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ABSTRACT

A significant way that parents can make é difference in
their children's early literacy development is to read aloud
to them. Early experiences with books give children the
experiences, vocabulary, and oral language that helps
prepare them for formal reading instruction in school.
Research has shown that parents reading aloud to their
children is a factor which makes a difference in their
éuccess‘at schqol.

‘It is important for parents to spend time reading aloud
to their children. When pafents read from a variety of
"books, children gain knowledge about the world. The more
knowlédge children can acquire at home, the greater their
chance for success in reading.‘ They will have more to draw
updn from theSe‘background experiences to help them make
sense of reading.?~

The purpose ofvthis‘project is encourage parents to
read aloud to their children. = The projeét coﬁsists of a-
video cagsette designed for parents explaining.the
importance of reading aloud to their éhildren, The video
focuses on the benefits 6f reading aloud and practical tips
for effective réad—aloudAeiperiences. A brochure with
pérent tips and a bibliography of books will accompany the
video. The video will be. shown at a parent education
meeting and can‘be checked out to parents through the school

~library.
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 STATEMENT OF THE VPR-OBII_‘%EM :
Background Information
| l ReformAin'public‘SChools has been'mandated'at’the
'national state, and local levels because of braln research
on how. children - learn,‘major changes in soc1ety and the
,famlly, demands for hlgher readlng levels due to r1s1ng
technology and the r1s1ng 1lllteracy rate. As ev1denced in
.decllnlng achlevement scores, Amerlca has a readlng problem
Too many chlldren, college students, and-adults elther
cannot read or cannot .read at a functlonal level g Earentsﬁ
as well as educators, arehconcerned about thlspreading;
problem and‘heed to work‘together to fOrm a.partnership'torn_
’effect successful reform.‘ Parent;involvementfis onetof.the
» keys to success in school- for chlldren and many experts:
,‘propose that parents should prepare thelr chlldrenlfor
‘readlng 1nstructlon by prov1d1ng a llterate home
'env1ronment They propose that parents become 1nvolved.1n‘if
»thelr chlldren ] early llteracy formatlon, because the morel;g
parents become 1nvolved the more their chlldren w1ll
, benefltt In order for chlldren to read well, Hall ‘and Moats.
‘(1999l'propose that parents need;to_lnvestvtlme,and‘effort,b‘

o in obtalnlng approprlate books,‘include time for*reading and

J'ftO read to their chlldren Accordlng to Butler and Clay

'(1979)v'all parents have thelr chlldren s future in thelr
'hands and the school is supplementary to-all the development

that has already taken place at home



Parents’are cruCial to successful change becausebthey
play a major role in their children S early literacy fi
formation.z It is they who introduce their children to
literacy because 1earning to read and write begins,early in
lifeli "Children acquire knowledge before comingftolschool‘
‘that lays the foundation for reading They acquire concepts
for understanding things and the oral language, vocabulary,
and grammar for express1ng these concepts" (Anderson,‘
Hiebert Scott, and Wilkinson,:l9§%,_pr321):_ Parentsvare'
Vthe most important‘teachers ofiliteracyl Since parents are .
,with_their’children throughoutltheir early'learning
'experiences,vthey,are their childrenls firstkteachers;and
role;models; 'As role‘models, parents have the opportunity
to send an important,message'to‘their children about
learning and to help them develop a pOSitive attitude’”_
towards books | ‘
| Parents»play an important‘rOle in introducing their
children’ to literacy by demonstrating literacy in real life
.settings where reading ‘and writing are a part of everyday :
life. -For example, children may see their parents reading a.
'breCipe to. bake cookies, writing a grocery list to go
shopping,_or they may ‘help their parents write a letter to a.h
relative. ‘Children thus see reading andtwritingbas -
purposeful‘activities. Many parents are unawarevof,their
role as primary models, ‘so educators should’taketthe‘

opportunity to inform them about this important role and



help'them'reCOgnize thelimportance:ofmsupporting theirﬁﬂf
chiidren during*the early stages ofElfteracyydevelopment;
just as they supported:them when they learnedito Walkfand:
“talk‘ By d01ng so, parents can be empowered to support
‘thelr chlldren as they become successful readers and
achlevers and thereby make a pos1t1ve 1nfluence in thelr
‘chlldren s achlevements Worklng together educators and
vparents can enable children to succeed and become 11terate |
citizens. - |
A significant way that parents can make a»difference in

their children's early literaCy development-is to‘read aloud
to them Readlng aloud to chlldren should beg1n in 1nfancy
:and contlnue as chlldren grow older, even after they have‘
started to read ‘"Braln research emphas1zes the 1mportance
‘vof readlng aloud to chlldren from birth" (Maughan, 1998, P-
.35);g Barbara Bush (former Flrst Lady) states[‘"It'sftheh,
, home where a chlld should be first exposed to the joy of
the written word ? I go back to the memorles of my mother
vreadlng to me; 1t's a moment all parents and chlldren should
share ' Those flrst nursery books even if the chlld cannot
v fully understand what's belng read can be an 1nva1uable:
foundatlon for the»school‘years‘ahead" (Bush 1989, p}»llj.

| A great deal of research has gone 1nto studylng‘the
| beneflts of reading aloud to young chlldren and 1ts effect
b?on success at school. Research_hasushown_that parents

reading‘aloud'to‘their children is the' one factorfwhich.



makes a differéncé in their success at school (Bergenfield,
1994). "Reading aloud to children stimulates their
interest, their emotional development, their imagination,
and their language" (Trelease, 1985, p. 11). Children
growing up in families where people readlaﬁd whére they are
read to will value books and the reading process. Reading
aloud demonstrates that books have ideas and the‘purpose of
reading is to get ideas. It is the best way for children
to learn that the purpose:of reading is for meahing
(Bialostok, 1992, p. 12). Children will learn how books
work and how to héndle‘bdoksf They:will become familiar
with different kinas bf>storieé and the book language
within these stbriésl | |

Reading books can likewise provide pleasure and a
.rewarding interaction between children and parents. It can
provide a time for building sharéd memories and for shéring
ideas and vélues. Reading aloud to children can be a
special time when parents and children spend quality time
together. By stressing the importance of reading aloud,
educators can influence parents to model an activityvthat
can enhance their children's learning to read, as well as
foster a life-long habit of reading enjoyment and learning.
Parents can be taught the importance df reading aloud and
how to effectively read aloud to their children. Educators
can help parents take an active role in the reading

development of their children by encouréging parents to make



'reading-aloud‘to'theirkchildrenla family activitY.
) f: Because parents are the primary models for their'f
lchildren, they can model the joy of reading By starting to-
read to children when they are young, - parents can influence |
,them at an. early age by setting a pos1tive example for. their
children When children see‘their parents enjoying reading,
they'll want to copy their parents and also read. Not only
Will children want to read they Will become better
listeners, learn about book language and the reading
process, develop Wider knowledge about the world, andi
'develop vocabulary and greater verbal skills When children
. are read‘to,,they learn about themselves the world theird
place in the world ‘and how stories can relate to eventsiin
their lives. They learn that‘books.can bring joy into their‘
lives, not only because of the stOries‘but because.of the
Jjoy of spending quality time with their parents. 'Reading
aloud provides a close bond between parents and children
that will last a lifetime; Taylor and Strickland (1986)
believe that this may be a key contributing factor to
children s success in learning to read. Children Will
remember the‘special‘times when‘their parents read aloud to;
pthem[ and most likely will continue this legacy andeill
read;to their children.
Theoretical Foundation : |

