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|  ABéTRAcT o
The‘general»éqﬁpose of this studY»waéitd‘investigate
o the‘concepf that(éhé‘iéaxniﬁg'diéabléd‘groug‘(LDG) studentS
who are given extrajattenti§ﬁ-will show impr¢Vemeht in
their regular classes?)There.aré a &arietybof'wayS that
this task céuld.5e.a¢ébmplishe&é'The threéﬁmethods that
were selected are:-
v“a)Grbup counséling; b) individual C6qnseling, and c)
vindividual tutqring. |
{ The specific purpo$e16f this'sﬁudy wés_té compare the

{

three methods and find which, If any, would be

- significantly more successful if compared;with the

others, or with a control group which received no

special counseling. The three criteria used in the

study for comparing the relative merits of the
respective types of counseling‘wére;
1) Academic achievement (grades), 2) a teacher rating

survey (class work and homework), and 3) a‘quantity count

iii



) of dlsc:Lplne and ‘ét'té'ridianCe referrals!

~ study can be adaptable to a typical school situation, if

“the counseling technique is within a realistic time

| expectation from a counselor, or a teacher in a special

because of misbehavior, tardies, truancies, and scholastic

deficiencies:



| ACKNO‘WLEV'}I.)GEME‘N'I““

~ Due to.the‘ever;inéreééihé-céﬁblékity'Of our society,
’some high.scﬁqols ﬁave~peep_cémpéiléd'to dQ a mo;é:
cbmprehénsiVe job iﬁ educatigé”fhe;YOuth;of 6uf’sqcie£y.
-Not_all»of-theschopl §6pu1atioﬁf$éemé ablé Or'iﬁtefested
’ih 1earning'a£ £his néw_level of>c¢mp1exity~or.eveﬁ-
leafning‘the e§tabiishéd cutfi;ﬁlgm atnéil, Stﬁdents‘df f‘
all 1evels df intelléét#al abiiity,lCultura; and‘$o¢ial
nattitude;‘and-leveis of mptivéﬁioﬁ érévréquiréd-to be
finvoived in some qum-of’fdfﬁal eduCAtion‘up to agé'df»18
_(éalifornia,'séc..12551“1955); |

The schools’have,beén requi;ed #Q_prbvide such,spécial
programs as may be needed td;éid'éhd ééuéé#é}éll students
with specia1 needs attendingourybﬁblic Schodlsl; It is
nationai‘Tenet that udiiﬁ éré'entitled to an equal
opportunity_to’be edu¢éted.

Mést_school sysﬁéms'have‘established somé_types 6f_
special educatioh classes‘to'assist.studehts.With,épecial
needs for a variéty'qf réasoﬁgv(gioﬁ,learhé;s,¢mental

retardation; emotionalvhandicaps,=and_neurolagical



i e

inVolvement). Those étudénts are not having £heir
educational and social needs met in the reqular classroom.
Most special»educatibn classes are self-contained in
that the student is in the ﬁleast rest;ictive envirqnment"‘
apprbpriate‘for that,studen#s néeds. ‘”Least restrictive

environment for a leéfning'handicapped" students could be

in reqular classes with monitoring, or regular classes with

a resource room teacher.

Vi
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CHAPTER’i INTRODﬁCTION AND‘STATEMENT'OF THE_PROBLEM
Préview’ |
Many of the students are successful in the controlled
environment of.special eduCétibn'clésses. 'fhis faét
creates a problem for speCialbedﬁcation'téachers and

counselor. The curriculum and rate of presentation in the

reqgular education classroom cannot be readily

individualized or controlled as it can be in the special

education classroom. This is the problem - how to lower the
LD student’s relatively high failure rates, in a regular
classroom setting.

‘Statement Of The Problem

Students with LD fail in regular classes for a
variety of reasons -- poor attitudes, poor motivation
inadequate academic skills, disrupti&e behavior; and poor
attendance.

Many of these reasons often have the‘same basis --
repeated failure in a school situation. Whether this is
due to neurological dysfunction or embtional difficulties.J

The results are the repeated failure in the school. To



6Ve£come these prqblems,smaii speéially'ofgénized’Lﬁ
claéSeé.tfyito”proVidé'ﬁhe studéntlan §pp§r£uhi£y for
succeSéL Uﬁfortﬁnafelj; theseﬂéuCéesées which often»occur
in fhe LD ciasses seemﬁo.haﬁe'rélafiVely'1it£le cérryover
in promoting success in regular c1assés.

| In order forvé'éﬁudent to be enrolled in the special
educatibn prdgram,uhe must have had the permission>of>his
pareﬁt. The LD pngrém,inClﬁded academic remediation and
attempts to change or‘modify behavior that interfered with
school performancevand attendance. Studehts of all leveis
of intellectual ability, cultural and social attitudé, and
levels of motivation are required to be involved in some
form of formal education. It is a national tenet that "all"
are entitled to an equal dpportunity to be educatéd in
public schools. -

Most school systems'haVe‘éstabliéhed sbme types of
special education classes for students‘who are not having
their educational and‘social needs met in the~regular
classroom. These classés will assist those students for a-

variety of reasons (mental retardation, emotional



hahdicapé, heurdlogical invol&emeni,‘etc.). In,célifo;nia
thé méjority of tﬁe:publié high schdbls offer some special
educatibn classés. | |

“Special educaﬁion" refers to any program designed to
assist any student who”is considered below the normal gtade
1ével'achievement. Students whose special needs éannot bé'
met in a regular_blassréom. Most spécial education classes
are self-contained in ﬁhat the students are in a controlled
énvironment for most of the school day; This makes it
possible for the teacher té‘dohétruct a suitable
environﬁent that will‘providéka‘situation conducive to a
maximum amount of remediatibn and behaviof control.

Under Caiifornia State regulation governing special
educatiOn classes, those students are enrolled in classes
designated as learning disability groups (LDG); They can
spend a maximum of 50% of their school day in LDG classes.
Many of these students are relatively’successful in the
controlled environment of special education classes, but

have difficulty achieving in the regular classes.



The ¢urriculumvénd ratebof presentation in the reguiar
educétion classes cannot be as réadily individualized o:}
controlled as it can'be invspeciél-educatidn classroom;
This then is{the problém—how‘to'lower‘the LDG studentis
high'failure rateé in the regular classtqéﬁ that_is‘not
‘undef close‘control. Students with learning disability fail
in regﬁlar classes for a‘variety of réaéOné—poor attitudes,
pqor motiVation,_inadequate academic skills, disruptive

behavior, and poor attendance.



