;competltlve or 1nd1v1duallst1c learnlng because students

_have to engage 51multaneously 1n taskwork and teamwork

'hrf’Soc1al skllls must be taught to students llke academlc

L:;lskllls

Leadershlp, dec1sron—mak1ng, trust bulldlng,v

"*communlcatlon, and confllct—management SklllS help students

'dV*manage both taskwork and teamwork successfully (Johnson,

"vaOhnson,‘& an, 1995) Olsen and Kagan (1992) categorlze-j

| ”Table 3.
-’Kadapted from Olsen & Kagan,

"‘soc1al skllls as follows

(See Table 3) .

Skllls Requlred Durlng Cooperatlve Learnlng
1992 P.

13).

amnsaenseeianul

vGroup—Related Social Skllls.

'ASking for clarification

- .|Asking for explanatlon

Checking understandlng of

| others
nglaboratlng 1deas of others
‘Explaining ideas or conceptSj

 Giving.: 1nformatlon or

~,explanatlons ‘

Paraphrasing and summarlzlng

: :‘TRecelv1ng explanatlons
“h Requestlng clarlflcatlon

[ Acknowledging others’ 2

contributions
Appreciating others’
contributions , ,
Asking others to contrlbute
Praising others :

| Recognizing others

Verlfylng consensus _
Keeplng the group on task b
Keeping conversatlon qulet o
and calm S
Medlatlng dlsagreements or

dlscrepanc1es

Processrnd arouo 1nteractlon

vTime‘should‘be spent o
for groups to dlscuss how well they have cooperated and how

they have to enhance thelr future cooperatlon for the most
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YVL“by 1ntegrah1ng

’fﬁfflnall

"fanguppgrtjthefnegotiatjon‘and eatlon_ofnmeanlng'

‘students can galn new strategles through peer collaboratlonb:"
{eby means of 1nterpersonal dlscourse.pf\,f
Construct1Vlst theory 1s another theory that supportsﬁipét,_

.dCSCL The general pr1nc1ple of construct1v1sm theory 1s

“uthat what a person knows 1s not pa351vely recelved, butzgﬂ_ ﬁy*d
‘ actlvely assembled by the learner (Jonassen, 1991) | In&f?%9’~'5

fother words, construct1v13m 1s a theory that states that‘_

: learnlng takes place best when students actlvely constructtﬁgyft'

'thelr knowledge,:rather than srmply absorblng ldeas spokenﬁg”-'

"ﬁto them by teachers., The role of learnlng 1s to help the‘nfﬂﬁ aE

”'1nd1v1dual operate w1th1n hlS or her personal world.: ThlS

'”fftheory encourages cooperatlve learnlng and allows studentsuff75

tho brlng thelr own frameworks and perspectlves to the

.Haactivlty,“ Students can see a problem from dlfferent

z"perspectiVesT,ﬁre able to negotlate and generate meanlngs

ew 1nformatlon 1nto thelr schema,‘an

b"understand N

'“fié;dialbg; haredje%periencesf‘through whlch 51tuated

‘:{collaborativeiactIVlties(aredJ' Such proces es as

'3‘modellng, dlscourse and de0151on maklng are nec




‘been developed b

roblem solving in a les

events,



(Salomoﬁ, Perkihs,~&_quber$bn;11992).: Three principleé
‘undeflie'the theory‘of:diétribuﬁéd éognifion:VFirét, fhe_
fact that technology plays én.increasingly impértaﬁt ;§1e
'in the management of inteilectua; ﬁaéks té easé thev
individﬁal’s cogniti&e‘léad}_second,_the iﬁbértaﬁce of
Vygosky;s socidcultural theory, which deécribés:héw the.
character of socialAiﬁteractions and'externally médiated
‘vaction makes explicit certain processes that come to be
internalized in thé priVate thought of the individUal;“
third, a dissatiéfaction with cognition is considered tb be
only.in the mind, with a shift of attention to cognitionv
that is situatipnally dépendent‘and distributed in nature.
- Cognitive apprenticeshipthéory»bermits students to
learn through their'interactions with experts to understand
the origin and development of their experieﬁces. It is
based on the notion that all significant human activity is
highly éituated in real-world éontexts and that éomplex
cognitive skills are therefore ultimately learned iﬁ high-
context, inherentlymotivating situatioﬁs in which the
skills themselves‘are organically bound up with the
.activity (Atkinsqn, 1994). Collins, Hawkins, and Carvers
(1991) describe ﬁhe three major instructional methods of

cognitive apprenticeship theory: modeling, coaching, and
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