elassrooﬁffCZY“to:deuelopla
lsupplehentary teachlng naterlal gulde for 1ntermed1ate level
7dschool teacherslln‘Koféé,-(3).to create an‘atmosphere oleow
‘}affectlve fllter through the use of songs in the EFL |
,,classroom;“(4)"to mothate.and:encourage‘students toléérnio
.‘_Cthegfourylanguage:skillsf(listening,"speaking; reading;}aﬁd L
writingjfh(SWtofencourage students'to‘interaothwithfoeers
[in thédclaSsroom, and therefore foster the four language
skills}and(G) to. understand Amerlca oulture through songs

and achieve.authentio language.

11



Purpose of the Project
This project investigates ways to learn the four
skills of English (reading, listening, speaking, and
writing) by incorporating a cross—cultural prospective. 1In
this project, the four skills for learning English will be
developed at the same time via songs, media (visual aids,
video, camera recorder, and so on), and the cooperative
learning method along with understaﬁding of the target
culture. Students will have chances to use the authentic
lanéuage due to intercultural understanding through songs.
The Content of the Project
This project consists of six chapters. Chapter One
presents an introduction to this project. Chapter Two, the
review of literature covers five important concepts in
language learning with songs; students’ motivation,
relafionship between language learning and songs,
cooperative learning, authentic language, and intercultural
understanding. Chapter Three, the theoretical framework
that unites the main concepts involved in language learning
with songs is presented. Chapter Four describes the
curriculum design of this project. Last, Chapter Five
indicates how results obtained from teaching units can best

be assessed. The Appendix contains have the lesson units

12



that can be used in the actual clas ses 5
|  The ~S:.ignificancexof“- the “\‘éroj"e‘cﬁ‘
.ThlsborOJect w1ll help to develop lesson guldes and
‘ materlals for teachers 1n order that they may - motlvate |
o students>ViarSOngs “ The cooperatlve learnlng method also ls
bf:empha81zed to conquer-the barrlers of EFLlclasses such as:fls
’g‘low self esteem, lack of 1nterpersonal relatlonshlps,»lost
:bof soclalvcompetence,‘etcv> Moreover,‘understandlngathea7
r_f’target cultnre throngh songs w1ll enconrage stndents to-nsev‘vv
‘l:authentlc language. In‘thls‘way; EFL teachlng 1n Korea nayv

“3vbea1nv1gorated:*f‘v




CHAPTER TWO REVIEW OF THE LITERATURE

Motlvatlon R

'TETinffddﬁction;'u;fr;.~ff7:v'“

’»7%;;1}Mativatidﬁfﬁas}beéﬁ*widely;acceptéquyfb@th;téabhérs];ijj?"

~ and researchers as one of the key factors that influence the '

Brown (19805

«jake acflon 1niorder to achleve a goal lclaims

'fhhthat motlvatlon 1s3probably the most common catch all term .

.-ff;for explalnlng the success or fallure of”v1rtually‘any

 success of second language and foreign language learning.

'ffcomplex task Motlvatlon plays an 1mportantﬁrole in languagefafr,

'F“Tﬁacqu1s1tlon as 1t does 1n other human behav1ors Gardner, ~+-_¢3

Tlanguage learnlng 1ncludes an effort a"' sh_totaoh;eve theif

TVQtLalonde;5and-Moorcraft (1985) say that motlvatlon 1n‘fore1gnfwho“



f»lnternal forces that determlne the goals of.a pereon or“f
:”:‘animal” (Sutherland 1995 pr 282); Motlvatlonrls,a"fv
‘supposed dev1ce and 1s therefore 1nferred from behatror;»lnj
“bthe educatlonal reeearchkdomaln, the mostreas1ly | |
_‘qdantlﬁlable»behanor ;e‘academrc perfOrmanceivbut ;hef.
'trelationshioe‘between}motfvation andacademiovperformance}f
aretééﬁpieg; heoéuéehéQQrf-Stﬁdentfhas aldifferent_léjelkbfbf
fnteliféence,?'Ae'a rééuit;”iﬁQéétig;térs_éréindebtea to -
V»infer.individual‘differenoesin"mOtivation frOm*a'.
w?oombination"offotheg:éﬁbooeedfdeﬁises”snchoas attitUdee;
'fntereete;»perceived'goals;'raiuestandfeimiiar=eelf—reported
details (Breen &'Lindsay; 1999) . | e
;dGardner, Lalonde, and Moorcraft (lQSS)haseert'thath
vmotivation is compOsed~of'four elementsf‘a goal' avdeefre to
}attaln the goal p031tlve attltudes toward learnrng the f'
.»ianouage,iand effort to that effect Howeter;recently,
fEintriCh andvschunk (1996)‘have drawnlattentionhto a
~fundamentalfshift.in_thehfield‘of ﬁotivation byvstatind that
:dmotivation isno'longer*seen aa a reflethon,ofvoertain. |
'fiﬁﬁer'fbrCesveuoh ae-instinCts;'Volition,"wiii;‘and'thSioalf
: energy; nor a’ functlon of stlmulr and relnforcement
Pintrichvand Schunk | (1996) cla1m,that motrvatlon‘lnvolyes

various mental prOCesses'lnvthe'prOCess—oriented perspective.
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This‘leads to the initiation_aﬁd maintenance of actions as
.fhe process’whereby goal-directed activitieé. e
Motivation can be described in two broad categories{
extrinsic and intrinsic. This is shown in Figure 1 (Eggen &'.
Kauchak, 1992).
'figﬁre 1.vThe Relation of Extrinsic and‘Intrinsic Métivation

(Eggen & Kauchak, 1992).

Motivation

Extrinsic motivation o - Intrinsic motivation

(reinforcement) : : ' (need)

Extrinsic motivation. Extrinsic motivation refers to

motivation that comes from outside the learner, such as
motivation resulting from feinforcemehtlthrOugh'grades or
other rewards (Eggen & Kauchak, 1992). This describés the
p:oéess of satisfyihg a desire of reinforcément, which is
related tb the learning activity, but is not satisfiéd by
the learning itsélf.‘ An example of this would be a studeht
wﬁo acqui;es knowiedge in ordér to obtain high grades.
Howéver, because all motivation ultimately derives from some

)

intrinsic need, students simply distinguish general
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disposition to learning for its own sake from other reasons
for learning (Brophy, 1983). Studies which have
investigated motivation in task-specific situations have
shown that”engaging in tasks for their own reasons results
in better quality output than engaging in tasks for reasons
that have an outside cause (Brophy, 1983). A Token
Reinforcement System is one of the programs utilized to
stimulate extrinsic motivation of students in classroom.
This token reinforcement system can help students to have a
positive outcome in both academic work and classroom
behavior. The tokens may be points, holes punched in a card,
chips, play money, or anything else and these should be
given out fairly to the students for rewards (Woolfolk,
1998).

Intrinsic motivation. Intrinsic motivation is a

response to needs that exist within the learner, such as
curiosity, the need to know, and feeling of competence or
growth. Intrinsic motivation is always linked to biological
dfives and, in the learning context, refers to learning for
its own sake. Entwistle and Wilson (1977) suggest that this
approach to learning is directly linked to cognitive origin.
An example of intrinsic motivation would be students who

study history just because they want to know about the past,
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or someone who is motivated towards choosing a career which
involves én interesting work assignment.

Extrinsic motivation is motivation to do something
because of an external reward that may be obtéined, while
intrinsic motivation is demonstrated when one does something
because one gets enough rewards from the activity itself.
However, both extrinsic and intrinsic motivation can be
evaluated as high and low depending on the value piaced on
that goal and the extent to which a person receives
satisfaction from attaining it (Breen & Lindsay, 1999). For
example, someone who places a high value on learning in
order to attain recognition'from teachers has high
motivation providing they receive this reinforcement. So,
in many circumstances, goal values will depend on both
venviroﬁmentalvand'intrinsic factors.

Student Motivation

Student motivation naturally has to do with students’
desires in the learning process. But it also concerns the
reasons or goals that underlie their involvement or lack of
involvement in academic activities. Although students may
'be equally motivated to perform a task, the sources of their
motivation may differ. Brophy (1987) describes that student

motivation to learn is a student tendency to find academic

18



w-fj7learn mea siworklng toward learnlng goals

“_ act1v1t1es meanlngful and worthwhlle and to try to derlveyﬂ’

'the 1ntended academlc beneflts from them _.Motlvatron:toﬁ”““

A student who 1Sf1ntr1n81cally motlvated undertakesnanwfili'"

: act1v1ty for 1ts own sake,‘for the en]oyment 1t prov1des,,fs -

the learnlng 1t permlts, or the feellng offaccompllshment;ithfffghd

ll*QeVOkes (Lepper, 1988) uAnyextrlnslcally-motlvated.student*fﬁ

A_Lperformsuln order to»obtaln some reward or av01d some

"fpunlshment external to the act1v1ty 1tself such as grades,_f~:

"l{itlokers,,orhteacher”appyoval (Lepper,.l988)

:;The term motlvatlon to learn has a sllghtly dlfferent ?:v
‘fgmeanlng | It”rs deflned by one author as the meanlngfulness,fd
?“wyalue,.and beneflts of academlc tasks to the.learnerb;}}f:;tf
”gregardless of whether or not they are 1ntr1n51callyil.:
t“}lnterestlng lMarshall 1987) Ames (1990) also deflnes that.;
'llmotlvatlon to learn 1s characterlzed by long term, quallty'

'*”1nvolvement 1n learnlng and commltment to the process of

”A,glearnlng

Accordlng to Brophy (1987){‘motiyatlonetohlearn7i3d%:bt

ﬁh:competence acqulred through general egnerlence‘but | '

’""stlmulated most dlrectly through modellng,loommunloatlon ofvw
fexoeotatlons,vand'dlrect ;hstruot;on;orisoo;alizationshyf:t”:‘

‘;fSignifloant’others,:eSbeclallyfparentssand'teachersQ‘The“
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beliefs teachers themseives have about teaching and learning,
and the ﬁature of the expectatigné they holdifor'students,
also exert a powerful influence (Raffini, 1993). For
example, children’s home environmenté shape the initial
attitudes they develop'toward learning, énd raise a sense of
self-worth, competence, autohomy and self-efficacy. Once
ghildren start school, fhey begin forming benefits aboutv
their school-related success and faiiure.

IhtegratiVe and Instrumental Motivation

One of the better known studies of motivation in
secgnd language learning.is Gardner and Lambert’s. Gardner
and Lambert (1972) introdgced the two concepts, integrative
and‘instrumental'motivation. Integrative motivation is seen
in a display of positive attitudes toward the target
language group, with a possible intention of integrating
into that group. It deais with the individual’s desire for
cultural or linguistic integration. That is to say,
ihtegrative motivation refers to the learner’s desire to be
accepted by the speakers of the foreign language.
Instrﬁmental motivation is motivation to iearn the language
for an instrumental, préctical purpose. Instrumental
motivation refers to the functional reasons for learning a

language such as getting a better job, earning more money,

20



~'*.‘_‘“or enterlng college or graduatlng from school (Oxford 1996)ﬁtg

~}“'1nfluence"second language acqu1s1tlon.,

B The 1nstrumental 1ntegrat1ve dlstlnctlon 1s somewhat s1m11ar7

“‘to the extr1ns1c 1ntr1ns1c dlstlnctlon, but they are not v57la

];1dentlcal both 1nstrumental and 1ntegrat1ve_mot1vatlon are'f;]l"

3]_properly seen as subtypes of extr1n81c motlvatlon, s1nce

_h”\both are concerned w1th goals or outcomeS'(Schmldt Borale,,5bﬁbuﬁ

| & Kassabgy, 1996)

'w;Motlvatlon and Language Learnlng
g A close look at the llterature reveals thatvmotluatlon
fplaysvahkey role 1nblanguagellearn1ng \Motlvatlon 1s h‘ |
vﬁhcrltlcal 1n a language classroom because enhanced:notlvatlone
hldwrll result 1n bettervstudent attltudes, Wthh ulll‘brlng

NV_tabout ach1ev1ng the goal of learnlng a language Several

3dtresearchers have malntalned that the“narrow focus of the

- variables that

1“<>Garden,‘Lalonde; and Moorcroft (1985) also researched-d

-ftxthé relatlonshlps anong attltudes, motlvatlon, and language
faptltude to‘second language learnlng Th1s study showed theih 8
‘1nfluenceof the factorskln‘the rate at whlch second
ﬁlanguage materlal Was learned o ngh‘aptltude learners g‘.u‘

ft ?seemed to be able to absorb the materlal better)i ThPS'gb¢th‘f.
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aptitﬁdé and attitudinal/motivatioﬁél CﬁaracteristiCS'
influehéed the rate oflearning} ‘On‘the othéi hand,
,reseafChérs fouﬁd that iny.th¢‘aftitﬁdinél/ﬁotivatioﬁai
étfributes pfedidted hbw well iﬁdividuais reacted‘to.g‘fask,
 In othér,wo?dsgyfhose.individuals who have‘the high le§el of
éttitudinal/motivationalbéttributes Qérked harder;to acq@ife
'thé material;' | |
Researchéfs‘have'studiéd about tﬁé'conﬁéctibn betweeﬁv:

motivaﬁion and languége‘iearning. Oxford'(1§96) agrées thét
ihtégrative mptivation.isumuch mofermeaningful for immigtant
languagé learneréywho:must-learn'tovlivé_in the héw‘cﬁlturé |
and ¢ommuﬁicate>fluen£ly in the targéf.language, éuch as EsL
learnér;;‘than for mosf‘foreign’langﬁage learners, who are
 ;se§arated’in space and attitude‘from the'ﬁaréet culture‘ 
.Gardne£>(1988).also aéserts that integfétiVe motivétion is
positively assoéiated With secbnd langué§e achie§emeﬁtvand’
integfa£ivelysmotivated‘léarnefsfare,SucceSSful because;they
are aétivevléarners;- |

‘;:CfOQkés'and Séhmidt’(l991)ide$cribed}thé relationéhip'
betweén»ﬁotivation and L2 learning at four different'leQels;
First, attentiveness éndmotivation afevéloéely félated a£
the micfd{level, which deals with motivatioﬁ‘effecﬁs'on the

cognitive pr§cessing of 12 stimuli. Second, motivation'is
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important at the classroom level, especially when these
”eriteria;are'met (l)vapproprlate prellmlnary reﬁarks“are‘
,jlneerporated 1n the lessons, (2) actual act1v1tles are' o
'afrelevant.to~theustudents;.(3):appropr1ate feedback 1svg1ven;f
vl4) attentlonlls glven to make sure the students‘ Self—m
i Pereeptlons are posrtlve, and (5) 1nterestlngbmater1al‘1svl
‘prov1ded. Thlrd at the syllabus/currlculum level prOgramSé‘
ddthat contlnue tobﬁeet the students needsvare,,lnturn,hﬁere"
;»motivatlng Flnally;vat the“long term learnlng leuel |
toutslde‘thevclassroom, the:motrvatlon-ofstudents.lsvseéﬁ'in
.fthelrsuse_of strategies te'eOntaet'andvsustainrlnteraCtlon,l
vw1th natlve speakers of the target language |
v‘Strategles for supplylng extrln81c motlvatlon do not
atteﬁpt to 1nerease the Value that students place en the;pit
‘”l\language learnlng 1tself but rather to llnk successfulb
'”dlanguage;learnlng'ulth'aceess‘topValued rewards. ‘A primary‘
}and 1mportant responslblllty of teachers‘ls to transform an

‘1n1t1al extr1n81c motlvatlon into a permanent 1ntr1n81c one‘

uqutivatlQn,andeInterculturalfUnderstanding
.fCulturelisdnetiajunidinensionaleencept7asffarlas
-concerning’metlvatibnll,lt'hasfbeen definedvbyhvariouszj‘
_researchers;lnsanumber'ofdifferentaWaysfvaetions of

,vvnatienal,Culture‘tYpically include'shared social meanings;‘



symbols; values, beliefs and understandings (Perera &
MatheWs,‘19§O). "All of these are reflected ianofstede’s
(1986) definition'of‘culture as the cOllectivevprogramming
of the mind, which distinguishes the members of one group or
category of people from another. |

Gardner (1979) deueloped a SOCio—educatlonal model
that stated that languages‘were unlike other school subjects
'rn that language learnlng 1nvolved learnlng aspects of
:behav1or representatlve of" another cultural group - Thus,
.'attltudes toward the target language communlty would, at
least partly, determine success in language learnlng
(Gardner; 1988) .

.(Brown_(l980) acknowledged'the wealth of research that
has shown thatimotivation‘is undoubtedly a key in the
learning process.) He.further explored the meaning of
‘motivation, referring to Ausubel’s study (cited in Brown,
.1980) of the six needs‘of humans that form,the basis ofvthe

concept of motivation.
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Table 1. Human Needs Form the Basis of the Motivation (Brown,

1980)

Need ' " Definition

Exploration ‘Seeing “the 'other side of the

mountain,” probing the unknown

. , _ ) ) ) . ’ B _
Manipulation Operating to use Skinner’s term on

the environment and causing change

AétiVity Movement and exercise both physical
and mental -

, To be stimulated by the environment,
Stimulation o : .
‘ by other people, or by ideas,

:,thdughts, and feelings

To process and internalize the results
of exploration, manipulation,
Knowledge a@tivity, and stimulation, to resolve
‘| contradictions, to quest for solutions
to problems and for self-consistent

| systems of knowledge

The self to be known and to be
Ego enhancement

accepted'and approved of by others

This motivation can be seen as global, situational, or task-
oriented. All of these play a part in any one individual’s
learning process, although some may be more important than

others.
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"5t1995 ;p‘41) model thatwaSSerts that the degree of a

Dornyel (1990) showed that each type of motlvatlon

(1 e . 1ntegrat1ve and 1nstrumental) was made up of sub—f~"'

Z'l}systemspthat overlappedﬁrn the area,ofjwantlngVtoulntegrate¢**»”

'linto‘a]ﬁeh-COmmunity)y;itucan:be.said'that-such;avdeSlrsffouy
in,t.egi:até"wouid’ be ihstfameﬁ'f,al in natar‘fe’ because of the
students':lnablllty to nlngle wlth the L2 natlve speakers;f
Mand asslmllaterln the target language culture Thlsawasuffﬂ?

“ jaflsjo,.s.t:r_ev_ss_ed by Graham-‘ (1984 ) He.dr;ew a dlStlnctlon

,hetweenfasslmilative.notlvationlandllntegrativeimOtivation;i::‘
:show1ng that an 1ntegrat1ve motlvated person could have'a |
:des1re to establlsh ausoclal relatlonshlp w1th the targetx4v

‘culture;wlthout.actually‘contactlng‘1t; :A perSon.who 1sf:

| a551mllat1vely motlvated however, would necessarlly have to»-Vz?

contaCt the target culture ;5’”""
Schumann (1978a) has developed the acculturatlon (“theﬁ ;

lﬁprocess of adaptlng to a new culture” 1az RlCO & Weed fd

:‘vlearner s acqulsltlon to the target language w1ll depend on

- the degree of hls acculturates to the target language group u g

Integratlvely motlvated students 1n as a forelgn
flanguage learnlng context have more general 1nterests 1n the y
newfculture They tend to be 1nterested 1n the language of

fthe target culture and the people who speak 1t They also.



shOw'an‘intereStiinsthe:cultural~andeintellectual‘valuesin”
: that are conveyed 1n.the targetvculture and are motivated by
’.the stimuli they receive through thelr language’and u31ng
the target language These students eXhlblt a des1re to -
‘meet new challenges and to broaden their worldView.to ‘avoid
"pr0v1nc1alism;‘ = “

Summary'

(Motivationlplays'an importantvrole in languageh
acquisition; yVMotivation.in a fOreign’language inCludes_the
:effort‘andvdesire’to}achieve'thevgoal of learning the
‘ilanguage and’a:positive_attitude-toward“the‘learning of the
vlanguage. vIn'other'Words, motivatiOnvrepreSentsohOw muchha
learner’ﬁakes an effort to achieve the'goaldbecause of a
.w1sh to learn a foreign language Moreover, a motivated
'person could have a. deSire to establish a soc1al |
-relationshiﬁvwith the target culture”without actually
contacting'itle Aperson‘who'isasSimilatively motivated,

h would necessarily haVevto contact‘thebtarget culture.
Therefore,_Culture isaa»vitallcomnonentvin language -
k learhing};the,desire to understand,_toyaSSimilate to, or to
use the'targetculturefOr one’S'ownfnurposes is'a nrimary>

drive or force underlying language;acquiSition‘efforts;
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Song and Language Learning

. Importance of Songs in Language Learning

-,'Most teachers have experienced the feeling that their
classes need a.change of pace to keep the acti&ities from
becoming too roﬁtine and predictable. One answer can found
in the‘use of songs in the lésson. If teachers plan to
incorporéte songs into the curriculum on a regular basis,
the songs become a learning deviceito réinfofce important
curriculum aspects such as development, grammar and
vocabulary acquisition, cultural sensitivity.

Maley (1982) lists three kinds of advantages of the
use of mqsic and songs in language learning: music is highly
memofable because it createé a state ofvrelaxed receptivity;
its repetitive rhyﬁhmical patterning‘reinforces language
learning; and its messages touch‘deep—seated emotional
aesthetic chords‘withOut loss of motivation. It is highly
motivating for young learners because it represénts powerful
subculture, with its own mythology and rituals. Songs have
a motivation appeal to rélease unsuspected‘posifive energy
for language learners. The use of music and song in the
classroom can stimulate positive associations to the study

of a.language.

