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© ABSTRACT
The purpose of this project is to explore éitemative methods for teaching English
as a second language (ESL) to Kof_ean students. It will review cuﬁent ESL methods used
worldvv'yid‘_e‘, éﬁtique‘,metl.mds_ éuﬁently used in Korean ESL instruction and make

recommendations that will lead to improvément of current Korean methods.
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 CHAPTER ONE: INTRODUCTION -
i Backg: ound | | | |
o . S‘O,uthKore’éi:’ sflangbuage{is the second 61de’$t'lang"uage on earth. Howeyér, South
Koreans realize that the Engii'éhlaﬁéuggé".is.;apidly becoming thé u‘r_ﬁvérsal lang‘u‘agé.; In
- ofder to ‘a‘chieve avs‘o‘cial staﬁis in ‘ééonorr'iics, politics, politician’,a.hd various oiv:her.ﬁelds, ‘
- :One musf be ﬂuent-ih Ehglisﬁ. 'The World market values ﬁec)ple who can communicate in
Engiishi English is né"lbnger a chdice but rather a requirement .fc‘>r thé Korean people.‘
| Alarge rhajo‘ritybf those who speak Enélish in Asian éouh_tries have developed
: grammar Skills béfore deVeloping'.théir speech skills. To Americans and most liﬁguists, -
thi's“‘ sequehée shouidibe krvevbvefse‘d. Kdreans alsQ'beﬁeve this p‘r'oyc’ess needs to be reversed.
| Althbugh Koreans spehd,fnofé bthan four years in various English ‘C_ouyses, 'speaking
fluency still remains a cbncem amongst the students and graduates. -Speech is not taught
early endugh to develo{p a Strong foundation for‘ﬁlture learning. As a consequence,
Koreans lack confidence when trying to. comﬁ1unicﬁe in English. Once ‘an iﬁdividual haé
expeﬁenced the public érﬁbarféssmenf df ‘fEnglish” conver,s‘ativon they tend to shj éway
from trying to further -devélop\th»eir cominurﬁcations skills in English.
‘ The Social Coﬁtext m South Korea
South K‘c‘)reahas Qne‘of the higheé; percentage of .collegé graduatés, more so than

any other éburitry in fhe wbrldQ Thjs education level combined ‘wi’th English ;s ‘their
- second “ma‘ndato‘ry”: langyu‘age‘,‘ plaées SOuthKoréa in é positioﬁ to bea ﬁ;ture World
| leader in e‘c(mom‘i@, edﬁéation, ahd technology. ” |
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',Sauth»Kofea is the oilly ‘Asian. country bésideé J apaiito produce and e‘x;iori |
autoinobil'es'. Sauth Koraa has the seédiid largesi producing stéel m111 in i:he krian world.
It alao proiiuces and exports hig_h‘ quality ¢6inputar monitors, com[iutars, televisions and o
' i)ihér electroiiic items'._ Squid, seaWeed, rice, ginseng, ap;iléé, plants and herbs for
medicinal purposes and persimmons are;exbported as well.

. In 'blkight of this extensive world- vidd_e trade; Koieans see English as a tool that
- allow Koreans the ability to comniunicate within ihé world ‘marke’t’and maintain an active
status Within’intemationalxtradé.‘ Change iS'c_cihStaht. In that respect South Korea inust
continue tb grow if ii is to be an economic leader in world econornic'sj ‘This means that it -
- must coritinue to improv_eits inet‘hods for teacliing Engiish as a second langliage. |
ESL Education in Soutli Korea
Edl'icational Institutions
| Withiri the past fow }iears, Korean eleinaniary schools vhave' incorporated English as
“a rétjuiied Subject. Junior High arid H1gh Scho‘ols‘have ‘req‘uired English dating back to
the Aend of the Koiéan War. However, the most 'commo‘nl‘y uSed method,‘ Grammar
'Translation, produceé‘ studerit who are very familiar w1th the rulas. of English grammar biit
who have very litle, if any, speaking ability in English.

| Private s‘choovls follow ihe same cui'riculum as publié Sohocils. The only difference
is in thé acqredited verSuSv’iiOn-accreditad institutiotis. The acaredited schools are held to |
v a higiier degrée of iiistrlictionaI‘ quality' while the nOn‘-ac‘credi:ted sell a ﬁxed product for -
pioﬁt. Private Englié_h tutors are commori but they are Only as good’ as their experience.

o .



Ameir‘icansiliying abr'oéid,'» th do not Spgak _Ko:‘rea_n, ,ofi‘erilittle in the way of éssistance.
T-wq peoialé cannot Comi_riunicate if bdth-speék different languages'.i In such ai situation
Aineﬂcan’tiitofs "cari.onl}‘r'hopve. to-help‘with word pionounciation. -
ESL Insiruqtors in S‘oilth Korea. | - |
~ESL Instructi)fs are limited in theii' capacity due to the éuniculum and
: »methodol“o‘gy‘oi‘f téaching. The cuin'cuium réquires a focus ori Written skills with an
einphasis'on' grammar Gfiamniérvbooksihav‘e ﬂooded‘t.he market allowiiig many students .
to study on ‘their ovim. Névértheless, no matter ‘the approach, speech does not receive the ”
eittention at z‘mv eaily stage as required for the develcipmerit of full English fluency.
Teachers have litﬂe time to fbcﬁé ‘oii speechdue to ihe mandated curriculum and their oWn
_lack‘of speéch skills. |
T}ie current bmethédology seerhé to lend itself to a cOm’foit éone based on what has
been used historically, rather than what has to be taught. At present inst‘ructor‘s‘do not | |
have the resources or skills to re\}is‘ve»a‘ whole course within tlie school system.‘ "Ther’efore
instructors c’ontiriu'e‘to ‘havé studenfs memorize rather than apply English to tiieir: life.
Metho_d_ol‘ogy will continue to cripple the: insfructiori» process of English langua'ge learning
1f .frhéic are no clianges for;hcénﬁng; |
| v‘ Anticipated ‘Probvlems
Chériging the cﬁiient process of ESL instruction wili be _ai moiluniental task. The
staté—rﬁandatéd curricixlummust l:ie ifeviécd. | Tile Elementary and High S_éhool students
| curiicﬁlum inusi shift s focus to listeﬁing aﬁil speaking skills. Grainmar rhustbb‘e

| int‘rodlee”dir'i senior high and_developed in collegé after studénts have developed ,listéniilg



L . .»and speakmg SlelS Tms change w111 be' ] e most nnportant and yet it w111 be the hardest

| ~ This change w111 requlre a umversal re-wntlng of curnculum n almost every educatlon " :
‘, 1nst1tutlon in South Korea ThlS would only be a ﬁrst step, to keep up W1th the rest of the :";‘_ '
world?‘ : The schools must also bull_dcomputer _networks, and comput_er labs.to support - : -
student .lea'rning.‘ ThlS wouldprovrde ‘aﬁer'hOUrs instructi'on. or remedi_ation'\X:Jvithouttaking:_ o
) c1assroom time. B : |
. The critical ele.mentufill- be the'recruitrnentand maintenan_ce::of gualiﬁed -‘
~instructors. They will be .the._ltey‘ to changing‘. the current prograrn and insti_tutingthe new
rnethods. | S J | v | | |
ConclusiOn
The past and present hlstory of the 1nstruct10n of Enghsh w1th1n the educatlonal
institutions in South Korea must be changed An altematlve approach for teachmg B
Enghsh asa Second Language must be rnst1tut1onahzed and the -old programs must be )
done away .with if Koreans are to acquire ﬁlll 'English ﬂuency. It is expected that these |
- changes will allow the business wornen and me_n of Korea to 'face the challenges in the
' WOrld economy. This thesis will analyie what it might.take to bring about these needed i

changes.



CHAPTERTWO - THE O_ST OMMON \ ETHODS

ORLDWIDE TO TEACH ESL

| '-:: Introductlon to Methods of Instructlon_.fer Teachm En Hhsh as a Second_Lan‘ ’a_'_ e

Bowen, Madsen & H11ferty (1_985) ‘ ”at | hat the hlstory of language teachl

g Dlrect .Method -_




. li"Method J oke Telhng, Llstemng Comprehensron and Commumcatron Actrvrtles and

. _Englrsh as a Second Language Wntrng and the Cogmtlve Acadermc Sanguage Learnmg

; Approach The rev1ew w1ll drscuss how the method 1s 1mplemented who developed 1t Ll

. _’ and what the results of the use of tlus method

o The Grammar-Translatron Method

Accordmg to Lado (1938) the pflmary ob]ectlve of Grammar—Translatron (G-T) is 8k

to read texts m a forelgn language by translatmg them 1nto the natrve language “The

o baS1c assumptlons is that the student cannot understand the fore1gn language dlrectly and o

o must ﬁrst translate 1t Drrect understandrng through the forergn lanouage 1s not an T

= objectlve and is not attempted e In thls method Vocabulary lrsts were a farmhar part of

- lessons that followed the Grammar-Translatlon approach Students use. d1ctlonanes to

e “b_translate vocabulary 1tems back and forth (Bowen Madsen & Hllferty, 1985)

: Some trace the antecedents of Grammar—Translatlon methodology to ancrent
 times, crtrng advanced translatron ekerc1ses. by Roman poets in the second and thrrd'.
: i | centunes B C expenmental mstructlon m th1rd century A D, and works such as Aelﬁ*lc s
., Latin Grammar about A D 1000 1n wluch the author mdrcated h1s text would prov1de an
_ vrntroductlon to Enghsh grammar as well asto Latm (Bowen Madsen & Hrlferty, 1985) ‘ |
There is also a lrkely Med1eval connectlon accordmg to Dlaz-Rlco and Weed (1995) “The . |
| prevallmg medreval European phrlosophy of instruction was derrved from the behef that .
' man was a smful creature young scholars had to be severely drscrplmed if they’were to be
E f',.;jjsayed from 1gnorance Long hours bent over manuscnpts completmg word-by-word |

trans‘latrons Latin or Greek texts was consrder_edappropnat_e trarmng that strengthen_ed the



will” (pp.87-88). It is also b,eli'e‘\‘/e.dl that "Gfarrnharéfrénslétion W;as' derived froma
“Perspective Gmhmiaf” apprbaéh; | U.sin‘g Latin Grammar és a model,‘ English

gfgmmaﬁans not only ignored the syntéétic differenéés between Latin and English byt also
_iried to forée English to fit the Latiri ’d‘e‘s‘crviption. MoreoVer, in coﬁying from the Latin,
they ﬁnﬁtéd'themsélves to'using classical grammar to prescribe héw language should be
used (Diaz-Rico & Weed, 1995).

Gfammar-Translation does ﬁot require the teacher to be ﬂﬁent in the language that
she is teachin‘g; “Instrucfionwas given in thé students native Ia;lguage, with little use of
the'targgt lang‘uageb; thereforé, the teacher did not need to speak the target language
- (Celce-Murica, 1991) cited ‘in Diaz-Rico & Weéd, ( 1995, 15.88). '

As Lado (1989) notes:

Another charactéristic of the G-T approach is the translation of sentences into the

foreign language. The objective of this activity is not t(‘)-produce good translations

or develop trarislatioﬁ skills as pracﬁéed by professionals, but to learn grammar (p.

12). Translation from the native lénguage to the foreign languagev is more difficult

than trahslation into the nat‘ifze language for comprehension and is considered by

proponents to be the most critical test of knowlédge of the grammar (Lado, 1989;

p.12). |
- Reflecting upon thé opinions of these authors it is evident that they agree that grammar
was achieVed by translating texts from the target language‘to the nétive language. What
seems to be;‘c‘ontrover‘sial is the degree in which the translations were fequired to be |

accurate.



