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"”';_ABSTRACT

t'hhas not establlshed emplrlcal llnks between

fllVlng arrangement 1dent1ty achlevement and adjustment to- tf.'f -

,l?fcollege f ThlS study examlned the assoc1atlons of llv1ng

‘“ﬁﬁarrangement on. the 1dent1ty achlevement and adjustment to

'college of flrst year'college students Addltlonally,vpeers*figﬁe

7:<and faculty were expected to 1nfluence 1dent1ty development'ff~{

iand adjustment to‘college 1n late adolescent college

”_‘-vst'uden.ts_‘f It was hypothe51zed that students llVlng

"iy_lndependently,vaway from home,'would have hlgher scores on-

u*f»ﬂreport more peer a d‘faculty support :_nd'thlsrwas*also~f”

-j%wasj51gn;f1cant'

f;.yfuture:dlrectlonsﬁfor,researchfwarefd’scussed,@abl‘-i

:ltexpected to be asso fated wifhfldentlty achlevement and

o adjustment to college It was found that soc1al adjustment;gj_a

or the students 11v1ng away frOm the ;j";

:’fparéntal&hoﬁe,

‘j-ﬁthe students llv1ng-at the'parental home‘“ Slgnlflcance was =

‘Tnot found for academlc and persona:vemotlonal adjustment

V”K}Strengths and weaknesseS'of the'present des1gn, as well aS'Q:m

thlle ego 1dent1ty status was 51gn1f1cant forxn'f*'
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INTRODUCTION

*»Issues of college student adjustment have”been

\’ffexten51vely i”wed 1n recentﬂllterature (e g Gerdes &

: Wong,»Kennedy,' -andv""

&‘Klng, 1995)

i w'ﬁ,_ i erature 'Erlkson, 1968

'odams,11986) Late adolescence 1s;dd“

vln-the establlshment of a mature,»coherent ”i’IA

-egratedfldentlty Therefore,‘lt follows that :

irst- year college students, who are themselvesQ'~

sfan ‘young::dults, and he descrlbed;lsi

1them as struggl ng to form a sense of purpose, values fandt;d

7“;"h1s 1ssue, Bennlon &

h_assessesgego“'dentlty status

pulat;on;;

ism of previous research lies in that .

‘although there has been an empirical link made between the =

Chlckerlng,”l‘e'd”'



ﬂreciproCal influenées‘of idéntity'and adjustmént on collegev
.studéﬁt development (efg.( LapSley, Ricef‘& Fitzgerald,_
'1990), researchefs have ﬂoﬁ inVéSﬁigated otherLpossible
empirical linké. .Fof'examplé, 1ittié reééarch has éxamined
asSoCiatiQns among identityvachieVement; épecific;li&ing
arrangements (e;g;,nliving'by oneself or with non—rélatives
versusfliVing Witﬁ ba;ents or-rélatiVes),[and‘adjustmént to
college!, The purpOSe‘of this projeét is to examiﬂé this
associatioﬁ7among first—year.collége studénts. Furthef,_
this_project congidersvgrdup différences in social
interactiohs énd‘facﬁlty sﬁppoft among those Studénts living
at‘home versus thosé students not'living.at home.

Identity Development

.Erikson’(l959, 1968)Hbelieved'thét!idenﬁity.issueé
‘becoﬁe salient iﬁ adblés¢eﬁce, as:ihdividuais attempt to
make a‘éuécessfui transition frbﬁvchildhdéd'to>the
, reépohsibilities of adulthqod, “He}sﬁggésted that
,individuais png#ess:thrdugh foﬁrtstages of‘égo'identitj
development, alivof which include both social and pérsbnai
identity aspects,(Cheek‘& Briggs, 1982);  A¢Cording td'
| Efikson (1959, i968),gthe four stagéSVof idenﬁity o
develépmenﬁ-arevpértiéulafiy salieﬁt during late'adoléscence
(i;e., fhe,first Year of col1ege~fof mény indiVidualé).v A

foreclosed individual'has'dbtained an identity based solely



‘;on commitment to a ch01ce butbno exploratlon of‘
~,alternatlves aniegamblefls a student who dec1des to major s
'alna‘certalnﬂsubjectonlylbecause hls‘father najored.ln‘lt..
igfand told hls‘son that he should also major 1n 1t .fA}ihy
rhidlffused 1nd1v1dual does notvexberlence 1dent1ty‘ach1euementﬁ.“
',due to. a lack of 1dent1ty exploratlon, thus, a student‘whoii"'
1s‘an undeclared major and who has no plans to search for a
'posslble major can be cons1dered dlffused ’ Moratorlum |
.results 1n lack of 1dent1tyfforﬁatlon due‘to exploratlon of L
'.1poss1ble ch01ces;_but no comﬁltment an e#ample is a studentm;‘
'»:fwho 1s undeclared but actlvely trylng to dec1de on avmajor;
_:by taklng classes.rn a‘varlety of - subject areas,'consultlng.i
‘lgthelr academlc adv1sorvon a regular ba51s;'and taklng career'
gasseSSment tests.f Flnally, anllndlvldual who haS”obtalned"
v7gldent1ty achlevement has explored.alternatlves and made a
vhcommltment based on these alternatlves,han examble 1s a fuf
- Jstudent who dec1des to major 1n a certaln subject after’e
””taklng classes from many dlSClpllnes,=consult1ng with thelr
vaacademlc adv1sor, and taklng career assessment 1nventor1es
h,Erlksonl(l959 1968) belleved that an 1nd1v1dual can onlya
‘,freach 1dent1ty achlevement through the actlve exploratlon off
‘Jalternatlves found ‘in. the moratorlum stage | |
‘Whlle/Erlkson-(1959 1968) dld not stlpulate that

foreclosure was 1nd1cat1ve of lower 1dent1ty achlevement



than diffusion, researqhers have empirically deanstrated
that a-fofeclosed individudl is on thé‘loweét lével,
folloWéd by diffusion,'then mdratorium, and finélly identity
achievement. A_study‘of‘86 college students by Marcia
(1966, 1980), Who.devised avquestionnaire'using Erikson’s
(1959, 1968) conceptuaiization,of'égo identity formation,
found that of all thé groups, the identity ereclbsed group
demonstrated the‘most vulnerablé’sélf—esteem and weakest ego
strength. dOn the other hand, the identity achieved group
demonstratéd the most eéo strength of all four groups.

Identity achievement in»college seems to parallel
Erikson’s (1959, 1968) stages of ego identity development.
According to Lapsley, Rice, & FitzGerald (1990), freshmen
scored higher on measures of personal identity than did
upperclassmen; this may indicate that most freshmen are
identity forecloséd,imeaning that they have made a premature
commitment tovidentity formation, while most upperélassmen
are in moratorium, meaning that they are starting to-explore
alternative life choicesnand are cloéer td obtaining
identity achievement than freshmen are. Lapsely, Rice, &
FitzGerald (1990) believe that‘this result is a product of
exposure to college life, with prior beliefs and values
being challenged and demanding further exploratién.'

Bennion & Adams (1986) recognized the value of Marcia’s



re, self-report questionnaires that
\ s, Shea,& Fltch, e
ensure adequate

Therefore,

ith late adolescent college

researchers found =




' environment and ideneity development (e.g., Mallinckrodt(
- 1988;'Pentages & Cfeedon,‘1978). thcluded‘in SOciai
.adjustment_is the-formatienvof a new socialrsupport network
and managing‘new,social‘ffeedoms, impiyihg'that these chial
factors revolve primarilyiérdund friehdship end peer Support
(Gerdes & Mallinckrodt, 1994).' Hays&.oéley (1986) found
:that social support networks are an extremely important'
compoﬁeﬂt of college student adjustmenﬁ? They foﬁnd aﬁ '
increase 1in the‘inﬁimacy of the sdcialenetWOrks of freshmen
who had moved away from home‘intO-an on—eampus residence,.
~althoﬁgh initially these campue residents’ social networks
were less intimate than StudehtS'Whe‘lived at home. This:
illustrates the petential'benefits of on-campus residehtial
living for the forﬁation of social suppoft’netWOrks'ahd as a
subsequentkpredictor of'adjustment to College.' Although on- .
campus residents may initially have a lower éocial support
netwofk, lower identity achievement, ahd a difficult'time in
edjﬁsting ﬁe college, thejloﬁg—term-benefits for these
students may be very positive in tefms of identity
achievement and adjustmentftovcollege.
One of the possible reasene behind the seemingly

positive benefits of on-campus iiving may be the continuous
exposure to the secial elements of college life. This

exposure also might help tovexplain why initial social



dsupport in . a college res1dence hall may be detrlmental to‘}7”"*

e ﬂthe 1dent1ty achlevement and adjustment of the collegeiif”*

E.fstudent That 1s,_the soc1al contacts that freshmen make N

‘*fj durlng the flrst few months of college may elther be ;ﬁ '

ffffconsolldated 1nto frlendshlp later on in college, or these

"-'soc1al contacts may be only temporary exposures to the types .

oof frlendshlps these freshmen may later dec1de to pursue .