-':_vNull‘Hypothesis'"

| :ThéffOllowing nﬁl1”hypotheSisvwere'posed’for'this

 study:

"Hypothesisul

Any statiéticai:diffe:ghéé*betwegﬁ the control-group
and eachidf”the thfee‘experimeﬁtal groups (group
| counseling, indiVidual;cQunéeiing,fand ihdividualytutorinéj
would be hd greater thén thaﬁ‘WHich isvéttributable to
change.

Hypothesis‘2

Any statistical difference between the respective
pairs of the three experimental groups woﬁld bé no greater
than that which is attributable to chance.

In order for a student to be enrolled in the special
education program, he‘ﬁust have had the permission of his
parents. The LDG program included academic remediation and
an attempt to change‘of modify behavior, which interfered

with school performance and attendance.


http:Hvpot.he

CHAPTER 2 REVIEW OF THE LITERATURE

Preview

'Thisbstudy used‘sﬁudénts who are defined as
edﬁcationally han@icapped with learning disability. I£ is
necessary £ollook at those factérs that characterize an
educationally handicapped or‘learning disabled student.
The students in this study were all enrolled in classes for
the edﬁcationally handicapped (EH) or learning disability
(LD) the students had been diagnosed and fell into one of
three categories:

A. Specific learning disabilities.

B. Specific behavior disorder.

C. Emotional handicapped.

In addition, thére were those studéﬁts who at one time
were classified as mentally retarded (IQ: 75-85). However,
due to changes in the state reqgulation governing special
education programs, they no’longer qualify’for an EMR

program. These students must fall into one of the above



three categories in order to be‘eligible for placement in
- an EH or LD‘class.“

Allbthree types of special.education students mﬁst be
included in any genera1_définitionof a learning disabled
student orvspecial education student. bBaker defines
spécial education students as £hose whd deviate from what
is supposed to be average in physical, mental, emotional or
’social characteristiéévto sucﬁian‘extent that they require
specia;‘educational services in order to develop to their
maximum capacity. This-definition is agréed tolénd repeated

by Siegel and others.

Categories And Characteristics Of Learning DiSabled
Studeﬁts‘
Stﬁdenﬁs'With leérning disabiiiﬁies fallvinté three
Vcategories: |
1. Those who afé.em;tiOnaily handiCépbed.:
K 2. ‘Those Who‘héve a speéifié 1earning'disability.

3. Those who have a specific behaVior disorder.



Alllof thoSe students‘enroiled in EH or LD'classés
_must be under Zlnyéarsfof age:and fail into oné of these
categoiies (fCaiifornia, Sec,6750,1§75"). Many student§
‘invélved in'an EH ofgLD clésses”will haVé mbrévthan one
‘ specific disabiliﬁy. Fér_éxampie, stqunts With'spécific
neurologicalxproblemsméy'also havezserious emotional
conflicts. fherefore, many of the students can also be
conside;ed as,multiply‘handicapped‘(Jordan, 1992).

Estimates of the number Qf students who are learning
disablédvvary; Cruickshankf(1993)“states that the
vinéidence of bfain injﬁry(néurological impairﬁent) in the
‘Uhited State5>méy be és high.as 7_perceﬁt_6fvthe
populatioﬁ, or two or threé"students out of an average
class of 30. Katherine DfEVelyn states that studies
indicate that abéuﬁ 10 percent or threé of 30 students in
vschoOls‘have emotionaiprobiéms séyeré ehough‘to require
assistance. Boﬁer (1992) aléo suppliesvthis estimate of
emotionally‘disfurbed students. Other.reséarchers have

studies that state similar percentages.



vIn<describing éharéétéfiéti§s qf:étpdehis'Wiﬁh'
1éarﬁihg‘disabilitiés:the_focuéﬁmﬁ$£ bé‘bn those features
which séparate oﬁé groﬁp’froﬁ_gn0£her; A leafﬁing
‘di#ability is defined ésvaispécificydisabiliﬁyuthgt'impédeS' 
a student’s ability to leéfﬁ;:7‘  ’ | | |

Characteristics Of Embtional Disabilities

¢he.charac£eristics of'the ém§ti§na11yhAndipappéd
" student vary dépendiﬁé‘bn thesevéritflof'fhé'disordéf; In
,fgeneral,.sevérély émoﬁiénaliftdiS£urbed_studéﬁts ﬁould.not
~be found in high schoqi-speéi51 educaticﬁ_ptogréﬁs;'
Therefdrefzthe diséuséion’is7iiﬁited"t6-£hosevﬁhdvhave
learning disability; éﬁoti6ﬁa1kdiéqrder;band behavioral“.
disorder. |
‘Some_characteriépicS th¢h idéntify‘écmé oﬁfthé éomm¢n
: s§mptoms of’an:embtiogal‘dispufbance;
F:A.blvPodrhbtivatién;vwithtnéed fdrtc6ﬁs£§nt broddiﬁg
td cémpleté‘wérk;
" B. _.InattentiOn §f 1azihess.
C. Exhibitio#‘of;nervbué manherisﬁs,égdh;és‘nail”

biting, extreme restlessness.



. High degree of abse

* Depression and unhappiness most of the time.

 classes they must meet the following standards:

not be so severely disturbed as to be




4. Appropriate anciliary services are available for
the proper rémediatioﬁ ofvthé‘sﬁudent‘within‘aj
specific program ”California,_Sec.:3230, 1975" ..

Characteristics of A Behavior Problem

The characterisﬁicé of a studen£ with a specific
béhavior problem aré ¢ﬁten similaf;té.those‘eXhibited by
stﬁdentsvin théfprevidﬁsvtwo categories.‘ Kirk‘(1962)
defines a behavior disdfdérvas ”thatvbehévior of avchild
with;

1. Has a_détrimental'éffécf.dn his deVelOpment;ahd

| édjusﬁmént,ahd/orlv | |

2. Interferes”w;tﬁ”thevli&ééJ?f,othéf_geqﬁle.n

In order for a étuéén£ t§ibé}é§ﬁit;éqgﬁéné spe¢iai"
eduéation program 6n the basis 6f7a specific'behavidr" .
disorder he or‘she’mﬁsﬁ fit into One‘or more'of the |
followingvcategoriés: 

1. Due to.hié or hérvbehavidr}‘the.studént cannot

-benefitvfrqﬁ reéulér-élasses. Such diSordér-maY
be_scho§1 phobia, édjﬁstment reactions,* f

impulsiveness, etc.

11



2. The behavior disorder is severe enough to cause a

. significant discrepancy between ability and .