Another ﬂaw in thls method as deﬁned by Lado ( 1989) “1s that it does not -
encourage drrect readmg 7 Lado (1989) states, “Translat1ons keeps the learner entangled

in 1ntr1cac1es that are difficult to expres_s across languages instead of focused on the

- meaning of the ‘sentences themselves The app'roabh does not encourage‘the shift to direct

readmg” (p 12) Grammar-Translatlons allowed httle 1f any tlme for speakmg ﬂuency as

deﬁned by Draz-cho & Weed” (1995) “The emphasrs on rules of grammar and perfect

E 3 translatlon leﬁ httle-'room to develop speakmg proﬁc1ency (p 88) However used w1th1n

, .the parameters of 1ts ﬁmctlonahty it can and stlll does today provrde a method for teachers s B
" to teach ESL As Lado (1988) suggests “Although tlns approach is often awkward and
‘ non-motlvatmg, many teachers contmue to use it --perhaps because translatmg ﬁom a |
o preselected text glves the teacher and the learners a feehng of secunty that is absent in
other approaches Smce speakmg is not one of the obJect1ves of G—T the fault lies i m _
usmg G—T for courses that a1m at promotmg speaklng skills (p. 12) The major remamrng _
vestlge of thlS pedagogrcal legacy is the tendency for second language 1nstructors to chng :
to grammatrcal structure as the hallmark of successful second language lea_rmng. ‘ |
, " Tr'anslation, of texts_‘,' particul_arly'li_tera_ture, still constitutes muchof advanced second
' ‘_ languag_e 1nstructlonm secondary sChools andunlversities (Dia;—Rico & Weed, 1‘9'.95).:
R gagm ’&_Madsen & }Tilferty (1985) ars'o’ concur that the app'e,a1 of this method has
| a profound 1mpact even to .this very day: - | R
- Appeals of ‘Grammar~translation' included the cognitive »systematic use of grammar
_ rules asa bas1s of i 1nstruct1on (not unhke the generat1ve-transformatlona1 grammar

appeal in the post-Audlo lmgual era) The dlrectness of translatlon and the ’



..utlllaatlon of students natlve*language proﬁcrency yvere also appeahng features o
| And not to be overlooked Was the esthet1c argument Language learmng could be
mtrmately entwrned Wrth some of the most beautlful and profound l1terature of the N
‘[ ages thus avordlng the plastlc and vap1d contexts (decrled by contemporary ESL
' fexperts such as Wlddowoson 1981 and Oller 1984) that plague us even in the late»' o
: decades of the twentleth century (p 20) | |
: The Grammar—Translatlon method by no means isa compl}ete solutron for teachers ‘

to instruct students in ESL “‘Prr‘nclpal»hnntatlons 'v'vere tedium, 1neﬁic1ency of i mstructron
and hrmted results in terms of commumcatlon-notably, lrrmted oral proﬁcwncy” (Bowen &

: Madsen & Hllferty, 1985 p 20) As noted by DlaZ-RICO & Weed (1995) 1t also d1d not -

"allow for speakmg proﬁc1ency Robert Lado (1989) also suggested that it falled because ‘ j :

of its aim to fac111tate readlng yetit handrcapped the reader due to the fact that it d1d not
promote dlrect readmg The grammar-translat1on method does let you read text from a |
: target language by translatlng it to the students nat1ve language _ )

The Drrect Method

D1rect strategles are those that requlre mental processmg of Enghsh These fall o

' '.'mto three groups memory strategres cogmtlve strategres and compensatron strategles ‘»‘
- (Dla.Z-RICO & Weed 1995 P 80) They descnbe the Dlrect Method in the followmg |

}‘ manner " |
| In the d1rect rnethod students are 1mmersed in the target language through
hstemng to dlscourse and respondmg to questrons Usmg short sentences they

‘.eventually» build -up long sentence strmgs..- Thrs_' methodologyf,.g-begun _1n_the, mid



nineteenth century, was based on the way children were perceived to learn their
native language-through the direct association of words and phrases with words
and actions (Omaggio, 1986). No translation is allowed in this method. Students
are expected to understand meaning directly from the target language without

F OS it si0rn—

using the native language (p.89).

Finochario (1989) elaborated on this by noting that in this method, chunks of

language are taught in the target language. “I loved it as a student of French because I

had a superb teacher. However, learners, especially older ones, often find that the

overwhelming preoccupation with pronunciation and intonation, the time often spent in

getting a meaning across, and the tension caused by the exclusive use of the target A

+ g

A

~

language are frustrating to them (Finocchiaro, 1989, p.7).”

According to Lado (1988) the Direct Method (DM), initially called the Reform

Method, “represented a revolt against the grammar-translation method... It switched

objectives from translation of texts for comprehension to dealing directly with the spoken

language for communication. Its essential concept is that the learner should understand

the language “directly”...through the mediation of the native language...”(p.13). r} j Y

J &

Bowen, Madsen and Hilferty (1985) highlight the Direct Method by stating:
Supporters of the Direct Method tended to favor instruction in modern foreign
languages rather than in classical languages. While some judicious use of
translation was approved (examinations sometimes included a translation section),
most Direct Method teachers rejected translation as the cornerstone of language

instruction. They tended to favor an incubation period of listening prior to
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teaching students how to speak...Speech, not writing was viewed as the basis of

language... While some saw the value of occasional grammatical explanations, most

vehemently rejected such practice (p. 24).

“In addition to its use in regular school curricula, the DM is used by commercial
schools, such as Berlitz and Inlingua, that use spoken models articulated by native-
speaking teachers...Reading and writing are not immediate objectives in such schools and

!

grammar is radically avoided. Also excluded is phonetics...”(Lado, 1989, p.13). ?gj". :

Basic English

“C. K. Ogden (1930) developed Basic English as a simplified form of the language
for international communication that would minimize the vocabulary and grammar to be
learned and could be used to rewrite scientific as well as literary works” (Lado, 1989,
p.16).

Lado (1989) states that Basic English had a vocabulary of 850 words and sixteen
grammar rules while Mary Finocchiaro (1989) suggests that there were 800 words and 16
verbs. This is a major limitation of this metilod. Lado notes (1989) that if some well
known classics were made available in Basic English there would be some surprisingly
idiomatic results. Finocchiaro (1989), for example noted that: “In basic English one is
forced to render Churchill’s famous words ‘blood, sweat, and tears’ as ‘red water from the
body, white water from the body, and white water from the eyes’. She continues, “I was
forced to use basic English for two years in the New York City schools... The tasks
students were asked to perform (e.g., Use these words to write a correct sentence:

I/basket/with/go/the/to/park/a.) were time-wasting puzzles and did not lead to even the

11



| suspicion Of interéction or cornmunioafion” ®.7). ‘

The reduoiion of vocabulary and grammar, in order to facilifai:e‘Bosic English
'requires‘the foreign student to be“finent' in exactly the aiea where they are most likely to
E exoerienoe confusion and difﬁcnlty. ' As Lado notes: “The extraordinary réduction-of
vocabulary size, however, was achieved partly by combining multiplo meaning verbs such

CE AN I3 PW-) B 19 PN 19

as f‘get” with vérious multiple meaning participles such as “up”, in”, “at”, out”, and so
on in two-word combinations iiviiich, ‘for tlie foreign léarner, are very difficult to
understand or use appropriately (1989, p. 16)v.” He goes on to stéte that‘,although foreign
students can b’e‘tought to speak Basic English, Americans never aotually 'speak}English in
this manner. | | | ” |

That is probably why Basic English is not ‘beingv tanght today. Spoken Basic
English sounds a great deal like that which Americans refer to as “Broken English.”

Considering the situation in this context we can indeed see why the utility of this method

remains in question for English language learners.

T}ie Reading Method

In the late ‘19205 a.commission headed ByvAlgemon Coleman preoared a report by
| Arnerican and Canadian educators m which theyi stated that research and observations
indicated that no on‘ev could learn to ‘nnderstand or.use a‘ spoken language in the limited -
~ time for language study gii/en in schools. They recommended that reading skill be given
éinphases-;both iniensiVe and extensive reading-and that only the grammatical struc-tu_rés
found in reading selections be presented, priinarily to ensure reoognition. Readers (instead

- of grammar texts) containing simpliﬁéd‘and adapted or original stories were usé,d. If the

12



| books selected were mterestmg and at the approprlate readmg level many students .’
' denved a posrtlve feelmg of achlevement from the readmg method (F mocch1aro 1989)
- Reading provrdes the students with an opportumty t‘o share e);penences and
‘- ‘practice the_ {n‘ew language.' l{eadlng allows the students to come together and s_hare not
only i_their experienCes of 'th/e vpast', but also allowsthem to share their educational |
experiences 1n the second language. It allows the”students to share the new xlanguage'an‘d
gain_ cornrnurlicatlon skills,onja student. to student basis. | |
: Reading out loud a1l0ws the students to practice hearing the language, speaking
| the language, and it allows them new areas-:.of learning the culture‘, history, and so onin
the_‘ sec'ond language. In the proces's.of readlng; it also allows the Students to follow a
‘story and develop an understanding of the plot. This process allows the students to
exercise oral commu.nication skills and a understanding of how the language wo_rks. \'Thet_
) understandlng then dev'elops'conﬁ‘dence and encourages the reader to advance even if it
_means taking chances. | _Th‘e _stude'nts_rea‘dand frorn-the reading topics for discussion o
| emerge. These topics 'allow lthe readers. to share-eXperiences in co‘nnecti'on to’ the material o
- read It prov1des a path by Wthh oral conversat1on is provoked and understandmg of the _
- _> language and it’s people can be understood It allows the reader the capablhty to relate to
" the second language through personal ekperlence and learmng | | |
Mlchael "Rube" Redﬁeld (1999) Introduced a new yet natural way of prov1dm0

’ mass1ve amounts of comprehensrble mput to leamers of Englrsh as a Forelgn Language ‘

(EFL) In h1s method learners watch popular contemporary movies in order to 1ntemahze B .

| thev meanings presented in sounds and 1mages. Then they read the accompanymg eiga

.



" shoshetsu (movre tre-rn novels) m order to onvert meamng mto the target language In G

' -_the prlot program usmg elga shoshetsu college learners made srgmﬁcant galns in lrstemng,g " o

: readlng and Vocabulary measures through readlng the novels and seemg the movres

Tlmothy Bell ( 1998) reports on an extensrve readrng program that was estabhshed'f S B

. at the Br1t1sh Councrl Language Center m Sanaa Yemen An elementary level class of

SR -govemment employees (age range 17-42) was exposed to a reglmen of 0raded readers

o wh1ch was 1ntegrated 1nto normal classroom teachmg Students followed a class reader R

o - had access to a class hbrary of graded readers and had classes in the Brrtlsh Councrl

5 . lrbrary, whrch gave them access to a collectlon of 2000 tltles This program was’ 1ntendedv]‘-' S

to: 1) provrde comprehensrble 1nput 2) enhance leamers general language competence 3)‘
‘ ‘1ncrease the students exposure to the language 4) 1ncrease knowledge of vocabulary, 5)
-lead to 1mprovement n. wrltlng, 6) motrvate leamers to read ’l) consohdate prewously ” | ,
o :’ leamed language 8) help to burld conﬁdence w1th extended texts 9) encourage the
| exp101tat10n of textual redundancy, 10) facrhtate the development of pred1ct1on skrlls |
‘v__v(p 12) r _ e e . .
The program requrres that teachers be knowledgeable in thecun‘rculum andk1ts S
: 1mplementatlon Matenals must be avallable‘ although in thls scenano any 11brary of the “
‘second langllage will do ‘I‘{esearch in other countnes has suggested that exstensrve ¥ k‘ "

o 'readrng_programs can b_e qulte suc.ce'sﬁr_l;,-_,B‘ell’s (1998); conclusronsta_tes: )

Tsang s ( 1996) study, carrled out in Hong Kong secondary schools provrded

o further persuas1ve ev1dence of the effectlveness of extensrve readrng in fostenng




P .srgmﬁcantly more eﬁ"ectrve than the wrrtrng program" (1996 225) E f_ensrve -

u learners language development He found that "the readmg program was

1 :readmg programs can provrde very effectrve platforrns for promotmg readlng

R 1mprovement and development from elementary levels upwards Although they do?"" e

L -ff.f requrre a s1gmﬁcant 1nvestment 1n trme energy and resources on the part of those ._: ‘: R

. ) ‘i’c arged'wrth managmg the materrals the beneﬁts in terms of languaoe and skrlls

. development for the partrcrpatmg leamers far outwergh the modest sacnﬁces

kS .'.‘requrred If such programs recelve mstrtutronal support and can be mtegrated 1nto R

L r'the cumculum S0, that they become agreed school pohcy, as suggested 1n Davrs _’

o : :(1995) they Wlll hkely be more readrly and w1dely adopted partrcularly in |

L countrles Where matenal and ﬂnancral resources are adequate (p 14)

S ;’Jj"Readmg alone does not provrde the one 1nclus1ve answer to teachrng Enghsh as a ’:;. o

o : .-second language Nor does 1t suggest that grammar speech or wntmg skrlls are not

R ‘-_«-"requrred However 1t does suggest that ﬂuency cannot be achleved wrthout 1t Readrno .

g lows the student to follow the story as 1t 1s bemg read and to drscuss the plot along the L