:Hays (1985) found that there are both costs and beneflts 1n ::-

bfhffrlendshlp development Implled here 1s the pOSSlblllty

'that 1n1t1al frlendshlp development w1ll not always be a:

'“nﬁgood predlctor of subsequent formatlon of a: soc1al support

’bfnetwork'H'In‘other‘words, frlends are not‘necessarlly always
if.:g01ng to be consldered a.soc1al support system ‘ In fact |
r»rHays (1985)‘found that as a soclal support system such as a;f:
.if;frlendshlp developed the more llkely 1t was that the | |

"ﬂmembers of the frlendshlp would report 1ncreased emotlonal e

;f_aggravatlon Other researchers (e:g 7 Heller, 1979) have

rtfﬁ'also found that 1nterpersonal relatlonshlps such aS"'f

‘.ffrlendshlps are not only sources of potentlal support but

:falso of potentlal stress Hays (1985):study and the work

“?of Heller (1979) 1mp11es that stressful frlendshlps may havef*v

ideleterlous consequences for 1dent1ty achlevement and

'ﬁf“ad]ustment;to;collegegln flrsteyeatﬁchlegerstudents}.ff




anaculty Contac

In addltlon to frlendshlps,,faculty support may also be
cgta potentlally p051t1ve source of support for college

's]afreshmen,f Lamport (1993) rev1ewed studles that have shown

"rvithe many p051t1ve beneflts assoc1ated w1th student faculty

*ld‘lnteractlonsullThese lnteractlons;have-shown.to‘be -
opredlctlve of 1ncreasesirn‘personallldentlty‘rn.college B

'ifstudentsszoweny 1977) L1kew1se,ngewman:and‘NeWman (1978)”v
lfound that the amount of‘rnteractlon betmeenfstudents and

‘*faculty dlrectly 1nfluences 1dent1ty formatlon 1n college

"rvstudents Accordlng to Feldman and Newcomb (1969),3

l;lnfluences of students and faculty~complement and relnforce .
Jeach other | That 1s, as'students develop hlgh quallty R
'ﬂfrelatlonshlps w1th faculty;“the students become moreji“dri
: 1nfluenced by the faculty 1n terms of both faculty attltudesf
"pand soc1allzatlon mechanlsms; correspondlngly, faculty also
'lbecome more 1nf1uenced by.students as the student faculty
v‘lrelatlonshlp 1mproyes‘and progresses t Indeed .thlS.
:{mrec1proca1 benef1c1al‘relatlonsh1p may form the bas1s'for vl;
'ifuture hlgh quallty faculty student 1nteractlons '
‘chascarella Teren21n1, & Hlbel (l978)lhave found that

1nforma1 1nteractlon w1th faculty may overrlde negatlve peer:

s 1nfluenceS‘ That 1s, faculty mlght serve as a soc1al

support network that may compensate for any p0851ble



”ifnegatlve eff ct

ve asga mentor,

adv1sor,_{iff

hﬁtenv1ronment as well as the further 1dent1ty achlevement

d1981) have stressed that

or al 1nteract ns- between faculty and students mlght not

fjﬁnecessarlly have_anos1t1ve outcome on"the re5111ency of

uyfstudents durlng‘the 1n1t1al perlod of'adjustlng to the

df{fcollege enV1ronmenld; In thelr study,_the results of

7&f;fr1endly 1nteractlon:p051t1vely affected nlne of fourteen

l‘ﬁﬁ_udent.outcomes, but formal 1nteractlons pos1t1vely -

”ffﬂaffected only two*Of fourteen outcomes,’whlle hav1ng neltherfh

'fﬁpos1t1ve or negat ve’outcomes £ rAthe other twelve outcomes o

‘Vritests,

‘fftradltlonal “barrler”:between faculty and students, meaning,-




a‘Qsltuét;Qn“' Theyauthors further 1nd1cate that formal

“};fstudent is enrolledtln, or. the academlc:‘_;losophy of theh?f:ﬁfl

‘?college, could have‘negatlve consequences ff

identltyf“'“

“”,Qachlevement and subsequent adjustment to college

'ff;The Influence of L1v1ng Arrangement

Relatlvely;_l tle research has examlned how llV g

‘Wffarrangement 1nfl ences adjustment 1lege,‘and no- known

flfﬁllteraturefhas‘1nvestlgated'the effects of 11v1ng~



"7[:classmates'} Conversely, whlle commuter students llv1ng at

““home w1th thelr 'arents:alsowlnltlally experlenced poor

"ﬁadjustment to thj new college env;ronment the'overall“»-

‘vfadjustment of these commuter students was Stlll low by the L~‘L'

ffjend of the quarter Hays & Oxley (l986) attrlbuted th1s to

W”5i~.the poss1b111ty that the dec151on to llve at home whlle ;_:7

,‘fattendlng college may reflect a lessor commltment to college

tfhllfe The authors 1nfer that the soc1al networks of

"-;commuter students, comprlsed malnly of frlends and relatlves-_f‘

Ji:not attendlng college, do not prov1de the new college

jfstudent w1th adequate soc1al support because 1ts members arexfw'

'*funlnvolved 1n college llfe and therefore do not have empathyu
for the adjustment 1ssues that new college students face
beurther, Hays & Oxley (1986) found‘that-lnteractlons w1thf-

: soc1al networks 1n work settlngs were negatlvely correlated

w'fw1th college student adjustment That 1s, a-prlmary soc1al,

jfnetwork that con51sts only of famlly and work frlends may L

utcompete or devalue the role requlrements of students

fiadjustlng to college‘(Hays & Oxley,‘l986)

‘r~In related work examlnlng the poss1ble negatlve o

‘hplﬂconsequences for college students who contlnue to rely ‘

solely on parental support Hoffman (1984) found'that _f
' college students who dellberately trled to obtaln complete

':psychologlcal 1ndependence from thelr parents exhlblted



,fbetter personal adjustment to college., Femalehstudents who o

Hiﬂexhlblted greater confl tual 1ndependence from both

‘*ff}fparents,tmeanlng that they obtalned 1ndependence out of :.‘f

ffi:overt parent Chlld confllct were found to have obtalned

f:loptlmal personal adjustment to college : Howeverffthef”:

_yjresults for male_students were less clear and not

‘:‘Lkstatlstlcally 51gn1f1cant Male students overfreliancelonui’

fparental emotlonal support seemed to lead to ‘a more
'fdlfflcult tlme 1n adjustlng to college : Some studles (e g

:Lapsley, Rlce, & Fltzgerald 1990) have found that optlmal

">Qadjustment to college may be predlcted by strong parental

E'fattachment Thatpls,‘late adolescent college students who
yfl‘can use thelr famlly as ‘a secure base for soc1a1 and :
_bfemotlonal.support when they need 1t bmay actually be mofe'l[
‘successful in accompllshlng the trans1tlon to college
‘However, Lapsley, R1Ce,.& FltzGerald (1990) dld not spec1fy
1-whether or not these students were necessarlly llVlng at‘:f_
”‘_yhomevw1th‘the1r‘parents l That 1s,_th1s study d1d not.
: clearly‘state whether or not a: spec1f1c’llv1ng arrangement
iulnfluenced adjustment to college |
” It 1s also poss1ble to draw a casual connectlon between
‘ffthe 11v1ng‘arrangement of students and thelr subseguent
':ldentitygachlevement;‘eFor-example, freshmen111v1ng at home

4mayﬁrepresent‘Erikson’s'(1959 1968) concept‘ofﬂldentlty



iforeclOSUre;gtheSe*etudentskmay be unwilling to submit their
forming identityhtehnneertainty and anxiety by liVing in the
unknoWn'environmentvof a residential college campus. On the
ether‘hand,,freshmen’iiviné away from home may be closer to
establishing Erikson(s concept of identity achievement based
on the pessibility:that they;are more willing to trade thei
known'security and CmeOrt at heme for the uncertainty and
strangeneee of celleéeiresidential_1ife,' This premise makes
sense when hased;onhErikson’s (1959? 1968) belief‘that
identity foreCleure.ecenrs whenathe'adeiescent
fﬁnqueetionabiy‘aeceptevand~ineorperatesv?arental input into
their own pereenal'identity;lnerhaps by accepting aqparentai
»inVitatien te centinue:livingvatbhoﬁe; the adolescent is in
‘fact fereelosingron their identityf Identity achievement is
only.posSible‘threugh strnggiing'Wiﬁh‘many alternative
options andfinﬁolv§8aeonsiderahle‘etruggle and uncertaintyr
"Thie process‘of identityﬂaehieVement-therefore seems more
likeiy-to occdr outside of the adolescent’e parental home.
Althéughvthe’preceséftoward identity achievement _st’far.,more
lihely‘te:eaﬁsean%ietyiand.insecurity in the‘immediate
VifutUre,hithis also mergilikely-tohreeuit‘in lessbanxiety and
ineecnrity_inithe,1engfterm’futUre[:asfthebadolescent passes

into adulthood. hf

13



:;The.Cufrent Study

 vThe effects

'.1rst year'collegetstudents w1llﬂbe

'  55éién¢e”thé often times

onflicting demands of academic and




sodial lifé, thefeby-contributing to optimal social
adjustment. The édceptaﬁce by the identity achieved
indiVidual of their own strengths and weaknesses shoﬁld
furthermore'contribute to a’strong sense of personal
adjustment. Liviﬁg arrangement is therefore expectéd to be
associated.Wi£h idéntity échievement and adjﬁstment to
COllege. 'Thefe are alsoiexpectéd'to bé‘group differences
in social interactions and faculty support among students in

various living arrangements.