_That the remediation program recommended by a

~ psychological or psychiatric evaluation be within -

' the capabilities of the program to which the

:cindividualﬁiSIQSSignedf.} 4”7.‘x'

‘  fThat aandiéabiiitYTisfdﬂé;ﬁé)tédsonsfbfhér7théﬁffL S

_ mental retardation (California, Sec. 3230, 6750,

_. ;975);'" 




CHAi?TER‘ 3 RESEARCH M_ETHODOLOGY‘
dain tnis'study'a‘quasi-egperimentai design'(Campbell
and‘Staniey} 1963) weskused,l N
| VSample

Thegsemple used in thestudy’originally censisted of
49 students. All of the subjects were in grades nine
threugh 12 and were enrolled in the leerning,disability
program at Glenn High School. At the:start of the study
the sample consisted of 42 males and seven females.
Because four subjects left Glenn High School during the
course of the study, the'final study sample consisted of 45
students. o

All of the students were in‘et leeSt one but‘not more
than three log classes, and all were in attendance at the
beginning Of‘the seeond semester (February 1985). The
average number ofdregular classes attended was three. None
- of the students spent more than 50 percent of their school

day in LD classes..

13



The grades from physical edﬁcétibnv(PE) were included
in the Study, even though it was not an academic class, for
these reasons: |

1. PE is required for graduation.

2.' Mépy LD students‘have diffiéulty‘with PE

3. The aﬁtitude of the‘student in PE seéms to‘be‘the

’determining»factor’és to pass or fail. .

All 6f the subjectsrwefe at 1eést 3.yearsvbelow grade
level and some were:as much as 9 years below in readiﬁg
skillé. Thé mean grade ievél in readinngas 4.9 (range:
1.8 to 8.1). The a&erage'math skill 1evé1‘was hiQh at 5;3,
but the spread was less (range: 2.9,to'6.3). one student
score wés omitted for the matﬁ averagevbécausé‘of an
unusually high ﬁath'écoré of 11.1. Tts inclusionvwould.
cteate"a.distorted view of the means. Ail'of the math and
feading skill level SEOrés were obtéinediby.using the wide
‘range achievement test; The students represented a cross-
secﬁiqn Qf behaviorvproblems fahging ftom none to extremely

disruptive.

14



Résearch Desighwﬁ
| In’ﬁhis.invgstigétion;'tﬁe'indépehdent variable‘was
COunseling‘tééhniqdé br methéd:
| A. Group_counéeling; 
B. Individual-counSeling.
C. Ihdividuai‘tutoring;._‘>
D. No counseiing“or~tutoring;'
The three dependent Vafiables wére as follows:
1. Grade point,avéragesi
2. Results froma'ﬁeacher rating scale (sée Appendix
A, p. 59) |
3. Quantity'of‘discipline/attendance referrals,
using the quasi—ekperiméntal design, this
investigétidn tested the following null or

statistical hypothesis.

Hypothesis I
Any statistical difference between the control group
and each of the experimental groups (would be no greater

than that which is attributable to chance.

15



- Hypothesis II =
:ﬂﬁvAhY,Stétiéﬁicél diffe?én¢éfbé£wéeﬁ‘tpé{r¢9pe¢tiﬁég, ”“Y’”'
  pairs_§f»thégéiperimehtélﬁgroupéjW@ﬁldfbéfno;greafef5thény,‘

© that which is attributable to change

:’ffjbescriﬁiibh-of; 6uhséloré.f:f5 ﬂ~7

he four teachers who did the counseling and tutoring

'-  gin;tﬁi$?éﬁgﬁy;wéréféii:aésiéﬁé&:£§E§ﬁé;nbﬁé?ééréﬁj5£ §i§hh;f5ff5”
; ﬁigﬁ sghdai;fﬂéﬁbf&fﬁ;ﬁgfﬁ@ﬁ:[ ‘s had graduate
training in group counseling,
 raining in group counseling,
ij££§iqiﬁééi¢'Qéﬁgo;fdéﬁﬁééliﬁgi

_ The case load and experimental techniques used were

teachers had graduate

and three had advanced

and three had advanced

éhd:thrééfhadgadVaﬁcéd'ufgﬁ.;5.

'”Q, §§sigﬁedftoftéaéheréﬁbésédﬁoh théirQabi1ities1and5tréining;jf

1-‘ TWo ofqtﬁgﬁiﬁét:hﬁtdtwacrkédrohiY?wiﬁhi;hQSé éfﬁdeq§s ?f“}"“

© being tutored. One teacher did both individual counseling

- xa{nd group 1ead 11’19- B

The fourth teacher worked with students

assigned to all three experimental groups. The LD teachers

16

e renaining teacher did



used those counselingvteChniques,‘which they had acquired
prior to the experimental period and no approaches. The
teachers‘ﬁSed those counseling and tutoring techniques with

which they felt most comfortable.

Selection And Assignmeht To Gfoups
All the students who were enrolled for the entire

semester in LDG classes at Glenn High School were used in
the study. The students were randomly assigned to one of
four groups, three.ofvwhich Were the experimental Qroups

" (group counseling, individual counseling, individual
vtutOring). The fourth group being the control group. Each
group cqnsiétéd of a blend of allgradeylevels (9-12) so
that ﬁo groupbwould have,a méturity éd&antage over anothef

(see Table 1).

Experimental Procedure

' Group Counseling

This group (Total g=11)'was‘divided into two small
qfoups with five and six students each. A different leader

headed each group. The students were assigned to the

17



ngoups’cn the baéislbf past.qompatibility shgwn during the
_ previous seméstér; 'Both'érqﬁpvleadérs‘received the same
instructién cqnéetning‘the cohduct‘éf'the gfoup'session.
‘That thevpurpose ofbthé group.wés to improve the éubject’s
grades_through techniqueévaimed at improviﬁg the student’s
classroom behavior, thei; attitudes toward fhéir feeling
toward and methods of'dealing‘with the different
instructors, and theif'methods of imprbving their study
habits. There wds not‘direct attention‘given to specific
subject matter.

Thevinitial séssion.Was used to set up the general
conditionskand purposes Qf'the‘group-and to familiarize the
group membefs with eachxother; In addition to discussions
concerning attitudés, the need for school success, and
problems in regular classes, techniques such as fole—
playing»and socid—drama were used with the groups.

