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'lgTradltlonal methods o‘;wrltlng assessment such>asfjff3‘

-‘[multlple ch01ce and essay exams,'seem-to‘have llttle

':connectlon to classrooms where wrltlng 1s taught as part.of

.[an on901ng process Because of thlS, teachers often f;el 5;;,f{ﬁ

ythatrlnstltutlonal tests are not allgned w1th what they are:r'°w

i“inactually teachlng , Portfollo assessment 1f properly

ll:lmplemented 1s a way to allgn 1nstltutlonal assessment wlth : f:d
:fvactual teachlng methods i However, before a plan for us1ng -
‘gportfollos can be v1able, 1ssues of valldlty,irellablllty,l577?“i
‘;fea81b111ty and accountablllty must be examlned and |

‘resolved : These 1ssues, along'w1th the need for faculty and

"1nst1tutlonal “buy 1n, must all’come together 1f an

portfollo assessment plan i :

The experlences o: :fe'school dlStrl t;dlscussed 1n o
'uthlS thes1s p01nts to these 1ssues Determlned to use‘h,ﬂgﬁ

‘:portfollo assessment as a means to satlsfy state f’”

requlrements for accountablllty, thlS dlstrlct formed‘ﬂ
:W“Stepplng Stones,” a group of teachers and admlnlstratorsbu;f’;'”
lworklng together to produce a dlStrlCt w1de assessment planlhﬂ_'
':nStepplng Stones part1c1pants, after two years of dlscuss1ng;f‘x

tresearchlng, 1nvent1ng,.rev1s1ng,vand collaboratlng,xmml ‘
ijormulated a tentatlve portfollo plan for thelr K 12 schoolilfivw
idlstrlct a plan whlch at the beglnnlng of the 98/99 school}c?:
'fyear had yet to be 1mplemented The 1nceptlon of the.fﬁ

TStepplng Stones plan, from beglnnlng to end ‘serves&asranf{?ugf'“”




enlightening'lesson*on the‘trials and‘tribulations that
Hoccur when'a‘group of'well—meaning-educators and
administrators attempt to create a tenable portfolio
assessment Thus, the Stepping Stones “Journey” is’a
touchstone for examining many of the pOSSlbllltleS and
problems that occur with large scale portfolio assessment.

The problems w1th developing an-authentic assessment
through'portfolios, which, by definition,,include more than
one’ sample of student writing, are many When asseSSing a
large number of students, the questions of storage, cost,
assessment techniques, and COmmon structure must be
answered. Alongiwith.these questions, issues of reliability
~and validity must also be answered. ‘

For an assessment to be valid, it must align with the
definition of the construct being assessed. ivawriting is
defined as that‘which is developed over time through the
writing process, then portfolios, unlike multiple choice or
essay exams, can be a valid method: for assessing writing
ability. vAlthough there‘are many methods for determining
the validity of an assessment (predictive, concurrent, face,
content, construct), there is one type of validity that is
often neglected: consequential‘validity.

Positive consequences can be gained when teachers
gather together to develop portfolio criteria that have
enough commonality to be useful for large scale assessment,

yet grow out of individual classroom lessons. Inevitably,
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'_1these bralnstormlng sessions 1nclude dlSCUSSlonS of one
) another:s lessons,‘bellefs about wrltlng, and methods‘for
 assessing Writing These dlscuss1ons permlt a communlty of
‘teachers to learn from one another, learnlng that can be |
extended to students as they make dec181ons concernlng thelr
vwritings'and thelr portfollos Portfollo assessment thus,
can haue‘p081tlve consequences for the student/teacher
learning.connectlonrf Consequently, whlle there are many.
uvalld reasons for u81ng portfollos to assess wrltlng,_v
creatlng a portfollo assessment that is both valid and
rellable can be-problematlc.
ﬁrForbavwriting assessment to be:reliable, there must‘be
con81stency in results ; Wlthout both valldlty and
rellablllty, an assessment is meanlngless Whlle thlS makes
sense, not all writing experts agree w1th this conclu51on
:Some proponents of wrltlng portfollos argue that the
1mportance of valldlty overrldes the need for rellablllty
"ThlS argument stems from the fact that establlshlng
rellablllty, partlcularly scorlng rellablllty, is
espec1ally dlfflcult when fac1ng the magnltude of a large—
scale portfollo assessment Wlth careful tralnlng and
guldellnes, rellablllty is poss1ble to achleve, Stlll theu.
question remains whether or not portfollos are ‘always the
best ch01ce for a writing assessment. |
If 1ssues of rellablllty and valldlty can be resolved

part1c1pants must then dec1de whether or not the knowledge



gained merité'thé-ektravcost‘énd'timéviﬁ purSuing allarge—,
‘écale‘pérthIio assessment. For’ah asseésment plan to be
‘effective, it mﬁsﬁ have‘institutional~support from botﬁlﬁhe 
admiﬁistration‘and the‘faculty;:-if»the‘participants decide_
' ﬁhat the infOrmation gieaned from‘pdrtfolio assessment‘doeé

not merit the extra costiand time;‘it isfdniikely that the

,a$Se§Sment'will have thé;néceSSafy:éupport; |

In sum; portfolio aséessment isvéometimes.worth the >

effbrt, and sOmetimesfnot; The‘Purpose'fdr éachiasseésment
must be carefullyvexamihédfbeféré.the'decision’is médé to
use portfolios. In theveﬁd) if an institﬁtioh decidéswté
attempt large-scale portfolio-assesSmént(‘nb-matter‘thé
éutqome, the experiencé itself;,ﬁpitfalls ahd paﬁhways?
included, can prove.to b§va'worthwhile‘learning experience

for all involved.
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INTRODUCTION‘ Mapplng the Journey

Methods for accurately assess1ng wrltlng among large j
groups of students .are not eas1ly found Multlple ch01ce.
exams, - the most w1dely used method of assessment do not
assess actual wr;tlng,v-Essay*exams do assess wrltlng, but;
it is writfng'produCed‘in one sitting, a method'that'clashes
_w1th the commonly held bellef that wrltlng 1s part of an
| ong01ng process _ ertlng portfollos are one way to satlsfy
the desire to assess wrltlng as a process, and accordlng to
Edward M. Whlte,}“Any large scale effort to develop a new:
model of wrltlng assessment ought to devote 1tself to ways
_fof using portfollos ‘as a ma]or measurement dev1ce

(Asses51ng 177); But the :road to developlng a successful

| portfollo assessment is rarely stralght.and narrow ,lee
most- journeys, the experlences gleaned along the way
transform the goal of a destlnatlon 1nto a culmlnatlng

yevent preferably, . one in whlch colleagues collaborate
around 1ssues of authentlc assessment and students engage
their 1nd1v1dual wrltlng processes and thus, become actlve
part1c1pants in thelr own wrltlng assessment The-best

treason for any. klnd of assessment is that students leara to
1assess thelr own * skllls ‘ Portfollo assessment offers thls'

"popportunlty | | S |

The follow1ng the81s is devoted to an examlnatlon of

" the wrltlng portfollo as a ma]or measurement dev1ce for

writing assessment Chapter one offers a narratlve of one'



‘"V'K 12 dlstrlct's effort to develop a large scale portfollo @fb -

fhassessment plan that would satlsfy state requlrements for

’ multlple assessment be developed ‘accepted and used by

'_teacher practltloners, and be ‘a p031t1ve learnlng dev1ce for o

‘jstudentS~ The dlStrlCt'S portfollo would also allgn w1th
state standards that requlre that students learn to employ a
”wrltlng process that 1ncludes draftlng,‘rev181on, and -
ed1t1ng w1th1n all content areas | The “Stepplng Stones

“progect 1s an example of a well meanlng group of educatorsf“

'g~and the problems they encounter as they attempt to revamp

‘“*and relnvent an outdated and unsuccessful portfollo plan, anyﬂnf"”

'example that w1ll serve as an . 1ntroductlon to many of the'fﬁ
| lpltfalls and pathways, that any group turnlng to’ff X
tfportfollos as an- alternatlve to tradltlonal methods of largeiqi
>’scale wr1t1ng‘assessment Wlll encounter Each chapter w1ll

' rev1s1t Stepplng Stones 1n llght of the 1ssues encountered
and dlscussed Can S | R SR
e Chapter Two looks at portfollos and authentlcVH

'7{assessment : The need for accountablllty 1n wrltlng

l»assessment often seems at odds“with a teacher E need for ’p@;;’”

' autonomy ln a classroom f Portfollo assessmen. offers a way“fj3 :

.M;_ s

,fto allgn accountablllty w1th autonomy ThlS allgnment

o however, is not w1thout problems A large scale assessment.

“by deflnltlon,‘lnvolves a. large student populatlon:;
‘-;tlme, money and space 1nvolved 1n managlng thlS klnd of

'mas31ve assessment dlsallows_the' 1nd of depth that 1s




T e chapter also

'},des1rable 1n any klnd of assessment.

‘-examlnes authentlc assessment 1n relatlon to the pros and

:cons of essay tests versus portfollo assessment and the :
‘poss1blllty of negatlve consequences for teachlng when tff”
‘ﬂ'teachlng and assessment are at odds

Chapter Three explores valldlty (predictivejp

concurrent face, content construct) and 1ts role 1n

'wrltlng assessment When an‘assessment 1s valld lt

'zhonestly measures what 1t3purports to measure Inlotherfi
"-words; the‘assessment alrgns wlthvthe construct belng
measured.u When wrltlng 1s def1ned as a process,vportfollo. s
"assessment ‘w1th the proper cons1deratlons,‘can be ' |
cons1dered a valld assessment of wr1t1ng The chapter
“ wconcludes w1th an 1ntroductlon to consequentlal valldlty and
1ts role in portfollo assessment o : |

Chapter Four focuses on consequent1a1 valldlty 1n‘lf;}hly"
relatlon to teachers and students Teachers 1nvolved 1nv
'portfollo assessment have the opportunlty to develop a hlgh

'level of colleglallty w1th other teachlng profess1onals,u
thlS, 1n turn prov1des opportunltles for teachers to learn_:
d;from one another s teachlng practlces Students 1nvolved 1n‘l
fportfollo assessment learn to be metacognltlve about thelr
wrltlng processes and their learnlng styles . An assessment\hh
that is. consequentlally valld w1ll be an exten51on of the"
student/teacher learnlng experlence Portfollos when used

‘-for assessment purposes, can be such an extens1on



Chapter five,defines.and‘discusses issues‘of
'reliabiiity in writing ésSessment, particulary)‘scoring
reliability.f'lnéluded inithis discussién ié Pét¢r Elbow's
aﬁd EdWérd'M White's disagreement over thé_imbortance.qf 
réliability and portfolio assessmént; Aisd.inéludédvéré twd
case studies that look at écoring,reliability'anaipbrtfolio 
assessment.‘,This chapter conclﬁdes With‘a consideration of
the imporfance ofvpurpose ahd costfeffeétivéness.in
aséessment.» o | |

Chapterisix_examines cosﬁ effectivéness and
institutional validity. ﬁor an assessmentbto‘be:feasiblev
the results, along with the amount of money»and'time devoted
to achieving them, should‘be worth the éost. Portfolio
assessment May not_al&ays‘be the‘bééf'éhoicé for an
assessment, as Peter Elbow points ouﬁ‘in this chapter., For
an assessment plan to WOfk, it must have support from both
the administration and the teachers. This is institutional
validity. No matter how valuable anzasSéssmeﬁt plan is/ if
it does not have institutional validity,‘it‘Will not work.

The conclusion 1o§ks at the light at the end of the
 tunnel, the positive impacts of the entire process bf
implementing a portfolio assessment plan. Even if the plan
does not work exactly as ekpécted, the benefits gleanedv

along the journey are worth the trip.



:-John'Trlmbur, an edl;

fthat'there is. grow1ng pressure from un1vers1ty S
,“admlnistrators, Statel;eglslatures, cand natlonalj”*"l‘
kffpanels of experts for accountablllty, for hard“ ‘
N fdata to_'onv1nce the publlc that wrltlng h
”"7;1nstructlon me'lts the ‘resources devoted to i ENER
vThlS 11ne of thoughthholds that unless‘we dev1sejggg‘ﬁf




'writing-abilities,'but‘also the“desire.to.keep«the

assessment‘within the'district' rather than “lettlng someoned“,7

else do 1t for us. Stepplng Stones part1c1pants were tot“
develop a portfollo assessment that could produce
’dapproprlate datavand, at_the same tlme, be acceptable to
teachers.k B | ) ivib -
vThe,Stepping‘Stones‘project'eVolved throughﬁthree

. phases, Stepping Stones I, 'II,cand‘IIi ”and,inuolved.mOred‘
vthan thlrty teachers in approx1mately 75 hours of work over
a perlod of 26 months The flrst two weekends were. theory‘
based workshops led by Edward M Whlte, one of the natlon s
1ead1ng authorltles on‘wrltlng assessment' and Carol‘P.
cHav1land Dlrector of the ertlng Center at Callfornla State
Un1vers1ty, San'Bernardlno»' The second phase of Stepplng
_Stones 1nvolved five weekend meetlngs dedlcated to the~
formulatlon‘ofwthe portfollo plan, and the thlrd phase
deuoted.three additional weekends‘toward reviewing and
reVisingfthe project's“recommendationspto the district.

| ThefStepping Stones Project,:whose‘members met,for‘the
lastftrme during the 98/99:school year, reflects many'of‘the
,trlals and trlbulatlons Wthh occur when a group of well-
meanlng educators and admlnlstrators attempt to create and
1mp1ement a wrltlng assessment Wthh conforms to current
mwrltlng theory, is valuable to students, manageable for
:teachers, accepted by admlnlstrators, and succeeds in_-

_fulfilling both state,and‘federal mandates'for’



accountablllty The follow1ng pages concernlng Stepplng ’
Stones lnceptlon will serve as an 1ntroductlon to some of
the 1ssnes——valrd1ty,irellablllty, fea81bllrtyg(1n relat;on"
vtolcoSts and time), and accountabillty-?which-all mnst come
together along With‘faculty and.institutlonal “huy¥in”e;in
order for large- scale portfollo assessment to be a v1able
-alternatlve to such tradltlonal assessment methods as‘
multlple—ch01ce and 1mpromptu essayﬂexams,‘.These,lssues
will be examlned in more detall and in.llght of other‘
portfol;o projects, in. the chapters whlch follow thlSv‘w
disCussion of Stepplng Stones;

f ’SteppingtStones l'KSSIX‘originally camefahont because
GregbGilbert‘and:Sdeey»Tibbetts ”(teacher Victor Valley‘

- High School) desired to establlsh a more unlfled contlnuumi
tbetween school dlstrlcts, colleges, and unlver81t1es, w1th
,‘regard to the 1nstructlon and assessment of wrltlng
‘"Gllbert approached Beverly Wlllard with the 1dea of an
1nst1tute for.teachers in MUSD.‘,Wlllard agreed and proposed
" that the seminar focns onfMﬁSDls-existing portfolio sokthat
it could‘be used asla viablevassesSment tool Funding’for
Stepplng Stones was ralsed through a comblnatlon of efforts
on the part of Gllbertfs,employer, Copper Mountaln College,

‘ and.the'MﬁSD; SSI Wasfattended_hy one'high;school teaCher,o
'two middle school teachers, nine"elementaryfschOOl teachers,
Willard and a. local town manager, along with facilitators