Harste and:Burke (1979) propose that it's the teacher's

knowledge and belief system about reading that determines a



_significant difference in reading achievement ‘They
organize current views of reading into three models: .the
hsound/symbol model, the skills model and the whole language
lbased'model. vThersound/symbol model defines reading as a
‘decoding’process; In thevskills;model'the keyfto reading is
the word and reading is'stringing'WOrds‘together.“Reading
is the process of comprehending in the'whole language hased
model R

The sound/symbol model is a decoding model : According‘
_Yto'Harste and,Burhe, in this.model reading_is perceired as
f an‘offshoot of oral language. _Emphasisiis on looking at
sparts of»wordS‘rather than comprehension. Children learn
letter/sound correspondence so they can-decodegwords;:'They
ﬂalso'learn rules for pronouncing‘letters and'combinations_Of
’ letters and for sounding out words, (Weaver, 1994' p,hSO).
‘Eorvexawple,_they may learn the rule that "when two vowels
gozwalking;_the first one . does the talking"v"In this model.
. learningvto‘read means learning.to[pronounce:words.
| ln the shills‘model;listening, speaking;’reading, and
‘writing.are discrete‘skills”which'share "common abilities"-
4letter/sound high frequency vocabulary‘and meaning (Harste .
and Burke,_1979) : The key to- reading in the skills model is
' the word and emphaSis is on helping children build a
‘repertOire of words Reading occurs - by stringing the words
together and once the words are: read meaning will come.

-New words are taught in isolation and one way children learn



words 1s‘through the use. of flash cards Accordlng tov
Routman (1991) the teacher dec1des what skills the chlldren
need and. dlrectly teach the skllls w1th emphas1s on practlce“
: 1n‘1solatlon \ Holdaway states, "In skllls teachrng the '
,teacher tells-the learner what to do and then 'correctS' or
p'marks' the response" (HoldaWay;'1979 p. 136). “
| In the whole language based model readlng 1s a process
of gettlng meanlng from prlnt Accordlng to Routman (1991),
hall the language processes, llstenlng, speaklng,‘reading
and wrltlng are’ learned naturally in a meanlngful context
vChrldren learnuln.a.SOCLalgand llterate env1ronment‘where
risketaking'and approximations are'accepted 'Readers are
'encouraged to ‘use three major cue systems to  make sense of
i.the text semantlc (meanlng) syntactlc (grammar), and |
'graphophonlc (letter/sound relatlonshlps);'_Childrenware
taughtdstrateglesato utlllze.when,they_are stuckloﬁ a word
and the teacher facilitatesvtheir_use through prompting.“
‘v‘For’example,,the teacher may prompt;by aSking,;“What would.
make sense°". 8 | e
My phllosophy of readlng 1nstructlon has changed s1nce“
lI started teachlng Inltlally, I used a part to- whole U
.Lconcept of readlng 1nstructlon on the readlng contlnuum T
: taught a skllls and phonlcs approach emphas121ng s1ght word _
recognltlon and letter/sound relatlonshlps to decode words
~Read1ng 1nstructlon 1nvolved learnlng rules and completlng

’bworkbook‘pages,“ Because I‘learned about how chlldren learn,



trained as a Reading Recovery teacher, and read professional
books authored by Clay, Holdaway, Routman, Cambourne, Smith,
and Vygotsky,‘I switched to a whole-to-part concept of
reading instruction and now I am on the
sociopsycholinguistic end of the reading continuum.

Children are taught to read for meaning drawing upon their
knowledge bf the world and life experiencés. I act as a
facilitator in the classroom fostering growth in children

as they cénétruct their own knowledge; ‘As an effective
observer, I use teaching strategies that encourage
collaboration and responsibility, emphasize brain-based
learning[ and‘match children's natural language development.
As children learn language by beiﬁg immersea in talking,
children learn to read and write in similar conditions with
lots of modeling, demonstrations of mental processes, and
feedback. As a facilitator, I model reading and writing and
demonstrate and discuss reading and writing strategies. I
think out loud to demonstrate my thought processes. For
example, I model predicting by asking myself and the
children the following questién{ "I wonder what's going to
happen next?" I.encouragé chiidrén to predict and share
their ideas ahd-e?erybne's ideas ahd éontributions are
valued. I accept”approximations‘and respond positively to
children's attemptsbat reading and writing. To help
children make sense of print I encourage them to utilize the

three major cue systems; semantic (meaning), syntactic



'

(grammar) , and graphophonic (letter/sound relationships) .
To help them become independent readers I teach children
strategies to use when they get stuck.

I am a balanced iiteracy teacher and I believe that
children should be immeréed in daily 1anguagevactivities and
have the opportunity to demonstrate their underStandings in
a risk—free environment. Thesé activities include read
alouds, shared reading, guidéd reading, independent reading,
literacy centers, modeled writing, interactive writing and
independent Writing, Through these activities children
construct knowledge about reading and writing. They learn
to read‘ahdIWrite by:rééding and wfiting. Within the
context of thesé activifiéé, i heip the children develop
the skills and strategies they need as readers and writers.

As children cbnstruct their own knowledge by
participating in these ianguage activities, I nurture
individual growth in reading and writing. Not everyone is
expected to be at thé same level in my classroom because of
differences in developmental levels. We have standards and
we are working toward‘achieving those standards, but as the
facilitator in the.classroom; I guide the children at their
zone of proximal deVelopment. I observe their behaviors as
they are reading and writing and show them the next step in
their learning. I help them develop control over the
processes involved in reading and writing. By providing a

classroom that encourages choice and collaboration,



Qemphasizes-riskétaking;4and.provldes a purpose‘for'writing
and - readlng durlng authentlc act1v1t1es,_I fa01lltate |
chlldren s entry 1nto the llteracy club (Smlth 1997 p.
118) . Chlldren 1n - my class may be readlng and wrltlng at
'dlfferent levels, but they all con81der themselves readers”
'and wrlters | . |

| Chlldren are encouraged to "have a- go"‘at wrltlnglln-a.
'rlsk free env1ronment Approx1matlons are‘accepted as the
ldevelopmental needs of the chlldren are taken 1nto"
con81deratlon. Chlldren wrlte in dally journals on tOplCS
- of their Cholce‘and they alSo'have choices_in.the wrlting

icenter, they may wrlte;letters.to‘fellow classmates, makels

| birthdayvCards, or write stories By givlng the children'"'

VchoiCes, I am g1v1ng them some control over thelr learnlng

Not only do the chlldren cons1der themselves readers,

but they enjoy readlng | It 1s one of thelr favorlte thlngs |
to do They read throughout the day everyday and choose
'thelr own readlng materlals from around the room They read

‘.to themselves, to me, and to each other I have made

"learnlng to read easy for them because I have made readlng

imeanlngful, enjoyable,‘useful and a dally experlence for
’them (smith 1997, ,l._123)'
My readlng 1nstructlon ‘is based on the 1dea that

learnlng to read 1nvolves brlnglng meanlng to prlnt 1n order

to understand’thewtext!” When readlng, readers brlng thelr

vllfe experlences and knowledge to the story ~There 1s’an




”flinteractidhfbetweén whatfthe reader;briugsstc print‘and the

: text ' The knowledge about the world we develop as we grow
and 1nteract w1th our env1ronment 1s called schema and the
‘schema we develop as we. 1nteract w1th our env1ronment helps N

us brlng meanlng to prlnt (Weaver, 1994 ppv 17—29)».

