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'~e"xpl"o~r'a-t. _,‘n'_s';’, _wars, ‘andl the







xts, they still did mot

i ph_losophybof‘llfe, and oplnlons toward_varlous cultural

'Callfornla s'pu;chases of textbooks are governed by

fstateaiaw ,in“leOdjpubllshers submltted books that met’ he

'ﬂﬁmandates of the new Socidlfstudles Framework Onlyft’o

1"fpub11shers came forward and only one K;8‘serf‘s by Houghtonifb“gi»u






Y_Other"publ 'she szﬂ‘w1ll hav’ W 1tten new texts It J.S poss1ble-'




 CHAPTER II: LITERATURE REVIEW

:"f; The review that follows examines llterature relatlng to

'.1ntegrat1ng women ’ s hlstory 1nto the Soc1al Studles

‘;fcurrlculum Areas of exploratlon 1nclude hlstorlcal -

' ;background sex blas 1n educatlon,.sex blas 1n textbooks,

}and methods for 1ntegrat1ng women'’ s hlstory 1nto the

.ex1st1ng currlculum

h historical'Baceround )
Although females make up half the populatlon of the
3 Unlted States the hlstory of the natlon has been almost
‘exclu51vely male Tradltlonal hlstory has treated women as-af'
*sub—top;c,=1f it addresses them at all (Lerner 1981). ‘Thls
‘-neglect;faccordlng.to.Lerner;_ 'was not caused by;conscious
"dec1s1ons or the 1ll W1ll of male hlstorlans but reflects
'the androcentrlc b1as of all academlc studies and of the
general culture"(p.‘o)f Hlstorlans who cons1dered the
,control exerc1se, and transm1s51on of polltlcal power as
;s1gn1f1cant act1v1t1es 1gnored women as they were outs1de of
B thlS power structure Even when hlstorlans started to |

concern themselves w1th soc1al hlstory women were. rarely

‘.,seen as persons in thelr own rlght but malnly as members of

»famllles Because women have been left out of tradltlonal

:;hlstory there has been a need to rewrlte hlstory to 1nclude

"»_'women Women 'S hlstory, as. deflned by Lerner, 1s'"the

“'attempt to counteract the tradltlonal neglect of women - in-



‘7lhistdry"(p ‘6),'
For centurles women s status in U S. society has'beenp"
k ;unequal to the status of men In thelr book Women Today

ivBaker, Berhelde,vGreckle, Gugln,‘Llpetz,.and Segal (1980)

*n:glve a brlef synop51s of the changlng pos1tlon of women 1n'yj'

,the Unlted States In the early days untll the Industrlal

»Revolutlon the Unlted States was an agrlcultural country

”'fBoth men and women worked on small famlly farms Women ‘

jflprov1ded food clothes, and household 1tems as well as.
‘taklng care of farm anlmals and gardens When'needed they‘
l'worked in the flelds Women s work was essentlal to the
famlly s surv1val The economlc 1mportance of thelr laborl;'
‘gave them some power, although thelr legal rlghts were

ﬁirestrlcted in a soc1ety where men had authorlty over women 7-

The Industrlal Revolutlon Wthh began in the late 18thf,y

;century changed the Unlted States 1nto a natlon of f'
employees Men went to work 1n factorles and women stayed
“fhome and dld ‘the work they had always done As factorlesji

:"vbegan to produce food 1tems, household goods, and clothlng,j

'“.;women s work became less crltlcal ‘Men'’s earnlngs became

*flncreas1ngly 1mportant to purchase products Women IS status“'

vuwas decreased as. they became more economlcally dependent onk

Vthelr husbands and thelr husbands became less economlcally
'yddependent on them | » | }
| The 1nequallt1es women faced led to the flrst of two

*/soc1al.movemements that attempted to‘change the‘soclal‘and‘



légal‘roles_of womenlfThe.Ich-century'movement’was referred
-to as the womanls rights movement social femlnlsm, or
suffrage When 1t began in the 1830s the goals of the
'lfmovements were broad 1nclud1ng the rlght to own property and
~rece1ve_an‘educatlon,-but»by:1890 the movement had.becomel
‘-ff0cused.on.one=isSuee+suffrage,-or the right'to vote. After
_w1nn1ng the vote for women 1n 1920 the-woman's rights_
movement decllned - | -
v:Increasing’industrialization“continued and womenldidl
" not have’as many'children Alternatives to breast feedingf
5were developed whlch reduced the necess1ty of remalnlng near‘
young chlldren Older chlldren went to school durlng the day'
.as compulsory publlc educatlon came 1nto effect and women'’s
time was not so 1argely occupled by chlld rearlng
'[ After the 19505, women ‘began to reenter the work force
:-malnly to flll low- level whlte collar occupatlons Wthh
fhoffered low pay and few opportunltles for employment A new
bfemlnlst movement began in the 1960s ‘with several
‘occurrences 1n the earlyrl960s helplngvto‘fac1lltate‘the.-
b emergence of the women s llberatlon movement Pre51dent
r,Kennedy created the Pre51dent1al Comm1ss1on on the Status of
Women Wthh was charged w1th examlnlng barrlers that
‘ kept‘women,from thelrhfull‘01tlzensh1p,rlghts. In 1964 The
Civil Rights Act wascpassed:which'prohibfted.dlscrlmlnat;on_
on the bas1s of race, color, rellglon, and national’origin _

The sectlon of the act deallng w1th employment prohlblted



traced to women n c,v1lfrlghts groups who began to ques 1on.ﬁfif~

:thelr roles 1n these organlzatlons They often hadvlnfe

-statﬁs and were expected to cook clean, and perform

»wsecre_arlal_dut es, all jObS rarely done by male act1v1stsﬁ

gWh"n theyfattempted to;;'scuss women s 1ssues these women KAl
verbally a sound that a revolutlon 1n the

:5ftreatment of . women ‘was: needed dAlthough the women s movementfo.*"’

‘:hdevelopedﬂdlfferentlbranches and 1deolog1es w1th1n:ﬁ

:ha‘d Stlll‘ié,:unlted py”the”‘oal of equallty and freedom for?fg”“ |







',Phas'not_ellmlnated gender 1nequ1t1es 1n schools Apathy and?shbﬂll

"ols, was released jPres1dent Rea‘an




:,finatlonal concern The reallty,,says Shakeshaft »1s that

7f.9:however, that sex1st practlces 1n classrooms,"llmlt the

'?lfunrelated (p 499))" made 1t&ea51er to dlsregard equlty as a

n’ffexcellence cannot be achleved w1thout equlty

*QSex B1as 1n Educatlon

}fﬁMost educators would agree that encouraglng eachvchlldv731°“*”
f:to develop hlS or her fullest potentlal 1s one of the

'Tf,prlmary goals of educatlon Numerous studles have found ’;fff

ﬂ_potentlal of boys and severely 1nh1b1t the potentlal of

'cdglrls" (Sadker & Sadker, 1975 p 57) All classroom ﬁﬁfffl””

;Qteachers are confronted w1th 1ssues of sex1sm Banks (1985),.ff“f'
Hufdeflnes sex1sm as. prejudlce and dlscrlmlnatlon dlrected

szagalnst women"( 190) The sex1sm 1n schools can be:;“

'Q~conta1ned 1n the formal currlculum contalned 1n books or o

'ﬂfmaterlals or ex1st as part of the hldden currlculum that lS ?f:f.u?'”

_ :jcommunlcated through behav1ors and attltudes Elther Waygbpyg:,
fsex1sm has an 1mportant effect on’ Students

Sadker and Sadker‘(1989) documented the effects of

""5}sex1st educatlon 1n thelr "Report Card The Cost of Sex Blas;ﬂ_chf:

e Schools and Soc1ety ) Thls report reflects the lossesv‘w*tff"

'?ﬂgthat both glrls and boys suffer because of sex blas 1n

.‘Q7soc1ety and educatlon Some of the hlghllghts 1nclude the i
- R NI ; SRR j_

cffollow1ng 1tems

;7§G1rls academlc performance as 1nd1cated by natlonal
Vpaverages on" ‘achievement tests surpasses boys in early
. years and then declines’ relative to- boys ‘as they
AR jprogress through school Glrls begin ahead and end up
‘-ffbehlnd : : - : e







‘educational opportunities. Although




: cause 1nequ1t1es 1niAmerecan educatlon"(p”;90) there was

lio,ﬁfevaluatlng glrls”and bOYS’ *fff‘f?*‘

Thlsflssue w1ll be addressed

‘»formal currlculum of schoo;

l{”ln greater detall 1ater 1n th1s rev1ew In brlef glrls areiﬁffe;ilv‘

v“if;not flndlng themselves reflected 1n the currlculum of
ischools Some researchers connect the drop 1n glrls
fwyself esteem to the negatlve messages dellvered by the schoolfi?*fiﬁ
"lcurrlcula o | | e : e T

T The report also found 1nequ1ty 1n student teacher

"71nteract10ns w1th males rece1v1ng more attentlon than

.'”“ffemales In addltlon, schools have a tendency to appeal to
:wf'boys '1nterests 1n classroom act1v1t1es and use presentatlon~ﬂ.Vt
flformats that favor boys The report also found ev1dence thatff

“flboys do not treat glrls well 1n school Even though sexual

*m;harassment 1s prohlblted‘ sex blased peer 1nteract10ns_;7

gnore sex1st behav1ors i

;to(be permltted when schools ,
Flnally, the report found that glrls are less satlsfled;f,xfﬁﬁ“

w1th thelr bodles,‘report eatlng dlsorders at hlgher rates,tfmﬁ‘

| 'jfand that adolescent glrls are four to flve tlmes more llkelypﬁp:ff_‘

M”attempt sulﬁlde’ han»adolescent boys

In conclus1on”the report states that although glrls

f“have experlenced s1gn1f1cant 1mprovement ln the educatlonal »f




'"5"fstates that gender dlscrlmlnatlon,‘whlch she deflnes as

”1he effect of sex blas on glrls 1n schools 1s costly izb

.oinotﬁtake 1t serlously streltmatter (1994)f5

fj;denlal of access and partlclpatlon, is a contlnulng problem_j¥fj,;_'

Lfln educa 1on but adds that as 1t 1s usually 1nd1cated by ;
’7:fovert behav1or 1t can be addressed through Tltle IX Gender.

lfiidblas, on the other hand 1s less obv1ous and harder to _}b |
:Fyldentlfy Streltmatter deflnes gender blasv"as thehn
hyhunderlylng network of assumptlons and bellefs held by a‘;f;;.'"‘
'l”person that males and females dlffer in systematlc ways

‘{Other than phys1cally, that is, 1n talents, behav1ors orl:jﬁl

‘aflnterests that lead the person to make assumptlons about

"ffothers strlctly based on gender"(p 2)

Sadker and_Sadker (1982) state that sexism often beglnsﬂlhd

.fThls 1eads tovdlfferent treatment and expectatlons between »
l&glrls and boys 1n school O Rellly (1988) deflnes a

,rstereotype as "a standardlzed mental plcture based on a

”f’f‘Vcommon characterlstlc of a group of people" and adds that 1t_v B

represents an over81mpllf1ed oplnlon or an uncrltlcal
‘yjudgement and is! not reallty based“(p 2) A sex- role ’lb'
o stereotype 1s onev"based on- roles a551gned to persons

”mjﬂbecause of thelr sex"(p 2) Schau and Tlttle (1985) add to

'*flél[fc

‘otyped assumptlons 1n regards to sex dlfferences ‘ff-r'“



'iﬂﬂthls deflnltlon saylng that sex role stereotypes "1nvolve

':ffirlgld bellefs 1n and appllcatlons of sex: roles to almost allaff*‘f'

"lhhffemales and males 1n all cultures——that 1s the bellef that

’w"fftsex roles are unlversally true and blologlcally

*fpand men are that they are actlve,‘assertlve, 1ndependent

‘Vfiand engaged 1n 1mportant work Women and glrls,,on the otherfhi"ff‘

”'"_hand are pass1ve,_dependent and take care of others

;;(O Rellly,l988) Whlle some people belleve that gender.“
"fdlfferences are blologlcal vresearchers have found that sex itt
;roles dlffer dependlng on the culture and that thelr"’L
:rtransmlss1on is- a soc1al process, not a: blologlcal one-
iyf(Schau & Tlttle,'1985) Stereotypes are taught through
.hsoc1allzatlon processes in the famlly, the church the
'-:school and the communlty (O Rellly, 1985) Whlle sex roles
land stereotypes can have p051t1ve features such as lendlng
stablllty in’ 1nd1v1dual llves,.thelr negatlve effects cank~
’"constltute barrlers to the development of 1nd1v1duals to
‘,thelr full potentlal 1n all areas of adult llfe“(Schau &
\*\"‘Tlttle,.1985 P 88) o L ;

Schools relnforce and perpetuate sex role stereotypes‘],r,

:.‘l(O Rellly, 1985) The vehlcleS’that are used to transmlt |

l,ynecessary skllls, 1nformatlon, and experlences to students,
| 1nc1ud1ng 1nstructlonal materlals, currlculum,_teacher

behav1or, also accordlng to Sadker and Sadker (1982)

vfh\natural'"(p 78) Some commonly held stereotypes about boys.:f3:~;h

~"commun1cate subtle but powerful messages about approprlate S



J}female and male roles, 7;'f? and_behav1or"(p 15)

>'7 Streltmatter 1994) Before‘

schools 1nvolved 1n the usu of 1nstructlonal materlals thatfrfpfk”

71{1nc1u e textbooks,‘llterature,'computer software,iand otherVﬁk"

