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- ABSTRACT

,Teachin§~é written language is an essential
- component of a vaiid educationel curriculum. Learning
to write well is e-fundamental skill for effective |
[communication throughout iife. Currently, California
statefadoptedviahguage artsitextbooks, hoWever} neglect
the need for teaching written language. Moreover,
- these texts focué'primarily on the acquisition of
:language skills such as grammer and mechanics.
Language Arts textbooks are a mandatory part of the
curriculum and the main’source of language instruction
used by teachere. Therefore, students are not iearning
about the process of writing, nor are they receiving
valuable practice utiiizing the various writihg
approaches. |

The:focus of this project is to highlight the
importance of perceiving writing as a work of art
rather than merely just another activity in the
curriculum. Additionelly, this project portrays
several approaches~tovwritiug that teachers may utilize
to embellish their students' writing. These many
approaches may be put into practice with the lesson
plans which I have included at the end of this project.

it is hoped that teachers who use this}prdject

will learn more about the importance of allowing
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chlldren in- the flrst grade to express themselves
w1thout restrlctlng students in thelr wrltlng ~Instead
of-restrlctlng studentvwrltten expres81on,-teachersﬂcan

' embellish'itaby uslng dlfferent teachlng strategles S0

that the children can apply these strategles in- thelr B

Writiné - The author also hopes to encourage and '
_vlnsplre teachers to rethlnk and renew thelr commltment

. to teachlng wrltlng. Flnally,‘a balanced wrltlng

program, when 1mplemented correctly, can help students;

build a strong foundatlon on Wthh to bulld quallty

wrltlng and a lifetime of effectlve wrltlng

© communication.
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CHAPTER ONE

Statement of the Problem

A greét'emphasis oh_thé te%dhing of writing in
education has surfaced reéénﬁly; In several schools in
a southern California district with a diverse
population; it is noted that students in kindergarten
through sixth grade did not score to a state
satisfactory standard. Therefore, these resuits:
indicate that pfimary—grade students in those échools
- are not presently learning how to write to a
promotional standard. Since‘southern California is not
the only afeabwith this condern, California hés
addressed this perceived writing crisié through a
number of publications and initiatives (California
State Department of Education, 1987). Yet, continued
efforts need to be made by educators so that all
students can work toward their potential in writing.

The school where I teach is scheduled this year to
conduct a Program Quality Review. As a result,
teachers have been asked to test students in reading
and writing. Since the focus of this project will be
in thé first-grade, it should be mentioned that the
first-grade students have scored extremely low in these
given tests in.the recent past. If educators review

more closely the curriculum of writing for first-grade,



we would probably‘discover the anéwer to our posed
‘question. I am suggesting that the problem is that our
curriCulum is too rigid;fbr first-grade students to
follow. More time is needed and's§me createdzlatitude
provided with.vin which their ii'mitéd( if not nil skills
. may feel at eése'for triél‘and erfor expansion. At
school none of my cdlleééhes have spoken up to address
this issue. For example, in order fér thé teacher to
promote students-sucéessfully to éecond4gradé, students
must express ideas Well in writing. In other words,
students are required to writé stories withva distinct
beginning, middle portion, and summation or end. |
Additionally, students must use correct grammar in
‘writing. For example, they should implement sentence.
structure, naming words, action words, describing
words, and capitalization and punctuation.

I am not implying that these grammar aspecté‘are
unimportant as such, but that they‘should not be the
central focus in first-grade. . Since our school
receives an average of three to four new teachers each
year, the writing programs are never firmly organized
and children's progress in the area of writing is both
slow and not uniform. New teachers have difficulty
implementing a progressive writing program. The cause

of this problem seems to be that from the beginning of



the school year we are told to teach a prescribed form
of writing. /Moreoﬁer, new téachers teaCh onlyvon what
is mandatedvby the'district, forgettiﬁg that,
,notwithstanding,‘writihg is an art to be developed,
embelliShed, and:suppOrtéd.> |

i deeply_believeathét.writing is an art and it has
to be developed starting in the firét-grade and
thereafter. My personal eiperiehce iﬁ writing»has been
less than desirable. Fot‘éxample,'asva‘primary'grade
student, myvassignmenﬁs cOnéisted merely.of copying a
\sthy and writing three pages of repetitive words or
sentences. Conéequently, I was never really'allowed‘to
express myself. This type of educational practice is
what Paulo Freire (1968) refers to as banking education
in which the:scope of action allowed to the students
extends only as far as reéeiving, filing, and storing
the deposits. |

” Throughout myAteaching_experience in the first-

grade, I have discovered the marvelous writing
activities and results students can aécomplish;at such
an eérly age. How I enVy their opportunityvto éxpress
‘themselves in writing without Wbrrying only about
grammar; Furthefmore, through my teaching of writing,
I have discovéred that writing is a developmental |

process which is produced by children‘daily. 



Spééificaliy, it isweséentialnfor.first—gradéIStudents
to write freely and for us as educaths to accept their
stories. We must encourage them to use different
styles of writing.> This is paramount for this will
facilitate a liberal climate.within;which their unique
persona will develop natnrally, ‘The°intégration of
this approach ofnwriting‘will contribute much to a
student's understanding as wéll as‘reténtibn of

knowledge (Cunningham and Cunningham, 1987).

HTheoretical Orientation

'In ordér to,explain,my‘theoietical érientation, it
- 1s best understood‘through an explanatory focus of the
threé mndels of the continuum: the sound/symbol model,'
skills model, and whole lénguagé; The sound/symbol
orientation perceives reading as an offshoot bf ofal
language. The major concern of this model is}tQ
develop and manipulaté the relationships betWeen sounds
,énd their gfaphic symbols. Onéé the readeré-use_the »
sounds to form words,-it is assnmed.that they then have
meaning. The sound/symbol model doés not see syntax
,and meaning as primary factors in'the reading program.
In the middle of the continuum lies the skills

- model of reading. it views reading as a system of
threénskills~—grammar, vocabulary, andicomprehension.

These play various roles of importance when reading.



The skillsmodei is the foundation from which the
traditional basal series is‘formed. Workbooks,are
provided for skill development and practice.b

| Finaliy, in the whole~1anguage model, the systems
-of 1anguage are: shared and they are 1nterdependent and
vlnteractlve aspects of the reading process. The most
important element of this model.iS'comprehensioni |
(Harste and Burke, 1977,,p:34).

My theoretical:position and my projectis placement
' on the‘continUum is on whole 1anguage; but I also lean
toward theJSkills‘model. In retrospect,'however,‘I'
oonsider myselfga>Whole language teacher. ‘Invmy'four
years oftteaching and in experimentation with this
complex process; I have learned‘that writingicannot‘be‘
taught in isolation.d On»the contrary, I pelieve it
would best be integrated through thematic units in the
.content areas at the flrst grade level It is
1mportant for young writers to utilize their background
knowledge though llm;ted, tovconstruct meaningful
thoughts in their'writingf Furthermore, I believe it
is Wise\to teach young‘writers to integrate the three
language 1nteract1ng culng systems in written language
, They con51st of the graphophonlc (sounds and letter
- patterns), the syntactic (word order), and the semantlc

(meaning);.comprehenSion isuthe goal}ﬂand children are‘



not limited by their knowledge of writing and life in
general (Goodmaﬁ,‘1986).

I have found that the cueing systems ih the‘
teaching of writing enhance children's love for the art
of writing. For some time, I sensed-that my teaching
of writing Was notwas prdduétive as I desired, but I
did not know specifically what Was lacking. The
written work was not of the quality that I expected.