Gilbert and lebetts 'Dr; Edward M. White spent the first



weekend,discussing connections betWeen writing and
assessment. His lectures, discussions;_and activities werev
based on theory, practice, and'the need for halance between
issues of validity and reliability. ‘Becadse of the'
undeveloped potential of MUSD's existing portfolio, his
instruction proVided an important foundation uponlwhich the
rest of the prOJect could build |

A1l elementary teachers and secondary English teachers
in MUSD are required to'keepywriting portfolios for-each of
their students. Originally teacherszere to provide a
sample of each of the three styles of mriting required for
their particular grade level, based onlexisting content
standards; This portfolio wastthen.toﬂbe‘handedvony at the
beginning of the next school year, to the student's new
teacher. This storage and transfer system soon’proved to be
too cumbersome and work intensive for teachers who made.
their complaints known both by word and by their general
refusal to comply. Requirements for portfolios were then
toned down and changed‘for each grade level. For example,
seventh grade teachers were requested to place‘in the
portfolio the autobiographical essays'that their students;
~had written according to current‘content standards. Eighth
grade teachers would,‘theoretically, receive these‘
portfolios, complete with essays, and attach district
approved rubrics‘completed by the seventh grade teacher, and

they would then have their eighth grade students build on



"_f‘anywhere from one to ten pleces dependlng on th
‘dec131ons of the partlcular elementary 31tes;¢ I
‘Vobv1ous, 1n many cases,

"thhese portfollos,

andmm ny,seventhfgrade:teachers dld take

1the tlme to sorthﬁfﬁfﬁ" t to dlscover i

'*13useful 1nformatlon b@u ‘"elrpstudent wrltlng abllltles

'"fi}Yet w1thout spec1flc'd1str1ct guldellnes for contlnulty

37yﬁfbetweysf81te portfollos, there was no way to accurately,_

”ffcompare or assess the portfollos In addltlon,,further down

'fthe llne, not all of the elghth grade’teachers'chose to

ZL‘fpart1c1pate 1n extendlng the autoblographlcal essays'whlchbu

’“1Hyhad been wrltten by thelr students durlng the prev1ous year

l.Even furthervdown the llne, when hlgh school'teachers‘were o

":{questiqne about.the portfolloS't ey. recelved 'rom th_

A present the portfollos are 31t 1ng in; a hlgh {gi’



the_frustration lemel wasdhigh,.most-teachersvstill believed
that the portfolio project was,worthWhile and most were
interested invcontinuing. However; tbey were only
interested in a system that could avoid needless bnfeaucraey
and be of direct benefit to their stndents. The MUSDbsurvey‘
reflects Whites' statement that’“[teachers] are perfectly
ready to adopt assessment . . . when they are convinced that
it will enhance student writing'and suppoft their teaching”
4“Power” l3l. The best way to brovide\teaéhers with the
kind of assessment they are looking for is to involvev
teachers in the development of the assessment. Mary H.
Sawyer, in discussingiene suceessful portfolio project
directed by the late Alan Purves,:brofessor of'Educatibn and
Humanities, and developed by graduate students and grade 6-
12 teachers, says tbat an “important component of the
‘project's success was that teachers . . . were not research
“subjects, ' nor wereithey implementors. of any pre—designed
portfolio system” (66).  The teachers were given the
oppoftunity to produce an assessment based on their
classroom experiences. Sawyers believes that this sent “the
message that their resesrch and what they were doing in
their classroomsvwasbinteresting to other researchers,
‘teachers and administrators . . ."‘(66). Willsrd's decision
to involve teachers in all aSpects of the Stepping Stones
project sent the same message. Stepping Stones was to be

the vehicle for uniting teachers in their effort to salvage

10



';MUSD's portfolio prOJect

During the first weekend of Stepping Stones, Dr.
White S presentation on such issuesaaSydevelopment of
writing prompts, focus on criteria, holistic scoring of both
’oessays and portfolios,7importance of validity and |
_reliability in large scale assessment “and other-important“
topics‘(which will be discussed at length throughout this |
‘thesisl Sparked notes of enthusiasm andvcautionVamongvthe
Igroup and also brought forth one of the main problems which
was later to plague SSII( and that is the problem of focus.
With SO many issues-atuhand,‘hOW»was a - small group, meeting
for a relatively short‘periodiof,time,‘to_accomplish'such an
»enormous task? B
| "The second Weekend of SSI, focused;:With_the help_of
' Dr. Carol Haviland, on practitioner development of |
connectionsvbetWeen writing\aSsignments and the asseSSment
of writing. Dr. Haviland had institute members divide into
groups which worked collaboratively in developing writing
prompts that were later disCussed‘in terms of their value
and effectiveness.vaith Haviland‘s guidance} the‘membersvh
spent the day discussing and-debating various problems and
solutions concerning portfolio;assessment;x-This
presentationvhelped the members,to see~more‘clearly‘some of
the uncertainties that arise when assesSing writing anduhow
these uncertainties become increasingly problematic‘with

large scale assessment. Stepping Stones I provided a

11



.fnecessary forum for valuable lnformatlon ,erlng,:however;j"‘ '

Nbitho weekends was clearly not enough tlme.to formulate,ggf;ﬁ"

fgvfocus, and effectlvely begln the{process of rev131ng MUSD'

| portf’llo system It was dec1ded:at“thls tlme that the

members of SSI would try to sort*out data ln order to;*ﬁﬁ
"vdevelop a more cohes1ve plan forkdevelopment and thls 1s‘“ﬁ”‘

'what the group dld at thelr last%meetlng‘y”

v What came out of
5.’SSI was a proposal to MUSD s board that the»€?57“
fundlng, bY way of a one tlme payment to fac111tator Greg

"Gllbert and stlpends for partlclpatlng s1te teachers,_forféify

- M-Stepplng Stones II Wthh would take place over the ﬁhékfgjk;Vﬁqj}

,school term for a perlod of four meetlngs and one practlce L
scorlng sess1on In return for thlS support SSII members,pr .
’ promlsed to come to the board s clos1ng meetlng 1n June of

fl997 w1th a portfollo prOJect proposal f The school board s ffkk"f

‘approval for fundlng was also an 1mp11c1t approval of the

»iteachers' work 1n Stepplng Stones I Th1s klnd of vf

B encouragement exempllfles what Sawyer sees as. crltlcal to

fthe success of [Purves ] progect f(67) Sawyer explalns,

"The dlstrlcts all chose to 1nvest in thelr own teachers

,,rather than spend dlstrlct money on outs1de experts Or RO

publlshers' pre packaged portfollo systems (67)r
vlnvestment 1n teachers prov1ded the lmpetus and motlvatlon

”for Stepplng Stones II

Of s1ngular lmpo;ta, p ng Stones II was that

- the MUSD ertlng Portfollo prov1de theiQistrlct w1th some.}"‘



i,klnd of form that would satlsfy federal fundlng condltlons
| whlch requlre proof of multlple assessment w1th1n all

-content areas A51de from satlsfylng the dlst'rct's needs,;f'

_ Stepplng Stones Was gulded by one prlmary pr1nc1ple fo _'f‘A
wrcreate a portfollo plan that allows for a max1mum of s1te
‘lautonomy whlle 1mp051ng a mlnlmum of constralnts on

zclassroom practlces and teacher schedules ‘ The 1deal

'fbportfollo would be one that would adapt to‘an 1nd1v1dual

teacher s currlculum Accordlng to Whlte,"when teachers
are forced—~as they often are4-to choose between teachlng to ff
an 1nappropr1ate 1nst1tutlonal test and helplng thelr i
students learn to wrlte,_they are bound to cons1der

evaluatlon an 1ntrus1on 1nto the classroom UPower 12)

Stepplng Stones II part1c1pants concurred w1th Whlte s

statement _and they were determlned to de 1nst1tutlonallze-—ﬂ'ﬁub”

- as much as poss1ble-—the MUSD portfollo

‘, Clearly a conc1se plan of development was needed‘ln
'order to achleve qualltatlve results The members of the
tgroup, w1th the help of thelr fa0111tator, Greg Gllbert

' began to outllne a. collaboratlve p1cture of the 1deal
portfollo It soon became apparent that the follow1ng
mportfollo requlrements were non negotlable the requlred
portfollo contents should not gulde a teacher s classroom,{
but, rather, the contents should flow naturally out of a
x‘teacher s normal currlculum, the paperwork 1nvolved 1n -

_assembllng the portfollo should not be too tlme consumlng,»

13



'teachers should recelve recompense,\ln the form of _5fg55*
‘3serv1ce days, for the tlme they spend assess1ng portfollos ';“’
v‘:From these few agreed upon requlrements, the members put

"ltogether a survey Wthh was dlstrlbuted to teachersidfbfﬁ"

-hfthroughout the dlStrlCt ;and Wthh ‘when returned tended toa s

’;d*support that these requlrements were ones shared by many

V_MUSD teachers Wlth thlS 1nformatlon along w1th a varlety

' rof portfollo systems and sample rubrlcs (lncludlng the “New:*

‘?Standards”'portfollo funded by the federal government -Wthh ‘sﬁf'

3,1ncludes all content areas,{‘ut Wthh we judged as too

vfcomplex and tlme consumlng):;lncludlng the rubrlc developed hete

' 'for the current MUSD portfollo prOJect SSII members formed

"Jf collaboratlve groups and went to work developlng the rev1sedf

portfollo plan

‘ SSII part1c1pants came to the next meetlng armed w1th

-wldeas Wthh they presented and debated ' From thesev

”5m¢presentatlons,'a tentatlve portfollo plan was developed

“'fSSII spent the remalnder of thelr meetlngs rev181ng and ;

*ffhedltlng the plan for presentatlon At the last gatherlng of1

,the SSII members practlced gradlng and scorlng portfollos,

“«t'and thereby 1ncreased thelr understandlng concernlng the

'”.]lmportant llnk that should ex1st between ass1gnment and

ﬂassessment crlterla At SSII's conclu81on, the teachers hadf”’“‘

vlyflnallzed a plan in Wthh they took genulne prlde Greg
;“Gllbert and Beverly Wlllard presented the rev1sed plan at

f.‘the MUSD board meetlng 1n June, and 1t was approved to be"



ththroughout the dlstrlct In the meantlme,_ ”‘fltfii

‘5g1nclud1ng the us'

'1sportfollo In March 1998}}

'“5=meet so that he“could be“part of a'dec1s1on&that would‘T

‘[follow regardlng the”use’ofvwrltlngwand portfollo assessment

'fgln the dlstrlct SS III 1nvolved twenty teachers, allfof‘

,»%whom had part1c1pated 1n SSI and/or SSII ‘,;_:u__
»Jflrst meetlng entalled a‘rev1ew of the prev1ous two phase

xvfth the

'ffﬁ;teachers were qulck to reacqualnt themselves?

‘1ssues, and perhaps most 1mportantly, to express a

7w1111ngness to recons1der the portfollo plan,they had

fffcompleted at the conclus1on of the prev1ous academlc year g"

\::fjclearly, Mltchell*tﬁfocus was accountablllty,.and because he,?:

fmdemonstrated a broa, grasp of the 1ssuesVand an earnest

*3»comm1tment to rellable and authentlc assessment w1th1n MUSD &”{:ff’
'“mhls leadershlp was happlly endorsed by SSIII part1c1pants
Though development of a portfollo plan should occur’ffu°

fﬁﬁ;from the ground up, SOlld and authorltatlve support from thejrht"




_.reSponse to a prompt

student revision and editing

rltlng process alone,»

‘v;w1thoutwexternal a851stance,r”"“

| 3) wrltlng“process collaboratlve fre&iéiph;éﬁ&peditingpf”;f;fp




lmworkshops

Stepplng Stones III determlned a number of optlonal

"1entr1es, both recommended and suggested for s1tes to add tofil{j'

Uthelr portfollos The two recommended entrles were ;llla"

'”7vstudent reflectlon and 2) wrltlng across the currlculum

HPTOther suggestlons 1ncludedv

he'orlglna ~ass1gnment

"‘1descr1ptlon attached to the completed ass1gnment 2) tlme o

llcapsules (suggested for k 3 could'lnclude wr1t1ng and/or fd

‘:.kdraw1ng samples, to be opened upon the completlon of 6th

grade for sentlmental pfrposes) ;) rubrlcs (charts breaklng

-V‘ﬁdown the varlous parts of the as51gnment along w1th the

'“flnst u

."s1d1str1ct on: student prof1c1ency

lliljmodest 1t is worth notlng that

'”fyhundred t acher surveys w1th1n MUSD 1t was de01ded that a'”z

'g"‘lssues of process,

ﬂlp01nts poss1ble for each part 4) examples of varlous

.V”‘ertlng styles (letters, modes)'“ Also dlscussed were;ﬂf7;

‘ctor assessment forms and‘forms that report to the

f Whlle Stepplng Stones flnal recommendatlons may appearﬁsb,f"

b‘the federal government' '“New Standards” portfollo,:”‘ﬂﬁ(

art1c1pants had cons1deredfg:>7

“yportf.llo plans from varlous‘school dlstrlcts, and portfollo{” f‘"

asldetalled 1n avjlde range of artlcles : In the

"'Qflnal:analys1s,:based on grou d1scuss1ons a

~more than a.ﬁ;‘v o

lffsmallerllmp051tlon mlght allow for greater cooperatlo“

””the part of teachers and 1nd““1dual 81tes , In as much as ?3

v;the part1c1pantsfat Step 1ng'Stones had come to apprec1ate

End authentlc jff[ B




assessment they were w1lllng to belleve that the same

l]dlscoverles would be apprec1ated by thelr colleagues as a

‘f;culture of assessment accountablllty evolved w1th1n the

ﬂ:“.represented a v1ew p01nt w1th Wthh all of the Stepplng

‘”dlstrlct By startlng small SSIII made an 1nvestment of

‘_falth 1n thelr fellow teachers

One of the part1c1pantsvof Stepplng'Stones composed the

‘ follow1ng 1nformal flow chart t recurs1ve:

_dlrectlon of accountablllty At the bottomfof the chart

j.the stated.“Ultlmate Goal Student Success in’ ertlng

'Stones part1c1pants agreed enthus1ast1cally

MUSD ertmg Portfollo »
Accountablhty To

ertmg Theory - - vStEIlydéh.lIS (--) B Teac_hers (--) Prinéiﬁais' C--D District - 1--) ";_St‘ate" '
-ensures writing process ﬂleam wrxtmg - teach student"sv i - proofof multiple - - ‘mulltig')leb‘ L satisfies :
is utlhzed : ‘_ " Process - ‘. "_v o ‘_'. o "; R v"t»c'cl‘ssessment' ’ e asstssmént ' l
E requ1rement ' e AT e L T e R e
St b teach process (along with Sat9 - ‘ 1 S for
* students'do.various = reflection .~ ° “‘, A A
types of ,Wri"tihg o o o i ‘typléspf writing
St L o authentic : PRI \‘émon'g téaéhers ‘
wiitingas assessment . . ‘_:_’ovfwl?ifihg S N B
" theory e e g g
O R P SR o " 'standards” | identify positive :
w.‘jwriting.as PRI (parents) : : ’ ; growth areas’ el e
L djgpovéty L '(i),o:fdfy‘vfiting: L ’ LT as growth or nqh_-‘grth'h_'-v,_ BRI

- and ‘e,rivd-of-year) N proficiency - multlple .
o R L résults .- assessment: L
‘commonality - R ' '

- target problem
areas:

"“Ui,timafejGoz—ibl':'Studeﬁt‘Sdcc'_éss in -‘Writing‘ A

Stepplng Stones teachers remalned optlmlstlc over the
‘poss1b111ty of 1nclud1ng authentlc assessment through
'portfollos .as one of the multlple assessments accepted by