",Accordlng to Becomlng A Natlon of Readers readlng depends

upon w1de knowledge of the world , ThlS knowledge 1s cru01al‘
'lto the act of readlng because 1t allows readers to make

'gpredlctlons about what they are readlng ' Maklng predlctlons

- is a natural way to make sense of the world ‘AS»we‘make,-

fpredlctlons,_we ask questlons and as we answer these
“guestions, we construct meanlng (Smlth 1997 pp '64 69)
°.Th1s is what is. 1nvolved in. readlng brlnglng meanlng to
::prlnt ' | | =
I prov1de opportunltles for chlldren to bulld theer
1.:schemas and have shared meanlngs of texts through shared“ o
“readlngs of blg books, songs, poems,vand 1nteract1ve
.gwrltlng } Not only do the chlldren add to thelr schemas
about thelr world but they also learn about the readlng
process and each other Us1ng read alouds 1s another

‘ act1v1ty to help the chlldren learn about the world ‘I o

.,hllnk the storles to thelr personal experlences by asklng

quuestlons, g1v1ng the chlldren the opportunlty to share

thelr experlences

| Progect Plan ?,151»*~ L

F The more knowledge chlldren are able to acqulre at



home,‘the greater their'ehance for successbin reading.
Childreﬁ can gain this knowledge through experiences,

' listening to stories, and talking abeut'experiences and
stories. Experiences are the foundatiens for reading.
‘Pareﬁtsishould provide their children with experiences, but
the best source of knowledge abeut the world is likely from
books or other printed‘textf -Through text children can
develop knowledge aboﬁtfa veriety ef topics and learn about
things) peeple, and‘pleces. Every etory a parent reads to a
child gives information about an environment and images of
things that happen in that environment (Hall and Moats,
1999, pp. 53-54). This knowledge will enable children to

" comprehend when they begin reading stories.

Knowledge about the world is not enough. According to
Becoming A Nation of Readers, the way in which parents talk
to their children about an experience or story influences
what knowledge the children will gain from the experience or
story‘and their later ability to draw on this knowledge when
reading. Therefore, ﬁot only is it crucial for parents to
read to their children, it is also important that they talk
about.the stories with their children and allow them to
interact with the stories. The way parents discuss stories
with their children can make a difference. The way that
parents interact with their children during the discussion
ﬁill influence what the children gain from the interaction.

It is important that parents phrase questions in ways that

12



‘require higher level thinkingfiratherlthan-questions that
,”require‘simple answers., Readingbwell'requires:thinking,‘
: asking_questions,'integrating lnformatlony and'drawlng;
lnferences*(Hall and Moats,v1999; p.m?l);‘ These hlgher‘
{level thinking skllls can be learned through asklng open;’
ended questlons For example, parents can ask questlons
lp»such as, "What do you think w1ll happen next°" or "Why do>
you thlnk she dld that°"' If parents use closed questlonlng;,
such as yes or’ no/questlons, they do not engage their .
':chlldren in higher level thlnklng ‘ Parents can be taught to'
effectlvely 1nteract w1th thelr chlldren when readlng aloud
to them. | o |
I am commltted to educatlng parents about the

' 1mportance of- readlng aloud to ‘their chlldren and to
Vpencouraglng them to make readlng aloud a regular famlly.
‘jeact1v1ty : My plan is to record a ‘video that can be shown to
‘parents ‘at a parent educatlon meetlng or can be checked out'
tosparentswthrough the school llbrary,_ The vldeo will
killuStrate whyﬁréadfng?aloudfiskimportant the lmportance of
: bulldlng schema about the world and the 1mportance of the"‘
parent as pos1t1ve role model 1n thelr chlldren S early
b~llteracy development It w1ll also- 1nclude tlpS to parents
‘ about readlng aloud and 1deas for dlfferent genres of books -
that can be used for read alouds A brochure w1th parent
1kt1ps and llStS of books will accompany the v1deo Because

hmodellng 1s so 1mportant I w1ll demonstrate how to read

13



aloud, emphasizing concepts about print, higher-level
gquestioning and the interaction between myself and a child;
I hope that parents will use this videé as a todl to help
them provide a literate home environment for their children.
Educators and parents working together can make a difference

~in childrens' ability to be successful learners.

14



LITERATURE REVIEW
Introduction'

Reading aloud to children is a factor whiéh makes a
»difference in success at school. ‘Likewise, children who
come from homeslwhere reading aloud takes place have an
educational advaﬁtage over those who do not. Parents
reading aloud to their childfen has been a focus of research
for séveral years and studies of emergent-literacy have
clearly revealed the importance of this practice.
(Spreadbury, 1995 p. 2). "When parents read stories to
their children they are creating a safe; warm place for
language and literacy learning" (Taylor and Strickland,
1986, p. 5). Reading aloud to children helps them build a
positive aﬁtitude about books. Children associate books
with the love and warmth of their parents reading aloud to
them. This fosters the early love of books that is so
important to early literacy formatién. Larrack (1958)
states, "Few activities create a warmer relationship between
child and grownup than reading aloud. It is deeply
flattering to be read to and have the adult's undivided
attention" (p. 32). According to -Cullinan (1992), when
children share Stbries with their parents? they build
memories about the warmth_and joy in their early livesg that
come back long after the memory of‘the story is gone.
| Parents reading aloud to their children is a worthwhile

activity that benefits children in many ways. Reading aloud

15



is. a shared act1v1ty that brlngs a famlly together and

prov1des a tlme When famllles can learn about each other andV

share 1deas, attltudes and Values Durlng these tlmes,

: chlldren learn about themselves as part of a famlly and as

-part of the world , Readlng aloud to chlldren 1s a s001al

v_act1v1ty that brlngs pleasure to all those 1nvolved ‘Thls

soc1al act1v1ty is 1mportant to chlldren S language
vdevelopment | As chlldren 1nteract with thelr parents durlng.’

"readlng aloud sess1ons, they learn language and use thelr |

lAlanguage to learn about the world Harste (1990) states-

o .vChlldren learn best in low ‘risk env1ronments where
exploration is accepted and current efforts are
‘socially supported and understood. - Language is a

" social event. Most of what we know ‘about language

" has been learned from belng in the presence of

: others (p. 317). : -

*iAs.chlldren interact w1th thelr parents durlng read aloud
v5sess1ons, they learn language as they share'ldeas and»

”lfeelings ' ThlS 1nteractlon helps chlldren develop anv
understandlng of themselves and others

| Readlng aloud to chlldren prov1des a number of language
.lessons Llstenlng to storles 1s 1mportant for bulldlng '
dbackground knowledge, fosterlng language development

'rfdeveloplng a sense of story, llnklng readlng and wrltlng,_

acqulrlng word knowledge and vocabulary,-and-becomlng aware

:of book language, prlnt awareness and book handllng skllls

uItialso fosters@llstenlng comprehens1on, story_" L |

comprehension, .and word recognition comprehension (Mason,

16
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v1990)l_ Wellsl‘study (1982)Nindicated-thatfllstening‘totafh
‘Lfstory.read aloud by a parent at age 3 was s1gn1f1cantly
.assocrated w1th oral language ablllty and knowledge of
‘llteracy at'age 5 and readlng comprehensron,at age’ 7.
:Studies have-ShOWn empirically that there.is'a»difference.ink

."the nature of experlences Wthh chlldren have at home . Some -

TFparents view llteracy as a ‘source of entertalnment such.as'

