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| ABSTRACT .

The purp$sé“§f;£hi$ipiojéééiWéééﬁéiidéﬁtify andv
examine_tﬁe:elements’and skills’ofVCOO§e£a£ive‘learning,fdf
B Studeﬂt:ieafning inTbhyéigal edugétion. :The”method for
this project Qas a lifefa;ufé £eQiéw‘from‘peér—reviewed
artiéiés.»The findings‘were‘that théreﬁaré five elemeh£S»
and-fouf skilis initeaéhingléodpératiVe 1earﬁing{ The fi&e'
elementékaréiteam férmatién,fpositivexinte%dependende, o
‘individual éccountability; positive sociaivinteféction‘
skills, and:debriefing. The four skills ére formiﬁgA
funcgioniné, formulating; and fermenting ski1l$. In
cOnclusion, CO0perative‘learningiis an excellent
instructionalformatbfor'phyéicél educatiqn which its
elements and skills can bevtranéférred to ¢ther:teaching
~éettings. The first step fbf teédhing éooperative learning
‘is that ph?sicai education;teachers ﬁeed'ﬁd understand and
‘mastef the elements ana skills éf cooperatiVe léarning.
Theh, teacheré‘ﬁéed tQ sét Up‘an aétivity whéré.students
are going to be sucéeésful usingtheeiements and skillé'of
cooperativeblearning. If cooperative learnihg is deliVered'
andprovided'correctly, studentS'will‘have a ptofound

rewarding experience working in groups.
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CHAPTER ONE

INTRODUCTION o

Introductionuof the Project

Research has shown positiVe‘outcomeS from cooperative
learning in many areés. Many‘revieWers of cooperative
1earning literature agree that cooperative learning usually
has a positive effect on student achievement (Slavin,
1991). Fdr'many years, it was believed that physical
education teaches cooperation (Silverman\& Ennis, 2003).
Now, there is a wide variety of literature that supports
cooperative learning in physical education (Silverman &
Ennis, 2003).

A group of fiVe students have to learn the basic
mechanics of a léy—up. As a group, they have to make
ﬁwenty lay-ups before they can move to the next station.
The most athlétic student makes ten out of the twenty lay
ups. The non-athletic studént'triedvto make a lay up once.

This is typical to\éee‘when middlé school students are
divided into groups and have to aqcomplish a task. The
most athletic student will dominate most of the action.

The non—athletié sﬁudent will ﬁry the activity once, or he

or she becomes a by-stander.



Physical education is changing with new ideas,
stfategies, concepts,‘and instructional formats. The new
physical education brings the coﬁcept of learning skills,
not worrying about losing or being eliﬁinéted,‘evefyone is
successful, include everyone, and cooperative activities
(Sullivan,‘ZOOé). Cooperative learﬁing addresses natiohal
standard five and six for physical education (Hannon &
Ratliffe, 2004). |

The goal of physical education is student learning
(Lund & Ténnéhill, 2005) . Student learning is accomplished
when students master the content. The purposes of
cooperative learning -are to master content, and produce
social and affective outcomes (Siedehtop & Tanneh;ll,
2000) . In addition, all three learning domains are
addressed (Hjelm & Stork, 2006). Cooperative learning haé
indications of positive impacts on motivation for learning
(Glatthorn, 1993). Cooperétive learning is a student-
centered mOdeland the tegcher becomes the facilitétor
putting the responsibility for learning on the student
(Dyson, Griffin, & Hastie, 2004). Two reasons why thé use
of cooperative 1ea£ﬁing are unlimited because cooperative

learning is the foundation for many lessons in physical

education, and the social aspects from cooperative learning



found in many physical éducation activities (Kéliy &
Melograno,»2004).“The eléments;ahd ékillé.learned from
‘cooperative learningvare transﬁerred over to other
insﬁruétionvformétsfthat aréluged in thSical eduéatibn.

StUdents need to pracﬁice and developvan uﬁderstanding
fof the elements and ék&lls7in’coopérative learning'because7
they are life long skills thatkcan be used for any'group'
erk. Elements and skills‘learned from coopérative
learning can be transferred to situations students’facé
qutside of school. These eléments and skills will help
students to work effectively in groups. Students will
learn to wbrk together and aécompiish the task. Students
will learn to understand and accept differences in ideas,
opinions, beliefs, and perspective and still be able to
come to a group agreement.