In reflection, I realized that‘I was overlooking their
emerging flair. It is conceivable that students knew
that I was not showing much interest in what they
wrote, consequently, it was unimportant for them to
write quality work. As so often in the educational
process it was’soﬁe more buéy work. Soon after this
valuable but unfortunate discovery, I planned some time
each morning for writing. During the time‘they wrote,
I also wrote in my journal. This helped them see that
writing is important. Through this technique, students
learned to value indeed and embellish the art of
writing and appreciate the importance of it in our
lives. Through this experience, I learned that
learning to write is a beautiful language activity that
must not be overlooked. Additionally, involving
students in writing activities directed to real people,

and creating stories for real audiences, is the essence



of the teaching'of:writing
| A more succ1nct analys1s of holistlc wrlting could
be better likened to a focus on the student of reality
For reality 1s that Wthh is as it is before man
’disturbs it . Therefore,‘the benefits children obtainv
| writing in a‘whole language setting is that writing 1s
" not 81mply»a jOb; It ‘is their unique focus and
creation of that Wthh they feel .and express. I do not
‘ want my students to wrlte for me, ‘but instead, for
themselves Howard Wills (1993) states that writing -
;does not have to be a jOb that students do because they.'
are required to do, Therefore, allow1ng students to
lwrite without 1mp081ng all the grammatlcal restrictions
of language, gives them opportunities to blend school
‘learning w1th‘their hands‘onvworld concerns and
experiences. Such activities help make learning

purposeful individually,land more fun;

Relation’of Philosophy to Project

Finally, thelpurpose:ofrthis project is to
delineate my'theoretical‘beliefs concerning the
curriculumnof writing in first—gradei As‘IFmentioned,
the struCture of the writinQICUrriculum'in my district
seems to surround the need to circumvent the many
standards Wthh are applied presently. ‘Then, with the

eas1ng of traditional complex1ty standards, we could



develop a more successful group of wrlters 1n ourvflrstvgf
‘grade students f Accordlng to Les Parsons (1991)
wrltlng is an actlve, 1ndependent process 1n Whlch fb
t1nd1v1duals attempt to understand and cope w1th thelr»ffiﬂ
: world.and‘thelr”llvesv The more student wrlters dependby
on . the teacher,:the less growth and creat1v1ty w1ll be
noted And conyersely, those who are more 1ndependent o
- of the teacher w1ll become better wrltlng achlevers andh”;
by comparlson prodlglous in what they are able to wr1te f
and communlcate Therefore,‘I plan to develop a set of;
’lesson plans for teachers 1nterested in the1r
1mplementatlon of a. wr1t1ng currlculum ThlS w1ll :"
fenable them to‘enrlch the results of- the wrltlng
‘efforts of flrst grade students

- Chlldren want to wrlte‘ The‘eic1tement beglns the
flrst day they attend school They expect to wrlte on |
day one. It is noteworthy to reallze that before they
went to‘school~they marked on newspapers.or any paper
.with‘the;pr0verbial crayons,3pens,'or.pencils,‘inbfact;
anything that makes a mark. ’At this time,‘children,

are expreSslnglor sayingfIHamj‘iHOWeVer, it'is my"
contentlon that some of. our many elementary school
teachers 1nadvertently 1mpa1r or 1nh1b1t the 1n1t1al
wr1t1ng experlence ThlS is done by the1r.11m1t1ng_the

scope of wrltten express1on focus1ng too much on



mechanics.

We exclude the surprises children have.for,us
because we do not let them write. bAccording to Donald
Graves (1987), we ignore'the child's nrge to show what
he knows. We underestimate the urge becaUse“of a lack
of_understanding ofsthe writing process and what o
children do in order to control it. Quite often,

' teachers wrongfully take control of what or how
children write. We take the rightful control away from
the students, which only serves to place Unnecessary )
road blocks within the avenues they intend to use in
their writingl According to Richard Gentry (1987), a
first—grade,student was found to be writing guite
-unhappily because the form and presentation of his
writing was a priority. His teacher focused_too much
on correctness.‘ When teachers set those standards in
~children's writing, they cultivate a problem for:then
they say that students do not want to write. This
creates a problem for teachers because they have to
find a way to motivate them.

Surprises come when children begln to control
writing as an art. Children learn to control writing:
only.if teachers practice the teaching of writing as an
art. Both teachers and children see the beauty of the

art of writing. This should be seen as a long process



done with the'565,éf'diécdvér?i  f6f#example,.on_the
first day of'éChddi;‘Iipéséé&f§Ut:biénk pages with
' children's names oﬁ-theﬁ.and‘I told thém they could
write on those papers. They all did in tﬁeir own wa?!
- How interesting. T hadvnét stifléd'créativity. They .
drew pictureé, wrote their‘nameé andvsomebwroté |
numbers. What I foﬁnd to bé fascinating"Was‘to see
that they all believed they could write. This is the
crﬁx of the writing-process.‘ Donald Gravés_stafes the
following: ‘The tone for'writing is set by what the
teachér‘doés, not by what the teachers says (1983,
p.12). | |
| Moreover, it is important that teachers,

especially.at the first-grade level, allow children to
express,their‘ideas in writing without imposing too
many structural aspects. I realize that the ability to
wfite is one of the keys toward imbrpving students'
self-esteem and their regarding school with confidence
and pleasure. It is common knowledge that our students
in some of thé southern California school districts are
having difficulty in mastering thé.abiiity,to writeb
well. There are still many rocks in the long road
ahead. |

Have the edﬁcational systems in these>districts

failed in the first-grade writing curriculum? What are
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lthe'factOrs'behind this problem? According to Bill
Honig; California's former Superintendent of Public
Instructions, teaehers have received little formal
instruetion on how to teach writing (California State
Department_of,Education, 1987).. When I was an
undergraduate and wheniin some of our educational
classes,bl saw that~ue were’not dffeied classes on how
to teach writing: Aeéording'to Nancy Atwelli(1987),
who is a succeseful elementary school—teacher,‘our
models were merely those teachers who taught. If we
apply this old-fashioned method in our writing
instruction,iour cnildren will not learn to love and -
eany'Writing;' Ad@itionally, sufficient time needs to
be devoted to writing and writing instruction on a
~daily basis. insufficient amounts of Classroom time
are allocated to writing (California State Department
of Education; 1987) . There exist several reasone why
time for writing.is often.too short, not only in
southern California, but.in Stateewide'claesfooms.‘ Our
‘current State adopted language texts focus primarily on
the acquisition of language skills such as grammar and
mechanics and thus we neglect the area of written
language.

In summation, meeting out rigid, hard fast fules

does not lead students to the thresholds of their

11 .



’de81red creatlve capac1t1es, rather 1t tends to
'dellneate them to the unlnsplred p081t10n as just
another grade school robot v01d of any 1nnate ”

“express1on and creat1v1ty as well as the1r rlghtful

need for 1nd1v1duallty It 1s my flrm bellef that each

l fledgllng wrlter I teach must be seen as a type of

-l young fllly spurtlng randomly*through shady, green pf:‘

i pastures, eyes w1de w1th expectatlon,_tall erect

‘ exc1ted and free to expressijhemselves through thelr
»wrltlng

Purpose of the Pro1ect

ThlS pro;ect 1s de81gned to be a teacher sv
't'resource gulde for the 1mplementatlon of a balanced
‘wrltlng program ‘ It 1nculcates and descrlbes the"
lvarlous approaches to wr1t1ng Wthh are as follows
'swrltlng aloud shared wr1t1ng,_1nteract1ve wrltlng,izl~

: gulded wrltlng, and 1ndependent wr1t1ng

ﬂ Each of these approaches is. deflned clearly and 1sifﬁ7

‘1ntegrated 1nto language arts. vIncluded are lessonsv o
for the flrst s1x weeks of the school year 'Théff’

' lessons are de81gned for lower, average, and hlgh

‘f;achlev1ng levels of students The lessons are des1gned

1n accordance w1th all the aforementloned approaches 1n
wr1t1ng Wlth the 1ntegratlon and 1mplementatlon of

these various . approaches, a~wr1t1ng program can be )