ﬁfthe State of Callfornla All part1c1pants agreed that no



http:direction.of
http:in,.theirVfell.ow

';hgmatter the outcome, the-opport“

x’lfﬁvaluable and more than worth all of thelr tlme and effort

‘h’;‘w1ll be put to the testQJ;,

'ty to meet w1th other

gteachers and talk about wrltlng Jn dwrltlng assessment was"”

The Stepplng Stones portfollo prOJect thus serves"'

:1ntroductlon to the confus1on, controversy,fand

'lffbgratlflcatlon that occurs when trylng to create a portfolloafﬁfoﬂ

isystem for large scale wrltlng assessment } All of the

problems and solutlons dlscussed are those whlch happened 1nf;‘;‘“

Zrthe plannlng stages of thls progect The 1mplementatlon of

lthhls assessment plan 1tself has not even begun When MUSD

‘.fdec1des to pllot‘thefprOJe

;w1“lfbe 1ntepest1ng to see -

‘-vwhether or not thlS plan succeeds and whether or not thosewf,\”

Tgﬂlnvolved w1ll flnd that the beneflts outwelgh the problems;fl

tQJjIn the chapters ahead I w1ll dlscuss portfollo assessment}

‘571n relatlon to valldlty, the problems w1th ach1ev1ng

.hrellablllty, the beneflts and consequences of u81ng

V ‘fportfollos as a measurement dev1ce, the problems w1th cost.cr*

"Ilonrtfollos are always

Tﬁ’and tlme in relatlon to portfollo use, whether or not l;ﬁlw

the best tool for Gasssiing Wi

?;:loglcal way to assess wrltlng, but




'rfassessment

“ffof wrltlng a'

:throughout the course,

";efforts and growth as‘a’wrlter:;"f';“

';thhe folder becomes a testlmonlal to the student's progress

ha dynamlc plcturevof

f?the purpose of a dlstrlct w1de assessment TR

:forlglnal portfollos were 81mply “testlmonlal” folders

It 1s when we,:

anew ’Stepplng Stones system employslm“hOdS, methods that

_nﬁostens1bly, MUSD's orlglnal wrltlng porgfollo ex1sted fOr lfff5375’

The i

as 1nstructors and wrltlng

‘spe01allsts, begln to develop means for u81ng authentlclvu

l'ﬂassessment for large scale accountablllty,
Tminew arena 1n wrltlng assessment “."Portfollos,
Edward M Whlte, "offer to the world of assessment a v1ew off*”ﬁ't

"wlstudent learnlng that is engaged and dynamlc,

'hfassessment movement"i(Portfollos 27)

ww"rlch and multlfaceted

5v}1mmersed 1n the‘context that surrounds

*complex v1ew of'wrltlng, accordlng to

vlﬁrecon01led w1th tradltlonal approaches

that we enterﬁ__

accordlng tol*f -

as opposed to,fl{]{a

'H;che overwhelmlng pas31ve concept that stlll domlnates the

Thls'"engaged and

act1v1ty deeply

t"v(Camp 45)

“form of‘assessment reflects our current def1n1t10n_ﬁf347

| "'Thlss:‘,"v»’-"":* -

Camp,g"lsbnot ea81ly‘ﬁ

to_assessmenth

| (46)




TraditiOnai'methods-of assessment did'not directlyu”t'
'oassess writing. .Prior to the 1960's,hindirect:methods,dsuch
as multiple choice,exams, weredused to,assessbor measure
writingiability.v In the 1970s, "American>eduCators werex
1nundated w1th leglslatlve requlrements for testlng that
were part of the Ieducat;onal accountabll;ty'movement'"
(Popham 471). 'Becausebof'this inundation, teachers and_
educationaltprograms became’subject to asSessment, and theyi
began‘to be held accountable for Student assessmentsxz‘The
.result of this accountablllty focus was that teachers began
“to empha81ze in thelr 1nstructlon the knowledge and skllls
bthat were' belng tested” (Popham 471) ' Teachers, rather than“ g
i'focus1ng on 1nstructlon for the purpose of teachlng wrltlng
skllls, 1nstead focused on 1nstructlon for the purpose of
preparing students to pass the accountablllty tests
Today, thls.accountablllty focus (as ev1denced by Stepplng
Stones) 1s still an 1mportant 1ssue, however, w1th the
advent of authentlc assessment the opportunlty to- allgn’v
 teacher autonomy in teachlng wrltlng w1th acceptable and
accountable assessment measures is 1ncreas1ngly poss1ble.
Hlstorlcally, teacher‘autonomy (teachers maklng the
dec131on to teach subject matter 1n what they see as the
'best way poss1b1e)'and 1nst1tutlonal accountablllty :
(students‘ passing state tests) appear to be competing
interests. yIdeally, they shouid,begcompatible-interests

built from the ground up and inyolying authentic assessment.
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While portfolio assessment appears to be the impetus to
create the ideal, the reality is- that the 1deal is not so
easily achieved. For example, in order}to create a reliable
assessment there must be some sort of continuity andv
commonality in the portfolios’heing assessed;jiTherefore,
criteria must be‘developed and imposed on teachers‘and‘ |
students, This imposition threatens-autonomy. 'Teachersv
then may feel as if they and their’stndents are more pawns
than partiéipants in the aSsessment process;istepping Stones
 tries to alleviate this pfoblemiby making Sure that teachers
develop the criteria,rand.that this criteria leave | |
sufficient room for site and teacher‘autonomy; hMore than‘
likely, teachers will continue to feel somewhat imposed
upon. However, the issue is‘not‘whether or not‘teachers
feel‘imposed upon, but to what degree-that imposition is
acceptable, and ideally, empOWering.‘ Tt remains to be seen
whether or not teachers Wili feel these efforts were

A adequatei | -

Fufthermore, by definition, a iarge scale assessment
such as one that includes an entire school district has the
kind of breadth (large amounts of students involved) that
makes depth (extensive, personalized assessment) difficult
to achieve. Depth involves individualized attention
learning styles, maturity, ‘personal dynamics, and other such
considerations that could be taken 1nto account when

assessing student‘writing., This klnd of depth while making
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aSsesSﬁentvﬁore Valid, is'imégssiblé,to achieve when.dealing-
with the_breadth‘Of a large population of students. The
balance betwéen,breadth and depth is difficult to achieve
and therein exiété the opportunity and the challenge fOr
teaching profeééionals;  | |

i__Stepping StheS'is.an;example’of the;genesis_of a large
scale asséssmént~p1én which h§pes:to strike_a,balance
kbetwéen depth and breadth; réiiabiiity énd.validity, teacher
~autonomy and inStitutionalvréquiréMents, cost'and budget? |
and,.whilé seéking this balance,‘to attain_the'goal of
student‘learning.'Whilg these aspirations are cdmmendabie}
aré they achievable and/or‘préctical? .

To answer these questions, we must discover whether or
not the benefité ofvportfolié assessment‘butweigh the
prbblems. For examplé,‘afe essay exams, which fulfi11 the
need for_authenﬁic assessment in so far as. actual writing is
being‘uséd,‘a better'Choice_for large scale aSsessmgnt?

For an essay test‘t§'bevvalid, the content of the test
musﬁ havé'a "high degree of match .‘. . [with the]
’definitioﬁé and interpretations assumed by the reported
scére" (White,'Teaching and Assessing Writing (TAW 1985)
186) . The current definition ofvwriting theory has expanded
ermlthe siﬁple view of'writing as a Way té display
knowledge‘to a more complei view of writing as a way to
créate'knowledge. Current writing theory sees writing as a
}process, dne that dévelops oVer time in a recursive manner

ey
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utilizing revision and editing. Certainly essay tests that
- do not allow for reflection and reVision, are not a
validation of what a student learns in a process oriented
classroom.

‘*ESSay exams are usedvoftenbby universities as a way to
determine a student's writing proficiency. Elbow and
Belanoff question the validity of this type of assessment:

- [When] a proficiency exam embOdies a_uniVersity
requirement, the.whole university can be seen as
saying to students, "Here's a serious matter

Tell us what you think. about 1t in approximately
five hundred words; we know you can give it the
attention it deserves; and then you can go home.
The writing is unconnected to any material and cut
off from connection with any conversation. Is

that how we want students to approach serious
- intellectual issues? (5) '

The type of'assessment Elbow and Belanoffidescribe.is'one
that is separate from anYthing students have been taught
about_learning, thinking, and writing in a process based
composition classroom. When an assessment does not
correlate with instruction?ithen, it is misrepresenting
instruction. If an‘assessment does not represent writing,
as defined by the instruction;fthen the assessment 'is direct
and may not be valid. And if the.aSSessment is not valid
then we must question the purpose and the consequences of -
thevassessment. Students, who have been taught that writing
is a process may well wonder why an assessment does not

include a process approach. And students will surely feel a
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disconnection between what they:hayeibeen taught and what»
| they are having:assessed. They will.certainly)fand_
rightfully,'questlon, at least in their 0wn*thoughts,,the
Validity.of such an assessment, and by virtue of those
questions, their‘relationshipntolwriting'instruction;5
perhaps even'to writing itSelf |

When assessment is a natural outgrowth of classroom
instructlon, teachers no longer feel the need to teach to”a
test, and students no longer feel a dlsconnectlon between
what they have learned about wrltlng and bow they are belng*
assessed. Furthermore, students 1nvolved in portfollo
assessment» ‘will, "accordlng to Dalker et al galn self-
confldence both as wrlters and persons, they w1ll develop
crltlcal thlnklng and evaluatlve SklllS, and they w1ll'
become more 1ndependent and self- sustalnlng (2); Studentsv
1nvolved in portfollo assessment are. requlred to make'
'»ch01cesiabout which wrltlngs to revise and which to 1nclude
in their portfolios. It is thlS requlrement that allows
students to attain the qualltles that Dalker et al
descrlbe Portfollo assessment teaches respons1blllty
‘because 1t requlres that students take ownershlp of thelr
own. assessment; portfollo assessment offers opportunlty for
lifelong learning,because it teaches students to,become,
“independent crltlcal thlnkers, and portfolio assessment
~validates teaching because it is an extension of a student S

learning experience.

25


http:relationship.to

.Whlle there are many compelllng‘arguments‘for choos1ng
portfollos as large scale assessment tools, Rlchard Larson
-cautlons agalnst choos1ng thlS tool w1thout flrst examlnlng
‘the polltlcal 1mpllcatlons of such an assessment (272)
Larson s deflnltlon of polltlcal" in thlS 1nstance means

“che. relatlonshlps‘between;the»peoplc who w1eld power 1n'a
giVen_situation—%thosefWho‘have;jor'haVe‘asserted,fauthorlty
over what happens in that’setting%fand the peOple Whose |
behavlor is directed or 1nfluenced by the people in power,.

.” (272). Because portfollos grow out of classroom
as51gnments ‘and are the products of an 1nterchange betweenf
'teacher and . student as opposed to an assessment that is
-1mposed from external sources, Larson suggests that in some'
'ways,.us1ng these portfollos for'asseSSment other;than in
the classroom, is “llke an 1nvaslon of prlvacy——an in§a81on‘
‘of the teacher s classroom (272) f-Larson s~observatlon
p01nts out the fact that some teachers, rather thanﬂseeing
fportfollo‘asseSSmentvas a Way to brlng”authenticlassessment
into the realm‘of large.scale assessment, may‘see.this type
of assessment as a polltlcal ploy on' the parts of |

admlnlstrators to judge thelr classroom practlces, a
‘judgement that would more than llkely be based on some sort
of outside 1mposed crlterla. Larson,‘ln looklng at these
‘political issues of authority and consent, posestthe
question, ‘What happens, for instance, if the decisionlto;

‘use portfolios”is not the teachers' decision” (275)7?
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: adequate,.open and democratlc d1scuss1ons of what
is ‘involved; the leaders should not rely on
' mandates.of,1ndoctr1natlon (277)

‘ Certainly; MUSD adninistrators bring thelr‘awareness of'the.
‘1mportance of 1nclud1ng teachers in the process 1nto the
~'Stepp1ng Stones portfollo prOJect ” The Stepplng Stones
portfolio plan,:although developed by teachers and
’administrators;_stlll faces all of the challenglng questlons
- to which Larson,alludes: How do we create portfollos which
conform>to standards that do not impose on teacher autOnomy?
How do We get all teachers‘tg,agreeito portfolio assessment?b
How do we inrolve;all teachers fairiy in the assessment?
‘How do we' involve all'students fairiy‘in the assessment?
Larson advises, ‘Wise administratorsvwill recognize that the
poss1b1e beneflts of portfollos assessment will not be
achieved without the cooperatlon of the faculty and maybe of
the students, too” (283). Larson continues by describing
the benefits of portfolio assessment that is realized
through such‘a democratic procedure: |

[Administrators] will bring into the open, for
- departmental and even campus- wide discussion,
questions about what constitutes literacy, what
the term “Writing” embraces, how “ability to write”
‘ may be understood, and even what “‘reading
-~ includes. They will dlscover that in this process
_portfolio assessment becomes for all participants
‘not threatening,.not_politioal,but educative. (283)

The kind of discovery‘Larson describes;‘discoveryvthat

educates, will only come about if a group of interested
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professronalsbare w1lling toiface and accept the challenge-
of answering the tough questions that large scale portfolio
assessments pose, questions that have no easy answers,
»questions that will take everyone working together for a
common goal to answer. Herein lies the best reason for
pursuing a method ofvaSSessment that seems at times overly
vpolitical, complek, time consuming and “bulkyg-—
»administrators,ateachers and_students_can_work together:
developing and enacting porthliobaSSessment. If an
assessment can be a means‘to‘developing a community of-
people working together to understand each other and to
extend their learning experiences, then this assessment has
the kind of validity that deserves our attention and efforts

— the kind of wvalidity that cannot be ignored.
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x'ﬂffto Roberta Camp,

‘1fwr1t1ng;” he feels confldent 1n propos;n'

'm.fassessment 1s the only worthwhlle form of assessment when

f“]fthe assessment 1s gOLng to be used for any meanlngful

x?purpQS¢:;WTltlng 120)

‘seems loglcal to agree w1th Elbow that portfollos

ccord ‘g3

YValldlty,_

;"1s now seen



;sgand essay exams] on
”‘appear perlpheral they
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V college The problem wvth thlS

C'ffméaéurihgwumiddléTClass’cultﬁfél
o vconege success.  If this is true he SATs function more
students from .

intended




student.will do in one of the offered writing courses. "One
very common use of [this type]bof writing assessment |
[procedure] is to determine student placement into different
levels of a writing curriculum“‘(W1lllamson “Valldatlng
fl2); ,These students have already been accepted into the
university; therefore, the most'serlous consequence ofua
'mlsused or misread exam is that some students may be
‘1ncorrectly placed.‘ ThlS mlstake 1s relatively simple for
an instructor to rectlfy by conferrlng with the student and
poss1bly assigning a new class 'Using an assessment to.
predict, when the assessment is flex1ble and de81gned with
various production outcomes in mind, is valid. Eredlctlve |
validity is‘often used in conjunction with correiative or”v
concurrent‘validity. | | |
Concurrent validityrﬁrefers to the degree of agreement

.betweenvscoresaof‘tWO different‘tests:of the same skills"v
(White TAW 185i. If‘students achieve similar outcomes:for
more‘than one test of writing,'then the assessment.scores,
accordlng to the theory of concurrent valldlty, are valid
~and can be wused to make judgments about students' wrltlng
_’ahilities. Concurrent valldlty is sometlmes used to support
the_use'of multlple ch01ce exams as a tool for asse581ng
Writingt "The claims for the validity'of using multiple-
:choicedteSts to determine writing competence,ﬁ according,to

Roberta Camp:
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;are not entlrely w1thoutyfo ndatlon Most
__5Qstudents who do. well on carefully de81gned and o
. relatively Comprehens1ve multiple-choice tests of 0
’Hh"grammar,'sente e structure, and usage are- llkely i
_’“fto perform wel in response;tO*well designed = -
zﬁ'prompts for writing, as the' orrelatlon‘stud“
ndlcate '(“Chan"ng the Model” 47}m;_4 ,

LfIn thls 1ns;ance, looklng at scores of students who }.,ﬁfﬁ

'afghave.taken both a multlple ch01ce exam and an 1mpromptu

cores‘to flnd?