‘fuxltems (Scott & Schau, 1985)d ‘hese materlals have a i
“{ftremendous 1nfluence on chlldren Textbooks glve the»VA

flappearance of authorlty and are often revered by teachers

S (Sadker & Sadker 1982) ert' textbooks do more than conveyfdh,fw

‘isdlmpartlalffacts and skllls Textbooks convey subtle messages

cOntent

fandx llustratlons (Sadkerl& 3"‘

Theyiassert a set of values (Romanowsk1,yl996):

',QfAccordlng to the AAUW(1992) studles from the late;l980s

'ﬂészreveal that although‘sex1sm has decreased in texts overall;ﬁ,



‘31t Stlll per51sts Scott and Schau (1985)1define sexfbiased't
fmaterlals as those 1n Wthh | | R
(l)females appear as main characters and in L
“illlustratlons far less frequently than males, (2)‘
- females and males are overwhelmingly portrayed in. -
sex- stereotyp1ca1 roles, (3) females appear more . than

- males in derogatory roles, and/or (4) male generlc e
.{language is used (p‘ 219) ' . : -

| Accordlng to. Sadker and Sadker (1982) studles datlng as’ farhf

i-lback as 1946 have documented the exten51ve sex blas 1n

‘,.textbooks Other authors say sex equlty assessments of

'currlculum content 1n textbooks began in the 1970s (nght
‘ Staton, & Bourne, 1989); All agree that 1t 1s exten51vely
,documented espec1ally 1n soc1al studles textbooks (Hahn,
”Bernard Powers,‘Hunter, Groves, MacGregor & Scott 1985)
':Although the s1tuatlon has 1mproved progress toward
nonsex1st books has been slow (Sadker & Sadker).f‘

The Tltle IX Regulatlon s1gned 1nto law in 1975 by
,Pres1dent Ford made it 1llega1 to treat students dlfferently
.on. the ba51s of sex. It dld not» however, spec1f1cally
‘prohlblt the use of blased books and materlals (Sadker &
‘Sadker, 1982). Patton (1980) attrlbutes the slow progress
belng made towards removal of stereotypes in soc1al studles*
Htextbooks to the lack of a spec1f1c law forblddlng |
‘dlscrlmlnatronbln'texts,~ | ;

Sadker and Sadker (l982)“point'outlthe role of the
' -teacher in the use of 1nstructlona1 materlals Teachers can.'
choose to some degree how much they rely on textbooks They
yalso may have some ch01ce ln choos1ng‘supplemental

19



stereotyplng, select1v1ty and 1mbalan‘

(1) male centered and female centered examples that 1s
‘stories or- problems where the male character is male. T
'female, (2) males. and females in 1llustrat10ns,~(3
males” and females in various occupatlons,:and (4). m
"and female blographles (p 64) f_ju:v._ A

textsv The Sadkers sayfthat when females are om; ted”fro




pi*?_:ef_{fénted‘f '-

ituations..




e Theffifthpform:of biasvis fragmentation and isolation,f'

Thisboccursrwhen information'reiating~to.women.andh
'fminoritfes fshisolated‘frOmvthe main narrative,.Informationi

B is.addeddon‘rather'than integrated throughout the textu This N
*1solat1ng of 1nformatlon 1mp11es that the hlstory of ‘women.
'1s 1ns1gn1f1cant an 1nterest1ng dlvers1on, but not an

d 1ntegral'part oftthe.development of.soc1ety,

| The;ffnal formlof,bias‘is linouistic bias. This |
‘Tiﬁdludesfthe use of‘masculine“nouns‘and pronouns iel,

. rcaveman, forefathers, he and h1s——wh1ch leads children to

| ;form7male-1mages rather than those that 1nclude all‘people.

"dAnother aspect of thlS bias occurs in occupatlonal terms

",such as pollceman Students may not realize that these terms

o are supposed to 1nclude everyone Llngulstlc blas~also

‘occurs when women are referred to as someone s w1fe or

hpossesslon Sadker and Sadker view thlS ‘as ‘one. of the

'.Q,eas1est forms of bias to change whlle addlng that that alone

.does not remove the sex blas

rPatton (1980) offers a’ procedure that relles on

S quantltatlve analy51s uS1ng ratlos to document sex

u:stereotypes in soc1al studles textbooks He feels that a
weakness of some analy51s technlques 1s that they rely on
s1mp1e checkllsts and qualltatlve judgements He uses.four'
spec1f1c crlterla for analys1s language,’occupations,~
‘111ustratlons, and roles | - o -

- Patton states that the language crlterlon is the first

22



,occupatlons,:ls concerned wit

.1__llsted for:females‘andf492 for males ThlS ratlo

'analys1s the teacher lﬂ;student looks at the photographs,“

’diaw1ngs, and other v1suals Occupatlons are d1v1ded 1nto f;g,pgh

'7'ﬁftwo categorles Expre551ve occupatlons 1nclude nurturlng and

“ﬁserv1ce rolesj_uch as teacher, nurse, or clerk Instrumental

. ﬁféoccupatlons are thost”'ffAﬁlnclude productlon or equlpment

'"n such as constructlon worker or 1aboratory

t'chn1c1an Tota;siand ratlos axe”agaln computed Patton

OrreCtlngucareer role stereotypesl”fg'f" o

NeStates canfdevelop 1nto _:country of equal employment

opportunltles

The next crlterlon 1s 1llustrat10ns Patton relatest;;;w

”that whlle.females make up sllghtly over 50% of the

in’ soc1al studles textbooks males are deplcted



vu;fsex 1To gather thlS 1nformatlon the teacher or student'“

’7N1nklllustra 1ons more often nffemales" Thls,tﬁfi'

;contlnueslto relnforce the.1mage;of women as the subo'

kbfdec1des whether_theﬂlllustratlon dlsplays an. 1nd1v1dualf.ﬂ

-_:group If a group 1s plctured are females or males the

.7‘major1ty° Photographs are tallled separately from palntlngs,if:fjff“

'llgcartoons, and draw1ngs Ratlos are flgured for 51ngle and

'H'ffgroup 1llustratlons and the two types of Vlsuals photographs;?fffl‘

v-iand draw1ngs :

The flnal analy51s crlterlon rs that of role and 1s'fft;ffpf

ll;based on the sex of the maln characters ThlS crlterlon,;ldfi; ;yf
Hnsays Patton, allows teachers and students to 1dent1fy sexlstifnidf
':patterns in the authors 'ch01ces about whlch hypothetlcal |

friand/or real people they 1nclude 1n the text Thefv

;Pflnd1V1dual s names are entered on the analys1s sheet
‘totaled and a ratlo is computed B d ‘

Accordlng to Patton us1ng the above method to document]‘fff

T~sex role stereotypes 1s the flrst step to u51ng the «”;_Jyf”ﬁ
77mater1als in nonsex1st ways

The Counc1l on Interrac1al Books for Chlldren (n d )

inhoffersfguldellnes for analy21ng textbooks for blas They

et

ausex1st textbook as_"one that suggests to chlldren :“

7f_that thelr llfetlme optlons, capabllltles,‘and behav1ors areuh
'}deflned or llmlted by thelr sex" (p“34)‘ They,llst four i"ﬁn
*areas of textbooks to analyze for sex1sm characterlzatlon,;ghkk

"ijlanguage and termanngy, hlstorlcal background and h}k

o2a


http:group.is

illustrations LikedPatton'(1980) the COuncillsees,both

':teachers and students as. p0551ble evaluators

The first area, characterlzatlon, asks whether the

' tektbook stereotypes human traits and actiVities'along sex

lines.iThis occurS'when'traits such as passiveness for

: females and bravery for males are portrayed ThlS area also
1ncludes sex stereotyped occupations such as housew1fe,
”nurse, and teacher for females Another aspect»of

.charaCterization involves_stereotypic‘story lines which

- could include: males_aS‘problem Solvers;flack of sex

integrated activities and friendships, portraying only

nuolear family’units, girls‘having to prove themselves to he

acoepted by boys, and exclus1on of explanations of hlstoric

'?and current sexism in soc1ety Finally, characterization

‘ oasks does the author s perspective or beliefs result 1n

;characterizations‘that are stereotypic.

‘Language andlterminology once again eXamines nounsvand
nprQnouns-but'alsolads terminoloéy~andlphrésing. For‘example
a nonbiased tekt~would use equivalent constructions such as
John and Mary Smith rather than John Smith and his w1fe

iAnother thing to cons1der is if the text describes females
' 1n,terms of their appearance;,Another question.tobask is
1; whetherfthe,language use.implies that men have cOntrol overt‘
‘women,'for;examplef“CongresS'finally granted women the vote
.i in:19l9"_instead‘of‘fWomen finally won the vote‘in 1919“(p

37y
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'fyfa,dltlon, accordlng to The Counc11 on Interrac1al Books for:**f*b

“~-iiChlldren (n d ) books can 1nfluence a ch11d s attltude

;'towards another person s race, ethn1c1ty,:gender,vage orz”f[Qf'

'fsocial class The content of textbooks can alsihass1st orQ,ffi;‘ "

'fnhlbltﬁ~he development of a chlld s self esteem, values,ﬁ"

‘5‘i1ratlons, andffears Blased currlcular materlals also

'effect chlldren s academlc achlevement'and career ch01 esl RN

h_fSadker and Sadker (1982) report that students have reported BN

h“*xfchanges 1n thelr attltudes and behav1ors as a result of -

‘9m;;read1ng textbooks They say 1f books "mlsrepresent a Certflnff,'.;

ek group through dlstortlon or stereotypes":students attltudes

‘kﬂ*;and perceptlons of thls group can be affected (p 83)ﬂfﬁ

However,‘researchers have also found that nonsex1st

A3;ﬂmater1als exert agpos1t1ve 1nfluence on chlldren Sadker;a dlﬂ.d~’

CfiSadker (1982)lreport that "multlcultural and nonsex1st

'“f,readlng mater' vﬂj ave a p051t1ve effect on chlldren s

:”73att1tudes toward m1nor1ty group members and glrls and boysfﬁf_f;v |

‘kwﬂfwho demonstrat“ffonstereotyped behav1or":(p ) The AAijth>77“

‘(1992) reports that academlc achlevement for all students

: was'llnked to theluse of nonsex1st and multlcultural

vrﬂals andithat when currlculum materlals portrayed'm”“ep;_fxgﬂ

femalpsiln the world the1r contrlbutlons,,and the changlhg



roles ‘of both females and males"(p 218) . They found that
‘the use of sex- equltable materlals in schools helped
students.to develop moreaflex1ble sex role attltudes.;Scott
’and‘SChau strongly support the use“of these materials to
slmprove the learnlng experiences of all students |
..The task for the teacher is to find nonsex1st materlals

to use-for»rnstructlon. As prev1ously‘stated, teachers rely
heavilyion*textbooks.‘Will the state and{district adopted
‘tethooks”meet thevguidelines for;nonSexist,materials?

- Despite the fact that textbook publlshers have guidelines

- for produc1ng nonsex1st materlals,_not all authors follow‘
L them The»AAUW (1992) reports that researchers in 1990 found B
ldthat texts de31gned to flt Callfornla s guldellnes on gender
and race equlty for textbook adoption "showed subtle
language blas,jneglect ofvscholarshlp on  women, omlssionsvof
. women' as developers andfinltiators‘of‘eventsluand abSence of
' women from}accounts of technological developments"(p; 108).

Weitzman and Rizzo in their 1974 study on biased -

textbooks found that:textbooks were lacking and SOrely'k
needing a new_image'of women. They stated,that students
needed to learn about the history of women and "understand
the roles that thelr foremothers"'had intthe‘development of
;society. The next‘sectionVWill continue to address textbooks
v,ldand mhether the process by which'they are'adopted will be
‘__sufflcient to supply teachers With the nonsexist materials

they need.
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Accordlng to Elsner (1987) there are several reasonS'

teachers rely on textbooks He says that textbooks are tlme

°;.savers and prov1de content expertlse and sequentlal

’ organlzatlon of materlal Elsner also says they provfdeh”"

}rgbeglnnlng to end Schug, Western, and Enochs (1997) relate

use of textbooks to economlc theory U51ng pub11"

*Vfifch01ce theory as thelr model they regard soc1al studles

“ﬁﬁteachers "as 1nd1v1duals who make dec1s1ons whlle fac1ng‘""

_securlty to teachers by laylng out the tOplCS to cover from’Vﬁf“”'"

“espondlng to 1nc'nt ves,,fac1ng competltlon, andhﬁ"‘i




‘lsuch as- posters;’transparenc1es, andfworkbOOks.chhugﬁff%;y
Western,‘and Enoch stress that untll curriCulum deVelopers
"come up w1th 1nstruct10nal materlals that'are“more B
“attractlve to teachers or the reward structures in schools
vchange teachers w1ll contlnue to use the textbook as thelr
preferred approach |
| How dld textbooks come to be such a. s1gn1f1cant factor
in-Amerlca:s classrooms'> Engllsh (1980) savys that the
*Jtextbook was never meant to be the sole 1nstructlonal tool
It was orlglnally 1ntended "to prov1de a compendlum of ba51c
’knowledge"'(pn 275). Because the textbook now: is oftenvthe
'l exclu51ve readlng matter for a course for a whole year" and
«xlS often ‘the. bas1s for a teacher s lesson plans, the'ch01Ce.
”of a‘textbook becomes,as”serlous as a polltlcal or medical
: ‘decisionkanglishy 1980,p; 275) . The textbook "problem" as

: English.Calls it, is Complicated by groupsbattempting to

l‘lnfluence selectlon and content of textbooks and the fact

v'<that they prov1de con51derable proflt to publlshers

Textbook purcha51ng is a complex polltlcal proceSs. A
‘»little less’thannhalf‘the states adopt textbooks statewide
mhile*the remainder have local adoptiOn Adoption states
'adopt a llSt of perm1s51ble texts in a glven subject
y,(Engllsh 1980); A flnal selectlon process is done at the
local_level,vchoos1ng from the books adopted by-the state
‘(Wong & Loveless;‘l99l); A state adopted text generally |

. ‘means that state funds may be used to purchase the text If
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‘anel,addresses Callfornla’s

'2°7The Soc1alﬁContent R”:

'Vyfguld llnes for textbooknadoptlon reflectlng legal and po

":Q]accuracy,'educatlonal value and quallty"iln accorda cefw1t-
'*lf'the state ) currlculum frameworks
"; Throughout the rev1ew process the publlc 1s glv

'7_jopportun1t1es to comment on materlals Publlc hearlngs are’ .