This projeé; identified and examined the elements and
skills of cooperative 1earﬁing for‘student learning in

physical education.

Purpose of the Project
The purpose of this project was to identify and
examine the elements and skills of cooperative learning for

student learning in physical education.



‘.Séopéfof thé Project
‘,’ThiS'pfojeéﬁ:is ihfeﬁde@war’jﬁﬁior hiéh and-ﬁiddlé  
 schdol physicalvéaudétionvteaéhérs,wﬁojwant.toﬁbe informed
6ﬁ;cdo§efétive }ééfﬂiﬁg:for éfu&enﬁ,learniﬁg”ihiphyéicalf-
.eduéatibn. ”Cobﬁéﬁaﬁiyé:learhinglis £he main_toﬁié Qf this
study,iiThis‘érﬁjeét searched-for the eiémenté ahq'skillst

in cooperative learning. - =

Significance Qf.the Project
Physical edﬁca£ionvtéaChé£s in junibr highiand middle
‘schools éan use thié pijéct to gﬁidevthem thr§ugh'a héw
inStructioﬁal format that‘theyvhavé less’frequenﬁly.used'
befOre. 'Téachers can apply the informat;on‘to.dévelop'
lesson plans‘on cooperative learﬁing for physical'.

‘education.

Limitétidns of th¢ Project
Somé limitations‘of-this'project Were‘the‘selection‘of
articles. The artiqles were reﬁriéVed from ESCOHost,
 Illﬁmina,'ProQuest; aﬁdWilsbn“Web.v'A total of foﬁrtéen"v'
artiélés speéificaliy relaﬁed to thevtopic of'cooperati§e.‘

- learning in physical education were selected for review.



Eleven books and one web site from the Internet were used

in the project.

| Definitibn of Terms

A. Cooperative 1eérning isbdefined as “smail group
instruction and pracﬁice.thét uses'pésitive student
interactions as a means of.achieving instructional
goélsé (Dyson &‘Grineski, 2001).>

B. Instructional format is defined as “the way a

- teacher organizes.and delivers'instrucfion and

prbvides practice for students” (Siedentop &

Tannehill, 2000).



- CHAPTER TWO

 METHODS

Review of literéture,method‘waé uséd to complete‘this
préject. ‘A total bf fourteeh péer—feViewed articles from
scholarly journals, eleven‘bdoks,‘and'one af%iélé from the
Intérnet‘wereyusea in.this project. The articles wefe
- retrieved from EBSCOh&st; Illumina, PrdQuest, énd Wilson_
using databéées from Aéademic Search Pfemier; SportDiscﬁ, 
PsycINFO, and ERfC. The afticles;weré:selected'from,various
journals, such asL Jou£na1 of‘Eduéation, Journal of
»Teaching*in Ph?siqal Educatioﬁ,‘Journal‘of Physicai
Education, Recreation, & Dancev(JOPERD),kQUﬁST,
ilﬁéerventioniin School & Cliﬁié,_Journéllof;Teaching’
Education,.Journal Sf Educatidn,‘andvsérapegies.' The tefms.”
used for searching articlésiwéré!codperati&é learning,”
, c¢opefétive skills, physical education pedagogy( teém‘
bﬁilding, aﬁd‘iﬁstructiqn’ingﬁhysicai”éducation. ‘Thé

articles were photocopied ahdtreviéwed.



CHAPTER THREE

REVIEW OF LITERATURE

Leérnin§ ~#

According to Rink tZOOl))'teaChers canﬂot assumevthat»
‘a particular learning procesé is éccurrihgvbecause a
teaching méthodologyihas the pbtentiaivfdr that process to -
occur{ iThé pufpose‘ofiﬁef;étudy Qésﬁto-ihveé£igat¢ the
assumptions of pedagogy in particﬁlaf bétween 1earninguv
”_theériés and teachiﬁg methodologies from a researéher and
téacher.perspécﬁive.‘ Alﬁost éll teaching methodologies
will fall under a‘continuum frdm ﬁwo orientations of
instructioh, which.are from.direét to ipdireét‘teachingt
In‘ievéls of processing, chstructivist thebry can be
present in diféct and iﬁdirect‘instruction.