Each group session lasted an éverage of 44 minuteé,
With a range betwéén 40 and 53 minutes. The periods during
which the groups met wére'rotated throughout the six period

days so as not to interfere with any one class. Both

18



groups mgt:ohce a wéek fbr'QvWQeks;_ Coﬁﬁéeling seésioﬂs
were discéntinuedA3'Weeké prior to:the end'§f‘sch§o1
'because of the heavy year-end'Workloéd required of the
spécialnéducation.teéchers'(whb are sgrving as the
counselors and tutors in this study);

Individual CouhSeling

In this experimental gfoup each student was assigned
at random to one of two counselors who had been instructed
to try to impque the academic performance of ﬁhe subject
without doing any direét tutoring in specific subjects.
Counselihg to improveattitudes thards teachers, school,'
'particular subjects, and self ¢oncepté‘Was allowed as well
as general discuSsion'concerning study habits or any other
problems the iﬁdividual student may have had that could
inférfere with classroom achievément. In addition, as in
the‘group sessions, the students were éncouraged and
instructed in how to seék help from their regular teéchers.

Each student.was‘counseled’oh an éverage of 34 minutes
once each week for 9 weeks. vOriginally £he individual

sessions were’to‘have been 40 to 55 minutes; however, this
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_ amount of time turned out to be longer than was

_ realistically practical or possible.

_ Individual Tutoring =
The students in this experimental group were assigned
"at'randdm"ﬁoy#hfe§7Sbgitéé¢her9?ffThe*tedéhersfwere .

'ihétructedfﬁbfwbrkjﬁiﬁh?eééhfsﬁuaéﬁffbétwééhﬁ40’and.55. ,“a'”

~minutes per week for 9 weeks. The same problem of time
 limitation developed as with the individual counseling

 ‘grQuPi,So:the;averageflength of time er futoring Se§SiQQS

U vras éhdttéﬁéd{£b:32;ﬁiﬁqﬁeQF v;Tw
’bdriﬁ§7£hégtﬁ£ofiﬁéfséSSibﬁsiﬁhé éﬁbjec;s_rg?é1yéaf ;
“‘assisﬁaﬁééith¢th§¢géea‘dire¢t1§f5¢*#hé gub5é§£¥mh#té£,

" and/or 01ass¥°bﬁ’955§;¢t9'whiéﬁ~W9??~5SSi§nédﬁt¢{£hégp
 student. For example, the tutor could help in the reading
’-6fZteXté);fhe’éﬁ?ﬁéfiﬁé”of”quééfions‘0; ;£é ;ééréﬁ‘forl  

' ihformation;'bUtLWas“ﬁét:ﬁoyengagg_in,anyfattitudé_or o

~ behavior counseling. -

A,ControiiGﬁduQ[:“ﬁf

" :The 6n1Y~ébnSideration,giVen;the cpnt:O1,g:Qup‘was*f 3f 

 that of recording and analysis of their grades, teacher =

a;2° 1“"



tatihgvsca;es, and théingmbgrvof'referrals as ébmpérédfio
thoSé for theveXpéfimental7g;oup. They did not receive any ;
form of coun#eling or épé¢ia1 treatment.v’If they’question
whYZSOme studénts-were receiving more counseling o#rwere
involved'in;gréups, they would have been‘told that the
students.ﬁould eventually be involved in some formkof
counseling. The need for this did not occur.

General Instructions"

In ordér to receive the cooperétion of the LDG staff
and decrease the chances of incidental counseling all LDG
teacher-counseiors were fully infqrﬁedas to the nature and
purpose of the study. Each was given the‘opti9n'of being
involved in the study.éeneral inStruCti@ns to students
were more limited. None of the subjects was informed that
a study was being undertakén they wefe told that they were
involved in an attempt»to‘improve their grades and that all
students would receive some extra attention at some time to
achieve improvement in their regqgular classes. None of the

students involved in either the experimental groups or the
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control grbup’queéfiéned why1s6me stﬁdéntS»weré involved’ 
'vand others'were hot. |

The one area that‘pfesented 5 problém wéé the handling
of attendance schblastic, éndibehavipr,réferrals; all
referrals were treaﬁed in thevnormal manner regardleés of
, thébgroup to'which the:student‘wa§ asSighed."The same
counselor handledvstﬁdehfs Who'#edéived réferra1§ so as to
limit any-effeCt diffeﬁent counselorS:ﬁigh£ have on the

study.

collectidn Of Data

All threé éxperimenfal gfdﬁPS'wéré tfeated the}same ih
regard to general inétruétions'énd’thé“method and type of
dafa collected. Three separaﬁé.typeS'of data were ﬁsed to
compare the four gréups'inlthe study:v(includingthe
control gféﬁp,)‘ | |

A. Aéédemié’ébhiévéméﬁ£férédeé);'iT

B; ' Teacher SurVéy (seeAppéﬁdi;?g;:ﬁ.‘59).

C. ‘fhe-numbérs of individual reférrals.
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The'stddy was diVidedvinté,a‘préfexperimental or
baseiine period andvan experimenta1 peridd. ;The‘pre—
~experimental period;ekteﬁded'for;ﬁ'Wéeks. Duriﬁg this time
no tutoring, counseling;'ﬁor‘ahyﬁdiscussion cohéerning the
éxperiment were:condﬁéted with ény 6f_thé subjects.

Gfades, sﬁr&eys(bénd the number of féferréls were recorded
~at the end of thié_peridd. The expérimehtal,periodv

consisted of 9 of the last 12 weeks of'the semester.

Instrumentation And Meésufement_'
At the end of the:§emestef( the grades, Surveys; and
‘number of referrals for thé'p;eqeding 6 weeks were recorded
for each subjecf;;andla_cgmparisQn 6f;the pre—and post-

- experimental datawas perfqrmeiQ:'Eaéh dependent variable
was tfeétéd statistically‘or graphed.

The acadeﬁic‘gfades-were:gssigned to a:séalezof (0-12)
';o thap (+)>Qf (=) grades thch représent‘chanée-would be
more eVident (fér example, a+=§+11, A-=10, etc.). The raw «

~ scores were computed into a mean score for each student,
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aﬁd a groupﬁmean for each qf_the four groups was used for
the comparisoh.

The teacherfs‘survey'consisted of threé areas xsee
Appéndix A,‘p. 59) that WeieHrated on a 1—4,sca1e. The
séores wére placed_in rank ofdervand'a mediah compﬁtéd‘for
each"ﬁember of each groﬁp.

The numbér»bfdiscipline/attgndance referrals for each
individual in each grbﬁp Was‘recbrded. Dﬁe’tolthe

insufficient number, a means was not calculated.

Data Analysis

The individualkmeans from’the gréde point data.weré
used to compute a group mean, standard deviation and ﬁhe
| standard.errdr of ihe means for‘each of the four groups ih »
the study. Thebresu1ting étatistical data was compared
using>a one—way ahalysis»of variaﬁce of variance.