'»conducted by the currlculum comm1ss1on Wthh when all‘ h
1"-'.";f-""data 1s collected makes 1ts recommendatlons to the State

‘:ijoard of Educatlon The board conducts 1ts own publ,‘

:]}7hear1ng and then dec1des Wthh materlals should be adopted":‘vw"

School dlstrlcts then go on to conduct thelr ownbu

fadoptlon processes "ylve Instructlonal

':{féfMaterlals Funds (IMF) 80% of‘wh ch.must

‘”5&>adopted materlals Flfteen percent of the remalnlngfIMF may

e be spent on llbrary/trade books and materlals that pass
" fstate soc1al content rev1ew The remalnlng 5% may be ;ﬁ,;ﬁ
’"1on any 1nstructlonal materlals, as well as. 1n serv1ce

o ftralnlng

T Honlg (1991) goes on to descrlbe how Callfornla




. Publishers submitted textbooks based on

- H s?é£&ﬁ§éé;al.ﬁ”

mﬁ@me{distplggg*ﬁ a
st ended up buying the

esources to




'ﬂﬁ;that than a whole new serles

'”Q*come forward 1n the last adoptlon w1ll have wrltten new

”Tbladequately cover women s hlstory 1n a nonsex1 tvway:abut no"3

Other publlshers who;d

hvteth There 1S a pOSSlbllltY that one of these texts w1ll R

-;ﬁvery llkely In addltlon,_lt 1s becomlng clear that the-_,1

' Whytextbook should not be the prlmary 1nstructlonal tool that a-

”lfteacher uses Tyson Bernsteln and Woodward (1986) call for,ii

m machlne They see

‘1’reform of the "great textboo oc1al

*;studles as’ an 1deal place to move away from dependence on\

vlh‘textbooks and turn to other resources 1nclud1ng documentsz o

'f.land trade books Elllott Nagel and Woodward (1985) also ‘pi‘“

];encourage soc1a1 studles teachers to develop thelr own

'”lvcurrlculum and to: supplement textbooks w1th other resource;gﬂ-ff

fsmaterlal

In order to establlsh women as hav1ng had an 1mporta”

Hi!role 1n Callfornla s hlstory the teacher w1ll need to rely‘ _:v‘u

lf?:on other resources than textbooks The flnal part of thlS

nr”rev1ew w1ll address methods for 1ntegrat1ng women s hlstory

7”1nto the ex1st1ng currlculum e ,ff‘ .

Research has shown that soc1al studles textbooks do not
‘;adequately cover women S hlstory There is a- need for



- integrating women's hi Si"tO"'rytl

5}jp£eseﬁtfa*¢ha11eﬁge

follow ;g:deflnltlon

: - fuse 1s to 1ntroduce, “to 1nsp1re, to extract
act, or to take action. To 1ntegrate is to dnc
“into the whole,mto comblne,,to connect or ‘to’ make
”ia;gavallable to all. Currlculum 1nfus1on and. 1ntegrat1ng
~;ﬂf1nvolve 1nclud1ng and 1ncorporat1ng somethlng into the
- curriculum so ‘that it becomes a- part of the whole and
ﬁ-;s appllcable to everyone (p 3)

',f"In order to effectlvely 1nfuse women s hlstory 1nto'the¢;*

[_~curr1cu1um 1t must be made an 1ntegrated part of ‘the whole




"flfwomen has also been cons1dered as an aspect Of soc1al
-7p fhlstory but Lerner flnds that v1ew1ng women malnly as |

"lﬁmembers of famllles 1s not suff1c1ent

?ft"ln the past Lerner says that "thlS is obv1oule dlfferent

ﬁf?women have functloned 1n hlstory "(p 147) The hlStO

i;Lerner relates that as the fleld of,women s hlstory_

.?ftmatured hlstorlans developed new methods of approach Theyéﬂ‘al'

*%:began to ask quest;ons about the actual experlence of wom”

;7vfrom a descrlptlon of the condltlon of women wrltten from

wthe perspectlve of male sources, and leads one to the use ofbtw

7”lwomen.syletters, dlarles,,autoblographles, and oral hlstoryvyrﬂfy

”:isftradltlonal patrlarchal hlstory She says3

"V‘women S hlstory She llStS nlneteen analytlcal questlons

‘jsourcesw“('"“153) Lerner states that womenas hlstory 1s‘notj,fﬁﬂf~f

fjust flndlng 1nformatlon about women andﬁlnsertlng 1t 1nto

hat women s R

'7ffh1story 1s'"a new vantage p01nt a stance, a way of looklng”ﬁh“ﬁﬁwﬁ

f'iat tradltlonal materlal w1th new quesxlons",:”.

“vIn Teachlng Women S Hlstory Lerner (1981) expands onN

f;the method of u51ng questlons as a means of 1ntegrat1__

‘l;de51gned to brlng women 1nto v1ew that teachers can use to»ﬂf\m*i’

"turn any tOplC 1nto a women s hlstory tOplC The fOllOWlng ﬁ}:V~V'




list includes the highlights and-the questions most
‘applicable to the elementary SChool'Curriculum:

* Where and who are the missing women?

e What did they contribute to U.S. History?

e What did women do while the men were d01ng what the
textbook tells us was important?

-How did women live? What did they do?

How was it different for women?

What was the female experience? '

What kind of paid work did ‘women do in 1ndustr1al

society?

e What was the experlence of women of different class,
races, and religious and’ ethnlc groups in terms of
the above questions.

(pp. 67-68)

Lerner csncludes by saying that teachers‘canbbring womén-
© into any textvahdvany U.S. Historyisubject by using these
QUestions.

Crocco (1997) also addresses the quéstidn of how. to
include women’s history in the existing curriculum. She uses
McIntosh's 1983 "Five Phases of Curricuiar Revision with
Regards to Gender." The five»phases are:-womahless history;
woman in history; woman as history% woman. as problem,
anomaly, or absence; woman as history; and history defined
to inciude us all. | ’ |

Phase one, womanless history, focuses on great meh such
as kings’and presidentsf_Phase two, woman in history,
includes the rafe women who hold public power,dr are
'exceptionél‘by males standards'sush és Queen Elizabethvand
Joan Qf‘Arc. Phase three, Woman és problem, anomaly} or
absence,vfocuses on women'svdéprivatisn ahd the anger they
feel as a result, and how they constitute a problem for |
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YKTetreault (1987) dlscusses changes 1n thlnklng

: male deflned hlstory, contrlbutlon hlstory,

:gf~h1stor1es of women, and hlstorles of gender




‘ ﬁFactors s ch as raCe[ ethniclt

'ngfphase seeks a;"multlfocal

s9fperspect1ve"-(p 173) and 1s characterlzed by ‘

bifsmultldlsc1pllnary thlnklng







what nonsex1st teachlng 1s about and why it is 1mportant

'~1Parents and communlty members 1nvolved 1n nonstereotyplcal,-‘f"

'#lrcareers may be 1nv1ted 1nto ‘the classroom to talk about Wl
thelr experlences |

Guldellne number flve 1slthat nonsexist teachlng 1s;a_

total process that 1nvolves all aspects of the classroom
"lenv1ronment_1nclud1ng: the phys1cal layout and organlzatlon.

lof-the room, Verbal and nonverbal classroom language, |
selectlon and use of materlals, and developmentxof-lessons,:
dunlts,,and learnlng centers,

Nonsexist teaohing is-good”teaohing,vis guidellne
ynumber‘six;'The'Sadkers state‘that‘some qualities that
:characterlze good teachlng and are essentlal for effectlvet

. nonsex1st teachlng 1nclude venthus;asm, humor, creat1v1ty,
‘patlence, careful plann;ng,_flexlbility,kandvresbect:for‘
’diverse student opinlons |

The seventh gu1dellne states ‘that nonsex1st teachlng
must include both the affectlve and cognltlve domalns
Students need to.examine not_only 1deas but attltudesvand
feelings as well. :

Finally, nonsexiStdteachingtis.active and affirmative;J
Nonsexist teaohing is‘fanﬁaotiye and'intentionalfbrooess”of

| lncorporating‘into daily instruotion those‘books,
‘audlov1sual materlals, discussions,‘researChvprojeots, field
trlps, enr;chment actlvities, learning‘Centers,'and lesson.

plans,and units thatlteach,girls and boys about changing
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:’d and how, ) to the 1nteract .




In FPedagogles for the Gender Balanced Classroom" Mahersf"

(1985) descrlbes the components of an 1nteract1ve pedagogy

'f: Wthh 1ntegrates student experlences and contrlbutlons
».the subject matter, just as the subject matter 1tself

j1ntegrates the new materlal on women"(p 49)5 Maher states

Af‘that such a pedagogy draws upon the theoretlcal tradltlon of7_f

‘Paulo Frlere (1970) who p01nted out how school currlcula |

"Kenforces a domlnant 1deology as representlng unlversalutruthﬂﬁﬁkf*“a

‘~and dlscussed pedagoglcal means of empowerlng the oppr"ssedﬂfutvi

'ff;xthrough maklng legltlmate the1r perspectlves of the world

:”H;lof Women s Studles to these alternatlve pedagoglcal

375nMaher says that 1nteract1ve pedagogy has four dlstlnct

‘:yfeatures Flrst .1t uses students experlences as the so

'_and mountlng a crlthue of the domlnant 1deology from that

ffstance"(p 49) Maher addresses the potentlal contrlbutlons ftffs

' fpapproaches

Maher says that the goal of 1nteract1ve pedagogy 1sffor;f;'

"students to relate the subject matter to thelr own llvesgﬁ'ﬁi w

'7fof questlons and examples Second the experlences are sed

-ldlnductlvely 1n the classroom for solv1ng common problemsyand":*

vﬂjconstructlng common meanlngs_ Thlrd the experlences areﬂ

”gf“element Flnally, classrooms are organlzed "democratlcall.

“,states that "the ultlmate goal 1s the creatlon of shared

iffrecognlzed as hav1ng a subjectlve aS°mell as personal

“*jand cooperatlvely" w1th the teacher as” a fac111tator aMaherfp“”’

“hmeanlngs through collectlve problem solv1ng rather than the




"’1mpo§1t1§n of axs1ngle rlght answer“(pv fi);kﬁ}hb
Maher goes on to say that 1n order to practlcefh/??f'
‘°lnteract1ve pedagogy teachers w1ll have to move away from ]7~””
emphas121ng the loglcal and ratlonal seeklng a unlversal ;,.
hﬁirlght answer, and competltlon‘ Instead more relatlonal |
iftralts need to be emphas1zed Teachers need to e11c1t the'f;fff~'”
lpersonal thoughts and feellngs of students and bulld a o
‘f7cooperat1ve atmosphere 1n the classroom | . |
Maher takes 1nto account Plaget s, cognltlve theory 1n;

sﬂ her dlscuss1on of gatherlng students thoughts and oplnlonsi:@,

“Elementary school chlldren who are at the concrete f:""

‘"v:operatlons stage w1ll not have the personal 1ns1ghts of an:a]ﬁvf3”

5adolescent 1n Plaget s formal operatlons Maher says that‘?*ef"'

jelementary chlldren ‘are however certalnly capable of

l;dlscuss1ng and wrltlng about thelr 1nterests and

f;orlentatlons Maher encourages the use of 1nduct1ve

fjdlscuss1ons at all levels to expose students to a varlety of

"‘Vperspectlves on a glven toplc Maher concludes by saylng

that a pedagogy for women nourlshes "personal
*fexpre551veness,vcooperatlon,,lntegratlon of knowledge w1th ij

‘:valueifeelings, and 1nterpersonally connected rather than

'5ﬂfseparated mode of learnlng"(P >3)?

Streltmatter (1994) focuses on three areas that

- fac1lltate gender equltable teachlng language,‘cooperatlve

’-kjact1v1t1es, and organlzatlon Teachers can be careful not to

'fuse the gender blased language descrlbed earller 1n thlS flf'*‘







9program 5001al 1nqu1ry

Concept attalnment role playlng;fgtp”' ;

advance organlzer, and'soc1a1 31mulatlon

The“soc1al 1nqu1ry st ategy focuses on soc1eta1 1ssues_ajff"

;ﬂ;:and proﬂlems and encourages students to draw conclus1ons or'}?