12



quite successful and rewarding to the needs of
students. Therefdre, it is my plan that the lessons
will both assist and be found useful by the fifst-grade

teachers.
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1fjcﬁAPTERVTWOv

therature Rev1ew i |
, A hlstory of change ex1sts when both the study and
llnstructlon of wr1t1ng are examlned ' Although thlS | |

'toplc has been of notable concern durlng thlS century,-

it is 81mp11st1c to assume that nelther the partlcular l;w

'llssue nor the theoretlcal sources have remalned the
fsame For example,'accordlng to Judlth A Larger and
“tRlchard L. Alllngton (1992) at the turn of the 19th
_century, concerns then focused almost exclu81ve1y on ?,'
’ wrltlng at the college level and on readlng at the't‘
prlmary level However,‘throughout more recent tlmes,h.
the focus on wrltlng has spawned new 1ssues w1th the
vrole'of‘writing in.the'curriculum across~the\grades
The flrst major attempt to deflne the teachlng of
wr1t1ng, and set currlculum standards and goals across
the grades was undertaken by the natlonal Educatlonal
’Assoc1atlon 1n 1894 (Judlth Larger & Rlchard Alllngtonh
_(1992)»' The recommendatlon of thlS ass001atlon
!1nc1uded one p01nt that prlmary grade chlldren acqulre
some fluency of expre381on by retelllng in thelr own
- words storles elther read or told to them and by
creatlng storles of thelr creatlon
In_the_mrdf1960s, the Un1ted States Offlce of

Education,developed a new wrltlng currlculum.f'In_

14



contrast to the curriculum of the 1880s, this
curriculum recommended a writing cﬁrriculum which
covered preschool throuéh‘gradﬁate school levels. The
cﬁrriculum guidelines suggested that written expression
begins in the primary grades. This is based on the
peréonal need to communicate (1992) . Accérding to this
new chahge, copying, spelling, punctuation, and
’capitaiization were also to be taught in the-primary
grades. Whereas,\in the 1870s, primary;grade stUdenﬁs
were not introduced to grammar aﬁd other aspects until
they were matriculated into third-grade..

By the 19808,‘few changes in the writing
curriculﬁm became evident. The whole.language viewers
helped to change the focus from the individual language
learner to the 1anguage learner perceiving the context
of the writing (Sinclair, 1975). With the advent of
this new curriculum change, teachers were urged to |
postpone attention to both mechanics and presentation
of their writing'until the final draft stage.

From what is being discovéred in today's
California's cufriculum, the focus appears to be
similar to the one in prior years where the curriculum
in writing focused primarily on form and presentation.

A workable, written overview of the writing of

curriculum is best described as follows: During the

15



fpast 100 years, the‘curriculumfof?wrfting'was not as
restrlctlve ‘as 1t has now. become | |

The main focus 1n the 19th century was to allow-"”‘
w-students to galn fluency of express1on and to create
| fthelr own storles Later, 1n the 18708, students d1d

'.1not recelve formal 1ntroductlon to wrltlng untll they

“reached thlrd grade
However, 1n the 1960s, a new currlculum was
}formulated Th1s new dlrectlon Ain currlculum spec1f1edﬂ"
:rthat formal wrltlng was to be started in preschool and ‘gﬁ
'-to contlnue through the graduate level in college
bLastly, in 1980 the soc1o llngUlSth v1ew emerged

' Accordlng to thlS v1ew, educatlon would be w1se to

. postpone attentlon on mechanlcs and rather focus on. thed‘

value of wr1t1ng content

People have always seemed to have had a deep need

. to represent thelr experlence through conflguratlons

l'and wrltlng Albelt today,,teachers are blessed w1th1:

}maglc markers, pens, and penc1ls, whlch when usedu

fjapproprlately spruces up the fun of wr1t1ng for_

lﬁy‘chlldren ' Chlldren often leave thelr marks on bathroombi;
l}walls and on thelr 81b11ngs' homework; -Lucy Calklns'v
'3(1986), states that wrltlng allows us to turn the- chaosr
) 1nto somethlng beautlful to frame selected moments of N

our llves, to uncover and to celebrate the organlzatlon

16



of‘patterns of our'existenceg(36)."This is why as
human'beings,ymustrWriteliniorder to.function
intelligently i1 this millennial'period{ I truly
1believeﬁthat WritingdspaWns‘from deep seated urges to
'express emotlve feellngs |

The follow1ng wrltlng approaches are. espec1ally
de81gned for prlmary grades wrltlng aloud ,shared ’
wrltlng, 1nteract1ve wrltlng, gulded wrltlng and
1ndependent wrltlng : Each of these approaches make up
part of the dally wrltlng program Accordlng to~Regre;”
Routman - (1991), these approaches offer abundant
opportunltles for student ch01ce,‘1nvolvement and
response,vand_teacher guldance (322)
Writing Aloud} | o

This approach is also known as modeled'writing.
In thlS approach the teachers wrlte the1r own 1deas‘on
,any subject and therefore, ‘engage in model wrltlng for
varlousjpurposes or‘audlences. Addltlonally, the
grammaticalvskills'of language’such as phonlcs,,“pv
'grammar‘ and spelllng are taught altogether (Dodge and

GUytOn) 1997) Durlng wrltlng aloud act1v1t1es, the

ld teachers verballze thelr thought processes to prov1de

students w;th'expllcltihands on demonstrat;onsias.to
how to write (University of Arkansas, 1996). The

teacher instructs the students to outline textual

17



1nformatlon by encouraglng students to dlctate a story :

,v'whlle the teacher wrltes the story on a chart Also, o S

'_‘the teacher guldes chlldren in developlng skllls about}tj

ij;wrltlng technlques through summarlzlng 1nformatlon and

laddlng descrlptlve detalls After the gulded act1v1ty,7'fiﬁ5

the teacher then asks the chlldren to wrlte j
lylndependently o ‘

| Deborah Gee Woo (1999),.relates her experlences
'”l‘durlng an observatlon 1n a classroom : Th1s partlcular .

teacher wrote the mornlng message that was later o

: dlctated by her students Her wrltlng prov1ded a flne dfﬂgf,.

-hmodel of a manuscrlpt ThlS approach is- a wonderful

'V*way of motlvatlng chlldren to role model ‘ ItAalso~

- helps them see how expert wrlters functlon (Routman and ngf“’

v“Butler, 1996) } The goal of thlS approach is to

- 1ntroduce chlldren to new genres ' Durlng a wrltlng
aloud lesson, the teacher holds the pen, whlle;the
v_chlldren are actlvely 1nvolved in the thlnklng and yp‘;l
v.meanlng maklng process whlle they employ the wrltlngyl

'°:,act1V1ty Accordlng to Regle Routman (1991), wrltlngy*z

”T[ialoud 1ncreases students' 1nterest and fosters an

7:1nnate motlvatlon 1n wr1t1ng as well as betterlng thef'

ufquallty of students' wr1t1ng
- Shared ertlng lhfu

B

Shared wrltlng 1s one of the components utlllzedy;f

18



’1n today S teachlng in order to offer chlldren more
ytechnlques for wrltlng Frank Smlth states the most
dlrect and relevant way to demonstrate to a ch1ld thevgg_'
'_power of wrltlng is to wrlte w1th the chlld (Smlth Pg.
‘ 35) | Durlng.shared wrltlng, the teacher'and students
wrlte collaboratlvely, w1th the teacher actlng as the
expert for the group In shared wrltlng, the_wrltlng
rs a negotlated process where tOplCS and»choices'ofi

- words, are dlscussed together by students and sald .