The resulting scores from the teédher‘rating scales
were treaﬁed ahd compared Statisticallyuéing a Kruskal—
Wallis one-way analysié of variance. The number of

referrals for each of the‘four'gfoups was displayed using a
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graph;"Due:td the insﬁfficient:quantitylof this data, any
statistical results from an analysis_ofvvariance or any

other statisticalicompéfiSon‘wbuld be unreliable.

»Unédntrélléd Variabies
In a study of’this’typé it is impoésible‘to control
all possible'variablés;-.Some qfvthg‘problems that
developéd’were: | | |
1.  oOutside influences,_such as parents,
administrators br regdlar counselor -
psychologist meetings with individual students.
2. Student requests from cher-than the LDG staff
for assistance with $¢hoolwork.
3. The difference ambng the abilities of the regular

classroom teachers.

Limitations -
This study was deéigned‘tb,indiude those realities.
that would limit its use in a #ypical high‘schOOl.
1. Time: There is Onlf so much‘time that is

available to,~or.£ﬁat will be given by, an
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individual teachervovér and above his regular

school day. Therefore, the amount of counseling

or tutoring time spent with each experimental

program.

‘Training: The level of training of the teachers

was examined. Those with formal counseling

grodps and thbse Without‘such training dealt with

the tutoring.grOup}

- Participation: Pa:ticipation of the subjects was

not voluntary. Students enrolled in the LDG

élassss wers.iﬁ#di&éd;iﬁxéhé sf‘£hs four groups.
Personnei:xyéhs‘pefSGﬁ;iiﬁiss éhd sbiiities of
thesregular clsssroom teachérs coﬁidvnot be
controlled.

Grades; NGfades uSually make poor expérimental
déta but it is the oniy criteria used by schools

in deciding who does or does not obtain credits

for classes taken.

 size: The size of the group is limited by those

students enrolled. -
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>CHAPTER 4 RESIII.'LTS‘ :

ThisVChaptef preéehts the_results'of thé‘éxperimental
précedures (group counseling, ihdividual cOunselihgzéﬁd
indi&idual tutoring) on impro#ing the aéademic perférmanée
6f LDG studenté' noﬁ-special educati@n'élasses.

Thfee_Separate thesiofbdéta'Were colleCted to féstb.
the null hypotheses::gféde'point aVérage, resuits‘éf a
rating‘écale‘and a éuantitati?é_aéseSément of discipline

attendance referrals sent by regular class teachers.

Stétistical Procedures

Pre--and post—experimental period grades were'recorded
and‘analysés of ﬁariance were computed. The résdlts are
‘shown in Tables 1‘and 2 (pre+expe:imental grades).and
‘Tables 3 and 4‘(post—eiperimen£al grades). An‘g Score:of'
2.84 was needed to achieve significénde.

A median score was'cdmputed for each Stﬁdéht's:rating .
scale scoresand thesé wéré5p1éced”in fank‘érder by'groupé.
Akruskal-Wallis oneewayvanalySiS‘of‘variance was performéd,

on the data. These results'are'shown in table 5. An H score
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of 7.82 is needed to ééhieve:significance, BecéuSebof the
llimitéd amount dedata‘availabie,‘nb;staﬁistical comparison
- of the’referral data.was conduCtéd..The resulté were
graphed and shown in figure one.

Restatement of the Hypothésis and Results

Hypothésis 1

Any statistical difference between the control group
and experimental groups (group counseling, individual dual
cdunseling, and individual tutoring) would be no greater
than that which is attributable to chance results.

On the basis bf data collected, the first hypothesis
was accepted. No sighificant’éhange'resulted between the
control and the expérimenﬁéi grdups.

Hypothesis 2

Any statisti¢alvdifference between the respective
pairs of experimentél groups would be no greater than that
which would be attributable to chance.

Results: The fourth null hypothésis was accepted.
There was no significant difference between the

experimental groups.
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The grade point averages for the post-experimental
period of the group counseling and individual tutoring rose
but not to the level needed to establish significance. The
scores from the Kruskal-Wallis one-way analysis of variance
showed no direction. The quantity of the referral data from
the post-test did drop but because of the lack of a
sufficient number of referrals an analysis of variance was
not performed.

Summary

Of the three methods of improving performance,
researchers most often use group counseling. (@he majority
of results indicate that while some improvement is usually
found the type and degree of improvement depends on the
type of students being counseled and the instruments used
to evaluate success,} Most researchers agree that
improvement in emotional behavior is more often found than
improvement in academic skills. One of the problems is the
difficulty in determining whether academic improvement
(GPA) is an accurate predictor of the success or failure of

a particular counseling technique. In many studies the
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-séiéétioﬁ'df‘éuﬁjé¢£s;and thefeIiminaﬁidn of_uncontrolled “'
’variabies creates doubtfasvtd thi§Va1idi£y ofjthéfresﬁltsQ;
- @ndiVidualfcounseiiﬁgateﬁdé~£§‘beéusédfmore with

emotional problems than for improvement of academic skills.

'Thefquantity bf studies usiﬁé;iﬁdiﬁidﬁalfCQuhseling to
1f  >impfove $¢h6dI'petformanCefgépéafégtque"éignifiCahtly leSS

 ’than*ih§estigati§hs'using groupfcbunséling;a;Studiesfin}‘-.

“'E ftﬁtbrin§ éréfﬁvefbﬁtfthOSevthapyaré“available,shoW'Ehat'”

':ututbfing‘c§n?bé.éf§ﬁ6¢§§%£ﬁi}ﬁéﬁh§ééf}i@prdvihé‘édadémid
studencs o are classitied as nevrologically damased
: 1ndlcate that counsellng procedures must cons 1der the
specific aisability it they are vo be succasefel.
Mo studies were found that compare group counseling
’ ;éﬁd indi§idual édﬁﬁséiihg wi£ﬁi:di&iéﬁéi tut9ﬁin§f”‘Noiv
;éﬁﬁaie;iWergfoﬁha £h5£iﬁéed“Studeﬁ£S eﬁr§l1ed iﬁ ééeéiéi
feduéaﬁioh cié§ses aﬁd Wh6§é?;ﬁ#éres£”&és,in £hefimpfo§eﬁen£v'v

 of their academic performance in regular classes.
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Table 1