A closer look at the use of songs in English
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S classrooms reveals several advantages Flrst songs can

bidfiprov1de learners w1th a good source of comprehen81ble

nystructural 1nput Sorry Seems To Be The Hardest WOrd by

ﬂi_Elton John (Murphey,p1992) shows some practlcal examples of-:;»-

filcomprehen51on through repetltlon such as»“What"have I got t0~y.?:.

de“ddo make YOU love me°7 and “What do I do to make you care?” RN

>7”Krashen and Terrel (1988) propose in the Input Hypothe81s f

”ffﬁthat language acqulsltlon occurs through 1ncreased

.”¢1;“¥comprehen51ble grammallcal 1nput.ﬂ Secondlylﬁthe Song Stuck—}7f

‘ 4»;short perlod of contact W1th song, fac1lltat1nw

'Hf;“_In My Head Phenomenon (SSIMHP) of songs plays a. key role 1n‘1flfff-

,who are learnlnge;ngllsh because 1t

kfnenables students to whlstle, hum, or 81ng a tune after a‘if~ﬁv*y

fa;lonthermp

,.,;memory in thelr Engllsh learnlng Thlrdly,.ﬁ llke SOmeby;_f

Vhfsyllable tlmed language such as Korean, French,eand Spanlsh vyf*

lﬂEngllsh is a stress tlmed language whlch has stressed

flrrespectlve of how many unstressed syllables occur between ;g .

"d?them The 1ntonat10n,_stress, and rhythm of songs are sald

'ﬂtffto play a key role 1n Engllsh learnlng Graham f1992)f7lﬂllf”' o

'states that “Rhythm,‘stress and 1ntonatlon are essentlal ;
jelements whlch belong 1n the classroom at all levels of u

”=7flanguage learnlng” (p 469 512)




:ffmany 1anguage exerc1ses utlllze repet‘tlon drllls for
'fi}:memorlzatlon'Purposes' Grlffee (1992) states that lf

5ffappropr1ate tasks are glven}

.qiln‘the language

f‘one way to 1ncorporate modern and llVlngﬂ

””a,;classroom (Grlffee, 1992L

‘_fln w1th 1t (Grlffee,,1992)‘ v:hl

‘What is more, songs and 1nstrumental mu51c can be usedf-

"»{sto reduce tens1on and boost creat1v1ty, because songs and
y7mu31c can be used to relax students and prov1de an enjoyable'-”"
‘”f[yclassroom atmosphere.(Grlffee, 1992) Redundancy and

;f:},s1mpllc1ty are good for learnlng a forelgn language because,ff‘H

'[;frepetltlon w1th no%boredom and prov1de actlve part1c1patlon

lfBe51des,

vson‘s‘can_be heard in coffee

£ 'SO'I"lng‘,: also -

7ﬁgfconta1n examples of real or colloqulal speech For example,;f;:'”

;filn many songs, the,“—lng form 1s usually reduced to just an7:§f,

W

.x;w_ln sound Wthh can be regarded as one of features of

»:Jlnformal Amerlcan Engllsh The natural language of songs 18147 |

anguage 1nto the

"Songsvare“c ltural in that they

:hshow the reflectlon of the tlme and placeﬂthat produced them;

sfvaery song 1s a cultural capsule contalnlng w1th1n 1tself a'
»“:f51gn1flcant plece of soc1al 1nformatlon Brlnglng a song

:h'hlnto the classroom entalls brlnglng the culture of the song

over, songs can prov1de

_;g,students w1th a common’experlence of ex1stence because songs

songs can glve pleasurable gﬁjfﬁf~"




offer universal themes, which are found in all cultures.

The SSIMHP, Din, and LAD

The Song-Stuck-In-My-Head Phenomenon (SSIMHP) of songs
plays a key role in motivating students in learning English
because students are enabled to whistle, hum, or sing a tune
after a period of contact with song. Murphey (1990a, 1990b)
says that SSIMHP is “...the repeating of a song in one’s
head usually occurring when audition is followed by relative
quiet, as with the last song you hear before leaving your
home or car” (p.770-774 & 53-64). Murphey (1992) compares
the SSIMHP with the research on Din (the involuntary
rehearsal of language in one’s mind after a period of
contact with the foreign language) relating to Chomsky’s
aypothesized language acquisition device (Krashen & Terrell,
1983). Murphey (1992) postulates that the SSIMHP may
trigger the Language Acquisition Device (LAD) into
involuntary rehearsal thereby processing more communicative
speech. Oliver Sachs says that music and song tricks the
LAD into operation (Terhune, 1997).

Advantages of Songs in English Learning

Songs have advantages in English learning because they
include intonation and stress. These advantages play a key

role in helping students learn the four main English skills
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'as‘shounnin'the‘folloWing:,*‘ »
‘Listening. f'Songs’ can 'prdvide Studentsw:Lth a 'g‘rarvivety}‘
oflrepeatable‘sources,of releyant inputvfordlistening .
1practice. Students have a unique opportunity to keep in‘
:touch with. authentic’listening material through songs w1th
the help of the teacher Listening to‘song’lyrics enables:
N language learners to filter out the‘background nOise ln‘*,
:gforderato,understand what'is being said because they can play:~
’a‘a:song-OVer*and oyer,}gradually training their ears to
:eliminate the crashing or cymbals, the beat of drums; the;
,crescendos,,etc; (Melpignano, 1980) . |
| ‘;Speaking: Songshcan bé USed'as‘a!stimulus forhil
.‘pconversation inuthe_same way‘that poetrymorhother'forms of.
twritten discourse can be used, their context.can offer‘a ‘
springboard for class discu831on‘(Gr1ffee, 1992) : Songshcanf
'jalso focus on pronunc1ation and’prOVide an opportunity for .
’;.fpractic1ng w1th a native‘speaker outs1de of the classroom.by‘
581nging along w1th the.song Thelsong,iThe Boxer_by_simonv:'vl
L-'and', Ga-rfu_nkle‘ ,(Murphe-y_, ‘.1992). can Hélp stUdjents. 1mprove
»‘vtheir speaking speed by s1ng1ng along Because.ofithei
"personal nature of mus1c, students can produce meaningful

and expreSSive‘speech’by understanding and singing alongg,_



.‘ Reading. At»first Sight, it does not seem easy to
improve reading compreheﬁsion througﬁ songs. . However, a
Vafiety bf;thémes and‘aﬁthentié phrases»and‘idioms;#elaﬁing
to themes Céﬁ provide learhe£s Qith é great regburce df 
IVOcabulary for reading,coﬁprehension. ’Learnersfcanzpiék,ué
:_:thélwhoie‘meaning of the_spng lyricsyand theme of the‘sohg,

.Aiclose Stﬁdy_of song.lyriés ééﬁ be hélpful for”effécﬁive
 ‘reading4comprehensi§n. First, studénts foéuS‘on
understanding the background of the compositioﬁ of the song
"ericsbandvthéir-meaning.' Then fhey are asked-about‘the
"meaﬁing of some important parts of the soﬁg, iﬁs summary,
themé)fetc,,‘until they have cdmpréhensive of the song
lyficéf‘ForMéXample, if students know the backgrOﬁnd about
thé_death of Efic‘Claﬁtén*s son in hié soné, fears‘inlﬁeavenﬁ
(Murphey; 1992) students will catch the.meaning of some
FSPééial parts asbwell_as the theme of the whole;soﬁé.? -

-Writing.‘ Students can also paraphrase or.summarize

 thé lyricsf6f»a»lénger‘song because iy;ics can.sérve as
.inépiratiéﬁ fbr wfiting, Soﬁe sohgs with lyrics of,éasy,
ASiﬁplé,‘and;repetitive phrases such as Sorry Séemétoiéé the
HardéSt Word by Elton John (Murphey, 1992) provide students
vWifh-variouS'idiQmatic and useful expreésiohs for writing.

bTranslating Korean pop soﬁgs,into English or making new
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'fvlyrics can be cood resources for writing classroom
Lact1v1t1es because students can keep in touch w1th-English
:lyrics of Korean pop songs, the beat of Wthh they arev.

o already accustomed to, as lf they were writing the lyrics in f

/yEnglish‘ These actlyltles may stimulate students’ curiosity

about"English composition.

SelectionvofeSongs
| ‘There are no rules for ch0051ng songs for classroom
V:use, but there are several things to take 1nto con31deration;
‘VGriffee‘(1992)>suggestslthree‘important‘factors:the class;_
/the teacher, and”the classroom opportunitiesi‘ Songs can bei
Selected according’to,the number and age of students;_the
time of claSs‘of‘day, the language level of students)fand_p
students"musical interests; ‘As forvthe‘teacher, songs can:
be chosen according to the purpose of uSing a song in class;fhd
‘As far as “the classroom enVironment‘is concerned o
"‘considerationsshould be taken intolthe-independence of‘ake
classroom.b‘A.good'song to use;inftheQCIaSSron iS:OQE’WhiQh
:thestudents’like,the teacher likes, fits-the‘lesson,vand‘
is“eaSy to‘obtain in written‘formf‘ o -
}-,bobin‘(1§74) claSsifies,songs into theifollowing
categories. For phonological aspects,‘songs such as The

V.Beatles Act Naturally (Murphey, 1992) is useful for
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7*fjgshort choruses because 1t has many repetltlons

vf;teaching~internaltsound-change because‘itihas the:-ujhﬂu
- palatallzes sounds of‘“wouldja,”f“couldja . “g01n"” o
"“talkln,f” and “s1ng1n The Beatles Sgt. Pepper s Lonely‘__

T”Hearts Club Band (Murphey, 1992)_1s.usefulfforjteachlng»the

“h stress—tlme);rhythm of Eng-lsh speech

the Byrds s Turn

For grammatlcal patterns,” eTurn, Turn'

N*f(Murphey, 1992) 1s useful for Slngle words, sentencesfﬁor

%f%he songs;_p
7ﬁiIf I Had a Hammer (Murphey, 1992) 1s useful for substltutlong
fhpractlce because 1t has a mlnlmal change occurrlng w1th1n a

:npfbas1c sentence pattern that is repeated throughout the wholef

'ffffselectlonﬂ Slmon and . Garfunkle s E1 Condor Pasa (Murphey,

'1i19§2) can be useful for grammatlcal pattern llke “I d rather
3d;be.a sparrowthaniagsnalf f'Yes Ikw0uld"1f I couid

: For s;mah'ticg, ormeanlng, Lemon‘Tree (Murphey, 1992)
'f?can be‘good as a story orvnatrve song because 1t offers

5fpexcellent materlal for 1ncorp0rat10n 1nto lessons that

:“5ftstress speaklng skllls Put Your Fﬁnger 1n the Alr of Woody_ll

,_-Guthrle (Murphey, 1992) 1s»good as.an'actlonfsong;forfﬂ:F P
‘Qufpractlclngha liStening“skill:f'SUnrise’SunsetffromrFiddler‘_

;ffondthe.ROOf (Murphey, 1992) ls a showisQngfand filmisong’”

.fersterday by the Beatles 1s a. song Wthh offers the common



theﬁes of love, lonelinese, and‘despair (Murphey, 1992).
Teaohers can choosevsongs according to the difficulty
‘of words, the speed of songs; and the content of songs
compared with the levei of students. It is.very important
for‘teachers to seiect’songs for.English classes from the
viewpoint of the students, not tne.teaoher; This means that

the songs are considered to be at the level of the students.

Classroom Activities‘Using Songs

- How to makevuse‘onSOngs rs morevimportant than any
other aspeot in using eongsiin_language learning because the
activities used in.ciase play a key role in the success or
failure in language learning; Ciessroom activities can be
varied according to the age and level of students and the
classroom environment.

Gary (1991) provides some examples of classroom

activities using songs in language learning, as follows.

Comparison listening. Comparing two versions of the

tsame‘time recorded by different artists and finding out the
differences is good listening practice. Comparing opinions
about the two versions can be an interesting discussion

topic.

Paraphrasing. Students rewrite parts of a song or

entire songs into normal conversational English, which can



lead to discussions of poetics or grammar or meaning.

Writing rhymes. Students write a line from a song, or

~a new line, on the blackboard and ask them to write a second
line that rhymésvwith the first line, through which the
~whole clasSes feels liké»they are workihg>together and

everyone breeds new ideas.

- Write another verse. Studentsvwrite.a-new‘verse-for a
song; This is difficult and tasks time and méy be assigned
as homework after the‘SOng has been discussed in class.

Music critics. StudentS'writé'a,review:offa_Sbng by

vdéscribing a song and expreSSing opinions about it.

Memorize a song.. Students to mémoriie-a song or part
of a song, which is a‘very‘natural'actiﬁityvbecauée'evéfyone
hasisohgs‘that they enjoy and listen to By learning them by
heart, é kiﬁd of pronunciation practice (p. 69-75) . |

Griffee (1992) classified a variety of classroom song
activities into various types accordingvto the skills and
level of léarners.' The Skills he uses in his book Song in
Action ére divided into drawing, instrumental music,
vliétening skills, discussion, paraphrasing, singing, story
teliing, stfuctural—grammaticél, Vocabuiary, and writing.
Three levels of»léarner arevﬁsed to ciéssify abtivities

using songs; very low to iow, low to intermediate, and
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intermediate.

Table 2. Murpheyfs Classroom Activity Using Pop Songs

(1992).
Authors ' o .
. ‘ . Murphey (p. 69-70)
Items R .
‘Title Text completion and construction -
Level All levéls
Time 5-15 minutes
To improve listening comprehension,
‘ Aim reading, gUessing, and Composition
skills |
Preparations A‘song, recording, prlnted lyrics with
blanks for words and phrases
1. Play the recording
In class 2. Ask students to fill in the missing
| words of the lyrics sheet
3. Ask students to tell their answers
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Table 3. Griffee’s Classroom Activity Using Pop Songs

(1992).
Authors
Griffee (p. 34-35)
Items
Title Mistakes
Level Low to intermediate
Students Adult and children
Aim To improve listening, detecting
grammar mistakes
Preparations Lyrics sheet containing grammatical
mistakes for hand-outs
1. Listen to the song,
In class 2. Asking students to underline
unusual, ungrammatical items in the
lyrics sheet

The above tables are made for the types of classroom
activities of Murphey and Griffee.

Caveats in Using Songs

There ére some caveatsnwhich should be donsidered when
using soﬁgs in language learning. Coromina (1997) says that
the following songs should be avoided: (1) songs that are
too fast-paced; (2) songs in which the music buries the

singer’s voice; (3) songs in which there is no substance to
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"f{thé lyrics;'and (4)ysongsgthathergelon_therobscenefor'that;
b’;includeflyrics‘thatfarerdiscriminatory,fd |
 Many songs are too difficult for students to

underStand7becauseﬁpjfuncleargpronunciation'and instruméntalj

ht'background"nois 'fand%yocabulary The lyrlcs of some songs1'
~~are ungrammatlcal or too convoluted thereby addlng to the -

”;iconfus1on of the language learner, such as “Aln t got no'ff”

57h cash aln t got no style”‘(Don t WOrry, Be Happy by Bobby

”dnl;McFerrln) (Murphey, 1992) : Some lyrlcs are too embarras51ng

-‘t°;exp1?%nwtoistudents because{théy aret;wolobscene:Of"l}l
“*’=sﬁmmaf9<‘
lT".S-C.)vriléf";’s“»mbétijf_‘bk—:-‘yi:O'Imfi‘El"‘ié“:‘ll‘“’n‘inc_.:jvdevlce’to'‘re_i"nforc‘e_ somei
tx'im§é£t$n£?¢u££icu1uﬁlaspé¢ts such as.deyelopment‘ofigramﬁa;:7°‘

' vocabulary acqur31t10n,‘and cultural sen51t1ylfy iyuheri
ah*frhythm of songs and the SSIMHP have an espec1ally great

'tilnfluence on motlvatlng students in Engllsh learnlng, and‘”

- _addlng to students’ long term memory StudentS'can”be‘yf

finexposed to varlous authentlc 1dloms and sentence structures o

yas well aS'to dlfferent cultures.. These advantages play a
’lkey role in helplng students learn the four maln Engllsh
SklllS, llstenlng,rspeaklng,‘readlng,;and,wrltlng Although~'v

fu51ng songs 1n language learnlng can. be advantageous[ there



'l)areb‘everal thlngs to take 1nto con31deratlon dependlng upon o

‘the varlables of students,,teachers,land classroom .

““ﬁa¢¥llt1eSucrfﬁf‘J“""
Authentlc Language

- Language for Meanlngful Communlcatlon

Language 1s the most 1mportant human means of S

>¢ommun;catlonu In second language learnlng, the focusjgvf

;Shouldwbe*on»me v"ngful communlcatlon and not 51mply nfthe b

-7-;learn1ng of grammar rules and non communlcatlve phrases

Meanlngful communlcatlon depends on the exchange of

B fmeSsages.t;Someone'may*say v“What a beautlful day'” JA ﬁf”

'flmeanlngful response would not be “Yes,_rockets cost a lot of_p"

wwmoney;toﬁbulld;” Both of these are. syntactlcally acceptablet"v

"Fu:sentences but there 1s a breakdown in communlcatlon A moref

v’reasonable reply mlght be,E“Yes,_I love these types of days,7f

"ﬁljhtba, "Thls shows that the llstener grasped the meanlng of

f_}the speaker and acknowledged Verbal agreement or at least

i 3funderstoodhthemstatement Llndfors (1987) explalns the

/",of communlcatlon as. the game that has certaln ;'itfﬂf'

rules However, unllke most games,_the’goaluis_not‘to»winxi |
‘fﬂbbut to keep the ball in play ,Partners;in;afconverSatfon';t
“kfattempt to assure comprehen51on and to sustaln the

"Jconversat;onff“




When»language classes do not have‘any;activities which
are-relevant toithe Studénts’ interests, communicative
interaction wili be lacking. Many timesvin second language
leérning‘grammatical accuﬁacy is stressed, whiCh stifles thé
studénts’,desire to freely express their ideas; Omaggio
. (1986) points‘out that;several methods of language
instruction such as the gramﬁar—traﬁsitioh‘meghod lackv
communiéative characteristiés.~,Omaggio K1986) stresses the
language instruction théﬁvallows students tb have an
opportunity to build towafd higher levéls of'proficiéncy.
However,:in much instruction, there is no personalization or
contextualization of tﬁe‘lesson to relate to students’
experience, no pair or group interaction for communicative
practice, and no concern for the feaching of cultural
éwareness. There is only concern fOr‘accuracy. Butbthis
éoncern often‘preVents students from creating with‘the
lanéUage or Ventuﬁing to expreés their own thoughts.

| - In second language learning, students%should wént to
commUhicate meaningful realistic information. According to
Brown (1980),.the learner needs to be receptive both fo
those with whom he is éommunicéting and to the lanéuage
itsélf. This way the learner can be responsive to both

persohs,and to the context of communication. A student
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needs to place a certain value on the act of communication.

~ . Students”’ Expression of Meaninngl Statements

’ In_tﬂe lan§ﬁage‘claéerom, the initial fécUS éhoﬁld:be
»§n expréssing meéningw. Syntax‘w;lldevelop_as the,languagé
'1é§rner’continuéé:to freeiy énd unihhibitedly étﬁémpt
cpmmuhiéation througﬁ fhe 1anguage medium. Childreﬁ focus
:§n expressing meaning; és‘Lindfors (1987) assefts: “These
'developﬁental fofms are not imprinted in the child’s
response paﬁterns; but; without any drilling or special
direct‘inst;uction,desiéned to eradicate them, they'drop out
‘as the‘chiid matureé/ and are eventually replaced by adult.
foims” (p. 8). This statement can be applied to second
- language leafners‘also. Omaggio (1982) declares the
usefulness of errors‘in diagnosing and determining‘the
leafner’s“current internalized rule system, yielding
importaﬁt informati@n for the teacher. She believes if
‘students are .never allowed to operate beyond their self-
aésessed or teacher—asseséed capacities;, ﬁhey will nevef
enlarge théir,knowledge.

| The‘counseling—learning method, introduced. by Charles
” Curran; analyzed by Brown (1980)( approached language
instruction in this way: To lessen student ahxiety, the

teacher should act like a sounding board and not present
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himée;f/herself as the greét formidable authority. The
secret is to keep the authoiity'cgncept in thé baékground.
.The‘téacher should.bé a prompter and a,tutor‘tovthe students.
The desire of the prompter is tovélicit meaning from the
language learner.and tQ expresé meaning to the ianguage
learner. Low anxiety in the claséroom allows the students a
more comfortable learning environmenﬁ. |

Oller énd Richard-Amato (1983)‘agree that Cﬁrfan’s‘

- approach doeé afford a basis for interactiQn and
communication. There is persuaSivevevidence thatiitvmay
result in substantial lénguage acquisitibn. In agreement
vwitthurran’s approach, Bréwn (1980) affifms that the
teacher's~bresence should not be perceived as a threat, nor
’ié the teacher’s purpose to impose limits andvboundaries;
but rather, as a true counseior, to center his/her attention
on the students.