‘*:acome up w1th solutlons In concept attalnment students:use

'ﬂfilnductlve thlnklng processes to acqulre conceptsfgl"pb

;role playlng students act out problem s1tuatlons

: ;dlSCUSS the enactments‘ The advance organlzer 1s a strategy‘;;,a*v

hufjto help itudents understand new 1nformatlon morefl;

f;QFinally,bthe soc1al s1mulatlon strategy helps students to F;Lfﬂﬂ=5

-1vely part1c1pate and analyze a soc1al process

u;and Wllen state these strategles can be used to create:

“’;lessons that w1ll»enhance't e "student s ablllty to thlnkgft?mw

fcrltlcally and creatlvely about the roles of men and

?women"(p 169)

‘TTIn addltlon to theﬁstra'lg(es llsted above other
;strategles that emphas ze 1:th1nk1ng are;

”Lipreferable,to the lecture, dlscuss1on,j) "'fﬂand rev1ew

| VE“fformat The teacher‘w111 want to make the study of;_

‘ = regardless of sex, or ethnlc background A close
‘¢exam1nat10n of 11terature in he,context of soc1al
. _studies will deepen and extend a student’s’ f ' ; P
{understandlng of people and fhe soc'etal contexts whlch;j&w;”*
fshape them ( 53) ; - 2 o

The goal of provdngtudnt with a nonsexist, |




ha.nonstereotyplcal soc1al studres currlculum that 1ntegrafes'
;fiwomen s hlstory 1s a formldable.one It w1ll take -
'fcons1derable effort on the part of the teacher to gathebk{;df
flveva1uate materlals and plan nonsex1st lessons that
?3effect1vely teach students about Callfornla women:

- However, the efforts w1ll not go unrewarded As Lothrop

: }}(1989) says "By resculng women E lost hlstory, students

"f‘status in Wthh they llved Students w1ll begln to see that

asplratlons can be enrlChed by nerY found role models“(pfgffil
,f[ij) By studylng the llves of women students w1ll be able tOffd

nexamlne and apprec1ate thelr own opportunltles Students

'ffw1ll learn about women = economlc and cultural contrlbutlonsgf

"and be able to draw 1nferences about the condltlons and

‘xiﬁalthough the1r soc1al studles book does not say so, the,%

:f»llves of women do matter

"'fConclu51on

: Teachers need to convey to thelr students botl.male_and_?fzf;lf

fvfemale a sense of the 1mportance of women s contrlbutlons to”_;,f

’“f:callfornla s hlstorY Women dld more than glve blrth to

3dfamous men Teachers need to celebrate not only famousf””

‘lvyﬂ_{women,ab\t.those not so famous women who tended the flres

bsﬁ“fand stltched the qullts They need to 1nclude act1v1t1es andfj}ff

k *fhlstory come allve Teachers need to prov1de students w1th

”Zvdlscus51on, role playlng,.and dramatlzatlon to make women s S

;f}resources that explore women s roles and contrlbutlons No e

Vﬁychlld should leave school w1th the notlon that only




Vlfpresidentsfandfwar""argw;mpoftan "gpﬁasgLopnﬁopr

‘”5(1989)says

__53fPerhaps above all else,,bzi"" g
“f:rlghtful place in the Callfornla._}l
~o o lead Students to. explore ‘a more balanced and hone
;arepresentatlon of their’ herltage and encourage ‘them t
-~ shape, within- themselves, a gender ‘qual’v1s1on (o}
"‘f:Callfornla s tomorrow (p 13) : i




”Flgto supplement the 4th grade soc1al studles textbook; Thi

'*iftextbook

733prov1de teachers w1th a llst of resources on women s hlSt Ty

fj~f1nal goal is to prov1de boys and glrls access to ther

ifhlstory of Callfornla s women thatlls'm1s51ng from thelr

There are several llmltatlons to thlS prOJec

”‘.flrst concerns the grade level the resource book wasa~“157

'”7ide51gned for The resource corresponds w1th the 4th gradehﬁfﬂﬁ”?f”"

Zthlstory soc1al sc1ence currlculum for Callfornla, although

B ,teachers at other grade levels may flnd lessons that are ;f;ﬁij”‘“V

a}tipadapted or sllghtly modlfled to flt the needsvof 1nd1v1dual

v”fwstudents_;_#r:QV

"appllcable to the1r grade level Some lessons may need to be\ib

The second 11m1tat10n is that thlS resource:ls not‘w°"”
vlfmeant to be used 1n 1solat10n As stated 1n the rev1ew of,
ulllterature,,nonsex1st teachlng should be 1ntegrated dally,;fff)f

"?and ong01ng

A thlrd llmltatlon of the prOJect 1s that due to thelrff‘V SN

'ﬁ,lngralned attltudes about women and about what 1s cons1dere'f




l*reall history, many teachers w1ll not see the‘need to

' ;ntegrate women s hlstory | |

. Flnally, teachers may not have the proper resources to
'l fully 1mplement thls pro;ect They may also feel they lack
':the proper knowledge, or the addltlonal support necessary to[

:1mplement thlS change in thelr classrooms o




fcurrlcular area A detalle descrlptlon ovfthe act1v1ty

lualng a llSt of necessary materlals,‘d1r“ct10ns)7and any

‘Varla 1ons w1ll be 1nc1uded H w 




Each sectlon w1ll contaln a llSt offaddltlonal

*’tresources for teachers and student use and at 1east one

nffdeveloped In addltlon, a questlonnalre w1ll be

.}rusefulness,veffectlveness, and ease of 1mplementat1
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1s a teacher resourceﬁb_okn

iﬁfﬂ'whlch focuses on the roles women have played 1n Callfornla sgﬁfffhaf

L“fhlstory Spec1f1cally, thls book prov1des aCthltlesmthat 5

‘lY{;examlne°the roles women have played 1n the growth ofb he

presented 1ni

The sectlons;

and ranch”s,”

Although



grade Social Studiés curriculum, all activities can be
adapted to ﬁeet needs at other'grade levels.

The folloWing components_are provided for teacher and
student use: |

Overview: The overview forms the intfoduction to each
- chapter and highlight important informatioh rélativs'to,the
- chapter-mostly historical information. This information is

provided for both students and teachers.

PurDOSe and Curriculum Area: Purposes are given for
each activity as well as all of the related curficulum‘
areas. | |

Background: Each activityvcontains background
information that sets the scene for the activity that
follows. Teachers and students are provided with specific
insights that help them to focus on the particular time

period or activity.

‘Materials and Directions:'ForﬂéaCh activity all of the.
' necessary materials are listed as well as a set of compiete:
.directions for completing the activity. Minor adjustments |
may bé‘necessary in order to meet individual needs and

availability of resources.

Additional Resources and Literature Links: Each chapter
“will conclude with a list of additional resources including.

related children’s literature.
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'CHAPTER ONE: INTRODUCTION

Qverview ‘

. Tradltlonally, the study of Californiavhistory"haslb
focused on those famous people and 1mportant events that
| shaped thezgrowth‘of the.state. For the most part thlS study
has'centered on the lives of'men and~events such as wars and
the Gold Rush that occurred in the world of men. Women s ~S
lives have been marglnallzed or entlrely omltted from the
history that is taught in Callfornla s classrooms One of
the reasons for the exclus1on is that women'’s hlstory is
more dlfflcult to access Much of women’s hlstory was neveri
‘recorded and the rest lles in such varled documentatlon:as
folk songs, recipe books, letters, and diaries. Another
dreason that Women'are missing lies‘in the'biases that existv
in 1nterpret1ng hlstory Women are often excluded based'on
what is v1ewed as 1mportant When women are left out all
students are denied access to role models and to a full andh

~_accurate account of Callfornla s hlstory
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,3pronouns llmlt the 1mages we form when we read or hea,
- words, When we speak of forefathers ' women are left out
“,the term pollceman or flreman 1s used people‘may not.

rrﬂaterlel‘
12‘sheets




'example-people'or hﬁmanity4and mail carrier.
7. Have students share their lists with the class.

.,8.'Post lists;and add‘to thém_throughout the year. h
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- Activity: Examln%tlon of Textbooks
‘*Pu;pose‘ —to examlne textbooks for sex b1as

Currlculum Area Soc1al Studles, Language Arts

:‘Background Thls'lesson was adapted from a model of soc1al.
"1nqu1ry in. Teachlng Strategles for ‘the- Soc1al Studies by
- James Banks. It’'s aim is twofold. One is to work in the
‘1nqu1ry model. and second to ‘help students to begin to

‘examine their textbooks with a; crltlcal eye. This is an
extensive prOJect and will evolve over several ‘weeks or -

’ throughout the year :

|
Materlals ;”'
chart paper’ ! o

'social studies. textbooks‘ RN
resources 1i.e. blographles,’pictures

f>Directions:> v
Day 1 '

1. Divide the class 1nto small groups. Ask each group to
skim or read quickly through one unit in their social
studies textbook‘ Have each: group list all the people who
are named 1n thelr unit.

2. Have each group share thelr llSt as ‘you wrlte them on the
board. Ask students to describe different ways. ‘of grouping
the persons llsted One possible grouping will be according
~to sex. List people by name and sex. Students will observe -
“that the list of men is much longer than that of women. -

3. Pose - the follow1ng questlons

"Why do you thlnk more men are. 1ncluded in our hlstory
textbooks than women?" -
"What kinds of thlngs do people do who are written about°“
‘"What women might have been included but were not?"

_"Who do you thlnk writes the books, men or women’“

4. Introduce the concept of wrltten hlstory what is recorded‘
“and. passed down- but not necessarlly what happened

-5. Have students formulate questlons they may have;for*
example-how are textbooks written etc. Record their
questlons on chart paper . 1 =

6. Tell students that they will find answers to some of

these questions and that the main ‘question is' "Why are more
men than.women included in our history books?" ‘

63


http:Teach.no
http:model.of

L ‘;;,f;Day 2 .

' *:dz Read several short selec

VSRdevelopment of Callfornla

"“;are mentioned in thelr hlstory book. Gather many 1deas -and

‘f?)f—They re not mentloned because only a few dld somethlng
~ important. d '

- - books didn’t tell about it.

1‘-Day 3 and Beyond

’f3¢ Ask students why they thlnk so'many more men than‘womenﬁb
d;ask students to be prepared to support th‘1r reasons

’74 Record the student hypotheses on chart paper Ex
=They did. 1mportant thlngs but the people who wrotegthe

.Q“S ‘Ask students where and how they could flnd 1nformat10n
“about the problem of. there being so few women in thelr :
fhlstory book Record on chart paper :

':f~l Have students form cooperatlve groups based on the
’,hypothe51s they would llke to test ‘ . SRR .

‘pf,2 Inform students that they w1ll gather and present

‘information that’ ‘tests the. hypothes1s For example,vstudents;f*V
“could gather and presents plctures and biographies to. test
whether women dld anything ‘important. Students could

7L’research and dramatlze the role of. women’ in one or more ]m5M

historical perlods Students. should use, and teachers should?j_“ .
make avallable, numerous resources : SR SO . DEN

"f3; Allow students adequate tlme to research and prepare t“”mﬁ'_rg
their: presentatlons ‘After the- presentatlons ‘discuss whether‘L‘=-“
the hypotheses were accurate. and whether the orlglnal k

bwquuestlon "Why are there so few women in our history bookR'”

'*[was answered. Record ‘the conclu31ons and: generallzatlons
students made as a result of thelr research L

4. Invite students to contlnue the 1nvest1gat1ve processlﬁy'”
"jthroughout the year by sharlng news 1tems and other TR
resources they flnd & ‘ . s e




'Addltlonal Resour es:

(1980) Bovs and.q1rls’toqether fNonSex1st

f{Florlda Learning Publlcatlons'
'varlety of 1essons sultable for

;'Natlonal Women s. Hlstory PrOJect
' : i 773 Bell Road
Wlndsor, CA" 95492
_;.(707) 838 6000]“'
 www.nwhp.org
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o CHAPTER TWO THE NATIVEAMERICANS R SN

5’Overv1ew'
Callfornla s flrst 1nhab1tants were Natlve Amerlcans

“d1v1ded 1nto over a hundred dlverse trlbes Callfornla s

dIndlan groups traded w1th each other and seldom fought

‘dWomen part1c1pated w1th men 1n flndlng food for thelr
.“trlbes Men were usually respons1ble for huntlng and f1sh1ng]f‘
:f:iwhlle the women gathered acorns, nuts, seeds, roots,. fdh?

”'berrles Women were also respons1ble for storlng,vahw."

'”;:proces51ng,'and preparlng the food Many trlbes were

horganlzed by a system where 1nher1tance and descent werev
,ftraced by the female llne In addltlon, ‘some women had
’hlmportant pos1tlons 1n the trlbe such as splrltual and
‘polltlcal leadershlp, shaman, and even trlbal chlef Women‘
'-V;were also recognlzed for thelr skllls in. danc1ng,_51ng1ng, ff
gand crafts such as- basketry The way of llfe of the natlve.w
3r’Ca11forn1ans changed dramatlcally w1th the Spanlsh and then B

ﬂAmerlcan occupatlon of Callfornla The natlve people were

yhfpushed out of thelr lands and many dled from dlsease and

’ffffrom belng murdered by the 1nvaders In 1900 only a small

”vremnant of what had been a thr1v1ng populatlon remalned



'Act1v1tx Nut d1ce Game

: Pu;p se: —to 1ntroduce students to a game played by Natlve"

fﬁ7>Amer1can women 1n Callfornla

.~ played including the cat’s cradle string game and dice ‘
~ games. Dice were made from shells, bones,‘stlcks or whateveuarﬁgmw

'ICurrlculum Area Soc1al Studles,‘P E

Background Natlve Amerlcan women loved to play games Thef:fﬂlfff
o games they played were’ relatlvely 51mple and’ usually fell R

“into two categorles games of chance and- contests of . ,
“dexterity. Many games involved the use of ‘a ball 1usually ,
made from a hide stuffed with animal hair or grass ‘Almost -

every group . ‘of Native American: women played a game 51m11arffff"'“

“to shinny or ‘hockey. Other, less ‘active, . .games were also

‘“was available. The follow1ng game was. popular among
Callfornla Natlve Amerlcan women .