 Pre-experimental Descriptive Statistics by Group

Group

Group Counseling
Individual Counseling
Individual Tutoring

Control Group

Means

‘Standard
deviation

Standard

error of
the means

.63
.70
.70

.37

31



- Table 2

Pre-experimental Analysis of Variance
Source of variation Df ss ms F
Between Group 3 2.63 .88 .20
Within Group 41 175.9 4.30
Total 44
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Table 3

Post-experimental Descriptive Statistics by Group

Group

Group Counseling
Individual Counseling
Individual Tutoring

Control Group

Means

Standard
deviation

Standard
error of
the means

‘71
.73
.72

.78
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. Table 4

73_f Ppst{é$peiiméﬁta1‘Aha1YSis'cf‘Variaﬁcé;f"‘

-lgourCégpf_Yariétion'””.,Df;54“g Mssﬂ R msff Tff" Efv g3 ;f
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‘Table 5

‘Analysis of Vérianéé-of'Teacher’Ratingchale,'

sum

‘Pre-

experimental

Post-

 experimental

. period

Control Group
» Group~Counseling

'Ihdividual
~Counseling

Individual Tutoring 

period

271
'~24T
355

4.47

243

. 286.5

2

310.5

©1.00
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CHAPTER 5 SUMMARY, CONCLUSIONS, AND INTERPRETATIONS

fCOnciusion ahd’Ihterpretation,
Thé'puf§65e of thevstﬁdy:was to.investigatévwhich,‘if
~any, of.thebféﬁr techpique§; group counseling; indiVidua1>
_counseling;individualvtﬁtbripgjfdf~ﬁ§ ¢oﬁnseliﬂ§, would;be
.the szt effectivé méthod.ofnimp;oving.thé regular'
claSSroqm‘performanée qf studenté enrolled_in learping
' aisabiiity’éiésses at Gleﬁn High Scﬁool.“The study‘took
placé’ovef,ohevéeﬁester.and wasidivided’into préé
experimental Qr baseline'period and experimen£a1 period.
Students’ grades; rating‘scales; and‘discipline éttendance
referréls were}used to éécepﬁwbr reject the null
hypothesis. Forﬁy—five stqdentévwere used in thé‘study,
Data'WerecolléCted‘éfter.a 6-week baseline péribd and
agaih at the énd of thé‘semestér lZ‘Weeks later.

An anal&sis‘of variépce‘Was.usgd Witthhé‘grade'point'
data. A Kruskal—Wallis?gpe-way §naleis of‘va;ianéé was
u>sed. with the ‘]‘:atihg‘ ch-éltfle‘. daﬁ.a._ The quant_;‘i_ty} of
discipline/atténdanée‘referraIS‘Was’too inSignificant to do
a meaningful‘analysis éf'variance. These results were
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g;apﬁed.;All féur of the null hypotheseé were‘aécepted.
None of the experimental p:odedures‘proved to bé'
bsignificantf

Conclusions baéed on the statistical results indicate
that none of the threé expeiimgntaliprocedures were
significantiy effeCtive in improving,the‘performance of‘thé
.subjects. However; é close look at the results of the grade
pOint.means shows that there was a change in the means and
vériatién‘of the control group scores and the experimentai
group score between the pre‘énd péét-experimental data.»
This trend, while’notéignificaﬁt with the sméll number of
subjects used in this‘study, would possibly become
significant if a lérge,enoﬁgh‘number'ofkéﬁbjects were used
in a similar experiment.

One of‘the puipdses of this étudy was to discover
which of the three‘gxperimental piocedures produced thé
greatest increasQ‘iﬁ regular.classvperformance; Based on
the results, none of the three would be significantly

different. Any difference may be due to an increased amount

of attention given the student rather than due to a
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specific technique qr counéeling mgthod: Therefore, the
chpice of a partiCularbﬁéchhiqﬁé should be béséd on,thé
most efficient.use'of teacﬁé:“time oroﬁ,what ﬁypes of
coﬁnseling skillsva special‘eduéation‘staff possessed.

Gréup counseling provides for the greatest teacher
student contact with‘aminimai'demand on:teacher time when
compared to individual tutoring or couhseling. However, the
group approach requires a high degree of training for the
group leader. Individual counseling is time consuming and
requires training. Tutoring, while requiring time, is
prbbably the most effective for a teacher who has not had
any formal training in counSeling techniques.

The number of referrais receivéd ih theﬂpre and post-
experimental‘periods,were not sufficient enough to be of
value. Howe#er,‘this_sdurce bf data, like the grade point
means,‘represents‘fobjective" data or ddta that does not
depend on the memory of a teacher as does that data that
’ were’obtainedbon rating sqales. Most teachers’have‘a well

used system for keepiﬁg Writtén‘fecords of.grades, points,.

1etter'grade37-etc.,nwhich are used to assign grades. The
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office cquﬁs¢19r'repofdébféfeftAls ahd anfittéh’feédrq.iéj'
vkept;*S£atistics:fakgpifrém_;ﬂééé;fécbfds1af§ facﬁuai,and_f
‘ bdo'ﬁdt_tély'on the’meﬁon’of aﬁjinsﬁructéf,énd'ére npt

vsuscéptibler£6"th¢jéﬁd£i¢naiygféte‘of fhé'tgachef; Tﬁe
".teécher.raﬁing;s¢§ieSiwe%éiﬁé@élly;ﬁgﬁibéééd:dﬁféimilar vfu‘
‘objectiVéidéfa,:bﬁt;éﬁgfﬁg'éﬁgjéé;i&é §é?cé§£i¢ns Qf‘theii o
memoriéssw | | o

.The‘;ésults of the‘ééédhér_ratingisbales»Show aﬁ

 vinc§p$isténtﬁpattern.jsome s¢6rés'fose while others 1
reﬁained,iéw Qith'no pattéfhfémérgiﬂg-vThe:g;facforvdériveda}
_ €from1the statistical test Wéévnoﬁlsighificdnt.bIn'faét;,]i3
'f.post—tést séoreswerérmhéhllowé;xfhén fﬁe‘pre—test S¢ores;'
' Enlarging the si2é bfxﬁhé s§mp1etﬁ$iA§vthis;daté'Wbﬁld,a  _
probabiy Only’increase'theiaég:éévofbinCOQSisténcy.vThis ta
ptobably'the'fault‘of_éhe»waj in'Which £he‘sca1§ans 4
.adminiéfeiédl Each ﬁeaéhefbwas gskédsfo:fiil-gut:a féﬁiﬁéi;;
:écaié:fér'eachiStudeﬁt twi¢e,foqc§Hat;ﬁhefend q£-the_ﬁ' |
. baseliné period’andfonée'ét‘thé:ehd 6f_the,Stﬁdy'
(éemeéterj.‘The téachers:Wefefatiﬁglthéiéﬁudéhts in ;
sﬁbjectiVe:areas_with‘few w£i££én reCOfdsiﬁo'uééf.ihey héd



o depeh@ mostlyon their memorles Thleact probAbly S
.meéﬁtiﬁhat #h§if f;£i£§éfﬁéf; ba§éd;Oﬁ;;eééht:or 'j’
 5i§ﬁifié§ﬁF éVentSiﬁ #héir}fé15£i§hship with ¢a¢h_Stﬁdént{;
| The,sécdﬁdfsﬁ:véy;giﬁf@daitiéﬁ.to_bein9 $ubieé£vtéjfhe;?, ?
Jébdve §f0biems;tQéé‘iééued?ét éhé“eﬁd:ggftﬁQLSecénd: ;

semester. Grades, year-end reports, vacation plans, etc.