However, it is not important to simply uttér phrases,
but to expféss phraseé that‘hold’meaning for the speaker and
. theﬂliStenerA xMeaningful‘phrases are useful to both the |
‘speaker and the listener. A second languége speaker_does
not listeh to how to say “tape recorder” befofev“hello”v
because “hello” is moré importént initialiy in languége

learhing. Lindfors (1987) persists that the important thing

44



,us 1n language growth is not how many tlmes chlldren hear an‘ihi

rpltem but what they select notlce, attend to,‘use,'and act

‘wf;f€upon.‘ In the language classroom,,meanlngful language wh1ch

- vlS useful to students should be taught so that the language idl

?Vlearner can acqulre the language

;LanguaGGuACqulsltlon,andeanguage;Learnlngﬁmfh

The deflnltlons of “acqulre” andh“learn;‘are‘yery
fiffdlfferentuaccordlng to Merrlavaebster s New Colleglate
"chtlonary, 1998 :.Acqulre”means Mto comevlnto possess1on orh
'control of often by unspeclfled means,‘to cone to‘hayevas ah
j_lnew or addltlonal characterlstlc;'tralt ,or ablllty”f(pi 15.
“f;;— 16) Learn neans'“tovgaln knowledge‘or understandlng of“
Eor sklll 1n by study,blnstructlon, orlexperlence,,memorlzebubt”

*\:(p 1044)

When language 1s acqulred 1t can be used automatlcallytw;’f

vlby the speaker Learnlng 1s only an accumulatlon of

”*t‘knowledge but 1t 1s not ea31ly acce881ble for use Krashen

"1;i(l982) says that low anx1ety appears to be conduc1ve to

"Jisecond language acqulsltlon,vwhether measured as personal or;
,fclassrooﬁ anxlety Krashen (1982):also deflnes language
flacqulsrtron as aﬂsubconsc1ous processruslng the language fordh
ﬁ;communlcatlon;bthls does not dlsappearvat puberty, but 1s a

frpvery powerful process 1n the adult Krashen (1982) deflnes




'hthe results of language acqulsltlon,facqulred competence, as
"subconsc1ous acqulsltlon that 1nvolves “plcklng up” a

flanguage, whereas cons01ous knowledge of a second language,

vv}knowledge of the rules, belng aware of them, and belng able }'l

: to talk w1th them is con31dered learnlng |

J “QReallstrc Languagehit'
| -LAnguageHshould1belrealistic._ For example,wﬁ
’dlSCHSSlOHS of - howrants gathervfood are rare in dally
7pconversat1on People want to survlwe in soc1ety‘and need
‘the normal phraseology to functlon comfortably in Varlous
: sltuatlons If a person‘needs_to'learn how_to take,a taxi,~
the drlvers are only 1nterested 1n belng told what the
desrréd,destlnatlon is. Lindfors (1987)pstates(:,
_‘“Unconsciously, automatically, we slip’in-and’out of5warious*
:communication'styles,'adapting our‘oralaand writtéhl
uexpress1ons and even our questlons SO that‘they are,h
';:approprlate to each soclal 31tuat10n” (p 337) .Theredls}a
».hlerarchy of communlcatlon ewents 1n any soc1ety The*g‘lb
"communrcatlon events ‘which are more meanlngful 1n dally :
soc1al 1nteractlons should be thought flrst |
| gWhen-learnlngfanother language, therejis‘also-ar hr
hierarchyuof‘leXical statements ofvinterchange. ;Learnlng

the number system of a languagefwould befmuch more useful to
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l a student before talklng about the problems ofvthe‘trade
def1c1t Both are v131ble tOplCS, but the flrst one has
lmore sidnlflcance tovthe,student’sllmmedlatedneeds,:v’

.ﬁ,Languagesusedlfoerommunication should be meaningful;and
realistic to meet the learner’s n'eedé“".} Avlvl.language"
’learning'should ihvoluexacduisltion‘of»communiCatlvelyyb
‘realistlc language in,therolassroon in orderdforfthe
students to"belablehtolfunction within the‘sOoiety'ln which

they live.

‘Communicatively.Realistic_Language
~ There are three parts in the‘meaning of the phrase

“communicatively realistic'language;”' The word_,

“communicatlye” is related to oommunication. :According'to
Merriaﬁ Webster's New Collegiate’Diotionary( l998; |
voommunicationhis_“adprooess,by which informatlon is -
exchanged between individuals through a oommon system of
| symbols, s;gns,:or behavior, a technique for expressing
ldeas-effectiuely (as.in-sbeeoh);” The word realistic is .
| ’used in thlS context to mean that the language Studled and
acqulred is the authentlc languagehof natlve speakers and

_ that 1t.1s relevant,to the most 1mmed1ate needs of the
language learner. The word language, according to Merrlam.

Webster s New Colleglate chtlonary, 1998, 1s “ta syStematic
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”.v_vmeansﬂof”communlcatlng ideas or feellngs‘by the use“of l:ﬁ"h

{;conventlonallzed31gns,lsounds, gestures,:or:marks:hav1ngcy

;lf:yunderstoda;ﬁﬁanlng;” Wlthout acqulrlng comnunlcatlvely hfflh
13}éalistiecianguage,‘language learners w1ll be at a loss‘to‘

'7{_funct10n approprlately 1n the many 81tuatlons>1nzsoc1ety‘
lqthat they encounter - | |

The communlcatlvely reallstlc language approach lS:Qf‘;:”b

ated to several other language methods._ Flrst the

“”ilffImmers1on Method focuses on language acqulsltlon rather than;-
rWLfnon language learnlng The ratlonale for 1mmer31on prov1des'
'T“u@max1mum opportunlty for language use w1th a clearly deflned o

‘:-;purpose and 1t is on acqu1s1tlon rather than on consc1ous :

ﬁxlearnlng (Savlgnon, 1983) ; Second the Dlrect Method'f?*ﬁtu:
;vfocuses on contextuallzed acqu1s1tlon of the language ‘Thef-

- advocates of the Dlrect Method belleve that students learn jf_

‘b7*to understand a language by llstenlng to 1t 1n largef:cfﬁl

'EVf;quantltlv“ }iLuig agehls learned through the dlrect

'ds and phrases w1th objects and actlons,

uclbw1thout the usefof the natlve language as the 1nterven1ng ’f

’"f;pvarlable (Omagglo, 1986) ; Thlrd the Natural Approach 1s a

‘ jlanguage learnlng method 1ntroduced by Tracy T Terrell

.w:Terrell’s method focuses on the meanlng of real;‘:ff'fﬁf”

'ig;communlcatlon in- lleu of the form of the utterances, whlle




'lowering anxiety‘as>hﬁch as“possible (Terrell,:l985).
Fourth, Savigﬁbn‘(l983)-introduCes thé method} Language for
a Purpose: Ifflanguage-isbnot used to aécomplish a specific
task to meet tﬁe need of the épeaker, theﬁ it-ié not
accomplishiﬁg anything.

These four methpds approach language acquisition in a
communicatively realistic way. Because thére is no perfect
language teaching method, many methods need to be
incorporated fo properly implement communicatively realistic
language. The language learner should ha&e the goal of
acquiring another language and language teachers should have
the goal‘of teaching communicatively realistic language to
help students acquire the language.

Characteristics of Communicative Competence

- The communicative competence ideology, which is
closely reiated té the concept of the communicatively
realistic language approach, is currently being introduced
more and more ih language teaching.

Omaggio (1986) cites the following characteristics of
communicative competence: First,‘communicative compétence is
a dynamic rather than a static concept that depends on the
négotiation of meaning between two or more persons whé share

some knowledge of the language. Second, communicative
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competence,shouid not be thoughf of as oniy an_éral
bhenomenon; it applies»to‘both written and spoken language.
Thifd, communicative COﬁpetence,is coﬁ#ext—specific, in that
communication always takes placevin a pérticular»context or
situation. Eourth) if is important to bear in mind»the
theoretical distiﬁctibnvbetween competence and pefférménce.
Fifth, communicafiveléompetence is relative and depends on
the codperation of all those involved. In summary,
cOmmunicative'COmpetence emphasizes the negotiative nature
of communication.

Many of the characteristics of the cb@municatively
realistiC'ianguagevapproach are equivalent to the_basic
teﬁets of éommunicativé competenCe. This is focused on‘the
goal of interlocutors éxpress meaning. There are
interpersonal activities, which oral énd written skills are’
~addressed, and contextual activities aré‘uSed;

Summary

The goal in laﬁguage instruction should be to chvéy
meaningful communication through interpersonal‘aﬁd |
cOntéxtual activities. Because fhere is a hierarchy of
léxical Statements, the lénguage being taught should be
realistic to the needs Qf the students. For examplé,'

English as a foreign.language students learn the language
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through only the léxiéal meaning not authentic language.
Therefore, when students‘have a chance to uée the langﬁage,
they have difficulty using if. Actually, when language is
acquired, it should be used autpmatically by the speaker.

The communicatively realistic language approach is
related to several other language methods. Some of the
methods include the immersion method, the direct method, the
natural approach, and language for a purpose method. Of
course, theré is no perfect language instructional methéd.
The communicatively realistic language grid gives the
aspects of the communicatively realistic langﬁage approach.
Under the communicatively.realistic language teaching
“approach, the‘basic goal of a language teacher should be to
help students acquire the language being taught sQ'that they
can‘commﬁnicate in an appropriate manner in any
circumstances they encounter.

Coopérative Learning

Introduction

Through research of various teaching methods, it is
vknowﬁ that people learn best in a group setting. It is
widely recognized as one of the most promising practices in
the field Qf education. This idea is called cooperativé

learning. Its effectiveness has been documented through

1.
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hhundreds:of researCh‘studies (Johnson‘&_Johnson, 1936}dkagan;
1986; Slavin, 1988)" Groupjlearning; with:its'rootsuin
'”anc1ent‘tr1bal custoﬁs,vhas tradltlonally been a‘part of
bieducatlonal practlce‘ Cooperatlve learnlng glves;studentS’

' opportunltles‘to share 1deas,‘1nteract with others, and
:,learn from each other 1n order that the outcome results 1n a
_stronger 1nd1v1duai : It is aiso known to be effectrve 1nv

;‘1nfiuen01ng the attltude.of learnlng and each student;
':.social relations_because~ofvexc;tement‘of meetlng new.people
and“fron‘eaCh'other'finding’outunewtfacts:that were not
'realiied in’the past,-.During‘much ofdits:history;v‘:
cooperative'learning methodology=was alsodeffectiVe,for
students wlth non- Engllsh language backgrounds | This was
because cooperatlve learnlng requlres communlcatlon, Wthh
asslstsvln 1mprovlngistudents hearlng and speaklng SklllS
- '“Accordingkto TrOttier &’Knox (1989), students‘areﬂable
to work together in small groups to reach a common goal'
.whlle developlng posltlve 1nterdependence and.the”soc1al
_skllls requlred for effectlve llVlng . Students learn;ng>
’,without‘strUctures'that promote bositive;interaCtionssandv-
IStrategiésiwii; néﬁsbeiablevto benéfit,fron the'resourcesh

f&hd ffaﬁkgthgfstaﬁsing'a slowerpacevin learningldué tQ'

lack of communication and focus, leSS-excitement due to
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boredom and inability to function socially.

What is Cooperative Learning?

Kagan (1985) deecribes the Cooperativellearning eystem
aa follows:,l) peer tntoring: where teammates teach each
othet to .carry out given tasks; 2; jigsaws:iin‘whicn each
member ef a group is given a'pieee of information and must
sharevthat information with the others in the group to.
complete a&task; 3) cooperative prejects: where the members
vof a group work together to complete a group projeet; 4)
cooperative, individUalized projects: where Stndents,work
alone on a particular-assignment or project,_but evaluations
of their individual progressvcontribute to a group grade; 5)
' eooperative interaetions: where eacn student'is‘graded"
individually althougn completion of the tasknrequires a
'coopetative effort. There are many ways to describe
cererative learning, however, it is clear that it Consists
of intefactiOne.that bring out positive aehievements.' In
cdoperative learning, students are motivated. A gfoup of
four to five people help-each cher}toward one'goal —‘which
helps‘to'create more ideas, more communications,'fesulting
in euccessful outeome.

Stndents work together to accomplish Shared goals in

cooperative learning groups. They discuss the material with
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" each other, help one another understand it and encourage =

~ each other to lwo'rk-hafﬁra; -f_ii,aI'ﬁdi.s;iaual =pe'r‘f5fmane‘é is ;cn‘écked JENES

fj'regularly to ensure that all students are contrlbutlng and Lﬁ‘”"

“l_vlearnlng-. The outcome of group learnlng 1s that each

fgjstudent w1ll perform hlgher academlcally than they would

‘f_ﬁhave 1f they worked by themselves

ngh performance cooperatlve learnlng group fThes”

v“legh performance cooperatlve learnlng group 1s a group thatftV'“

meets all the crlterla for belng a group and outperforms all%7'*

’ﬁ'reasonable~expectatlonsf_glven 1ts membershlp The level of‘
ﬂcommltment that members have to each other and the group s.:
' gSuccess»rs beyond that ofumost COoperatlve,groups;f‘Few.‘“

‘“grbupsleverlachievefthis levelfof-development);

How well any small group performs depends on how 1t 1srgt'

"structured Seatlng people together and calllng them a.
‘f‘f:cooperatlve group does not make them one vTo ensure that a
"?grOuphls,cOOperatlve,.educators mustuunderstand the

eydlfferent mays cooperatlve learnlng may.be used and the{fltﬁ
:f%ba51c elements that needhto be carefully structured wrthlnﬂj -

F'every CQOperatlve;act1v1ty. S
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What is Not Cooperative Learning?

All groups are not considered a cooperativevlearning
group. While some groups create harmohy, motivate and iead
to succeésful’leafning in classrdoms, other types Of
 1earning groups may hinder the learning_proceés and create
disharmony and dissatiSfaction‘beCausevthey are created for
different purpésés; Study gfoubs, project groﬁps,‘lab groups,
homerooms, and reading groups are groupé; however they
should not be called cooperative groups. Even with the best
of ‘intentions, teachers may bé using traditioﬁal"classroom
learning groups rather than cooperative learning groups.
Below are descriptions of groups that are not cooperative
learning groups:

Pseudo learning group. In a pseudo learning group,

students are assigned into a group, but they wouid prefer to
be working by themselves. Because of this attitudé, they
are in a competition, causing distrust and disorder within
the group. The result of this grdup is not ‘as powerful as
if they had worked individually trusting in their own
capabilities.

Traditional classroom learning group. In the

‘traditional classroom learning group, students are assigned

to work together and must accept that they have to do so
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*Whether £ﬁey}iike:itféﬁ;né#}Lfﬁssiggﬁégps'aré:giygh:éndiaré 7
jsﬁfuépﬁ?ed?so‘tha#AStﬁdéﬁfslapeaé&éluéted éhdﬂﬁewé#dé§Ea$a? 
individuals, not as a group. They seek each other’s help,
vbﬁt.h§§e'ndbmOtivation to féécﬁ each.chéfg  SbmeP%tgdéntSTJ'
‘mayiséékva‘ffeé_ridevéﬁ'fhe»effortséf'pthér ngﬁPfﬁaﬁééfﬁhb
brainstéfh more ideasvéausiﬂg some_studeﬁts;to dogméré w6fk :
'£haﬁ others. This’iésultS’invamevstﬁdents,réééiyiﬁg'tHQZH 
‘grédes that’théy_do ﬁQt:deéervé and'some'sgudentékfécei&ingﬂ
,gradesthaﬁ]would‘havéfbeeﬁ highérif tﬁéy Wére'to cbmplet¢
:the same assignment'iﬁdividually.' o
The éboveﬂgrdups are‘ﬁlearﬁing in»groupsé'but ar¢ nbt

coopeiafivé.ieérniﬁg groupé,beéausé they:dd'ﬁot havé bﬁé 
s éoal."fhese groups aré cr¢ated mdre f6r”tﬁe'pﬁr§6Se of just-

.working‘tdgetherfétﬁerfhan‘Wanting tovleérh‘fmeueachi'
othér;  The$é grbﬁésdbnotbsharé'ideas;vwhbevervis §martest
with'moéﬁnideas Will‘do,eﬁerYthing. These‘grou§é 6hl§

‘purpose to be in a group is to CQmplete’thévassignment.

i'}' Basic Elements of Cooperation

According to Johnson & Johnson (1989) & Johnson,

- John$oh‘& HoﬁbeC-(1998é5,“the$e five‘baé;c\elemeﬁtstare o

. essential in order for an activity to be cooperative.

Positive interdependence. Positive interdependence is

the perception that a group is considered as one person;
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that either everyone in the group succeeds or no one in the
group succeeds. One person’s good work benefits the whole
group and the whole group’s work benefits one individual as
well. Within every cooperative lesson, positive goal
interdependence must bejestablished through mutual learning
goals - learn the assigned maferial and make sure that
everyone understands the material thoroughly in the group.

In order to strengthen positive interdependence these three
things must come in place: 1) joint rewards - if all members
of your group score 90 percent correct or better on the test,
each will receive 5 bonus pointé, 2) divided resources -
divide responsibilities to each group member a part of the
total information required, and 3) complementary roles -
assign roles to everyone such as reader, checker, encourager,
elaborator.

Individual accountability. The purpose of cooperative

learning groups is to make each member avstronger individual.
Students learn together so that they can subsequently
perform higher as individuals. Common ways to structure
individual accountability include (a) giving an individual
test to each student to teét each other’s capabilities and
to challenge each other, (b) randomly selecting one

student's product to represent the entire group, or (c)
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~ having each student explain what they have learned to others

e ln”the%group.

Face to face promotlve 1nteractlon

lﬂdpromote each other s success bY helplng"aSSlStl-g’7

'gsupportlng,lencouraglng, and pralslng each other s efforts

"Promotlng each other results in cognltlve learnlng and

. “i

"T_-greates;moreﬂ;nterpersonal»relatlonshlpslln_the‘groupﬂx o

lh;Face%to;face‘promotive”interactionfincludesﬁorally"

'nfexplalnlng how to solve problems, dlscu581ng the nature of f’asﬁ

:‘fthe concepts'belng learned teachlng one' s knowledge‘to

’l}claSSnates,7and connectlng‘present wlth past learnlng
?Accountablllty to peers, ablllty to 1nfluence each‘other s
jhreasonlng and conclus1ons, soc1al modellng,‘soclal support

",'and 1nterpersonal rewards all 1ncrease ‘as the face to face i

'Lfflntéractions'among group members~inCrease;euTo“Obtainj'

'“hp:meaningfui1faCeftoefaceﬁlnteraction,‘the.Sizefoffgroupsvjl..

| needs to be amall (-4 members).

>:?,57Social’skillS- By 1nteract1ng 1n a group cooperatlng
““hfw1th each other, a person may be taught leadershlp, 4
”fdeCiSion—making,vtrust bulldlng, cOmmunlcatlonfand Confiiéft‘

'fmanagementgskills beSIdes academ1C-skille‘

Group process1ng Group proce331ng ex1sts when group

‘f:members dlSCUSS how well they are ach1ev1ng thelr goals and



‘fjmalntalnlng effecxlve worklng %_“_tlonshlps Groups need to‘l

-‘lyidescrlbe what member actlons are“helpful and unhelpful and

iﬁhmékﬁQdé¢isiénS[ébéﬁtthat‘béhavtérSTté»contlnqevQFt?haﬁéef:ﬁ
must engage in group processing and identify, define, and
vﬁﬁlsolve the problems that they are‘fac1ng.1n order to-worku

7.ttogether effectlvely

Understandlng, developlng‘and‘pract1c1ngrthese”flve
'f,bas1c elements allows teachers to adapt cooperatlve learnlng?
Ttto therr unrgue‘clrcumstances and needsvln thelr classrooms‘ygg.
Itw1ll also flne—tunethelr use of practlcmg CO operatlve

:f flearnlng, preventlng and ass1st1ng 1n solv1ng problems among E

‘lfffstudents 1n worklng together as a group

w??fﬁTypes)ofrCooperatlve Learnlng'and.the Teacherfs‘Role?fﬁ?7"'

There are three types of cooperatlve learnlng groups

"'thhat may be dlscussed Formal cooperatlve learnlng groups,‘l.v '

'wfflnformal cooperatlve learnlng groups and cooperatlve basev.'

‘fgﬂ:groupsfg:Formal coope(atlve learnlng groups can be used to

'*iteach spec1f1c content Informal cooperatlve learnlng

'fjgroups can be used to ensure actlve cognltlve proce531ng of;f»
”Vlnformatlon dur;ng a-lectureTOr-demOnstratIOn Lastly,»f‘57'715iv
‘f;cooperatlve base groups can be used to prov1de long term

supporttand_asslstanCe forusmoothvacademlc progreSs,jT L




‘”d'learnlng goals and to complete spec1f1c tasks and

Formal cooperatlve learnlng group Formal cooperatlve

"learnlng groups con51sts of students worklng together for aw;,;*

7»fperlod of one class or for several weeks to achleve shared

fyya831gnments ‘»For example,ln‘a formal cooperatlve learnlng
7T:group,-the group wlll 1nvolve'problem solylng,bwrltlng alk&yfli
‘Nt?report _conductlng a- suryey or experlment, learnlng )

' vocabulary, or answerlng questlons at the end of”the chapter
htlIn formal cooperatlve learnlng groups,.accordlngvto Johnson; L

t‘LJohnson & Holubec (1998b), teachers flrst make a number of

'f_f:prelnstructlonal dec181ons They spec1fy to students the

‘°l7yobject1ves for the lesson (both academlc and 5001al SklllS)‘

tefﬁand dec1de on the 31ze of groups,_the method of a351gn1ng

]students to groups, the roles students w1ll be a881gned the'*‘””

n"materlals needed to conduct the lesson and the way the rooml-tﬁbw

f;w1ll be arranged Secondly, teachers explaln the.taSk and

’;;the p051t1ve 1nterdependence clearly deflnlng the ass1gnment

h‘szﬁteachlng the requlred concepts and strategles,:spec1fy1ng

:the p051tlve 1nterdependence and 1nd1v1dual accountablllty,:_.
‘”?Qg1v1ng the crlterla for success,vand explalnlng the soc1al5fst

";zskllls to be used Thlrdly, teachers monltor students

' fyylearnlng and 1ntervene w1th1n the groups to prOV1de task ’,

flassistance*orﬁtoiincrease students ,1nterpersonal and group»s




”SklllS A teacher systeﬁatrcally‘obserues‘and‘collects data

*oﬁ eachvéroup as they uork When needed ‘the teaoher.jltﬂ
bdlntervenes to a381st studentsilnlcoﬁpletlng the task‘
"‘aocurately and 1n uorklng together effectlvely Lastly,nfj

rteacherS-assessustudents. learnlng process and’ evaluate the
tlperforﬁances ofveach student ‘ Members of.the learnlng:.
Ih'groups then dlscuss how effectluelp they worked togetherrand>"

:lhowgthey,can 1mprove‘;n_the,future.