’Materlals
’walnuts,'about 3 : RN
200 small stlcks or bones:wmg

”::fbasket

fL‘Dlrectlons ,”

"3*ﬁf1 Ask students 1f they 11ke to play games Dlscuss some ofi

 the games they play 1nclud1ng the rules and the materlals"y'*
used » S . : ) _ R

>2 Share background 1nformatlon w1th students |

'3; Have students work w1th a partner to ready the materlalS'vu':

'ffor the game

-,y4r,F1rst students should open and empty the walnuts

"7f5.:Gather small SthkS or cut larger ones- to approx1mately

uﬂgﬂ 1n length Toothplcks could also be used

‘k{yG;QPlace materlals in - basket

7ff7f7Play the Game— Use flve half walnut shells Shake the

ft[shells in your hands and toss onto playlng surface Three’

" “shells up or three shells down gives the. thrower 2 p01nts -
. If all shells land on one side 3 points are earned Playerljg
"~ . takes a stick or bone for every p01nt made The game 1s overf"

e[a‘when all the SthkS are used up.

8. Dlscuss w1th students other types of games Natlve f~“”
*[Amerlcan women played ' . . -




9. Have students work with a partner to create a game a
Callfornla woman could have played
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».if}Natlve Amerlcan woman Thls act1v1ty w1ll work best‘
.‘chfocus on: the llves of women in a. spec1f1c trlbe ‘you ar
L studylng, but you may also address Callfornla s Natlve

"fftjdally llves of" women before beglnnlng thlS act1v1ty
' “have not: already gathered enough 1nformat10n from the
:@ﬁreadlngs, v1deos,retc they have encountered §

_fMaterlals e T A
12t x 18" whlte constructlon paper i
" pencils or. pens . o PR A
“;”crayons, markers,‘or colored penc1ls :'»'UQ~Z3

v;y[lerectlons

,ftjl Dlscuss w1th students some of thelr day to day
K act1v1t1es SR i : v

‘,f'2 Tell students that today they are g01ng to talk about he
f:*dally llves of Natlve Amerlcan women 1n Callfornla. ng ago

3. Ask students to descrlbe the dally act1v1t1es of; he ‘
_‘women of the tribe you are. studylng List on board. These SR

omays 1nclude such’ act1v1t1es as gatherlng berrles,_grlndlng'“{j**“
;facorns, and weav1ng baskets ' SR BRI : o

*Hexample,vstudents would make ‘an.. 1llustratlon show1ng, omen?
‘weaving baskets. Underneath they would say "The Miwok women
. weave. baskets u lng tall grasses’gathered from the banks of
*the rlver.un“-~" : LT

fgﬂﬁ;'Have students share thelr story boards

. ';v7g Dlsplay story ‘boards on a. bulletlnyboard underneath the
"3,head1ng "What are the women d01ng°"‘55~, _ R R



g I.Act"img ‘-

Maklng‘a;baske

vf_;Pu;Qose w—to weave”afbasketf,fmllar to. those woven by"
P Callfornla s_Nat;ve Amerlcan women S e

ihrCurrlculum Area Soc1al'Stud1es,,Art

‘ﬂuBackground Natlve Amerlcan women d1d not have many~< R
j;opportunltles for: self express1on ‘Most. of ‘her daily. work;jf
was. about survival. She cooked- ‘what was: avallable at. the "
time. Her ‘home and ‘it’ s furnlshlngs, as well as her S
.clothlng,,were nearly 1dent1cal to. those of the other ‘women -

Vkrln her village. Produc1ng crafts allowed the Native. Amerlcany[lf”

uwoman to express her artistic talents ‘and creativity. Crafts}o“d'
Lowere usually limited to decorating” 1tems ‘for practlcal use: -
~such-as” maklng baskets ‘Almost” all trlbes ‘considered basket

‘ f,maklng to be women's: work ‘California. was . ‘home ‘to .some of

the best basket: makers Girls learned ‘to make baskets from et
‘watching their mothers -and grandmothers Baskets .came in all'
~shapes and sizes and were used for numerous household ‘needs,

:'h-even for- holdlng water Although making a basket ‘was a slow,fd'
" tedious ‘process that requlred many hours of ‘work the women‘”

- found pleasure- and pride in’ maklng baskets. The follow1ng
-style of. basket was made by the women of the Chumash tribe

who coiled willow. twigs and’ dried grasses and bound them ]_
together with thin plant. threads They then llned them w1th
‘w“pltCh to make them watertlght R . G,

Materlals

“raffla

‘ sc1ssorsb ol ‘ NS _
s a large eyed blunt needle;,”‘
"'Dlrectlons e
1. Share background 1nformatlon w1th students and 1f‘15~
‘possible actual Natlve Amerlcan baskets or plctures of
.baskets RS : : :

2. DlStuss the work that the women dld before they even g

o started the basket gatherlng materlals etc

”1;3 Have students place 8 strands of raffla together 1nto a'c“
‘bunch that is even at one end. Tie ‘them together at that: end
with a dlfferent strand of raffla Thread_thls strand,onto_‘

i‘jthe needle

4. C01l the raffla tlghtly Sew two c01ls together by

- bringing the: threaded strand over the top of the outside o
_“coil then down. through the 1n51de coil. Contlnue to. c01l and

P StltCh the raffla about every Y 1nch Remember to pull the_f
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thread tight.

5. To add another bunch of raffia cover about two inches of
the old bunch with the new and coil them together. To
lengthen the sewing strand tie the strands together with a

knot or work a few inches with the old and new strand .
together, '

6. When the base is about 3 to 4 inches across, stack the
next coil on top of the previous coil. Continue to build up
the sides of the basket until they are about 3 inches high.

7. To finish cut the bunched raffia at an angle and sew down
‘the ends. : o ’ .

8.-Désigns:can be added with marker or paint, or by using
colored raffia stitched to the'outside of the basket. -
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;ﬁrhlstory o
Looo=tor develop students communlcatlon sklllS'f
‘}L—to prov1de a. role model for students f“jg

{f'Currlculum Area Soc1al Studles, Language Artsw“w

vﬂj'Background Sarah Wlnnemuccaifz 1 :
‘l"Palute Indlan trlbe when the Gold Rush began As a woman she;

o Sarah Wlnnemucca by F T Morrow S T :
- ‘Women as Members of Communltles avallable from the Natlona”
' Women's History PrOJect (see Introductlon resourcesﬁ TR
nﬂ[(optlonal)Callfornla Gold: Stories of- Two Women - a: 1lm whlch'
/.. about the lives of two ‘women - a white. settler and»Sarah
‘*[qlwlnnemucca ThlS fllm 1s available from . e
B I ~Barr Films. 4
: 3490 E. Foothlll Blvd
SR 'ﬁ-;fP 0. ‘Box 5667 - P
“Easadena, CA 91107 (213) 681 6987

‘TDirections?

-‘l Read to, orznave students read Sarah Wlnnemucca by :
Morrow. An alternative ‘would be to read or distribute the
\-Lfiblography of ~Sarah’ Wlnnemucca in the. Women as Members of -

= 3»Commun1t1es book ThlS blography 1s only a few pages long

”]l2 Dlscuss Sarah Wlnnemuccals llfe and achlevements Telln
students they will. work in- groups to role play a . scene
i”:J,‘Sarah Wlnnemucca’s llfe;:-v.. ERE RN RIS

| ;Go over'role
1fthem‘tofset the
‘4 Allow g oups

.,-,ﬂHave student
a[for the class




Additional Resources

Niethammer, C. (1977). Dauqhters of the earth. New York

' Touchstone. Although it 'is for mature readers,.thls
‘book prov1des a wealth of 1nformatlon on Natlve T
American women . :

Penner,'L R. (1994) A Native Amerlcan feast New York
Macmillan Publishing Company. ThlS book examines: the
cooklng practlces of Natlve Amerlcans and 1ncludes many
rec1pes . _ v

Literature Link‘

O0'Dell, S. (1960) . Island of the Blue Dolphlns New York )
Dell Publishing. This Newbery Medal" winning chlldren s
novel tells the story of Karana, a native Californian,
who survives: alone on her 1sland home for over . 18 '
years : » :




CHAPTER THREE: THE SPANISH-MEXICAN ERA

Overview

In 1769, the Spanish began to colonize California;'Theyv
developed missions in‘order to bring Christianity to the
Indians, presidios, or forts, in oraer to guard the missions
and protect against invaéion, and also pueblos, or towns.:
Indian women were faced with intruders who wanted to change.
their culture and use their labor. While the Indian women
were able to learn new skills such as spinning, weaving, and
making butter and cheese, they were faced with disease‘and
loss of their lands and freedom. The Spanish women who
entered California came as the wives of soldiers or
settlers. Some widowed women were able to find work at the
missions managing the kitchens and helping to instruct the
Indians.

The missions were secularized by the Mexican government
in 1833 and the lands were apportioned out to private owners
who were the first to be called Californians, or
Californios. The large ranchos were the center of economic
life until the gold rush days. Although at least four
percent of ranchos were owned by women rancheras, most were
owned by men rancheros. The wives and daughters of these
owners had some freedoms including riding horseback and
wearing comfortable clothes. Much of the work on the rancho
.was‘done by Indian laborers and sometimes young girls‘were‘
taken from orphanages in Mexico to work as serﬁants.
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The Callfornlos began to lose hold of thelr 1ands as

‘1h; Amerlcan settlers began to arrlve In 1846 ’w1th the 51gn1ngf;f.'“*‘

of the Treaty of Guadalupe Hldalgo,_Callfornla became a fu'

terrltory of the Unlted States Wlth the 1ncrease 1n

populatlon brought on by the Gold Rush Callfornlans wrote a 7{{&~

dconstltutlon Callfornla was granted statehood 1n 1850



‘Q;Act1v1tx Weav1ng on a Cardboard Loom
' Pu;pose —to learn a Sklll performed by mission women
CUrriculum Area: Soc1al Studles, Art

,fBackground Many Natlve Amerlcans came to live on the
‘missions started by Father Serra. Their work allowed the
missions to grow. The Native Americans did all of the -

_phy81ca1 work at the m1ss1on including various crafts. The
';padres superv1sed the work. Native Americans learned how to
‘care for cattle, sheep, and chickens. From the sheep came

- wool which the women spun and wove 1nto blankets or cloth
‘”us1ng large. looms :

Materlals B
9" x 12" cardboard
ruler and pencil
thin strong. strlng
scissors

’yarn,

’Note You may want ‘to prepare the looms ahead of time. LoomS'
may be used more than one time.

. Dlrectlons:

1. Discuss the work done by women in the missions and the
process of turnlng sheep wool 1nto thread

2. Prepare looms Measure and: mark a %" ‘border on each 9f,_
"edge of the piece of cardboard. Place a mark every %": Make
SlltS on the % inch marks,.V"‘deep

3. Tie a*knot in one end of the string and slide under the
first %" slit. Bring string across the loom and slide
’through,%“'sl;t directly across. Loop under and slip up
through the %" slit next to it. Continue to last slit and
knot end of strlng : s : '

4. Tie yarn on to top- strlng Weave 1n and out across the
‘w1dth of the loom with yarn. Tie on each new plece to change‘
,pcolors ‘and make a strlped pattern

5. To finish cut the loops of - strlng and tie two

side-by-side strlngs ‘together 1n a knot. Do this to all
strings.

76



- Activity: Maklng Flour Tortlllas
_Pu;pose: -to partake in an act1v1ty of m1551on women
F‘Curriculum Area: Soc1al‘Stud1esL Math

- Background: Cooking in both the missions and later on at the
~ ranchos was largely based on Mexican cooking, a mixture of"
the cuisines of Spain and Native Mexico. While the upper = =
hierarchy of the missions had more extravagant fare, the
Native American worker-neophytes ate mostly tortillas, atole
(a thin corn gruel), posole‘(homlny), and beef. On the )
ranchos where cattle ra1s1ng was the primary activity, beef
~ was the basis of the cuisine served. The basic ingredients
-and cooklng techniques were the same as those used durlng
~the mission period. While corn tortillas were common ‘
throughout Mexico, flour tortillas were developed in the

Northern territories that included California. Still popular,]_

today, these tortlllas may be eaten plain or wrapped around -
fllllngs o

- Materials: : : L

- wax paper or wooden boards

" bowls ' S
measuring spoons.

- measuring cups = '
electric grlddle ox sklllet

rolllng plns :

Ingredients:
4% cups flour .
2 tbs. baking powder
- 1 tsp. salt or to taste - ‘ ,
3 tbs SOlld vegetable shortenlng
Dlrectlons

1. Put flour in a big bowl Add salt baklng powder, and |
vegetable shortenlng ’ ,

2. Mlx 1ngred1ents to dlstrlbute evenly
“3; Add water slowly and knead dough into a smooth ball

4. Plnch out little balls of dough.' Place on cuttlng board,
or wax paper that has ‘been dusted with flour. :

| 5, Roll‘out dough to'form a flat circle.