" teacher Regle Routman states that in shared wrltlng
the'teacher«s role 1s'an‘enabllng, supportlve'one that
encourages and 1nv1tes students to partlclpate and |
‘enjoy wr1t1ng experlences they mlght not be able to do
‘on thelr own (1991 60), | |

. Shared wr1t1ng 1s a: powerful tool to help promote‘
f1nd1v1dua1 development and the enjoyment of wr1t1ng
‘_Thls approach makes 1t poss1ble for all students to
part1c1pate, Wlth thlS technlque, students learn to
sfrecognize:the conventlons of“wrlt;ng,fsuch asgh |
spelllng, punctuatlon, andigrammar}~andtmost of.all it
‘_glves students grow1ng confldence 1n thelr personal
'3hwr1t1ngvabrl;ty,i Sharedgwrltlng,dlfferentlates.from>
'ppast writing.teChniquesfin varlousqways.detUdentsfare
' not wrltlng for the teacher but for themselves | |

hAddltlonally, the focus of thlS type of wr1t1ng is not
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'one of an . edltorlal aspect but rather, ofvcreativity,"

and compos1ng parts ’ ThlS w1ll eventually lead them toj“*‘.

‘:Ll”the des1red 1ndependent wrltlng Th1s approach to -

wr1t1ng 1s a way for students to express thelr thoughtsmvlf‘

on paper even when thelrnwrltlng skllls are not fully |

developed ' They w111 dlctate what they want to say,‘s;‘I'“d

“fand I as the teacher,‘w111 wrlte 1t for them Thrs ,?
:‘Lw111 be done by the whole class when they share a'ﬁwll
’icommon experlence and by 1nd1v1dual students when they tlh
jare wr1t1ng about thelr own experrences | I w1ll av01d'1Wﬁ

;correctlng grammar or substltutlng my own. vocabulary

'uHowever, shared wr1t1ng 1s often an approprlate tlme todﬂfbf'

. talk about varlous functlons of wr1t1ng and grammar
'IFor 1nstance, 1t may be approprlate to p01nt out that
every new sentence beglns w1th a capltal letter and
:vmoften ends w1th a- perlod In short we. need to allow’
Iourselves tlme to experlment and 1ncorporate these fdd_ﬁn

dlfferent approaches 1n an attempt to construct a:

‘rw1ndow through wh1ch we can empower the successful .;7,-{1~tj

“development of wr1t1ng for our flrst grade students

:Wlth all these aforementloned practlces chlldren w1ll IVfVﬁ

:I:;!gradually and naturally take more ownershlp and

| responSIblllty~for~the1r~own wr;tlng.'d

o

, ZJInteractlve ertlnq

Interactlve ertlng 1s a valld approach to‘f




.:writing.i‘In reallty, thiéfapproach'and:sharedfwritingl
are 1ntertw1ned and 1nterdependent lnla balanced‘:;‘vl
V'ertlng program, wrlters regularly both 1nteract w1th
"and overlap all of these approaches ThlS approach
fdemonstrates concepts of prlnt early strategles, and.
i‘how words work It prov1des opportunltles to hear,

‘fxsounds 1n words and connect w1th letters Also, 1t .

Vhelps chlldren understand bulldlng up and breaklng downf_g

processes 1n readlng and wr1t1ng For the teacher, 1t fjﬁi'

’fprov1des opportunltles to plan and construct texts

'j~(Button, Furgerson, and Johnson, 1996).l Unllke shared

”wrltlng 1n wh1ch students compose messages and the R

teacher acts as scrlbe,'lnteractlve wr1t1ng 1nvolves a

’sharlng of the pen between teacher and students 1The”"

| 1nteract1ve wr1t1ng process focuses students' attentlon;d,ﬁ-

" on concepts and conventlons of prlnt, the sounds 1n

;g.words, and how those sounds connect w1th letters
VvStudents are actlvely 1nvolved 1n the plannlng and
fconstructlon of text and to the greatest degree
-poss;ble,,students control the pen for the wrltlng of

o thedtext B The teacher guldes the process and the -

‘pac1ng and prov1des ass1stance and 1nstructlon when

3fdfthey need 1t (Dodge and Guyton, 1998)

The value of th1s wrltlng process is that 1t 1s ‘a

;ipowerful tool for teachlng many skllls at once



'determining teXt, matching print to speech, séparating
Words'in print; left—to—right directionality, return
sweep, hearing;sounds in -words, conventions of print,
common rhymes;'andamore, - Foremost, as children
participate regularly in interactive writing, they
beginrto transfer those skills into their independent
writing (Dodge and Guyton, 1998). Those who.benefit
the'most from interactive writing'are-the‘emergent and
early readers and writers who need a supportlve
approach to written language

Accordlng to Kltty Dodge and Barbara Guyton

(1998) the flrst day of klndergarten is not too early
to begin 1nteract1ve wr1t1ng Chlldren can use what
they kniow about the sounds.represented by letters in
vtheir-names to participate in:the writing. Obviously,v
at this stage, the text would be kept 81mp1e and brlef
and the teacher would be an active wrlter as well as an
active coach.

As students become more and more able to wrlte
1ndependently, they,dlsplay knowledge,ofvconcepts of
print, and wr;tinglconventions,»as well as sound—letter
matching and thevspelling of high freqnency Words.
Interactivevwriting_may no longer be the,most effective
tool'for increasinghstudent 1iteracyg Interactive

writing can be used both with an entire class of young
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'chlldren and 1n a small group settlng (Dodge and

Guyton 1998) ‘ In flrst grade classrooms there may begr'

so much d1vers1ty in student llteracy levels thatv,

'1nteract1ve wr1t1ng is. not approprlate for the entlre
‘ClaSS' In that case, small group work would be much
: preferred and to the students llklng ;(Anonymous,gg

1998).

" Basic Structure of an Interactlve ertlnq Lesson‘
‘l;' Establlsh the Toplc | | h
‘T:V:The tOplC for an 1nteract1ve wr1t1ng lesson o
~“d>should be meanlngful'to,the‘chlldren=
fflnvolved e ; |
-'zr”j'Establlsh_thelText
' Narrative'tethis hest'established onei:.
*sentence‘at“artime. ‘ |
fg3}f :Prepare the Paper v
:hpThe chart paper is folded up and the fold is
creased:across~the center of the-paper*to
"~create a practlce space above the actual .
hwrltlng space N | ‘
4. erte the Text
QtThe agreed upon text is wrltten,iword by
word on the lower half of the: chart paper
thlth coachlng and guldance by the teacher,;:‘

1rthe chlldren wrlte all they poss1b1y can.

23



Sﬂ"ﬁpMalntaln a Model | »”f?wm“

'”:i'aThere is an expectatlon of correctness R
":-'.*_%;6':.-:"_’,if".Read the Text TR |
'bAfter the wrltlng of each word the text 1s
V'read | B | |
i¢7,v':Use the Text for a Purpose
ytv.A letter can be dellvered ‘a label can be
;’posted Cor dlsplayed 1n an approprlate area.
’-of the classroom |
(Bureauzof Educatlon and Research anonywous,v1998)‘

Gulded ertlnq

’_ Another wrltlng process essentlal 1n the a:
‘embelllshment of wr1t1ng is guided wr1t1ng . ThlS
:process'demonstrates,the~proceSS~of'wr1t1ng.(Button,l
Hfurgerson,fand‘Johnson;51996) ‘ Accordlng to Regle
Routman (1991), the teacher s role in gulded wrltlng 1s
5c:to gulde students,.respond to»them,vand extend the;r |

_thlnklng 1n the process of comp081ng text In thlS»vv
ui_approach the student holds the pen and does the
-wrltlng | | o
The teacher 'S role in gulded wrltlnglls ‘one of the d
. fac111tator - By belng the fac111tator, the teacher g
helps students dlscover what they want to say and how -