“1%f1furthermore, the klnd of compléx1ty Qf*?




The hlstorlcal development assoc1ated with
emerging views of validity is moving the fleldf
away from a primary emphasis on patterns of
relationships such as_theYCOrrelational
[concurrent] studies of predictive validity so-
often used to justify multiple choice tests of
writing, toward methods more likely to be
supportive of complex performances in wrltlng
(“Changing the Model” 62)

While mnltiple~choice exams may be ablexto assess a
student's comprehen81on of the patterns of Engllsh they
cannot assess thlS same student's ablllty to wrlte
»sentences, paragraphs or essays that reflect the students»
thought and flndlngs in a. loglcal ordered ‘and meanlngful
way. Complex wrrtlng perfOrmances cannot be assessed by -
multiple—choice exams, even when these exams concur w1th |
‘other tests Face'valldlty, conversely, offers a step‘
toward the dlrect measurement of wrltlng by focu81ng on’
actual writing. ‘

While predlctlve valldlty predlcts, and concurrent
validlty correlates.or compares, face valldly assumes‘an
assessment is wvalid by how it appears, on the face of 1t,ato
the assessor. Accordlng to Edward M. Whlte,'“[The] use'ofﬂp
face validity represents one of the major reasons that
,-research prOJects are dlfflcult to repllcate;‘wrltlng that
seems obv1ously better on the face of 1t to one observer
may look qulte dlfferent to another (TAW 186) ‘ Face -
‘valldlty 1s, as White suggests, subjectlve.r It is a l."common

sense" measure in that a writing professional determines
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:validityibv whether Orfnot:the asSessment.has traits commongv

b'to what he or she v1ews as wrltlng : However, what
’ihhconstltutes good wrltlng to one profess1onal may not_besthe
h;:same as;what-constltutes good wrltlng to another. Whlle‘alltd’
'dlrectuassessments‘of writing are~somewhat subjective, facev
validitv, because of 1ts hlghly subjectlve and non- |
transferable nature is of llttle value in large scale
assessmentr

Stepping Stones is,.ln'many‘wavs,hstillbatfthe*face,

3

‘validity or, a step in the rlght dlrectlonq"phase. :While“
actual wrltlng is- belng assessed the assessment crlterla is
Mstllldcompletely up to the 1nd1v1dual teacher What one
;teacher regards as a “6,f another mlght regard as a'“4 'The
MUSD portfollo requlrements do not as yet 1nvolve any kind
of common crlterla other than the three partlcular types of
*essays.‘ However, 1nclud1ng actual wrltlng as a part of the
state s assessment plan is’ stlll on the face.of it, a step:
~in the rlght dlrectlon toward authentlc assessment While
vface valrdlty;ls a quest1onable~forum‘forpserlous |
,,ésségsméﬁéi-itchthe used'as'a;starting'point'forfchoosing
an approprlate method of assessment Assessors can
1ﬁdeterm1ne,‘on the face of it _whlch types of assessment
emethods seem to be the most sultable for a glven s1tuatlon
'Thelr ch01ces can - then be narrowed through dlscu581on and
negotlatlon - | |
The use of face valldlty, while ofvllmited Valuej.still>

.demonstrates1a_p081tlve_move awav'from indlrecttaSSessments
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",wrltlng spec1allsts to s1mply agree “that dlrec

of wrltlng, however, accordlng to‘GavlfStygall et al

[whlle] the move-away from 1nd1rect wrlt“_,,”;
.assessment ;tl’.:and concomltant move t,,dlrect
massessmentv;". f\answered questlons of "face” e
,'validity,aissues of content ‘and: construct valldltyff7'“

_';contlnued to- loom S .Thus the dlsc1pllne s first

”7Qmove toward “face valldlty,b assessment of an e
'-actual plece of wrltlng,‘was only a partlal
' solutlon (1 2) ' o : : ‘

Stygall s admonltlon alludes to the fact that wthe

"u81ng dlrect assessment was. and 1s stlll a'step 1n theﬁrlght*”*'ﬁ*'

vidlrectlon, t was only a partlal step It 1s not enough for-b

ElS the most valld approach to wrltlng assessment ;”they must
nalso “[focus on] 1mportant concerns about the current llmltsp;u:”f
'iof dlrect assessment tools and the need to contlnue reflnlnghbuf#
them (Wllllamson 14)_ In order for an.assessment of wrltlng'ngﬁhy
rto be valld a further step must be taken to ensure that theji_ip"

fcontent of the assessment tool chosen matches the deflnltlonldb

,of the construct belng measured

Content Valldlty 1s deflned "as the judgment of experts i

":about the adequacy of the content of a test:and the testlng

‘-;(Wllllamson ll) In other words)lthe contxntyfjf”

';h.the purpose of assess1ng the quallty of thelr wrltlng



“-(ertlng belng the phenomenon, or construct of inte?ést)'
hrecelve the f0110W1n9 prompt on Wthh to wrlte

'»?erte an essay comparlng and contrastlng the flrstf,"
. ..100 days of . Franklln D. Roosevelt's pre81dency _ L
- with that of the first 100 days of Ronald Reagan S -
1'1pres1dency You have exactly one hour to. complete
,Qiyour essay h ' : -

»HAfter students recall facts and organlze thelr responses,iaf_f

the tlme that remalns for wrltlng varies w1th each

'>h;s1nd1v1dual therefore, 1t 1s not valld to say that each

”student spent the same amount of tlme actually wrltlng

_'Furthermore, 1f assessors are unable to separate wrltlng

:'bablllty from hlstorlcal knowledge, they cannot clalm,to be,'

',asses51ng strlctly for wrltlng ablllty as poor Jwritersv"

Z:lw1th prlor hlstorlcal knowledge may produce a more

llmpress1ve factual essay than good? wrlters who do not.
'possess the same knowledge And »1f assessors 1gnore the"f
. knowledge and look s1mply at the wrltlng (1f such a thlng iél»
:poss1ble)_ what is the purpose of requlrlng students to
"‘devote tlme to recalllng facts° "[Some]"'accordlng to
“‘Whlte,k"w1ll challenge the valldlty of scores derlved from a
‘81ngle‘essay on: certaln klnds of tOplCS because they feel
that dlfferences 1n scores‘may be related to dlfferences in o
'the amount or quantlty of relevant knowledge the student |
‘wrlter had avallable in formulatlng a response - ;a;n.f‘(TAW:
188 l89)‘b Whlte s p01nt must be conceded and those who-
,would challenge the valldlty of- the scores based on the f

1aforementloned prompt would be correct to do so. It is



fg)fclear that the content

'-'ffnecessar_

rompt “whlle poss1bly valld“

}Jfor assess1ng spec1f1c hlstorlcal knowledge,'ls not

ybvalld for assess_ng‘the ablllty to wrlte well ond‘"

ﬁfﬂa generlc toplc i "Some questlons,“ accordlng to Whlte,;_-¢ﬂ‘d"'

;J'glve an unfalr advantage to students w1th a partlcular klndj;;
-fof knowledge it;f The 1dea1 questlon w111 allow the weak |
;Hstudents to wrlte comfortably enough at thelr level whlle 1th“b

'””challenges the best students tQ Produce thelr best work”h7”'

‘(TAW 111) It 1s essentlal that the wrltlng prompt be

-_conduc1ve to e11c1t1ng "good" wrltlng,?rather than "good"
‘Tknowledge of a spec1f1c toplc The prompt should also'"be

'.“carefully developed Wlth an eye to the stated test dfm'°

l“”,crlter;a, by a commlttee constantly refreshed by new R

'members"‘(Whlte, Hbllstlc 93) R Only when all of these
f‘measures have been taken can a prompt for an essay exam be
fcons1dered content valld
Whlle a good wrltlng prompt is* essentlal it*does'not
g solve the problem of content valldlty 1n relatlon to currentv
'needs for wrltlng assessment Accordlng to" Edward M
;pWhlte
‘*f;Even when careful test commlttees establlsh test
_;‘ncrlterla and spec1f1catlon and offer ‘awell-:
5 developed set of questlons ‘ ;ﬂwe remaln“' |
,‘Vuncertaln that we have deflned the representatlve"
Mbcontent of the materlal we are examlnlng ~And
~when a wrltlng test offers students only: one tOplC_:

‘and one. short perlod of . time for response, .
our uncertalntles are compounded (TAW 187)

Current methods of deflnlng and teachlng wrltlng usually
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'hvexams Certalnly,b

' the bubble tests";‘_'_ .' |

fryou thlnk about 1t 1n approx1mate1y

cf'cknow you can glve 1t the attentlon 1t deser

dwrltlng,’but "the
”wrltlng now seems questlonable" (Whlte,
'7:If we deflne "real" wrltlng as wrltlng that 1s produced on

»demand 1n a short perlod of tlme w1thout anyvtlme forif,;,

'1rev1s1on, then a’ well wrltten prompt w1ll more than llkely”
Tproduce thlS type of wrltlng However, we should be aware

’that preparlng for an 1mpromptu essay exam may force

ystudents to produce what Joan K. Wauters calls‘"the lockstep'p;sﬁ@,

'””,Of formulalc wrltlng the flve paragraph eSSay"'(68) Whlle{t"

'1the flve paragraph essay“does not conform to current

theorles of wrltlng Wthh v1ew wrltlng as a process that

"'beglns w1th an unpredlctable outcome (and an unpredlctablebi
'paragraph count)‘]lt does seem to conform very well to the-”“”
”condltlons 1mposed by a tlmed 1mpromptu essay Elbow and

i'dBelanoff's concern over the message we are sendlng to out’

l(\

‘ students,' Here s a serlous matter Tell us what

ndred words, weg.“

and then you'5d'v'

‘ycan go home whlch 1s v01ced earller 1n Chapter Two,‘can bejf;pjﬂ'
‘rev181ted (‘);d Elbow and Belanoff ask “Is that how we wantjd:y &
students to approach serlous 1ntellectua1 1ssues°"'(5j}lh;5ﬁ

.ThlS questlon 1nd1cates that the pressure to produce a: well‘
“crafted “formulalc essay 1n a short perlod of tlme may

e ,,-__i‘4 Q‘f 0 ‘.






process, requlres a falr and equal commltment by assessment _g;~~'

__yprofess1onals to develop a new means of assessment one thatyﬁgltgf

‘54w1ll'conta1n and support thlS process of exploratlon,f

'fgfdlscovery, and metacognltlve learnlng ertlng portfollos fo ;

“are 1deal for such assessment.,

Accordlng*to Whlte

>f»iThe'great advantage of portfollos for assessment U
wnls ‘that they ‘can- 1nclude numerous examples of"*
”hdfstudent wrltlng, produced over tlme, under a_,.
‘fh’varlety of conditions. [They] can showcase
h.several kinds of: wrltlng and rewrltlng, w1thout
o time constralnts and w1thout test anx1ety _
' Whereas most evaluatlon 1nstruments prov1de a
“snapshot of- student. performance, ~the- portfollo e
" can- give a motion plcture (Ass1gn1ng, L o
. Respondlng, Evaluatlng (ARE) 63) | g

.duThis'ﬁmotionhpiCture, however,vmust change‘accordlng‘to the;ifx
‘needs of. each assessment purpose .;In other words, 81mply
‘because a portfollo contalns a varlety of wrltlng does not

make 1ts contents valld for all wrltlng assessment (‘Tﬁéf;flft
'content of a portfollo 1s s1m11ar to the prompt for‘an essayrdﬂ'
'exam 1n that both must match the partlcular construct belng -

‘f;measured For example,?lf the construct for whlch students

”'7are belng assessed 1s wrltlng 1mprovement thelr portfollos

‘mlght contaln several drafts and the flnal products of one?dfﬁ
or more essays wrltten throughout the semester If studentsd_”f
.are belng assessed for thelr ablllty to wrlte well in a_;ﬂm,
‘Varlety of modes, portfollos may contaln such essays as. a’

»,reflectlve plece, a comparlson/contrast plece,:a summary, a oo
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résééréhvpaper, etc. (It één be assumed that, although
actual dfafts are not in the,portfolio, inclﬁded essayS'afe
the products of fevised WOrk)\ Poftfolios-can be adapted to.
include a myriad Of»topics,‘modes;’&rafts;‘and‘genres,'
depending oﬁ.the:cénstruct being measured for each
vparticular asseSsmeht.’ In any‘caéé? the coﬁtent of a
pqrtfolio has a much bettéf chance of Matching, and thereby
validating,'writing as a fecursive‘and“continuing process
than dbes an imprqmptu, one-shot,,essaysexam.