" . 6. Bake tortlllas on a moderately hot griddle. When air
bubbles form turn and cook other side. When second side is
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cooked and‘separates from the‘griddle; turn and finish
cooking first side. ' o

7. Roll up and eat.
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'5Tf;Act1v1tx Make.a D1"

'tfjhfPu;p :t,—to make a three
“;,l';$~“};rancho llf i

_‘f:ygggkg;gggg Aftervlearnlng about Mlss10n and/orERa;
. students can make a scerie fro = life of | y “du
- those days Try to prov1de students w1th resources‘
’;fthe clothlng and roles of‘womenlwv-v ke ; ‘

_ gMaterlals
. -_Shoe boxes '. : . . L - . ‘
”lconstructlon paperf wrapp1ng~paper, collage scraps'
'~ sand,- clay, sponges . ‘ : v R RS
~scissors.
7p,glue ‘

1D1rect10ns

-,?2"-1 WOrklng w1th a partner have students choose
?;ywould llke to show i ‘ ,

R Us1ng a shoe box and varlous materlals have-students
“k}construct thelr scene in 3-D: Students can fold tabs. on
,_fpaper flgures to. make ‘them stand Bushes*and treeS“can b
'?wﬁmade from sponges pai ted“ it

. Have them descri
e .“the scene thelr dlorama shows‘and tell what mater al
”_;;used to create thelrﬁ RN : EFTE

:5 Have students role play orvdramatlze thelr sc
'brlng 1t to llfe Wl B E




:,iBlography Bernarda Rulz

Pu;pose '—to show that women played 1mportant roles 1n e
Vuhl hlstory,,, L BRI
'r-—to prov1de a role model for studentS'"_V R I S
' s—to develop students .communlcatlon skllls ”w{#f7 i

'3Curr1cu1um Area Soc1al Studles, Language Arts

‘1£7Background Bernarda RUlZ (1802 1886) was the daughter of a.ﬁ_&
~~ Spanish soldier as well as one of the first ‘settlers to- comeﬂ,
. to California. She played an important role in negotlatlng L
" the treaty that brought an end of. the Mex1can—Amer1can Waxr. = .
.~ Although Bernarda Ruiz is mentioned as someone to be studled'_,rpﬂ'
in the. Callfornla State Hlstory/Soc1al Science standards,,
“information on her is not easy to find. Tt may be helpful. to

o dlscuss this with students ‘and question. why it is’ dlfflcult o
tol find information on her: ‘Have students investigate

v'"’sources, 1nclud1ng the Internet to see what they can- flnd

. Materlals : :
"Callfornla Women Act1v1t1es Gulde Klndergarten throuqh
‘Grade Twelve by M. McLean avallable from the National -
‘*Women s Hlstory PrOJect or the Callfornla State Department
 of| Education o o
B Old Spanlsh Santa Barbara by Walker Tompklns o

"Dlrectlons

‘-1‘vShare blographlcal 1nformat10n w1th students found 1nf‘* :
California Women and Q01d Spanish Santa Barbara. Discuss with-
students other ‘sources for 1nformatlon Have students,wOrk*.

in. groups to gather more 1nformatlon : E TS L TR

’DlSCUSS the llfe and achlevements of Bernarda Rulz o

"3 IHave students work in palrs to prepare an. 1nterv1ew for ar

”*fnj"Lﬂves ‘of Famous Women" television show. One student 1s theﬂ‘_?f”

"glnterv1ewer and the other 1s Bernarda RUlZ

"f4 Allow students to share thelr 1nterv1ews w1th thelr

‘~g’classmates



V?Addltlonal Resources{

Kuska,ﬁG & Llnse,jf (198§)x ive aga 105 ekl n past.
S Larkspur, CA: Arts’ Books ‘An- excellent teacher and
student resource that contalns many hands -on

act1v1t1es

'fWestrldge Young,erters Workshop (1996) Klds ezplore :

e - His; ~h ‘ Sante Fe, NM: John Mulr;

en by klds, this
cipes, and

hlstorlcal 1nformatlon

w”h]therature Llnks

l,O Dell 5. (1976) Zla ‘Boston ?Houghton leflln ThlS sequelffﬁ”};
. to Island. of the Blue Dolphins tells the story of Zia =
.. “who is caught between two worlds: that of ‘her people B LR
‘.ﬁand her Aunt Karana, and her llfe at the Santa larbara JERTE

_.*York ‘Henry Zs Walck Pasquala is® the story of a native =
-~ Californi; ~g1rl llVlng at the mission. Although it does?“
an of showing mission llfe, teachers should be
;jaware that it portrays. the mission padres as kind ,
_fcare takers and»does not" reveal the - complete reallty of_
4gm1s51on llfe f r;natlve Callfornlans : SR e

”Tng Brlen, E F. 0(1991) Anlta of Rancho del Mar . Flthlan',“
e Press. Thls novel tells the story of twelve year old Rt
Anlta and is rlch in both. cultural and hlStOrlC detall
B of rancho llfe 1n the 1830s : : :




CHAPTER FOUR: THE GROWTH OF A STATE

"Qverviewv’

': The dlscovery of gold 1n Callfornla 1n 1848 1gn1ted a-"~‘

}mass mlgratlon of settlers and gold seekers travellng to

acallfornla By 1857 women made up flfty Percent of SOme‘fh“”

f‘swagon tralns travellng west Women on the trall were faced R

g:,w1th dlsease and acc1dents as well as the task of cooklng:

.and carlng for chlldren 1n what were often harsh condltlons{fy;v;f

“:kIn addltlon women were faced w1th lonellness and 1solatlon'ﬁ:

ff:ffrom leav1ng thelr homes and famllles Often when they

,'arrlved 1n Callfornla they were faced w1th more. hardshlps
fot there were also opportunltles Many women were able to‘
'fdo what were tradltlonally cons1dered "men s" jObS 1n ~7ff“ ‘

hCallfornla s perlod of rapld growth Other women worked to v

create hospltals and form clubs that worked for soc1al

“‘1mprovements Callfornla women dlvorced more frequently andf;*f'”

"ndressed more comfortably than women 1n other states They
"'made galns in areas that 1ncluded agrlculture, sc1ence, ?“”"

_educatlon, and the arts However,‘not all women 1mproved

:lgthelr status Mlnorlty women and men faced 1ncreas1ng

'ff?7dlscr1m1natlon, espec1ally the Chlnese who were Callfornla’”i

ﬁ?yflargest mlnorlty ln 1852




| Adtivit21bPloneeraWoman_u

:gipﬁ;gdsé' to descrlbeﬂthe da11y llfe of a
R w—to wrlte a journal entry Li

'waurrlculum Area Soc1a1 Studles, Language Arts

Background The majorlty of ploneers espe01ally those i X
travellng to the Callfornla goldflelds, ‘were’ s1ngle men Yet
qufamllles and even .some 51ngle women: took the westward ﬁ.,_'
*journey as well. Approx1mately 7 000 of the 50,000 people
heading ‘west in 1852 were women. Although there ‘were
, jguldebooks,_many were unrellable ‘and advice for women
" ‘pioneers- was. m1n1mal Women were left to dlscover for .
. themselves how to cook ‘¢lean, dress, ‘camp, and. take carerof
»'jchlldren whlle on the trall Often the dec1s1on to move the -
7n~famlly west was made: by her husband and’ the woman plonee_
"~ had to deal with the loss of a home, ‘her friends, relatlves, R
~ o and communlty ‘Families usually traveled west in a covered . .
waagon measurlng ‘about. 4 feet" w1de and 10 or 12 feet long‘:'”'”'”’
- that was- drawn by oxen. The wagon ‘was loaded: ‘down" w1th~'
aw_necessary supplles 1nclud1ng tools,,cooklng utens1ls AL
o clothes, beddlng, guns, “and: food .The trip often lasted six oo
to. elght moriths. Women cooked gathered wood;, gave blrth‘:,¢ﬂ'
~and tended the chlldren in addltlon to. helplng drive the
i.wagons, pltCh tents,_and assist with the anlmals They ‘;”“ﬂ
' relied on other women for: help and: emotlonal support‘iMany>
'_kept journals or dlarles of thelr journeys RN

'lﬁFMaterlals
- 'paper -P
.. penecil ..
“ The Wa West
:‘Knlght

Journal of a Pioneer Woman by Amelia Stewart .

’Dlrectlons

. Day l

S Read The Way West to students Thisgi§~adErué}pidhéérjgﬁ~‘
gfwoman S journal c e b ;gg\,;u "”-/f' DT

-g;32 D1 cuss some of the hardshlps faced by Amella and he
‘famlly : ‘ T S FREER

R Have students wr1te thelr own journal entrles for a trlp ST
“g‘West from the’ point . of v1ew of a ‘young woman . " Have them e
~include draw1ngs ‘and ‘a map of thelr journey Tell students

include the: follow1ng information: R S :
‘ k'—why was ‘she mov1ng west? .
f—where had she been llVlng°




ave students share their journal entries.

»Dlscuss how the westward movement 1ncluded, (
Black‘women Mex1can Amerlcan women, and Natl-e Amerlcan

'732 Have'students examine. thelr 1extbooks to'see 1fcthese

':waomen are ‘inc ded in thelr text’s chapter on the‘westwardf

‘f;ffreedom

uthmovement and 1; so how are they portrayed

3. : tudents w1th addltlonal resources on thevllves
'of these women ' o S L

»—A Callfornla woman 11v1ng on a rancho

tover by the settlers

5 Have students share thelr journal entrles




”f;Act1v1tz On the Trall Slmulatlon

'}fgg;gggg '—to solve problems s1m11ar to the ones the ploneersf
4to develop cooperatlve skllls’p*
¢_—to develop wrltlng skllls

'k,'-Currlculum Area Soc1al Studles, Language Arts

rBackground See prev1ous act1v1ty for hlstorlcal '

’J}lnformatlon

':77,Mater1als

-~ maps of U.S. (as country was in 1850)
"jpenc1ls ” D e e T T
~paper - . T e
- picture of covered wagons,.etc;,j;mww
£ books on trlp west Co

NfDlrectlons

Vl. D1v1de the class 1nto heterogenous groups of four to flve
‘students. Explain that each group is-a family on a wagon

‘ﬂthraln and several roles need to be fllled each day

- mother =
Ifatherklv'
son
. . daughter . . L ' '
s ;grandparent other chlld or relatlve (optlonal)

g‘Explaln that students w1ll rotate roles each day so that
- .everyone.. gets. a chance to have .a major role. Emphas1ze that
¢ it.is not necessary fora boy to be the father or a girl to.

yVQbe the mother. All students. will rotate through all roles.
~Each family. (group) will keep a log which can include:

'jnarratlve, letters,vplctures,‘and diary entrles Tell .
students that the family needs to discuss’ problems and

"7>Qdec1de on- the solutlons together

vf¢.2 Day l - Have each group plan for thelr trlp west Have AR
. them list the supplles they will take and choose- thelr flnal*vj

‘jdestlnatlon Remind them they can ‘take only a few personal

'Vﬁlltems and should 1nclude these in thelr llStS as well

3. Day 2‘-'Read students a descrlptlon of a ralny day on the_h'

“1tra11 ‘Tell them that their: ‘wagon :is stuck in .the mud. What

‘ﬁfdo they do° How 1s camp set up° What = for dlnner7 ¢~7

, 4 Day 3 Share resources descrlblng a typlcal day Have
istudents record about a ‘typical day Descrlbe the events,*‘

’3jjthe 51ghts seen, the food. eaten, etc.



5. Day 4 - Tell stndents they have come to the treacherous
Snake River which they must cross. Families may need to work
with other famllles to dec1de how to cross.

S 6. Day 5 - One of the chlldren is Very 51ck with a feyer
. You are miles away from the nearest town and doctor what
will you do? :

7. You may choose to end or continue with such problems as
mountain and desert crossings, low food supplies, etc. The
final problem should be their arrival at their destination.
Students should descrlbe where they are and what they will
vdo now. : . "

8. Groups should turn in their completed logs Wthh can be'

evaluated in terms of how well they cooperated,
reasonableness of solutions, writing skills, and creativity.
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ies, Language Arts, Art

i*gBackground Women were tradltlonally the qullters 1n‘U S
“history. Many women began quilting as soon as they arrlved

v;lfrom Europe ‘and Africa. American’ women had the‘j' Pt
- responsibility of - supplylng the. clothlng and bed coverlngslf

:jffor their famllles Girls were taught to sew at -as young: as
‘;;three ‘years- of" age. By the ‘time they were seven they were.
able to: complete 51mple nine. patch qullts ‘Quilting began as -

f~ga ‘chore and functlonal activity but evolved into an art- form.
-~ as well as a means of hlstorlcal documentatlon African’

h;Amerlcan women sewed for their slave owners. and themselves‘
;fThe qullts they made not only prov1ded warmth but were used

“ooin baptlsms, burlals, and other commemorative events. QulltS"ff&”Af'
.. gave women's domestlc work a: tanglble product. Qulltlng S A
. bees, when women gathered to finish a host’s. qult prov1dedm Skt

" women ‘with companlonshlp in what was often a lonely new RN

;gllfe Slave women shared. ‘their culture and built . communlty
for. themselves in qu1lt1ng partles Afterwards the women'

'Lfiﬂ were joined by the men for. food, games, dancing, and: mu51c

“The patterns adornlng qultS came from many sources.