_kreadlng a story, but other parents view llteracy as a set of
jact1v1t1es, “such as reVLew1ng flash cards Grow1ng up in a
k:vhome that fosters the view. that llteracy is a source of
.entertalnment has a more pos1t1ve 1mpact on emergent
‘llteracy skllls in the areas of phonolog1cal awareness,
"knowledge about pr1nt and narratlve competence |
1:(Sonnensche1n, Baker, Serpell Scher, Trultt and Munsterman‘”
1997 pp 115—116)" Grow1ng up 1n a home that fosters a
~view that 11teracy is a set of SklllS to be learned was not
jls1gn1f1cantly related to llteracy competency |

-The llterature rev1ew sectlon focuses on the follow1ng

: p01nts b Parents can be 1nforme' about the 1mportance of

 their role in thelr chlldren s early llteracy formatlon and"

d,how they can - take an actlve role in the readlng development-

‘ofithelr chlldren;u-They Can betshown'how to create_a home'
‘ fenVlronment thatvpromotes literaCy'growth and motivates’

-children to‘want to»learn; as well as how ‘to effectlvely
}xread aloud to;theirvchildren. They can also be shown how to

A

make greater‘use of‘questioning,whlchvlnvolves h;ghervlevel_
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'Qvthinking'whenfthey'and‘their;children.are:engaged in
:”’conversationslabOut.books-vﬁWhenvreadingdaloud.tovtheirf'
kchildren,.parents can also be shown methods that Will
l enhance their children s reading readiness and prepare them

for formal reading instructi: ;{ Studies have reported

k information about several programs around the country that
'promote reading aloud to children and how educators and
parents are working together to connect literacy in-: the home‘
and school. | |
'fActive lnvolvement
! - Lennox states,l"Children build their knowledge of print'
and their strategies for reading and writing from their
independent;exploration of the world of print,lfrom.
_interaction'with literate adults and peers,vand from
observations'involved in literacy activitiesﬁ (Lennox,‘1994,
E p. 12). Irregardless of parents' economic or educational
background;'parents»can‘create a literate environment‘for
theirlchildren. According to Thorkildsen and Stein.(l998)y
.childrenPs“academic achievement appears tO'be‘more'strongly.
related‘to their parents'vlevel of involvement than‘to‘theirl
level of.education‘or income. A 1976 study-hy educational
“‘researcher, Margaret M. Clark found that 32 Scottish
children were. reading at the time they entered klndergarten
even though they came from different familial backgrounds
| Clark found that the common factor in the achievement of

" these children was the parents'lpOSitive 1nvolvement;1n
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telling_stories andvreading books; A more recent study by
Taylor and DorSey%Gaines:found'African¥American children
living in urbanhpovertvaere seen“byktheir parents as being
successful at learning to read and>Write (Wilford, 1998, p.
65) . They found that the famlly prov1ded a rlch oral
tradltlon and opportunltles to see adults readlng 1n a
"varlety:Ofvs;tuatlons,ﬁm*ﬁ |
therate Home . Env1ronment

| Because learnlng to read and write begins early in life
'parents can be encouraged to create ‘home environments that
_hpromote llteracy growth A llterate home env1ronment one -
where children observe others in llterate act1v1t1es,»as
well as explorlng prlnt on thelr_own, provides children with
opportunities to enjoy reading andowriting in an interactiﬁe
environment Accordlng to Trelease (1985) theineople'in
gthe Chlld s home stlmulate ‘the child's interest in readlng
and;writingvby answering.questlons, prai81ng the child's
-efforts, takingrthe-chiid'to‘the 1ibrary, buYing,booke.and" :
wrltlng storles which the chlld dlctates(1985) Several |
studies report common factors present .in llterate‘

‘environments '"References to~longitudinal studies by

'-_ciDolores Durkln (1966) in the USA and by Margaret Clark

(1976) in. the UK found that chlldren who read early usually
had an 1nterested adult w1th tlme to read to - them"‘..r‘{,'
,j(Spreadbury, 1995A.pp. ifz), Durkrnis-comprehen81ve_etudy=

indicated.four*factorsathathere present in‘the~home"'
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enviroﬁment‘of early readérs: Children are read to on a
regular basis, including books and environmental print;
Parents are avid readers, modeling a positive attitude
towards reading and showing that reading is an enjoyable and
beneficial activity; A wide variety of printed material is
available to all family members ln'the home includlng books,
magazines and newspapers available; There are writing tools
and paper available for children to draw and write.
| Teale's 1978 comprehensive review of research findings
on positive environments for learning to‘read déterﬁined
four main environmental factors. Firstly, there was an
availability and range of printed of materials includihg
books and environmental readihg of sign posts, product
names, store names, etc. Secondly, reading was modeled by
parents and older siblings, as well as reading to the child.
Reading was valued as a part of daily living‘for'different
purpoges'such as for entertainment or for information.
Thirdly, writing was encouraged‘at home for a variety of
purposes and children had access to paper, pencils, markers,
envelopes, and other writing materials. Finally, others ln
the child's environment encouraged, provided feedback, and
,ansWered questions about reading (Spreadbury, 1995).
Rasinski and Fredericks presented several ways that
parents can create a literate environment (1991). Finding a
time to read and a comfortable place for reading are two

important considerations. Setting a routine time and place'
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for reading can establish the habit of a family reading
together. A literate environment requifes a large stock of
appropriate books and magazines."These materials need to be
available to all family members and it is impoftant for
children to see parents and other family membefs reading for‘
different purposes. Modeled behavior is.important to
learning as children wili want to read if they see other
family members reading. It is also important for parents
and children to talk about what they are readihg and connect
it with family experiences. By connecting a book to a
faﬁily experience, such as e family trip, children's
knowledge about the world develops. Likewise, parents can
help their children share their ideas and feelings about the
characters and events in the stories and connect them to
their own expefiences. According to Strickland (1989), this
activity is very personal and child centered, which gives
more meaning to the child. Likewise, e literate home
environment offers»children a‘plethora of opportunities for
writingwfof a,variety'of_purpoees. All these studies point
to e literate environmenﬁ which provides children with many
~opportunities to enjoy reading and writing in the child's
most natural setting, the home, as the most important facter
in early literecy.

| A common finding in research about why some children
1earn to read without difficulty while others do not, is

that children who learn to read easily in school are the
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_same children whose’parents have readvto them at home
_Researchers are not sure 1f 1t is the story readlng or some
other factor that helps chlldren learn to read. Schlckedanz
_(1978) dlscusses several theoretlcal explanatlons that
_explore the‘relatlonshlp between readlng aloud at home and
readlng achlevement in school Most of thevexplanatlons arei
-,based on-a learnlng theory model of learnlng in Wthh the
story readlng serves as a preparatlon for 1nstructlon in l
reading. For example, chlldren learn to read because thelr
parents model readlng or chlldren learn to read because they~
';have good feellngs about the warmth of story tlmes w1th
their parents The book knowledge and knowledge of readlng
Vexplanatlon suggests that chlldren learn somethlng about
dreadlng from the story readlng s1tuatlon 1tself |
V(Schlckedanz, 1978; p. 49) . Through‘many experlences with:'
' books childrenllearn how a book works};bookS'havela' o
beginningy middle, and end that tell about somethlng and
gmake sense;' They learn how to locate prlnt in books and
observealetter—sound correspondence. 1Chlldren also learn
‘how to‘handle books;.how to hold books and'turn»the pages;
~Sch1ckendanz proposes that chlldren construct knowledge
about rules that govern the readlng process over tlme w1th
many:experlences w1th books and w1th.a closeness»wlth
parents durlng readlng aloud sess1ons

ngher Level Thlnklng

Early research on readlng aloud to chlldren focused on
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~the belief that reading stories té children promotes readihg
achievement in school.“Récent research has focused on the
language and social interaction between parent and child»
during story reading and the.effectvit has on literécy
development. According to Leﬁnox (1994), social
interaqtioniét théofies, especially‘Vygotsky's, propose new
direction in thé‘study df’literacy‘development.in children.
Vygotsky's theory proposes that a child leérns'through
social interaétﬁoﬁ with a mofe knowledgeable expert. During
a literacy activity at home or school, children are given‘
support’by‘a parent or teacher until they can do the task
independently. ‘This scaffolding allows them to learn to
read and write. Lennox (1995) states, "It is now believed
‘that, not only the presence of a story.time routine, but
also the amount of verbal interaction between parent and
child during story reading influences and shapes early
development" (p. 12). Research indicates that this
development comes from the discussion of the language and
ideas of the author and the questionsvand comments from the
reader and the'éhild. The type and amount éf interaction
between parent and child during reading aloud are the major
vcontributing factors in literacy development. . As children
~interact with their parents durihg discﬁssiéns‘about
stories, they begin to develop their thinking and spéaking
skilis. ‘Marie Clay (1979) states that "the conversation