Coﬁstructivist.thééry;;s when a.student finds his or
hef own way to:aéCompiish a'task withoutbthé direct
'guidance from the teécher. Students Qill elicit different
lévelslofiprocessing;"A studént th'expériences a high
léVel of prqqéssing,can elicit a low leyel-df prbcessingvin'
‘ énbther.stuaeﬁt.‘»The le;rner wilivneed chtent information
for any given,task; It ié}dependant_on teachér clarity._

The teacher begins with giving.cleaf expectations of what



students should do. The degree of atudent engageﬁent and
process is_related to student motivation. Student
motivation is crﬁcial for étudent engagement.v Student
engagement is a key er_learningtn Decidinnghat'learning
taSk to use is an important decision that teachers have to
face. Thé_appropriate task that is used will depend on the
teacher’s experience to balance student meaning and student
success. Avcritical issue around pedagogy is for whom and
~under what conditions is a pedagogy appropriate (Driver,
Asoko, Leah, Mortinmer, & Scott, 1994).

The results of this study indiqate that there is not a
single theory of learning tha; explains learning and
therefore not a single instructional‘methodology approach
to teaching. There may not be a particular way to do the
besf teaching;‘quever, for teaching a particular content
to a particular learner, there may be a bestvway to teach.
A problematic-issué on teaching mefhodology to teachers is
not putting attention to the undeflying assumptions in
methodology. vTeachers need to be knowledgeable of wﬁat
prééesses should occur and should be given strategies to
confirm the processes.

According to,Siedehtop and Tannehill (2000), working

in small groups has different types of‘variations which



codperative learning ig one of them. Cooperative learning
ié a type of inétructional format and not just any activity
(Kagan, 1990). 1In cQoperativé 1earning,'students search
for clarification on éontent_for and from their group
members. Studeﬁts will be ass¥gned to accompliéh a
problem, a task, or a goal in‘a groub. A group’s success
depends on student’s cooperative skills and disposition to
'work together. Those cooperative skilis need to be taught,
and students need to be given the opportuniﬁy to practice
them. CQoperative learning broduces hastéry of content.

In addition, social and effective outcomes are expected.
The number of members in a_gfoup‘is important in
cooperative léarning. Small groups force everyone to be
involved, and it increases participation. There are |
different ways to form small groups; such as self-selection
and mixed ability grouping. Results indicate that
cooperative learning‘is a structured activity that requires

interdependence and individual accountability from everyone

in the group.

Elements
Dyson and Grineski (2001) defined cOoperatiVe learning

as small-group instruétion and practice that uses positive

9



student rnteractrons as‘a means of‘achlev1ng 1nstructlonal
_goals lhere are flve elementsvfor cooperatlve learnlng
»pthat many physlcal educators do not know about when they
have thelr_students'd01ng cooperatlve'act1v1t1esf‘ The flve
elements of‘cooperatlve learnlng are team formatlon,
'p‘p081t1uek1nterdependence,_lndlvidual accOuntability,
positlveSOcial1lntera¢tiOndshflls;randtgroup pr0cessing}‘
shlnlteampformation,”éroups;arerheterodeneous'ln gehaef;d‘
race;ﬁeconomic status,?and;ahilitles;’”In'bOSitiQeJ
'“rnterdependence,ﬁeach éroup member depends on the group and f
the group depends on each group member. Inmindividual
'accountablllty,-students»demonstrateowhat‘theyehaue'learned'
as‘airesult from Workingﬁfn’apgrouﬁpﬁ;POSitive socialliv‘
’intera.ction :s]f:i'lls"j arg-ﬂspckiai 1 skllls ‘that are needed for
'“}group membersito;cooperatej ‘Groupﬁprocesslng that 1s also

, called debrleflng is t1me for studentsvto dlSCUSS‘lf the
fgroup 1snmork1ng‘effectively’towards‘its goal.:fCooperatiVe;;
learnlng actlultles offer students to learn responsrblllty
.:In cooperatlve actrultles; the respon81brllty 1s shlfted
lfrom the phys1cal educatlon teacher to the students
pResults_lndlcate that_lessons;should include‘alljfive:

elements, Whlch‘allOWSdstudentS‘to attain numerous positive



outeomee'in the'psychomotor( cognitive, end affectiVe(t
skills. |

| Similariy, Kane and,Kenev(zooé),presented five
elenents'that‘Dyson ané Grineski;had;identified in 2001,
whieh are heterogeneous grouping,‘individual
'acceuntability, positive interdependence, positive 
interaction skills,‘andvdebriefing.? First, heterogeneous
groups are‘groupe that are diversified in abilitiee;
éender, réce, and‘socioeCOnOmic stetue. Second, individual
accountability is when}students aretindividuaily assessed
on the contribution they brOVided to the group. ’Third,
positive interdependence is when the group success is
depended‘on‘contribution of every group member. Fourth,v
positive interaction skills ere skills needed for direet
interaction between group members. Last, debriefing is
when the teacher gives time to each‘group to'reflect on how
the group is working téwards‘thegroupfs goal.