‘llncludlng the natural world, bulldlngs, as well as personal }??ffﬁpf

and patrlotlc themes .Quilts sometimes. contalned maps

"+ whether it be the road to freedom for a ‘slave. or a pattern'

,;of the route of a ploneer woman of the Westward movement

‘" Materlals

‘“-ljglue

. constructlon paper 1n a varlety of colors
S yarn L ‘ ‘

- hole punch

”7sc1ssors,{ﬁlfv

L - ‘ -‘u1lt by Eleanor Coerr o L i
L Sweet»Clara andwthe Freedom ullt by Deborah Hopklnson

: Q‘Dlrectlons

:1 If avallable dlsplay qullts and plctures or slldes of
qullts ‘Ask students about the meanlng and overall effects

“:.of the qullts compos1tlons

,fz Share background 1nformatlon w1th students

‘h3 Dlscuss the symbollc meanlng of the qullt de51gns as. wellf“l

. as the quilter's use of artlstlc elements such as balance &
j;and symmetry ' ‘ . ‘ : , :
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"_4L Read to or. have students read the books llsted under SR
'materlals Dlscuss ' ~ ‘ o

',5. Tell students they are g01ng to make a class qullt Each S

- students will design thelr own square Wthh will be jOlned »gw'u
- to form the class qullt : : ’

6. Tell students thelr qullt theme w1ll be Callfornla C

_v‘hlstory ‘List some possible ideas such as the Chumash’ trlbe,
mission or rancho life, and the the Westward movement. Give
“students. a 10" x 10"'square of dark constructlon ‘paper and:

: varlous colors of scraps Have them create thelr own qullt
'block : _ ) .

' 7Q When flnlshed have them hole punch along the edges of :
“thelr squares Us1ng yarn, StltCh together the class qullt

8. Dlsplay Have students share the meanlng of thelr qullt
: block w1th the rest of the class : :

-:Extens1on- Make a N1ne Patch PlllOW
‘Materlals.

penc1l ruler paper‘iv
sewing pins ‘

'~ needles

thread
© fabric
stuffing

'Dlrectlons.;

1. Draw a 4% 1nch square on a plece of paper and cut out forjy:"'

wsew1ng pattern

2. ‘Use. your pattern to trace and cut 9 ‘squares. from ‘

material. Choose colors that go well together. A llght and a
dark solid color work,well together as do a SOlld and a
.prlnt ' ' . : . ) o :

. 3. Draw a 4 1nch square on paper Cut out. Place in mlddle

. of the back of the fabric: 'square and trace around the edgeS‘f'

in penc1l ThlS w1ll mark the sew1ng llne on the fabrlc
4. Repeat thlS process on other 8 squares

5. Sew the flrst three squares together Repeat for"the f

"l:second and thlrd row

'756.vSew the rows together;:’
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8. Cut a plece_f"
2 pleces_to




v"ﬂﬁ'nrgsranhx Blddy Mason |

”~ﬂ1‘Pu;pose —to show that women played 1mportant roles 1n 5~dob

hlstory
~to- prov1de a role model for students
'l~to wrlte a song R -

7§urrssnlnn_érea 8001al Studles, Language Arts, Mus1c,ﬁf"

uBackground Blddy Mason (1818 1891) came to Callfornla as a‘bl,yv

~slave. She later sued for her freedom: and became a %
rlsuccessful bus1nesswoman and phllanthroplst o

‘Ua*Materzals

,u:Callfornla Women Then and Now Illustrated Biographies by

_l"Women s History Task Force, available from National Women’ s
' Hlstory PrOJect (see Introductlon resources for address)

“apenc1ls

‘Dlrectlons

f‘ii Prov1de students w1th coples of the 1 page blography on
o Biddy Mason from California Women Then and Now. Read and
»'~dlscuss the llfe and achlevements of Blddy Mason :

’;J2 Tell students they are 901ng to wrlte a song about Blddy Ry
' Mason and her life. Tell them that they will write the words

~but that they may . use the tuneé of any ‘'song they are famlllaroh

ﬂw1th If they want to 'they may also: compose an orlglnal v[ov
'“tune : » ' ' L

: f3; Share examples w1th students such as thlS song wrltten to'
B the tune of "I’ ve Been Working on the Rallroad N : . :

woh my name is Blddy Mason

~;and I was born a slave. . = .
I walked 3, 000 mile to Utah
ygand 1t took more than a day

;t»4 Tell students that they may work alone, w1th a- partner,
or in- groups of . three or four Have them wrlte thelr songs

Bt and practlce 31ng1ng them

5 Have students perform songs

s



Vﬁ"g:tFerrls, (1998)

>7-’Freedman,,, (1983) Chlldren of the Wlld West 4New York

‘*uAddltlonal Resources

Cobb M. ( 1995) .

"The Mlllbrook Press Contalns hlstorlcal 1nformatlo'
qullts and 1ncludes prOJects IR il

Mason Mlnneapolls, N Lerner Publishlng Conta1ns.[ffﬁ&3
additional blographlcal 1nformatlon on. the llf’uof
Blddy Mason b ‘ B S A i

Clarlon Books A wealth of hlstorlcal 1nformatlon and
o photographs : o | N | ;,,_, L
””:Igus, TQ, Ellls, V F. Patrlck D & Wesley, (1991)

. Book of Black heroes volume two: Great women in the
. struggle. New York: Scholastlc " This book of: i
blographles 1ncludes a one page blography of Blddy

Mason . . , PR

’*'Westrldge Young erter Workshop (1996) KldS exglore AR
L America’s African American Heritage. Written by klds
Includes hlstory, b;ographles, crafts, folklore, and ...
Wllllams,‘J. (1993) Waqon wheels kltchens FoodLOn the
Oregon Trail. Lawrence, Kansas: Un1vers1ty Press . of
Kansas. Everythlng you ever ‘wanted to know about

cooklng on the Oregon Trail’ 1nclud1ng 1nformatlon aboutiu .

} avallable supplles and equlpment of - the t1me
'L,therature Llnks /u’

7}Cushman,,K. (1996) The ballad of Lucy Whlgple New York
T Harper Trophy. Lucy moves out West to a gold mining .
{Dcamp with her mother, brother, and sisters. Unhappy at .
_-flrst Lucy learns to surv1ve and eventually love her e
ﬁfnew home EEON R o ,

‘LbHoobler, D & Hoobler,iy (1991). Treasures in_ the stream
> . - _girl. Englewood Cllffs,
Sllver Burdett Press ‘This book tells the story of

ten-year old Amy and her family whose lives are changedfﬁki'

forever by the dlscovery of gold at Sutter s Mlll

fLaurgaar, ‘R. K (1989) Pattv Reed s doll The story . of the
. Donner: Party ‘Fairfield, CA: ‘Tomato Enterprlses ThlS

‘book tells the traglc story of the Donner: Party as seen‘"

through the eyes of young Patty Reed s wooden doll ,‘f



‘crosses America in a wagon traln to Callfornla_."







 that black women were also able to find jobs although they

continued to face discrimination.
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‘557‘Pu;pose 9—to part1c1pate 1n a- votlng 51mu1atlon

c'ﬂbeglnnlngs in 1870 ‘when 5,000 . men and ‘women petltloned the .
- legislature to grant ‘women the" vote Two- years later Nett1e1

t:-";;Act:x.vzl.i::,[ Should Women Have the Vote°

“—to plan a campalgn for women s suffrage

'fh_Currlculum Area Soc1al Studles

1'7Background The suffrage movement in Callfornla had 1ts e

L Tator spoke to . a- 1eg1slat1ve commlttee telling: them that no“ff‘“

;ifaAnthony in to campaign. The referendum was defeated In'19l4
... the Los Angeles ‘Women Suffrage League decided that. 1nstead

. located throughout ‘California. In 1910 Callfornla women

" .one:group could Justly represent and ‘make - laws. for: another,af“.
desplte their: best intentions. Women ‘again attempted to win. o
“;suffrage ‘in.the new constitution of 1879. In 1896 they tookf‘
“the suffrage issue. to referendum and brought Susan- B. :

fisof attemptlng to sway male voters, . they would instead
. organize by worklng through ‘the numerous women’s clubs

“Fylobbled for the passage of a constitutional amendment They iff o

vbﬂgargued that the right to vote ‘would eliminate. legal
~“inequities that treated a wife as if she were a- perpetual

:’ﬁbMaterlals

h,;mlnor child. ThlS time in the electlon of October 1911
*C;women won the rlght to vote Sy IR

l:»}“paper

";,background on each

-”‘~]to brush a31de the comments and tell students,‘"Those are

-'penc1ls e T

cwoballots e T e ‘ LT

. The Story of the Women s Movement by Maureen Ash

- The Day the Women got the Vote: A Photo. Hlstorv of the
"Women S quhts Movement by George Sulllvan o

'ij1rect10ns

"l, Create an 1ssue for students to vote on. For example tell“]lff'"

- students that: they will select the book that you will read -
. to. them at story time tomorrow. Explain that they w1ll votei:
~using" ballots. Show students several books and glve : o

;2 Choose 2 boys to pass out ballots and state,,"Only boys .
~will be allowed to vote,vnot girls.™" When protests occur try e

i the rules

- df3 Collect and count the ballots and then dlscuss Ask 1f

'¢the girls liked acceptlng the boys’ choice. Ask how they
. -felt about not votlng D1scuss whether they thlnk boys are
';,smarter than glrls R e P : L DO




4. At this point begin to introduce the suffrage movement
and such women as Susan B. Anthony. If possible read ‘The
Story of the Women s Movement up to page 17.

5. Point out to students that women not only had to oonV1ncev
men to vote for women'’s suffrage but they had to- conv1nce
some women as well.

6. Have students form cooperative groups and plan a campalgn
for women’s suffrage Tell them to include slogans, posters,
and a speech : o : :

v7. Have each group present thelr campalgn and glve their
speech. Have the rest of the students ask questions us1ng
-arguments of why women should not have the vote.

8. Dlscuss other groups who were denied the rlght to Vote,
i.e. black men, Chlnese men, etc. :

9. Have students write a short reflective paragraph on who
they feel should have the rlght to vote and why
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l“pgActlvitx Japanese»Plc Hf.ﬁ

”}ngu;pose*"

‘ Q;fjwomen,

‘kjilmmlgrated to Callfornla
. did not allow ‘nonwhites and whltes to marry. Japanese men
‘- needed wives ‘and. returnlng to Japan to brlng back a.wife was:

f;}jwere called "picture brides" and they often faced a
o 'difficult road ahead. Many ' tlmes ‘the man would send a

:'Qcomfortable kimonos and slippers for uncomfortable corsets.
- and high- ~-heeled lace boots Many . of these women ended up
'~ working outside- the home ‘as domestics or laborers in

. world map
~ paper -

'}?markers,
‘fplctures
'Q;plctures

| 'f>;common that"he no’s do not 5

ThlS waS'true
lespanlc women and the newl

"were d1v1ded by class and race
Black women,

In the early l900s Amerlcan

v,:becomlng 1ncrea51ngly difficult. Therefore,_thls shaskln ,
.kekkon or photo- marrlage developed Pictures: ‘were exchange
. and the famllles in ‘Japan. arranged the marrlage < The" women

,ﬁ»plcture of: hlmself at. a much: younger age. The trlp to
~America was ‘long and upon arr1v1ng the: brlde was often faced.
“with a much older, .and poorer," man ‘than she had‘env1s'one
~They were often taken ‘directly to a store to- exchange*thel

kf{addltlon to the housework and cooklng they dld at home

”fMaterlals

pencils

v'students ‘to determ

what theﬁyes column plctures havew_l”



5njyes a yes (1 e.

‘ﬁ?flto say thelrthPOtheSls outL 1OUd

_r::7 Hold up a plcture Ask students whether they thlnk
s ‘a’yes or'a no, After they'have ‘responded place plctur

"'fmade a yes a yes (tradltlonal Japanese women 's clothlng) i

“ﬁf13 Have students draw a plcture of a Japanese woman3rv7

Vixlntrlcate patterns of materlal

':ﬁ,l4 Have students wrlte a short journal entry from the p01nt?

;,Q'Presentftwo more‘photos and have students compare an: e
+ . contrast in- order togdetermlne what the yeses have 1n common;gd.ff*
j=*~?‘that 1s not;sh_redrw th the no s ‘ . -

5. Have st~dents'wr1tevdown a hypothe81s as to what makes‘ae;ﬂh;ﬁf;
fwhat do they have An common) : Lol

'ﬁf6 Contlnue to'present several more: plcture pairs. Ask if
Lany. students have" changed their: hypothe51s Remlnd‘them not,

&ﬂapproprlate column Do thls’several tlmes

’SHTHave students share t;elr hypotheses aloud Dlscuss what SR SRR

_“:j9; Have students compare and contrast Japanese women s
. clothing to the Amerlcan ‘women'’s clothlng of. the late
Tivnlneteenth and early twentleth centurles N

Have students 1ocate Japan on a map

_'fll Dlscuss 1mm1gratlon and share background 1nformatlon ' BTRIE
ia w1th students Dlscuss how a plcture brlde would have felt_gt_gf?'

'lxl2 Dlstrlbute plctures of Japanese women s clothlng

~“k1mono and sllppers Have them study and create thelr ownv;;‘~'

lif;_of v1ew of a plcture brlde in Callfornla in. the early 1900s Wﬂ*fgf37




>°-'Act1v1ty Women at Work - World War II 5

:1M,Pu;p s“?’*to dlscover the role women played in World War II
L e ?—to understand the use propagandav-‘ RS LR S URRER

‘yCurrlculum Area Soc1al Studles, Language Arts

Background World War II brought w1th 1t many changes for
- the people of the Unlted ‘States. One of the: most. dramatic of N
‘these changes was. the’ job- opportunltles that came avallable patel

. to ‘women. _As. ‘many of the men were in the armed" forces the -
S ¢ = government and 1ndustry recruited- women to work on the -
-+ home ‘front. More than six million women joined the workforcef
. doing everythlng from weldlng and dr1v1ng tractors to . =

a‘;both rac1sm ‘and sexism and were often offered only the

'“f,camps

ff*conductlng symphony orchestras R051e the Riveter became theg_f.a

image of- the woman war worker. “Although women of color facedf,f‘jr"

~ lowest paying jobs, many African-American, Mexican- Amerlcan,fi’“
- and Native American women made wartime gains. Callfornla,,. '
“with many defense 1ndustry plants,_offered a great many

jobs. Unfortunately these jObS were not available to.