;way Thls provrdes a strong connectron between readmg and developmg oral e

The Audro ngual Method (A-L) began durmg World War II w1th the reahzatron '_ e

e _'that mrhtary personnel would be servrng overseas wrthout understandrng or speakmo any L




foreign laﬁguage. Intensive, total irhmer_sion‘ language courses, Army Specialized
Training Programs (ASTf’) Were launched fo remedy the situatioﬁ immediately”
(FihOéchiaré, 1989,;;.:‘8'). b"vI‘he ASTP that the Arrhy implémented was in actuality an
: Audio;_Linguél Method‘;. | ) -
f‘The central objective Qf the linguistic apbroach of the Army Specializgd training
Prog_ram} (ASTP) was to impart a practical speaking knowledge of a foreign »languége in
the éhortest pbossible time... The basic principals of thé ASTP were (1) ‘Language is
speech, nof writing,” (2) ‘A language isa sei: of habits,” (3) “Teach fhe language,b not abdut
thé language,” and (4) ‘Languages are different” (Lado,'v1989, p.17).
ASTP was de'sighéd to teach large numbers of students how to speak the language
and nothing more. It was not designed to teach reading as that was something different
‘ altogethér. The main focus is to teach the student to speak ﬂﬁenfly in the shortest p_oséible
time. Therefore reading and writing were not SubjeCts of interest. The Audio-Lingual |
Method provided a perfect method for the military in that matérials were relatively cheap,
and did not reqﬁire native speakeré éf the language to be presenf. ‘ |
The, process of eliminating grammar or ﬁhonetics was done by r_epetitive

‘memorization. A student was required to learn by "the‘ process of memorization. This
process allowed the student to bypass grammar and phonétics and allow him to simply
speak. In that fe‘spect it models to some eiterﬁ what native speakers do when learning
their language. “'They do not necesSarily concern themselves with or do they know the
proper granimar’or phonetics for thére native language. This is not to say thaf they are -

ignorant but rather that they do not wrestle with these issues or even consider them when
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. they speak.“» h | | |
' Although gtatnntarwas taught Lado ('19'89) explains that the .spoken-language
R manuals explamed the grammar of the spoken language along descnptlve 11ngu1st1c |
| lines.. (p-18). The grammar that was taught was only to allow the student to learn the
L spoken language. By doing this the Wrttten_languagethh its grammar was locked out m‘ :
the sense that it was not 'neeessakr'y‘ 1n otder to learn tov speak. |
Lado (1‘989} goes on torb.ek.pl'a‘inthat the ‘stujd.ent wasentering a new language,and |
had to hterally shed the hablts of the native language as he states |
“The student of an entlrely new language w111 have to throw off all h1s possesswns -
' ahout language and start with a clean slate. The sounds constructlons' and -
' | 'meamng of dlfferent languages are not the same to get an easyv command ofa k‘
1 forelgn language one must learn to 1gnore the features of any and all other
languages espe01ally of one s own”(p' 18). |
‘Before one can ach1eve What Lado has stated, one must shed not only all pnor knowledge |
‘but also ones way of thmkmg, and hablts A person must indeed start w1th a “clean slate” '.
which would be an acmevement. in 1ts own nght.

a Writing skills were ‘not deifeloped because not all languages had a written langu_age
~and 'the time frame for developing skills Would not be practi'cal.‘i_Chi‘nese and Arabie
languageshave many dialects but do not require_ a student to learn ’tvritten language in-

B order to speak it. | o
“In the’audio-lingual approach, the"structu‘rali‘sts and, conSeduently, textbook

 writers emphasized the formal properties of language (the oral and written forms of nouns,
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http:lines...(p.18

- verbs, efc.), Wﬁich Studenfs hé,d to léam in :vc‘>r'de’r t§ éncode andAdecode‘ speéch Whefhef or
hot they'underétood the rﬁeahings“of -fhé words or of thé total message” (Fi‘h‘occhiaro,} |
1989 ;p.8).’ | | | | -

Ladd (1989) adds, The audio-lingual movemeﬁt stands out as one of the gréatest
efforts to‘ improve the teaching of foréign languages 1n the United States;‘ It was an
aﬁerhpt to adapt th¢ expériencé'and: sﬁccéss of the ASTP intensive laﬁguage programs to |
school cuﬁcula (p,21). ' |

Oﬁe majc;r dfawback to A—L Prbgfarﬁ is a.'phehomena referred vto as “Hot-Spots‘.”"
'_ T.he‘s'e ,“hot-quts” o?:vcur when a li_sténer misunderstandé What is tr'an‘smitted.' These |
rm'_sundefstandings are referred to as a “slip-of-thé—ear” which can result ﬁorﬁ:
nﬁsinterpretaﬁbm loss of inferest, or ahir number. of réasons. A survey as ‘r‘eporc‘ed by :
- Tatsuki (1998—) c'ﬁed frbfn studentlégb;)oks capturek one Qr,moré of the feattires that
defines “slip—Qf-the4ear;” The conclusion states: The hot séots that vvvevrevdesc;ibed in this
| éfticie are mainly concerned with nﬁs—ﬁéréeptions at tﬁe linguistid level. W’henvle‘arners
bhear incorrectly or can»not make sense of éc;unds, they panic and the resultisa -
‘_ comprehensidn bfeékdoWn. The sallfne:kind' of Comprehensioﬁ breakdown can voccurNWhen .
the learh_er sees uﬁexpected be_ﬁaviors 6r when thé‘ scene td so full of informatic)n thét they?
have -difﬁculty kI'vIOWing"What'tOK'fOCUS' on. Beéaﬁse maﬁy_of these‘ proybl}ematic» spots can
be predicted, it‘shduld be possible to ﬁrépare‘more effective study guides and | | o
supplementary materials (Tatsuki, 1998).

Although Tatsuké (1998) suggééts that “many of these problematic Spots can be

predicted” it is however impossible to predict all “problematic spofs.” The reason for this
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 is that the audience will change as time passes. Each audience will have and develop it’s
own personality. It is important to note that this area is of concern and constant
monitoring by the instructors will be the only effective countermeasure. -

The Immersion Method

The immersion method is defined as being totally submerged in the second
language. You must iransmit and receive the second language only and the native
language is totally disregarded. The immersion {/iew as defined by Lado (1989) stipplates
that it totally contradicts the bilingual view in that the native language is not spoken or
learned only one language is learned. “In the immersion view, the learners are surrounded
by the second language and must communicate through it to fneet all their needs as if they
were native speakers, which is not the caée. It is assumed that the need to communicate
accelerates learning and results in native like competence in a short time (p.31).”

Another view of immersion as defined by Yalden (1996) states: “The immersion
approach to bilingual education had its beginnings in a Montreal (Canada) primary school
in 1965. Very briefly put it consists of teaching regular school subjects through the
medium of a second language, not as a goal in itself, but in pursuit of the goals inherent in
| the overall curriculum.  Use of the mother tongue is phased in gradually....”(p.25).

There is no total immersion into the English language available in Korea, Vietnam,
Japan, China and any number of countries where English speaking only communities do
not exist. A high percentage of students are immersed only in the classroom and only
during the English class. Outside activities are very limited and outside activities for

English-speaking-only environments are almost non-existent. However, in Thailand the
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| ‘alike.
- Irnmersion 300 requires teachers iwh'o are ﬂuent iniEng‘liSh, the native language,
and have a college degree in Teaching Enghsh asa Second language The staﬁ is also
. compnsed of teachers who have taught in other countrtes and have experience at
‘ unplernenting new methods. The_t_eachers who have more experience instruc_t the otheri
‘ teachers and at times help,to guide t_hern as well. .'

B In ‘,thi_s process of developrnent teachers require the ﬂex‘ibility and 'support of the
local authority to exerCiSethe prograrns as they deern necessary. ThlS “tlenihility” will
educate the teachers on what does or doe's not vvork in a givensituation with a given
student as applied by a given method. This will cause very valuable information to be
gained and large steps will be taken 1n stride to achieving their necessary goals.

Another vital feature of this Immersion 300 as noted by,Elango (1997), isits -
emphasis on fluency OVer accuracy. ‘The thrust of ‘the teachersis to get their speech ﬂow ‘
rather than error-free production. The timidity and the unwillingness of the learners
gradually melt away as they understand that falliblhty is a natural orowth process. They
learn to laugh at their own mistakes. When at a point of llnguistic crisis, they resort to the
-help of their peers and teachers. The resultant learning stays with them forever .

 Inthe situation of ‘disregard for accuracy over fluency it Would seem that early on
“ this program is vvilling to build onv errors rather than on correctness of a language. A |
- positive learmng env1ronment and teachmg Enghsh ina pos1t1ve manner Wlth a pos1t1ve

‘method will help the students to lose thelr fear of “failure 7. It Wlll sho.w them that making

mistakes is a common virtue of every studen_t. ’
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Immersron 300 also attempts to reduce the gap between the real tvorld and the class‘room‘ .

the teacher s monopoly of teaching-learmng activities and the undue importance attached E

: only to the classroom learmng As Elango (1997) notes: | ‘
Teachers and learners physrcally move out of the classroom And to enhance the
learner's soc1ab111ty, to take responsrbrlrty for their own learmng and to participate
ma two-way communicative pr0cess.,;leamers’ with their teachers visit authentic -
communicatiue places such as libraries,_ ’museums, art galleries,‘ trade centers;

. cinema halls, beaches andc_afeterias. »Isearners claim, they are able to feel at home‘, =
“and be more involved and committed to the interactions amon_g_“ themselves.

. l-English language as a means of communication begins to be realistic. Leamers

 take the 1mt1at1ve of commumcatmg the knowledge they possess of their familiar
. 51tuat10ns to relatlvely unfamlhar peers and teachers The success of the
Immersion 300 program is attributed to the free unCensored exchange of ideas “
among the learners and teachers which builds up a teacher-friendly and learner-

friendly atmosphere in all possible contexts (p.3).

Time consuming, yes. Effective more so than any technique that could be applied o

for real world usage of a foreign language A uerson not only leams the language but they
gam experience by the mteractron with others: Thrs mteractron bU.llClS conﬁdence applies
real-world experience and makes learmng fun and exciting. The students learn to explore
their own world with a new language and the community takes on net:vlife. This is by far
" avery posrtrve and meamngful approach wrthm this program Elango (1997) elaborates '

on how Immersron 300 teachers balance the classes in reference to sub]ect and trme



L In any ‘given class hour, theteache‘rs manage their time in such a tyay :that they glve
equal stress to all the four SklllS (grammar readmg, Wntmg, peech) of the o
| Jlanguage | Hence the leamers are not cloyed w1th any one partlcular sk111 Many
psychologlsts porntout that the-learners hstemng ablhty is at._lts peak for about 20 )
= rrﬁnutes oniy.; So teachers get them to listen to thei_r le_ctures‘for: the ﬁrst t'v's'fenty e
e nunutes»of the cl.ass'an'd’ the rest_: of the claSS time the'v’s_tu.c»l‘ents' read, either aloud ,or. "
siiehtly, vyrite,- either individually or'_collectiv‘ely, and speak,* either to small .groups,‘ |
or to the entire class. The multi-aCtivities .keep them alert :all the time in class
®-3).
~ Students attention spans can indeed.be short. Ina classroomv’en'virOnment it can be.
vreal short A psychologrcal approach of rmxmg all four aspects of the language into one -
class w111 surely ass1st the teachers in mamtalmng the students attentron It w111 also a551st |
in relatmg one s’ubject to 'the other and wrll»avord separatlon within t‘he studentsstudy of :
aEnghsh Th1s w111 allow the students to 1mprove the1r wntmg skills by readlng and -
e unprove thelr conversatron SklllS by hstemng Thrs is another very posmve aspect of th1s } "
| program. - ,‘ o - |
Although th1$ program has many posrtrve aspectsthe teachers themselyes ‘.
encountered a new. task ThlS task mvolved a change requlred in the students m order for

-them to open up to rec‘elve mst_ru_ct'lon as th1s new'program offered ,lt' Elango (1.997), -

S suggests

The uph111 task however encountered by the teachers is de programmmg the |

leamers as they were. put through a decade or so of Enghsh grammar They were:



B c:o.rblvi:nce_d’tb,bel‘ieve”that k‘nowi”ng. En;gl.i'sh js knbwing its grammar. The native
speaking"te'aéﬁers down play the Jg‘ramnllar--based language teachjng apprgach.
Grammar, they say, impedes langpage learning; hence, it has no place in the initial |
st;.ges. Will the schools wake up at lea‘st nbw.to give minimal importance to
grammar teaching? If the teachers make any correction of learners' errors it is only
the lexical and word order errors, as these error tend to obstruct comfnunication.
They never correct grammatical‘errorvs which do not affect the meaning. Biaé
towards grammar teaching is totally eradicated (p.2).