_to say 1t ‘in. a clear manner 1n wrltlng In thlS case,

‘teachers are supportlng the chlldren s wrltlng rather
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than directing; 'Thé students own‘their writing f;pur7
role is to empower wrlters to d1scover their own |
meanlngs (Routman, l99l)v Accordlng to Regle Routman,
'gulded wrltlng 1s the heart of . the wrltlng program ‘It
takes place everyday when students have time to wrlte -
and the teacher 1s avallable for guldance : Before‘a
gulded wrltlng lesson takes place, the teacher prov1des
many opportunltles to students by.demonstratlng'aloud
and in shared contexts how to write. Students and
teacher together bralnstorm, select_ldeas, compose‘and
shape sentences, then reread, reconsider and.revise'g'
(Weaver,'1994) Mechanlcs>are taught strategically and
ln context of the writing situation{
Regie‘Routman believes that guided writing is the

‘heart of the writing program.; Herdcontention is‘that
it takes place when students have time to write‘and the
bteacher is available for guidance. Group writing more
often takes the form of guided Writing,‘rather.than
student—by;student:dictation of sentences (Weaver,b
1994). lIn this approach, the teacher guides the
‘process andvprovides instruction ‘For example, the
teacher prov1des opportunltles for exp11c1t teachlng of
various aspects of wrltlng and glves students the
guidance they need~to learn:wrltlng»processes and

‘produce higthuality products.‘ In conclusion, the role
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-of guided writing is to lead the learner toward the
desired goal of independence.

Indebendent Writinq

Proficiency in indepehdent writihg finalizes a
_succesSful writing program,veven at the first grade
level.  This focus is to build fluency, establish
feason for the writing hebit,,make personal
connections; explore meaning, and use writing as a
natural and pleasant activity;’ In this kind of
approach, the students have abundant opportunities from
their own initiatives, to write'without the teacher's
intervention nor_eveluaticnwv The ‘students take
responsibility for the writing process' (Routman and
Butler, 1996). Students are completely free and
encoureged tO'cthse what they wiil write. Even in
their writing jcurnals, students»are given the choice.~
~ to write something of their own chooSingw

In a whole language classroom, every student is
encouraged to write independently. At first, their
writing may consist only of rough'drawingsito convey
their'message. As they are exposed to language daily,
soon, they shcw progfess by writing sentences even if
only a few consonants are written. Constance Weaver
(1994), states that all students, even the least

proficient emergent writers, are treated as writers.:
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Then, it is paramount that the teacher provides an
environment which is rich in writing. Summarily, the
classroom is seen as the confine within which

independent writing is not only welcome, but respected

in high esteem.
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o CHAPTE‘R ‘THRE‘E |

.and L1m1tatlons of the Pro'ect

Goals‘vob'ectlves'

| The éoal of thlS prOJect is to prov1de flrst grade )
teachers w1th a varlety of" wr1t1ng process strategles |
‘—;w1th Wthh they can teach thelr students |

"Ob1ect1ves

The two maln objectlves are as follows 1) the
_teacher w111 descrlbe key elements involved in the
' wrltlngdprocess and 2) the teacher w1ll demonstrate the:‘
use of at least two wrltlng strategles for each key
'element of the wrltlng process They are: the teacher
Cwill prov1de teachers w1th spe01f1c strategles that can;l
be developed durlng small or whole group wr1t1ng |
act1v1t1es»‘ These may vary as follows examples are
hgulded wrltlng, modeled wrltlng, 1ndependent wrltlng,:
etc. - | S

’The"teacher will illustrate how‘theiuser emplOys

"‘jysets of strategles, coordlnates those strategles,.»

vand ShlftS strategles when approprlate If one ﬁ

‘Ethlng does not work ;1t should prompt good -
tﬁ_strategy users to try somethlng else . The teacher p
"des1res to have an overall 1dea of what 1t means
to ‘be strateglc, that-ls, how to adopt and adapt
a;and comblne 1nd1v1dual strategles w1th1n an ‘yVA

p}overall plan (Dole;'1997, p.3).
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Secbndly, the teacher will provide teacher‘prompts‘
in order to help children apply allvthe cueing systems
in their writing activities, o

Limitations

One limitation of this project is that the lessons
included are designed sOlely for first-grade students.
However, the lessons could be adaptéd to other gfade
levels. Limitations of this project cou1d ihvolve
teacher interest, inadequate teacher undérstanding?of
whole to part'learning, and lack of district-wide
support related to process over product when writing.
It is alwaYs imporﬁant that the teachers being
instructed are interested in using what they are being
taught. For without teachér_interest, there is theb
probability-that the‘material learned will not be
utilized as needed, or in facﬁy it might be relegated
‘to discard. Additionally, the teacher feels that the.
district administration is supportive of the teaching
of writing as a process rather than as a product. The
'teachers will feel at éase in taking the risk of
téaching writing process strategies. Finally, the
lessons included invthe next chapter do not necessarily
attempt to bring Children;s writing to an entropic
,perfeétion. Rather, it_is hoped that they will

incorporate and embellish the various writing
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approachesvoffered into their writing experience. For

it is not by one a solo, but by many a symphony.
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» EMBELLISHING WRITING

Children need to be taught how to think
critically, make educated decisions, and communicate
effectively with others inlorder to be productive,
contributing citizens. Our job as educators is not
only to teach children how‘to write, but.also how to
use different tools to assist them in learning on their
own. One way to help accomplish this goal is to allow
children to express themselves in thelr writing without
applying too many restrictions. As educators, our goal
in the teaching o writing is to let children have\ample
room to both express and embellish_their'writing.

The following lesson planseare-designed to be of
assistance for first-grade teachers.  Moreover, these
lessons are directed to teachers who believe not’only
in the literacy of students but also in the empowerment
of student.writing. Thus, as a first-grade teacher, my
goal for students ihbthe first-grade has not been that
of creating only a literacy curriculum of empowerment
but also to do so by rlsklng the change of the
tradltlonal curriculum at my school. I have focused in
the five approaches previously addressed on writing
because if they are implemented correctly) the results
willhbe a successful writing program. However, in

~order for the program to function‘well, all the
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teachers 1n a glven school must work together as’ a-

'team If there is no. teamwork among colleagues, all

this shared knowledge lS fruitless because one teacher ic"

w1ll flnd 1t near to 1mposs1ble to do all the
1mplementation : | |

| Because there are many teachersv901ng 1nto the
teaching of primary grades and who do not have. much
experience as: to how to teach writing, it is hoped that'
the approaches I have mentioned in thlS prOJect w1ll bef
of great beneflt When any new teachers start teachingy
writing they are naturally, quite preoccupied to meet
vthe needs and 1nterestsvof thelr studentsl, |
-Additionally,athe”lessonsfincludedbcould-beva‘great'
‘ starting point‘for‘all those teachers who hayeybeen
hired to teach firstégrade’for*the first time.
;Teaching children to write 1s not an easy task It
' requires copious knowledge on how to reach them |
Moreover,_different strategies ‘and approaches are
mandatory so that a balancedkwriting:program.is

created. ‘Additionally, the lessons'and the‘

explanations of each writing approach, are designed for =

teachers who will need more time and practice to
acquire‘neW'knowledge as ‘how to bettethheir teaching
-of-writing.

These lessons aretdesigned‘for-the“time span_of



the flrst six weeks of the school year ‘Therefore,
teachers may 1mplement these lessons at the start of
ethe school year | Too, they will, have the freedom to
utlllze these lessons 1n thelr classrooms as they see
': Fit. Students and classrooms vary tremendously, maklng
‘ itHdifficult to design,one~deliVery of a lessonffOr ,“
everyone ~But,'1t is paramount to remlnd ourselves of
the need for and 1mportance of the varylng the
approaches to teach wrltlngv

Lastly,-my ch1ef concern is that teachers who
kutlllze these lessons and approaches reallze the’
1mportance of permlttlng children to express themselves'
‘freely For example, I have found during the first
week of school a certain student does not know any
letters, I permlt and recommend that he/she draws a
representative picture and I will ‘accept 1t.‘ My
‘:greatest concern,is that children do not become.fearful
of holding the pen‘to expreSS theiroideas,' If children
are not allowed to express themselves, and if teachers‘
do - not accept what they wrlte, the various approaches

to writing will be fruitless.
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Every Student is a
Writer

By
Carmen Canelo
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The following suggestions are importaht paradigms
‘in developing a balancednwriting program. When these
steps'are followed as specified, an excellent literacy
program will be the expected'résult. ‘A balanced
writingvprogram focuses on To, With, and By. Teachers
and others write To chiidren; children write With their

teacher and peers and write By themselves..