Contént Vaiidity cénnot,vhowevef,'be establiéhed
without first establishing construét validity;'the two co-
exist. Construct validity is the extent to which an |
- assessment tool:embodiesia theory oferiting; and in order
for an asseésmgnt to be Valid,vthe content of the‘assessment
must alsobsuppdrt this theoryT "What we are experiencing,"
acCording to Camp:

is a mismatch between the complexities of thé

conceptual framework for writing that we find in
.~ current research and practice and the simpler

construct implied by traditional approaches to

writing assessment, including the writing sample.
(52) | . o

In other words, while‘oufldefihitions of writihg have
changed to involve a level of thinking that includes the
recursive process of wriﬁing énd re-writing, our means for
assesément have not; thereforé, current means Qf asseésment,

such as the impromptu essay exam, do not necessarily
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vaalldate or match the construct (wrltlng) we are purportlng'

» to measure In order for an assessment to be valld

:ff_"research [must conflrm] s the llnk between the

.::construct (wrltlng ablllty) and the test”'(Whlte TAW 188)
:‘aIf there is’ no. such llnk (as Camp suggests 1s often the_v.i"‘

‘1fcase) then the assessment lS not valld : As wrltlng

~'profess1onals,‘we must workftOgether 1n developlng methods‘

,Qof assessment whlch do match the theor «hat wrltlng 1s a

fthoughtful evolv1ng process, one»wh;chz7equ1resut1mejfor'v
.jarev1s1on h;h“" | N el )
| Because deflnlng good” or v“badﬁ wrltlng rs 1n 1tself a’m'
'subjectlve notlon, measurlng wrltlng ablllty w1ll never be
':an exact sc1enceb The closest we can come ‘to an honest
bvalld assessment 1s to choose a tool that matches,‘or

.yvalldates, current theorles of wrltlng, and current methods

'of teachlng wrltlng ' “Thus,"accordlng to Whlte, to measure'

__student competence or achlevement 1n compos1tlon requlres a‘

‘hworkable“deflnltlon-of good? wrltlng and a theory of how

acompetence 1n wrltlng develops (TAW 189) Whlte contlnuesﬁ"

’H“Every teacher and wrlter knows, and wrltlng process

vuresearch is- contlnulng to conflrm, that rev1s1on is an

-essentlal part of wrltlng Every tlme we glve an 1mportant'

"(,grade for flrst draft wrltlng, we deny 1n practlce what we

1say about rev151on (TAW 189) Whlte,:a leadlng authorlty‘d”
‘%1n both the teachlng of wrltlng and wrltlng assessment is
fsafflrmlng and helplng to create a workable deflnltlon of
“erltlng by statlng that competencelln wrltlng usually comes'
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about‘through a lot of practice, by way of;reVision.
Therefore, it seems Viable that-the‘revisiOn process should
be-a part of any-valid'assessment which claims to be
'measuring writing competence. Roberta Camp affirms this
claim with the follow1ng concern,b“[We] once regarded a
pliece of wrltlng in a 81ngle mode or ‘for a s1ngle purpose to
be a sufficient sample,'we now see it as insufficient to
represent the varlety of modes and purposes for wrltlng
. (Camp 51-52) . Portfollos, Wthh celebrate revision and
include”more than one‘writing sample, are a method”of
assessment that alleviate‘Camp's concern about variety and
~satisfy Whitels desire for revisioﬁi" | |

An added benefit'toﬁusinghaﬁmethoduof'assessment which
involves many‘drafts of writing,was'well7as a'variety of
modes, is that assessment can grow out of classroom
ass1gnments, thus creatlng a link between ass1gnmentiand
assessment ThlS link helps create a better overall 1dea of
a student's wrltlng ablllty. Whlle‘Kearn argues that Pno'
one has yet:identified or explainedehat‘quantity and
variety of writing 'willi prouide a valld plcture" (Slliof av“
student's writing ability,iit Seems clear ‘that we will come
'icloser‘tovthat "picture"'byﬁlooklng at more‘than»one sample
of>writing,-writing which-has been'produced o§ér1a period’of
tlme through a number of rev1s1ons As Elbow and Belanoff
state:'"We .cannot get a trustworthy plcture of a student'
writing;prof1c1ency unless'we look at several,samples |
produced_on severalfdaysyin several modes‘or genreS" (5). A
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~ "trustworthy," or honest picture of a student's writing

”‘"‘»belbn.g able |
: ,-complle a h



".~p051t1ve repercuss1ons whlch work to unlfy 1ssues of

CHAPTER'. 4‘

CONSEQUENTIAL VALIDITY Detour to Success

“5“Consequent1al” valldlty is probably the most 1mportant

type of valldlty an assessment can offer because of the

"teachlng, learnlng,‘lnstltutlonal goals, and student

'1nd1v1dua11ty" (Belanoff and chkson xx111) | Portfollo
'assessment embodles thlS unlflcatlon HJ"Portfollos enablej‘
tassessment but they also reach out beyond assessment andﬁf I
’engender [change] ﬁf;‘ (Belanoff and chkson xx11r)._
. ThlS opportunlty for effectlng change makes portfolloisf
'assessment unlquely s1tuated among other methods for |
asse881ng wrltlng e ‘ |
Portfollo assessment se851ons‘are‘partlcularly.valuableu

: for teachers because they offer teachers the opportunlty tOﬂ‘f

“‘ﬁ‘work together collaboratlvely Whlle compos1tlon,

g 1nstructors everywhere are enthu51ast1cally promotlng
:collaboratlon for thelr students,vcollaboratlon does not :
’seem to have caught on as abmeansvfor developlng 1nteractlonv
vamong these same 1nstructors Very often, 1nstructors 1n

 the same school have llttle or not ldea what 1s 901ng on 1n

/bclassrooms other tvan thelrfown j“In order to keep from

grow1ng 1ncrea81ngly 1solateh and stagnant and-ln orderrto"'

”keep what Stephen M North callsi"The Great Debate" allve,'

"sfwe need to search contlnually for new ways to develop

communlty among 1nstructors, communltles that w1ll encouragev
growth and understandlng through conversatlon, negotlatlon

Idfi:djbﬁ =



”ﬂéxassessment of portfollos-:

‘gx;of these portfollos In order to

'f,and collaboratlon “One such "new way'

Whlle coll boratlve assessment 15ffﬁ:'

S

“5sort ofﬁ mlnl v1ew 1nto one anotheri thods of teachlng

‘”%:vIn portfollo assessment sess1ons, faculty gather
-Hftogether to read assess, and dlscuss portfollos from one o

‘manother s compos1tlon classrooms It 1s not enough

J?however, to s1mply pass1vely dlscuss and accept the contentsﬁs5h#

v lldate the consequences 3

foof portfollo assessment for teachers, they must become"'tf i

Vsdactlve part1c1pants 1n these sess1ons, they must questlon %7""

e one another s teachlng methods and motlves Accordlng to

"iiq_Anne Gere,‘ Partlclpants 1n collaboratlve groups learn when Qf,-”

v_they challenge one: another w1th questlons,'when they use theg?h

”'ﬂev1dence and 1nformatlon avallable to them, when they

' indevelop relatlonshlps among 1ssues,,when they evaluate thelrffhjd

1own thlnklng (69) Thls klnd of challenge 1s met 1n

fgportfollo assessment sess1ons where 1nstructors are glven

\75jthe opportunlty to dlscover and dlscuss thelr colleagues“

Uj,classroom pedagogles Peter Caccaverl cons1ders the o

e prospectlve v"gue of one of these sess1ons,,“Teachers SR

'y;questlon the crlterla,‘even values of other teachers,fandfﬁ_ff;“"

Vf?have thelrquuv“tloned 1n turn Teachers learn,» rather -

-tthan just‘teach and they get a sense of communlty Wthh 1s _‘,f

',reassurlng as well as unsettllng (50) Caccaverl s and

",‘Gere = theorles on collaboratlon and communlty comblne to

| 'i;s" the 5cOi~1~‘a‘bO‘rég{Ve G



' jlnto one

nﬂf{teachlng a851stants, Schultz worked w1th experlenced full—

”ﬁvallda‘e;the consequences of portfollo”assessment for:?i:f“d'

"ilnstructors “7%not only develop communlty through

'Hvynegotlatlon and conversatlon,‘but_they also galn 1ns1ght

:ynother s classroom pedagog'es v The follow1ng

q‘study exempllfles these co»sequences forllnstructors at a
V;flarge‘”

-qpanleussel-K.;wg

[gDurst worked toget,er,ln or_er,to study the effects of

,portfollo_assessment on teache‘sband admlnlstrators ,fThe1rf~”"""

three pllot groups Roemer worked w1th

'ftlme teachers, and Durst worked w1t 'part tlme teachers

:fEach pllot study lasted one quarter,ﬁand each group was

'encouraged~to’ 1nd 1ts own way" in: thelr respectlve

ssessment sess1ons

Roemer's pllot group of teachlng a551stants apprec1ated

-althe opportunlty to dlscuss 1ssues andfass1gnments w1th each
7“kother They concluded that they would strongly endorse the

,'System because portfollo”assessment "ECreated] a sense of{l’v

Jf1commun1ty among portfollo group members" and 1t
'g*"[encouraged] 1nteractlon among teachers and more
?dlscus51ons regardlng students' texts w (460) These

’1,sess1ons helped those 1nvolved by developlng a communlty

R _where beglnnlng teachers had "someone elsev§~; to helpl

F?bshoulder the burden" of thelr flrst year teachlng, and byn**

g‘offerlng 1ns1ght‘1nto one another s teachlng practlces




‘SchultZ's pllot’group.included eight experienced
}teachers_who, fromithe beginning;'ﬁseriously interrogated
.portfolio assessment"-(4§l) Accountablllty was -a major
concern for the majorlty of these teachers [T]eachers
:sald that they were worried that thelr standards, standards‘
they had used for years, might be dlfferent from those of
their colleagues; ; . . they also.worried that there could
be pressure to adjust their standardsfi (461)f'This concerln
springs from the fact that portfolio assessments,'unlike
impromptu essay exams, are based on classroom\work. |
Teachers, therefore, are asked totpublicly examine and
discuss with colleagues an aspect of thelr teachlng which
had previously been relatively priyate.: The participants . of
this pilot found that theirbfears were unfounded as is-
displayed in the following sample:comments: "It was good in
that-I saw what [my colleagues' ] students were doing ‘li
felt less isolated . l'.",and, "I like the portfollo system
I know there are a myriad of detalls to work‘out,‘but it
feels rightr‘ It feels right to-talk-to each other about
what,we do" (462). Schultz.reiterates these comments in her
summing up of the participants overall:assessment of
portfollos [The] teachers whoICOmpleted the project [two:
dropped out for personal reasons] . l . were enthusiastic
‘about it.  In partlcular they reported that they enjoyed the
vcolleglallty and the support e (462) The teachers
_lnvolved 1n this study were at flrst concerned that thelr
classroom pedagogies would be challenged 1n ways that they
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http:colleagues.an

'g::the flrst day of meetlng . Stepplng St_nes par b

“fjwould flnd uncomfortable‘ Instead they%dlscovered that
’rsharlng and dlscuss1ng thelr classroom practlces w1th
fcolleagues could be a rewardlng as . well as helpful »t

sn‘experlence 2 M k‘ ‘ | | | o

Whlle not as- far along 1n the process as Shultz s
ngoup;'Stepplng Stones part1c1pants Stlll enjoyed the:"ﬁlv‘wv
”beneflts of thlS communal experlence Teachers from acrossf4

: the dlStrlCt 'many of whom had never met before,.spent hoursf_
'dlscuss1ng and sharlng thelr v1ewp01nts on wrltlng,‘wrftlng.
"assessment and dlstrlct pollc1es v An aura of enthu31asm e

’gwas perva81ve throughout each sess1ons as part1c1pants i
{agreed dlsagreed .argued collaborated compromlsed and‘

'-found eventual consensus on 1ssues of wrltlng The merglng

1of VOlceS brought a klnd of solldarlty to. thlS small group o

"of teachers and dlstrlct off1c1als Wthh had not ex1sted on S

clpants all

7agreed that thls unexpected communal beneflt wasvone worth u
7shar1ng and promotlng through future meetlngs

'f Communltles founded on portfollo assessments

.substantlate that the quallty of dlscuss1ons and the general_aJT‘

v<“br1nglng together of 1nterested profess1onals quallfy thlS .

ptype of assessment as belng consequentlally valld Theset;
..‘communltles 1nvolve a dlalectlc Wthh encourages f~f |
dlsagreements and dlscus31on over one another S pedagoglcal}”*”
{fpractlces : Because teachers are gradlng each other s ‘
'-students' work and not an 1mpersonal test gradlng can haveu”‘

:"palnful moments"'(Belanoff and Elbow 21) Some teachers,




'Elbow'and'Belanoffvobserye, are "pleased to dlscover the
strlklng dlsparlty of standards that sometlmes emerges

| [Others] are;dlsturbed'to feel,moylng sand under~the‘
foundatlonj—aS'though everything is'arbitrary andkanarchlc"r:
(ZO)l ,ﬁowever; as palnful as it may be, this type of
:dlsparlty,.and the questlonlng of standards that is lrkely
to come about because of thlS dlsparlty, is necessary for -
.communal~growth.' KennethiBruffee, one of the early
proponents of collaboratlve methods, belleves that w1thout
these types of challenges a communlty will become."stale"
[and] unproductlve" (648) . Much of the excitement generatedv
durlng Stepplng Stones meetlngs came about because teachers,_
frustrated w1th. stale assessments such as the California- |
Test of Basic Skllls (CTBS) began to_feel as if they-weret
.breathlng llfe into an otherwise Stagnant‘ unproductive
system The 1dea of a wrltlng assessment ‘based on actual
wrltlng developed through a process motlvated the Stepplng
Stones group to flnd ways to work together towards this
common_goal. By fac1ng these challenges and worklng toward
:consensusg teachers-lnvolved across the’ country in portfollo
assessment ‘are engenderlng positive'changes in theirg
:, communltles ‘ - |

The last of the three pllot studles, Wthh 1ncluded

Durst - and three very busy part tlme comp081tlon 1nstructors,
'also found. portfollo assessment to be consequentlally valld‘
The part1c1pants of thls study, whlle hav1ng to flnds ways B

to overcome time constralnts( draw the follow1ng conclus1on:
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‘“?l_colleagues

,jssrooms, were able to gllmpse a llwtgjj_“

uthese busy teachers the opportunlty to belong to, and

'brbeneflt from,-the klnd of communlty that grows through

f:shared experlence and portfollo assessment

;pedagoglcal goals Thls.gllmpse allowed even'h,ﬁﬂff'

Roemer, Schultz and Durst draw the follow1ng conclu81on¥}"

‘Qg[from thelr study

[Portfollo assessment] is a system that glves

:ipower to teacherslzwﬁfl [Teachers] come togetheriff

~and ‘hash things .out. . . . We have learned that
) jhportfollo assessment is a system that’ depends on
7;qatrust on: flex1b111ty, and on a w1lllngness to

fddecentrallze, but then,*'oidoes a. lot of the best

yfteachlng _(468) ' : : e

Tg Decentrallzatlon, trust and flex1blllty, are pos1t1ve

Qﬁconsequences for teachers who work together 1n communltles j?F"

’w;founded on portfollo assessment se881ons

Along w1th valldatlng communal growth: portfollo

“affassessment offers the opportun _ynforltea_h rs to brlng ‘

7.t:teachers and teachlng ba‘n

‘"Many

accordlng to Edward

',fwrltlng testsfq

fﬂcurrently are]\ o

’~‘1mposed from outs1de the classroom .f;g;rand scored 1n more-.%

fgor less mysterlous ways" (TAW-l)v g ThlS 1s a problem

tnaaccordlng to Whlte, because "[we] cannot separatelteachlngfgf



'from'; . measurement" and»Stiil,eall thefmeasureﬁeﬁtsvalid
(TAW 189) . 'Porthlios are:developed Within the clasSroom;
'theyivaiidate,teéching and assessment as.being‘bart of’e
continuum, not a separate and alien ehtity,"endv because
portfolies are developed iﬁ the elassroom, students also
become an integrai part of,the,teaching,»assessment’
continuum. | | -

Cne of the‘most important and exciting consequences of
portfolio assessment‘is‘thetiit brings students into the
asSessment leop: 4By7shifting responsibility to our
students, we ask them to be more than mere recipients of
someone else's paper and-pencil tests. They must be active,
thqughtful‘participants in the analysis of theif own
learning” (Murphy‘and Smith 58). This participetioﬁ begins
in the classroom where the contents of‘writingiportfelios
are developed by students ‘throughout the semester.