The task at hand is not to forget about grammar but rather to focus on grammar in
its respective place.
Englishas a Second Language: Joke-Telling

Telling jokes to convey humor, anger, or just to share an emotion dates back to the
beginning of time. Although diﬁ“erent cultures relate to jokes in a different aspect all
cultures express themselvés in one foﬁn or anothef by telling jokes. Jokes also allow én
avenue by which relationship can start, exist or end. The manner of the joke and the
surrounding human factors help to determine the intent. However it is the teller of the
joke upon whom the burden of responsibility falls. This type‘ pf instruction is very valuable
in helping to relay cultural differences and hidden meanings to students. In Canada and - ’ .
France, jokes are utilized to express cultural differences. Ianorea, it is not only used to
express cultural differences but also to develop communication skills at a college level. In

Vietnam it is used to express cultural differences and in role playing for hidden meanings.
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Expressrng one s self utlhzmg Joke telhng requ1res a very hlgh degree of

knowledge n all aspects of the language It also requ1res knowledge of the country in -

- : -whlch the forelgn language is apphed and the culture and customs as they apply The >

' complex1ty of any glven Joke could result ina negatlve response G1ven these concerns,

| : Joke tellrng, would probably best su1ted for College level students

- f - A sense of humor 1s Just one of many personahty trarts upon whrch a teacher can . -

approach in order to approach the student or make them feel at ease However caut1on '
B should be noted that not all people have a sense of humor and th1s aspect cannot be
B apphed umversally Encouragmg humor does 1ndeed allow for a certam place settlng in - :

whlch the results isa more compatlble env1ronment

Llstemng Comnrehensmn and COmmumcatron Act1v1t1es e ._'
u . If a student is to speak a second language than surely the student is rerlu1red to
s understand the words of another in that second language The recelvmo and
:',understandmg ofa second lang‘uage.ls Just as unportant as the understandmg and the
o vtransrmttm‘g in the second language When a student learns a second language l1stemng
o _v"SklllS for the most part are not taught Th1s area of study is. new to the ESL world and
does requlre tralmng. . | | -
Part of the: knowledge needed to comprehend oral dlscourse is the ab111ty to -
~ separate meamngful un1ts from the stream of speech Although hstemng has been ;
classrﬁed along w1th readlng as a’ receptlve” Sklll It is by no means a passrve act.

The cognltrve approach to leamlng encourages us to view llstemng asanact of -
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»constructing 'meaning'. -Listeners draw on their store of backgr(‘)und or prior
knowledge and their’expectation of t,he' message to be COnveyed as they actively |
work at understanding conversational’elements (Dxaz-R1co & 'Weed,: ‘l 995,
pp.95-96). | | | | -
For the.kheginn_ing 'student?:' the “hackground or prior lmoWledg‘e’_’ is his or‘her own
‘_language and personal experience‘s; It is upon th1s foundation that the-second languaoe R
- must be built for hstenmg SklllS When listening Sk]llS are developed early, not only do
they have a chance to mature it also bu1lds the students ab111ty to practlce SOlld study
vhablts early on. These hablts will eventually develop into a thhly reﬁned skill that wﬂl
‘ abeneﬁt them in the course of the1r second language learmng Soon the student will have :
“background and prior knowledge in Enghsh and that will be the new foundatlon for B
learmng Enghsh. The developmg of this knowledge requ1res t1me-and clearly makes the
~ point that listening.skills should.be "taught early on. o
. | A ‘particular source of anxiety t’or'the language learner in listening 'c0rnprehension |
bbis the little control he -ha‘s over' the 'lntake of language since this is controlled by the
v »speaker In other receptlve skﬂls such as readmg; the language leamer can control the |
~ intake. Rivers (1968 142-43) dlscusses two levels of l1stemng comprehens1on l)
: _recognmon level and 2) selectlon level At the recogmt1on level the student must deal
- with the 1dent1ﬁcat10n of words and phrases structural mterrelatlonshlps tlme sequences |
loglcal and modlfymg terms, and others. At the selectlon level the student seizes on those
elements of the speakers language which seem to express the purpose of the speaker |

deﬁnes the nature of the teachmg s1tuatlon which the ‘1’nstructor-w111‘have to establish.
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Instruction will have to be centered around rol;e-playing, games,.jOke-tglling,
conversationé, and readings out loud. The readings will take on a form of “‘I read and
then you §vrite a short essay or paragraph on what you understood it to mean.”

Diaz-Rico and Weed (1995) list some activities that will support listening
comprehension at all levels in the following two tables.

Table 1: Supporting Communjcatidn and Understanding of English

Repetition ‘ Understanding Communication

Pattern Practice Answer orally to factual Games (Twenty

Minimal pair questions about an oral text Questions,

Backwards buildup (sentence, dialogue, Pictionary,

Dialogues paragraph, talk, lecture) Password)

Skits ‘ Answer in writing to | Open-ended

Poems, songs questions about an oral text sentences -

Jazz chants - Answer orally with yes/no Conversation starters
' single words, short phrases '

(From Diaz-Rico & Weed, p.97)

Table 2: Guided Practice Activities to Support Communication and Conversation

Guided Practice Communicative Practice Free Conversations

Formulaic exchanges: Simulations Discussion groups
greetings Guessing games Debates

- congratulations Group puzzles Panel discussions

apologies Rank order problems Group picture story
leave-taking Values continuum ' Socializing

Dialogues Categories of preference

Mini-conversations opinion polls

Role playing survey taking

Skits interviews

Oral descriptions Brainstorming

Strip stories News reports

Oral games | Research reports

(From Diaz-Rico & Weed, p.95)
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nszhsh as a Seeond Language Wntmg :

Arapoff (1967 34) deﬁnes wr1t1ng as “a purposeﬁ.ll select1on and orgamzatlon of
i‘. 'expenence ” She maintains that th1$ expenence can be ﬁrst-hand through dlrect
perceptions and/or actlons or second hand through readmg Tradmonally, wntlng
:texts have prov1ded students w1th toplcs through second—hand experrences Many
wntmg texts 1nclude model essays whlch are used to supply the wntrng toplc
and/or pattem of orgamzat1on Very few wntmg texts provrde students w1th an
' opportumty' to base the1r=w‘r1tmg on dr‘rect perceptrons -and a,ctlons (Mc_Kay, |
| . _‘l_979, p.73‘);‘? j ) | R
| ‘Writing to Amen'cans means a structured‘z-and 'organized pie'ce of work. Itcan be .
- “factual or ﬁctlon The type of document to express one’s expenences surely must be ,
- factual However it’s structure whether factual or ﬁctronal cannot be sub]ected to B
dl'SCussron‘. Unfortunately asin the case of the Aslan community thls'type of structure:

- _ Introductlon body, summary, and conclus1on does not ex.lst The s1tuat1on is clear that

o wntmg will not be as easy to teach as one mlght think. Ifa person is to commumcate

. | | wlthm the Enghsh language by wrltmg, then surely sentence structure should be thelr

| startlng point and not essays. HoWever a college student wrll certamly be required to

perform wntmg toa level that equals college level essay within the parameters of the

Engllsh language s1mply due to the fact that socrety w1ll require this of the student as well

| | The goal 1s to make the student ﬂuent in therr second language and being fluent means the : :
" | e exchange of 1nformat10n and 1deas in such a way that communications and understandmg

: exrst between thetwo pa‘rties.._

29



‘ DlaZ-RICO and Weed (1995) prov1de a very mterestmg pomt on product vice process | e o

Many teachers focusmg on the wrltten product ” have students produce a S

e : composmon that demonstrates techmcal competence ThlS 1gnores the soc1al
,aspect of language and moreover 1gnores the process of wrltmg A process vrew :‘ _

: of wntmg has become 1ncreas1ngly accepted as an altematlve to the product

- '. 1v1ew The shlft from a focus on product to a focus on process 1s the most :
o .slgmﬁcant sm‘gle. transformatlon in the teachmg of compos1tlon ‘ It changes the :
" - way ’students compose proyldes srtuat1ons where language can be used n a
I meanrngful way,‘ and emphasrzes the act of wrltmg rather than the r.esult(p 103)
‘ Th1s rs a yery valld pomt When deterrmmng what level of 1nstruct10n is requrred for" £
‘v the glven grade level The level of mstructlon has to match the level of student w1th s
,,respect to wntten work, Just as 1n grammar readmg, and speakmg | However v1t would
- seem thatmany people are W1111ng to ‘sacnﬁce product for the process and why shouldn 't
bthey it is exactly how they learned the1r natrve language It 1s 1mportant to notlce that the g8
.techmques are passed along in theones apphcatlons structure and the 1mplementatlon-i.} S
'. phaseaswell | e ‘ B i |
i ‘Small Group Teachmg a Support Method for ESL ' j n o

: Whlle small and cooperatlve group teachmg 1s not formally an ESL method' 'the o

G "‘techmques are mcreasmgly bemg used to support and enhance trad1t1onal ESL methodsl;f;_ : e

e _ ”The educatlonal approach of small-group teachmg deﬁnes the class as a group or o
. groups (or an- aggregate of groups) The class is orgamzed in groups of two to s1x A

ey students in order to ﬁ.llﬁll a learmng task cooperatlvely The learmng task 1s based on




intera&ctioh’ahd fbec’iprc-)“calv interdepan&eace_amang the members af the group. In this
educagiariai 'appraach,' sthdeﬁts and te‘ac‘lﬁle}r are in a state of dynamic cooperati,on and
tbgetﬁér build up an intirnate 1eaﬁﬁng and social atmosphere in the classroom. The
textbook and the tcachef are no loﬁger the dniy' sourc‘e’s of infonﬁation but éﬁe féblaced by
a variefy of other sQurcés-such as books, journals, and consultation with other people
(Bejarano, 1987, p.483). In the following sections several types of small codperative
groups will be described in solution to ESL. | |

Cooperative Groups a Support Method for ESL

According to Slavin Cooperative Lcarningb(C‘L) is a process by which students
work together in groups to "mastef material initially presented by the feacher.” ‘The goal
of CL is for students to help each other academically.‘ To be successful, all members in a
group must achieve mastery of the material or confn'bute to the completion of a group
assignment. Theoretically, CL fosters a cooperatiye atmosphere in classrooms, because
students are concerned with each other's learning (1990).

In Korea, students work btogether as much as possible on all of their studies. This
tjrpe‘ of gfoup method lend‘s itself very effectively in this atmosphere. This works because
studéhts are expected by laarents to-spend as much time as»pos‘sible studying. Most
students choose libraries, classrooms and parks when the weather permits. This type of
activify has been very ,succeésﬁal in Korea. Buf, Korea is not the only country to employ
this method currently almdst every country in the world employs this method to some
degree. In the United States it is frequenﬂy used to help‘ English language Learners in

public school classrooms. It ‘sh‘ould‘bea very eﬁ’éctive method for anjrone learning
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English as a S‘e‘coind‘ Language. As‘Dia.z-Riclso and We’eci' (i995) note:l"v
: Teaiching iilclassri)oms with language minoﬁtii students involves different types of
organizational ‘sktructurés... Working coopﬁrétivelji with native speakers of English
_ increaées stu(iénts’_ opportl,initiés to hear and pvroduc‘e‘.En‘g‘lish and to xiegotiat¢
| meaning with oihers. Students develop iiriendshii)s, with others of vdiflfeyrent, N
linguisiic‘ backg_i'ounds that stimulaté language growth (J ohns, 1992). Cohen’s
o complek instnictioil (Cohen, Lotan ‘& Catanzarite, ‘1 990) enbourages equal access
for all students in a cooperative group by assigriing well-defined roleg to each
gr'oui).member and insuring that these rOIés iotate frequenﬂy (Diaz-RiCo & Weed, |
1995) o
' This type _of instriicti‘on has it’s‘ disadvainteiges as well. Oné disadvantage is that
th¢ students must be g‘rouped‘ togethei so that at léést one or more (depending on grdup
size) is more knowledgeable than the rest. Otherwise SIou haye the “blilid leaciing the‘ |
i)lind.” Andtlier scenario is ifa Siudént'doeé not like the student that she is paired with.
Conflict, aggiavatioﬁ and‘a_ ilégaitiVe atriios;ihere will result.
B Student Teams and_»Achiévément Divisioils
) Anofher use.of small coopérative gr(iupS’ is Stlidént Teams and Achievement
Divisions (STAD); a peér—tutoring techniqué. It works i)y raising student motivation for
.learning by focusilig on cooperation of members within each team, followed by
‘competition among thé teams in the class.. The teqhnique follows 'sixbstages: (a)
organizing small heterogeneous groups, (b) presenting the teachingi uiiit, (c) ass'ighing

cooperative peer group work on a worksheet, (d) giving an individual quiz, (€) computing
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students’ scores, and (f) announcing the gronp scores en rhe bulletin l.>’c'>a_rd‘ and reWarding |
~ the winning group....The teacher assigns the students to teams ‘ef four and balances them’ _
so that each team is composed ’of a representative from each of the four performance

- based divisions (Bejarano, 1987, p.4$6). -

STAD is designed to generate group competition. Although competition
stimulates growth in seme students it does not in others. The leaders of the group |
depending upon maturity will act according te their rules as they see fit. While the teacher
closely monitors some team members rnay be shut ont from competition due to the
comperitive nature of this course. The teacher can instruct the class at her own discretion |
when the group comes together but it wi}ll»be the group who decides what p‘art eaeh
person will play. Although the scores aiso state that they contribute to each persons input
this task will require very close supervision by the teacher.