A BALANCED LITERACY PROGRAM PROVIDES...

) ’Exceilent models of writing
(? 'Systehatic, intentional skill instruction
@) Generbus amounts of rich and varied
literature
O Authéntic reading and writing activities
O ‘Ongoing‘evaluaﬁiqn '

A balanced writing program focuses on To, With, and By.
Teachers and others write To.children; children write

With their teacher and peers, and write By themselves.
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BALANCED EARLY WRITING LEARNING
‘ Balanced ertlng Elementsf?fffi SRRt
: Suggested .
- Groups

ertlng Aloud
'Show me how to wrlte
erte‘To
: ?.lnCreases vocabnlary:*

- Provides an'adult Model"

~Whole

’ClaSsv

- Shared Wfiting‘
Let me join in durlng wrltlng

RShared ertlng

¢:Provldes opportunitieS’to B

,dpart1c1pate‘

{ Demonstratlons"of ertlng

- Demonstrates concepts of
°,_pr1nt early strategles and

‘how words workg-’

:RfWholeRdt
) class ori
| sma11
'igroups
’ oased on

| needs

Gulded ertlng
leHelp me learn to wrlte'
‘.erte Wlth_

—lSets students up té.bééomé

small

groups
| based on

| needs .




independent writers.

‘on one

. Independent Writing

,_Iacaniread‘ahd’Writg;by,myselfi

Write By

- Provides opportunities to
' émp1Qy>and‘refiné writing

‘f stfatégies,fV

different purposes |

- Builds written vdcabulary andi
punctuation

Fosters creativity and

ability to compose

~Provides chances to write for

IndiVidual

| Interactive Writingv
‘Letfme do all:thé writing
% Fdrm.letters‘éﬁd wofdsbih'ﬁhe
éir, | o
_ Whisper what letter the child
at the chait will be writing
- Leafn spacing of the Wordg

- Sentence sense

Whole

vGrbup,or‘

Small i

Group
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'Grade lMld August

Tlme’ Act1v1tv SO o
8:32 Self selected Readlng

~ Groupina(s)

| Teacher handles admlnisctative/'
ftasks | |
 Children write in their
' journels" e SR f’l"IudiVidualsd'
‘ S:Sl f.Daildeews;
Teache* glves o&erv1ew of the
day, models and thanS aloud as
she composes the news of the
"»day
»Children'witnesswand commehﬁs ! Whole Group
iv9:00,d lndependentdWri;ing
- | Tescher fo&es and consulcs
‘Chlldren at asswgned tables,‘
b‘wrlte us1ng one of the two
»3optlons'indicated;‘composing
dltheir'owndnewslof:the daykof’
copying the teacher's model.  Individuals
9£12'!Shered Wricing S l‘w‘, I 'WholélGroupl

 9:22 Shared Writing
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9:34 Transition

9:36 Assign tobgenters
ﬂ9:45 Guidgd Writing
9:59 Transition

10:06 Shared Success
| teacher asks children to share
~experience about what worked
really well and what théy could
do better }

Children reflect, respond, and

discuss Whole Group

10:11 More Writing
Teacher announces that thefe’
will be three books to get
ideas from; reminds children of
two they already know and then
introduces and begins to read a
new book.

Children listen , ‘ Individuals

10:17 Teacher stops reading and has

children begin on one of the Individuals
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writing options; then roves and
facilitates as needed
children work on topic of own

choice

10:30 . Transition to recess

What Neéds Managing

In Balanced Literacy Classrooms
The following techniques and suggestions will be Qf
great assistance to first-grade teachers during their
daily planning and organization. Space énd time are
vimportant components to consider when organizing
planning,lllt is hoped thzat the employment of these
listed suggestions for the teaching of writing will
benefit all the firsﬁ—grade teéChe?S who will choose to
embellish their students' writing.
Space As you‘look at the layout of your classroom

are there:
O adequate areas for whole group work? for
small group work? fof’individual work?
- O separate areas for guiet small-group or

individual work and louder activities and

movement?

O clearly marked special work areas, such as
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o convenient, well organiZed display and
storage facilities? | |
.Time - Does your sChedule call for a good mix of
modeled, shared,vguided, independent, and
_ collaborative teaching/learning approaches?
- 0 Does ydur daily and weekly schedule
inelude
- an appropriate‘mix of teacher-ledwwhele
- groups? |
small groups? individual consultation?
- peer work in‘small groups? with a
partner?
© Does the paCing of the school day
- reflect children S developmental levels
‘and capacity tO“atay on task for‘
teacher-led, peer, or individual
'activities?'
— include well-established roﬁtines and
expectations that foster self-discipline
and facilitate nositive, productive |

classroom dynamics?:

The literacy Backbone: Classroom Management by Andrea
Butler, celebration Press, 1997.
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EFFECTIVE TEACHING/LEARNING APPROACHES

A Suggested_Time Frame

Approach ,Frequency Duration Grouping
Writing - 1-2 times‘ - 2-10 whole group
Aloud B daily ~ . minutes small group

"~ needs-based

group
Shared 2-3 times ' whole group
Writing . a week small interest

Oor needs-based

group .
Guided 2.3 sessions  12-20 4-6 children;
Writing a week minutes needs-based
group
Independent daily ~ 5-20 individual

Writing 1 ' minutes
*Durations are approximate and should be adjusted to
the age and developmental needs of the children.

*Some children may need more guided opportunities.

The Literacy Backbone: Classroom Management by Andrea
Butler, Celebration Press, 1997.
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: Independent,Writing‘x

O Journals

“_The outcome of journal wrltlng can ‘be powerful ae
students grow 1nvexpre581ng feellngs and 1deas 1n,t.
rlsk free wrltten form ertlng tOplCS should ber
self generated by the student Teacher responses,d

"\1f glven should be non- judgmental and extend thet
thlnklng and wrltlng of the stude“- d Journal
entrles are . never graded o |

\,C) Studente write 1n therr journ‘ s»dally Thisv

is very 1mportant';t:d
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Lessdh Design ~'Gradé 1>— Week 1
Orénge is a Carrot
Writing Transferring studént responées to Written form:
| Great roomvenvironment!

- Introduce thé Big Book by showing the children
the cover and reading the title. Discuss that this
book is about colors all around us.

- Ask children to thin of other things aroﬁnd them
that are the same colors that are in the book. Using
the same sentence structure that is in the book, list
responses on chart paper, categorizing under the
appropriate color word headings.

- Refer to brainstorm list from day 1
concentrating on the colors orange and yellow. Ask
children to reread the sentences from the chart, then
locate‘and circle the color words. Pass out individual
'student books and ask children to write in the color
words (first two pages), read sentences and ;olor
pictures.

- For day three concentrate on the colors green
and bfown} Follow same procedufe from yesterday.

- Follow same procedure but concentréte on the
colors purple and blue. ”

- Follow the instructions from days 2, 3, & 4

concentrating on the colors black and red. Ask the



Tchlldren-to complete the last two paéesrand read thelr'
‘book w1th a classroom buddy""l | o |
"Preparatlon t;_ .