‘'which arises from this one-to-one story session is a
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‘priceless'asset"I (p. 18). ThevconverSations between a child
and an adult enrich a child s repertOire of concepts and
provide children with opportunities to hear new words in
meaningful contexts and lead to acquiSition of a large oral
vocabulary. Taylor and Strickland state, "There is no doubt
that engagement in storybook reading‘is one of,thefrichest,,.
.resources‘forvvocabulary'deyelopment available to children"
(p..42).- A large vocabulary enables children to read |
better. They learn new words as they hear them read aloud

"in books: and as parents talk about them. _Children can lateru

draw upon this repertOire of words when they'read and write.

Story_language'is‘differentjthan‘the everyday language'we
use. As children listen to fairy tales_andfhear "once'upon

,‘a time" over and:over, they will begin to Use it in their
language as they talk about books and stories and will uSe

it later when they learn toaread and write stories on their

- own. Harste (1990) states: |

‘By’age 3, when asked to read or pretend to read a
book, children start to vary their normal speech
to sound like "book talk." By age 6, children who
have been read to frequently have internalized the
structures of stories in their culture and can :
produce many fine stories of their own. (p. 317)

Because story language is different from everyday
language, it is important that ‘children hear different kinds'
of stories or genres. - Hearingkdifferent genres teaches
children the qualities, suchvas plot,‘characters, setting

and book language of those stories Children learn what
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makeS'a,etory and how different stories'work, Thellanguage
in a fairy tale is different than the languege in a'nursery
rhyme>Or a mystery book. .When chiidren hear feify‘tales
ovet and over again; they will‘eXpect to heervthose
‘qnalitiee found in fairy tales when they hear a new fairy
tale. Tney will expect tovhear'"once upon a time" at the -
' beginning and expect certain characters and events tozoe'in
the story. vKnoWing the qualities of genfes‘Will heip
ohildren_maketpredictione wnen the? begin to'read. They
will have a sense of how the story ehould work so their
prediotions-makeFSenSeL _Mooney (1990) Statee, "Eamiliarity
f withtknoWing-how stories WOrk‘helps beginning'readersl
develop confidence‘in becoming inVol&ed in the unfolding'of"
the etory line‘when they hear new stories or assume more ova
the reader's”ro1e‘for themselves (o. 22){v |
Severei{etndieeihéne‘inﬁeetigated the interaotions of
parentsiand5chiidren‘aéﬁtheymeharéd books, with parents .
supporting;their'ohildfenﬁbyuprompting,'providing‘
information and questioning; 'These studies found that
parents usually engaged in}cloeed questioning, a process
wherein»childten iabeled or'descfibed various espects of tnev
stories. They did not'ﬁake gfeat use of open or probe
“queStions which.necessitate higher level thinking, such as
exploring attitudes and opinions or elaborating on
'infofmation (Lennox, 1993). Quality instruction during

literacy interactions requires strategies that elicit higher
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4level thlnklng wh1ch scaffolds the process of comprehens1on'
l(Leseman and‘Jong; 1998) To engage 1n hlgher level &"

'*thlnklng parents can thlnk out loud as they are readlng a_u-

,story and ask questlons such as, "How could that happen°" orvv'

"What do you thlnk w1ll happen next9" or How do you thlnk
,he feels?".' Parents can’ help thelr chlldren make
'inferences,ycomparlsons‘and.evaluatlons; as well as'see
’cause and effect relatlonshlps, by asklng questlons durlng
story readlng : They can ask questlons whlch have more than
'_one correct answer or questlons Wthh requlre multlple word
answers._ As parents talk about the stories, the chlldren
‘can also interact by asking'questions, answering questions, -
and‘making‘comments'of their'own.'-”
"Reading Readiness
Children are naturally curious'about_the worldvandp
reading»aloud'is one way that parents’'can help.their”
~children learn about theiworld. They can help their
childrenuacquire ideas and content in a natural setting'byc‘
‘helping them understand‘new words and concepts by‘relating
dlt to. somethlng they know already ‘Harste (1990) states:
,»Learnlng proceeds from the known to the unknown,
" Comprehension and learning are now seen as.a.
]search for patterns that connect, and growth 1s
seen ‘as a search for ever wider patterns. L
Children need to be given opportunities to make
language. their own by making connectlons w1th \
their lives and background information. In short‘:
‘there is no better way to begin 1nstructlon than -

in terms-of the learner s language and current
background experlence (p. 317).
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i Parents can help their childrenvmake connections between
‘books and their oWn personal experiences bv encouraging.
- their children“to;talk about?the illustrations and concepts;
'These conversatlons w1ll help chlldren to develop schema

about the world and enable them to brlng thelr understandlng

- and knowledge of the world to prlnt This schema w11l

enable them'to‘brlng meanlng to-thevtext'oncevthey'begin ‘
g readlng'independently ' For example, a child'lfving in the
c1ty may have no knowledge of llVlng in the country or on a
‘farm, but when parents read books about farms chlldren cani
‘learn concepts about farm life and anlmals | When chlldren
start readlng 1ndependently and read a book about farms,
they will have an understandlng about farm llfe and because
they can draw upon thlS knowledgevbase,‘they can problem :
solve new words 4in the book "If children understandk
background 1deas pertalnlng to what will be read itvbecomes
eas1er to recognlze and pronounce new words 1n prlnt"‘.
Y(Edrger, 1992, p. 3) . ‘The best way for chlldren to learn
‘that'the-purposetof'reading is for~meaning“is by reading‘to
fthem from the tlme they are 1nfants 4 "Readlng aloud sends“
nthe crltlcal message to chlldren that books have 1deas, and
kthat the purpose of readlng is to get those 1deas" . |
(Blalostok 1992 p; 12) . Llstenlng.ls related to.reading ‘
:and just as: chlldren llsten to language to recelve a |
message,,chlldren d1scover that by hearlng books read aloud,