It is a cheilenge to teech‘nealth related fitness, but

'it beeomes leee;ehalienéing Qhen the»eorrect»teaching
strategy is used. One Of‘those“teaching strategies is
cooperative learning.‘ FiVe.eeeéerative learning activities.
for health releted fitness are,fitness_think,pair ehare,

the pacer,,cooperative distance run/walk, muscular strength

11



and endurance challénge, and COoperétive‘aérobic dance\
routine. Résulfs,indiééte ﬁhat"pEYSiéal‘educators'heed to
. moﬁivate‘and coﬁmit to‘a cooperative léarningvcultufe. The
phyéical education’téééhér{é@nsuﬁes timé;intpreparing
" equipment andisuppliés, btganiéing equipment,”strategic 
grQuping; eXplaining the a¢tivity process; monit6ring and
debriefing. The activ%ties preSentéd.can work as‘a
fﬁundationbfor ani phyéical*education,teécher who wants to
: implemént cooperativé learning. |
According to‘Hjelmxand Stork (2006), the beauty-bf
'coopefative activity is that it ehforcés éll threé learning
domains. The puibgée of this article was to understand the
,purpose’of learhing in éoéperative ;ésks. Teachers heed tQ‘
“understand that their role:in cbépefative tasks is to be an
‘active facilitator..'The‘tédcher needs to.encdurage’apd
give feedback to studénts."Cooperative task addresses the
physical éddcatiqn éurriéﬁlum in' the Natibnal‘Standards‘
five aﬁd,six; “exhibiﬁ responsible personal and ééciéi:

béhaVior’and value physical activity for health, enjoyment,

)

challenge, self-expression, and/or social interaction, -

respectively.” Certain considerations need to be looked

when implementing coopérative task. 1In progression of

tasks, the first COoperative tasks should be done in

hl

12



paftneré ahd then_méﬁing on tO‘smallfgroups and then to
- large groups. The focus of c@opérafive’tasks is process
over product. It is'iﬁpbrtanp\tobfinish a task (product),
but.the strategies (proceés)'érezmore impbrtant;
Appropriéte supéfvisiéﬁ from the teacher is reqﬁired;
even though, sﬁudeﬁts most likely wiil n§£ need helpvfrom
the teacher. Teachers should only help students when they
have reached an impasse. Teachers shbuld use specific
praises when students demonstrate good strategies. A
debriefing at thé end of;the cooperati%e‘task is to
consciously reflect on the éctivity and their
participation. The results of this article indicate that
learning‘shoﬁld have a purpose. Students need to
cognitively and physically be engaged in the cooperative
tasks. The teacher’s responsibility is to direct the
students’ attention to parts of‘the cooperative tasks that
will have an impact on the learning obje@tive.
o Hannon and Ratliffe (2004) also stated that standards
five and'six from the natiQna; physical education standards
can be‘échieved by using cooperativevleafning‘activities.
Cooperative'iearning can be defined simply és working as a
group. According to Hannon and Ratiffe (2004), five stéps

are identified for cooperative learning activities in

13



physical edﬁcatién. 'FirSt,vactivitiés should be simple and
in paips at the beginning'and then move to more diffidult
activities. Second, eéch membér needs to have a role in
the group. Third, the téachiné environment needs to be
safe in terms of emotional‘aﬁd thsical. Fourth, a teacher
shoWs»appfopriate behavior, and becomes a role model to the
students. Last, groups understandbthe objective of the
task. Cooperativevlearﬁing is a tool to teach ﬁealth
related fitness. vResulté ihdiCaté that cooperative
leafning helps to improve‘sociai skills, and gives teachers
more time to make personal connections with students.
Cooperativg_learning is sure to‘gaiﬁ popﬁlarityvas physical
education teaéhers learnband master the five steps.