"Students know," according to Peter Elbow,

that their portfolios of finished pieces will have

a better chance of passing or getting a higher

evaluation if they have made use of all elements

of a rich writing process. Thus, portfolio

grading helps the learning climate because it

reinforces continuing effort and improvement .
(Introduction xv

This continuing effort through discussion, revision, editing
and choice, makes portfolio assessment aﬁ integrated

internal part of e studehﬁ's’writing program rather than an
external enﬁity beyond a stﬁdent's control. Assessment then

becomes "but one function of a student's writing, reducing
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Vthe 1mportance, power and s1gn1flcance of the testlng momentf7'

b‘as a- legltlmate reason to wrlte"ii Beyond 329)

;Students may begln to see asses ment as'an ally, an

' ‘opportunlty for growth rather;than’a’flnal 1rrevers1ble,.

mi"unrev1sable"‘external ]udgment‘;;"portfol AfaSsessment_
ieaccordlng tO'ElbOW, takes the stance of an 1nv1tatlon WCanf°”
“1Y0u show us your best work so we can see what y0u know and»~

: what you can do—-not just what you do not know and cannot

'-vdo°", (Introductlon xv1)
ThlS 1nv1tatlon makes portfollo assessment»f;‘

iconsequentlally valld for students 1n that assessment :

‘ﬂ’becomes'"not just an endlng, a flnal exam so to speak ;fIt‘”

‘T;[becomes].a beglnnlng“u_(Murphy and Smlth 58) o Students,f

"“through portfollo assessment begln to challenge themselves

~_create a communlty of wrlters

as wrlters- They begln to examlne thelr ownf rltlng

vvsprocesses and search for ways to. 1mprove In. the course of _

fthls search they begln to communlcatefwith others who can | S

";support and help them,:and through thls, students begln to'}

Portfollo assessment encourages students to become FER

"pdactlve members of a communlty of wrlters who are worklng

ﬂfftogether to better themselves ertlng has tradltlonally

‘*Qbeen thought of as an 1solated occupatlon, one that 1nvolvesf~b

”lonly the word processor 'and the wrlter The development of'j“ﬂ33

dan assessment that 1nv1tes 1nteractlon among wrlters sends o
‘:"[the] message to students . that thlnklng and wr1t1ng_~3
L

‘]are enhanced by conversatlon w1th peers and teachers




'fscomes respons1b111tij

(Elbow and Belanoff 15) s;Students learf‘ho,lnteract w1th

_"others in order to rev1se thelr work thoughtfully and

VYFhonestly f Conversatlon, negotla:;onﬁ and ;nteractlon are JPV‘&»

developlng communlty,"and a

}mportfollo assessmentrempowers 1ts members by affordlng the

‘fiopportunlty' SN

Daiker et al, in describing a portfolio writer's choice

h":say that

» *erters choose l)'whlch'of thelr pleces to submlt IR
al choice" Wthh sometlmes means dec1d1ng betweenfa
“plece ‘on hand and comp051ng ‘a new one; 2 ) how
extens1vely, if. at all they will: rev1se each L
piece; and 3) when and where they w1ll do thelr
5fwr1t1ng and rev181ng (2) B ' 2

a‘dCh01ce prov1des students 1nvolved 1n portfollo assessment
“§w1th feellngs of control and ownershlp The power students“;:‘

'ffeel when glven control of the1r portfollos 1s akln to the ;fuﬁd:'”

»‘power Schultz, Durst and Ro

decentral 21ng" (468) Portvollo_assessment empowers

fland depend on themselvesﬂand each other Wlth thlS power

he respon51b111ty to make good

55ﬁch01ces In order to make good ch01ces (and to have wr1t1ng

dworth ch0081ng'} students must begln to examlne closely both




'.gcontents,

kbwlmportant consequences fOr students‘ ] ,rent»ln”the

to use crltlcal :hlnklngfﬁ}ff

‘*,~assessment 1s the need for students

b}ﬁskllls in: order_to examlne good ch01ces about the1r¢5

-wrltlng Accordlng to Mllls Courts and Amlran "“To the

lextent that students are asked to select and justlfy thelr. ,V{":

jthe flrst most obv1ous advantage of portfol os 1sdhf_c,7

“lthat they requlre a "d01ng"'of learnlng that demands [an]

flntellectual self con 1ousness ThlS "d01ng"po‘

u”learnlng goes beyond sﬂmply maklng cho,ces for 1nclus1on 1n

‘Va wrltlng portfollo, thls;"d01ng" of learnlng requlres:,ff:l‘ubﬁn

antellectual self cons01ousness-— metacognltlon--about one s }lilf
;;pmethod of learnlng,,and about one s process of wrltl“ S
'liWhen students' wrltlng processes are unvelled and they
pﬂ;begln to make metacognltlve connectlons betWeen these:fad
'?ﬁprocesses and thelr processes of learnlng,?then thelr if?lsﬁ*°ﬁ”"

353wr1t1ng becomes a vehlcle for dlscovery rather than a

v'fadlsturblng road block on the way to thelr degrees Accordlng;pf-”'”

'rto Edward M Whlte

”f*_Process evaluatlon argues for complex judgments ofT Lo
”.competence based on more- than the correctness of o
L”fprocess The process ‘model" sees wrltlng as a
f,serles of ?Vi overlapplng act1v1t1es, all of

H'fdproblem solv1ng 1nventlon and prewrltlng, L
" drafting, reflnlng and rethlnklng, connectlng,cgff,F
'fﬂ}rev1s1ng, and "=y‘;_ ' editing,jfThea'“: e
' metacognitive activities associated with some. . -
definitions of ritic: thinking are an. 1nherentfuﬂut
7,part of the. wr -ing proceSs,fwhlch requlres that;@]if
?wrlters assess thelr ‘work . 1n'order to rev1se o
(Assess1ng 111) n :




’f“jrev181ons

. Students w1llf_'

;:;usually want to 1nclude'the1r best wrltlng 1n thelr flnal

f'portfollos, and "best"’wrltlng often 1mplles one or more

’WIn some 1nstances, portfollos may actually

- contaln drafts of work so that the assessor can measure

'fprogress

'htthe crltlcal thlnklng that Whlte descrlbes 1n order toatv
;':produce and assemble thelr portfollos Students take thlsf:
hyact of crltlcal thlnklng one step further when they are
lyrequlred to 1nclude 1n thelr portfollos one or more
freflectlve pleces | |
The reflectlve essay canilnclude reflectlons onva.pfﬁsf”w
h'myrlad of toplcs For example, reflectlve essays may
‘;requlre that students descrlbe and dlscuss thelr reasons for
lalncluded ertlng ch01ces,‘the1r wrltlng.processes, thelrf”.

Qlfgrowth (or stagnatlon) as wrlters,vand/or thelr experlence,;

Qppassembllng the portfollo Whatever 1ts contents,,theffflfax“

&deone and what they can do.

'”5ff3a,areness of "what they havg*done andh

”jIn any case, students must 1nvolve themselves 1n ,-“”

freflectlve essay requlres that students examlne some part ofdf""

'f7the1r“wr1t1ng experlence . "Students who learn to reflect on‘f"

uthelr wrltlng .ﬁ;' engage 1n a form of assessment that has B

’ﬂ,lgreatest potentlal effect on_thelr learnlng because 1t

tjaddresses dlrectly thelruown'awareness of what they have

wf{step toward self assessment

_i The reflectlve plece usually 1nv1tes wrlters to :
‘evaluate thelr own. work L rand thlS 1mplles thep,”

;Students% Q;t'

. éy.fcan'f. do" !-:,ls.' a



value of self-assessment. . . . We need to remind
ourselves again that we assess students today so
that they can assess themselves tomorrow. (Daiker
et al. 2) ' : ‘

The ability to assess oneself is abskiil which has‘
1mp11catlons that reach far beyond the wrltlng classroom
Self assessment 1mp11es an ability to thlnk crltlcally about
one's own work. Thls type of crltlcal self assessment |
requires that students ‘think about how they think. "Most of
the best research on cognltlve development " accordlngfto
Mllls—Courts;and Amlran, "suggests that it is extremely
important to createisituation in which‘students must think
about their own thinking" (103) | Portfolio assessment
creates exactly this opportunlty for growth

»Cognltlve development is further enhanced when,
students learn to integrate’ their learning
experiences into ‘a: focused whole . . . . {They
learn to] reflect upon théir own thinking--not

"~ just as coIlege”students but as lifetime learners,
as c1tlzens of the world (Mills-Court and Amiran
PPP 104) - ‘ '

When students haVe'learnedftO'becomevmetacognitively aWaré
of how theyclearn, then they have acqulred skllls Wthh
~.enable them to become 11felong learners——the ultlmate goal

of any wrltlng program, 1ndeed of any educatlonal program

"yThese types of llfelong 1earn1ng SklllS can be added to the

*11st of pos1t1ve consequences whlch can come about through
portfollo assessment

- At the beglnnlng of the prev1ous chapter, 1 deScribefa -



-valld assessment as one that is” sound well grounded 1n
theory, and produc1ng the des1red results Portfollo
fassessment can flll all of these requlrements and then gO’*“‘

‘hibeyond to 1nclude p031t1ve consequences ‘for teachers and fhjgf{

‘_students, Consequences that have the ablllty to produce’“

u,;"llfelong learners There is llttle'dlsagreement that

h.portfollorassesSment when prope ly adm 1strated and

'Hcarrled out 1is walid and almost any wayfone loOks at 1tﬁ*ﬂ.ﬁ“'

;1f valldlty was the only measure needed for determlnlng thes

best method of assessment portfollos would be chosen each

"tlme It 1s for thlS reason that Peter Elbow make

"fmethod 1s unfalr (ertlnl f‘f“ However,‘Elbow 1s wrong

' for portfolio assessment.




.RELIABILITY _Thd ong and Wlndlng Road

Whlletthoseyln 'he% h;:ilon readlly accept

‘ds_fdlrecthmeasures of wrltlng such as essay tests and portfollojﬂdff

,:evaluatlons as more valld ways or assess1ng and measurlng

‘”iiwrltlng than 1nd1rect measures such as multlple ch01ce e

' ftests, there 1s stlll some dlsagreement about Wthh dlrect

~ﬂto any measurement

'”requlrements for a good assessment e Rellablllty,



'”iftechnlcal term to descrlbeffalrnessm_

'h~fcons1stent

';f?sls a major concern for text based wrltlng research but

.lbe able to depend,on 1t belng falr and reasonable

v}"[Rellablllty] accordlng to Whlte,‘"ls 1n a sense a

s1mple con81stency

“t must have some means f scorlng tha

7A varlety of assessors'who are judglngbth

‘ffmaterlal should have a hlgh degree of agreement or

jfcons1stency ’nfscorlng Wlthout con81stency 1n scorlng,'

lassessment 1s not rellable O "Rellablllty, observes Whlte

T;all research 1ndeed all measurement of any sort [Aneeds to

‘g cons1der and demonstrate rellablllty 1f results are to be

'fij“) Elbow, however,'ls at the same tlme, concerned w1th_

rfconv1n01ng (TAW 180) Conv1nc1ngvdcons1stent results

:Qconflrm the valldlty of an- assessment for both teachers and'ﬁff

};students > Whlle 1t seems clear that portfol:o{assessment 1sﬂ]f

va valld tool for measurlng wr1t1ng ablllty;hcanfthe valldltyi:h'\f

';of thlS tool stand up to questlons of rellabllrty°

Peter Elbow, as we know,‘ls 1mpressed w1th the

3:,"1mproved valldlty" of por;fo,“os’because, for one reason,

’they "glve a better plcture of students' wrltlng abllltleS;

[than do] most wr1t1ng assessments (Introductlonﬂ'

‘1ssues of rellablllty that'thls’type of assessment:

f*fWhen a portfollo 1ncreases Valldlty by g1v1ng uséa‘“*”“
~better picture of wi ‘ ,trylng to measure:?’

. (the.student's actual . it te wb

- very act to- ‘muddy rellablllty—wto dlmlnlsh the i -
.llkellhood of agreement among readers or- graders,lumgn




v",fIn other words,_Elbow belleves that because of thelr

. That is) 1f we 'are only looklng at 81ngle pleces e
~ofwriting by students——all wr1tten under the samefﬁ
_conditions, all in’ ‘exactly the same genre, all | =
'vfanswerlng the- same questlon-—we are. much more; 2
, ﬂ*llkely to- agree w1th each other in. our ranklng
*;ffthan if” we are looklng at pleces by each student
d'gall of them dlfferent kinds of wrltlng wrltten L
vf-under dlfferent condltlons ~When all- wrltlng is
~ralike it ‘is’ ea81er ‘to agree about 1t
(Introductlon x11)}w_v, o L

7f"sameness "they are much more llkely to obtaln con81stent'ﬂV

'tlrellable, readlngs of essay exams than can portfollos

m’rWhlle Elbow does a good jOb of 1dent1fy1ng one of the

_lproblems among readers of portfollos who have to rellably_

\fassessb"dlfferent klnds of wrltlng wrltten under dlfferent

5‘_condltlons,' he hlmself does not v1ew thlS as. a. problem

“tElbow belleves that dlsagreement among readers is an asset
‘,ybecause, ‘he" clalms, "1f assessment 1s to bear any bellevablef
.relatlonshlp to- the actual world of readers and responders;:
b;[people whof'cons1stently dlsagree 1n thelr 1nterpretatlonsly~‘
'éor evaluatlons of texts .t;il, then rellablllty should be
dunder straln"i(Introductlon x111) Elbow contlnues hlS
lijargument by statlng that L » i

[g]lven the ten81on between valldlty and
,'rellablllty——the trade-off between gettlng good
ugplctures of what we are trying to test and good
‘ agreement among' 1nterpreters of those" plctures¥—1t
."makes most sense to put our”chlps on validity and "
»;,allow rellablllty to suffer “‘(Introductlon x111)‘

Elbow s w1lllngness to "trade off" and to gamble on valldlty
whlle leav1ng rellablllty by the ways1de seems odd 1n llght ey
of hls strong bellef 1n the 1mportance of students :Eorﬁf“
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stﬁdents‘to»befesseSéediiﬁ;efWaY‘ﬁhé£‘is-ee free”from
prejudice and‘sﬁbjeefiQity;aeeis‘humanly pOSSlble, we shoﬁld“»
atteﬁbtito establish:e‘methed’ef'assessment that is as fair
asipossible,‘aﬁd,‘aesertS:White,v"if we are{not,interested:
in féirﬁess[ We,heﬁeiho business_giviné testslefzueing.test
resuiﬁsﬂ (Holistieléj),”'WHite geeeth to rebuﬁ‘ElboW in the
foliowing passage;,"fElbow].makes the grave efror of
asserting thatireliabilityyof measurement is‘not oniy
unimportant, but actﬁally:in eoﬁflict:With ?alidity"‘(ReView
538) . White,continues by saying that Elbowfs,separation‘of
validity‘and reliability is a "false~dichetemyﬂ because
" [reliability] means‘ccnsisteney and’feirﬁess, and no
v_measure L een be more vaiidithan it is'reliable" (Review
538)7 Cherry and‘Meyervreiterate'White'SASentimeﬁts;
Reliability and validity are two of the most basic
concepts in measurement theory . . . In order for
a test to be a valid measure of a trait such as
‘writing ability, it must be both reliable and
valid: it must yield consistent results, and it
must actually measure writing. A test cannot be
valid unless lt is reliable. (110) '
In light of measurement.theory, Elbow's bellef that
reliability is. uniﬁpoitent theoretlcally, negates his
belief in the 1ncreased validlty of portfolios B
While Elbow's notion to "throw away" reliablllty'in
favor of validity is unrealistic, his concern that
.reliability-may compromise-validity'is not. Elbow is
correct in stating that "the tension betweeh validity and
reliabilitY"bmekes'neceeeafy‘some form of "trade-off"

(Introduction_xiii), There is always some form of trade-off -
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when assessment leaVes‘the,personal'enclosurelof‘the“
'classroom-and'becomes the SOle'property‘of measurement "
theory. | | o o

When-assessment‘takes'place;in‘the classroom, itvis
done by.teachers whoihaue personalhknoWledge of.their‘
}students and thelr students' writlng abilities .»Teachers‘
should be capable of asse881ng the con51stency of thelr
.students' work by looklng at such thlngs as 1mprovement and
‘level of effort : Therefore, it is not,lmportant that‘-
vstudents' portfolios'are,simllar:to one‘another, nor that
they are'evaluated in exactly the‘same'Way, ‘Ideally, the_
teacher's personal knowledge_of“the’indlvidual student and
professional judgment concerningdthe student's work can be
‘ the ba81s for determlnlng rellablllty It'ls‘this type of
assessment that comes closest to what Elbow calls the |
"actual world of readers and responders" (Introduotlon
x111), However, the farther away. we get from the classroom,
the 1nd1v1dual student 'the farther we get from the 1deal
And large scale assessment is about as far from the 1deal as
one can get. The "actual world of readers and responders"
_becomes an,artlflc;al world of‘assessors who must come‘tO‘
some kind of conSensuslbased'on‘common-criteria in order to
produce results that are both rellable and valld

In order to malntaln as hlgh a level of rellablllty and
‘ valldlty as 1s p0851ble 1n large scale assessment there must
be some kind of trade4off-~and‘thls trade-off usually comes

in the shape of uniformitybof'aSSessment standards, both in

65



criteria and contents.b It is,this‘uniformitv that'Elbowfh'l
fears Will destroy the aspects of validity ("different kinds’th
of writing produced under different conditions") that we »;‘é'

_ value in portfolio assessment While some aspects of .
validity are decreased with uniformity of standards,'
»validity‘ls not abolished and'portfolios, even Wlth thlsb
‘decrease; still remain the most valid tool for assess1ng
writing

While Elbow s des1re to abolish reliability is
m1s1nformed his belief in the value of portfolio assessment‘
vis_not.: It seems safe to assume that 1n order not to lose
_this‘exciting new form of assessment, it would be to our-r
adVantage to search for‘wavs to‘increase-the reliability of
portfolios as an assesshent'tool. _According to‘White, “We
do not have throw away fairness:[reliability]'to beihOnest
‘in our‘measurement"‘(ReView 538) : One way to maintain
validity and reliability—-honesty and fairness—-when
portfolios are used as a way to assess. mass quantities of‘
writing in a forum where readers have no personal knowledge
of the writers is to read and assess portfolios
‘holistically.