‘Day L

v(DMakefsurefthe'bfg.book:drangelis a‘carrogilsif:
- colOredfilaminated;and'bound, | ‘
ftjfyéﬁ 11 need chart paper and markers for shared
vvﬁwrltlng i | | S |

' Day 2:

.0 Make sure you have run off and stapled together"v—

'enough student coples of Orange 1s A Carrot
Day 3:
<D Have the Shared Readlng text wrltten out on

'-sentence strlps

"TD.Color, cut out and lamlnate the plctures to go

"along w1th each sentence strlp

| Day 4,'?" "
<QrMake one. set of color cards to match w1th the»nf
orlglnal Shared Readlng text. |
’f:ng.sz N , —

e Noepreparation,needed.;p'
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Orange is A Carrot

Name

_1s a carrot.

a9



1s a pear.

B \ /\mé% - ' |
J
’ « .

M
5

is the grass.

v




And

is a bear.

1s a plum.
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is the sky.

hat.
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I am becoming a better reader and a writer.

is a cherry

Please listen to

me practice my reading. Thanks for your help.

l..

2.

3.
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Day 1

Lesson Des1gn —'Grade 1 - Week 2

Buttons, Buttons by Rozanne Lanczak WllllamS'

() Take the class through a plcture walk of the
‘”B;g Book_d1scuss1ng_the'lllustratlonst‘ Read

- theiStorYBaloud'fordenjoyment;

ge ,Fol'l‘owaup text 'reading to’ﬁ' describe’r the rvbu:tt,on‘s: Qs

’;j“they are wearlng ‘ On Chart‘or'Sentence‘stripS”

‘ Day 2:

_record 1nd1v1dual responses For example, Jean“

hdhas round buttons ‘ Extend the color theme by ‘

_1nclud1ng color words Encourage chlldren~to‘

.brlng buttons from home for future. act1v1t1es

Dlscuss once’ agaln the buttons in the book and

"ﬁathe buttons we. wear On-chart paper, llst

Day 3:

fseveral responses and draw a quCk plcture next,

'1to the response For example, Blue Buttons
‘~P1cture Draw some blue buttons SO the p1cture‘

‘ESUPPOrts the ‘text. Chlldren w1ll need to -

‘access thlS durlng wrltlng on: days 3 4 and 5.

v_(DvRefer to the‘brainstorm'liSthrom'dayvz;andjlet_

tthe children know that they will befmaking,



Day‘4:

Day 5:

”rtheir own'button'book Allow chlldren to make

.thelr own selectlons from the bralnstorm’llst

You can model thlS by maklng your own button -

,book Complete two pages, dlrectlng chlldren

to wrlte and 1llustrate

Contlnue button books " Refer to thebbrainstorm

11st from day 2. Allow‘children:to make their =

,’own'selections'from the brainstorm list
‘f‘Complete the next two pages, dlrectlng chlldrendt~ ;
1-to wrlte in thelr own button ch01ces and |
'klllustrate N”Chlldrenrcan‘reread thelr _ﬁ
‘lcompleted pages to a buddy for further readlng

"practlces

_Contlnue button books FollOw same‘procedure~
.from yesterday Once completed ask the

',chlldren to read thelr book w1th a buddy o

'Preparation‘

. .‘ 'Day ‘1 .

Have students stash of assorted buttons

5 avallable 1n a box labeled The Button Boxﬁ"*

o You w1ll need chart paper and markers for.:'
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Day 2:

Day 3:

Day 4:

SharedAWriting

Have the chant Who Stole the Buttons Box?

written out on chart paper or sentence strips

for oral language activity.

You will need chart paper and markers for

Shared Writing

Make sure you have run off dnd stapled together

enough student copies ofiButtons, Buttons

Make one set of narrow paper strip text.
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buttons .



- |

Buttons

Buttons

Name

I am becoming a better reader and a writer. Please listen to

me practice my'reading._ Thanks for your help.
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’ Lesson Design —fGradekl'e'Week 3
Follow me by Joan Nelson
',Day"l Take the class for a walk around the'i
: schoolf' Prepare them by telllng them they w1ll be .
| taklng a walk just 11ke the boy in Follow Me. On the
klwalk have them use thelr flve senses, not1c1ng what ‘
they see,'hear touch and smell N After returnlng,d
u'tell the. chlldren that together they w1ll wrlte a story~
.about the class walk Explaln that the purpose of thev
“story w1ll be to tell others of thelr experlences
yBralnstorm 1deas Have the chlldren recall the thlngs N
”they;saw,'touched,-tasted and heard Record thelr
:1ideas on chart paper. Tell them. that llstlng 1deas 1s
one way to prepare for wrltlng .
Day 2 ertlng contlnued from day‘1 f Maklng a

:,story plan Help the chlldren expand thelr 1deas and

. plan thelr story by wrltlng the follow1ng questlons on "

1the chalkboard and hav1ng the chlldren dlscuss thelr‘;

’responses » Where dld ‘we go for a walk° What dld we
‘See} hear, touch taste, and smellQ Who dld we meet°
H_What w1ll we remember most about our walk'> Have~the
k;chlldren dlscuss each questlon - | | ' |

Day 3 ertlng contlnued from days l and 2.

' ertlng the story " Have the chlldren dlctate the story_,'b

| as you record 1t on chart paper . Tell them to use -



lt thelr‘story plan to recail thelr 1deas‘andvthe sequence:
"hof events Then have the chlldren suggest story
'tltles, and help them choose the tltle that best fltstc'
'.the story | | | S |
| Day 4 ertlng contlnued from daysvl 2, and 3
Rev1s1on of the story Read the story once‘agaln

Y-gtogether | Ask them 1f they would llke to add or change

. ‘to thelr story

' Day 5 ertlng contlnued from days 1, 2,,3; ad 4.
Publlshlng a wall»story You mlght w1sh to 1nv1te"
"another class to read the wall story

”.Preparatlon

swday 1:
| Lk You w111 need chart paper andvmarkers for
Shared Wr1t1ng |
.day 2: 3 |
* You w1ll need chart paper and markers for
;-writrngl».ha | ‘ “
day 3:

j? You w111 need chart paper and markers

o day 4:
B Prepare phrase strlps (1ncluded in this
pro;ect) ' |

You w1ll need markers for wrltlng
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day 5:
* Set up pocket chart activity using sentence

strips write out Big Book text:

I went for a walk
and what did I‘See?

A

was following me.
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Follow Me

_I'went for a walk
and what did I see?

A

was following me.

Story Strips

A round purple bug
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what do you see?

I see a

looking

at me.
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| Lesson Design - Grade 1 - Week ¢ & 5
tBrownlBear'lBrown Bear, What Do You See°!
o | by Blll Martln Jr
‘ Day 1: After readlng the story to your class,‘
'didlSCUSS where each ofvthe:anlmalS'mlghtvllve._-Onda
’plece of,chart paper,\make;two,columns'andtitlebtheml
LandandDWater:,Have.themfhelp.you list eachyanimala”
‘under the}approprlate headlng;ﬁ o | o
Day 2: Have the chlldren complete the sentence:

- structure act1v1ty 1ncluded in thls prOJect -(Clndy),:'

(Q;QQX),,what do you ‘see? Issee‘a (blue (whalél,"
looklng at me ‘They_f;llvlnltheiriname twiceband_thenl
chooseva color, word'and object for the'other blanks

| Day 3F To learn to dlStngUlSh between flctlon and
,fnonflctlon Start out by mapplng (on butcher paper)
what the chlldren already know about bears and on a
_mseparate plece of paper wrlte down what they wonder
»uabout bears | | | B |
| Day 4: Prlnt on cards the hlgh frequency words in

“thls text (do, you, see, if a, at )g Passvout to

lieach Chlld blank word cards Have them wrlte the sameijl

,words onto thelr own. cards Now they have thelr own
'wset of cards that can be placed 1n an envelope and
_matched 1n thelr own book