The STAD Technique resembles how a corporation might assign a task to a team,
examine the task with the team, ‘let-the team use the resources ‘available to thern; and than
have meetings as follow-up with a ﬁnal meeting for evaluation. This process in a sense
does provide tlre student with some real world experience. It provides more of a team
concept for success than STAD does. In this process one member cannot do all of the

-research, eonsolidate all of the information and provide the only input providing the brie}fsi
during the various phases In this program the success of the team is measured by its |
abrllty to function as a team. | The team must function individually upon utﬂlzlng its
resources, as a whole when requiring assistance from another member of the team and

during the briefing stages as the subject matter expert is the person who did that particular
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research Competition 11es not only on the team but on the 1nd1v1dua1 to support her team.

The Cognitive Acadermc Language Learmng Anproach

The cogmtive Acadermc Language Approach (CALLA) isa relatlvely new way to :
teach ESL As D1az-R1co and Weed (1995) explaln
- Exphc1t focus on learmng strategies is a basic tenet of this.approach.‘ These
st_rategies are divided into three maj‘or categories: metacogrntiire, ‘cognitive, and
social aﬁ‘ectiVej ‘The rnetacognitive strategies help fstudents' to plan, monitor, and
, ey’aluate their learning process.fiCogrniti\te strategies include using reference '
E mat_erials resourceﬁilly, takmg ef_fectiVe n‘otes,. summarizing material adequately,
‘applying;rule_s_iof inductionor inference or elaboration of ‘asso‘ciationsto'new
s knowledge,' transferﬁng'prior skills to_ assist comprehension,: a.nd‘ grouping new
concepts, words, or terms unde'rstandahly. : Socialfaﬁ’ective strategies teach how to |
j elicit_v needed jclal"riﬁcation; how to wo‘rk c‘ooperativelyiwith peers in problem | |
soi\}iﬁg; or ho”w}to_ use mental techniques or self-talk to Ir‘educe anx1ety and
- i'ncrease asense of pers_.o_nal vconipetenc'y’.f ( p.‘81) | |
| Tlus approac_l_i tvuould be ideal m South.Korea 1f the governrnent changed it’s
- education po_licy for re—_developrnent of its cu:rriculum toa pn'ority on ﬂuency rather then
| the college entrance English exam | | | |
The CALLA approach uses authentnc matenals and requires the. student to prov1de :
an wntten and sometimes oral evaluat1on This process 1s very 1mportant in that the
: Koreans do not formally write or report in their language asin English ThlS approach

would be v1tal for the Korean people in that 1t helps to develop skills W1th1n the student



- that do not exist within the native language. The process by which »Am‘eﬁcans generate L
- various reports or written papé;siwill be vital to aKorean when dealing ,in.'tl‘i,e' Wprld o

" economic market.

~The following table that gives svomfe‘_eXan'lples of how languége"_@d content o

~ activities can be connected as part of the CALLA pfocéSS_. |
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Table 3: Academic ‘_gnde‘on-academic Activities

" Nonacademic or Cognitively
Undemanding_ Activities

- Academic and Cognitively
Demanding Activities

R | .
Developing survival vocabulary

Following demonstrated directions

Playing sirhple games

Participating in art, music, physical education,
and some vocational education classes

‘Engaging in face-to-face interactions

Practicing oral language exercises and
communicative language functions

AnsW¢ring lower level questions

- III
Developing Academic vocabulary

Understanding academic
presentations accompanied by
visuals, demonstartions of a process,

| ete.

Participating in hands-on science

activities

Makmg models, maps, charts, and
graphs in social studies

Sdlving math cbmputation problems

‘Solving math word problems

assisted by manipulation and/or

illustrations -
‘ ‘ o

| Participating in academic discussions
‘| Making brief oral presentations

7, ‘Using higher level cbmprehensioh ‘

skills in listening to oral texts

Understanding written texts through
| discussion, illustrations, and visuals -

Writing simple science and social
studies reports with format provided
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AnSWering higher level questions




; I ’
‘Engaging in predictable telephone
conversations ’

Developing initial reading skills decodlng and
hteral comprehension

Reading and writing for personal purposes
notes, lists, recipes, etc.

Writing answers to lower level questions

‘ v
Understanding academic
presentations without visuals or -
demonstrations -

Making formal era]'pi'esentatioiis

' Using higher level reading

comprehension skills: 1nferent1al and
cntical reading

Reading for_inforrriation in content
subjects

Writing compositions, essays, and

research reports in content subjects

Seiving math word problems |

‘Without’ illustrations

erting answers to higher level

questions

Taking standardized achievements
tests '
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CHAPTER THREE: METHO]j S CURRENTLY USED IN KOREA TO TEACH ESL |
Methods Currently Used iﬁ South Korea for 'Teaching/.English as a Second Language
| After the occupation ef Korea by J epan, FK.orea was destroyed. Destroyed in the
physical sense and in the educational sense as well and had to be rebuiitQ | Thjs‘rebuilding’
of the Korean educational system led Korea to inelude teaching Englisﬁ asit’s eecond
language iﬁto the national curriculum. English was and still is required in school. Korea
implemented a type of Grammar-Translation method in that_ the emphasié during and after
_class was upon English grammar. Since ‘resoﬁrces were lirrﬁted ‘thjs served Korea’s needs
very well. The Korean’s employed this method by utilizing workbooks that concentrated
on gramrhar-translation. On> one page the sentences were in English and on the other page
it was in Korean. One had to read the native tongue to see if they had translated it
.correctly. Some workbooks required the student to actually correct the grammar of the
‘English senteﬁce usually in a space provided directly below the sentence. The Koreans
practice at conversation was limited to the meeting of a person who spoke English
fluently. However, the results of thie encounter were not always positive. Once the
Korean tried to converse (or express themselves) in fhe second Hlanguage, the American
was confused-not only by the heavy accent, but alse by the “broken English.” This |
embarrassed the student who almost immediately stopped trying to speak English from
 that poinf on.
It was at this point that the Korean’s discovered that in faet a Grammar-

Translation program did not des)elop in them the ability to converse in a coherent manner

with their American counterparts. Through survey’s, and research abroad, Korean’s came
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e '..Tl' anSlatlon, contmue to be used for ESL

- cumculum In the 1nter1 Ve any of the older methods 1nclud1ng Grammar-. i, )

Desplte the w1de1y recogmzed nnportance of contemporary teachmg methods 1n e SO

o ,Lthe ﬁeld of Enghsh educatron the “antrquated” Grammar—translatlon Method 1s st111 bemo . ER o

.' used w1de1y in the teachmg of compos1t10n Many of the current Enghsh composrtlon "
o . :classes in Korea cons1st of readlng pavs.sages ansvverlng comprehensmn questlons dorng
' grammar exermses mernonzmg a hst of vocabulary, and translatmg Enghsh texts 1nto
; 'Korean or vwe versa. ertmg classes have not gone beyond the sentence level as the v
.focus‘has‘ always been on generatmg grarnmatlcallywell-forrned.sentences (Brown, 1994, »
p52) R TR : . o
' When it comes to teachrng Enghsh composrtlon the anthuated Gramnlar- | 7 |
Translatlon Method is st111 used not only in secondary schools but also in colleges and
,l umversmes Enghsh composrtlon classes usually start vv1th readmg a passage in Engllsh '
»Th1s is followed byanswermg comlarehensmn questlons translatmg each sentence 1nto
: ;"Korean explarmng grammar rules abd hav1ng students memonze Korean equlvalents of : ‘
: ‘Englrsh vocabulary The only wntmg act1v1ty students do is translatmg‘ Korean sentences“ o
) v:mto Enghsh The main problem is that not all the Korean mstructors are knowledgeable
| enough in wntrng Enghsh at thrs level of 1nstructlon | They were. not tramed to wnte el
o ‘Enghsh beyond the sentence level It seems that they have “clunO” to a teach1n0 method o

that is outdated



Thrs syste' 0 pr‘ duced students and teachers who could read fa1r1y "well"‘butwho o

o v-"";.;_‘could do v1rtually httle else They could not under stand spo. ‘,en ‘ ,nglr nor p ‘

P an everyday conversatlon 1n Englrsh or be creatrve in usmg Enghsh However thrs ;

B 'have been rnade g thecurnculumas wellasthetextbooks sedm secondary school
ot 'ththe ‘year' ‘ 997 Enghsh became a rrlandatory subJect ‘1n element.af hools
from the third adevon up Sumlarly, a commumcatlve curnculum has been adopted
‘ Accor.dnrg‘ to Larsen-Freeman (1986)_,Adherents of the Comrhuhrcatrve Approach/ ’

advocate the use of authentlc matenals Au ‘entrc matenals are used whenever possrble RS |




mofé‘j. These chps are :'also' wewedmthe ﬁitdfsf class and disqussidﬁs follbw. Cassefté -
tapes seem to be the most favored as they are plentiful and can easily be acéésséd

' espeéially whil‘e' riding a bus or traveling. Thésé cassetfe tap‘esv\alvlo’w the student to list_eh”
~ again and agaiﬁ. 'NeWspapers are readily aéceésible and.tutOrs almost always have a
current one in class. A lot ‘of the tutors class sessions begin with readings from
newspapers.

. Thié method should continue to be utilized in Korea as it allows an interaction
‘between student and teacher then which the student can take the material home and
review or éontinue studying. The authentic materials such és newspépers, magazines, can’
be accessed by the students at the'liibr‘ary. This allows the students the ability to cor‘litinue”
the learning process outside of the classroom. This is very valuable to students in Korea
‘who do not have accesé to these authentic mateﬁais with in the community.

The Whole Language Approach |

Receﬁtly, the Whole Language Approach ‘has bee‘nbimplemented in Korea. Whélé
language focuses on literacy and the process of learning rather than on the products.
Whole language instructipn uses authent‘i.c texts and activities that evolve from the daily
lives of students. Students are encoufﬁged to see themselves as i)roduéers of knowledge,
experimenting and téking risks with their learﬁing, unafraid to make errors (Diaz-Rico &
Weed, 1995, p.98).

~ The Whole Language Approach is very similar to the Communicative Approach in‘
many ways. With the Whole Language Appr,oach,‘ functions are emphasized ovér forms. '

In real ﬁfe situations, language skills are used simultaneously with interrelated skills. A~
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Whele Lenguage course that deals w1th reading skills will deal With related listening, |
speaking, and writing skiIIs. Reading is freated as one of two or“rvno're interrelated skills.
With all of ouf history of treating the four skills separate seginénts of a curriculum, there is
nonetheless a more recent itrend toward skiil integration (Brown, 1994, p.217-218).

The Whole Langueige.Approach is used in Korea currently at a few private scliools
and some public schools and universities and colleges. This approach'tries to provide the
instruction of real-life interaction by which the students public school dOes not provide.
Activities are conducted at locations in which native English speakers are present. Most
activities involve interaction at: Shrines, social events and mainly focus on the tourists.
Although, some towns do have native English speakers present, who are at times invited
and even payed for their participation with the class it is not done on a regular basis.

Writing as a Creative Response |

| According to Kaplan (1966), different languages have different patterns of written
discourse. Kaplan also described the English language as preceding in a straight line with
an arTow pointing downward. The Korean language was preceding in a spiraling line with
arrows pointing inward (pp.1-20). The English and the Korean languages do seem to
differ in many ways. Korean writings do not have a distinct introduction, b‘ody, and
conclusion as is the case with oriental Wi'itings. The structure of the English langnage is
~very straight forward to include the structure of the paragraph.
- Presently the Grammar-Translation Method does not allow for the structure to be
taught by the teacher or leamed by the student. Paragraphing is not so clear to the Korean

students except in the advanced college level where if follows the paragraphing technique.
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Writing is a creative process ad grammar-translatlon does not allow time for Writlng is
done by tutors but mostly by pnvate schools and not all pnvate schools focus on writmg
asa creative response The tutors usually concentrate only on the students that they
determme as being gifted The private schools provrde it as part of the1r curnculum and
not all grade levels are afforded this period of 1nstruct1on.