. Intormalvcooperative.learning'group.i lnfOrmal:
, cooperatlve:learning*groups COnsists oflhaVing,students”workﬁ"
ltogether to achleve a jOlnt learnlng goal 1n temporary,b‘_'

'relaxed groups that last from a few mlnutes to one class¢

perlod'(Johnson, Johnson, & Holubec, 1998a, Johnson;;Johnson,""

1'& Smlth 1999).;'Durihdﬁa:lecture, demonstration,‘oriaftllﬁ;”
1nformal cooperatlne learnlng groups foouses on:paylng>
‘Jfattentlon’torthe ﬁaterlal to be learned and setsAa mood
7soonduoivelto‘learnlng ThlS group‘settlng also helps set
gle;peotations,as“tonhat~w111-beacovered-ln a,class sess1oni
f}‘and ensure that:students‘cognltlvely prooess the materral o

ibelng taught

Cooperatlve base groups "Cooperative baSédgroups”are
long term, heterogeneous cooperatlve learnlng groups of 3 4

dmembers-wlth,stablefmembershlp,(Johnson,wJohnson,‘& Holubec,



.1998a; Johnson,.Johnson,'&?Smith;'1998);f.Base4groups_giVe
vdthe’support;,help, encouragement, and ass1stance each member‘
‘needs to make academlc progress such as to attend class,'
complete all aSsicnments, learn and toidevelop cognltlvelyi

and soc1ally in healthy ways., ‘The use of base-groups, since

”51’each student encourages one another, tends to 1mprove

attendance; personallze the. work requlred in school
‘fexperlences‘and todlmnrovebthe quallty andvquantlty of
ﬁlearﬁiﬁg;lyééhbor.and~¢fé§s£cbm managementeis}enhanced'when'
cooperatiVe base groups are givenfthe responsihilityhof'-t
conductlng*a yearlonghserﬁice project;to lmproue_the school,‘
'The,largefbthe class'or_school andfthe:morejcomplexband-“
difficult thexsubjectvmatter,_the-more_importantfitkis to

: have'cooperativelbaselgroups.h Coooerativenbase groUPSdare‘
'.also helpful invstructuring homeroomsdandlwhensa teacherv

meets with a number of'advisees.

VExamples of Cooperatlve Learnlng

| Students arrlue at class and meet in thelr groups to
Welcome’each other;lcheck“eachistudent’s homework-to make’[
sure‘all members understand,the'academic‘material_and»are:
- prepared for the class: sess1on | Some examoles of
cooperatlve learnlnc,'accordlng to Johnson, Johnson & Houbec

(1998a) are:
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Teambuilding. Inithe_teambuilding_structure
sRenndrobin”, eech student shafes somethingiwith his or her
teammates by expressing ideas and opinions andicreating
stories. This inVolves equal participation and getting -

acquainted with every teammate.

Classbuilding. In the'ClassbuildingvsttdctUre

. “Corners”, each stndent motes to a corner of'the‘toom
representing a teacher-determined alternative. Students
discuss within corners, then lieten to and paraphrase ideas
from other‘corners.b This involves”seeingvelternative
hypetheses, Values, problem¥solving approaches and knowing
and respecting different points of view.

- Communication building. In the communiCation”building

Structure “Paraphrase”; passport students correctly
paraphrase the person who has just speken,and then
contribute their own ideas.n This involvee ehecking
comprehension,‘giving feedback and eharing ideas. In anothei
‘communicatien building structure called “Spendfa—Buek”, each
studentiis given feut quarters to spend'any way'he or she
wishes on the items to be decided. The team tallies the
resulte to determine its decision. This involves decision-
making, censensus building and confliCt‘resolntion.‘ Laetly,

in enother communication building structure called “Group
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?“students

‘iprocess1ng fﬁvaluate thelr ablllty to work -
W together as a group and each member s partlclpatlon, wlth anafl'

E?”alm to 1mprov1ng how the group works together ' Th1Ser.afﬂ”'

sfﬁlnvolves communlcatlonﬁskllls and role taklng ablllty
Mastery In the mastery structurev“Numbered Heads‘j;

v'ffTogether,? the teacher asks a questlon and students consult:“"

'?Qeach other to make sure everyone Knows the answer Then one-'mvv

if[;student isbcalled‘upon to answer Th1s 1nvolves.rev1ew1ng, ol
hffchecklng for knowledge and comprehen31on vHInmthefmastery -
fﬁkstructurelQSend awProblem,ﬁ each student‘wrltes a rev1ew
a_fproblem on‘a flash card and asks teammates tobanswer‘or'
,7;:solve 1t.‘ Reyrew questlons”are passed to another‘group
:f,Thls lnvolves reV1ew1ng and checklng for comprehensron ;‘fnf'

':;the mastery structure “Cooperatlve rev1ew,7‘students engage'*'

"jln a varlety of games to rev1ew the week’s materlal Thls_flui.

:“f?:also 1nvolves rev1ew1ng, checklng for comprehen51on and most'
"lflmportantly, concept development In the mastery structure

‘“Three Step Interv1ew,7 students 1nterv1ew each other 1n

dpalrs, flrst one way, then another : Students share w1th the;f?“
Hfgroup the 1nformatlon they learned 1n the 1nterv1ew f?a""

'"f;Sharlng personal 1nformatlon such as hypotheses, reactlons

”ito a poem,’and conclu81ons formed from”a unlt are somesf7'

ﬂgﬁ;:gxémplES ThlS process 1nvolves part1c1patlon and llstenlng o



http:other.to

"ﬁﬁégeneratlng and relatlng 1deas, par%

;;vIn the mastery structure “Bralnstormlng,” SEudentsibdcourage'

fneaChWother'tO“genera' , deas regardlng a partlc?j

1dproblem and bUlld upon each other s 1deas f ThlS 1nvolves

“patlon and 1nvolvement} :

‘j'In the mastery structure'“Group dlscuss1on;7 the teacher ff::

':“?gasks a low consensus questlon Students talk 1t over 1n

1ZﬁrgroupSaand'Share;thelr 1deasﬁ ThlS 1nvolves sharlng 1deas‘f¥i

";and reachlng group consensus R

Multlfunctlonal In the multlfunctlonal.structure.Vd
n§a~“ﬁoundtable,” students passva paper‘and penCll“around the S
:sngroup anch“student 1n‘turn wrltes an ansuer dpiﬁwﬁf?w“FW
'T,fslmultaneous Roundtabie; morevthan onevpencll and.paper éré hd
ﬂd;used,at 5ﬁce‘d fhls 1nvolyes assess1ng prlor knowledge;,h

r:tfpract1c1ng SklllS, recalllng 1nformatlon creatlng"v'

vg[cooperatlve art, teambulldlng and part1c1patlon?o’

fthe multlfunctlonal structure'“Students work 1n palrs to
':fccreateTOr'master_content~”'theyjconsult‘wlthcpartnershﬁrom”nd;,
vffother5teams' They then share thelr products or

‘n-understandlng w1th the other partner palr 1n thelr team

"ijhls 1nvolves mastery and presentatlon of new materlal
Q‘concept development presentatlon and communlcatlon SklllS
'}UIn the multlfunctlonal structure’“Co -op Co op,,'students

'5‘work;in69roups tOPproduce a-partlcular;grQup‘prodHCt,togﬁf-

ar topic or



'“sh;£é nrth the Qholevciass;?each?etndentiﬁakes a‘partiCUiarli
kcontrlbntlon to the group V.Thls rnvolves‘learnlng and
;sharlng complex materlal often w1th multlple‘sources ThlS
blnroives evaluatron, applloatron, analy81s, syntheers,
Lconflrctrresolutron; preaentatlon skllls plannlng and groun
tde0151on—makrng ' In the multlfunctlonai structure‘“Group
iglnvestlgatlon,” students 1dent1fy a topic‘and organlze into
vfresearch_groups to plan~learn1ng-tasks or Sub—toplcs forih
'”inVeStigation Ind1v1dual studentsvgather and evaluate dataf:
'gand eynthe81ze‘f1nd1nga’rnto a group report ThlS 1nvolves\.yt
| applloatron,,analysre; 1nference, aynthe31sg'e§alnation,lt
»planningiandadecrsion—makingg (Kagan;(in_nreéa)~and"Kagan"

t“AchieVements.of Cooperative'Learning

Regardlng the questlon of how sucoeeefnl competltlve,
"1nd1v1dualist1c, and oooperatlve effortsvare 1n‘oroﬁot1ng
product1v1ty and achlerement,\over 375 studles have been
'4gfeonducted in the pastv100 years (Johnaon & Johnson, 1989)
”Worklng together tovachleve a. conmon‘goal prodncea hlgher .
-;Tﬁachleﬁement and‘greater product1v1ty than does‘worklngxaloneh'
i'rThlsbrs.sovwell conflrmed by so muchnresearohvthat at stands
‘asfone,of the:StrOHQGSt P?inc;piesfof aocrai,ano n‘M‘

florganiZational:psyohology;_;“
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Cooperative learning, furthermoré, results in a
greater process of learning within one situation to another
and takes more time on task than does competitive or
individualistic learning. The more conceptual the task, the
more problem solving required; if there is more higﬁer—level
reasoning and critical thinking, more creativity is
required; and the'greater:the application required of what -
is being learned to the real world, the greater the
superiority of cooperative over competitive and
individualistic eforts‘(Holt, Chips, &iwallace, 1991).

Interpersonal relationships. Over 180 studies have

been conducted since the 1940s on the relative impact of
cooperative, compétitive, and individualistic experiences on
interpersonal attraction (Johnson & Johnsoﬁ, 1989). These

- studies resulted in cooperative experiences promoting
greater interpersonal attraction than do competitive or
individualistic learning. Cooperative learning piomotes the
development of caring and committed relationships for every
student. Even when individuals initially dislike each other
or are obviously different froﬁ each other, cooperative
experiences havé been found to promote greater liking than
is found in competitive and individualistic learning

situations.
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: Cooperatlve groups also help studentsue tabllsh and ;tc

1méihtainﬂfriendshipslethfPeerSé;fAs relatlonshlps become»tf

’ ,'fmorefpositive;5there'areﬂcorrespOndlng;lmprovements_1nuu"

‘t#wVincreasehpersOnal*ego—strength"self confldence,.i

.73product1v1ty, morale, feellngs of personal commltment and

'”respon31blllty to do the ass1gned work w1lllngness to takeihﬂi“

ffén and perslstfln completlng dlfflcultvtasks,‘andvcommltmentléa'
dtoapeers’fsuccess and growth Also students who“are
fﬂllsolated or‘allenated from.thelr peers and who‘do not have}ni”
‘f;frlends are more1llkelylto»be at rlsk for wlolentband
uffwdestructfve'behavior*than.students whoﬁexperlence_soclalbf;?fk

bisupport and a sense of belonglng

Psychologlcal health and soc1al competence 'Workingff~"

7”f cooperatlvely w1th peers and valulng cooperatlon results 1n _,f‘

‘Vgreater:psychologlcal health hlgher self esteem and greaterifpv:‘

"fsoc1al competenc1es than does competlng w1th peers or o

'ﬂ}iworklng 1ndependently ' When 1nd1v1duals work together to‘pf“

ete a351gnments, the 1nteractlons w1ll 1mprove soc1al

s and competenc1es, promote each other s success by

ffggainlng self worth and form personal as well as profes31onalﬂp'h

”3‘frelatlonsh1ps creatlng the ba51s for healthy soc1al

‘development

Cooperatlve efforts w1th carlng people tend to




:Liindependencegdand,autonomy.lfThey prov1de the opportunlty to‘f”

'V&share and solve personal problems, whlch 1ncreases an

d ”wgilnd1v1dual s re31llence and ablllty to cope w1th advers1ty

‘x_iand stress | The more 1nd1v1duals work cooperatlvely; the
'”{lﬁafe they”see‘themselves.as morthwhlle and as hav1ng valuedk
"V‘andwthe more autonomous and 1ndependent they tend tobbe
l‘Cooperatlve‘groups proV1de an arena 1nﬁmhlch‘
'ylndlylduals develop the 1nterpersonal and small group skllls G
'fmneededvto work effectlvely w1th dlverse schoolmates\ N
'lStudents learn how to communlcate effectlvely,:proylde
zhleadershlp, help the group make good dec131ons, bulld trust'?w
jreparr hurt feellngs, and understand other s perspectlyes
‘liEven klndergartners can: practlce soc1al SklllS each day 1n
f:cooperatlve actlv1t1es - S U
'hfSummary‘. K |
e Cooperatlve learnlng is. the 1nstructlonal use. of small
djg:groups 1n Wthh studentslwork together tovmax1m12e thelr own

H; and each other s learnlng : Cooperatlve learnlng may be"t

‘7fl§d1fferent1ated from pseudo groups and tradltlonal classroom

"plearnlng groups
There are three types of cooperatlve learnlng formal
bicooperatlve learnlng, 1nformal cooperatlve learnlng, and

‘cooperatlve base groups The-baslc elements that‘makew"
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,ecooperatichWOrklare positivefinterdependence[ ;ndiVidualb_f

"lﬁaccountablllty, promotlve 1nteract10n, approprlate"use of

li.SQClal‘sklllS' and PerlOdlC pr006881ng of how to 1mprove the;ﬂf'

| effectivensss of the grop.

" When efforts are structured cooperatively, there is

. considerable evidence that students will exert more effort .

 to achieve. Students will learn more, use higher-level

*treasohiﬁg strateqies~more frequently;,builawmdréchméleté’.

liiand comblex conceptualkstructures, and retalnﬁ"formatlon~””'
'7;ilearned morelaccurately : Thrs process bulldsumore no31tlve
lvsfand‘sunbortrve relatlonshlns‘—toften 1ncludlngbrelatlonsh1nsr‘b

l;w1th dlverse 1nd1vlduals e | | !

‘,;;nte;Cu;tural=Una¢rstaﬁdingjﬁ

“Definitioniaf;Culturé;hfjﬂio»

There ex1sts as many terms for culture as there have

’Ffﬂebéen-researchersﬁln theﬂfleld Although many deflnltlons‘l’

f;fare‘valld iperhaps none of them fully covers thlsﬂcomplex.i,"'
:;lfnotlon That 1s probably why 40 years ago Powys.(l957)

‘af;wrote 1n hlS fundamental work The‘Meanlng of Culture that‘
‘r:uvrt;ls‘perhansﬁunWISelto attempt;any,Slﬁglé)dégméfiéflﬂe"

fdegiﬁitioﬁ.ofacuituré' (p 3)

f Scholars worklng 1n the fleld of culture have

;:ftraditionally:includedttheffollowingVareaSjwhenfthey_use;thel“’"

:%7Qll;hg N




”'fwterm Culture (w1th a capltal C) (1) the arts, inclUding*°
"llterature, mus1c, theater, flne arts, etc ,,(2) hlstory andf

y;geography, and (3) ideas,’values,fbeliefs,v1nclud1ng

'rellglon, phllosophy, and educatlon. Several more areas areﬂ?a”‘

usually added when the term culture (w1th a lowercase c) issldl:f

‘7used (1) broad soc1etal‘knowledge such as. polltlcs,
'.economlc structure,‘the mass nedla, the educatlonal systen,s?:
ngtradltlonal and current‘broblems, (2) so- called .
| anthropologlcal” knowledge in 1ts narrow sense such 333;
'f; famlly, mode of llfe (e g.,‘urban Vs. nrural),beueryday llfe,'
'7ﬂfcustoms,vhablts, body language,'etc ; and (3) materlal
bi»wartlfacts (e.qg.,. tools, machlnes, bulldlngs, weapons, etc.)
=1Certa1nly,vthe boundarles between these categorles are
dsomewhat vague,”asdlnﬂany coﬁpllcatedﬂsysten (Powys,.l§575
- Thls concebt of culture is- all embrac1ng,.1t lncludes,
o fOf exaﬁple,ithe,creatlve (arts,“llterature),vthe cognltlve‘
"(bellefs,‘educatlon)? behav1ors (customs),bthe 1nst1tutlonaljv
o l(polltlcalwstructures),‘and‘the materlal (artlfactsl ‘oﬁél

1h of the adherents of thlS concept of culture 1s Browna(1992)

".';k,who regards culture as a way of llfe, the context w1th1n

._whlch'humans,ex1st thlnk feel and relate to others ?Hew'“‘
‘deflnes culture as the “1deas,.customs,‘skllls,‘arts,_and

’tools that characterlze a glven group of people in a glven -



period of timefb(p.;73)3

'”.qupesfanq Pusch‘(l979);also“define Culturepas‘the Sum:
ftotal waysmof living;‘this»includestValues, bellefs,
’esthetlcs,;standards, llngulstlc expresslon, patterns of
;thlnklng, behav1oral norms, and styles of communlcatlonﬂl'

whlch a group of people has developed to assure 1ts surv1val:

'wlln a partlcular phy51cal and human env1ronment

- How Cultural leferences Affect People

Each country has 1ts own arts, hlstory, geography,

~lhfideas,.values, bellefs,_educatlon, 8001etal knowledge,

-educatlonal systems, tradltlonal and current problems,
“famlly,:mode of llfe, customs, hablts, body language, and
materlal artlfacts Therefore, each country has its own y
hculture'whlch is dlStlnCt form that of other countrles
»} Covey (1989) dLSCUSses.avmentallparadlgm*through which
»lhuman percelve,:understand and 1nterpret the world . He says.
uthat all humans have mental maps, whose accuracy is seldom |
dquestloned and people 31mply assume that the way they see
'thlngs is the way they really are, or the way they should be.
| Hall (1959) con81ders the hldden dlmen31ons of culturef
and how this‘influencesvhuman behavior.. He insists that
‘culture penetrates a person S perceptualvsystem, thus maklng'

"ba81c aspects of ex1stence 1nv131ble to 1n81ders but obv1ous
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" to the ?"'out_'s-didér The-fé':fc'-féfiéné’"rc'a'n' h‘ekz'ér-- fealglfy-{'undejr_stan‘d;f o

culture, but awareness of cultural[‘1VerSity5isfa':f{*

| Tfhtremendous;ald“t04betterﬁunderstandlng-ofwoné:s?oanculture{:ﬂ't’“

Seelye (1976) dlscusses ethnocentrlsm, whlch'he says l;gii'

S,the culprlt behlnd cross cultural fatlgue He descrlbes'lg_

i ffthls fatlgue as belng a result of culture shock

a*;farrlved forelgner does not know what to do, see or what to

.3gsay;; seelye compares thlS to the experlence of an Rt

'"17 acqualntance who went bllnd shortly after blrth and regalned':

fowhls 51ght at age 16 The most dlfflCult thlng for hlm was ﬂ‘”

d’f‘lto learn not to see the 1nconsequent1al objects that came

'd'Q3teaches what to see and what to 1gnore

‘lnto.hls.llne of V1Slont »He says.that one;s_own‘culture{f:l""

imakes them belleve that thelr culture is the best, the most

d“ifvadVanced andathevm0st correct:"Even“though ethnocentrlclbgyf:?:‘

"”~lgrv1ews are not wrong or 1nvalld people must learn to accept o

ﬁ}the 1dea that what they may v1ew negatlvely accordlng to cﬂd-'z'
vifthelr own cultural blases may be valld in another:culture
'CZTTFurnham=and Bochnerz(1986),con31der~the-many dlfferentxs:

”}fways that people react when they come 1nto contact Wlth

The newly }fu':

Porter and Jaln (1981) say that people's ethnocentflsmif‘ji'

'5:}anothermculture;islndlvlduals;often experlence anxlety, lack:' o

.Eofjconfldence,fdlStrustfofaothers,?flts of anger over mlnor



 frustrations, excessive fear of others, and a desire to be

 with on s own people. The authors mention that culture |
ﬁshock is lessened for those who have had preV1ous eXpOSuré‘f
“J5£§ people‘ofuother cultureshor esperlence.llylngvln other ifﬂ'
‘:3fcultdres . They Say that even. though culture shock 1s |
'4.:;assoclated w1th negatlvelconsequenCésr_lt usually leads to
‘7th_tremendous.personal orowtht | -

'Reasons and Goals for the Teachlng of Culture htd,if”‘

Altman and Hanzell (1974) discuss the‘needif0r~all '
tlstudents.llvlng.ln;the contemporary‘pluralisticfworldftoifgeu-~

‘, understandfthatftheir own patternsbof‘organization,arefnot .