“they are recelvlng,a message.
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Although research has shown that readingwaloud‘makes a
pOSltlve difference in school success, ‘children can also
play enjoyable learning actiVities to enhance their reading
vreadiness | It is important that children‘develop.the |
ability to hear sounds in words “Hearing and using soundsl
-begins when a child is an infant and it is the beginning of
learning to speak,‘read, and write™" (Clinard,‘1997,,p. 21) .
-There are many activities besides reading‘aloud to‘children,;
which parents can'share at home with-their children to help
develop_their ability“to hear sounds. in words. To hear |
brhyming sounds, parents can read poems and nurSery,rhymes to
their children. Children's songsuor poems on cassettes‘or
cOmpact,disks:from the library or,store can be'plaYed so
that‘children can sing or recite.along. Parents and
children can think of‘words that rhyme‘or words that start
with the same sound. Parents can play.the}game "Does It
Fit°".wherein the‘children haVe to say the word that does
‘not begln or end w1th the same sound as the other words
Parents and children can read alphabet books and 1dentify'
the letters -in the books " They can play‘the alphabet'
'guess1ng game by ‘asking, "l'am'thinking of something that
starts like toy, what is it?" and play alphabet games by f
naming a favorite food or- animal for letters of the
alphabet ‘Parents can buy a set of magnetic letters and
.spell out words, ‘such as the child s name, on the

refrigerator. By providing chalkboards or paper and pencil),
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'Parents can encourage their'children”tovwrite‘ lt is,also
1mportant that parents talk w1th thelr chlldren by answerlng’
ﬂthelr questlons and explalnlng thlngs to them .Parents can:~
also draw plctures with thelr ‘children and each can tell
storles about»the plctures ‘They can take walks in the
nelghborhood and talk about what they -see, hear,_or‘touch.
Family Literacy Programs"

a There are several famlly llteracy programs or prOJects
-that attempt to create more literacy- orlented homes by
foStering a partnership’between parents and Children Viafa
home reading>program; nMany participants”in these programs Tf
view literacy learnlng as a famlly matter to be enjoyed and
shared (Neuman, Caperelll and Kee,'1998 p. 246) The
vf'lntent of these programs 1s to enhance the extent to whlch
b parents become 1nvolved in thelr chlldren s llteracy
l'formatlon and educatlon ! They promote changes,ln how -

'parents 1nteract w1th thelr chlldren A year~longbparent—
vfchlld reading prOJect for four year olds was 1mplemented in

S an’ urban chlld parent center classroom in Chlcago ,The"‘
purpose of the prOJect was to empha81ze the importance of
'readlng aloud to. chlldren as well as prov1d1ng opportunltles
for 1ncreased frequen01es of readlng aloud (Otto and
.Johnson,‘l994)1 Many p081t1ve outcomes were observed durlng,
this prOJect 1nclud1ng ‘the Value of learnlng and readlng
Subsequently, there was an 1ncrease in the chlldren s

interest*in'reading. They enjoyed readlng bOOkS'tO‘
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themséiﬁééfaé“wéildés’fé?éAérfgéhéf‘and.mbre children went -
to the'library'dnringlindependent workitime» iThere was an‘
iincrease in the children s listenlng skllls Wthh ‘was. |
noticed durlng class story times v Chlldren S vocabulary .
1ncreased and they used words andlconcepts that were foundlr
.1n thelr storybooks | | R

The Appalachia Educational haboratory-inQCharleston;fixTu
‘West Virginia, has created a program’called ﬁﬁamilybtg. |
1‘Connections" lIt cOnsists'of a set.of.guides'developed‘to.
‘help teachers prov1de opportunities for parents and children‘
E to have fun doing things together that are su1table at a
child's stage of development (Burns, 1993). The guides
~include a message to parents,»read—aloud selections;d }
developmentally appropriate activities for parentshto,do:;‘
with their children and a "Sunshine Gram" to promote |
‘positive communication with families. The field-test
heXperienceishowed that most families welcomed the gnidesland :
:many parents commented on thejenjoyment shared by theirh
families using the gﬂidesUas well3as‘involVing themseIVes in
"the schOOling of their children;, Likewise, teachers noticed
positive'changesxin stndents.involved.in‘the‘program;

- The "Three-forvthe Road" program was created to'get;f
: Children.reading more‘atﬂhome,and to'get,parents ih?olVedlin;-
reading with their»childrent» This'school—hOme:literacy'
program isxavhackpack program that sends‘childrenvhomejwith

three books; "In selecting booksvcareEUlsconsideration is
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| given to providing books that w1ll 1n1t1ate positive parentQ
’child 1nteractions and’ meet parent child needs" (Richgelsv
and WoldeIQQBLpplﬂzobjd The best. chOices are books that
enhance conVerSations_between*parents and children. The
books arebcategorized according to ease of reading and'h
genre. bThere are books‘for‘a child:to read by himself' to
read with a parent and for the parent to read to the child
The backpacks include a letter to parents which includes |
vinstructions and suggestions forptalking about:the books and»
v using the journals, response journals,’mriting and drawing
materials, and hand-puppets.'lTeachers demonstrate how to
use the backpacks so that studentsvunderstand how‘they work.
bDemonstration sessions include talking_about,caring for the
backpacks, deciding how to use the three books.invthe
backpack, and reading‘strategies. The Three for the Road
program has been very successful in its first four years of
use invone elementary gchool (Richgels and Wold;v1998).
These programs demonstrate that educators and parents can
form a successful partnership to‘involve parents in their
' children's’education}

_All‘parents need to foster’theirgchildren's early
literacy.formation'by engaging in literate_activities;‘
'especially‘reading aloudito their children. Because reading
aloud is an enjoyable‘activity and has value in children's
learning,‘educators can promote a‘home—school partnership to

_encourage this activity. Practical advice can be offered to
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parents on how to effectively read aloud to their children
on a regular basis. By making reading aloud at home a
priority, parents and educators can work together to enhance

children's early literacy formation and success in school.
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GbALS AND LIMITATIONS

Goals

The primary goal for recording this video is to provide
a resource for parents to help their chiidren at-home. It
is designed to educate parents about the importance of
reading aloud and to encourage them to read aloud to their
children. Because the video provides information and
suggestions as well as a model of a read-aloud session, it
can empower parents to take an active role in the reading
development of their children. Children who have been read
tovat home will come to school more prepared for formal
reading instruction. The video will be parent-friendly so
that it is easy for them to comprehend. A brochure of
parent tips that reinforces the information provided on the
video will accompany the video. Although the video will be
recorded in Englisgh, the brochure will be available in
English and Spanish. A bibliography of children's books:
will also be provided. Another goal is to present the video
at a parent education meeting and keep the video in the
school library for parents to checkout at their convenience.
The video will be made available to other'séhool libraries.

Objectives

In planning the content and purpose of the video the
fOllowing objectives were determined.
1. Provide a resource for parents to help their

children at home.
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2. Encourage parent”h'

{~fat home

3. FProv1de parents w1th 1nformatlon about the‘
‘benefits of readlng aloud to thelr chlldren
v4." Record the VldeO in parent frlendly language
bd. Prov1de a. blbllography of books for parents to use
as read alouds ‘ | | o

-6;~j Include a brochure of parent tlps (availablefin
'Engllsh and Spanlsh)

7. Model a read aloud se881on

8. Model the use of-hlgher—levelfguestioning.
9. Present the v1deo at a famlly literacy nlght

'lO. iKeep coples of the v1deo in. the school llbrary for'
parent checkfout. | | |
11..‘Offer‘availability’of the vldeorto other school
libraries.b | |
.Limitations‘
There.arevseVeral:limitations of‘this projectfb One
limitation,of’the video is that ityis'recorded.in English'
,and may nOt be as helpful'to non—English speakers Also,‘
parents who do not own a VCR will. not have access to the“
'bvldeo.t Although readlng aloud to older chlldren is.

important, the»v1deo is targeted for'parents of young

'children} HIt_Will be recorded by aﬂteacher'and not an actor

so it will'notphave a professional look to.it. The video is

‘recorded forfparent‘use but other teachers‘may use it at
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parent inservices. Finally, it may be cost prohibitive for

it to be copied and distributed to other school libraries.
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1h Psrents Readingihloud Topéhildren';lji
| o _ Video Script .