Hago&d, Lynn, and Riveréoi(ZOOS) presented thatvthe
affective learning can be achieVed‘by using cooperative
learning activities because team building and communication
skillsyare being taught. Severai cooperative-learning
aétivities were described which are orienteeriné, hook,
ladder and tfain,,éurvivor, and traffic jam; The role of "
the physical education teachér is to be a facilitator
.duringbcoopefatiVe learning. The major responSibi;ity of a
facilitator is to_ﬁéke sure that students ére‘learhing the

affective objective. Assessments of cooperative activities

14



Cwill let teachérs knoW if_studénts have learhed;the
affective objeé£iﬁé.v:F§ur;types ofasSéssﬁénts for .
cooperativé>ieérning,are débriéfing,jéurnalﬂWriting,“sélf—"
evaluation; énd teébhérvcheckiiSt; ‘Oﬁevof>£he.best |
aésessmentéis débfiefin§ af£ervfiﬁishing-the‘éctivity.
’Résultsfindiéaté théﬁ\ébdﬁefétiﬁé.iéafnihg is a way'to
teach teamwérk and:Commuﬁication'ékills.  iﬁ,additioﬁ; it
7addresses.thé affectiVé'objeqﬁiVe. 'Byvasééssing]sfudénﬁsg;v
teachérs Will undefétandfwhét-stUdénts’hé§e lééfned and’the;:

outcome of the‘lesSon}ﬂ

:vSkillé
o Gbédwih k19993‘Stétedéﬁhatistﬁdgnté offéll’agésfcan'be‘"
Succeésful‘in/éooéératiﬁé learning.- Tﬂéiﬁéin gbal‘of, o
.cooperative”Iearﬁiﬁ§ ié:p¢éit§vé;iﬁ;grdeééndéﬁ¢e;' Research
‘has showﬁ that:béééusé bf;éooééfati§¢ 1earﬁiﬁg‘studehts
| ha&é“improved‘iﬁ academie»échi§§ement;5intér;group
’vreiations,'aﬁdlsélffésteem’(éiéViﬁ;Maddén;.& LeaVy;ii9é4)..
‘_Thé Pﬁrpose»Of G6OdWiﬁﬁé55tﬁdykWaé toipréséﬁﬁ“infofmatién{
lin.ﬁhreé’aréaé'of SQéial sk%llszor'CQoperativeviearﬁing,:
wh;dh_érelto dééide oh what s5cial skill'téiteéch) dedidé;
.onﬁhbﬁlté téaCh ﬁhaﬁ:éocialvskili, énd?begiﬁ'activities_
 EhatéddfesSJSocial skii1s,>fCéOberétiQé'ékiiiéiare‘dividédﬂv



into four levels, and they are forming, functioning,
formulating, and fermenting (Johnson, Johnson, & Holubec,
1993) . These levels are from siﬁple fo cbmpleﬁ. They
start with‘forming and then functioning. Then, formulating
comes next and folloWQd‘by fermenting. Students will not
simply learn cooperative skills just because they are
instructéd to work together. Cooperative skills need to be
taught to sﬁudents because if not, they will not be able to
work together effectively; Cooperative groubs are the best
setting to teach social skills. When teaching éooperative
skills, thé teacher needs to consider several faétors. The
teacher néeds to provide the student with a need for the
skill, understand the skill, find appropriate time for
usage of the skill, préctice thé‘skill, provide feedback on
how well the skill is being used, and practice the skill
until it~happens automatically (Johnson, Johnson, & Holubec
1993). Results indicate that there are four levels of
cooperative skills. Some activities to use when beginniﬁg
to teach'socia1TSkills e think¥péir—share, roundtable,
three-step intefview, and corners (Kagan, 1990).
Cooperative skills need to explicitly be taught ﬁo
students. The best instructional‘settingjto teach those

skills is in groups.

16



The purposé of an article, entitled as skills ﬁeeded
for cooperative leafning was tojéresgnt‘four cooperative’
ékills»heeded_for.coopefative\legfniné, inciuding'forming]
fﬁnctioning, formulating; and ferméntinglskills;~ In
forming skilis,.SﬁudentS“ére iéafhing:skillé to brganizé a
»group'and establish basic norms for stuaentvbehayior. In
_fUnctiéning skills, studeﬁts work onAmaﬁaging group efforts
and'maintaining positive‘workiﬁg relationships’by étudents
.sharing opinions and'ideés} In formulatin§‘skil1s,
students work on strategies fpr higher reésoning,vwhich
enhance mastery and retention of information. Fof»example,
students verbally~sﬁmmarize information from memory and
correct each oﬁher. In fermenting skills, students willi‘
learn to look at information and‘identify controversies.
Results indicate‘that coopefative skills helped students to
function in a group settiﬁg, learn group 5bjective, ahd
learn information beyond groupvobjective.