EnglishVillage Cour‘se |

Englrsh Village Course (EVC) is a ﬁve vveek summer 1ntens1ve prooram Wthh
has been 1mplemented since 1994 at Korea Advanced Institute of Scrence and Technology
(KAIST). EVC was de31gned to increase the oppo‘rtunities for natural commumcatio‘n in
English, to strengthen students’ English language prOﬁciency,‘ toincrease self-conﬁdence H

| in using English, and to prepare students for»’ participation in the global comrnunity.

Tnitial pretest—po‘sttest corhparisons suggest that the program was eﬁ‘ectivein
improving the communicative cornpetence of the Students, thus fulﬁlling one of the main
goals of the program. "It vvas successﬁil in providing a steady supply of interesting, and - o
challenging opportunities for participants to 'take‘part in natural English communication‘. v
The program appea’rs to’ be an inexpensive but very' effective way to ‘achieve imrnersion in

_ English in the Korean setting.

Personal Perspectives )

The Grammar-Translation Method has deep roots within Korea. .When this' author i‘
was attending scho'ol this was byfar. the most cornrnon ‘method used.: »Grammar‘was the
niain requirement in order to'pass the CollegeEntr_ance 'E‘xams.k Teachers‘focused heavily' |

on Grammar and oral skills Were never developed. When this author.was in the ninth
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R ‘grade Enghsh was mtroduced usmg the Grammar—Translatlon Method Grammar was a

B ;students w1th grammar ThlS class structure was the same for grades 9—12

5 strrct reglmented class that d1d not allow for error The teachers hterally force fed the L

Prrvate schools and Enghsh tutors taught Engllsh grammar also but these courses | -_' o

mlrrored” the pubhc school cumculum In the prlvate sector oral commumcatlons d1d SN

'_ take place but was very hmrted The students hated Enghsh due to g2 e_A zero defect

: vmentahty 7 Thrs zero-defect-mentahty d1d not allow for student error and the class was - SN -’

: burdened w1th heavy ass1gnments for translatlon No one wanted to study oral ’ SRR

S -commumcatlons after school The only students who d1d attend such classes were elther & ::;',;'»] ‘,:7- P

o the “forced student” (by therr parents) or the really motrvated students who were R g

- 'academlc achlevers already ThlS was only a small portron of the student bod :

The Commumcatrve Approach, Whole Language Approach and thecurrent 5"; B N

. Enghsh Vlllage Course (EVC) was ot utlhzed when thrs author attended school

o ‘.,new approaches or methods

-Although certam aspects of these approaches have helped to change ESL 1n Korea, the T

E _‘ vroots of the Grammar-T ranslatron Method are deep and often tlmes the foundatlon for the : o -

The Grammar—Translatlon Method 1s very mst v mental to the Koreans because the

o _ ‘, ‘Koreans College Entrance Exam 1s based upon thrs..me" hod.“.‘ | he teachers cannot chanv‘e




only' secondarllyv o_‘durmg McNell’s tutorlal sessmns McNell,s:role durmg these sessions. ' '

“This ‘crs:atl.,,vea. S

s more of a mentor as he allows the students to 1nteract and explor

o "»_5':f‘env;1jonm:ent.¢'spa-rks »the_n; 'ﬁeedom_of-.mter‘e‘,st'and g_ll(_)ws, them tp. makg;mvi'st:aké“s*ap‘dv learn



= _'ﬁom them The group act1v1t1es»~allo the. students to see that they all make; common’ o
- mrstakes and they expenence dlﬂiculty understandmg a second language is umversal

| When th1s type of 1nteract10n occurs students are: motlvated to learn and explore Studentsfa e

3 : '_ establrsh a relatronshlp w1th thelr mentor--teacher guldes them 1n learmng Enghsh

' "'McNell’s after--school methods are successﬁ;l because he knows the students

e ”‘estabhsheda relatronshrp w1th them already ‘ He can momtor therr results both durlng hrs e
regular class and dunng the tutonal sessrons‘ If a student from another school were to
B :. g attend h1s tutonal sessmns a relatlonshlp would have to establrshed momtorrng of th;ls.
; student would be dlﬁ'erent in degrees of supemsron and the student nnght not be at the : o
- ;‘-"" v . same level of Enghsh proﬁcrency as hrs own students Due to the drfferent relatronshrp 5

o _between thrs student a.nd the other students mlxed s1gnals could be percerved by the

- b'li.students and the teacher
‘ lNhen this’ author attended Enghsh tutorral sessrons they Were s1rmlar tov Mc.Nerl’s‘ N
.aﬁer- ‘schoollmstructron The sessions vaned day to day based upon attendance and H
B ; general knowledge level Student partlmpatron was not as great as 1n McNerll’s se‘ssrons g

B ;'and the students d1d not all have the same 1nstruct1onal background Grammar-Translatron |

: was the focus of tutorral sessron W1th very 11ttle conversatlon Broken Enghsh and a__‘.‘ . ,' = .

en known 1nab111ty to speak was the results Tutorral sesswns suc‘ ! as these vary from v :‘f B

£ ‘mstructor to 1nstructor Most of the t1me 1t was the Enghsh teachers from one school , {: "
""‘"'f"who ‘were also the local tutors Wthh d1d not encourage student partrcrpatlon Thrs author

i 'd1s11ked Enghsh in the classroom and dunng tutonal sessrons for th1s reason

| Hyungob Guan (personal commumcatlon May 9 1999) a Korean hlgh school




teacher‘GEnglish), who usés the Grammar-Translation Method said, “I read the passage or
story from the book and translate thefn word for word. I don’t have time to let the‘ |
Korean studenfs participate during class hour because I have bto cover the-rhaterial for a
given time to prepare for the cbllege entrance exam. The American teacher here covers
for real life situations, English as a part 6f conversation, and I am coveri’ng basicaliy for
college entrance exam. I also don’t have the freeddm of choosing text book nor choice of -
curriculum like American teacher, .because the goverrﬁnem: assigns‘everything. For this
reason, the students dislike my classes, and they tend to enjoy the Ameﬁcan teacher’s ESL
classes. Honestly, I somewhat get jealdus of the situation that the American teacher gets
all‘of the students’ attentions (loud laughter). The Korean teachers (English) basically
follow their assigned orders from Korean government. The students here are very
stressed during English class hours with me. Success in school is categorized as a life or
death situation. This will have to change pretty quick or Korean ESL will not have a
future, but I have a feeling that this will take a long peﬁod of time to bc‘hange unless the
government changes their college entrance exam system. As I am an English teacher
watching Koreans suffering in a English class I am very sad because I can not do anything
about it.”

Jong-hyung Yim (personal communication, May 24, 1999) teaches at the
Dungyongmoon English Institution for college and university students. They also use only
the grammar translation méthod orﬂy to pass the college entrance exam. Jong-hyung Yim
states, “Their main goal is to pass the exam, not for real life situation (communicative

competence method). They never tried communicative method. Teacher reads the
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passage that thé Department of Education in South Korea set up for thg teét 'materials.'
Teacher is‘ juét doing thé job like a robot. This is a life or death situation, either ‘pass the
college or fail, Korean’s main goal is passing the famous university’s entra:n_ce. exam
(Seoul, Koryu, Thwa, Dankuk UiverSity). Thérefore, parents prepare theirb'children since
kindegarden. | Once students pass the university’s enfrahce exam, they don’t really have to
study hard liké American students here because they khow they will gfadhafe no mati:er
‘what. Korean universities rarely fail studenté unless students are dangering someone’s life.
This institution simply heips the students who fail the hdllege entrance exam, and they stay
at this institution util they pass the éxam. They gd home only on Sundays..” |
The students and teachers aliké have noted the problems withjn ESL ed‘ucation' in ’
Korea. Although some charige is taking place the rooté, of GraMar-Transiation runs
deep within ’;he educational syster‘nv.i As long as this mefchod is the basis upon which |
Koreans are taughf English or it is the only method employed, then, full ﬂue}ncyl will not be

achieved.



I "_.5Introducti0n' :

' been some changes to: 1nclude a more commumcatlve forum more changes are requlred g S
. fThls chapter VVlll recommend some altematlve ESL methods for Korean students i
The Korean govemment has already 1mt1ated some changes n ESL such as the b

51xth Korean Educatlon cumculum Much more change is. needed at many levels

In'.order to change ESL Korea w111 have to retraln teachers 'and.bnng 1nv teachers;";', A
j‘already tralned tn other methods Tlns w1ll result 1n a changes Wlth resprect.to theb i SRR
: ;:':teachers and the methods employed to teach ESL The tramers (who w1ll tram the Korean Bht
;. teachers) w111 not. only have to be expenenced profess1onal tralners but they w1ll also need :
i elrpenence ln convertmg teachers from the Grammar;Translat1on Method to‘ any new f | E e :
'method Korean Govemment rmght choose‘as the 1 new standard ’ -
| NeW methods wrll have tobe employed ‘Methods that are stl’uctured toward oA et
:ﬂ ',p‘rov1d1ng more 1nstruct10n wh1ch promotes ﬂuency at all levels of Ehghsh Methods llke‘ ‘ : ‘" :
i Immersmn 300 CALLA, or maybe a comblnatlon of methods such as Readlng, Wntmg, : “ L
5 3 ‘Oral Grammar Aud1o ngual and Immers1on rmght need to be explored The s
" | “complexmes 1nvolved 1n makmg such change are due to the need to: change the attltudes -

the knowledge base of current 1nstructors as well as that of the student
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‘> - Th1s ;cype of chaﬁge will reqeife time, money, tfainer’s, nevvvte'aehere; andmost of
all a pesitive attitude by all. Growing peins w111 be eXpeﬁeeeedas teachers 'a_n‘d“stiiident_’s |
alike are removed from their bc’o‘m‘fort zones. These gfewing pains Wlll be 'ne_c'ess:"ary fofl
| Korea.‘if it'is tob grow it rﬁust improve t.l.le'vvay its students leafn English es it’s Seeond |
' language. | ‘ |
The author graduated seven_feen years ago._ from higﬁ schoel. Since':th,at time
- pfogress’to reove from the Gfammar-TranslatiOn Method has been ever so slight. In fect

- todayfs cla‘sses' rrﬁrrer the very classes that the author ettended_ :

Recommendations

| English is vvidely recogﬁiied as the “International Lenguagei” The world market
5 conducts business in fhe English languege, therefore the peepie who operate Wiﬂ'yllinb the
world ma_rket must be fluent if they are to m;intain a ‘b‘cutting edge” for their COhﬁtry. ‘

Oral Communieation skills are required for people to convey, express and to barter if
necessary. |

- | Communicative Approach
The Korean government has alfeadv initiated The Communicative Approaeh within

the ESL curriculum. However, some critieél changes must be made to the 'rﬁ_ethod to meet
the future neede of Korea. As was noted; “Adherents of the Communicative Approach
- advocate tﬁe useof authentie rr‘lateriele. Alithentic materiéis are used whenever possible
so that etudents are exposed to natural language ina variefy of bsit'u,ations‘” ’(Larsen-
- Freeman 1986, p.135). This includeé laﬁguege asitisused ina reél‘c_ontext such as

nevvspaper articles, or television broadcasts 'avnd in lessons that'r'equire active student
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partioipati()nf Me_mon'zing “set phrasesi; without a content does not help students cope
with the real world. - | |
| Present there are no act1v1t1es that requlre the students active part1c1pation Rather
the only focus is-on the teacher and teacher dlrected act1v1t1es In the Commumcative
Approach the emphasis should be on the ,student .andtheir participation_in ,activities at
school and 'forhomework “activities,""l “This ‘irnplies practice and the us'e‘of activities for -
_e)rercises. rather than memorizing for veic’ercises. - |
vThe Communicative Approa‘ch used in Korea lacks irnpiementation as de‘signed.v )
’Rather it changes its goals in the- 1mp1ementation phase by changmg how 1texecutes its
-~ curriculum. Instead of havmg real world scenarios by Wthh experience 1s gained the
students memorize “set Iahrases.” This does not allow for conﬁdence building by
_ achieVinga set goalin a real envird@ent. : “
| What Korea needs is full irnplementation' of Communicative Approach, Thrs mav
mean acquiring more res'our‘ces} and retraining,all teachers.
' The Whole Language Approach
Korean students are no different than any other students in that they want to
_experience activities, not rn‘e_m‘Orize and than re—enact.themT , The’active_ participation of an -
event minus the memorization not only allows the students to make mistakes and go onit |
f ‘ also builds conﬁdence and a sense of achievement. »‘Whole Language Programs would be
useful in Korea if the activities viere not memorized but were natural activitiesi |
| Whole language focuses on hteracy and the process of learmng rather than on the

' products Whole language instruction uses authentic texts and act1v1t1es that evolve from
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the daily lives of students. Students are eneouraged fo see -themselves as producerS-of
knowledge, experimenting and taking_ risks with their learning, unafraid to make erfors
- (Diaz-Rico & Weed, 1995, p.98)_‘ | |

The Whole Language Approach is very similar to the Communicative Approach in
many ways. The level With which students are taught is a memorization level of
experiences that happen to the student daily. These events are at a very basic level with a
meanihgﬁ;l context however the risk taking is completely taken away by the mere fact that
" memorization of the event is required rather than experiencing tﬁe event.