Reading aloud to children plays an 1mportantvrole 1n>
btheir literacy development vIn fact, the most 1mportant:
thing parents canjdo to help their Children become readers‘
‘is to'read aloud to'them ThlS v1deo eXplains the benefits
of reading aloud to children and 1ncludes tips to help »
-parents make reading aloud a family tradition in: their
homes; .A demonstration of a read—aloud session is also
' prouided | ‘ | |

Children enjoy listening to stories and the time their
parents spend with them‘during read—aloud sessions. Reading
aloud gives children and,their‘parents an'opportunity to
spend quality time together and build shared memories. | This
togetherness forms a close bond that lasts a lifetime. | |
Reading aloud is a spec1al time: when parents and children
share books and learn about the world ‘and each other.
Children associate books.With‘the love and warmth ofhtheir
parentsvreading'aloud to them. 'This-fosters an early love
of books thathis soaimportant‘to:early‘literacy formationrl

vit isﬁstill‘important tovread aloud to children when
'ﬂthey startireading on"their own. ‘Parents'and older»children'
still need the closeness that:reading aloud provides.:
vReading‘aloud is‘a-social event . .it is a special,time'when
rfamilies‘getvtogether to,enjoy bOOksf As children listenvto

stories, they:learn'about the world and people and

37 .



' t?emselves. They relate events in stories to events in
their own 1i§es. When parents read aloud to theirgchildren,
they are telling them that they want to spend time with them
because they are special and important.

Parents reading aloud to their children is a factor
which makes a difference in their success at school.
Children who have been reéd to at home enter school with an
ad&antage overkchildren who have had little or no experience
with books. They learn the skills which help them become
gsuccessful readers. They bégin learning these skills as a
result of being.read to at home.

Reading aloud to children benefits them in many‘ways;
Children who are read to at home do better in school than
those who are not.

The most important benefit that children gain is
backgroUnd knowledge about the world. Children are more
likely to receive this knowledge from books than from any
other source. ‘They learn about things, people, and places
from books.. The more knowledge children can acquire at
home, ﬁhe greatér their chance for success in reading. When
children start reading independentiy,bthey can use this
"knowledge to make senée of what they read and problem sgolve
new wofds in booksg. ‘For example,; if children have listened
to books about the farm, they will know the names of farm
animals‘and what activities occur on .a farm. When they.

independently read a book about farms they can use this
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knowledge to make sense of the story or problem solve
unknown words. If an unknown word starts with a g and ends
with a t, it makes sense that the word is goat because you
would find a goatAén a farm. |

When listening to stories children are exposed to a
wide range of vocabulary. They learn hew words as they hear
them read aloud in books»énd as parents talk about them.
Children who have a large listening and speaking vocabulary"
have an advantage when they are learning to read. They can
use thesé wordsywhgn they read and write. Understanding
what you arévreadiﬁgéis éééiér when you know the meanings of
words. ‘Childrenjwiii:n§£ ﬁndérstand a word in a reading |
‘book if‘théy have ﬁévér heard ‘it before. Also, whén
childrén try to read unfamiliar words, they can problem
solve them much faster if they have heard the word‘before.

Children who have been read to have learned that there
is a different way of expressing ideas in books. The
language in books is different from the way we talk. We use
different words and different kinds of sentences when we
talk. The language in books is more complex. For example,
sentences are complete and usually are longer in books:
When we talk to each other we'usually use shorter and
>incomplete sentences. Children become familiér with the
rich language patterns in books when they hear stories read
aloud. It is important that children become familiar with

the language used in books because this knowledge will help
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lthem understand storles when they read on thelr own.
Because story language is dlfferent from everyday
language, it 1s 1mportant that chlldren hear dlfferent klndsp
'of:stories : The language ‘in a falry tale 1s dlfferent thanv-’
7the language 1n a nursery rhyme or a mystery book or a poem
‘TWhen chlldren hear falry tales read over and over, they w1ll'
»expect to hear "once upon a tlme" at’ the beglnnlng of the

”Zstory They w1ll also expect certaln characters and events:f

h_rto be. 1n the story : For~example, they w1ll expect a

prlncess or some talklng anlmals to. be 1n a falry tale, butg_fﬂk

‘.'not a- detectlve i ThlS knowledge w1ll help them make

,predlctlons when they begln to read They w1ll have a sense.

o ;of how the story should work so thelr predlctlons make

;}sense
When chlldren llsten to storles everyday they‘learn
vwhat makes‘a story and how storles work They;learn that,l
stories have a-beglnnlng;_mlddle,.and end ,’Théy-iéafn-that -
"storles tell somethlng and ‘make sense Chlldren also learnvbf
jthat there are characters who usually have a problem to |
1 solve and the story takes place in‘a- settlng ThlS
.f“knowledge 1s helpful when chlldren read because they know o
what to expect 1n storles and how they work | | |
When chlldren llsten to storles they also learn about
the readlng process o They learn about what people do when
' they read from observ1ng others read to them For example,,

:-they notlce thlngs such as where to start readlng or what to




do at the end of a page. They begin to understand that the
print on the pége corresponds‘tq what they are heéring as
they discover that the squiggles and lines on the page have
gsomething to do with the story. When theybbegin to notice
print they will discover letters and words. This is an
early understanding that reading is a process of getting
meaning from written symbols.

Finally, reading aloud helps identify reading as a fun
.activity. If children éssociate reading with fun, they‘will
have a greater desire to 1earn to read and they will want to
read. Reading aloud helps create a positive attitude toward
reading and builds the desire to read‘which is important to
children's success in reading.

Here are some practical tips for parents to think about
when they are reading aloud to their children.

‘1. Begin readiﬁg to your child as soon as possible.
Reading aloud to children should begin from the earliest
years. You can start reading when your children are babies
and continue until they become teenagers. Older children
still need the closeness that.reading‘aloud provides. Find
time to read with your child everyday. Bedtime is often a
good time. If this ié not a good time, try td choose a time
which is convenient for your family.

2. Provide réading matefials for all family members.
Reading materials can be obtained through school book clubs,

public and school libraries, used book stores, or garage
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sales. Swap books with family and friends. Get your child
his/her own library card and go to thé library regularly.
When children see reading materials at home, they learn that
reading is an important activity in their homes.

3. Let your child see you enjoy reading. You are your
child's best role model for reading. Your child will wvalue
reading if you do. ,

4. Connect read alouds to your child's personal
experiences or to family experieﬁces. Read about things
that your child or family has experienced or will be
experiencing. Making connections makes the experiences and
books more memorable. | |

5. Talk about what you read to help your child develop
language and thinking skills. Talk about ideas in books and
listen to your child's comments. As you read, ask questions
such asg, "What do you think will happen next?". Ask
questions which require more than a yes or no answer. Other
questions you could ask are, "What would you do if you were
in the story?" or "Why do you think she did that?" Discuss
whether or not your child likes the books.