Withvthe move from machine—scorable indirect measures
of writing such as‘multiple‘choice tests to more direct
measures of writing such as essay tests, came‘the need to
‘discover a different way of assessing writing. Holistic
scoring was developed in order to fill this need. jAccording

to White:
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_;,The hollstlc approach argues agalnst reductlonlsmﬂ]“,
‘fﬁ*and denles that the whole is: only the .sum. of its . .
. parts ,,.f; It is the most obvious ‘example 1n thev;,~,
" field of Engllsh of the. attempt to evoke and <

'j'evaluate wholes rather that parts, 1nd1v1dual

"vthought rather than mere soc1allzed conventlon‘

(TAW 18- 19) PRI : T

:Whlle hollstlcally scored essay exams are an 1mprovement,

: ‘over multlple ch01ce exams 1n that all of the "parts“ of a

‘”'1student's wrltlng are dlsplayed at once 1n a s1ngle’"whole"§ht"

9*,produced under eXtremel.

‘fessay (for example, sentence structure, organlzatlon,j'

-theSlS'_develOPment) they are Stlll reductlve in that theyy,i1""

1h‘assess only one sample of a student's wrltlng Wthh has been;@}ff'

;art1f1c1al 01rcumstances ertlng

| ablllty,»then, has been reduced to one shot one sample,jandﬁb

. one. mode Hollstlcally scored portfollos offer more 'The"-ﬁ;:

"‘"parts" of a portfollo cons1st of all of the "parts" of anulfgb -

‘ @;essay~exam, except these parts are repeated over'and overjf' .

~ oin a varlety of essays Wthh have been produced over a

‘-f“uadvantage of hlgh 1nterrater,;

bfperlod of tlme 1n more natural settlngs ertlng ablllty,iaf“"

E then, has been expanded to a process, a process Wthh canﬁj_i’7

- be used to construct'many dlfferent types of essay\\

h;"lnd1v1dual thoughts" that Whlte halls as one of the

t‘:beneflts of hOllStl>?ﬁlCZfi$JW‘ ‘acce881ble'x

,fthrough hollstlcally scored~portfollos

D'Whlle the opportunltybtolassess "wholes" rather than

v"parts“fls an obv1ous advantage of hollstlc“scorlng,‘lt 1sf"5

vjnot the only advantage« ;}fﬂ,' }scor ng has also the

,fact accordlngfto Brlan Huot




'h’as a prlmary practlce solely on the strength of 1ts

”plnterrater rellablllty coefflplent"b(Rellablllty 204),};~5“7”h

;;1nterrater rellablllt- t at has worked so well for the

J'hay exams can be adapted to the

fhollstlc scorlng of

‘?scorlng of’p?rtfollos,_a practlce Wthh can help establlsh S

’7f;:re11ab111ty 1n portfollo assessment Whlte relterates thlsh;ﬁv

‘“:1conclu81on by pos1ng7f

Je.follow1ng questlon and answer

vff{How can we approach rellablllty in our assessment
. of. portfollos?w~* e s.answer is. to ‘adapt the :
wj;fmeasures that ‘hs ve le ‘to. igh rellabllltles for,*“
. essay. est. s ,_Vg develop a colleglal e
lelscourse communlty for assessment use a scorlngf”"
~”Tgu1de to describe the’ measurement crlterla, and X
'jagree on’ sample portfollos at dlfferent score '
“llevels: to 1llustratevthe scorlng gulde
(Portfollos 36)- il : :

Qiscored essay sess1ons for decades, and these same measure

butr

onathe readers,

asrather'developed by’the readers):

'ﬂThe procedures used forcr““f'"

hiuﬁratlng texts hol cally can,» accordlng to Cherry and ::fjﬁ“




Efn errater rbilablllty" (120)

-fan 1ncontrovert1ble emplrlcal fact .
-&‘@n1Cur;ous;y,.another fact that often‘ls 1gno edﬁi
"”»sSIighted‘l

;tralnlng must flrst begln by dlscus51ngfthls purpose R Once

frﬁrfaccordlng to'Cherry and Meyer,‘, aters reV‘eW;vnd‘JUdge ay

"'ffﬂnumber of sample texts, dlscuss the crlterla that 1nform

fﬁpthelr judgments, and gradually move toward greater agreement

alhow tobscore the papers" (121) }iThe crlterla must be"f‘k"

‘TQdeve oped ‘new for each assessment 31tuatlon because

'fgcrlterlapthat work for one assessment purpose may not work_»_f*”

'gfjfor another Each assessment must hav'fstandards that

u'pcorrelate w1th 1ts partlcular purposerifCrlterla must be Qzl‘”“'
ﬁj»developed that balance the needs of the assessment Wlth a p

“?reasonable amount of valldlty and rellablllty 'Becausevof‘




tafflncrease the 1nterrater rellablllty of hOllSth sess1ons"

cthis,.lt 1s essentlal that those 1nvolved hold respons1ble~fﬁf"

»hOllSth standardlzlng sess'ons 1n order to establlsh the

'proper crlterla for readlng rellably Accordlng to Cherry yj;7f .

‘ ﬂand Meyer "Us1ng two"or'more raters to score papers and ;Jjﬁ,l

'fconductlng careful tra1n1ng:sess1ons are both sound:ways to‘fgfyilﬁ

' ”f;(121) f In order to create a productlve tralnlng sess1on

l‘hw1th readers who can 1earn to read w1th a falr amount of
“'\cons1stency,btra1nees must learn to work together as a 7f,
’-picommunlty ' "The essentlal problem," in a hOllSth scorlng

'sess1on,xaccord1ng to Whlte,jv”

;1s to create a- coherent worklng communlty of

‘highly educated specialists, with common - goals and_'y’

.l{ﬁprocedures to" accompllsh intense;, dlfflcult
l»fborlng and.- (usually) low- pald labor: Q,gpg [The]
~'scoring gulde should not be: presented as a. fixed

. and revealed truth but ‘as a guide: that can alwaysu"

" be- 1mproved——unt11 ‘the scoring begins ,f.’; In
short, the readers must develop a sense of e
‘Q;ownershlp of the [assessment] and the’ scorlng : :
 _guide if they are: to score w1lllngly and rellably
(HOllSth 97) : . o ,

_Once the dlfflcultles of establlshlng thlS type of communltyidl»ﬂ“

‘lﬂ(a communlty Wthh has the added beneflt of creatlng .5':

'consequentlal valldlty for teachers——Chapter 4)vare'

o surmounted the chance for a rellable readlng 1s 1ncreased

Are the dlfflcultles of establlshlng rellable readlngs
,for hollstlcally scored essays the same as those found in
J'festabllshlng rellable readlngs of hollstlcally scored i
' pOrtfollos7 Accordlng to Laurel Black et al of the Mlaml ;t“

‘Unlvers1ty Portfollo Program,;the answer 1sf"Some



fddlfflcultles are exacerbated by the portfollo approach

. whlle some dlfflcultles are unlque to portfollo evaluatlonmyf“f,

ijS)ﬂ The "cruc1al dlfference" lles 1n the contents of the

‘portfollos Because portfollos may contaln" several

‘ddlfferent pleces ;f; [portfollo] scorlng guldes 81mply

'_fcannot descrlbe 1deal portfollos w1th the same preC151on asii‘5“

',a scorlng gulde for a slngle s1tt1ng ass1gned tOplC essay
‘;(Black et al 8);, inlfact Belanoff and chkson call

jportfollo assessment "Messy"'(xx) Th1s "mess1ness"»very'f}

°ﬁoften causes problems for readers flrst attemptlng to use,_*??5

portfollos as an assessment tool l le Hamp Lyons and
MW1lllam Condon dlscover such problems 1n thelr "study of howpn”
'¢[teacher evaluators] handle the cognltlve task of maklng |
uwhat [they] 1n1t1ally thought would be a 'hOllSth' judgmentyh
;of the multlple texts 1n portfollos 1n one comp051tlon
.,program"v(Questlonlng 177) o In thelr attempt to look
:closely "at the process of readlng a portfollo,3 the two ask'”

_the readers to keep a formal log wh1ch "attempt[s] to get atf

'»such questlons ‘as how and when a reader makes the dec151on

”about a score on a portfollo (Questlonlng 179) .Inﬂ"

: ]thelr study, Hamp Lyons and Condon f1nd

"dya clear suggestlon that readers do not attend ,
' »equally to the entire portfollo . [R]eaders’j”

“self- -reports indicate that readers arrlved at a o

Eglscore during their readlng of the first paper

s [Readers] tend to reduce the .. . .. load in
.prortfollo readlng by finding short cuts to
'de01s1ons e (Questlonlng 182 3)

If readers are. “not attend[lng] equally to the entlre
: porthllO, then these readlngs cannot be cons1dered



‘"_”formal wrltlng assessmen

Hff;the goals of standard 21ng should be"&(Questlonlng 179 80

':,éoﬁsistent rellable,, W-'théGentirey}

;thelr scorl g crlterla and thelr tralnlng se_s1 ns

:"'Atlthe beglnnlng of‘the study conducted_by Hamvayons_fdlf“ﬁh

'andwCondon,:readers wh "well tralned and experlenced 1n;?f;il

tﬂ.gather‘together t fdlscuss‘"whatﬂ

: Generallzed crlterla ar ?tabllshed and 1t 1s de01ded that7f
‘:vreaders should look for such thlngs as "ev1dence of

TA:Iawareness of v1ewp01nts other than the wr’ter s own,f U

¥hcomplex1ty 1n the'l_sues the wrlter dlS» ﬂ;ﬂhf" ‘

‘(Questlonlng 179) AS the StUdY Progressesf;more’crlterla tf“"*‘

‘are added however, there 1s no spe01f1c crlterlon added

fhf_lght counsel readers to read_hollstlcally And :evenfffizm

'fw1th all of the:careful attentlon to sriterla and

-.fstandardlzlng, there is never an attempt to rlgorously tralnf’”‘l

'ireaders 1n how to read portfollos hollstlcally (as Black et

'Ptral do successfully 1n a study I w1ll address later 1n thlS_d::

,chapter) The readers;‘because they are not tralned to readi

ythe portfollos 1n a con31stent and hollstlc manner, 1nstead'

'”f;v* It 1s



http:reliabie/.or

“uu“tralnlng, a flndlng Hamp Lyons and Condon h1nt at when they;’“ﬁ

"Tfihover and over that they feeli

' f;.assessment Condon and Hampﬁ

dfsay,iln thelr concludlng thoughth

fﬂ"O"r'readersfhave told usﬂ

. eed for crlterla and

'7fstandards agalnst whl,htto measure portfollos"?(Questlonlng-,'hw

‘1187) The need for crlterla and standards 1s not-'i;d

',fto portfollo assessment ‘1tg1 ‘an essentfal element of all f”?~l,f

_ons come to thlS reallzatlon

7fh1n thelr second study, a study:that rebuts the flndlngs;of

:thhe flrst Condon and Hamp Lyons, conv1nced that portfollos;ffwﬁv~

'Tf,fare worthwhlle assessment tools, and concerned that thelr

‘f‘swent on a klnd of

:“’?second study w1th th,:;

5fff1rst study negated the rellablllty of portfollo assessment-*

*because'"as portfollo assessment became loutlne, readers

'automatlc pllot leadlng them to becomet”

bless attentlve to thewwhole portfollo,‘ dec1ded‘to conduct a

ﬂreadlng groups"fl

reformatlon

'-f(Malntalnlng 278) E Condon'and Hamp Lyonb_State' “We felt

'f_that 1f we could 1ncrease t”e reader s 1nvestment 1n the'hufl;7-l'7

' 'portfollo;;g,fr then we co»
,lthat they would once aga1‘; ‘f:aw,
W”whole (Malntalnlng 278)

”refers to as "a sense of ownershlp,ﬁ Wthh 1s necessary 1n




creating a community of readers who.are able to "score
wiliingly and reliably" (Holistic 97) . This type of
commnnityvis.not established,in the first.stndy_conducted by
Condon and Hamp—Lyoneu In the‘second study, readers are
spe01f1cally tralned to read hollstlcally "The results
from the whole-group standardizing session 1nd1cate to
[Condon and Hamp-Lyons] that readers con51dered evidence
from all pieces in the portfolio"’(Maintaining 281) . In
other words, readers had successfuliy learned how to read
portfolios holistically. Condon and Haﬁp—LYone conolude'
that "restruoturing . ,d; the portfolio reading prooedures
'did change reader's behaviors" (Maintaining 282),'providing
them with "a more'stableg,more‘reliable, and more thoughtful
assessment" (Maintaining 278) Both studies empha51ze the
necessity of developlng crlterla and standards that are
pecullar to a partlcular purpose, standards that will help
readers read portfolios holietioally and rellably 'Hamp—
Lyons and Condon stress this flndlng by stating that the
"superlorlty of portfollos as an assessment tool is |
dependent on readers reading, judging and valuing 'all' the
'texts“»(Questioning 183) .