'ﬂ}thehonly.ones'pQSSible,‘anduthat‘these willhprohablyrnot be

flvpermanent:;.Theyadiscuss the‘factythattteachingecanfmake~a“
;fcontrlbutlon to 1nternatlonal understandlngbby openlné up
;the Wlndowsdof the world to students and teach them to
'}dlscover that there arevno rlght or‘wrong ways of dolng
h'thlngs | Through.these students w1ll learn that there 1s an.,
””;1ndef1nlte numbervof way to‘organlze soc1et1es
H‘Pendersenuanderrslln (1985)‘state that persons of anyv;
'::ethnlc background“and ldentlflcatlon may beneflt fromh"‘
‘f‘multlcultural development and that adjustlng to‘the many

..complex demands of an unfamlllar culture 1s a 81gn1flcant

-achlevement,‘j_'
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Acknowledglng that teachlng language and culture go

”'Tfﬂtogether leads to careful cons1deratlon of the questlon

“1Q“What are the goals of teachlng culture 1n the language 'ﬁ e

f.classroom°”7’fﬂ

_-“Seelye (1976) suggests seven 1mportant goals of

;cultural 1nstructlon =ffj1;.;"H

The flrst 1s that students should demonstrate an

”*.fﬁf“understandlng that people act the way they do because
"ﬂthey are u81ng optlons that the soc1ety allows for

“?i.satlsfylng ba81c phy51cal and psychologlcal needs

UﬂjThe second 1s that the student should demonstrate an y;l;t’f'

i'*f:Hfunderstandlng that such varlables as age, sex, soc1al;5;\"

:'Tf,lclass, and place of re51dence affect the way people
"gifspeak and behave The thlrd 1s that the student
‘fshould 1ndlcate an act1v1ty to demonstrate how people f

"7pgconventlonally act 1n the most common, mundan "

'723gcr1s1s 81tuatlons 1n the target culture;;fThe“fourth

”ﬂﬁﬁals that the student should 1nd1cate awareness that

.*fhthe most common target words and phrases The flfth

'Efculturally condltloned 1mages are assoc1ated w1th even57:'h

“fﬁhjﬁfls that the student should demonstrate the ablllty tof;”zp:”*

”?evaluate the relatlve strength Ofua generallty

'“”ftfconcernlng the target culture 1_'1erms of the amount




:iof:euldence substantlatlng the stateﬁent The s1xth
hl;ls that the student should show that he has developed
:f%the SklllS needed to locate and organlze‘lnformatlon :
Mf:ahout the target culture.fron the llbrary, the‘mass .{
V»sﬁedla, people,‘and:personal observatlon”; The last 1s

'that the student should demonstrate 1ntellectual

:icurl081ty about the’targetvculture'and empathy;towatd‘

| 1ts people (oﬁl49f5é). | |

" Porter and Jaln (1981) disouss some‘Suggestionsvfor,

learnlnggaboutvotherfcultures:‘(l) bebwaryfof‘Stereotyoes;>
‘theyvfunetion as_shortcuts durino perceptual prooesseédandf
may‘heientirely‘falsesor'oversimplified; (2) seek the'oommon
.humanitytofrpeople:andhavoid'emphasisvonfextremes; (3)
tecodnize a:diffetenthscale ofvvaersdin othet cultures;l(4)
through.edﬁcatioﬁ/fdevelop‘humaniempathy andlactiVe concern
thrvother people; (Sy'study‘the intetrelationships,betWeen
languagévand5oultute;and.bevaware’thatvlanguage”is'closely
l»;involVed:with feéliﬁg; thlnklng, and’acting}‘and (6)'study’-v

‘cultures dlfferent from one S own to see their rlchness of
human‘thought.' |

-.Portet‘and Jain‘(1981)'dlscussamanyiaduantages of

‘.intefCultutal awafenessgl'The authors stake-that*thls

‘awateness‘not only brings with.it”the ability to understand
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people whose beliefs and backgrounds are different from
one’s own, but also that it communicates a feeling of
enjoyment and satisfaction that accompanies the discovéry of
other cﬁltures. Most importantly, intercultural
commﬁnication offers the immeasurable opportunities to
improve self-perception and understanding.

Methods of Teaching Culture

Furnham and Bochner (1986)'discuss severél training
techniques which are typically used in cross-cultural
training programs. These are as follows: Information giving,
cultural sensitization, Isomorphic attributions, Learning by
doing, and Social skills training.

Information giving. Information giving about,K target

culture ié the mostvcommon type of teaching method in
crosscultural orientation programs. The information is
presented using facts and figures, either in written form or
in lectures or films, on several cultural topics. The
advantage is that this kind of information is relatively
easy to assemble and deliver, but there are also the
following iimitations: (1) sometimes the tdpics are too
general and do not have any clear or specific application in
particular situations; (2) the topics emphasize the foreign

but ignore the ordinary_and commonly occurring happenings;
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'vt these programs most y:express a'superf1c1al 1ncoherentaffp“

”fy;anv’Often mlsleadlng plcture Wthh glosses over that

b‘;culture s hldden parts (Hall 1966)* (4);1f the toplcs are if1¢5=.

”jretalned they do not necessarlly lead to actlon, or to

";correct actlon

- o Cultural sen31tlzatlon Lessons based on the 1dea offt o

:ecultural sen31tlzatlon‘set out to helghten.awareness of thehl
}?learners ‘own cultural blas and how the practlceslof”thelrh:
rysoclety‘dlffer from those of the host country These f‘
Vlessons operate at two levelS'G(l) the flrst level is that j'
'*l;students should achleye self awareness about the modal
=ﬁghvalues and attltudes that are typlcally held and (2).1n a: s
‘tsecond level students galn 1n51ght 1nto the1r own personalb

;tralts, attltudes and prejudlces towards the target culture;'u

“fUnfortunately, cultural sen31tlzatlon also suffers from the‘”“

Same llmltatlons as 1nformatlon g1v1ng because what Vfc”"

*“”Jpartlcular 1nd1v1dual belleves to the true and good dependS{y'

h-“f:standards that other soc1et1es may reject

“570n the standards prevalllng 1n that person s soc1ety and

7 Isomorphlc attrlbutlons Trlandls (1975) says that af3

"‘fmajor obstacle to effectlve crosscultural communlcatlon is- iQﬁ
hthe 1nab111ty of the partlclpants to understand the cause31“

of each other 's behav1or, that 1s to make correct

T8



attributions about:the other’s actionsl vTherefore,

- effective intercultural relations require isomorphic
attributions. Two individuals from different cultures meet
through.a device called the culture'assimilator,ﬂwhich
contains desCriptions_of episedes, however, their
interactions are unsuccessful. There are four or five
alternate explanations given as to went wrongtamdng the
students. -Onlyvone-explanation is correct from the

- perspective of the culture being learned. For example, if
the meeting is between an American and a.Korean,‘and the
American is the person being trained, then the Correct
attributions is the one that most Koreans would make. The
other three attributions are plausible and usually
consistent with the attributions that Americans would make

in such a situation, but wrong in the Korean context.

Learning by doing. The method, learning by doing,
exposes traineea to real or simulated crosscultural
experiences. Most typically, the lessons consist of role-
playing encounters between trainees and persons pretending
to come from some other culture. This exercise makes the
student a mediating person (Bochner, 1981); a person who is
intimately familiar with both cultures and can act as a link

between them.
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Social skills training. There is first a diagnosis or

deséription of the verbal or ﬁon—verbél ski;ls thaﬁ are
1ackiﬁg in thé trainee of the targeted éuiture, Theh, the
trainee is exposed to models, role-playing and feedback.
chial skill traiﬁing for cross—Culfural competence includes
several advantages: (1) avoidsﬂvague stétemeﬁts about mutual
:uhderstaﬁding'and:inétead emphasizes behavioral-skill
' deficits; (2) eludes vaguevstatements about culture sﬁock;
(3) avoids general, non-specific lectureé and films about
superficial or exotic aspects of the target culture; and (4)
emphasizes the social psychology>of the students and avoids
vague assumptions about achieving personal growth and
insight.

Students can have cultural assimilation between two
cultures through the methods of teaching culture that are
mentioned above. Brislin, Cushner, Cherrie, and Yong (1986)
~developed a device of incidents called 100 Culture
Assimilators, which are designed to facilitate crosécultural
eﬁéounters. ‘The descriptions of incidents were all drawn
from actuél experiences of others that have moved across
cultures. A basic assumption of the authors is,that all
people can be assisted in successfully ovércoming

difficulties if they are aware of the range of challenges
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'they w1ll face when 1nteract1ng w1th people from other X

'rlhcultures

"j ‘Relatlonshlp Between Language and Culture

:l Language, belng a part of culture, expresses the

‘Fucollectlve bellefs and values that dlstlngulsh one culture -

e ‘from another Cultural assumptlons govern and gulde

"wbehav1or, 1nclud1ng the use of language
Vereshchagln and Kostomarov (1986) wrlte that at any

‘,glven tlme 1n the development of a culture, the language

= that serves lt reflects 1t fully and adequately by changlng e

';together w1th 1t., The authors deal mostly w1th two
;.functlons of language : The flrst they call “cumulatlve,”gl
‘-}saying‘that language 1s “the storage of a'natlon s ;;ng?'
ﬁ“collectlve cultural‘experlences” (p ‘4);1_The'secondhff
H'functlon‘they call “dlrectlve” '“Languagetis;ajllnk'betweenld
f;?tlnes‘andbéeneratlons rfa : Acqulsltlon lanéuagellnblbe:r
'VTlculture;h;ti‘It 1s the language’that 1s the source of‘our

n}knowledge about the culture and surroundlng world” (p 5).

’,ffThey suggest that language teachlng be based on the

’t,Lcomblnatlon of these two functlons, cumulatlve and dlrectlve,,ﬂl'
?y:and suggest a method of language teachlng based on a.
‘?pknowledge of the country where the target language is. spoken,

.and 1ts culture



Brogger (1992) dlscussed the 1nterdependency ofb
language and culture, show1ng that there are dlmen31ons of
culture that~fall outs1de’the dOmaln‘of languagelbl“Symbollc
f‘ forms other than that of language exist, Wthh glve'g
expressron to general;assumpt;ons and,Values f:for example;i
df‘3gestures,;Clothes;’rituals,;and artifacts”’(p 109) Vice;‘

: versa ls also ‘the case; not all the usesbof language fall
J?!wlthlnwthe domaln»ofgculture .'Language may sometlmes be
used in suchran 1nd1§1dual or 1dlosyncrat1c manner that it
'tfcannot-be.sa;d.to‘reflectrthe domlnantbcultUral assumptions,
_rd~Asranéexamﬁle;fErQQGGrféities“the Danlsh—Normegian'mriter,:
.Ahsel Sandemose, who-indone‘of his essays.tellsfabout.azmano
ivewho blushed every tlme he sald the word Thursday' That
‘man S notlon of Thursday is certalnly‘not the one generallylj
..shared The same can be sald of the famous Chomskyan
rsentence about “colorless-green 1deas sleep furiously.f ,Thef
”ldlfference, ln Brogger S oplnlon, 1svthatbnon language
disegments ofbculture should be taught to the language |
o students, whereas the non culture segment of language does
vnot have to be taught | a

Durlng the pastltwenty‘years; profeSSionals infthel

_fieldsbof‘foreignnlanguage instructlon7and interCUltural

communicathnthave_stressed that'effective»crosscultural
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“Héglearnlng

l?;communlcatlon depends on both languagewlearnlng and culture

ﬁThey have also shown that language cannot be

'”-rirlghtly taught apart from 1ts cultural dlmen81on As Archer_tf

bffi;(1986) states,t“Leanlng language 1mplles and embraces |

';2_”culture learnlng” (p 4) . Every language teacher has a

’fstore of funny anecdotes about students who use the rlght |
b7fword 1n the wrong cultural context Only as students learn

bifhow to use language 1n culturally approprlate ways w1ll they

vl”_ truly have learned those words Only as language and

“l;cultureucome together 1nvthe language process can effectlve

‘tnconmunlcatlon‘take place ” i N

'q'f Thls vlewvof language and culturevlearnlng reflects ::
1"Jthe current consensus‘concernrng the relatlonshlp between |

filanguage,vculture,:and thought f“Stated perhaps

g%51mpllst1cally, the current consensus 1s that the three

7yfaspects are three parts of a whole, and cannot operate L

'fgflndependently,,regardless of whlch one most 1nfluences thez'l'

.vvﬁother two”ﬁ(Valdes,‘1986 p 1) The 1nseparable nature of :

”rgflanguage and culture and the consequent nece381ty of

‘Tfﬁlearnlng both in order to communlcate effectlvely prov1de_f‘r
"the ratlonale for,’not to mentlon the nece831ty of teachlng‘]”
. culture 1n the language classroom Teachlng culture beyond .

- the cultural dlmen81ons of language w1ll further enhance the;



-7student’s ablllty to communlcate and understand 1n a

 crosscultural se:tt:,lng‘*

jsohsuch~teaoh1ng¥can also flnd'lts

A;place*in<theﬁlanguage?claggrégmf_?uv

S Culture and Commun1cat1Ve Competence 4f1_,x.ﬁ

;heilndependent and 1nterrelated relatlonshlp betweenf~'“‘

‘”hv_language and culture presupposes that people cannot acqu1ref7=v

) f;a language w1thout, at least torsome'extent.“acqulrlng the ;1x
*nkculture of whlch thls language ls abpart ‘Aooordlngitgithe_‘,
f.conceptgof'oomﬁunloatlonfjthe use1Qf}languageudemandsigla
’Hdcultural‘as‘well.as lrngulstlo conpetence Tﬁé:éféf;}bone.”
wkiof‘the nalnvgoals ot the teachlng of culture‘w1th1n forergnfg~
"languagevteaohlng_1sfto$acqu1reocommun;datlte}Competepéé,ln;fr’

lfthe target language

Samovar and Porter;(l994) aéfiﬁe’cbmmunicaticnfas?thaﬁ.,7 o

7f’whlch happens whenever someone responds to the behav1or orfg_r
‘“tthe meanlng or motlvatlon of the behav1or of another"flffl

-:fperSOn;- Communlcatlon'has OCcurredfwhen’someone;acceptsna,_,

‘}behatlor‘and glves 1t a neanlng, Whetherdthe:hehaVlorllsf;E‘
-f.méde eonsc1ously‘or unoonsolously and 1ntentlontllyﬂorirsﬁ
”fpunintentionally ‘ Hoopes and Pusch (1979b)ualso“e2plarn:
ﬁf@éoﬁﬁﬁﬂlcatlén as an exchange.of meanlng of 1nformatlon“and;,hl"

"p"fideas,ffMoreoVer,?the basic}alm;lnzcommunlcatlon,;sgtoiy

. “transmit a message from a sender to a’ receiver with the -




least possible loss of meaniﬁg. (See Figure. 2)

Figure. 2 The Process of Communication (Pusch, 1979, p.

30)
Noise
encode_———————-channel———————— decode
A
Sender message ‘ message Receiver
A -
Mr. A ‘ : . ‘Mr. B
Feedback

The code that is used in sending a message from Mr. A
to Mr. B in Figure 2 is the linguistic code - verbal or
written - picture, symbolic system, gesture, silence, etc.
For example, if someone presents flowers, it can translate
that "I love you.” or “I really abpreciate it.” ‘The encoded
message is decoded to Mr. B, who gives feedback. Feedback
is the important component in the intercultural
communication because most féedback is the non—verbal
component that implies the meaning of culture in a sociéﬁy -

for example, “what is the meaning of smile?” and “what 1is
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fthe_meaning“cflafperscnlshaklng their“head?”: In thlS

:;proeess; people‘can suffer;mlsunderstandlngs because of‘thelv
Ecultureudlfferences. Inlthe“process of communlcatlon, n01sey7
ilncludes customary behavrcrs,vcultural“assumntlons and
*lvalues;Anatterns of thlnklng,vcommunlcatlve style;‘etc andv:

'mylt beccmes the backgrcund of feedbach It means that the.

~_message 1s‘transferred based on culture

| | Gudykunst (1983l.e§pla1ns”the relatlonshlp hetmeen

l culturegand;ccmmun;catlon;tHe states that culture isuf-

_ldirectlyland indirectlylthe‘preducthcfncommunicaticncand.
ThqﬁApf¢¢ﬁmuhi¢ationspro¢essigﬁa,oﬁtéqmesiaréjayﬁésﬁiﬁvafi'

,]culture}ffThé‘rélaticnshipibetween culture andlcommunication' -

5 ‘is;recibrccal'lso the-content »styles of people S speech and‘

hgthelr ways of thlnklng are affected by culture On the'ﬁ
'fycontrary,vthese can. make, deflne, and contlnue culture
ffeople s ways and hackgrcunds of communlcatlon, language and
;,styles of 1t ’ncnverbal behav1ors, etc.tﬁare the culture’svr
{lresponse'and‘funCtion.d Théréfdre;,feAi communlcatlon and .
‘l:flndlyldualbhehav1ors are dlfferent‘because or thevy:hﬁ |
”nldlfferences of culture “Moreover, language 1s acqulred w1th:n'
thehmannersacf llv1ng;>att1tudes, hablts, etc and these ;'

‘fare expressed w1th language,_so culture and language are \

127>>1nseparable



Intercultural communication occurs not only in the
‘contact of.different cultural groupsvbut betweén the people
in the same culture group. Samovar and Porter (1994, p. 20)
show it in the following:

Figure 3. Mode of Intercultural Communication (Samovar &
Porter, 1994, p. 20)

Culture A Culture B

Culture C

Cultures A and B are similar, but Culture C has a different
shape and is far from the other cultures. Each culture
includes the individual figure that has the culture’s
characteristics which are in a somewhat different form in
each culture. It means that to form individual identity,
the other components exist in culture, even though culture
is the definitive effect. As shown in this figure, each

culture’s communication has a change when it arrives the
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other culture. A degree of the change between cultures A, B
and culture C is bigger than culture A and B’s. This figure
3 shows the importance of culture in communication.
- Whenever péople communicate with an unfamiliar culture’s
people, sending messages can transfer to a totally different
form because of the misunderstanding of culture.
Summary

Each country has its own arts, history, geography,
ideas, values, beliefs, education, societal knowledge,
‘educational system, traditional and current problems, family,
mode of life, cuétoms, habits, body language, and material
artifacts. Therefore, students feel the difficulty to
understand the target'culture and they often cannot learn
the language, even though they seem to learn the language in
a class. Moreover, the inseparable nature of language.and
culture and the consequent necessity of learning both in‘
order to communicate effectively provide the rétionale for,
not to'menfion the necessity of, teaching culture in the
- language classroom. Teachers conéidér tﬁe need for all
students living in our plﬁralistic world to understand thét
their own patterns df‘organization'are not the only ones
possible and that they will probably nét be permanent.

Therefore, teachers discuss how teaching can make a
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contribution'to international understanding by Opening up
‘the windows of the world to students and teaching them to
discover that there are no right or wrong WaYS of doing
things; Through this they will learn that there is an
infinite way to organize societies.

There are many advantages of intercultural awareness
that not only give the‘ability to understand people whose
beliefs and backgrounds are different from ours, but also
nthe advantages impartva feéling of enjoyment and
satisfaction that accompanies the discovery of other
Cultures. But most importantly, intercultural commnnication
offers the immeasurable opportunities to improve seif—
perception and understanding.

The independent and interrelated relationship between
language and culture presupposes that we cannot acquire a
lénguage without, at léast to some extent, acquiring the
culture of which this language is a part. According to tne
concept of communication, the use of language demands
cultural as well as linguistié competence. Therefore, one
of the main goals of the teaching of culture within foreign
léngnage teaching is to acquire communicative competence in

the target language.
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CHAPTER THREE: ‘THEORETICAL FRAMEWORK
Description of the Model

The literature of review in the previous chapter haej
covered five important factors, which ate related to
effective English language acquisition in this project.
Chapter Three will demonstrate how these five factors work
together theoreticelly and practically in the English as a
foreign language (EFL) class. The curriculum unit included
in appendix A is designed to use songs as a part of
authentic second language acquisition. The use of songs as
part of authentic language acquisition consists of lyrics,
instruments, rhythm, and melody. ‘These elements of songs
stimulate students’ interest in language learning. The
cooperative learning method works with songs in the EFL
‘class to maintain students’ motivation, promoting students
accomplishing intercultural understanding and acquiring the
five language skills (reading, speaking, listening, writing,
and grammar) . Consequently, students can achieve successful
second language acquisition‘through understanding the target
culture and obtaining the five language skills. This
combination of factors can be viewed in the form of a model

that guides the design of this project (Figure 4).

90



Figure 4. Model Guide for the Use of Songs to Achieve Second

language
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Appllcatlon of'the Model

‘"?~Song as a Part of Authentlc Language'hlh”‘”

The song as a part of authentlc language 1s a very
juseful learnlng dev1ce 1n the EFL classroom 1 The song

“con31sts of four elements such as lyrlcs,'instruments;'x;'

; r;grhythm, and'melody, these eleme 'd'attraCtQStudent”“' i

Hﬁf;lnterest as theyware motlvated.b‘y';songS 1n the7‘ngllsh classg

":erAS”a‘rssultz EFL:stud?ntSidQ~n'taCdnt1nueﬁtorfee that”fl”

}?51é5£ﬁiﬁg[English‘is afhurden, and songs can then p031t1vely‘v

2771nfluence thelr Engllsh prof1c1ency Songs_can ;mprove@the

J!wfflve language SklllS (llstenlng, speaklng, reading, wrltlng('

li”“andvgrammar) together and can. help students understand the’

| target culture.