‘,Japanese American women as per Executive Order 9066 Japanesep s

Americans on the west coast were forced to give up- their

“homes and bus1nesses and remaln 1n often crowded 1nternment A

Wﬁf‘the home to ‘work and to .sell this idea to their male

}:7husbands, bosses,,and coworkers, .the Offlce of War . i
‘Information used: propaganda (an effort to 1nfluence publlc

7L,op1nlon) to sell the idea of women. worklng They used press

-releases, pamphlets, posters, ‘and photographs Industry

In order to conv1nce ‘women who had never worked out51def"jf

‘?:hlred women in large numbers and despite the burden of full }f”"

pytlme employment coupled with the chores of runnlng a g
“household, most women enjoyed their work and the money and

ffgratlflcatlon it prov1ded ‘When the war ended, so did most* N
of the jobs.. Now government and 1ndustry used . propaganda to ¢;_f*

"f,conv1nce women to return to thelr homes and allow the men tox s

I}[f go to .work. ~Women's Jobs ‘reverted to the. tradltlonal areas
of teachlng, nurs1ng and clerical. and service work, all at

Viﬁﬁi]much lower salarles then_they had made durlng the war

anaterlals

- 'Rosie the Rlveter Women‘Worklnq on the Home Front 1n World kd'

akLWar I1I by Penny Colman.

vArtlcle,jPA Plcture Tells a: Thousand Words Photographs of
‘women, . work, and the 1940s" by L. Bonfleld and K Lew1s 1n

. Social Studles Review,29 (1) pages 55-64.

' 'Any other sources of photographs of women worklng, or 'f73f7
‘T}advertlsements and,propaganda from World War TI. e




“fvﬁllves of the people 1n them

'75"7g Dlscuss propaganda

f*lerect1ons

‘71 Share background 1nformat10n w1thrstudent :

;'gz Share book Ros1e the Rlveter w1th students

C 3 D1v1de students and glve each group a- set of photographs
:(you may use photocoples) to examlne._»'u» e g

’u;4 Ask students to examlne the photographs and try tol“read
,.them carefully "Have them look for items in the photographs
‘that give clues to the time 1n Wthh 1t was taken and/or‘the,

[5 Ask students e a plcturevls worth a t,ousand word;}what j@i,;{)
~ does the picture ‘say? Have students’ wrlte ‘down any- " . o :
‘-;generallzatlons ‘or questlons provoked by the plctures

“~6 Share 1n class dlscus51on

:3:8 Have each students group make a pamphlet or poster E
'_conv1n01ng ‘women to Jjoin the work force and then one to
;conv1nce them to leave thelr jObS S e

9 Have students present thelr work




‘hﬂBlography Dorothea Lange

'q'Pu;Qose ‘=to show that women played 1mportant roles 1n

hlstory
1;-—to prov1de a role model for students

L Currlculum Area Soc1al Studles, Language Arts'f; R

fﬁiBackground Dorothea Lange (1895 1965) was a photographerf;ﬂ.k
~and social reformer who is ‘best known for her photographsdg
Adeplctlng the condltlons of the Great Depre551on L :

,,.'Materlals : ST R o
" “Dorothea Lan e. Llfe throu h the Camera by Mllton Meltzer B
.- construction paper ‘ B S ‘ o S
. scissors .
glue
© yarn ..
*tjhole punch

B DJ.rect :I.OI'.I.S

lpuf"il Read to, ‘or have students read Dorothea Lange Llfe‘fuff'
“Ykggthrou h the Camera 1 e oD Y DR

_‘2 Lead a class dlscuss1on on the llfe and accompllshmentsv.f
o of Dorothea Lange Construct a tlmellne of her llfe SN

30 Have each students des1gn a qullt ‘square. deplctlng an

1mportant event or accompllshment 1n her llfe

Tfﬂ4 Have each students share thelr qult square and descrlbe e
,what it shows S . o

5. Plece together the qullt squares (use a hole punch and

yarn) to make a class qullt that tells the story of Dorotheal;l

‘ffLange s llfe

_‘f7h6 Dlsplay the qullt in the classroom,:school llbrary.zor S
'15,other promlnent place L o R




-t od’ C;lffs,y,
An 1nformat1ve hlstory of”‘
s suffrage SR i

Klgs_ezplgre:;

- ‘Sante - Fe, NM

ertten by kldS thlS book: -
blographleS“wcrafts, storles, and;

, Thls book by blographer
: } tells the story‘of Ellzabeth Cady Stanto
who»fough_ifor women s suffrage R ¥ :

7,;(1940)

San Joaquln Valley dur“ng t
‘ of the Newbery Medal

: ( ey to T Berkely, : Lt
Arts Book Company In this semlautoblographlcal sto
Uchida tells. the. story of" eleven year old- Yuke and her
fa 1ivaho were detal“ed"n an 1nternment camp durlng
orld War II.. : , :




CHAPTER SIX: THE MODERN ERA (1945-PRESENT)

OVerviéw

_After'the war‘California's'pbpulétioh'and.eéonomy
continued to grow. Thousands of aCresméfﬂagriCultural'land
 were turned'int¢ residential spburbs‘and mails and freeways ,
were bﬁilt.'Mést»Woﬁen,who worked during the war were
éﬁcpuraged t§ return to their homes.bMany_women.who did not
w%ht to leave‘their‘jobs were forced‘outnand had to find
jobs elsewhere; usually for‘muéh less pay; DeSpite.publiC
opinion pOlls that Shdwed Américans did‘not apprové'of |
mothers of yoﬁng children working}:women continued to enter
thé workforce. They also continued to:strive fof équal paYQ'
Minorities‘began‘to look for better'tfeétmént‘in.thé Civil'
ﬁighﬁs;and‘student mOvéments of the 1960s. Women working in
these movements.found'thaﬁ they were disCrimiﬁatéd against |
by'the men,’They_began to fbﬁm.a new womenVSfmovement. Womeh
‘fought for equal oppOrtunity‘énd against traditionalv |
stereotypes. Eventually the'mo§ement‘suffered~from the
different political views of its members whiCh divided it
from within. Today women ébhtinue‘to,wdrk fof equality iﬁ
the'workplace( political recognition, and increased |

opportunities.
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hf?“l lee the students the follow1ng wrltlng prompt;ﬂy”f
‘,people belleve that a woman s place 1s 1n the home;

,5-can do those jObS
-q;'“ttradltlonally done by women and Wthh b‘
1\Q5hypothe51ze why they thlnk thlS 1s so :

i B fDlVlde‘students 1nto cooperatlve groups GiVé~ea¢hﬁgfoﬁpflt3:
““ggfa read ng'text i G e e gt R e T e e F T



7 lee eaCh group a plece Of paper Ha ,e them fold t- ln BT

“gvhalf and 1abe1 -one’ 81de men and one s1de women

'8g Have students sklm book and’ write down ‘the occupatlon of e

"?:aeach adult they flnd on the approprlate half of the paper fft"f;fu

'79 Use record sheets to construct a graph of men s and

Vugwomen s occupatlons

10, Dlscuss whether or not the books represent real llfe

How many occupatlons are given to women? how many to men°f%'ffij

;Can women do thlngs on the men’ s s1de or v1ce versa°

© 11, Hand back student essays Allow students to make changesi;yl“f“”

”’_1f they want to.

L 12 Have students share thelr essays

15



'-Activitx: You Can Challenge‘the Media

- Purpose: -to examine biases 1n books, television, and other
L . media. .

-to write a letter, u51ng appropriate form,
expressing facts and feellngs about the blases
found.

‘CurriCulumfArea- Social'Studies, Language ArtS'u,

'.Background After uncovering and learnlng about the

‘discrimination that women have historically faced students
- may be angry. or dismayed to see that discrimination still
exists. They may also feel powerless to-do anything about
~it. This activity glves students an opportunity to express
themselves to those in charge. It was adapted from the

lesson "You Can Fight City Hall" in the Sadker’s Sex Equity
»Handbook for Schools ' . : ' S

Materials:

paper

pencil ‘

list of publlsher s addresses : :

list of T.V. station addresses (in T.V. guide or often
~listed in the newspaper) :

- addresses of companies

Directions:

1. Have students examine different media-television,
magazines, video games, textbooks, etc. for sex bias.
Discuss what this would look like. Have students record _
‘their findings. You may want to divide students up and have
them focus on one partlcular thing--i.e., a magazine, video
game, and so on. : '

'.g2; Model and dlsplay a sample of how to write a business
letter.

3. Helplstudentsdto find the address to send their letter

'~4 Have students write their letters telllng them to state
their flndlngs and oplnlons clearly and properly

5. Edit and ma11 flnlshed letters

6. Have students bralnstorm other ways they could express
thelr p01nt of view.

~ 7. Share and post’any responses receiVed.
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l"*Act1v1tx Oral Hlstory PrOJect

'1*f3Pu sé;f—to learn about the llves of women

o-to help students to become aware of the process
. of'history ’

i ~to practice: reportlng,.recordlng, and llstenlng
”?9ﬂskllls‘ PR S : , :

7fZCurr1cu1um Area 8001al Studles, Language Arts

:"Background Women are often excluded from hlstory books but (R

. ‘they certalnly have ‘been a part of hlstory By learnlng
~ about the lives of women ‘students can better understand

society 1n general ‘The process of taklng an oral hlstory 1sf>

“.ylmportant in recovering women'’s: experlences as. they are W;,y'i'

'?often mlss1ng from malnstream hlstorlcal research

:1Mater1a1s

hgﬁpaper &iﬂf'

“ljSeven Brave Women by Betsy Hearnefh
. pencils: , S

'”yD1rect10ns

fﬂl Read the book Seven: Brave Women to students in Wthh a

f?f;h&young glrl tells the hlstory of the women in. her famlly

wg:¥.2 Explaln the process of oral hlstory

;13? Bralnstorm a llst of questlons that students would llke
'to ask an aunt, mother,_grandmother, great grandmother or

'9[Jother 1mportant woman 1n the1r llves

‘H*ﬂ 4; Organlze the questlons 1nto dlfferent tOplCS Av01d

’57yHave students copy questlons or prov1de them w1th a copy

i;questlons that can be simply’ answered" w1th a yes or a no

5. Model for students ‘how to conduct an 1nterv1ew and recordjji@l

‘:fga”swers Have students rehearse the process w1th a partner SR

6 ,Have each student conduct thelr 1nterv1ew and wrlte a-
iwshort blog ‘phy“of the woman they 1nterv1ewed L

7 Allow s'udents to read thelr blographles to the class

'”;8,}Compare'and contrast the experlences of the women 1n a
vclass dlscuss1on CL - ‘ . ; "




Biography: Dolores Huerta

Purpose: -to show that women played 1mportant roles in
- history.
-to provide a role model for students

Curriculum Area:‘Social Studies, Language Arts

Background: Dolores Huerta (1930- ) is a Chicana labor
activist. She co-founded the United Farm Workers Union in
1962. She has dedicated her life flghtlng for the rights of
the men and women of the fields.

‘Materials:

‘Women’s History Currlculum edited by M. Ruthsdotter and B.
Eisenberg (available from the National Women’s History
Project--see Introduction resources).

Dolores Huerta by F. Perez

shoe boxes

construction paper

glue

scissors

Directions:

1. Read to or copy and distribute for students to read the'
two page blography on Dolores Huerta from the Women s
History

Curriculum Gulde or read the book Dolores Huerta to
students.

2. Lead a class discussion on the life ‘and accompllshments
of Dolores Huerta.

3. Have’students work alone, with a partner, or in a small
group to create a three- dlmen51onal diorama depicting an

event in Dolores Huerta’s life. Students may use a variety
of materials including shoe boxes, construction paper, etc.

4. Students should also include a brlef written or oral
explanation of their scene.

5. Have students share thelr dioramas.
6. Display students’ dioramas as a museum exhibit devoted to
Dolores Huerta. Include other items such as a picture and

old relevant newspaper articles.

7. Invite other classes in to visit the exhibit.
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Additional'Resources

Covey, A. (1994). A Century of women. Atlanta, GA: Turner
" Publishing. Based on the television presentation thlS
‘book contains a hlstory of twentleth century women.

Literature Lihk

Uchida, Y. (1978) Journey home. New York: Atheneum.

. Continues the story of Yuki and her family from Journey
to Topaz. As World War II comes to an end Yuki and her
family are released from the internment camp. However,
with little money and no home the family draws on falth

- and courage to rebuild their lives. '
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APPENDIX B

PROJECT EVALUATION FORM
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. Project Evaluation Form

i‘Teacherﬁs_name:](optioﬁal)

:-Schoolfr

Grade_lévelﬁ_

Years teaching:

.After readlng the pro:ect, please comment on the follow1ng
areas" . - 5 , : : _

1. Slmp11c1ty of the progect

2. Usefulness ofhthe projeCt"in.your Social;Studies programé

3. Has thlS prOJect changed the content or methods of your
ZvSoc1al Studles curr1culum°

4 ~ Do you have any questlons about the methods and‘ff
strategles that were presented 1n the pro;ect° '
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Sl 6 Were the fr;—:sourc’"fe,s::lfi,sted hélp_fu;;»l; LT

s Do you have any suggestlons or comments for 1mprov1ng the"
pro:1ect'> T . . :

‘i9115§'feff
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