’ Day 5 DlSCUSS that they w111 be learnlng about
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Lo Day 5: Dlscuss that they w111 be learnlng about

Kp four dlfferent types of bears (Have prepared ft'

‘:d_comparlng real bears chart ): Start out by readlng

,-about‘Grlzzly Bears* Flll 1n the 1nformatlon about
’v,Grlzzly Bears on the chart as a group ThlS act1v1ty1'

'?.‘w1ll go 1nto next week so leave the chart acce881ble

__B,ea_.r: pet

N'bHor'lHoL fﬁofbb,h'
3 _I“;m vé;'.bear’

' Come and cath me

e et

‘ Game aétiﬁityQ'b
Take the chlldren outdoors and have them‘gather in a ”fifd
1arge c1rcle One Chlld 1s the bear ‘ He/She walks

V'around the outs1de of the c1rcle He/she taps a. Chlld

.'and that Chlld chases the bear around the out81de ofibg

:“fthe c1rcle and back to the chlld s orlglnal pos1tlon 1n ;?u“

v'.ﬂthe c1rcle The bear rec1tes the poem as he/she 1s y; S

:abelng chased - If the bear 1s caught before reachlng;"4

’d; Lthe Chlld s orlglnal p081tlon he/she goes 1nto the

' honey pot (the mlddle of the c1rcle) and the other

.Chlld 1s now the bear
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Teddy

‘Teddy

Teddy

Teddy

Teddy

Teddy

Teddy

Teddy

- Teddy

Bear,

bear,

bear,

bear,

bear,

bear,

bear,

bear,

bear,

Teddy

teddy

teddy

teddy

teddy

teddy

teddy

teddy

teddy

Bear

bear,

bear,

bear,

bear,

bear,

bear,

bear,

bear,

turn around.

touch the ground.

show your shoe.

that will do.

go to bed.

rest your head.

turn out the light.

say good‘hight.
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Lesson Design - Grade 1 - Week 6

The Little Red Hen

Grade Level: First (middle of the year)

Objectives: Students will:

*

develop enlarged oral vocabulary.

~ develop more comprehensive written vocabulary.

attempt to write a story using descriptive
words. -
be exposed to the concepts of classification

and sequencing in a limited format.

Materials: Big‘Book The Little Red Hen, crayons,'a

“blank 8-page booklet

.Procedure:

*

Divide the class into 5 groups of 3 or 4

students.

Read the story of The Little Red Hen to the

~entire class. Discuss with students the

chafacters of the story and the plot.

As a whole class, shared group reading of the
story, noting the sequence from grain to bread.
Péss out the copies of picture cérds for
students to illustrate byrcoloring. Students

will cut them out and past one on a different
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page per sequence, thﬁs, creating a booklet.
* Studénts will write about what developments or
actions they see in each picture.
Teacher will circulate afound the room for any

questions students might have.

Evaluation
* Each student will share their written story in
front of class. |
* Teacher will assess their work by checking

comprehension and content retention of the

story.

Goal: Encourage students to seek more stories like The

Little Red Hen.
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The Three Bllly Goats Gruff

Grade Level Flrst (end of the year dlfflculty level)
Subject: Language‘Artsay_

Objectlves Students learn to

*d-wrlte new dlalogue for The Three Blllv Goats
Gruff.

*:place‘questiOn‘markS'correctly.

Materials: Big Book of The Three Billy Goats Gruff,

writing paper, crayons, pencils

Introduction:
f After the teacher has read the story, students.
-are encouraged to dlscuss the parts of the
-gstory, (beglnnlng, mlddle, ‘and end)
v*fyStUdents will bewrequlred to 1dent1fy the four
f characters and what they said.
vkyTo show students what the dlalogue of a play is .
jv‘and how the characters use it when they talk to;

: eachtother

' Procedure

* Palr students off 'Prepare_students to write.
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dlalogue of The Three Bllly Goats Gruff and -

Terrlble (Troll)

Prewrlte— free wr1t1ng S

*’

Spec1fy to student that the three goats speak

Jto Terrlble because they want to cross the

B brldge Teachers wr1te these questlons on the

'kiboard in’ s1mple language

’Questlons,

,j' What do I want the goats to say to Terr1ble°,jf

o2, What story dlalogue do you want to change°

A;cTerrlble should let the goats cross the brldge:‘l,,

%Then,blnv1te chlldren to glve reasons why :"""w

Lot

Major focus

»Ask students to wrlte a dlalogue that follows :

'the pattern of The Three Bllly Goats.

bif‘;f What would they say° :vlkf

»J-Why would they say what they dld’yf



- What actually happened as a result of the

dialogue?

Assessment:
Use the self-styled rubric and determine if
students completed it; then, place it in students'

literacy folders.

Source: The Three Billy Goats Gruff by M. Thaler,

MacMillan, 1981.
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Alexander and the Terrlble, Horrlble,‘f“
No Good Very Bad Day

CGrade Level: mirst

 Subject:

LangnagerArtsf

ﬂ:Materlals stcry,bcck*titled Alexander and the =

,Q‘Terrlble, Hcrribley NoiGcody?Very Bad‘Day‘.

Introduction%'

Encourage chlldren to share some Very bad ‘days

o they have had Tell them to. wrlte what events

| ﬁ'dlmade the day so bcd Teacher may. supply }‘

:‘examples such‘as waklng up w1th chlcxen pox on

B _the day of tne scnool play, los1ng a toy one '

- mlsadventures to cee 1f any Of the events hc:ve L T

’has worked hard to earn, etc

.Ask students to lwsten to Alexander s

:shappened to them

.vAs a whole class QlSCUSS the bad experlences 1n‘

eAlexander s day ' Encourage each to take part



http:worke.id

- Procedure:
- Pair of group Students; Ask Students to wfite
~about a terrible'day they hadvin the past.
Affer writing their story, they may illustraté

it, and explain it.

Evaluation:
— Attach the scoring form to each child’s
writing. Complete the form with name and daté.
Then, place the writing sample into student’s

portfolio or display it in the classroom.
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Table 1

Emerqent ertlnq Assessment

© Name__ ____________  Birth Date___

 Strategy }3';Isﬁ1Déteﬂ- f‘ . Comments -

The'stﬁdentﬁi31aware‘that'mafks,en5

a paper convey a message.

.Understands that wrlters use letter,e.

‘symbols to‘construct meanlng
MékesIUSetof_Eictoftal»rePresentetibﬁs.
way -},Sé,.r,i%?i?lé_ “trf the. lphbt :
leakes use ef 1solated.letters—
"5strlnglngviettets/togethgr:ft;_Js ”'?*’7

 ;Word letter, and symbol spac1ng

. ‘are developlng




Table 2

Early Writing Assessment

Name ’ ' ' ‘, 7Birth'Daté»-

Strategy ~ Date  Comments
Uses a variety of strategies to spell words. =

 AMore-high7frequency words are evident

in student writing.
Writes with confidence and enthusiasm.

.Shows-begiﬁnihgfsigns:6f“drganizing7‘

'thoughts to céhstfudt.storie55 ,

- Has a beginning awareness of sentence =

structure.

| Genérallylusés”temporarybspellihg‘éndﬂit is ﬁ¢adéble-_
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Table 3

Fluent ertlng Assessment

Name__ . Va;b7‘r,;“';Birthlbatejbm"

. Strategy o -”vDate_

’Uses complete sentences ‘a dlsplays a.

"sense of organlzatlon

Makes use of temporary spelllng in a
‘fpredlctable manner although the
majorlty of spelllng is correct

‘Mlsspelled words are understandable d

uContrlbutes effectlvely in- shared

’:V(Modeled) ertlng

Use.descriptive“words,faddsidetails;f

and uSesdaéoropriate?vocabulary;?iff

lRemalns on tOplC ‘and demonstrates some

supportlng detalls
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