15



- METHOD

 Participants

During winter quarter, first—Year college students were
informed about the‘proposed.study by‘recruitment flyers’
posted around the camﬁué( in addition to announcements made
in lower—division psycholdgy courses.g‘All students who
signed up fbr thevproposed Study were asked to come iﬁto the
iaboratory at the specified time on the recruitment flyer.
Data collectibn took place betweén mid-January and midepril
1998. There were 77 participants. Stﬁdents were 18f26
years‘old (M=18.84, S=1.37).

Measures |

Student AdaptationdtovCollegevQuestiOnnaire (SACQ;
Baker & Siryk, 1984). Adjdstmént to éollege was measured by
Students’.SCOrebén:the SACQ. ,Using Cronbaéh's alpha (1951),
Baker & Siryk (l984)ﬂreported reliability indices of .92-.94
for the full scalé;;rCronbach’s alpha for the academic
‘adjustment subscale rangéd from .82-.87; the social
adjuétmentrsubscale ranged from .83—.89; personai emotional
subscale ranged from f73—.79} and the general subscale
ranged from .84-.88 (Baker & s“ir:‘y-k, 1984) . The advantage of
using”this particular measﬁremeﬁt was that it is divided
into four’subéCales (e.g., academic,‘sdcial, andvpersonal

adjustment to college), therefore making it more
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\ggneraiizablebin assessing adjustmeht téicollége, éince the
vvdomaiﬁé_evaluéte'Several'Components Of adjustﬁent. The SACQ
 is a.67éiteﬁ seif§repbrt meaéure; bParticipaﬁts responded to
'the statements‘in this questidnnaire Withfa 9—poiﬁt Likeft
:scalé format'(e,g;ﬁ‘Qaéﬁ}ieé véry“closelyItb'me”‘tbl“dbesn’ﬁ
épplyvthétvmé‘at al;gi. _HighérISCOres on the séaléé |
fepreéented_betﬁer §Véﬁali adjustmeﬁt to college.

Revigéd Véfsioﬁ 6f the Extendéd Objéctive MéaSure of
nEgé Sté£us (EOMFEIS; Benniqﬁ7&!Adams, 1986).>>This scale
waé de&élopedvtd assess ego”identityiformation in a col1ege
stﬁdent popﬁlation. Cfopbach’s aiphaé indicated marginal
inteﬁnai c§hsistéﬁcy”for’the ideo;ogical and'interpersonal
‘SubScalés;'alphas‘rangea from 362*,75'on”fhe'idéology
5‘sﬁbécalévahd .605,8Q‘onfthé interpersonal‘éubscale‘(Bennion
'&'Adamé;'l986).'éartiéipants»respondeditéithe statements in

ﬁhisquestionhaire on a,6—poin£ Likert“scale fbrmat (e;g.,
“strongly agfeé” to “sﬁronglj disagree”). This aésessment
ﬁeaSﬁredIthe"sélffrepqrted ego-idéntiﬁy status of late
aaqlescént-collegé Students énd‘ciaséified them as having
 obtéiﬁ¢d-identity achievement,‘iaentityforeciOsure,
ideﬁtitj‘mbratorium,'or idéhtity diffusion.

Extré—Ciass‘Communiéatioh InVeﬁtéry.(ECC; Fusani,
1994). ;The ECC waS'uséd,tbimeasuré~faculty support. Using

a Self—report survey,fstudents,réspOnded to 18 items on a 5
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point scale, rangingtfrom strOngl? aisagree (1), to strongly
agree;é4l;'and not'applicable.(S).i Thefinyentory’
assessed the frequency and number of interactions‘students
have With faculty .Theiitems focus on visits_relatedvor
‘unrelated to course work personal problems, and
soc1alization With the faculty and exhibiting pOSltlvev
affect for the,instructor. Cronbachfs alphas indicated that
"the,student inventoryiachieved a total‘alpha'of'.83 with
immediacy, satisfactory[ and‘shyness subscales achieving
reliabilities.ofv;SO, ;85f and 85 respectively.‘

My Friends (Wiest; 1992).‘ This 23- item, 4-point Likert
scale:Was used to measure peer‘support. Wiest.(l992) |
o originally developed the scale for measuring friendship in
vhigh school.t Students responded to the.statements based
upon theirfown beliefs about what their friends think about
them This scale had not been adapted as a measure of peer
“support at the - college level so preliminary analyses
determined its reliability for’a college sample. Cronbach’sl
_alpha'for‘thisvmeaSure“offpeerlsupport‘Was ;64}

érocedure - ‘ |

Data collection commenced inimid%January and
1continued throuohfmid—April 19985;‘Dataﬁcollection prior to
.this time period Would not haye allowedvfor the effectsvof

hliving arrangementfto,be apparent. Data COlleCted after

18



this time period was expected to lntroduceva number of
problems into the study. For example, since adjustment to
college is affected by time lapsed between initial college
enrollment and‘subsequent adjustment assessment, it was
iﬁperative that the data for the study be collected
relatively early during the school year.

Partieipants arrived at the laboratory or classroom at
the appointed time to fill.out the set of questionnaires.
The total time allotted to complete the questionnaires was
60 minutes. Participants were instructed by the researcher
to have a seat in one of the available ehairs. The
instructions were delivered orally to the students. The
instructions informed the participante that they had up to
60 minutes to complete the Questionnaires and should use
only the materials that have been provided for them (i.e.,
the questionnaifes and pencil).. Each participant was told
that they wQuld‘be allowed to leave the expefiment only

after they had checked out with the experimenter.
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RESULTS

II"QDescrlptlve Statlstlcs '“f'*“j"'fa"

Demographlc 1nformatlon regardlng gender and the ethnlcgm"fT”

"h~fmakeup of thlS sample 1s glven 1n Table 1 » As deplcted in

‘13~Female

"Vhp.Whlte

' Asian-American:

7’5Table 1 women represented an overwhelmlng majorlty in thls.f_ff[~'

iiiistudy The breakdown on ethn1c1ty shows a well balanced andtf5'5

grepresentatlve sample

| TABLE

GENDER AND ETHNIC DIVERSITY OF SAMPLE

.Total N 77j_m:,_aﬂ

hGenderﬂ3fi“

Male_:';»

BB
(|
oy S e
N U 4-o%r
OO
U1 O

L‘/fEthniCity‘ﬂvQ;ff
{Latlno'””

;Afrlcan Amerlcan

»».”Decllned to state
Q>Other : PR

'_\

N

|__\
- - m L .‘ ‘< . L
';o>¢%0ihfﬁgm*f“'f U1
00 00 0P0P (0P 0P .

[ [ 1B
PRt
o

In Table 2 hefdistrfbutionsfofJgender, ethn1c1ty, andp“f
7,11v1ng arrangement are prov1ded As shown 1n Table 2 womenh'

'”represented 78 8% of the students 11v1ng at thelr parent s o

':ffihome,band 84 0 iof:the students 11v1ng away from the1r55ffi*7'

:Tparent s home v About 21% of Whlte students and 19 _off'LH
W[As1an Amerlcan students re51ded at thelr parent s home,fvjf

S.tfwhlle 20% of Afrlcan Amerlcan students and 32% of Latlnougfn

iﬂfh‘students llved away from thelr parent s home ‘;Iffﬁi,}d




' GENDER,

Total N = 77

TABLE 2

ETHNICITY, AND LIVING ARRANGEMENT

Other:
'As shown in
status was highe
parent’s home.
more likély to b
students living
‘mean for social
students living

students living

Gender:
Parent’'s Home (n = 52) Away from Parent’s Home (n = 25)
Female: n = 41 (78.8%). ‘ Female: n =21 (84.0%)
Male: n =11 (21.2%) Male: n= 4 (16.0%)
Ethnicity:
Parent’s Home (n = 52) Away from Parent’s Home (n = 25)
Latino: n =14 (26.9%) Latino:  n =8 (32.0%)
White: n =11 (21.2%) African-2Am. : n=>5 (20.0%)
Asian-Am. : n =10 (19.2%) White: n =4 (16.0%)
African-Am.: n = 9 (17.3%) Declined: n =4 (16.0%)
Declined: n= 4 (7.7%) Asian-Am: n=2 (8.0%)
n=_ 4 (7.7%) Other: n=2 (8.0%)

Table 3, the oﬁerall mean for ego-identity
r for_the group of students living at their
Students living at their pérent’s home were
e classified‘as identity achieved vs.
away from their parent’s home. The overall
adjustmeht was higher for‘the group of
away from their paréntfs home.v Similarly,

away from the parental home scored higher on

personal and academic adjustment than did students living

with their parents.
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te analysis of variance

ariables: ego-idemtity .

 status and three levels of adjustment to college (academic

sohal adjustment) 1 b




vz'leuelsf(l1v1ng at parent‘s“home and 11§1ng away from»lpd
'lfparent s home).f.All students llv1n§ away from home (whetherlfﬁ
’i{onicampusvor off‘campus) were collapsed 1nto onebcategory

| Prlor to the‘malnianalysfs, the ego 1dent1ty status»
lluarlable and the three‘levels of adjustment were examlned ;iu
.‘;through SPSS 7 5 for.accuracy of data entry;vmlss1ng‘ualues;

x'and ev1dence of support for the assumptlons of multlvarlate ll[

”f:analy51s w1th1n each level of the 1ndependent varlable lTheth‘

“dtotal N of 77 was examlned 1n two separate groups for the 52

”'l students who llved at the1r parent s home and the 25

_f'students who llved elther 1n on campus dormltorles or off—'

ff7campus hous1ng awaysfrom thelr parent s home v_7"“

'“;Outllers and Normallty

One case 1n the group.of part1c1pants who were llvlnglof

éyilat the parent =) home was found to be a s1gn1f1cant- |
':unlvarlate outller on faculty support;:raw score :.1 OO
fgle:—4 926 p< 001 s ThlS part1c1pant had an extremely low l
liraw score for the 1tem on faculty support ;‘Analyses werep
.l;run’w1th and wlthout the outller Us1ng Mahalanobls‘.