According’to,Midura and Gléver (2005); team building.
'is the cooperative process thét individuéls in a group use
;o solve ﬁhysical and mental challenges. Sevefal aspects
of the process of team bﬁilding are identified as negative
. social behaﬁiors,‘poqitiﬁe SOcial behaviors; éelecting team'

names, constructing a team pact, student roles,

17



instructor’s role, setting up activity spaces and
equipment,fand'sélééﬁiﬁgLan;éctivity,or challenge.’

Students need to explicitly learn the difference between

negative and positive social behaviors. ' Team members need

ito come‘ﬁp”With a3stiFiyé té§mQﬁame, EStudeﬁts find grdﬁp‘ 
idéntit?’when'ﬁéaﬁ hamés dre useé;  In cénStructiﬁgfa«téamib
pact, stUdenﬁé neéd tb:develop é plan‘to ac¢bmp1ish.the.
task‘suécesnglly. ‘Théﬁe éré’fi&é S£udént rqléé that aré
 impo£taﬁtjiﬁ'team,bﬁilding,fThey-are organiZef,‘
 enéQurager,-praiser; suﬁmariZer,and récéfder;  These‘r§lés
needité be rotatéd duriﬁg‘the Chaileﬁges ééieveryoneﬁgeté ;
| ﬁhe chahce to supp§ft'one anoﬁher.

: . The inétructor’s role_isﬂto bevén bbéervér:and'giVe>f
positivé féedback oﬁ‘how the team mémberS“afe wofkihg;
 together‘and strategiéé\uséd td sglve the'chaliengé;
Teachers éhould hot solve thé chélienge\fér‘the students.
‘Itvis‘imbortant that‘studénts strugglé‘and soﬁetimes‘féil
in the attempt to solve the chaliéngéjllnsetting up
actiVity spaées éhd equipmeht, it.is iﬁpbrﬁant tovalways” g
éeﬁ uplmore Stations than groupé beééusé;a group might.
finiéh thé chéiienge early;;For”seiécting a@ aétiVity ér: 
challenge, téacﬁers fifét'need»tb ideﬁtif?the goal that

will.be accomplished bY‘avteam:building activity. The .
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'act1v1ty needs to be developmentally approprlate as well
Results 1nd1cate that 1dent1fy1ng and pract1c1ng soc1al
",behaVIors‘as well as student’s roles 1niteams are cruc1al
‘1n team bulldlng
| Rogers (2004) identlfied‘six. princ‘i'la‘_les of team
\lbuildlng act1v1t1es;rfacilitationf full Value:contract,ﬂ
:Sequencing,rdebriering,vcreatlvityc and equinment
Selection{ thsical,educatOrlls_thehfacilltation from‘thev
first to_theclast-minutelochlass.g Facilitation is
requlred to encourage every student to partl01pate and not
'ﬁjust the:one or two domlnators Infaddltlon;‘facilitation
vlS in charge of leadlng the debrleflng at the conclus1on of
’the team bulldlng act1v1ty Students”need tovagree‘to thel
| full value‘contract SO an. encouraglng env1ronment can be
deVeloped and relnforced. Full value contract'ls hav1ngv
' 3students agree to a challenge by cholce where all group
»members are utlllzed and thelr contrlbutlon is Valued
’Seguence'refers to Startﬁteam*buildlng activities Withvtwo o
'students;ln a;group andftheﬁtbveffan to.more studentsiper
'group‘ Seguenclng suggestito"start.cooperativelaCtivities,

‘were rec1procal style 1s used and then move on to complex

B act1v1t1es. At the end of»any team bulldlng act1v1ty,'