Were ais6:inwéémpetifiqﬁxqu £§a¢hef's time;‘It is‘déﬁﬁtfﬁi -
#hat ai1 6f{thé'téacﬁers §§vé ?ﬁe rating.scéie'the thoﬁghtj; 

théf{i;ﬁneedédt‘Ihﬂﬁény)éasésfi;-wa§ diffiéuitfto1g¢t thé:;;f

' survey returned at all. Tn order to improve the validity of
this type of scale, assistance in the form of weekly charts
“énd/§¥fmp¥e ddﬁptéﬁénéiQQia;a s55Q¢;i§éWféf; s£6ﬁ1dﬁbé |
_ﬁsedEI,:’ | | | |

'. 7This}S£udyfhés‘gevefaljliﬁitétiéﬁé #ﬁa£ ifvrémbyéqi  ? ,~
would increase its chances for significant results. The

'populati§n Qasiso'smaiixéﬁatji£géQﬁ1d nbﬁfrefiéCt.;ﬁyvbthé?;

R SR

.»7tﬁtor§'iﬁvoi§;d iﬁ thé;éfqdjiwe;e.chdéeq_beéau$é 6£ fhgifﬁiév
 presence in the special education department rather than

'q becau§¢géfgtheiriaﬁiiiﬁj;}Thé-éeaChéfj:éﬁiﬁé'écalév@%é*ﬁ§£ ;i
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awreliabie_measqre 6f1ieguiér‘ciass'perfbrﬁahce; Toﬁélyf
E contr01 andléepéxaﬁidhi§f £he é§n££6i §f§@pff£9m a;férmibf’
counselingfor_bthér.tféégyof iﬁtervehfioﬁ:was notjtb£a11y> :
possible;:Iﬁ additipn, #hé:diffeféﬁéeiiﬁrﬁhé counse1ihg~  ‘~
Vquads of the}fqu: tea§Hérs;uséd Wiﬁh‘théfexpefimental  f
groﬁps ﬁay‘havé had‘aagéﬁf§ﬁndiﬁg'effe¢t oﬁ £hé resulﬁs.
While}themain'pu:pgéé;pf‘the_study.w§s £6 éxamihe £he:,
éffects of thé'expéfiﬁéﬁﬁai_pfbéédures §ﬁ é§rf§fﬁancg;q>
 thére we;é-SéVéfa1 béhgfiéi§l:fésulfstthap?gqmé °ut °f:?héj
_study,iihé‘cdunéelinérgﬁdfpﬁtorihgfschedﬁies”ﬁsed dufing.‘,
‘tﬁe expe;imenté1gpfééédﬁrééiihcﬁéééedfthé amouﬁt df‘ :‘
1nvolvement that the spe01aleducatlon statf had with the *’
studentéf'_a' | e
| Whiié;ﬁé-féC¢FdéY§f S£§tiStiCS}ﬁéfé5kepf,‘fhéré Wa5_ai o
  vdecfeés§:ih £h¢ aﬁouh£ﬁ§f:béhé§ior‘éndrc1assfoom,diSCiplinef
3 pr¢b;éﬁ$ £haf:§§¢uf_inf£hé 1ééfnin9 d;éabiéd_Ci§SSés;- f~ e
‘“5fTeéChé#sféépéaféd £§fknggiﬁﬁéifi;gﬁ&ég;ﬁfbéﬁte; and £6:haVé: 
. morelnsz_ght lnto their problems As a consequences,
counseling loads and regular conferenc1ng schedules were
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Summary

The purpose of the study was to invéstigate which, if
- any, of»ﬁhe-four techniques,. groups counseling, individual
counseling, individual tutoring, or no counseling, would be
the mos£ effective method of impro&ing the fegular
classroom performance of étudents enrolled in learning
disability classes athorkman High Schobl."The study took
place over one semester and'ﬁas divided into a pre-
experimental or baseliné period and an experimental period.
Students’ grades rating scéles and discipline/attendance
referrals were uéed to accept or rejecf'the Null
hypothesis. Forty—five'Students‘were used in the study.
Data were collected after a 6-week baseline period and
again at the end of.thé sémés£e£ 12 weeks laﬁer.

An analysis of variande was used wiéh the grade point
data. A Kruskal-Wallis one way analysis of variance was
used with the scale data. The quantity of discipliné 1
attendance réferrals was too insignifican£ to do a
meaningful analysis of variance. These results weré

graphed. All four of the Null hypotheses were accepted.
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,iNéﬁé'6ﬁj;hé éxpe;iment;iibfoéédﬁ:esﬁeréditokééL ;;JZ
‘vSiénifie;n£;  ' R
éqnéiﬁéiqhs b5§eai§ﬁ £hé‘statiétiéal.fésults'indicét§ v 
:v.thétLnon¢ of ﬁﬁe tﬁrééJexpérim§nt§1 b:béédures Wéfe ;*v 
i §i§nificéﬁ£ly-effeqtivéliﬁ:;méfoving;thefpe;fb:ﬁaﬁCélQf»tﬁé :'
 §ﬁbjec£$;  ﬁoWevé%, af§i6éél166k at7£hé ;é§u1£ngf fhé:   ‘
v'g;adé péint_ﬁean§ sh6Qs £hé£,tﬁere was a ch§ngé in'the‘i'w.
"ﬁééné’éﬁd'ﬁariationf§f thélcdhtr61’g:bﬁp sq§#e$‘ahqthé»"i,
,_éipeiimentélgréﬁp Séoré‘bétweén fhé:p;é aﬁdpostfl
fexpetimeétélvdéta“,Thiéﬁ;énd; whi1é’ﬁ6£.sighificantlﬁiﬁh"
'thé poésib1y becdme §igﬁi£i¢ant if a'1arge enoﬁ§h‘nuﬁbér of
_subjecté ﬁéré‘used/in»éjgimiiar éxpéfimeﬁﬁ. | |
one of the purposes of this study was to discover
which éf_the £ﬁfééveiéériménfal:préqédﬁfé§ §:6duced phef.
‘greaﬁeSt increa§¢_iﬁfrégqlérbéiéés éerformanée._vBaséd-qn”,'
~ the resultéglnéﬁé oftﬁéftﬁréefﬁould be‘éigﬁifi¢ant1y"
 diffefeﬁ£;" | |
,Aﬁj_diffétence méffbefdﬁe.to §h inéreésed améﬁnt $f i 
 a£tenti6nrgi§en the.;tﬁdent fathét tﬁéh'dﬁe'to é:speqifié -
.'téchﬁique-or counseiing.methéd;”:Thefefore(ithe qhdiééiof a“
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vpa:ticularvté¢hnique shouid'bélbésedon,ﬁhe moSt“efficient
uséfof te#che; time,Or 6n wﬁgt typeé'ofcQunsélihgékillé-a
special education staff possesséd.’.:;  
Group counseling prov}desnforv;hé gr¢ate§t‘£§ache;.};..