tgdlstance w1th a crltlcal probablllty of p< OOl

v531gn1f1cant multlvarlate outllers were found Results of
"_;evaluatlon of assumptlons of normallty, homogenelty of
"'varlance covarlance matrlces, llnearlty, and

’;multlcolllnearlty were satlsfactory (Tabachnlck & Fldell



']~j1996)

-----

Because most of the partlcrpants 1n.th1s sample llved fgf:

U:Cat‘home w1th parents,;the majorlty (67 56) dld not- answeriyru

dv*two‘ltems‘on the SACQ as they pertalned to.11v1ng 1n’k |
»dormrtorles or mlth a‘roommate The authors of the SACQ

_Student Adaptatlon to College Questlonnalre Manual (Baker &;}f

"f_Slryk 1989) recommend that 1f m1531ng responses on a glvenff}i:?'

:;fdsubscale total two or less, the value of the m1s51ng

‘ﬁf3data

f“response should be prorated by 1nsert1ng the mean of the S

qresponse‘ln the glven subscaleilehls recommendatlon was
fdadhered to in thls prOJect\ ‘Mlsslng data‘dld not total more e

,_2fthanvtwo‘rtems‘on any given subscalev.

”libThere were“no“mlss1ng data on the demographlc»“

: questlonnalres, the faculty support (ECC Fusan1,.l994)

Lpeer support (My Frlends, Wlest 1992), or the Ego Identlty:-j_

Status questlonnalre (EOM EIS, Bennlon & Adams, 1986)

?f‘However,‘lt should be p01nted out that a majorlty of
istudents chose thel“not appllcable”vresponse optlon for at"

ﬁ‘ngeast one 1tem on the “Extra Class”‘Communlcatlon Inventoryf];ﬁ

"ft(ECC Fusanl,,1994) These responses were coded as m1ss1ng:;“ﬂ;

: ddMaln Analy51s

U81ng Wllks éfiteriQn}pthé;cbmbined;dépehaéﬁt -




»variables of ego—identity statUs aﬁd three levels of:
adjustment to college (academic'adjustment, social
: ‘adjustment, and personal adjusﬁment) were significaﬁtly»
 affected.by living arréngement (liVing at parent’s home vs.
- living away from parent’s home), F(4, 72) = 3.36,.E<.05>3
The results reflected an associétion beﬁween living
arraﬁgement and.the cqmbined dependent'variables, n? =>.l6,
partiél n? = .08.
In order to examine the impact oflliving arrangement on
the individual dependent variables, uhivariate F’'s and a
Roy—Bargmah stepdoWﬁ analysis was performed on the
prioritized dependent variableé. All of the dependent
variébles were judged to be sufficiently reliable to warrant
stepdown analysis. A feliébility check‘of’Cronbachfs alphas
»for the respectiVevadjustment subscales used in this study
indicatea marginéllreliability and wefé as follows: .70 for
academic adjustment; .62 for social adjustmenﬁ; .67 for
personal adjustment. For the full—séale of ego—identity
'status‘ﬁsedbin this study, Cfbnbach/s alpha indicated strbng
_réliability at .93.
“In the stepdoWﬁ aﬁalysis each dépendént variable was
analyzedvih turn, with higher—priority depéndent‘variables
treated as covariates and with the highest-priority

dependent variable tested in a univariate analysis of
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gressionf‘aﬁaadditioﬁal*
or - StedeWﬂ analy51s, was achleved for.p

76)

F(3

‘ThlS varlable

'7”d;s1gn1f1cantly dl “rentlated the two llVlngEarrangement ‘

"d}groups ”fAfterﬁthefpatternfoi[di"erences measured by ego—~‘-5°

””fﬁfldentlty status"academlc adjus ment and personal

ﬁfadjustment were e tered a dlfference was also found on

ffﬁlsOclalwadJustment,‘stepdown F(l ﬁ2) 6 54, p< 05 fgﬁﬁog;f;,jjT“

Unlvarlate tests on ego 1dent1ty status revealed F(

'"QUnlvarlate and stepdown tests revealed non s1gn1f1cance for

'Q*academlc adjustment and personal emotlonal adjustment For]ffi

stepdown:F(l ‘kéyw

tacademlcbadjustmentf 4}l2;1uhlvar1ate F(Ifgf

5ﬁFor personaliemotlonal adjustment stepdown F(l me

”clhunlvarlate and stepdown tests of 51gn1f1cance 1s shown 1n

“’fTable 43l As deplcted 1n thlS tablea

iSOClal adjustment?both Slgnlflcantly dlfferentlated between S

junlvarlate;F(l 75)f0;44 | A summary of the :fdnfﬁfff*'

hgozldentlty status andlnff


http:F(1,75)=0.44
http:73)=0.09
http:75)=1.59
http:74)=0.12

If!the two llnlng‘arrengementrgroups ' ThiszwassstiilwtheIease'I
'ﬁiwhen the dependent varlables were nlerarehlcally enteredv as?f‘
:’snown 1n the s1gn1fIcence of the.stepdown F tests for bothﬁ
-VHego 1dent1ty statusvand soelal adjustment | ) |

| ) R TABLE 4 | |

UNIVARIATE AND STEPDOWN TESTS OF SIGNIFICANCE

:’ﬁnlvarlate Tests of Slgnlflcance

”‘tEgo 1dent1ty statusxsifd‘6;38*I,“I1/75::j 'fOSTS:]:}i;O81‘
HAcademlc Adjustment:;jf>*IISQEi5ﬂI51/75 .05
:'JPersonal Adjustmenta=?dt:0;445Id.agl/75”'IfJ5;057'

'Soc1al Adjustment ;{fI'f.8;7§f{Ii?FI/75f *vW“;QS_‘fL‘~E-12¥t

p< 05, **p< o.'1' o
Roy Bargman Stepdown Tests of Slgnlflcance

ZtnEgo 1dent1ty status?j{fIf6;38f‘”gf:l/75:fd»EffOS*ff .08

:f:Academlc Adjustmentft';;wO{IZEIff}:;774@‘;:} ,GSE»”

VAA;~Personal AdjustmentQUI!ﬂlb,Q93'Iji,l/73; I .05

:,_»Soc1al Adjustment . 6.54- 172 05 .09
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Two-dependentlvariabies, ego—identity eﬁatus and social
adjustment to college, made unique contributions to the
composite dependent variable that best distinguished between
those>subjects liﬁing at their parent’s home and subjects
living away.from their parent’s home. As‘already pointed
out in Table 3, students'who were living at their parent’s
home tended to have higher sCoree on ego-identity status
(mean ego—identity status = 55.33, std. dev. = 8.63) vs.
those students‘who were living eway'from their parent’s home
(mean ego—identity status = 49.56, std. dev. = 10.81). This
indicated that students who were living at their parent’s
home tended to be more likely to be identity achieved‘vs.
the students who were living away from their parent’s home.
Concerning social adjustment, those students who‘were living
away from their parent’s home tended to have higher scores
on social adjustment (mean social adjustment = 130.64, std.
dev. = 20.46) vs. those students who were living atvtheir
parent’s home (mean social:adjustment = 115.06, std. dev. =
22.11). There was a statistically significant difference
for living arrangement between the means for ego-identity
status and social adjustment. Academic adjustment and
persoﬁal—emotional adjustment did not significantly differ
with living arrangement.

Pooled within-cell correlations among dependent
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Variables‘are‘shown in Table 5. As seen in this tabIe,‘the
‘dlagonal elements are pooled standard deviations. -Thev
corfelatlons among the dependent variables show that
stepdown analy31s was approprlate (Tabachnlck & Fidell,
1996)

TABLE 5

POOLED WITHIN CELL CORRELATIONS AMONG DEPENDENT VARIABLES
WITH STANDARD DEVIATIONS ON DIAGONAL

"Ego4identity ‘Academic Personal Social
status - Adjust. = Adjust. Adjust.

;Ego-identity - 9.383
status
Academic . -0.365 . 28.398
Adjustment B ' -
Personal  -0.274 . 0.642  22.165
Adjustment '
Social =~ -0.288 ©0.575 0.549  21.595
Adjustment - o
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al network;

- other hand, “'.

students

eguent social support from their




It was expected that students who were living away from the
parental home‘woﬁld have higher scores on identity
achievement‘ However, the results of this study showed just
the opposite: students'whb were living'at the parental home
actually tended to have higher scores on identity
aéhie&ement. A few speculations concerﬁing this issue are
neédéd. First, it is poésible'that students living at home
were more 1ikely'to have a higher ego-identity status due to
presﬁmed frequent parental support and encouragement for
‘exploration of.identity issues. In fact,.many studies have
found that the influence of parents on late adolescents is
strongest 'in the area of school énd career (Meeus & Dekovic,
1995).‘ Sihée‘the expérience of many traditional first-year
collége freshmen is heavily invested as full-time stﬁdents,
and in exploring career issues in such -areas as deciding
upon a college major, it may not be too surprising to expect
that parents might exert a large effect upon ego-identity
formation,in‘late adolescents. Based upon the presumed
frequent contact with parents, this expectation might be
especially salient among first-year college students who-
continue to live with their.parents.