The Whole Language Appreach is ideal for ﬁse in Korea at the -coliege level.‘
College students could in fact interact with native English speakers threugh various home
stay p_rograms or commuhity activities. Community Activities 'could_ be interaction with‘
people from aboard such as American military b'ae_e persennel or tourists visiting Korea.
Arrangements w1th the local toﬁrists service or hotels could allow the students more
interaction time with native speakers of English. This approach would be ideal in that a
lot of colleges are hearby tQufists sites.

Immersion 300

This Immersion progfam brings together “real-world” activities outside of the
elassroorh. Although this can be very time consuming, it takes the ceurse of instruction
one step further by allowing the teachers to take eﬁrrent articles from different media and
apply it tovdaily activities within the classroom. As was noted in a previous chapters:

The yalue of Immersion 300 is that it organizes for the learners to be creative and

experirhent with language; organize information about language by themselves;
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make the1r own chorces to practlce and use language not to be afrald of makmg
| _ -rmstakes ‘use thelr general knowledge to help them understand the target

3 language leam chunks of language that are beyond their present level make _i -

: 1nte111gent guesses at what they do not yet understand and learn different styles of ; O

. speech and wntmg Students want to talk and write to real people in real
: _ rs1tuat10ns usmg real Enghsh (Elango 1997)

~An Immersmn 300 Approach would be useful for Korea Korea already has a ﬁve

"~ week summer 1ntens1ve nnmersron course at the Korea Advanced Institute of Sc1ence and P

: "technology (KAIST) that has some features of Immers1on 300 The name of th1s course 1s i
the English Village Course (EVC) EVC was desrgned to mcrease the opportumties for 5
i natural commumcation in English, to strengthen students Enghsh language proﬁc1ency, to o
.k1ncrease self conﬁdence in usmg Enghsh and to prepare students for partrcrpation 1n the
globalcommumty, Imti‘al ‘pre’tbest-posttest compa‘nsons suggest that the program {Vas
effective in improving‘ the communicative cOmpetence of the students? thus ﬁlll filling one
“of the main goals of the program. It supplied the students intereSting challenges and |
| opportunities.for participation 1nEng11sh COmmunica_tion. The p‘rogram appears to be o
: ihexpensive but avery ‘erﬂ‘ective way to achieve imrhersion invEnglish in the Korean
enVironment which such eﬂ'orts ‘have not traditionally‘voccurred.‘ ‘ |

In this present s1tuat10n a ﬁve week course has‘ clearly deﬁned some aspects that 5
f‘ are lackmg from the present curnculum wlthm the classrooms of the Korean schools . AH
ﬁve week course should be 1mplemented for remedial Or review for students not to

provide 1n'stru_‘c_t10n that is lackm‘g w1th1n the classroom.
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A ﬁJlly 1mplemented Immersion 300 program provides what the EVC has to oﬁer
-and takes 1t one step ﬁ.lrther by prov1d1ng an overall program that can be 1mplemented in .
the classroom for all levels of qtudents The EVC would be used as a tool to augment the
Immersron 3t)0 course of study for remedlal and review. It would also assist students in
’rneasuring there abilities prior to the start or 'I‘Jlacement.‘in an English language "class.

Immersion 300 works well because of one key factor that would have to be
replicated in Korea. That factor is the ‘quality of the staff. The re_sourcefulness of the
program emerges from the synergy of its heterogenous staff. Teachers in the ELC are
granted autonomy to c'onduct any program as they visualize it. However, the periodical
trading of pedagogical ideas and ex"periehces enable them to be experimental band
' innovative collaboratively. The untierlying philosophical base of their work dynamics is
"equifinality (there are many ways of skinning a cat)” (Elango, 1997). The mere fact that |
- the teachers are granted‘ ;‘autonomy to conduct any program” provides them with the
capability to evaluate their students and conduct classes based on their level of instruction.

This type of authority presently does not exist within the structure of the Korean
ESL program. Although, the programs at almost every university, college, and school -
varies_ the teachers are not allowed this “autonorny to conduct any-program.” A limitation
that Korean instructors are trying to Change and have be‘en for quite some time.
However, the Korean instructor rnust also change and even be changed, by outside |
professionals. |
Immersion 300's‘ services is due.in great part to the quality of staff. Such ,staff should have

great experience in‘ESL and should have facility in English as well as be knowledgeable in



o 2 vanety of ESL ”methods

AR necessary to make su

Presently, Korea does not requlre that teachers have thrs d1verse,type of expen nce

chprogramsfls success Instead the “Grammar-Translatlon ba _d

: programs contmue to exist because teachers don t need to be ﬂuent m Enghsh.‘ Asva f',; SR .

the fact that ﬂuency Wlll rarely x

ever bek achleved s

0 Teachers at all levels of educa on constantly stnve to better the programs for

B students and Korea is no d1fferent Korea has recently developed orgamzatlon such as »_
N KOTESL (Korean Orgamzatlon of Teachmg Engllsh as Second Language) These . :

orgamzatlons w111 prov1de Korea wnh the necessary skﬂls in the ﬁlture to change an old

i 'way of provrdmg 1nstruct10n and educatlng the students The envrronment 1n the

: 'ff-educatlonal system 1n Korea for learmng a second language 1s very volatrle due to the fact . ; s

i 'that s0 many educators want to make a posmve change Orgamzatlons to support thlS St

i ’E"’eﬁort have hterally sprung up ovem1ght and in most cases 1t is the teachers who lead the : R :
vy
As was' noted ina prlor chapter CALLA isa new method for teachmg ESL The ‘j S

s ‘Cogmtlve Academlc Language Learmng Approach (CALLA) 1s des1gned to enrlch the " j L

oy s language that students may use for academlc commumcatlon wh11e furthenng the1r ablhty\ ; N

B to comprehend the language and dlscourse ot‘ dlﬁ’erent subject areas (Draz-cho & weed R
: {7;1995) Th1s approach to teachmg Enghsh as a Second language would provrde students m |
. Korea w1th a more robust method for learmng the Enghsh language i
Thrs approach 1s better than the Grammar-Translatron systemcor»nmonly used in - |

Korean ESL Students learned Enghsh grammar and readmg relat1ve1y well but were not



able to epeak Engiioh,‘-not‘underetand‘spok‘en Ehglish, partioipate m an everyday
convetsation m English, or»be.creative in using English.- ‘However, G-T did satisfy the
needs of the tirnes. Now that the goalsof ESL education are different and o_ornmnnicative |
competence in English is being stressed, thisv system is no longet adetluate; A bsvhjft:from '
the eXoInSive use of the grammar-translation method to commuticative and inter'aCti\/.e'
approaches is reqnired in today’s ‘rnodetn I_(orea,- CALLA .offers a éoodoption.
| - CALLA provtdes the teachers'with a path to teaoh and assiet students in the ',
' evalnation of .,theEngli's'hv language. T he'teacher‘assist and"guides the‘ student to evaainate,
‘what is important, and the studént takes notev‘and reacts accordingly. ‘Aftervtfa‘rdsv, the |
_student 1s evaluated to v' see__how We,lklb they have do,ne.‘I'n other Wofds, h_ow _wellb did the_ |
- student le_arn from this p'erio_d of insttuction. | ’I:‘his' helps to oreate a pos'itive‘,.envi‘r‘onrnent
| in whioh the-,stndent is guided by the teacher and the student can 'interact‘vifith, the teachet' -
and the English ianguage}‘ |
The rnost valuahle aspect of this approach is .that it helps the student to unders_tand |

the interaction betvteen the Engli‘sh language and thetnselveé. Once this'intefactio‘n is

, understood the student can than proceed forward learnlng Enghsh betng evaluated and

“thus bulldmg a relat1onsh1p W1th the Enghsh language
| Conclusmn

Korea hae reoently taken .eeveral ma‘jor Steps to improve ESL instruction. The

reviews in prev10us chapters 1ndlcate that morebchanges are needed FlI'St there must be S
~ less rehance on the Grammar Tranelatlon Method Second it muet contmue to 1mprove .

new and effective method like comfnunicative app_roach.. It m‘ust also explore new
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approaches such as CALLA. But the most important change will be the change in 't'l-le'_ -
attitudes of government Vofﬁ_cials, ESL technique and students toward changing trac_liiional
‘methods. This means giving up what is known and easy in order to create a new system

- of ESL instruction that W111 allow Korea to be leader in 21 Century.
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APPENDIX A

Table 4 Summary of Methods (Lado 1989)

Name' -

Approach. |

Method -

rapidly for .~
“meaning in L-
2 without-

translation . .

reading without

| translation -

| words re-introduced several

tlmes for remforcement

"Aéronym . Obje"ctive : Meaning
' -Grammar-Translatlon | GT Understand L-2 | Assumes learner | Teach grammar rules .
- : ‘ textsby . | cannot understand L-2. | conjugations, decisions. -
| translation into | Must translate to | Translate texts into L-l and
- L1~ ~-"| understand. Must learn | sentences into L-2 to test -
e v _ . 1. grammar to translate. - | grammar, vocabulary _
| DirectMethod -~ .| DM Speak and - - | Learner acquires L-2 | Teacher models here-and-now All meaning through
i | understand by hearing-and | sentences and makes meamng | actions, gestures, things,
| without - speaking in meamngful | clear by pointing, acting, - | context. None through L- -
translation - | contexts without - _showing things. Learner listens | 1. . . =~ o
' | mediation of L.-1 - ~and speaks. Classical direct '
i ' method used phonetics and
readmg selections for speaklng
| Gouin Action Chains |- | Speak and ,'Verbahze actions in L- Teacher acts and verbahzes All meaning through
T e understand 2 the way ch11d learns | series of actions in L-1 then in L- | actions and verbahzmg
EERS | L- 1 2. Learner acts and verbahzes inL-1 G
‘ o , them in L-2 '
'| Reading Method -~ |+ Read stories | Direct method for Slmphﬁed stories withnew | New word equivalents

in footnotes




Spéakihg and :

DM techniques. |

new sentences. Conversational - -
‘| practice in an English house

Basic English -~ : DM (Ogden). = Students read s1mp11ﬁed
P SRR -{ reading Audlovxsual (Rlchards)" literature or technical material in | Audiovisual stick figures
7| simplified .| Basic English (850 words, 16 ~ S
Sl “Basic” grammar rules, 150 international
| English -~ - “words). In the audiovisual -
. version.of English thhrough
.| Pictures, the student learns the
| Basic English words in simple
sentences, each illustrated with. -
‘ » o stick ﬁgure drawings
Army Specialized - | ASTP ° | Survival . - . Initate native - | Practical sentences and surv1va1 | All meaning in native
~ | Training Program,. ' | language for informant with - dialogues learned by heart via language first
- | Intensive Language .| oral - | explanation by linguist - | imitiation with written aids to B O
Program ' B ' '.cqmmumcatl‘on' | in intensive courses to- - | listening plus grammar -
- . with native achieve nativelike | explanation of spoken L-2 by
| speakers - | mastery of the material | linguist. Mimicry-memorization
: R TR - ° | prompted by native language -
e S 7 equlvalent Intenswe .
-Oral Approach - -~ [ OA - .| Rapid learning | Learn tospeak and “ | Oral-aural 1ntenswe lessons for Through Enghsh With"'
R R | of English by | understand with -~ | structure, pattern, practice, - | recourse to native
professionals | teachers as informants. | pronunciation, intonation, and- . | language as last resort
| from abroad. . | and linguists using - | vocabulary. Structure explained —
‘Speaking, - linguistically based - - | in English, and oral pattern ,
listening, | oral-aural patterns and | practices to establish the patterns -
| reading, 'matenals ’ of English sentences as open-
writing - : : “ended complex habits to create. .