:debrleflng should be used so. everyone can share hlS or herv‘

L
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»pointvof view on howhthedaetivity_went(;and‘students'get‘toiw
knbw everane'hetter.thPh?sical edueationiteachers havedte”
CQnstantly:modifyactivities in creatineiwayslsqhstndentsi
of;ali ages;.abilities,>andvsiées.arefintefestedindthe'
actiyit?;‘ The egﬁipmeﬁégééléctioﬁVWili dependfon theitean
,buildingfaetivity;‘.Resuits indicatehthat‘thehsuecess'of
teaﬁ‘hnilding:isfdependentnon:the”appiieatianfofhits\six
prineiples. P -

"Acedrding.to Dyson,'thnffin and Hastle (2004), thfeehu
1nstructlonal models: that are used in phys1ca1 educatlon
are spert edueatlonlbtaet;calngames,hand:coeperatlve. B
learning{u?The nnr§OSe'Of thiskstudyvis te‘cénnect the
._thtee 1nstructlonal models 1n phys1cal educatlen n51ng
svs1tuated learnlng h Sltuated learnlnglls the phys1ca1
social, and cultural relatlonshlp from the context that is
beingdlearnedv(LaVa ;Hwenger;11991y; ;Sport”educationpis a‘nt

vmedel that useshsnerts‘eulture. Tactlcal gamesbmodel 1s
sfor stndents to experlenee modlfled games flrst‘so they.can d‘
have an awareneSS'Qf.tactlcs'used11n the game,t.coeperatlve'j
,dlearningvhasifenf.maje;}appfeaéhes;fnhithfate”ceneeptual;:’ -
-d:Structuralfeenrﬁicniar,;and'cempiendinsttnctionihfIn the
eqnceptual appreach;tteaChetshean‘iearn,the‘five.elements
‘in eoepenative,learning’(dohnson;&_Jehnson;tl989);> Thev”
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five elements are positive iﬁterdependence, individual
ascountability, promotive'face.to face interaction,'
interpersonalvskill and small groﬁp skill/yand group
processing. In the structural approach,‘it is the way
groups. are sttuctured and organized for student social
, interaction. In the curricular approachj the material
presented to students should be at their grade level,.and
they should be tested for individual accountability
(Slavin, 1996). 1In complex instruction, students work in
small groups, that requifes,them to work on open-ended
discovery ot,on higher srder thinking skills.
"According to Dyson, Grinffin, and Hastie (2004),
results indicate that there are common aspects in all three
models, such as, teachers sre facilitators, stﬁdents are
active learners in groups or modified games, learning-
activities are interesting and challenging, and students
are held accountable. The thtee models have a student
center approach (Lavs‘& Wenger, 1991). Sport education,
tactical games, and cooperative learning models intersect
in many ways. Sport education cah have a tournament in a
tactical unit. 1In cooperative learning and’sport
education, ‘students are assigned roles. )

According to Dunn and Wilson (1991), most adults are

21



inacﬁive because of théir borédom»and\iéck'of eanyﬁent in
physicél}eduéétion, vPhysical»educaths need to adopt
cooperativé learning into theif phyéicél:e@uéation,program.x
bécauée_it mékes students Seif?mo;ivatedfaﬁdvSelf—directéd
to be.active'in their déily_liﬁés;

Teachérs need to cléarly explain éﬁd maké‘éﬁre that
students understandehaﬁ néédsftp bé,achmplished in.
cooperative learning activities. 1In addition;_thé
‘ﬁéacher’s rolé is to bé]a'fécilitatdrf'v |

Resﬁlté indicéte £hat the.first féw groﬁp tasks shoulé
be done in paifs‘and éhould be'simplé thétﬂévéryone-is. .
1suqcessful when promoting‘¢Qoperati&e leérning.r EVery_r
étudent-needs to have a role in the'group. ‘The working
" environment should-bé physically and‘émotionally safe.
Teachers need. to modethhéAbehavidr that is'expected from
everyone in class. ,Students should‘always‘undeIStand'the