6. Over time and with many experiences with books
children gradually become aware of print. This is an
important part of learning to read. Here are some ideas for

helping children acquire concepts about print.
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When readlng a book w1th your Chlld you can:
Announce ‘the name of the book and the authorfff
and-the rllustrator. |
}Talk’about‘the‘ooyer and ask,."What do you
p think this story is going.to.be about? " Sometimes ,
it's helpful to tell your Chlld about the story
before you begln readlng to help your chlld
understand the story better.
Talk about: the parts of a book. Talk about
the front and back of a book. Talk about the
title page, first page, and the last page. Showﬁ
your child that you read the left-hand page before
'the_right—hand.page; Show your child where to
start reading on the page. ‘Show your‘childhthat
‘, you read from the top of the page to the bottom
fand’that you read from left to right. |
| Let your’child;hold the bookvand turn the
- Pages, | | |
Take.your time reading and aliow your child
) to look and talkbabout the pictures. Talk about
v”,how the pictures relate to the‘text.‘ Read with
expression.b Change your tone of voioe to fit the .
characters. |
Point to'the words as‘you read ’ Pointing‘to
the words helps your Chlld make the connection

'_dbetween what your v01ce is saylng and what is on
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' the printed-pageﬁ; Eventuallytyour child learns
that the black marks”on thevpage are letters.and'
words andithey have>meaningful SOunds. ‘SometimeS‘
talk'about specific'lettersﬂandrwords inhthe_
story. Talk‘about spacee‘between the words.

7. Turnloff the television and”read‘I N

bParents ‘often ask teachers what they can do to help
.thelr chlldren : Readlng aloud 1s an. enjoyable act1v1ty that
all parents need to do in order to help thelr chlldrenl
become literate. It does take time for parents to read to
their childrenveverYday,fbutereading aloud is time wellg,
- spent on‘helping‘children‘become successfulfin reading.
'UsedthiS‘video as a'tool.to_help makelreading aloud a
:family‘tradition in'yourwhome The follow1ng demonstratlon

is a model of how you can read aloud to your child.

li
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PRACTICAL TIPS FOR READING ALOUD

Parents reading aloud to their children is the one

factor which makes a difference in their reading success at

school. By reading aloud parents can help their children

enjoy and value books and reading. Here are some ideas for

makihg reading aloud as a family tradition in your home.

1)

Begin reading to your child as soon as possible.
Find time to read with your child everyday.
Provide reading materiéls for all family members.
Reading materials.can be obtained through schobl
book clubs, public and school libraries, used book
étores, Qr'garage sales. Swap books with family
and friends. Get your child his/her own library
card and go to the library regularly.

Let your child see you enjoy reading. You are
your chiid‘s‘best role model for reading. Your
child will value reading if you do.

Connect read alouds to your child's personal
experiences or to family experiences. Read about
things that your child or family has experienced
or will be experiencing.

Talk about what you read to help your child
develop language and thinking skills. Talk about
the ideas in books and listen to your child's
comments. As you read, ask questions éuch as,

"What do yéu think will happen next?" Discuss
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whether or not your child likes the book.
6) When reading a book with your child, you can:
Announce the name of the book and the
author and the illustrator.
Talk about the cover and ask "What do
you think this story is going to be about?"
Talk about the parts of a book.
Let your child hold the book and turn:
the pages.
Take your time reading and allow your
child to iook and talk about the pictures.
Read with expression. -Change ycur tone
of voicé to fit the characters.

Point to the words as you read.

7) Turn off the television and read!
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- BIBLIOGRAPHY FOR PARENTS:

There is a ‘wealth of books avallable for young

children.
for readlng aloud to children.

Mother Goose;

Mother Goose ‘ o ‘
'The Random House Book of Mother Goose
The Real Mother Goose

The Tall Book of Mother Goose

Tomie de Paola's Mother Goose

. The follow1ng list is a suggested guide of books

 Brian Wildsmith
"Arnold Lobel
-Blanche F. Wright .

F. Rojankovsky
Tomie de Paola

ABC and Number Books =

A My Name Is Alice R
‘Chicka Chicka Boom Boom
Eating the Alphabet

On Market Street

Twenty-Six Letters & Nlnety Nlne Cents

Anno's Counting Book
Goodnight Moon

One Hunter - '

~ Ten Little Rabblts
Ten, Nine, Eight

A Child's Garden of Verses

Hailstones And Halibut Bones
Random House  Bk. of Poetry for Chlldren
When We Were Very Young
Where The Sldewalk Ends

. Picture Storybooks

Blueberries for‘Sal”“",ﬁ.
*Brown. Bear, Brown Bear

Cloudy Wlth a Chance of Meatballs
Corduroy "

*Curious George

Dear Zoo" ‘
- Dinosaurs, Dlnosaurs

Frog and Toad Are Frlends
George and Martha o
'Go Away; Big Green Monster
*Goodnight Moon :
*Good-Night, ‘owl!

Green Eggs and ‘Ham

Guess How Much I Love You
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Poetry Books ‘.y

;wJane Bayer

o Martln/Archambault

" Lois Ehlert

‘Arnold Lobel

‘Tana Hoban =

~A. Mitsumasa

- Margaret Wise Brown
‘Pat' Hutchins _
Virginia Grossman

-~ Molly Bang

|

- R. L. Stevenson
“Mary O'Neill

- Jack Prelutsky
~ A. A. Mine

.- Shel Sllversteln

Robert McCloskey

Bill Martin Jr.
Judith Barrett
Don Freeman

H. A. Rey

“Rod Campbell

Byron Barton

- Arnold Lobel

James Marshall

.- Ed Emberly
‘Margaret Wise Brown

Pat Hutchins
Dr. Seuss

- Sam McBratney



Happy Birthday Moon .

Hattie and the Fox

If You Give a Mouse a Cookie
Ira Sleeps Over '
‘Jamberry

"More More More," Sald ‘the Baby
No Jumping on the Bed

Millions of Cats

Quick as a Cricket

*Sylvester and the Magic Pebble

The Complete Adventures of Peter Rabblt

The

Doorbell Rang

*The Gingerbread Boy

The
The
The

Little Englne That Could v
Mitten v i
Napplng House

*The Very Hungry Caterplllar

The

Wolfs Chicken Stew

There's A Nightmare in My Closet
We're Going on a Bear Hunt
Where the Wild Things Are
*Where's Spot

*Available in Spanish

A Wrinkle in Time

Charlie and the Chocolate Factory
Charlotte's Web -

Chocolate Fever

Doctor Dolittle

Encyclopedia Brown, Boy Detective
Freckle Juice ‘

~ Henry Huggins

James And The Glant Peach

Johnny Tremain

- Little House on the Prairie

0ld Yeller

Ramona The Pest

Sarah, Plain and. Tall

‘Stuart Little

Superfudge

“The
The
The
The
The
The
The

Black Stallion

Boxcar Children

Cay

Hobbit

Indian In The Cupboard

Lion, The Witch, & The Wardrobe
Secret Garden ‘ o ‘

Where the Red Fern Grows
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- Chapter Books

Frank Asch

Mem Fox

Laura Numeroff
Bernard Waber
Bruce Degen
Vera B. Williams
Tedd Arnold

Wanda Gag

Don & Audrey Wood
William Steig
Beatrix Potter
Pat Hutchins

Paul Galdone
Watty Piper

Jan Brett

Don & Audrey Wood
Eric Carle :
Keiko Kasza
Mercer Mayer
Helen Oxenbury
Maurice Sendak
Eric Hill

Madeline L'Engle

""'Roald Dahl

E. B. White
Robert K. Smith
Hugh Lofting
Donald Sobol
Judy Blume :
Beverly Cleary
Roald Dahl

E. Forbes

Laura I. Wilder :
M. D. .Bauer
Beverly Cleary

Patricia MacLachlan- -

E. B. White

"Judy Blume

Walter Farley

"Gertrude C. Warner

Theodore Taylor
J. R. Tolkein

Lynne Reid Banks

C. S. Lewis
Frances H. Burneft
Wilson Rawls
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