. Students achieve listening skills more easily when

' learning language with songs because songs provide students

‘_ wrth]aﬂyarietyfofﬂrepeatablehsources‘of]relevant°inpuf.for'l‘

slllstenlng practlce Students can keep in" touch w1th”ffa

_Mhauthentlc llstenlng materlals through songs, and they w1ll ;

“7f7want to llsten agaln and agaln because of the components of 5
flsongs»suchya51lyr1cs;ulnstruments, rhythm, and melody
ogTherefore, llstenlng to lyrlcs enables students to rapldly

w‘fflmprove llstenlng skllls 1n the EFL classroom




.Speakiﬁgﬁ

’- ?fsiﬁgingzai§ng with'the.song;unddubtediy>iﬁcréaées
;'st#déﬁté{ spéakiﬁg.skills.f'Sdﬁgs also péfmit'a.focus oﬁ   
’pronuﬁciation and pioﬁide an bpportﬁnity‘for practicing'with3
a natin'épéakei»Qutsidé of thelélaééro§m.v Korean juniérf
hhighhstﬁdéﬁtévhave high-intéréSt in‘Kofean>and‘American-pép?
songs and prlstafs):and theyvenjoy SinginQ sbnés_.
 indiVidually orIWifhftheir friendé;; Thé cur£iculum iﬂéludes
incéfpo#ated én.AmériCaﬁ pop SOng‘and a transiéted Korean =
‘ pop'sqngjﬁhétvétﬁdents'likewih this perect; Tt must be 
‘enough féfétimulate fbeir inteféétvih”singiﬁg songs and
‘”eXtendiné speakiﬁdjSki1ls.Songs also canvbe.ﬁséd és 

 stimuli,fbr‘conversation in a group. and class.

-~ Reading

vSéngs haﬁé‘a Variety ofthemesland'authéntic phraséé
and‘idioms-relatingitp.ﬁhemes. Thérefore, songs can provide
4 studéhté witﬁ'agreat>résoufce\ofVocabulary»fbf réadihg4 f'
 ‘doﬁpreﬁéh$ioﬁ.. ﬁyfiééxinclude authéntié_laﬁgﬁagé) whefeas‘
>tex£bqokshéve liﬁit§dvémounté of authentic,lénguagé;which
becomes‘é‘ﬁestrictidn.in lénguage learning; 'Thus; stqdénts’
':yéome tb understéndvthecwhole meéning'gf‘the Song asvthey   ‘
‘stﬁdy fhe iyriés.¢1§sely51 Thi$;cén bé&heipfg1fof,effectivé,'H

readingfcdmprehehéion."“ieséons,in‘this project are designed



‘lw1th love theme.songs from mov1es,’so students can‘bulld up.
tljreadlng SklllS through the summary of the’story Thus theyl‘
VlgﬁaY_flnd;mOroivocabulary'and ;dlomsi‘and 1ncrease thelr

| reading comprehension. | |

:hHertlng. R

Students can paraphrase or summarlze the‘lyrlcsv_ii

fbecause lyrlcs can serve as 1nsp1ratlon for wr'tlng ‘ n,@~

'ﬁfthls progect students wrlte thelr feellngs and;reactlons to;
‘gsongs. j Translatlng Korean pop songs 1nto Engllsh can be a

.ygood resource for wrltlng classroom act1v1t1es because

"elfstudents can keep 1n touch w1th the Engllsh lyrlcs of Korean}

fVﬁﬁpop songs, the beat of whlch they are already accustomed to,”g

"v“las they wrlte the lyrlcs in Engllsh Students learn the -

‘_.Amerlcan and Korean cultural values that are related w1th

l:~fsongs as they wrlte a one paragraph essay to deflne the

‘fs1mllar1t1esband dlfferences between them | The act1v1ty mayy'

"stimulate Students’ curloslty about Engllsh compos1tlon 1f:’
'dflétudentsybecome rnterested ln culture o | L
:;fsomepthinﬁ‘thatlgrammar’iégnotfimportah;tiﬁnlanguaged‘
‘”fplearnlng. fHowever;fto’acquire'nelleorganized knaviedgé;in:f.“‘
;ihlseéond language‘learnlng, grammar cannot bellgnored‘v

f{Moreover;»Korean junlor hlgh students need to study grammar ’




to pass-the éhtfancevexémination_for céllege‘or university
sﬁudy: However; only concentrating on grammar in English
classeé makes students'tired of the Subject. 'Therefdre(
'teacheré may wish to approach students with songs to teach
Eﬁglish gfammar and,encourége them to achieve grammar. |
Students.cah obviouSlyxlearn grammar’while they sing and
memorize'lyrics because lyrics, like other text,;contain
grammar structures. While léoking at lyrics, studenté caﬁ
notiée how words are built upbn and changed such as thé‘use
of the future tehse: “Will +‘verb root,” in "My heaft Qill
go on."

Motivation .

MotiVation is oﬁe of the imbbrtant components iﬁv
language‘learning‘becausé‘achieﬁing’a foréign/Secondb
langﬁagevtakes a’lot ofitime and requires‘éndurance. Thus,
unless students are motivated in learning, they willbfail to
achieve their goal;‘ Motivation is generally defined by two
'categories, extrinsicvéﬁd intrinsic. ‘Songs stimulate -
stﬁdehts' intrinsié motivation by capturing their'intérest.
To motivate students more, extrinsic motivation is also used
in the form of tokens in this curriculum. The song as a
motivation plus the use of tokens encourages students fo

invest in study and keeps students’ interest in second
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E ;languagehaequiSitionﬁﬁ

.:ﬁllnteroulturalJﬁnderstandingﬁn 2

Songs offer a way to know people and thelr culture

.tybecause they demonstrate what people dolthow they‘l;ve;tiﬂv.

4¥'31;5makes them thankful how they 81ng whlle they work what

"f;fevents are reasons for re30101ng, or for hav1ng a:

Students learn about the l9lOs soc1al background

ﬁ’fﬁsongsjin,Unltlonej They also learn the custom about datlng

' ‘Cooperative Learning

“fCooperatiVe learningﬁtoﬂaehieve>a;oomm0n»goaluproduqesi7\"-

:gher achlevement and greater product1v1ty than does

‘_rndlvrdua‘,_hyi B In thls prOJect students work as a. group,

- kno“’ledger , ldeas, a-n"d N o

A_y,.

L work Students

factlvely partlclpate 1n learnlng act1v1t1es,vachieve~social

"”;iskllls,tand;are motlvatedj;n learn;ng;' Conseguentlyﬁf‘d[7i”

coo:eratlveflearning;giveStimpetus to acquisition of the

‘;fivgﬂ'aﬁgﬁégé Skillsfas;well7asfinteroultural-understanding;f




CHAPTER FOUR: CURRICULUM DESIGN

Interest in»the'éubject prQVides impetus for language
learning. This curriculum focuses on motivating students
using songs and a cooperative learning method in the
teaching of English; This curriéulum is designed with two
teaéhing uhits; cbhéiStiug df;si%*lesécn‘plans, tafgéting
intérmediate levél students in‘Suuth Korea. |
Setting | |

For these éurriculumvunité, students work as a group,
so théy can‘to be meaningfully and actively involved in
learning. This also motivates students to continue to
invest euergy and éffort in English. Studenfs are divided
into small groups, which consist of four ur five students.
Students share their ideas and knowledge in a group and then
a representative presents the groups’ answers in class
during each task chain. This is very helpful in ianguage
learning classes because studenfs.can achieve authentic
language via discussion in groups and in class.
Tasks

The two units of curriculum consist of six  lessons,
three lessons in each unit. Each lesson is made up of a
sequence of tasks. Each task contains‘bne or twd objectives,

pair or group activities, and assessment. Objectives are
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considered both.language and conteht,goals\because learning
a second language should include the target culture as
content. Therefore, students learn the language together
with content, the target culture. Activities are devised to
_meet thesé content and language objectives. They are
designed to keep students’ interest and to help students’
function during cooperative learning. To evaluate the
'students' work, each task chain includes an assessment that
varies from activity to activity. These assessments do not
use a test form because Korean students already take too
many tests, which make them really uncomfortable. Thus, to
make students more comfortable with evaluation, activities
like the compounding lyrics game is used. An example éf a

task is as follows (Table 4):
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-"E'Tablep4;%E$ampleQOf‘a:Task"Lfn"

’*{_objeétivelpdTEsorihﬁf L Activitydf,;~lh,p~As$essment_"

’TO'learn‘”“l;l ' 'l' 1. Students llsten y'Each‘group can-

~ |love song | | - to the song get a Titanic |

| Will Go- : o - and sing along  |sing the.song“’
,Nan”" L R 1»‘tw1ce o - | well. :

‘2. Each group has'_' (The teacher
j.'some time to . . |grades not
 practice singing |performance of
‘the song and . = |the song but
" presenting it in the'cooperation'
~class. = of a group and
B - | students’
effort )

| My Heart | verse by verse . |Token if they |

TESOL Standard 1. 1 Students w1ll use Engllsh to
_ part1c1pate in soc1al 1nteractlons '

Flnal Assessment Each group does ‘a compoundlng lyrlcs B
| game. . If a group completes the full lyrics of the song,
“ | they can have a T1tan1c Token (Assessment Sheet B l)

~ Content

‘”ﬁQThereaareftwoiunits that-focus‘ dlovex One‘is theb:

i_romantic moVie,‘Tltanlc, and the love song from 1t “My

,{:Heartiwlfl:Go On , The‘other one 1s”the»movle, Love Storyfd”
‘Message,ethat focuses:on love in the.younger generatlon of*
.Korea, and the love song from 1t 3“I»Love’You.f Students‘d
ican,acqulre‘tourlEngllsh skills (listenlng; readlng,b
.épeakiﬁg(jéndgwpiting) through both mov1es and love songs

'They'mavfalso'achievel1ntercultural;understanding via
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'“comparingfandfCOntraSting‘American“andgKorean‘culti

:the BrltlSh and Amerlcan cultures of the 19108_v1a;T1tan1c

‘f"as they compare it w1th the 51mllar Korean love story called fﬂg

E Chun HYang Jun They learn the songs WMy Heart‘W;ll Go On” _Kiiib

‘ﬁto achleve an understandlng of authentlc Engllsh _and they

~compare 1t w1th the song, Chun Hyang Ga, to flnd )

‘tbetween the cultureswthat are E

"“VkﬁiﬁcIUdedfinftheuSOngstfwTherefore,*students can address‘“

:h;fcultural dlfferences w;thout any trouble and they can ;

‘mcqulre the target language through 1n the process ‘
In the second unlt Love Story Message, students also_‘"

ihwfstudy the story of the mov1e and learn how to translate fromvﬁ‘

thorean to Engllsh and from Engllsh to Korean Students

x‘yjdlscuss the culture of datlng 1n Amerlca and Korea to jf ;h'

'y’ffldentlfy the=51mllar1t1es and dlfferences Thus, stUdents
‘fcan acqulre 1ntercultural understandlng between two cultures

tythrough language learnlng
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fiLanguage Learnlng

In thlS currlculum[‘stdentszill“imﬁrové;théir”fbﬁfa
'f;language skllls-(llstenlng, speaklng, wrltlng, and readlng)
' us1ng songs and v1deos Table 5 shows how language skllls

’;are applled 1n thlS currlculum




v.tTable75fiLanguage Improvementmin Lessons

' Language -

v'AppiicatiOnxinto'Lessont

Skills

} 'Students repeatedly llsten to the song
.. . land learn "My Heart Wlll Go On -
- Listening :
IR *Students llsten to the translated song "I
| Love You”'whlle the other classmates

31ng

' Speakingi

Students dlscuss the mov1es, SOngs;fand'

questlons about them in a group and :

.class - . B
nStudents compare cultures of two

p}countrles about soc1al background and

datlng in the 19108

‘.lwriting17

g:Songs 1nclude Varlous 1d10mat1c and
‘h'useful expre581ons for wrltlng Students
. translate Korean pop songs 1nto Engllsh
.rpand make new lyrlcs,.comparlng the two

,l cultures and wrltlng a short essay about

]

it.

Reading

vAuthentlc phrases and 1dloms relatlng to

themes can prov1de students w1th a great
vocabulary resource for readlng

comprehen31on in the songs and the af"

'summary of the storles
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‘. .Sliﬁunat‘i'vé,} ‘and

b _teacherforjinStitutioanirectedghfThisfmeans tﬁatiaéééésmén££.<>

“jhas typlcally concentrated on the mechanlcs of*t}stlng i
clTeachers are used to a teacher centered teachlng method and i

vhﬂonly con81der assessment as a chance of pract1c1ng for the

W,entrance~eXam’of£collegeS‘or un1ver81t1es They al”o'V' :

“’Tjﬁbe ieve that a score on a test shows exactly the students oy

.a,.syEngllsh pr0f1c1ency Therefore“they dO'noturecognize otherwy

"'_;a central role 1n educatlon reform around the worﬁ.

‘uf,ways 1n Wthh assessment can promote prof1c1ency
Accordlng to Broadfoot (1989) 'a3ses3ment'has assaméd‘p-

lalﬂalso plays an’ actlve role 1n the teachlng/learnlng process !

‘Moreover,tasseSSment-processesﬁare“seenfnot

'“fgstudénts »progress and the dlrectlng of remedlal learnlng
‘ ;ac-tf"i:v"ities (Arther, 1997) Rowntree (1977) su‘gg‘ests 'f.oursz,
kﬁ){reasons why teachers assess students Iffstudent selectlon,,f‘

fZ);d;ag‘os;s,ofglearning;needs;‘3)“students_motiVation, and

7tm;et‘ngfaccoﬁﬁtébility'requirements§,tAsSessment‘should'ﬁ;fc

the curren_ process and“**"



integraﬁe with instruction, seeing the students as acti&e
learners who share responsibility, reflect, collaborate and
conduct a dialogue with the teacher (Dochy & Segers, 19995.
In this project, students learn English and culture
using songs and cooperative learning methods in which
students work together and the teacher and group members
‘share the authority to evaluate stﬁdents’ work. This
curriculum design incorporates peer evaluation because
students work as a group and then discuss their work in
class. They evaluate theﬁselves as a small group and again

as a whole class.

Peer Assessment =

Falchikov'(1995) defines peer assessment as the
process through which groups of individuals rate their peers.
Somervell (1993) indicates that at one end of the range,
peer aseessment mey involve feedback of a qualitative
nature; at the other extreme, assessment may involve
students in giving aetual gradee. Somervell stresses that
peer assessment is not only a grading procedure, it is part
of‘a learning precess‘through which skills are developed.
Peer‘assessment has proven to be "valid, reliable,

practicable and fair, and useful to the students" (Percival
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& Ellington, 1984) N It contributes to student centered i

“jlearning by training students;fovjudge the quality of the fib

>3~fwork of others object1Vely (Oldfield & MacAlpine, 1995) and,

fit promotes criticalvstudent reflection of the learning

' fexperlence-(Kwand&gLeung;;1996) Peer assessment can be

- seen 'as: a part of the selffaSSeSSmentyprocess.and-as

effpinforming seiffassessment The students have an opportunity

ﬁi"fto observe their peers throughout the learnlng process “and
| 'often have a more detailed knowledge of the work of others
hthan.do”their_teachers,: Keaten, et al (1993)}reports‘thatn‘

:f?peer'assessmentjis_afpracticefthatacandfOSter responsibility

"if,gamong'students,preQuiring'fairnesS'to;the_students”and o

'hﬂfaccuratecy:WEth“the judgments;they make regardingtfheirf
 peers.
\:"dtbifféreﬁfifdfmsfpraSSQSsmenttafé di3£inguiéhéd by

 Kane & Lawler (1978):




Table 6. DifferentvForms‘of‘AsseSsment (Kéne»&'Laner, 1978)

{

;Formvof‘Assessment B SR ﬁéfinition'

» Each group member ranks all of the
Peer-ranking- 'others frém best to.worSt on. one. or

- | more factors

| Each membérAOf’the group nominates
o | the member who is perceived to be the
Peer nomination | . ' : R
‘ - : highest in the group on a particular
»charactéristic.or dimensionVOfuf'

performance

Each group member rates each other
, group member on a given set of
Peer rating : ' o Lo
, - performance or personal -
‘characteristics, using any one of

several kinds of rating scale.

”‘:.'ApplicatiOn of Peer Aésessment in Thié Ptojedt
1 in‘this4projebt,‘étudents work in a group ana then
’diééU#s theif‘work in”claéé.-Therefore, students ha&e‘an

"T‘Qpqufuﬁityito.obsérvé their_peérs via the learning proéess.

Théy'méy gain a_moré detéiied‘khoWlédge Qf the work df

othérs:than'do their.teaéhers becauéé théy feel mOréf”

dbmfortablé’in a‘group. This‘projeCt consists of two units
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Héf lessoniplans}”eachﬁunitchas”three_leSSbnsffrThese"uselhz'”

lgfséﬁeral klnds of peer assessment suchﬂas’a group gane;
:tscémparlng the groups‘ﬁanswers.ln class,‘and presentlng éé"a g
ih‘groupvl The assessmentsythat are used 1n thls project agédag?
.hfollousbhsf’ s A S

ffébleﬂlw

Assessments‘in'Six*Lessons;*'

Lessons»-'

"-Activityrf”ﬂ

’ASseSSmentfi~*'"

Lesson

'=i Plan

jStudents share andf
}'-dlscuss thelr
tfanswers 1n a group B

L and in class

A representatlve glves
| the answer and the |
‘other group grades 1t

h‘w1th Grade Marks

Flnal

',*Assessment;

,ﬂVocahularyTgamef

;‘Each group takes
“thokens from other
groups and counts

VJ.them

Lessonl'

plan

v Students share and;
K;fdlscuss thelr
*fganswers in a group[;;
3"and in class,’ﬂ:f

”*cooperatlve group

- presentatlon

h_Avrepresentatlve glves_n
:vthe answer “and- the‘»'ldh
:other group grades it :J
jf‘w1th a2 Grade Mark O
hr;ffollow1ng the o

‘,crlterla

Flnal

Assessmentf

*game

: e ‘”fStudents complete the'7
_Compoundlng Lyrécsl’j.full lyrlcs of the hpq.

vsong and get a’ token

e




StudentS>sharevand".

f'A representatlve glves_

and in class.

’ answers ;n;a_group7¢,

the answer and the

e . tugent ha
: :esson} discuss their - the answer and the
"Plan . L o .
- , answers in a group 'other group grades it
3 and in class. 'w1th ‘Grade Marks
Final Students share thev.'fThe teacher grades
‘eAsseSSménfd”ldeas and wrlte a ﬁia‘:follow1ng the.
u 23 jh‘ 'one paragraph essay(‘ crlterla
o ‘ :?fStudents share and - |A representatlve glves
Lesson :
i .yf‘st"dlscuss thelr the answer and the
Plan ,
T answers in a group | other group grades it
4 “and in class; w1th a Grade Mark .
- «'COOperative group follow1ng thevr
E preSentation} crlterla '
. { |'Each grOupztakes'
Final - LY ’ ‘ Lo el .
L oona . Vocabulary game tokens from other =
| Assessment ‘ , S -
o ‘ groups and counts
4 o : :
‘them
:,'Students do " .The othertgroup grades
L Lessonff pcooperatlve group thexgroup work with
"’Plaﬁ "work Students share tGrade Marks and a
o  ‘ f‘and dlscuss thelr.u ‘,representatlve glves
5 |

o other group grades 1t’
'w1th Grade Marks
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Flnal

g Assessment

:?tdStudents work E
flnd1v1dually and

share in a group,

.‘assessment

fStudents do self—.~ns]j*;

Lesson

TStudentS'discuss in

”ffplay

barftw1th Grade Marks'"’

IA representatlve glves -
>77the answer and the
-”'other group grades 1t N
»,a group and do role—‘u
: _wu'.and the other group

:grades the role play

Flnal

‘.f]Assessment

| Students share the
';1deas and wrlte a

u,]pone paragraph essay )

'f”The teacher gradesf;?pfﬂf"xf'

follow1ng the

;"crlterla




APPENDIX: UNIT PLAN
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Unit I Theme: Titanic

Lesson 1

Grade Level: Intermediate students in South Korea

Time:

Objectivesﬁ

90 minutes

1. To learn new adjectives that describe personal qualities
2. To identify students’
3. To understand the story of the movie Titanic

reactions to the music

‘the questions about

the song on Work
Sheet A.2 and
discuss it in a
group and then in
class.

Objective TESOL . Activity Assessment
B Standard |
1. To learn |1.2, 2.1 |1l. Students listen to | Each group can
new the song "My Heart |get a Titanic
adjectives Will Go On” twice. |Token if they
that _ > Students look at complete Work
describes . . Sheet A. 1 and
personal adjectives op Focus A. 2 and
T Sheet A.1l, list the .. : .
qualities . participate in a
unknown words on ~
2. To Work Sheet A.1 and |9FCoup and then
identify find out the in class well.
students’ meaning of them in (If students
reactions a group. (Use a have five small
to the dictionary or share tokens,'they can
music their knowledge) trade to one
3. Students complete medium token;

three medium
tokens trade for
one large
token.)

Criteria: At the
ending of the
unit, if the

group has the
large token,

has ‘a better

grade. ’

it

enjoyment.

TESOL Standard 1.2: Students will ihteract;ih, through, and
with spoken and written English for personal expression and

TESOL Standard 2.1: Students will use English to interact in
the classroom. o :
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13, To e 2fl,:242,.1 Students see an’ .i Each group can

,understand A B ,edlted ver51on of get a Titanic
la story of |. | rTitanic | Token if they =
movie. ’WA-V ;,;g,g;‘:,j (1nclud1ng the love complete Work
'Tltan;c - R "'gvgfsong "My ‘Heart Sheet A 3. And |
L © Will Go oOn”). A.4 and share in.