student contact with.gi@iﬁimal.déﬁéﬁdloé ?¢achert£ime~When
¢0mparedvt'iﬁdividuéi tdtb?iﬁglof.counséliﬁg. Howevef, thé'
group.appfdach.réquires,a.ﬁighidégfee 6f~tréining for theiu 
 group léadet}».Indi&iduaicoﬁﬁselingiis,fimébconsgﬁing ahd 
-_requiréstrginingf  Tup¢t§ng, whiiéreqﬁiting time; is'
.probabiy theﬁmos£:effée£i§e_fbf)élteachef who.has not‘had'
ahy>ﬁ6rﬁal tréining thé‘couhéeiipg techniques.

‘bThe number.of réféfr&ié_;eceivedjiﬁ the prevandIPOSt;
‘experiﬁehtél beri6d§'Qefefﬁéﬁ sufficiehﬁ enough to;bé:df'i
'éalue;: HoweVer;;thisfédque o£gdé£a;‘iike the’grade pOiﬁt
1f‘mean$;‘réprésents #objedfiv§ﬁ dé£a.6£ daté»thatldéés’not

depéﬁd'énlthe méﬁbfoéffévteaqhét-as d§eé that.dété,jwhich'
- Weré'obtéiﬁédfbh~thebrating,ZECélgs,

i  Mo§t‘£e§¢hers ha?eéa ﬁéi1;used éystém.for keepingv
writtéhvreéqrds‘qf g;édes; p§ints;f1e£térQfades, eté:¢h ,
which;a:e:usédto assigﬁ gr§des.' TheQOffiCe counselor ‘n
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records referrals and a written record is kept. Statistics
taken from these records are factual and do not rely on the‘
memory of an instructcr and are not sueceptible to the
emotional state of the teacher. The teacher rating scales
were usually not based on similar objective data, but on
the subjective perceptions of their memories.

The results of the teacher rating scales show an
inconsistent pattern. Some scores rose while others
remained low with no pattern emerging. The H factor
derived from the statistical test:was not significant, in
fact, the post test score was much lower than the pretest.

Eniarging the size of the sample using this data would
probably'cnly increase the degree cf inconsistency. This
is probably the fault of the way in which the scale was
adminiatered. Eachvteacher was asked to fill out a rating
scale fcr each student twice. Once at the end of the
baseline period and once at the end of the study
(semester). The teachers were rating the students in
subjective areas with few written records to use. They had

to depend mostly on their memories. This fact probably
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meant that their rating‘WErelbasedion"rédent orfSignificaht7_fi‘

:‘;eﬁeﬁtsliﬁ their fela;ibhghip With?éééh]ééﬁ&éntk“T"
v fhé;séc6ﬁd sﬁrvey, in additi6ﬁ £o1péihg éﬁbjécﬁ:tblﬁﬁé;; ;
'ab?ve prégle@s; was’i$Suéd é£Q£hé‘eﬁd;§f #héfsecohd
 semestef? ;éf§qés,‘year—éﬁdfiépprté?}Yéégﬁioﬁnblahs,_eic; _
-fwerefaléqliﬂ;coﬁpétitiqﬁ£§£ téa¢héf;§F£iﬁe;f,i£_is_
ﬁdoubtfui,£ha£ ail‘ofﬁthe»teacﬁéis'QAVe.the»fating,scale_tﬁéf
_tﬁought that,iﬁfneededfa‘In ﬁ§ny Céseé;i£Was‘qifficu1txtb;“
 9¢£:£hé §ﬁ;Vey re;qrhedvé£’a;l,‘vih Ot&e; to'iﬁp:Qve thé   _'
| validi£§ §£‘this typevof séaiéi_assiSténceliﬁlﬁhe fbrm of:’.
:wegkly ¢ha££svéhd/§:‘mo?éJqémprehéﬂéiVe anqlébjectiVevarmﬁ
,shouldabé uSéd.v  | |
 ihi$fétﬁdy”had_SQVera1 1imita£i§névWhichbif rémoved
‘L'WoulduiﬁCréaséaislchahées_fdr éignifidant £ésu;ts.,.The
‘populatibﬁ was sd‘sméll thé£7i£ éould ﬁb;"?éfieét,Aﬁy othér  
thanviarée changeé in‘pé;f§rﬁaﬁ¢e; ihé.”ccuﬁéel§f57 aﬁd?“  1

tutors involved in'the‘study,wéreféhoSéhﬁbecause of their

‘presence in the special education department rather than
IbéCause Of'thei:'ability3f[Tﬁé'teécher“féfing"scaieﬁ'
probablymwas not a reliablefmeasure of;régular’élass'i_»



performance. Total éohtrdl and se§aration of the controls
group from a form of counseling.

While the main”purPOSe of the study was to examine the
effects of the experimental procedures on performance,
there were Several_beneficial»résults'that came out of the
study; The counseling‘and tutoringvschedules used during
he'experimentalvbroéeddrés increased the amount of
involvement thét the special eduqation staff had with the
_stﬁdénts.

Whilé no records or statistics were kept, theré was a
decrease in the ampunt,bf behavior and cléséroom discipline
problems; which occur in LDG clasées.

Teachers appeared to know theit.students better and to
have m§re insight inté’theif_prbblemsh'Asﬂa éonsequence,
cOunseling loads and regular conferencing.séhedules were

assigned for the following year.
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