Another reason why it was found that students living at
their parent’s home tended to have higher ego-identity |

scores, and thus more likely to be classified as identity
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l‘f°; achleved may be due to the fact that college students who

’«;Fare llVlng away from thelr parent s home may be forced to'i‘

1’act1vely explore 1dent1ty related 1ssues for an extended

;perlod of tlme vs thelr peers llVlng at the parental home ,‘,,-vﬁ.

mb;As a result many students who are 11v1ng away from the
'hyparental home may struggle 1n the moratorlum stage of
'1dent1ty development longer than students llVlng at thelr

ﬂparent s home

It 1s also poss1ble that there 1s more to Erlkson =

'“(1959 1968) and Marc1a s‘(l966 1980) ego 1dent1ty statusesa“f

‘vthan we have commonly glven credence That.is; 1t may be

VonOSS1ble that there are dlfferent types of 1dent1ty

'f'"of hav1ng a mature,

:f‘achlevement and that students'who are 1n1t1ally slower in

‘:reachlng the stage of 1dent“ty achlevement (1 e ‘students="
dfd11v1ng away from thelr parent s home) may; 1n fact possess.i"

-fa dlfferent type of 1dent1ty achlevement when thls:stage 1s'" i

'; flnally reallzed That 1s,:1t may be poss1ble to speculate o

‘that belng 1dent”t:'"ch;eved 1s not necessarlly 1nd1cat1ve

coherent and 1ntegrated 1dent1ty
vaerhaps late adolescents who spend more t1me 1n the *7

»}moratorlum stage are more llkely to achleve such an

v“kfflntegratlve and healthy 1dent1ty vs those adolescents who

”{f'qulckly progress through the stages fThls speculatlon‘would ?,11‘

3vseem to beneflt students 11v1ng away from the1r parent S




home; and présnmably4spendingba 1ongsrvtime in the
moratqrium ego—identitybstage;' |

The findingsnfor academis adjustment and personal—_v
emotionalvadjnstment ﬁo college were not Statistically
significant. It»had-been égpscted that students living.aWay.
from their parent’s home vs. stUdents’living at theii
parent’s home Would benefit in téfms of both academic and
' personal?emotional.adjuStment‘to coilege. Concerning
academic adjustmsnn‘to collegs) it was anticipated that
students who were living away from‘théir parent’s hnme, due
to presumed fewer demands‘Upon family life and a social
nétwork‘comprised_mainly of tne‘cbllege community, would
utilize faculty support more and this would‘have.a positive
impact on academic adjustment to college. As shown in
Appendix A( students liviné away from the parental home did,
in fact, report considerably more contact With thevfaculty
in terms of hours spent per day,vvs. their peers who resided
atvthe.parenﬁal home.: However, they didvnot demonstrate
greater academic adjustment, Concerning the insignificant
'findings er academic adjustment, a éouple of possibilities
may bé‘speculated upon. ‘First; perhaps,faculty supporn per
se is a:better indicator 6f chial\adjustment‘to college,
‘especially givén‘the benefits that inforﬁal contact witn

faculty has been shown to provide students (Lamport, 1993).
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y from thelr parent's home, _ due t‘




students cufrently.face?‘ Perhaps the students who were
resiaiﬁg at their parent’s home were able to gather support
frem their parents to fulfill their emotionel needs, and
this support was great ehough te offset the diserepancy
between thevstudentsf home life and a reliance upon more

college-related social support networks.

Strengths of the Study“,

- Considering that this population was drawﬁ from a
primarily commuter school, the diversity of the living
arrangements students reported was a definite strength. At
some colleges, schools reqﬁire that all first—Year students
live on—Campus; at other schools, there may be no on-campus
or nearby off-campus housing in which to reside, and
students may primarily live at their parent’s‘home. While
over two-thirds of the sample did,»in fact, reside at their
parent’s home, considering the type of institution surveyed,
this was'nonetheless a fairly remarkable outcome.

An optional demographic question on the Student
Adaptation to College Questionnaire (SACQ; Baker &‘SirYk,
1984) asked for students to report their ethnicity. Of the
students who did respond to this question, there were found
to be students from many ethnic backgrounds, namely African-
American, Asian—American,‘and Latino, who participated in

this project. This is indicative of a more balanced sample
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than is frequently reported in research on college students.
This also‘eﬁables us to glimpse a more realistic portrait of
the identity and adjuStment‘issueS'that a divérse’college
student populatibn faces.v

In‘addition to finding suppoft for living arrangement
as a predictbr of ego-identity status and social adjustment
to college, this study cdnfributes in SeVeral important ways
to the related litefature. Prior to this investigation, no
known work had looked at living arrdngement as a predictor
of identity achievement in a college population, and only a
handful of studies had examined living arrangement as a
predictor of college student adjustment (e.g., Hays & Oxley,
1986). There is a wealth of information on identity
achievement in college students. Freshmen students remain
an interesting population for studying identity achievement,
since tﬁey are at the threshold of Erikson’s (1959, 1968)
and Marcia’s (1966, 1980) belief in the salience of ego-
identity deveiopment‘during late adolescence. Traditional
freshmen collegé stﬁdents represent the pinnacle of what is
considered to be late adolescence.

Living arrangement holds a spedial‘interest for this
populafion of traditional freshmen college students, since
many have recently‘grappled with, or are currently still

struggling with, a new living environment, one that would be
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. expected to have a tremendous impact on an adolescent’s '

iftof_11v1ngbawayhf:om‘home It 1s certalnly plau




ght, have beben at a




[hyllv1ng away from'the parental home mlght ultlmately be morei

F*~g opt1mal.x Perhaps a longer amount of tlme spent 1n the

>7morator1um stage,.whlch seems to be the case for thlS groupfffz

fof students who are 11v1ng away from thelr parent s home,. :““

?bimay 1n the flnal analy51s,ibe benef1c1al 1n terms of ego—"

fldentlty achlevement;n,ﬂ7°h

‘Improvements and Future Dlrectlons

It 1s pos51ble that the marglnal rellabllltles for the’fv
"‘ppersonal emotlonal adjustment and academlc adjustment

@_subscales from the SACQ could be respons1ble for the

Vg‘nons1gn1flcant f‘ndlngs assoc1ated w1th these dependent

“7‘var1ables" The’small sample s1ze of thlS prOJect mlght have

bicontrlbuted.to such marglnal rellabllltles

Second thls;study'also dld not hlghllght poss1ble

‘:1n students :1dent1ty achlevement and

.flgender dlfference
:fadjustment to college ) The feas1b111ty of studylng thls,uf“
”ydue to the dlfflculty 1n obtalnlng a large enough sample of fg

male students to ensure adequate statlstlcal power was a

':-f5Cr1t1calf1ssue It 1s easy to speculate that there may be"

_fncorporate andfre
ffthls 1ncorporatlon of attltudes,,bellefs and behav1ors,jmay
‘bfvery well contrlbute to 1dent1ty achlevement and adjustment

‘k,to college Women may relate to formlng a new soc1al o

5very real dlfferences 1n the way young men and young women j"b

d'to thelr llVlng arrangement and[»f75'



:;support network 1n college dlfferently than men,gin‘turnygf‘t‘

""thls may have ramlflcatlons for such 1ssues as soc1al ,

“adjustment and personal emotlonal adjustment to college
;fWomen may also attrlbute more 1mportance to thelr 11v1ng

=lenv1ronment for thelr 1dent1ty achlevement than men Many

*Zf@dspeculatlons are pos51ble, and future research should

’x‘fblnvestlgate whether there are 51gn1f1cant gender dlfferencesVd

l:fln llv1ng arrangement as a predlctor of 1dent1ty achlevement“m“
l"and adjustment to college | | | :
o Thlrd the nature ofrthls‘partlcular college populatlon
“needs to- be consldered when 1nterpret1ng the current
bjflndlngs a The ethnlc makeup‘of the current samplevwas ;h
';lunlque 1n‘that no one.ethnlc group‘constltuted a majorlty
}»As a result the conclus1ons from thlS progect mayobe moregjﬁ'”
-;;generallzable to college students (1n general)hthan:other'ﬂ'ﬂ‘
h"dstudles w1th less ethnlcally balanced‘samples “;Further?j:
“*fbecause many‘of the part1c1pants 1n thls study alsofresldedlf‘

*‘lat thelr parent Swhome,_lt may be 1mportant to considerf""

'W-;fparent student'relatlons when examlnlng 1dent1ty development‘,%

d‘fhyand adjustment to college Relatlons w1th thelr parents forx:'a

?g;students 11v1ng at the parental home may have a 51gn1f1cant vff»

f:glmpact on these students 1dent1ty development and
;Q,adjustmenthto-college Flnally,‘economlc factors may .

hjlnfluence llv1ng arrangement and thls may have




'ﬁj ramlflcatlons for 1denti:y and adjustment for students:75"‘

”vfﬂllv1ng at the p rental home and students 11v1ng away from

the parental home The reglonallty of the campus from whlcth:"”'