2. Students,review,the‘ a group and then
' summary of Titanic |in class
on' Focus Sheet A.2. (A
3. Students answer the. '
S . “ g representatlve;
. dquestions “What did =
v > e =l then gives the
you see,‘what did | roun’ s answer”“
- you feel about the |9 p’ -
ST ‘ and the other.
| movie?” on Work. | grou rade 1t"
" 'Sheet A. 4 and group 9 o
share in a group with Grade.
_ and then in class, Marhs.)
| 4. Students choose the | Grade Marks:

three adjectives Numbers from 1
~ ‘that they think == |[to 5 are on the
~ best describe the Grade Marks.
~main characters, Students raise

Jack and Rose, on the Grade Marks

Work Sheet A.4 and |to do peer
-discuss in a group ‘|'assessment.
and in class. '

TESOL Standard 2.1l: Students will use English to interact in
the classroom. ‘ ‘ : o .

vTESOL»Standard 2.2: Students will use English to obtaln,
process, construct, and prov1de subject matter 1nformatlon in
spoken and wrltten form.

Final Assessment' Students carry out a vocabulary test. game by
themselves. .Groups choose five adjectives and ask the meanlng
of the words to members of .another group. If one group does
not have a right answer, they give one of their Titanic Tokens
to the group who has: challenged them. - :
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Focus Sheet A. 1

Adjectives
adventurous expressive sensitive
agreeable faithful serious
ambitious firm sincere
amusing flexible sociable
artistic friendly stable
attentive generous strong
cautious gentle sweet
charming .graceful tender
cheerful imaginative thoughtful
compassionate intense traditional
coordinated kind trusting:
creative magnetic unselfish
deceive outgoing well-dressed
deep passionate well-informed
dependable patient wise
determined pleasant witty
dynamic poetic
easy-going polite
elegant practical
emotional proud
energetic righteous
entertaining romantic
enthusiastic secretive
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Wbrk Sheet A 1

, Dlrectlons Worklng ‘in- a group, wrlte down the unknown
adjectlves from Focus .Sheet A. 1 and find out the meanlng .
Use a- dlctlonary and share your knowledge w1th group members,

“'Adjectivee_ 'ij5j j‘ L g'='Meaning{n'
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Work Sheet A 2

u:Dlrectlons Answer the follow1ng questlons and dlscuss 1n a [

' jgroup and then in- class ' E S L

. (A representatlve then glves the group S answer and

‘the other group grade it with Grade Marks. Every

student in a group "should be a representatlve of the

group at least once ) ..'v% o - : -
SR Questlons {“[f""

'°[,l.f' erte two or three adjectlves to descrlbe the song =

that you llstened to

24 If thlS mu81c were the theme for a fllm or: TV serles,f
. what would the film be- about°v‘ o SR

- (cowboy, - spy, dance,. pollce/detectlve, love story,“ soap'
o opera} chlldren s fllm,vetc ) ‘ e T

30 Imaglne someone who loves thls mus1c '»Desoribe:then_v
person w1th adjectlves e R

‘4Qf’f Imaglne someone who hates thlS mu31c.n;Des¢ribe:the
: person w1th adjectlves ‘ e : o o

5L What would happen i"‘nf the film? (Make one or two
’sentences DR c S A E R R

"j6::[ffHow'wouldfitfend?v(Make one Orrtwoﬁsentenoes.)ft
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iTF9¢us=Sheet'A;2liﬁzwvhv |
.waTi#anic:lsummaryfﬁyfg rflfhfctx

JamesuCameron in31997fbeautifully.directed;thefloveﬂstory‘j :

7hfeveryonefisrtalkingmaboutf:Tftanicﬁﬁfl"

”,Tltanlc features two passengers, ‘one.who is traveling = =

‘%flrst classvand the other, thlrd‘class | RaséiéﬁdiJaékhhavé,7'
.ffé:ldVé-tﬁat{m§§tnpeoniefdream'abOut‘} However,:there Areitwo -
'?obstacles; ane wasiRoselsfsoon—to;be husband:;wﬂe'iS’a‘rich'
man that every glrl mlght dreambof‘golng outuw1thw but Rose
fsanJack,andifell‘lnalove She dldn t care that he dldn t
}:havedahdimetto”hiséname All she knew was that she loved hlm
iHer second obstacle‘was her mother | ‘She wanted her daughter
,tho get marrredvbecause theybdldn 't have‘any money ,,She};”
'_dldn t care that Rose really loved Jack All-she*wanteddwasf
:,money,ﬁbut yet Rose res1sted her w1shes‘: Rosevdldnrt care“
?;what her mother thought She loved Jack and that was all

Lthat mattered to her Rose dld her best to stay w1th Jack

"f!JThe nlght the Tltanlc sank she jumped off a llfeboat back

bonto the Tltanlc and rlsked her llfe to be w1th hlm -Hefg
svjfthen,also_proVed*his_love,for_hergzfHeﬂdled‘becausefhe let;
'fher_liefon that:brokenlboard(that.savedfherulife);

~_sacrificing his own chances for survival to ensure hers.
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Work Sheet A. 3

Directions: Answer the questions “What did you see, what did
you feel about the movie?” (make 1 or 2 sentences) and share
in a group and then in class. (A representative then gives

the group’s answer and the other group grade it with Grade
Marks.) '

1. What did you see?

2. What did you feel about the movie?

3. What did your group members see?

4. What did your group members feel about the movie?
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Work Sheet A 4

" Directions: Chose the three adjectlves that you thlnk best
vdescribevthe main characters of the movie, Jack and Rose.

Discuss in a group and then in class. (A representative
then gives the group s answer and: the other -group grade it
with. Grade Marks ) : : . »

A. Adjectlves that you chose.
Jack ’ o

fB} Adjectlves that your group chose
Jack - : : '

o-n'.so)l\)l—-

Rose .

Ln..rswfl\)i—\
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; Unit”Théme

ZigLesson 2.
"~ Grade: Level
90 mlnutes R

.Q_Tlme

'Objectlves

Tltanlc

Intermedlate students in South Korea A

‘;-1 To learn new vocabulary and understand the meanlng of fﬁ

R lyrlcs of the song - : o
'ﬂg2 To. solve the verb: cloze of the lyrlcs of the song

'3 To learn the love song “My Heart Wlll Go On”'~:'

| Ob] ectlve

TESOL

‘SACtiVitYi

. Assessment” |

|1. To learn

‘the

. |'vocabulary

| and meaning
_ of the"

ijilyrlcs of .
.| the: song_ d<“

'"Standard~"‘"
1.2, 2.1 |

;Students[looktatf“,
‘the lyrics of the:
©song on Focus Sheet |
~ B.1 and listen to ’
"1t agaln

}Students do the e
i,vocabulary match,onlg,;f"_-
- Work Sheet B.1l with [ ..
"~ their group members'{";‘37v
. and part1c1pate in '
'ﬁclass ’

;Students llsten to
~the song “My Heart

Will Go On.

“_'QThe teacher reads
. each verse and

" students repeat

‘ tw1ce

anch,group;can{?,.

‘get a Titanic -

| Token if they

| complete Work"
Sheet B. 1 and

part1c1pate 1n
class.

A represéntative‘ o
| then gives the

group’s. ‘answer:

and the- other’
"~ | group grade. it o -
' w1th Grade Mark );"”

:TESOL Standard 1 2

Students w1ll 1nteract 1n,
‘,’w1th spoken and wrltten Engllsh for personal expre351on and
ziaenjoyment : PR : : - , - S :

;TfTESOL Standard 2 l

through and

.‘the classroom

Students»willvuse Eng;iSh"tOfinteraot,in‘ |




i‘fﬂthe lyrlcs

",2 To solvev,
| the verb -
'cloze of

i_of the song

'2§ 3, 3.1 |

.In pairs, ‘
"fill in the blanks .
;w1th the ‘given s
“verbs on Work Sheet
" B.2. i :

.Students llsten to'
- the song again ‘and -
' answer questlons on_t

ﬁrWork Sheet B.3:.

‘students .

.»'Compare the answers
“in-a group,
“to the: song agaln,.ﬁ
rand check thelr own-

listen

answers

1 Each group

can ‘get a -
| Titanic Token if
 they have the
s rlght answer 1n
‘hthe verb cloze

{2 Bach group

can get a

'_Tltanlc Token 1f
_ | they have the'ﬁ’
| right: answer to

~the questlons

'(A

representatlve,

"‘then gives the

group’s answer’

| and. the ‘other

‘-group grade 1t

| with Grade
Mark )

| TESOL Standard72w3

“ fresot Standard 3.1:

Students w1ll use approprlate learnlng

'strategles to construct and apply academlc knowledge

fvarlety,
1and settlng

Students w1ll use the approprlate language
reglster, and genre accordlng to audlence, purpose,‘

3. To learn'-l.lﬂsu
|'love song " '
,,me Heart T
| will ‘Go.on” |

‘3,3-

Students iisten:to;i

~ the 'song verse by
' verse and sing'
"‘along twice.

Each group has some

’qvtlme to: practlce.
. singing the song
~.and presentlng 1t

“len class

Each group can

'get a. T1tan1c

Token if they
sing the song

well. - : .
(The other group |

grade not -
performance of
the. song but the
cooperation of a

.| group and

| students’

'Wwith Grade
‘Mark )

éffortfr

| TESOL Standard 1.1:

| 1n soc1al 1nteractlons

Students w1ll use Engllsh

to partiCipate'
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Final Assessment: Each group does a compounding lyrics game.
If a group completes the full lyrics of the song, they can
have a Titanic Token (Assessment Sheet B.1l).
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Focus Sheet B 1
‘i My Heart Wlll Go On: Love theme from Tltanlc by Cellne Dlon
(Mus1c by James Horner, lyrlcs by Wlll Jennlngs) '

”T»yEvery nlght 1n my dreams I see you, I feel you,_v'
That 1s how I know “you go on. A

©  Far cross the distance and spaces between us’

'h_'You have come to show you go on. '

';Near, far, wherever you are, -
oI belleve that the heart does go on
- Once more you open the door

hAnd my heart w1ll go on and on

“Love can touch us one .time~‘and‘ last for a

llfetlme, SRR O

- And never let go till we re gone. .

ILove was. when I loved you, one. true tlme I hold -
to : ' o : E
In my heart. w1ll go on and on.

”JNear, far, wherever you are,

I believe that the heart does go. on.
 Once more you open the door =

~ And you're here in my heart,

'fAnd my heart w1ll go on and on.

ffYou re here, there s nothlng I fear,

“And T know that my heart w1ll go on.
- You are safe in my heart. e
“Q‘And my heart w1ll ‘go on and on.ngf'



- gone
.-hold._”
olaet‘
stay

. belleve :
,'kn¢w f»~»

~go on

- front of

Wbrk Sheet B. 1

Vocabulary Match

- Directions: 1. Write the Vocabulary word on the left - in

its definition on the rlght

" 2. The definitions are. accordlng to the meanlng
of the word found in the song

- 3. Please, no numbers!!. ‘
(A representatlve then gives the group S answer
and. the other group grade it w1th Grade Marks )

to

- to
- to

TR WN

to

fto.

e Definltlons

,endure, llve or'surv1ve for a long’tlme

remain in a. place (or in a certaln way)

‘be connected to, physically or mentally

continue-to do or be somethlng

be afrald

think - A

not here anymore ,
be sure o

Answers

fear
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Work Sheet B. 2
Verb Cloze

Directions: 1. In pairs, fill in the blanks with all of the
following verbs.
2. Use every verb, but use it once only.
3. Do not change any of the verbs.
4. Think about grammar, meaning and rhyme. .
5. Compare answers with group members and listen
to the song again to check the answers. :
(A representative then gives the group’s answer
and the other groups grade it with Grade Mark.)

1. are 7. feel 13. know
2. are ' ‘I 8. gone 14. know
3. believe 9. have come  15. last (the verb)
4. fear | - 10. hold - v.16. touch
5. stay 11. loved 17. let
6. see | 12. see - 18. Show
19.'Qpen‘

Hints: If this is difficult: ,
1) first, read down all the lines and fill in the
verbs that seem obvious.
2) Begin with lines 5 & 19 and pay attention to rhyme.
3) then do 1lines 7, 10, 11 and pay attention -to
meaning. ' ' '
4) line 12: pay attention to grammar. . :
5) what is the difference between line 6 and line 207?
That should help you determine which verbs to choose.

1. Every night in my dreams'I‘(see) you, I ( . ) you,
2. That is how I ( ) you go on.

3. Far cross the distance and spaces between us

4

You ( ) to () (that) you go on.
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O 0 N o !

11.
12.

13.

19.
20.
21.
22.
23.

Near, far, wherever you ( ),

I ( ) that the heart does go on.
Once more you‘( ) the door

And you are here in my heart

And my heart will go on and on.

Love can>( . ) us one time and ( ’ )
lifetime,

And never (‘ ) go‘till we're ( )
Love was when I ( ) you, one true time.
I ( ) to

In my heart will go on and on.
RepeatvChorus: see line 5 - 9

You’revhére, there's‘nothing I ( ),

And I ( ") that my heart will go on.

We’ll ( ) forever this way,

You ( ) safe in my heart.

And my heart will go on and on.
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Work Sheet B 3

3f,D1rectlons Llsten to the song agaln us1ng the lyrlcs
WReadlng the lyrlcs and" ‘answer- the follow1ng questlons
'[5chscuss in- a, group and then 1n class '

'ﬁfﬂQuestlons e e T S s
: 1. What does “go on méa@;iﬁhthiSLSQng?“ﬁWhat'chér)"°”
,;fmeanlngs does 1t have°) L e R AR N e .

2. How does she know he “goes on”?.

. 3 What klnd of love dld she have w1th h1m° Use“yaaf“vj
fj own words W PRI

4. L1st all the adjectlves that descrlbe the‘ loveg“
expressed 1n thlS song T ST o



http:expressed.in

| Bssessment Sheet B. 1

Dlrectlon Complete lyrlcs : : : ;- ,
: Efﬁl. J01n two groups and cut the lyrlcs of the song 1nto
strlps . . S v

,\<25 Give each" student one: strlp to memorize. .
3. Students put the strlps in their pockets S -
4. Students get up and tell each other thelr part of
" the song, without looklng at thelr part or: show1ng"“
thelr ‘part to anyone else. ' :
- 5. Have students llsten to the song : S
6. Students take out their strips and Sthk them on
" the. wall in order as. students hear thelr part of the}
song . S P

o The group who has score over 10/15 w1ll recelve a Titanlc‘
: Token. ThlS 1s graded by the other group w1th Grade Marks

'dNG : Crlterla Cooperation;.} Llstenlng “L‘Promptness

| ;Grpup'Aij*wi‘l»;21g3ﬂ 4 5_'[1j’2 345|123 45

GrowpB |1 2 3 4 5|1 23 45/[1234°5]

GroupC |1 2 3 4 5|12 3 45|12 3475

GrouwpD |1 2 345|123 45|12 345
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Unit Theme: Titanic

Lesson 3 :

Grade Level: Intermediate students in South Korea
Time: 90 minutes

Objectives: :

1. To understand the Korean representative love story
“Chun-Hyang Jun” and love theme "“Chum-Hyang Ga”

2. To identify the similarities and differences between
two stories and two love themes '

Objective TESOL Activity Assessment
Standard
1. To 3.1 1. Students review the
understand story of the Chun-
the Korean Hyang Jun by
representat looking at Focus
ive love Sheet C.1.
story Chun- '

2. Students listen to

Hyang Jun the song "“Chun-
and love W
" Hyang Ga” and look
song “Chum- . .
W at the lyrics of it
Hyang Ga

on Focus Sheet C.2.

TESOL Standard 3.1: Students will use the appropriate language
variety, register, and genre according to audience, purpose,
and setting.
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o 1dent1fy
| the '

s ‘and.

_ | two love
“sg:songs ,

2,‘T-O R §

. d1fferences7‘
| between two | - -
| stories: and |

g31m11ar1t1e"ﬂwﬁﬂ”“

. In.pairs, students

. compare. these two

. .stories on Work'
"~ Sheet C.l.and = -

"discuss them 1n a’

. group and then in
.class

.~Students also
| compare.two songs\'
" on Work Sheet C.2
" and dlscuss in a
" group and then 1n“
~ class. -

;ﬂEach group makes af
-~diagram to:

identify the'

| similarities and
~differences'

between the two

© stories and songs:
~..on Work Sheet C.3
- and share in
‘,class ' ‘

“Eachﬁgroup‘cand“
| get a Titanic

Token if they

| compare two o
'storles and songsﬁr

well

(A representatlveﬂA

.then g1ves the
‘group’s answer
‘and the -other
| group grade it | -
|with Grade Mark.) | -

lfTESOL'StandardSB 2:

. Students w1ll use nonverbal communlcatlon ].1;~*”
;;approprlate to audlence, purpose, and settlng -

t*ﬂTESOL Standard 3.3:

i Students w1ll use approprlate strategles
L to extend thelr communlcatlve competence . Sk

’TfFlnal Assessment Students wrlte down 1n one- paragraph (5 or 6
hsentences) ‘one. aspect of 51m11ar1ty or- dlfference between the
ftwo storles and songs on Assessment Sheet C 1




Focus Sheet C 1

The story of Chun Hyang Jun

Lee Mong Ryong came tof a. vv1llage at hlS father sf'

“3i;request to study - One day, he went out for ER walk durlngl;‘

'”thhe Tano festlval There he saw a beautlful glrl and fallsf

"hfrin love Through messengers she 1nv1ted hlm to her houselﬁf{;

‘hHe v151ted her w1th a bold heart at nlghtt”

"ﬁiher mother that he wants to marry Chun Hyang Unfortunately,

T*pthere was. an obstacle because Mong Ryong is a Yangban (hlgh,'jj

""~f’level people) 'Tbutf: Chun Hyang ;f_ Klsaeng s daughtergf

'"fffno ch01ce but to follow

He declares“tohffd

iﬁf(prostltute) However,:the love between the two flowers 1nh],”

'devery way both splrltually and phy31cally ' But when hlskﬁ;
}{~Hfather was promoted and moves to Hanglng Clty Mong Ryong had_{f

Durlng hlS absence, a rake called Pyon Hak do heard ofig

‘ﬂfher beauty He became the new maglstrate of her dlStrlCtt“”

',fand forces her to serve as a Klsaeng She refused to servef{’

'vunder hlm, as she was not obllged to legally She loved

ﬁMong Ryong f Pyon became mad and tortured her but she dld

jnot cave 1n

“[ Meanwhlle,_ Mong Ryong studled hard and passed the

;anspector He heard of Chun yang s problems and went to

seisee her 1n her cell anonymously She Stlll loved hlm dearly,

government exam and came back-to Cholla do as ‘a governmenttv,u

5fNext day, Pyon was celebratlng hlS blrthday and Mon Ryonghili

u’fralded the party w1th hlS men. and arrestedhhlm Mong Rongf{b}f”

dywas reunlted w1th Chun Hyang and the town broke out 1nto a |

7.fest1ve mood




"Vf§ Focus Sheet C 2
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Work Sheet C. 1

Directions: In pairs, compare these two stories and discuss
in a group and then in class.

(A representative then gives the group’s answer and the
other group grade it with Grade Mark.)

Titanic Chun-Hyang Jun

Main characters of
the story

Background

Position of the
characters in a
society

Their obstacles in
the story

Story’s ending
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Wbrk Sheet C. 2

Directions: In pairs, students also compare two songs and
discuss in a group and then in class. (A representative

then gives the group’s answer and the other group grade it
with Grade mark.)

My Heart Will Go On Chun-Hyang Ga

Theme of the
song

Mood of the
song

Form of the
song

Content of the
song

Who sings the
song in the
story? .
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Work Sheet C.3

Directions: Each group makes a diagram to identify the
similarities and differences between the two stories and
songs and shares in class.

Titanic Chun-Hyang Jun

Differences Differences

- 135



" My ‘Heart Will Go on Chun-Hyang Gavr

| Differences [ ‘Similarities | . = Differences . |




Assessment Sheet C. 1

Name:

Direction: Write down in one paragraph (5 or 6 sentences)
one aspect of similarity or difference between two stories
and songs.

Criteria: Introduction - 1 senteﬁce (3)
Total (10) Body - 3 or 4 sentences (4)
Conclusion — 1 sentence (3)
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Unit II Theme: Love‘Story:{MESsage
Lesson 1 : ' ’ -
Grade Level: Intermedlate students in South Korea‘
Time. 90 mlnutes
Ob]ectlveS' S
1. To understand the story of the movie Love Story
} Message o
2. To learn the new vocabulary
3. To learn the song "“I Love You”

Objective TESOL ‘Activity - Assessment
’ | Sstandard ' ] ' ‘
1. To learn [1.2, 2.1 |1. Students see the - Each group can
the new ' . 'summary of the get Message
vocabulary ' story of Love Tokens if they
‘ ‘ Story: Message on complete Work
“focus A.1l. Sheet A.1,

participate
actively in a
group, and then:
participate in
class. well.

2. Students write
down unknown words
individually and

~find out the
meaning of the ,
‘words in a group (A representative
on Work Sheet ‘A.l. |then gives the
(Use a dictionary group’s answer

or share their  |and the other
. knowledge) ' - .| group grade it
{with Grade

3. Each group shares

what are the v Marks.)

unknown words and-. | (If students have
_those they come to | five small

know. tokens, they can
A representative trade to one

of each group medium token;
‘write down on a three medium
blackboard. tokens trade for

4. Each group studies |°"® large token.)

the vocabulary. | Criteria: At the
again. - end of the unit,
S if the group has
the large token,
it has a better
grade.
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;SVTESOL Standard 1 2

Students w1ll 1nteract 1n,

through and

”dw1th spoken- and wrltten Engllsh for personal express1on and ’

'"5enjoyment.ﬂ

TESOL Standard 2 1
. the classroom.

studentsQWili usé'Englishlco7intefa¢;finj;?