task.
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 CHAPTER FOUR

o B CONCLUSIONS =« |

Theapurpééé.6ffthiéfp;oje¢t“was;t@ éxamine tH¢ ”>
' elemenﬁé”éhd‘Skills Qf éboééfétiVévleérhiﬁg féi Student.
”leérning in’éh?éical'edﬁéaﬁion; fThe éiemen£S:ana skil1s of 
»,cooperatiQéfleafningvaré identifiéd:andfeﬁﬁiéinedgb
“‘Eleménts and ski?ls frbmvéoéperétivezléarning Were‘also
vi&eﬁtified ipfqthéf instruétionaiqurmaﬁs; 3Résults frOﬁ
this pféjéétjiﬁdiéate that elémeﬁts:éndvSkilié Qf ‘
 ¢ooberative lééfniﬁé need toibe explicitiy téught.to,
 $tﬁd¢nté; ‘The'éiéméntsvforcqépéfativé 1eérning aré téam n
formatién{ poSitivefinte?dependence,'individual 
 accoﬁntabi1i£?;.posifiye-SOéial‘ingéféctioﬁjékills,vaﬁd
, débfiefing. .The>skilléifdf doopefa£iVé_iéarning are
' fOrming, fﬁﬁé#ioning,ﬁfoﬁﬁ@iating;.éﬁd'férméﬁtihg'ékilis;:f‘
1c§operati§eléarﬁing‘ié éxcéilent inStruCtioﬁalwfbrmatufo?:'
ﬁany'teaéhing’lessdﬁfiﬁfthsical'eaucation but‘it”is not
’vthe,best‘inéthQtional_fq:ﬁaﬁ f6r’eﬁefyfsinglevleésoh;in
’i.:physidé}»edﬁdétién} fTheie;émé#ts énd éki1lsif5und in_‘.
'.céépeféti&éilééfniﬁgidan;tranéfer:to Otheﬁ}iﬁSﬁru¢tional»
vférméfs!»>Soﬁéic¢mpdhéﬁtsibf the,éleﬁeﬁts ahdﬁékills‘ffqﬁ1f
véooperaﬁiye ieafﬁing'that aréftyanéfgrfédtq'opher
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instructional format ate thatStude e have rolé s, stude nts
areiaéCbunﬁébiéqur iearﬁiﬁg;‘Sgudéﬁtvéhare déciéiqn’f
 makiﬁg;‘s;ud¢nté Work}in'éroﬁpé,‘and teé¢hé£’is;a1’ |
| ,_faéilit‘at‘o-rv»."’ : '» |

 ‘Ba$ed.primari1§_dn thé résﬁité of this ﬁrbjec£; the   '
,twelvé.COuﬁtloéomot¢rtroﬁtiﬁe (Apéendix A)‘wés‘deveiéped H
é£d éreéted thét éanvbe used-as éh.exce11ent‘activityvto,"
:appiy the‘eleménts_éhd skills_éf cddperativé,leérnihg. 'A
p?éreQuisite‘er this'éctiVity ié‘fbr stﬁdénﬁs £0'perﬁofm_
allblocomQEorsldofreétly,"Fof tﬁis activity;'téacher'”
vcreates'the groups'because’he Qr.shé‘can’but Stﬁdents;in‘
'ngoups Whefé ﬁhey caﬁ be sUccéSSful, 'Eaéh groﬁb-will ﬁSe‘
_ali IOCOmOthS eXcépt run;’to make a continuéus ﬁwel&e o
'counf‘routine;,iStudéntéwill.reééive a”wdrksheét whére
students‘writeitheir naﬁe negt téytheirfrolé in‘tﬁe group;.'
 9uidelines fof’the roﬁtiﬁé,'lqcombtors{vand a blank Spaqe
to write thé twélvevlocomoﬁors that are ﬁséd'forwthe‘tWél§e 
 counﬁ iocombtoffréutine; vStudénts wi1l‘dd debriefingvon  |
vthé back of the}workéhéet;‘ Befofejstﬁdénts wofk in their
groﬁps,vteaéher needstélexplain:thé responsibilities‘of
eaéhrrole.» | |

| For‘fﬁture investigatioﬁj‘it is strongly recomméhdéd.'

to investigate why students have negative or poéitiVe
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http:respdnsibilities.of

experiences when engaged in cooperative learning and why
students are motivated or not motivated to work in

cooperative learning.
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APPENDIX A

TWELVE COUNT LOCOMOTOR ROUTINE
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Names:

Recorder:

Twelve Count Locomotor Routine

Period:

-

Run

‘Walk
Slide

Facilitator:

Encourager:

Gallop
Jump

Supply collector:

12 Counts

Hop
- Skip .

L.

2.

10.

11.

12.

27

Leap

Guidelines

. Use at least 3 different locomotors
. Run can not be used

. Everyone does the rouﬁne together
. Locomotors are done co‘rrec.tlly

. 2 grades, group and individual grade
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