Tqia sample 1s drawn needs to be cons1dered when looklng at theutf

hﬂlnfluence of economlc factors on: llVlng arrangement Thls' TR

"1{samplevwas drawnvfrom a reglonal un1vers1ty; and therefore aiff*
:’dlarge percentage“of students‘reslded‘at thelr parent s home"?d
hdwhlle‘beglnnlng work on‘thelr bachelor S degree' 5 :
' It would be 1nterest1ng to assess drfferences among the?
‘ijruarlousbllVlngbarrangements 1n greater detall L Whlle thls
.';study dld collect demographlc 1nformatlon 1n‘regards to the
u"varrousl1iulnglarrangementsp;a‘weakness,ls:that statlstlcal
;:”danalyses were performed only among.two.major groups‘of
:students llv1ng at thelr parent s home Vs ‘all~other living'”d
‘d.arrangements. Certalnly, 1t 1s qulte poss1ble that off— ﬁff”
‘campus”llulng arrangements dlffer in. terms of thelr f‘
.respectlve contrlbutlons to 1dent1ty achieuement.and‘,.
dadjustment to college. Foruexample;flt‘wouldtbe.ualuahleftou

'

1nvest1gate whether or not dormltory students report better“

v.‘ﬁjor worse s001al adjustment to college vs students 11v1ng

'VQhT}off campus w1th a. non relatlve roommate,'or; 1f the 1dent1tyhf*

f*pachlevement scores of students llVlng in. the on- campus
'dormltorles are hlgher or lower than students 11v1ng off—

R campus alone tAgaln a small sample 51ze, espec1ally in




:f}{gregards to the group of students who llved away from theerf"n

'7fparent s home, prohlblted such anffnvestlgatlon Futurejbﬁfh~f”>'7

,'researchers, w1th a larger sample s1ze at thelr dlsposal

S nﬂvarlous 11v1ng Vj.ﬂ"“”"'”

‘rrangements away'from the parental home, shouldrcertainlyf;%f'"“”

7fﬁ}cons1der assess1 gggroupfdlfferences among students 11v1ng;j;~""

“’;f:awayhf om t:eir parent s homer,

&:1Fourth as prev1ously specu ated ego 1dent1ty does R

'ifiseem,tr bejmore; omplex‘ han pre-lously thought

day be poSs1ble to conceptuallze ego—d,}

ohaIIOWPfor'theystudents

1dent1tyf&ffffa

Y

For example,,

freshmen“iﬁiij*”“ -

a so. afcareer,;and who have yet to"””

IS full tlme employment and llVlng




'contlnuously away from the parental home w1th no flnanc1al
g:ass1stance) may be class1f1ed as. “1dent1ty achleved"

alongs1de a college senlor who has struggled through

'fh‘academlc, profess1onal and,personal 1ssues, has‘come to

idterms w1th and has obtalned these foundatlons :{A'
ficlassrflcatlon of 1dent1ty “achlevement”‘.ln other“words;;ﬂ
:seemstto 1mplv that achlevment 1s the product kand not a‘;
"process; of growth and development vIt also 1mp11es that:~.
ﬂionce afstudent_lslldentlty achleved no - further growth 1s
‘possible;nor;even des1rable‘ The product of 1dent1ty
'ﬁachievement\seems}contrary to a developmental perspectlve of,
‘:fgrowth and change»throughout the llfe span
| Flnally,‘there 1s an 1ncrea31ngly common call for hf:
i’further longltudlnal research on most studles :bInx
"_developmental research longltudlnal de31gns are deflnltely
l‘_useful Studles‘such as the current prOJect demand follow up;'
dalongitudlnal work Assess1ng students throughout thelr
‘icollege career would be an excellent approach for looklng at
;1dent1tv development and adjustment to college as avprocess;f

"not merely an event among_flrst—yeartcollegetstudents.
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APPENDIX‘A: LIVING ARRANGEMENT AND AMOUNT OF TIME SPENT ON-
CAMPUS, WITH FRIENDS, AND WITH FACULTY

‘Hours Spent On—Campﬁs Per Day:

Parent’s Home. ‘n (%)‘ -Away from Parent’s Home n (%)
(N = 52) (N, = 25)
~ Under 2 hours: 0 (0.0%) ‘Under 2 hours = 0 (0.0%)
2-4 hours: 10 (19.2%) 2-4 hours | 2 (8.0%)
5-7 hours: : 28 x53;9%).;5f7 hours ‘ | 4 (16.0%)
8-10 hours: 10 (19.2%) 8-10 hours ' 5 (20.0%)
Over 10 hours: 4 . (7.7%) Over 10 hours: » 14 (56.0%)
Hours SpéﬁtvOn—Campus'InteraCtinQ with Eriends Per Day:
Parent’s Hbme‘» ' ﬁ ' (%5 : Away from Parent'’s Home n (%)
(N = 52) ' (N = 25)
Under‘2 hours 34 (65.4%) Under 2 hours: o | 9 (36.0%)
2-4 hours: 7 (13.4%) 2-4 hours: 5 (20.0%)
5-7 hoﬁrs: . '8 (15.4%) 5-7 hours; | | 6 (24.0%)
8-10 hours: 3 (5.8%) 8-10 hours: | ' 1 (4.0%)
éver 10 ﬁours: 0 (0.0%) Over 10 hours: 4 (16.0%)
»Hours Spent On—Campus Intefacting with Faculty Per Day:
Parent’s Home ' n (%) Away from Parent’s Hdme' , n (%)
(N.= 52) (N = 25)
Under 2 hours: 37 (71.2%) Under 2 hours:. 9 (36.0%)
2-4 hours: 10 (19.2%) 2-4 houfs: ' 10 (40.0%)
5-7 hours: 4 (7.7%) 5-7 -hours: 4 (16.0%)
8-10 hours: 1  (1.9%) 8-10 hours: 2 (8.0%)
Over 10 hours: 0  (0.0%) Over 10 hours: = 0 (0.0%)
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APPENDIX B: FOR YOUR INFORMED CONSENT TO PARTICIPATE IN THIS
STUDY

You are being asked to participate in a study designed to
investigate the relationships between living arrangement, identity
achievement, and adjustment to college. This study is being conducted
by Mark Mach under the supervision of Dr. Eugene Wong, assistant
professor of psychology. This study has been approved by the Psychology
Department Human Subject Review Board, California State'University, San
Bernardino. The university requires that you glve your consent before
participating.

In this study you will fill out 5 questionnaires: a demographic
questionnaire, an adjustment to college qguestionnaire, an identity
achievement questionnaire, a friends’ support questionnaire, and a.
teacher interaction questionnaire. This study requires approximately

-45-60 minutes to complete.

Please be assured that any 1nformatlon you prov1de will be held 1n
strict confidence by the researcher. At no time will your name be
reported along with your responses. All data will be reported in group
form only. At the conclusion.of this study, you may receive a report of
the results, by contactlng Mark Mach at (909) 880-5573.

Please understand that your participation in this research is
totally voluntary and you are free to withdraw at any time during this
study without penalty, and to remove any data at any time during this
study. :

Any questions about this study or your participation in the
research should be directed to Mark Mach. If you have any questions
about research subjects’ rights or in the event of a research-related
injury, contact the university’s Institutional Review Board (880-5027).

By placing a check mark in the space below I acknowledge that I
have been informed of, and that I understand, the nature and purpose of

“this study, and I freely consent to participate. I also acknowledge.
that I am at least 18 years of age. ’ :

Place a check mark here: Today’s date:_.
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http:conclusion.of

APPENDIX C: DEMOGRAPHIC QUESTIONNAIRE

Please read the following items and choose the .one response that best
fits you. THERE IS ONLY ONE RESPONSE PER ITEM!

1. Age: : » 2. Gender: (circle)  Male

Female
3. Year in school: (circle) Freshman Soph ‘Junior Senior Grad
Part-time

4. Full-time or part-time student: (circle) ‘Full—time
(Full-time=6.1 or more units; Part-time=0-6 units)

6. Current residence--
Sept. 1997-June 1998

(check one only)

5. Major: (check‘one only)

Business Administration
(all concentrations)
Psychology

Liberal Studies

Parent’s home
.On-campus dorms
Off-campus with

(all concentrations)
Biology ‘
Chemistry

Health Sciences
Human Development

non-relative
roommate
Off-campus -alone

Off-campus with

English other relatives
Political Science (not parents) ,
Sociology Other (specify)
Communication :

Art

Theatre Arts
Social Sciences
Undeclared
Other (specify)

ARRRRRRNRAE

7. Number of hours you spend on-campus per day: (check one only)
: ) Under 2 hours

2-4 hours

5-7 hours -

8-10 hours

Over 10 hours

11

8. Number of hours you spend on-campus per  day, interacting with your
classmates and friends here at CSUSB: (check one only)
: Under 2 hours
2-4 hours
5-7 hours
8-10 hours
“Over 10 hours

111

9. 'Number of hours you spend on-campus per day, interacting with your
professors here at CSUSB: (check one only)
Under 2 hours 8-10 hours
2-4 hours Over 10 hours
5-7 hours
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APPENDIX D: STUDENT ADAPTATION TO COLLEGE:QUESTIONNAIREe

Directions:

The 67 statements on this questlonnalre describe ¢ollege experiences.
Read each one and decide how well it applies to you at the present time
- (within the past few days) . For each statement, circle the asterisk at

the point in the continuum that best represents how closely the
statement applies to you. Circle only one asterisk for each statement.
To change an answer, ‘draw an X through the 1ncorrect response.