."21_Tor‘j,w
.funderstandj'

2‘7the'storyth,ls’

of the:
jmov1e Love
*‘Story

2

2

"‘ ;Svt‘udents s‘ee‘: the
edited video of

Love Story:

~..dnswers’ to. the .

following “
' 'questions:
do you think about -
. the movie?”

~ about it?”
-Sheet A.2 and

Message.

ﬁ(Includlng the
~song

I Love You”)

Students write

“What

L : and
“How"do you feel

jshare the answers

~in a group and

then in class.

.1Students choose 7
the three- o

adjectlves that

- they think best

. ‘describe the main

sy,

characters, Chul-
“Young-Min' and
Young-Hee on- Work
Sheet 'A.3 and . .=

discuss in a group

and in class. (Use

‘Tltanlc Focus

_Sheet A.1)

‘on:Work.

,Each group can RRE
.get Message

Tokens if. they
complete Work:
'Sheet A.2 and
A.3, parthlpate-’

- lactively in-a - .. |
| group, |
| participate in
| class well.

and .

(A representatlve:

then gives the .
group’s answer -
and the other

‘| group grade 1t
| with Gradel‘
QMarks )

'dfTESOL Standard 2 1

Vthe classroom

vTESOL Standard 2. 2:
K construct,
':‘spoken and written form

process/

stﬁdentsAWill usé'EngliSh?to[intaract:in

Students w1ll use Engllsh to obtaln,

“and prov1de subject matter 1nformatlon in
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|3. To learn|2.1,

‘ Love You”vﬁ‘“

1 Students llste fjt”
| song
: “tstw1ce,;gi*W

” : '2?2f
| the 'song “I| "

,.fStudents look at
- the lyrics of the o
| .7 song on Focus Sheet
y”fA 2 and sing. along‘

';fEach group has 5 |
v:'mlnutes to practlce;f'
" the song and sing "
|~ 'the song in. front

:vffof the classroom

“I Love

-ﬁEach g‘oup ‘can’
L | get: arMessage

V;VToken for 1o
’f*51ng1ng the - song S
| well. L |
:crlterla on- |
_Assessment Sheet"
f;A 1.) Co ‘

(See

| rESOL staﬁdard”z,li
‘sthe classroom. L

TESOL Standard 2. 2
"process,

.to;interaCt-inf--f ;

Students w1ll use Engllsh to obtaln,i 2
o construct,’and prov1de subject matter 1nformatlon 1n o
'ig*spoken and wrltten form kR » AR N o '

:f]Flnal Assessment‘
“_themselves
| them to another ‘group.
”'fanswer,

‘uasks the deflnltlon of the word

Students have a. vocabulary test game by
Groups chose flve words and ask the meanlng of
If ‘one group does not have . a rlghti'
they glve one of thelr Message Tokens to the group whohf




Focus Sheet A 1
The summary of Love Story Message
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,WbrkLSheefiA_gi;_f,

,Dlrectlons Look at - Focus Sheet A. ‘1; the summary of the_
'-story, and write down the words that are new to you and to
. your group members (A representatlve ‘then gives the group’s
- answer and the other group grade it w1th Grade Marks )

Vi;rThevnew words to you_and_the‘meanlng of,them:“

7

'NewrWords ):‘ﬂjQTm' .azf*" Meaningdi

2; The new words to your group members and the meanlng of
them ‘ - '

 New Words | Meaning




Work Sheet A. 2
Directions: Write the answers to the following questions:
“What do you think about the movie?” and “How do you feel
about it?” (1 or 2 sentences) and share the answers in a
group and then in class. (A representative then gives the

group’s answer and the other group grade it with Grade
Marks.)

1. What do you think about the movie? -

2. How do you feel about the movie?

3. What do your group members think about the movie?

4. How do your group members feel about the movie?
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Work Sheet A. 3

Directions: Choose the three adjectives that you think best
describe the main characters, Chul-Su, Young-Min and Young-
Hee, and discuss in a group and in class. (Use Titanic Focus
Sheet A.1l) (A representative -then gives the group’s answer
and the other group grade it with Grade Marks.)

1. Chul-Su

Adjectives that you choose: Adjectives that your group
, chooses:
[
2. Young-Min
Adjéctives that you choose: .Adjectives that your group
' ' chooses:
3. Young-Hee
Adjectives that you choose: Adjectives that your group
" chooses:
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Focus Sheet A. 2 a

" The Lyrlcs of “I Love You” by Sung Hoon Shln

' H_EHE A]-E]-zs]-z]tﬂ— | |
a %% @+ Au= |

AFgold BodE YE Ty Ad

HE ¥R ojBThgslel N

g UE AASAF dHE &34 FA
HelAE sEol@ olgaA Pob

AAY PR ol

| oH:’— AE 7 five

ﬂzﬂa}z qm B3 42 golx
U3 &go] g3

Wt Qlgs 2 esA |
e W A o8 e AR,
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Assessment Sheet A. 1

Directions: Each group has 5 minutes to practice the song
and sing the song in front of the classroom.. Each group can
get a Message Token if they sing a song well (The other
group grade it with Grade Marks.)

The group who has a score over 10/15 will recelve a Message
Token. :

G Criteria Cooperation Memorize Participation
toup (5) Lyrics. (5) (5)
Group A 1 2 3 45 1 2 3 4 5 1 2 3 4 5
Group B 1 2 3 4 5 1 2 3 4 5 1 2 3 45
Group C 1 2 3 45 1 2 3 4 5 1 2 3 4 5
Group D 1 2 3 4 5 1 2.3 4 5 1 2 3 4 5
Group E 12 34 5|12 3 45|12 345
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Unit II Theme: Love Story: Message

Lesson 2

Grade Level: Intermediate students in South Korea
Time: 90 minutes

Objectives:

1. To understand how to translate from Korean lyrlcs to
Engllsh lyrics

2. To learn the new vocabulary

3. To translate the Korean song "“I Love You” to English

Objective TESOL Activity Assessment

Standard
1. To 1.2, 2.1 |1. Students listen to | If students
understand the example song complete Work
how to © “I will Make Love Sheet B.1, and
translate to You” twice. B.2 and turn in
from Korean - ' to the teacher

2. Students look at

lyrics to an example of

'each group can

?;gié:h translated Ko;ean giiegifsage
pop song "“I Will

2. To learn Make Love to You” (If all group

the new on Focus Sheet members get

vocabulary B.1. right answers,

the group can
have 2 tokens.
But, if someone
misses the right
answer, the
group can get 1
4. Students write token.)
down unknown words
individually and
find out the
meaning of the
words in a group
on Work Sheet B.1.
(Use a dictionary
. or share their
knowledge)

3. Students sing the
song with the
Korean version and
the English
version.

5. Each group has
self-study about
the translated
song.

148




6. Students have a
partner and
practice how to
translate verse by
verse translating
song "“I Will Make
Love to You” from
English to Korean
and from Korean to
English on Work
Sheet B.2. (Do not
look at Focus
Sheet B.1)

7. Students solve the
word cloze on Work
Sheet B.3
individually and
assess in their
group.

TESOL Standard 1.2: Students will interact in, through, and
with spoken and written English for personal expression and
enjoyment.

TESOL Standard 2.1: Students will use English to interact in
the classroom.
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3. To
translate
the Korean
sbng “I
Love You”
to English

2.3,

3.

. Sheet B.4.

. Students look at

the vocabulary
they might use in
translating the
song “I Love You”
and meanings on

' Focus Sheet B.2.
. Students play a

game, matching
words, together.

. Students
. translate the

song “I Love You”
verse to verse in
a group on Work
(Use
the words on
Focus Sheet B.2)

. Students compare

each verse of
translated lyrics
of the song in

~class.

1. The group who
gets a right

| answer in the

word matching
game .can have a
Message Token.

(A representative
gives the group’s

| answer and the

other group grade

1 it with Grade

Marks.)

2. The other
group grade each
verse of the _
translated lyrics
of the groups and
chooses the best
one of them with
Grade Marks. The
group who
translate the
lyrics well can
have a Message
Token.

TESOL Standard 2.3: Students will use appropriate learning
strategies to construct and apply academic knowledge.

TESOL Standard 3.1: Students will use the appropriate language
variety, register, and genre according to audience, purpose,

and setting.

Final Self-Assessment: Students write down the new
expressions they have learned in the song on Assessment Sheet

B.1l, share in a group,

and turn in the teacher.
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Focus Sheet B; 1
The example,Of translated Korean pop song
“I Will Make Love To You” (AFZS &7 o)
| by Greenbelt (FAA|ti)
JEIREAIRERCIP
And now I should forget myleQe
HE ol sgo} |
So hard for me to go onl
e U2 A 5 9w
Anything you want I can do it for you
G ol e & A el
There is nothing moré I can do for yoﬁ
a4 Ug &aAn |
Please don’t hate me for being this way
FHYAE B
You might feel regret someday
4= A7 Azo] 29
All your childish thoughts as _times' goéé
someday B
- ad oln] ke 4
Tt’11 be too late, I'm sure
RE Qe FE .
Your love and devotion
a9 ARe Sy

- Won’t you give them both to me
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wosmwl s AW ARG Zm

Not the kind of 1love fhat ié,vthat is so one-
sided

YE 23 Jel ol gk 4

I'm sure you must know it’s true, thét love’s an
endless thing

MR Frojopdt sl 2

We both have to work to buildvthis love
A 7ok

I will make love to you

Ae @Ak

I will make love to you

ol T HEZHA |

Just for you for you

kg 5ol

That no one else can have

UE AAY F

Stand by my side always

e AAY

Stand by my side always

IRE B2E Al

Special love, for our love no one knows
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fworkeSheethfligfh[”

Direotions’ Write down unknown words in Focus- Sheet B. 1

- individually and. find out the meanlng of - the words in a»fr

- group. (Use a dlctlonary or share -your knowledge w1th your»ru

ﬁ;group members) (A representatlve then gives the group’s -
- answer and the other group grade»;t with Grade Marks.)

’1.'Therﬁew worde’tQAYOu end their,meahing:

NeW'Words“" B _VT]_Meaning;”e”

v2.'The‘new_wordS'to yOur;groupvﬁemberefénd~theirfmeaning:

" NewWords | teaning
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Work Sheet B. 2

Directions: With a partner, practice how to translate verse
by verse with the song “I Will Make Love To You” from
English to Korean and from Korean to English. (Do not look
at Focus Sheet B.1)

1. Translate from English to Korean

English > Korean

And now I should forget my love

So hard for me to go on

Anything you want I can do it for you

There is nothing more I can do for you

Please don’t hate me for being this way

You might feel regret someday

All your childish thoughts as times goes by someday
It’11 be too late, I'm sure '
Your love and devotion

Won’t you give them both to me

Not the kind of love that is, that is so one-sided
I'm sure you must know it’s true,'that love’s an endless
thing _ | -

We both have to work to»build this love

>I will make love to you ‘ |

I will make 1ove to you

Just forvyou for you

That no one else can have

Stand by my side always

Stand by my side always

Special love, for our love no one knows
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2. Translate from Korean to English

Korean ——
oAl UE 9 A7)
Y o] Ego}
Qs 2 HE £ QAT
o g o d 2 A R
a9 us -9—'6]-;(]1:]-
FHYAE e}

Mo
£=1
o
H
Alr
rlo

ol
aly
pa)
ftlo
X
rlr

I
ek
>
ot
o
)

[o
1S/ &
o,
-
;9-4 ol.

o
iéf ir

o
w0 =
fr oF

mﬂ
e

> X %o
off o KU
o o,
_ ne
@ o
N e
= =
oy
i
)

>~
—'-J

f
H
td
il
N

Sske]
A A
ﬂi} -A

_Tld-l N .
R
mlo

kS

X

-
o o
ﬁ

o
-

o
i
rr -
| 3L
off
o
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Directions:

- your group.

Work sheet B. 3

an endless thing

We both ( ) ) work to build this love
I ( ) make love to you
I ( ) make love to you
Just ( ) you ( ) you

That no one else ( ) have
( ) by my side always
( ) by my side always

Special love, for our love no one knows

156

Solve the word cloze individually'and assess,ih
And now I ( ) forget my love

So ( ) for me to go on »

Anything you want I ( ) do it for you

There is nothing more I ( ‘_‘ ) do for you

( ") don’t hate mé for being this’way

You might'feel ( ) someday '

All your childish thoughts ( ). times goes by
someday | |

‘It’ll‘bé too (), I'm sure

Your ( ) and devotion

Woh’t you give them ( ) to me

Not the ( ) of love t hat is, that is so one-
sided

I'm sure you ( ) know it’s true, that love’s



"y'Eoéﬁ§°sheét7B7f2f'

The vocabulary that mlght use in translatlng the,w
oL ”\song “I Love You.3~ T

”r.@1;'however7fothhateverﬂmanner or"meanSyynevertheless"

fjeueugh_;reatisfyuaideéire;Vahiadequete duehtityfi:t
};f3 .beautlful'— hav1ng:teauty,zattractrye,‘comeiy; ferr,
'”pfetty - o : o _ R
uy4;:sad —‘unhappy, serrewfui
vys;thappyv—:characterlzed by good fortune, héviﬁgiViéh6Wiﬁgf
 marked by pleasure S
,36.ueXpreéetgftolmarkierriudiCate“ee by,WQrQS{.feeieibeepect/' 
'bror symbels?’v | i RRTIT k
uijg nothlng —?not anythlngy no‘pértf:ne:pOrtieuyufiufe.av'
=vf§;ithank.;.to express gratltudevto,‘abpreeietey;':&
":9,-remember‘f to recall tQ-the*mlnd;-th;uk:oftaééiﬁ;itbr' 
;;tia;ureelly:e 1n‘reeilty; truly

11 flngertlp 4 the t1p of a flnger :73H:€f:79.v;



Work Sheet B.4

‘Directions: Translate the song "I Love You” verse to verse
in a group. (Use the words on Focus Sheet B.2) Compare each
verse of translated lyrics of the song in class. ’

(A representative then gives the group’s answer and the
other group grade it with Grade Marks.)

“I Love You”

Korean - : _ > English

SuE AR EA

2 we ¥ 5 g%

S Ue YR orETlel

O UE AASAC FUE 214 G
Wl &Eold o2 gko}
AA W FEaopma
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Assess_ment Sheet B. 1

Name:

Directions: Write down the new expressions you have learned
in the song. Share in a group and turn in to the teacher.

1. The new expressions you have learned in the song.

2. The new expressions your group members have learned in
the song.
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Unit II Theme:

Lesson—Plan'3

Grade Level:
90 minutes

Time:

Objectlves

Love Story: Message

Intermedlate level in South Korea

1. To identify the 51mllar1t1es and differences of datlng
between Korea and America
2. To 1dent1fy how to ask for a date by a phone

3. To 1dent1fy the similarities and the differences. of
what young people do in a date between Korea and America

‘how to ask
for a date-
by phone

. Students have a

partner and
practice a role-

‘play of the

dialogue.

. Two volunteers from

each group have a
role- play about
asking for a date
by phone. ’

Objective TESOL Activity Assessment
Standard : -
1. To 1.1, 1.2, . Each group |1. Each group
identify 2.1 discusses about | can get a
the what’s acceptable . Message Token if
similariti in Korea and they complete
es and ‘Bmerica about a Work Sheet C.1,
difference date and then . participate in a
s of discuss in class group, and
dating (Work Sheet C.1). partlclpate 1n
between . Students look at a class well.
Korea -and . L
America script of asking | (A . »
for a date by phone | representative
2. To on Focus Sheet C.1. |then gives the
identify ' ' group’s. answer

and the other
group grade it
with Grade
Marks.)

| 2. Each group

can get a
Message Token if
two volunteers
do a role-play

well. (The other
group grade it .
with Grade

Marks.)
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Sl in 5001al 1nteractlons

S TESOL Standard 1. 1 Students w1ll ‘use “En eishjtofparticipate;g7

| TESOL Standard 1 2 Students w1ll 1nteract 1n,‘through and

'nh‘w1th spoken and’ wrltten Engllsh for personal expre531on and

Zg‘enjoyment.‘;ﬂ"“

| TESoL standard 2.1: Students,will;use Englishqtbfihtera¢t7in’]~~V'
f;the classroom.njvﬁ@’7’“35~” e T S e T T R

' 1dent1fy‘

1, -3Y1th1;ﬂ0n Work Sheet C 2 aanhagrbup5Canﬁ7th
v' ‘ 2, v”"i._,each group - -~ .|get a Message -
lthe - . | -g'lffﬁf{fﬁcompletes a dlagrama’Tokenfithhey_n

similariti | - | about what Korean '|complete Work

2. 10 |2,
3.

|es and the | - .. il “young ‘people do for | Sheet C. 2' C.3,

J':1young

| between

difference | ~ | ' a date and share in | and C.4, - R
|'s of what»i PRIRT A o a class A ,';‘H‘part1c1pate 1n ‘a

S wo | |7 onworksneer c.y |gros and
people do | 1T L roup ~ o |p cipate

on a date " completes a dlagrami=Class well”pff;'

| about what America | (A" -
“| .. .young people might f.representatlvel%:
. do for a date and |then gives the
,,"7'Share in a'clasS“"'fgroup s answer
| 3. on Work Sheet c.4, ~|and the other -
- | group- grade it

Th-;~each group . = S
. 'identifies the oo with Grade‘ i
0 Marks )

| Korea and |
|America |

similarities and
ﬂfdlfferences of" what
“young people do in-

a-date between»’”‘

Korea and Amerlca.

“7TESOL Standard 2 1 Students w1ll use Engllsh to 1nteract in

| 'the’classroom.

,E;TESOL Standard 3. 1 Students w1ll .use the approprlate language
i‘varlety, reglster, and genre‘accordlng to: audlence, purpose, ‘
|-and settlng REICIRE

,a;thESOL Standard.3 2 Students w1ll use nonverbal communlcatlon
fﬂ{gapproprlate to audlence, purpose, and settlng :

- Flnal Assessment Students wr1te one paragraph essay about the-r‘h"

f531m11ar1t1es dlfferences{ of ~a_‘date” between‘ Korea ' and|
’jAmerlca on- Assessment Sheet C. 1. : RORSR AT ”

Crlterla f Introductlon —.1 sentence.K3)giafw: K

vi‘i}‘“TQtal (10) Body‘- 3 or 4 sentences’ (a4

Conclu31on‘— 1 sentencei(3)




Work Sheet C. 1

Directions: Fill in the chart with yes/no in America/Korea
spaces. Each group discusses about what’s acceptable in
Korea and America about a date and then discusses in class.

(A representative then gives the group’s answer and the
other group grade it with Grade Marks.) '

' What’s Acceptable?

America - Korea

1. Dating starts in
senior high school
(grades 9-12).

2. Dating starts in
Jjunior high school
(grades 6-8).

3; Young people usually
go out in a group.

4. Young people go out
as couples.

5. A girl sometimes
goes out with a boy
even if her parents do
not know him.

6. A girl can ask a boy
to go -out.

7. It must be the boy
who asks the girl for a
date.

8. When a boy and a
girl go. out, each pays
half (“going Dutch”) or
maybe just the girl
pays. '
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9. When a girl and a
boy go out, the boy

pays.

10. If a boy and girl
feel romantic toward
each other, they go
steady and do not date
others. :
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Focus Sheet C. 1
Asking someone for a date.

Directions: Look at a script of asking for a date by phone.
With a partner, practice a role-play of the dialogue. Two
volunteers from each group role- play about asking for a
date by phone. (The other group grade it with Grade Marks.)

Matt and Kim are good friends. A few days ago, they
talked about wantlng to see the movie Anna and the
- King.
Matt is now calllng Kim for a date
Kim: (phone rings) Hello?
Matt: Hi. Is Kim there?
Kim: This is Kim.
‘ Matt: Hi. This is Matt. What’s up?
Kim: Not much. What are YOu doing?
Matt: Uh, not-much. Are you busy tonight?
Kim: Uh-uh. |
Matt: I was wondering if_you’d want to go;if ydu want to go
to the movie. ‘ ‘ | ‘
Kim: Sure! | ‘ . , _
Matt: Okay. Could you do me a favor and call the theater to
find out what time the mov1e starts? |
Klm Sure lee me flve minutes and I 11 call you back
Matt Okay. Thanks a lot.
Kim: Okay.
MattiaGood—bye;'
Kim: Bye.
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- Work Sheet C. 2

Directions: Each group makes a diagram_aboutrwhat Korean
young people do for a date and shares with the class.

(A representative then gives the group’s answer and the
other group grade it with Grade Mars.)

Walking outside

Types of
entertainment
for a date

— "See a play Rent a video ]
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Work Sheet C. 3

Directions: Each group makes a diagram about what America
young people might do for a date and share in a class.

(A representative then gives the group’s answer and the
other group grade it with Grade Marks.

Go on a picnic

Types of
entertainment
for a date

— See a play Rent a video -
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Work Sheet C. 4

Directions: Each group identifies the similarities and
differences of what young people do in a date between Korea
and America, and shares in class. (A representative then

gives the group’s answer and the other group grade it with
Grade Marks.)

Korea America

Differences Differences
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Assessinent Sheet C. 1

Directions: Write one paragraph essay about the similarities
or differences of a date between Korea and America. Turn in
to the teacher.

Criteria: Introduction — 1 sentence (3)
Total (10) Body - 3 or 4 sentences (4)
. Conclusion - 1 sentence (3)
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