| Audio-linguial method | ALM

B ',Understan'd :

; write, wrth
.| emphasison
|- the’audio-

| speak, read and |
- language in school ‘
with language teachers 1
‘audio-linguial "
“materials, and -

| linguial band |
TR iRy langllage labs

| Learn to speak and

understand the second

*| Audio-linguial classes with - '
- | -dialogues for memorization;,

| grammar explamed in the natlve
language, cultural notes, R
’:,readmgs and audro-lrngural tests B

L ,_'Conte_xtfand the native * - |

| language -

| Audio-visual method |

I Learn the second ,
-language by hearmg, L
~ | understanding, and - -

'speaking it via prctures 2

Speakand
understand

1 the ﬁrst DM

_wrthout medratron of

o ':;Memorrzatron of conversatronal
-sentences and- dlalogues recorded
“on cassettes with meaning. ’

- ’All meanmg through

-prctures L

illustrated by pictures. No formal SR

- teaching of grammar but derived | -
-t inductively from variations. of
,'parts of. the dralogues T

et ':Instructron

: ‘Programmed learmmg
al ’-and teachmg machmes-;.'

fRead and

: short texts

| Belravior ,contr()l s

Learner responds to short wrrtten :
“items by writing or checkmg
‘short answers. Thousands of
-| items break down the tasks mto f |
- small steps which can be inferred -
| from the context. Learner follows |

1 the program of consective: items |
'| and sees the answers to correct I

L-2, but translation -

' possrble I

] own 1mmed1ately
- Indrvrduahzed ,v"Learn a second Each student follows a » V_Same as programmed learnmg v Same ‘as programmed S [
: |- language by programmed setof ~ [ with 1nd1v1dua1 help from a: EE

| working -

| own pace 1n

L imdrvrdually at

: class SN |

materials -

) teacher S

o leammg

T hrough contextin |

| programs are also -~ |




| Personalized = = -
.| -instruction - -

| To master the

| contents of a”

| bookor -

) *syllabus for - .

.| specific recall
| of content . -

Memorize content - -

| through silent study -

- | Learner studies each chapter
: 1nd1v1dually to take an objectrve

test on its content. Learner goes

| on tonext chapter ‘when: crlterlon -

B | score on test is. reached

i Readmg the chapter m
- L-2

| studyingits -

- | grammatical | -
| rulés and their . |

’ -.;apphcatron to -

| sample

| sentences

ilanguage use SRS

| Cognitive-code lecL :To‘lear_n:a. | Conscious léarriingjo’f - )Text wrth grammar rules and Rules explamed inL-1 or
learning' - 1o | second grammar (the 'code) p ‘exercises to apply. the rules. ' ‘L-2 Glossary inL-1
S -languageby .~ | and applicationto

: :Glossary of vocabulary wrth

meamng m L 1 :

Al Second language k
- acquisition -

R :SLA:" ':v

Toacquirea
.| second- -

| language by

- | merely

- | experiencing it
| communicative |

use

~The LAD acquisition:
“| theory extended to. -
-second language R
acqurstron o

through the LAD

I Several methods that concentrate ‘
| on providing communicative -

language for L-2 acqulsmon o

DM techruques context
- L-2 e

The‘Sil'ent Way |

o -Speak.thei

| 'second .
S language ma

| very short tlme"‘

I Learner creates L-2

sentences from own .

is mostly silent.

?Teacher 1ntroduces colored ods B
‘and names them once in L-2.
-|~hidden knowledge_wlth' |
~a single exposure toa

‘new word or sentence
by the teacher. Teacher -

Learners give approx1matrons 1n . ]
‘L2 until teacher approves. .-
| Teacher does not repeatthe - | -
“model. Rods eventually stand for . »' ~
‘ 'V'burldmgs and so forth BROE

-Entirely through =~
| demonstration, Gesture .| -
-approve or dlsapprove I ot
each attempt -

Student speaks o




- D,elaycdox:al 'r,e_Spon_s'e' i

Undefoand and

Period of incubation -

Teacher models and explainsin

Uttetance meaning in -

in the process

mediation of the native -
language on the model

situation as the child acquring
| the first language

| speak better | for listening to teacher, | L-2. Learner listens and - native language
| than through and transcribe what is - | transcribes sentences. After six SR
|'ALM - | heard. No speaking by | weeks of intensive work, learners
S  student. Teacher - are allowed to speak L-2
R R  speaks ' SRR |
s Total Physwal “|'TPR - | Understand and- | Language acquisition Teacher gives and executes - | Entire by verbal -
A 'Response .7 | 'speakthe. - . | bycarryingout .~ | commands. Then student hears | commands followed by
' - - .| language - '~ : | physical commands. | and executes them. Later interact |-actions :
| I Modeled on first | by giving each other commands |
-~ | language acquisition - | and executing them: Simple
SR v | commands gradually become
“more complicated until the whole
| R : - 7 -{language is taught by commands
Counselmg ~jeuceLL o N Speak and 'From group theraphy Students in  small group say in L- | Entirely in native . ' v
: Learmng/Co-mmumty‘ S understand in clinical psychology, " | 1 what they wish to say in* - language indicating what | -
* |'Language Learning : students are motivated | L-2to others in the group. * the student wants to say = -
e SR « ~to'learn the second Teacher supplies L-2 aloud and e IR
language to ~ | students transmit. As they - .
communicate with the | progress, they initiate the
| group - - | utterance in L-2 and teacher
'|'intervenes only when help is
: i ‘needed : : :
.| Immersion - | To study all ‘To surround the - ' Teachers teach cach other school | All meaning through the -
TR e | school subjects - | learner with English - | subject in English. Students try | second language. In the
| through- -~ | and demand all to understand to pass the course. - | St, Lambert project,
| English and - communication. | By concentrating on the content | children were allowed to -
| acquire English | through English . - of the school subject the learner' | ask questions in L-lin- :
-without recourse to or | is supposedly placed in the same

first grade

of L- 1 acqu1s1t10n




| Bilingual approach |

To develop the
- | native and the |
| second:
| languages and
| to study other -
fsubjects o f o
| through them - =~~~ -
- | (maintenance - | - -
S| model) o o

v”-l“'each L-1 and L-2 as ;

languages and teach

| subject matter through
| both

Give the meaningand . -

| explanations of new utterances in
‘the first language, and teach
some school subjects in each

) 'language e ,

{- Through the native

language until the

| learners can understand
L vv1a both :

syllabuses

Notlonal/fun’?tlonal & '

“'Touse "
.| appropriate
~ | language for -
e vcommumcatlve £
':functlons‘ R R

- | Syllabus built around -
o functlons rather than o
vgrammar ‘ B

Not a method Teach the _
functlons in oral commumcatton :

- DM techmques

Enghsh for spec1a1
T purposes IR

. ;;To learn the
| vocabulary a_n.df. |
"eXpre'ssion:‘of L
| specific ©
| professions and 1
SR occupatlons 2

| Students tearn the

vocabulary of their

occupationor < |

profession”

| Reading and oral communication

;No gradmg No grammar' ot
) "exerc1ses BT

| suggestopedia |

Learn -
conversatronal B
: L-2 '

T

: :'Learn a contlnous

conversatlon anda

| large vocabulary in'a. ,

relaxed state of"-

| consciousnessto

| increase permanent
1 learmng

'Hear and see the long dlalogue 1n"
" | the native and the second- -

| language. Assimiliate it by .

| means of relaxation techniques
“and background baroque music:

| Then act out the d1alogue w1th
1 expressron g

',:_Through d1alogue in- the B
natlve language ey

- | Accelerated Learning |

| Conversation . |
' | Lozanov’s - S
1 Suggestopedla L

A vanatlon of

»De-emphasmes the authorlty of

| the teacher. Adds bilingual side- |~

3 by -side texts. Adds. grammar 1
jingles and v1sual mernory

__'_Nd:diffgién'cgs;.}s'peéiﬁ,ed e

drawmgs S




| Rassias’ method also )

| pm.

‘Conversational

' Audio-iinguial with

consuming but effective as a
' complement to professmnal
method T

, _ , | Teaching of grammar-and = Actions, context, limited - |-
- | referredtoasthe | - | language surprises to enliven the | pronounciation through lively use of native language .
| Dartmouth Intensive | Sas | experience - presentation in master class and e :
| Language Model - - T drill groups. For example;
R R | student moves between two ,
bayonettes, or among eggs on the
-floor, etc. Dialogues. Grammar
explanations with overhead
projector. Up to seventy
-] responses per student per hour in
o _ “drills
Natural Approach. 7| Pick up the A variation of the DM | DM techniques. Production by' 'Through gestures
T g | language. -~ | with some delay of - the learner restricted tononverbal -| pictures, context. No :
| Develop ability | speaking. “The central - | commincation first, then single native language -
by using itin | hypothesis is that - words phrases, sentences and
“natural,” | Inguage acquisition discourse. Requlres lowermg of
communicative | occurs only one way: “affectlve ﬂlter
situations - - | by understanding -
: : - messages.” :
| Foreign residence - * | Promote higher .| Acquisition by having - [ Not a method. An experience - | Nonrestrict-ive. Learners |
T e | levelof ' to use L-2 for all | that motivates and promotes - | askfor explanatio-ns,
profiency communication learning and acquisition. Itis .| translations, examples . -
S o : usually preceded, accompanied, LT e
and followed by formal study of ,
the language.
| Drama - | To master the | Acquire language by - Memoriie and act arole in a play ‘| No prescription-
R .| spoken memorizing and before an audience. Not a - o
‘| language - playmg a part in the ‘method. An experience that -
Do play - | advances oral mastery. Time:




| .Rolefolaj}in_g‘ - |

1 To develop
< | facility in -~
~ | conversation

| Acquire language by.
'spontaneously creating
conversations with the -
,constramts ofa grven
| situation and a-

ok character

. »A techmque Not a method
‘Teacher describes a situation and _
characters. Students create the |

conversation. Teacher may

“introduce unexpected characters t

-~ | make the conversation.more . |- .
| lively. Teacher helps the studentsf :

‘with words and expressrons T

“Teacher ~prornpts the_ L
“students from the context |

'iMotlvate

Learn’ words

and context 1

. :[,Acqurre some language
| by memorizing text -

.| with the helpof melody 1
| and rhythm s

A technique, not a method
Overlearn and smg S

1:No prescrrptro-ns Native

' 'understand k

language may be used to

as songs

,_'Same as songs, but
. | adds power populanty g e
' 'of]azzrhythm N

| same assongs

| Sameassongs - |

: Usmg language as an
- instrument with: :
attentron on playmg i

A technique, not a method. -

- Teacher explams the game. and
' its Tules and acts as referee and
e scorekeeper ‘

| AmimL2

: ,P,__v1deaudro-j'
lingual: models
andpractice

l Audlo-lmgual but not
- restrrcted to- 1t

1a technologlcal a1d not a

method

'tNotjpvreyscribed ; ..

materials

e ,’-_Audlo-lmgual but can

e ‘;A technologlcal ard not
‘Vrmethod Canbeused to ]
s'complement almost any method,’ :

lﬁliotp'rescﬂbed” |




Audio-visual but not

facilitation, and
utilization

Video-cassettes ‘Provides A technological aid, but nota - | Not prescribed
EE samplesof - | restricted to it method. Canbeusedto '
spoken B : complement almost any method
language in o T :
insituational
‘context with.. -
action and
v setting , . .
-Computer assisted CAI ~Provide Stimulus, task, Not a method. A powerful ‘Not prescribed
| instruction o interactive = | response, acceptance or | technological aid that can be .
: individualized - | rejection, full or partial | used to complement almost any
v practice : ' method :
Electic Method | Not prescribed | Not prescribed = Not prescribed. A combination of | Not prescribed
S . AR o methods and techniques R
- according to the subjective likes
and dislikes of the teacher
Professional practice Communicative | From language Graded materials to be By whatever means is
o use of spoken - | samplesto language | experienced, learned, .| most appropriate for each
- and written mastery through assimiliated, and used in various | case without restrictions
language learning and contexts to develop facility
- ' _ acquisition, :
| assimilation, -




APPENDIX B:
| Phone Interview Questions
1. What methods afe currently being used in Korea to teach ESL?
2. What are positive and negativé aspect of their methods?
Instructors’ point of view.

Students’ point of view.

3. What changes would you recommend to improve ESL in Korea? :
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