Applles Very Doesn’t Apply
Closely to Me to Me at All

Cmmmmmmmmmmmm | e >
1. I feel that I fit in well as part
of the college environment. . ) * ok ok ok ok ok ok ok ok
2. I have been feellng tense or _
nervous lately. . } * .k k X *k *k * * *
3. I have been keeplng up to date on »
my academlc work : * ok ok ok ok k k. ok %
4. I am meeting as many people, and -
making as many friends as I would
like at college v * ok ok ok ok k Kk * X
5. I know why I'm in college and what .. . .
I want out of it. . * k k Kk *k Kk Kk k *
6. I am finding academic work at
college difficult. » . * ok ok ok ok ok ok ok ok
7. Lately I have been feellng blue .
and moody a lot. ) LA A
8. I am very involved with social :
© . activities at college. * k k k k k k k *
9. I am adjusting well to college. . kK Kk Kk Kk Kk Kk Kk k
10. I have not been functioning well } )
during examinations. ) * k k k Kk ok k Kk *
11. I have felt tired much of the time
lately. .
" * * % % % % % * %
12. Being on my own, taking
responsibility for myself, : * ok ok ok ok ok Kk Kk *
has not been easy: ) ) :
13. I am satlsfled with the level
at which I am performing
academically. * k k k Kk k k Kk *
14.- I have had informal, personal ) .
contacts with college professors. * k k k k * k *x *
15. I am pleased now about my decision
to go to college. ‘ * k ok ok k k %k % %
16. I am pleased now about my decision
to attend this college in particular. * k k k *k k * & *x
17. I'm not worklng as hard as I should
at my course work. * ok ok k k k x k X
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18.
19.
20.

21.

22.
23.

24.
25.

. 26.

27.
28.

29.

30.
31.

32.
33.

34.

'35.

I have several close soc1al tles at .

college.

My»academic_goals and purposes are
well defined.

I haven’t been able to control my
emotions very well lately.

I'm not really smart enough for the
academic work I am expected to be.
doing now. )

Lonesomeness from home is a Source

of difficulty for me now.

Gettlng a college degree is very o
important to me.

My appetite has been good lately.

I haven’t been Very,efficient in

the use of study time lately.

:I enjoy living‘in a college

dormitory. (Please omit. it you do
not live in a dormitory; any
university housing should be
regarded as a dormitory.)

I eﬁjoy writing papers'for courses.

. I have been having a lot of

headaches lately

I really haven’t had much motivation
for studying lately.

I am satisfied with the
extracurricular activities avallable

~at college.

I've given a lot of thought to
whether I should ask for help from
the Psychological/Counseling = .
Services Center or from a
psychotherapist outside of college.

Lately I have been having doubts
regarding the value of a college
education. . )

I am getting along very well with

my roommate(s) at college.
(Please omit if you do not have a
roommate.

I wish I were at another college or
university. ‘

I've put on (or lost) too much
weight recently. :
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APPENDIX D: STUDENT ADAPTATION[TO COLLEGE QUESTIONNAIRE

Applies Very Doesn’t Apply
Closely to Me to Me at Aall
<mmmmm e m— ————————————>

36.
37.

38.
39.

40.
41.

42.
43.
44 .
45.

46.

47 .
48 .-
49.
50.

51.

52.

53.

54.

I am satisfied with the number and
variety of courses available at
college.

I feel that I have enough social
skills to get along well in the
college setting.

I have been getting angry too
easily lately.

Recently I haVe had trouble
concentrating when I try to study.

I haven’'t been sleeping well lately.

I'm not doing well enough
academically for the amount of work
I put in.

I am having difficulty feeling at
ease with other people at college.

I am satisfied with the quality or
caliber of courses available at
college.

I am attending classes regularly.

Sometimes my thinking gets
muddled up too easily.

I am satisfied with the extent to
which T am participating in social
activities at college.

I expect to stay at this college
for a bachelor’s degree.

I haven’t been mixing too well
with the opposite sex lately.

I worry a lot about my college
expenses.

I am enjoying my academic work
at college.

I have been feeling lonely a lot
at college lately.

I am having a lot of trouble
getting started on homework
assignments.

I feel I have good control over
my life situation.

I am satisfied with my program of
courses for this semester/quarter.
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55.
56.

57.

58.
59.
60.
61.

62.

63.
64.
65.

66.

67.

I have been feeling in good health
lately. .

I feel I am very‘différent_from ,
other students at college in ways
I don't like.

On balance, I would rather be home
than here. )

Most of the thlngs I am interested
in are not related to any of my
course work at college.

Lately I have been giving a lot of
thought to transferrlng to another
college.

Lately I have been giving a lot of
thought to dropping out of college
altogether and for good

I find myself giving considerable

thought to taking time off from
college and finishing later.

I am very satisfied with the
professors I have now in my courses.

I have some good friends .or
acquaintances at college with whom

I can talk about any problems I have.

I am experiencing a lot of
difficulty coping with the
stresses imposed upon me in
college.

I am quite satisfied with my
social life at college.

I'm quite satisfied with my
academic situation at college.

I feel confident that T will be

able to deal in .a satisfactory
manner with future challenges
here at college.
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Please read theffollo”
corresponds w1t

d_ 310?
a1,

- without trylng to f"'”
fcontrol me. ;

12,
e '{thelr way .

o o1a.

{3My frlends pressure
- me-to do things that
I do not. wantat

;;MK frlends listen to
‘'what
faMy frlends areﬂfﬁ
yisupportlve Y
,'dec151ons S
.5My frlends try to a1
 influence and control.j;~”
oomy dec1s1ons e L
My friends thlnk 1t 3;1*4f3.*“
. is OK if we do. P
.“dlfferent act1v1t1es

,My frlends encourage :ffp;f

MK frlends express.fﬁf,
“the

My frlends trg SN
. .boss me aroun and'
w*domlnate me

My friends listen "f771.iffufp 200 A

APPENDIX E: MY FRIENDS QUES

uthe tlme

o_dor

I have to- say.

frlends make a 1Ottuiidff
demands of me. L

‘M frlends respect mY"lt?@”£V<f2«;f”";v 3*;”‘
r¥ ht' to be- an- S e

,1n 1v1dual

frlends make fun ;d51 d‘fid,fﬁ'jptdif 33_“*“

me 1f I do well 1nfj..n,~;

,sc ool

-‘My frlends try tO pmf'vl“ picqtéc:up f. 3
" solve problems by L ch

g1v1ng people ch01ces;

me to- try my. best.

ir viewpoints . v -

MK frlends demand 4-
at we do- thlngs

to my complaints -

" and concerns but
. believe that I = -
~ . can _solve: my own
'»problems : .

Most of Sometlmes

Never




APPENDIX E: MY FRIENDS QUESTIONNAIRE

Please read the following items and circle the number which
corresponds with your answer based on the scale below.

Always Most of Sometimes Never
- the time :

15. My,friendé-ignore v ‘1_  2 o3 4
- and avoid me if I
make them mad.

16. My friends make mé 1 2 v‘ 3 4
do things that I c
‘don’t want to do.

17. My friends make me 1 =~ =~ -2 ‘ 3 4
" feel ‘bad if T o .
disagree with
them.

18. My friends can be 1 -2 3 4
. counted on to help - D
me at any time.

19. My friends 1like me 1 2 3 4
regardless of what
I think or say.

- 20. My friends take 1 ’ 2 -3 4
turns'maklng o ’

decisions about

what activities we

are going to do.

21. My friends get 1 2 3 , 4
Jealous or mad,
when I spend time
with other people.

22. MK friends think 1 2 3 4
that 1t 1s :
important to talk
and discuss
things. :

23. My friends care 1 2 1 3 : 4
what I think and
feel.
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APPENDIX F: TEACHER INTERACTIONS QUESTIONNAIRE

Please read the following items and circle the number which corresponds

with your answer based on the scale below.

10.

11.

S12.

13.

Strongly Disagree Agree . Strongly

Disagree

I have a good 1
relationship

with my

instructors.

I have spoken 1
with my

instructors

before class.

When I run into 1
mg instructors

they often

stop to talk.

‘I feel comfortable 1

approaching my
instructoxrs
outside of class.

My instructors 1
encourage

students to drop

by the office.

My instructors 1
seem more_ like
friends than
superiors.

My instructors 1
seem more like
“regular %eople”

in the office.

My instructors 1
seem to have

limited time for

my concerns

outside of class.

When I visit my 1
instructors’

office, they

let me talk about
anything I want.

I usually don’'t 1
discuss_my .

personal. life

with any

instructor.

When speaking to 1
my 1instructors, I
keep statements

about my %ersonal
life brief. C

Sometimes my 1
instructors

talks about

their personal

life during

" office wvisits.

Most office 1
visits are_useful
educational
experiences.
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APPENDIX F: TEACHER'INTERACTIONS QUESTIONNAIRE

Strongly Disagree Agree Strongly Not Applicable

Disagree - ‘ Agree
. After talklng 1 2 ‘ 3 4 5
with my -
instructors

outside of class,
I like them better.

. After talking 1 2 3 4 5
with my )

instructoxrs

outside of class,

I like my classes

more.

. Visiting with my -1 2 -3 4 -5
instructors

outside of class

has 1m€roved my

motivation in my

courses.

. Visiting with my 1 2 3 4 5
instructors

outside of class

has improved my

confidence in my

courses.

How many times have you v151ted your instructors’ offices
this quarter? ‘ :
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APPENDIX G: EOM-EIS QUESTIONNATIRE

Please read the following items and indicate to what degree it reflects
your own thoughts.and feelings. If a statement has more than one part,
please indicate your reaction to the statement as a whole.  Write in the
~“ number next to the number of the question which corresponds with your
answer based on the scale below.

Strongly Moderately Agree Disagree Moderately Strongly
Ag{ee B Agrge 3 4- Dlsggree Dls%gree

_1. I haven’t chosen the occupation I reall¥ want to get into, and
I'm just working at whatever is available until something
better comes along.

2. When it comes to religion, I iust haven’'t féund an{thing that
appeals to me and I don‘t really feel the need to look.

3. My ideas about men’s and women’s roles_are identical to my
parents’ .  What has worked for them will obviously work for me.

4. There’s no single “life style” which appeals to me more than

another.

5. There are a lot of different kinds of,geo le; I'm still exploring
the many p0531b;11t1es‘to find the right kind of friends for me.

6. I sometimes join, in recreational activities when asked, but I
rarely try anything on my own.

7. I haven’t really thought‘aboﬁt a “dating style”. I'm not too
concerned whether I date or not..

8. Politics is something that I can never be too sure about because
things change so fast. But I do think it’s important to know what
I can politically stand for and believe in.

9. I'm still trYing‘to decide how éapable I am as a person and what
jobs will be right for me. : )

_10. I don’'t give religion much thought and it doesn’t bother me one
way or the other. .

11. There’s so mang ways to divide responsibilities in marriage, I'm
trying to decide what will work for me.

12. I'm looking for an acCeEtable persgéctive_for my own “life style”
view, but I havenft really found it vyet. :

13. There are many reasons for_ friendship, but I choose close friends
on the basis of certain values and similarities that I’'ve
personally decided on.

14. While I don’t have one recreational actiVit¥ I'm really committed
to, I'm_experiencing numerous leisure outlets to identify one I
can really get involved in. : .

15. Basgsed, on East experiences, I’'ve chosen the type of dating
relationship I want now.

16. I hﬁven’tvreally considered politics. It juét doesn’t excite me .
much. .

17. I'might have thought about a lot of differentuaobs,<but there’s
never really any dquestion since my parents said what they wanted.

_18. A 8erson’s,faith is unique to _each individual. I’ve considered
and reconsidered it myself and know what I can believe.

_19. I've never reallg'seriously considered men’s and women’s roles in
- marriage. It just doesn’t seem to concern me. v
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'APPENDIX G: EOM-EIS QUESTIONNAIRE

. Strongly ‘Moderately Agrée . " Disagree Moderately Stronglyi'
.Agiee L Agrge . 3 o ~‘4" “Dlsggree Dls%gree

_ 20. After'qoﬁsiderablé}thought,'I've deVeloped'myvown individual
viewpoint of what is. for me_ an ideal “life style” and don’t
believe anyone will be likely to change my perspective.

21. My_pafeﬁts know what’s best for me in terms of how to choose my
.+ friends. o T . . S ) ‘ R
22. I'vechosen one_ or more recreational actiVities,tQ engage in
" regularly from lots of things and I'm satisfied with those
choices. - s ; ‘ .
23. I don’t_think about dating much. I just kind of take it as it
comes along. = .. S co . ,
__24. I guess I’m'gretty much like my folks when it comes to politics.
I follow what they do in terms of voting and such. ‘

25. i’m reallybnot'interested in finding the right job, any job will
+ do. I just seem to flow with what is available. . :

26. I'm not sure what reli ion_means‘tO‘me. I'd like to make up my
mind but I’'m not done looking yet.

27.'My'idea$ about mén’s and women’s roles come right from_my parents
. -and family. I haven’t seen any need to look: further.

28. My own views on a desirable life style were taught to me by my
parents and I don’t.see any need to question what they taught me.

29. I don’t have any real close friends, and I don’t think I‘'m looking
. for one right now. - -

__30. Sometimes I join in leisure activities, but I really don’t see a
need to look for a particular activity to do regulatrly. :

31. I'm tr¥ing Qut.different ty%es of dating relatibﬁships. I just
haven’t decided what is best for me. o

32. There are so many different political parties and ideals. I can’t
. decide which to Tollow until I figure it all out. : _

33. It took me a while to figure it out, but now I really know what I
want for a career. -

34. Reli ion,is'gonfusihg to me right now. I keep changing my views
on what is right and wrong for me.

35. I've, spent some time thinking about men’s and women’s roles in
marriage and I’'ve decided what will work best for me.

36. In finding an acceptable viewpoint to life itself, I find myself
engaging . in a lot of discussions with others and some self-
exploration. . .

'37. I only pick friends my pareﬁts would approve of.

38. I've always liked doing the same recreational activities my
parents do and haven’t ever seriously considered anything else.

39. é‘gnly-go out with the type of people my parents expect me to
ate. '

40. I've thought my %olitical beliefs through and realize I can agreé
with some and not other aspects of what my parents believe.

41. My parents decided a long‘time ago what I_should go into for
employment. I'm lelow1ng through their plans.

42. I've gone through a period of serious questions about faith and I
can now say I understand what I believe as an individual.
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APPENDIX G EOM EIS QUESTIONNAIRE

.Strongly,i Moderately Agree o ,Dlsagree L Moderately Strongly

Agree Agree : . R Lo Dlsagree Disagree
9 2 3 e 5 6
__43. I've been thlnklng about the roles that husbands and wives play a
lot these days, and I’'m trylng to make a flnal decision. - B
_.44. garent s views on llfe are good enough for me, I don’t need
: any hing else. : : -
45, I've trled many dlfferent frlendshlps and now I have a. clear idea
of what I look for in a friend.
__46. After. trylng a lot of dlfferent recreatlonal act1v1t1es I've found
~.one or more I really enjoy doing by myself . or with frlends L
__47L'My preferences about dating are still 1n the process of
.. developing. haven’ t fully dec1ded ye )
__48. I'm not sure about Ty polltlcal bellefs, buth’m trying to figure -
- out what I can truly believe in.
__49. It took me a long time to dec1de but now I know for sure what
. direction to move 1n for a career. )
__50. I attend the same church my family. has always attended I've
never really questioned. why o
_51: There are many ways ‘that married couples can- d1v1de up famllﬁ
. . responsibilities. I’ve thought about lots" of ways ‘and now now
exactly how I want: it to happen for: ‘me.. »
__52. I guess I just kind of enjoy. life in general ‘and I don t see
myself living by any partlcular v1ewp01nt to 1life. . ‘
__53. I -don’t have any close frlends I just llke to hang around with
the crowd. _
_54. I've been exger1enc1ng a varlety of recreatlonal activities in
hopes of finding one or more T can -enjoy for some time to come.
__55. I’'ve dated dlfferent t¥pes of people and now know exactly what my
own “unwritten rules” Tor dating are and who I'will date.
_56. I really have never been involved in pOllthS enough to have made
a firm stand one way or the other. . _
__57; I just can’t decide: what to do for an occupatlon There are so
many that have possibilities.
__58. I’ve never reall% questioned my rellglon If it’s right for my
: parents it must be ‘right for me.
_59. Oglnlons on men’s and women'’s roles seem so varled that I don t'
ink much about it. . :
__60. After a lot of self- examlnatlon T have establlshed a very deflnlte
. view on what my own lifestyle w1ll
__61. I really don’t know what kind of frlend is best for me. I'm trylng
.to figure out exactly what frlendshlp means to me. :
_62. All of my recreational preferences:T got from my parents and I ,
- haven’t. really tried anythlng else. :
__63. I date only people my parents would approve of.
64.

M% folks have always ‘had their own polltlcal and moral beliefs
out issues like abortion and merc¢y killing and I’ve always gone
along accepting what they ‘have.
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APPENDIX H: DEBRIEFING STATEMENT

~The goal of this project is to}determine what effect living
arrangement has on contributing. to identity achievement and adjustment
to college in the freshmen student population (ages 18-20) at CSUSB.

The responses that you gave in the questionnaires will help to .
determine the effect that living arrangement has on contributing to
identity achievement and adjustment to college among traditional-age
CSUSB freshmen. This will be done by interpreting the data in the
questionnaires by means of a multivariate analysis of variance (MANOVA).
You may contact Mark Mach at (909) 880-5573 if you have any questions or
concerns as a result of your participation in this study.

Please do not reveal the nature of this study to other CSUSB

students.  Your cooperation is greatly appreciated. Thank you for
‘participating in this study. ' ‘

58



- .ENDNOTES

using Wilk’s criterion

F(4, 71) = 3.19, p<.05, nz = .15, partial n2

Without the outlier, the stepdown F was
significant for ego-identity status,
F(1, 74) = 5.82, p<.05, n2 = .08.

Without the outlier, the stepdown F was
significant for social adjustment,

CF(1, 71) = 6.45, p<.05, n2 = .09.

Without the outlier, the univariate F was
significant for ego-identity status,
F(1, 74) = 5.82, p<.05, n2 = .08.

Without the outlier, the univariate F was
significant for social adjustment,
F(1, 74) = 8.16, p<.01, n2 = .11.
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. Analysis was also performed without the outlier,
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