‘ Laurel Black, Jeffrey Sommers, Donald A. Daiker, and
Gail Stygall prove, 1n‘the1r study, that valulng "all"
texts, in other words, reading portfollos holistically and‘
reliably, is pOSSible. Black et al. offer students who are
participating in‘their étudy, tWo methods of achieving

advanced placement: by submitting a portfolio or by writing
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an‘essay in two houre on campus 1n response to an assigned
prompt.‘Both portfolios ahd timed essaye were scored on .a 1-
6 scale (9). This‘study offers the unique opportunity‘of
comparing Ehe reliability ef the two assessment methodsl
Black et al. conclude from this research "that rating
portfolios can be as reliable as rating essays" (9). The
followihg data support this finding:

The numbers [from the portfolio and timed essay
scores] are remarkably close; 85.5% of the first
and second readers of the essays recorded scores
no more than one point different from one another,
while 85.8% of first and second readers of
portfolios recorded scores no more than one point
different from one another. In other words, if an
essay or portfolio received a score of 3 from a
first reader, 85% of the time the second reader
recorded a score of 2,3, or 4. (9)

These findings continue to be consistent when comparing the
third reading of discrepancies; in fact, "[where] the
percentages shifﬁ slightly, rhe shift favors portfolios
ratings" (lO); Black et al. conclude from this data that,
“Ilwlhile it may be too optimistic too sugéest that
reliability may increase by ueing portfolios, it seems fair
to assert that reliability in pertfolio rating can compare
favorably to reliability in single-setting essay rating”
(10) . After analyzingv"scoring patterns and raters' own
opinions," Black et al. attribute their success to adequate
rater'training (14-15).

Black et al., unlike Hamp-Lyone andiéendon, realize
from the very peginning of their study that "genuine

holistic rating is more likely to take place if the rating.
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committee and chief reader foregroundvits’importance and its
challenées forthrightly in the scering gﬁide and the
training session" (18). One way to "foreground" holistic
reading is to develop a scoring guide that has built ihvr
holistic‘criteria. ‘For example, the description of a "e" in
the scoring guide developed’forbBlack et al.'s etud?’"reads
in part: 'A portfolio'that is excellent in overall quality'ﬂ
(17) . This type of criterion keeps the reader from making a
judgment based on thehfirSt essay becagse one cannot judge
"overall" quality by one piece‘of writing. Raters are
"explicitly reminded not to score individual pieces but
rather to withhold judgment until reading all of the written
workv" and. the nature of the scoring guide helps keep them
on the rlght track (17). Black et al. compare readlng a
portfolio as a whole to reading an essay as a whole:

_Just as rating an essay holistically does not mean
assigning a score to each paragraph in the piece
and averaging those scores to arrive at a final
rating, so rating a portfolio holistically ought
not mean assigning scores to each plece and then
averaglng them (17)

This.anaiogy serves to p01nt out that ﬁnrellable readlngs of
portfolios (such as those in the flrstfstudy by Hamp-Lyons
and Condon) are not 1nherent in portfollo assessment itself,
but rather are the result of poor reader tralnlng "It is
v1tal;f aecordlng to-Black et al;,

to stress to raters that they need to be self-
aware, monitoring how they are being influenced by

their reading . . . [Readers should] make a
conscious effort to avoid assigning scores until
they have read the entire portfolio . . . 22)
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This "sélf—awareness,"“thié "consciousness," can be
developed through considerate and rngrbus reader training.

. The study by Black, Sommers, Daiker, and Stygall, along
‘with the second study'by‘Hamp-Lyéns and Condon, point out
that we can indeed achieve reader‘réliability in portfolio
assessment, reliability that is at least as good as that
found in holistic essay assessment. While these studies are
enlightehing and bode well for the future of portfolios as
assessment tools, we should not forget that they ére each
based on théir own particﬁlar purpose. Each time pOrtfoliOsv
are used as an assessment tool, the'purpose for the
assessment must be assessed as well. Each time porthlios
are used as an asséssment‘tool, the reliability of the tool
must be judged ahew5

The Stepping Stoﬁes Portfolio Project has not yet
achié&ed any real.measuréAOf reliability. With wvague
criteria( student portfolios will have no common basis for
assessment . Logically, this means that, at this step, even
if students' portfolios are assembled and gathered, they
cannot be reliably‘assessed. Does thié mean the projecﬁ
should be ébandoned?“The answer to this, I believe, can be
found in the purpose for the assessment. - Stepping Stones
Portfolios will eventually be used to fulfill less than 1/6
of a state accountability mandate. The state requires |
multiple ésseSsments,-which'the Morongo Unified School
Districts has-divided into three £ypeé£ State'produced

common tests such as theYStanford 9,Vcriterion—referenced
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tests such és_essay exams based bh»cbmmon prompﬁs, and
classroom based'assessmeht. Portfolio asSessmeht, along
with subject grades; will‘be used as part of the classroom-
bésedbassessmént. Becausé portfolios are only one small
part of this accountabilitybﬁrocéss and beéause portfélios
pull into the mix the only opportunity;for authentic
'assessment, I believe‘that, in this ihstance, it is
appropriate to use this tool,'invalid'andfunreliable though-
it may be. Howevef, it is my hopé that Steppihg Stones‘éhd
MUSD will continue té look at these issues and to refine the
portfolio project until oné‘day we can prove the MUSD
portfolios to be both valid and reliable.

Eveﬁ;with all of the demands bf.esﬁablishiﬁg reliable-'
and valid portfolio readings, Peter.Elbow!s confirmatibn in
the value of portfolio assessment as “[réWaraing] . . . the
essential things we try to placevat the heart of our writing
courses‘. . .>[such asj exploratory writing coe . discussion
with peers and with teacher; feedback on drafts from peers
and teacher; and extensive,vsubstantive révision'. "
makes it cléaf that portfolio assessment is worth‘the
cpntinuing‘effort of those involved (Foreword XV) . The
benefits of bortfoliosias'an assessment tool are becéﬁing
more and more apparentvto those in the compositiQn |
commuhify. These benefits establish porffdli¢‘asse3smeht as
a worthwhile endeavor foerhe community Qf’téache:s and‘> .
learners. Mospfofiall, we who are inté?esped in teaching

and assessing writingamust believe that‘We can work together
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to establish portfolios as a reliable assessment tool. "If
the goals are to be reached," says White; "universities and
their faculties will need to believe the measurement and be

part of it" (Assessing 118). Portfolios, when developed as

a reliable and valid'assessment teol fer a particular
purpose, can only benefit all involved.

While portfolies can be reliable and valid tools for
measuring writing, they are not the only tools that can make
this claim. Portfoliosrare not always the best or most‘
feasible tool for measurement. The validity and reliability
of any measurement tool is dependent on purpose. The
purpose for each assessment must beiconsidered when
selecting'a measuremenﬁ tool. This consideration must also.
include cosf effectiveness. In other words, the question
must be asked, “Is the eXpense of‘akparﬁiCuler assessmeﬁt
methodeorth the results?” Portfolio assessment can be
cosﬁly and therefore is not always a viabie_alternetive; The
next chapter will examine the feaSibiiity‘andicost—
effectiveness of portfolio assessment‘iﬁ relatien Eo.issues
of vaiidity, reliability, administrative needs and the

conflicts that emerge when»these needs ‘diverge.
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CHAPTER 6"

FEASIBILITY Overpasses and Tunnels,:or “Gettlng Ther

Issues of valldlty and rellablllty 1n assessment whlle
-lextremely 1mportant are not the only determlners of whetherzlf

uifor not a partlcular assessment tool should be used .e, as?

wrltlng spec1a11sts,.must determlne, for each assessment

opportunlty,vthe feas1b111ty of the assessment tool _we mustl

ask Ourselves, Is thlS assessment method doable'°”-3“
‘-Fea81b111ty is’ unlque to each assessmen
' dependent on purpose, use, and context EINdl*ASéeééméﬁt;wﬁ

accordlng to Whlte, "ex1sts out31de of 1ts context ;it

“and 1ts effects, no tests or assessment systems have value
‘ln themselves" (Apologla 33)‘{ An assessment method must be
'nchosenv not‘only for reasons'ofvvalldlty and rellablllty,fly%“
‘hbbut also for reasons of cost and t1me 1n relatlon to valueiﬁ»
:Qarned | | | : ‘ | 4L
Assessment is blé buslness ‘ Large scale assessment“can .
be- very costly, and we' must be certaln that money put 1nto |
'assessment is money well Spent‘v Thls does not mean,yf-
‘;however, ‘that we should always use the cheapest assessmentv
tool poss1ble - Accordlng to Whlte

_When we deal with the ‘issue of cost, we. need to
'~ point out ‘that. cost by itself 1s meanlngless '

‘What matters 1s cost effectlveness, what we' get

for the money spent. Somethlng that is® cheap and )
‘ 'useless is less cost- effective than somethlng thatl
. 1is expen51ve but hlghly useful (Apologla 43) '

The three main’ tools for asse881ng wrltlng multlple ch01ce
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tests, essay exams, and portfolios; vary in expense:
" [Essay] scoring costs about five times as much as multiple-
choice testing and portfolios cost about five times as much

as essays" (White Apologia 43) . However, these tools also

vary a great deal in the type of information they supply and
in how that information is obtained. Because portfolios can
contain a Variety of wriﬁihg modes and are developed through
authentic classroom work, many advocates such as Peter Elbow

believe that the high cost of portfolio assessment is always

worth it. Brian A. Huot, hoWever, offers a note of caution:

The need to consider the validity of portfolios
for a specific testing situation is necessary to
ensure the continued use of portfolios as an
assessment instrument. If we overuse portfolios,.
convincing those who hold the purse strings to
invest unnecessarily, we run the risk of having
them branded as another educational fad. (Beyond

332)
Huot's warning serves to point out thet an asseSSment method
does not'heve value in itself; its vaiue depends on its
ability to be the best choice for a particular assessmentv
purpose. The beet assessment method may not always be the
.most cestly. White reiterates Huot's concern by stating
that "with any complex and high quality operation, the
financial and humah'cost is high enough to'make reasonable

'people ask if every assessment should be a portfolio
assessment" (Apologia 39). Reasonable people will choose a

writing assessment tool by making sure that it not only .

fulfills all of the requiremeﬁts for validity and

. 81



reliability, but also fulfills all of the criteria for cost-
effectiveness.

Whether or not an assessment costs too much depends on

the purpose for the assessment. In the case of Stepping
Stones, for example, portfolio assessment seems a good
‘choice. MUSD made the decision that their writing
assessment tool should not only give theh information to
repdrt to the state (which is requiring multiple
assegsments), but should also validate their students'
classroom experiences. Since California standards require
that students learn writing through a process of revision
and editing, it makes sense to support an assessment that
measures this construct of learning. It is true that
portfolio assessment will cost more money. Teachers must be
trained, and they must be given time to participate in
scoring sessions, which will incur costs as well. It remains
to be seen whether or not MUSD continues to support
portfolio assessment as the issues become more complex and
more expensive. While MUSD, along with other K-12 |
districts, struggles with‘the challenges of portfolio
assessment, universities are also struggling with similar
challenges in looking for ways to positively utilize this
type of assessment.

"Most writing assessment in higher education," says

Peter Elbow, "is for placement . . ." (Virtues 51).

Universities, when determining which assessment device to
use for placement exams, must find a balance between costs
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aﬁd‘fééﬁlﬁé (portfollo‘scorlng sess1ons cannbe‘partlcularly
vexpen51ve).‘ Elbow asks the follow1ng questlon concernlng

~ the expense of portfollo assessment 1n relatlon to placement;
Lexams "Is 1t really useful to spend such extraordlnary
-amounts of tlme and money 1n order to move‘some students

1nto a remedlal course or to exemptlon°" (Virtues 51),;'w‘"

C(Elbow does not view placement exams as 81gn1f1cant ‘enough'

“.4to merlt the use of portfollo ) Portfollos take more tlme toe

score. and assess than do essay exams, tlme 1nvar1ably equals
"money. Whlte also questlons the cost effectlveness of

b7scor1ng wrltlng portfollos,‘“[Portfollos] need to

‘bu demonstrate that they can be assembled and scored at

':'reasonable cost in - time and money before they can command
‘ithe respect of the assessment communlty or of hlgher i
veducatlon generally '(Portfollos 38) Elbow s and Whlte s
»comméﬁts 1nv1te cautlony‘they encourage us not tovjump.oniv
' what Edward Kearns calls;"the runnlng board of the portfollons”
,bandwagon"i(SO)V,w1thout flrst asklng ourselves whether or h*
Jnot portfollo assessment rs.the.best;‘orhas,Elbow puts-;t,lf
’fthefmosthSeful_tool_forfeach;partlcularhassessment.lwd

I have dlscussed how the study by Black ‘Sommers;llﬁ'u

rtfollos can be

:"yDalker,_and Stygall helps prove that:yl

‘hhassessed as. rellably as essay exams (Chapter Four),df:ffi,
| howeveryvthls study does‘not necessarlly.prove that!ﬁ
:portfollos are ‘the best tool for the jOb because. 1t does not.

f‘address,lssues of;costfeffect;venessrf,In»fact,'the study'



finds that the correlation between essay reliability and
portfoliobreliability‘is more or less equal. Does that not.
mean, then, that essay exems are jueﬁ‘as effective as
portfolios——maybereven mere eoét—effective.because they are
cheaper to score? The answer to this lies not ohly in the
purpose.for the assessment, which is to award students
advanced placement; but also in the university's definition
of assessment. According to Ryan and Miyasaka:

Assessment is increasingly seen as an integral
part of the teaching-learning process, not merely
as an activity used for accountability purposes.
Viewed from this perspective, assessment is not
seen as a decontextualized, objective process from
which the influence of teachers should be removed.
Rather, teachers are seen as the cerebral and most
important assessors in the lives of students, and
assessment is seen as one of the important tools
teachers use to facilitate learning. (10)

In the‘study by Black et al., students in the portfolio
group worked along with their teachers in developing their
writings for assessment; students in the essay group did
not. If students in the portfolio group gained more from
the study (for example, becoming metacognitive about their
processes of writing and theif learning styles) than did the
students in the essay‘group, does this mean that portfolio
assessment, in this instance, was more cost-effective (more
‘pang for the buck”) than essay exams? In truth, the answer
can be either "yee" or "no" depending on the consensus of
the assessors. However, the point remains that cost-
effectiveness, or feasibility, has only partly to do with

actualvcosts; it has very much to do with the university's
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’definition of asSeSsmentband its commitment to this
definition.” | o |
Ryan'and Miyasaka's-statement concerning»asseSSment‘andv
the "teachlng learnlng" contlnuum relterates ‘the argument in
Chapter Three concernlng consequentlal valldlty Should
.assessment be a natural outgrowth of teachlng or should it
be a separate ent1ty9' Should-an assessment-produce posrtlve
consequences for 'a community of teachers and learners or
does 1t‘ex1st slmply to supply'data for 1nstructors,‘
adminlstrators\and:accountability érOups?"These are
'questions that must be asked, along with‘all'ofdthe
previously_implied questions concerning:validity,
reliability‘etc. when- determlnlng the cost- effectlveness of
an assessment tool Perhaps Brlan Huot sums it up best in
vhls:dlscuss1on of institutional valld;ty:
| Ultimatél?{lthe decision about which method of
assessment is best in a given s1tuatlon can only
.come from w1th1n an institution. A measurement
should have institutional valldlty in that it
“should be sensitive to the needs of particular
students, teachers and educatlonal programs that

are part of the teaching and learning environment
of a partlcular 1nst1tutlon ‘(Beyond 332)

If webagree with Huot, then we must add "sens1t1v1ty" to our
_llstfof consideratlons-—cost results, usefulness, valldlty,
'and rellablllty——for a feas1ble assessment tool - We must

in determlnlng the best tool for the jOb dec1de which of
these considerationS'(some Or‘alllcare'important,_and‘we'
must do thlS at each assessment opportunlty

Whlle Elbow and Whlte both cautlon that portfolio
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assessment éan be very costly and perhaps not always worth
the expense, it is worthwhile to keep in mind that Elbow
also Says that ?oftfolios can reward "the eésential thingé
we tfy to place at the heart of bur writing‘courSes .»;., L
(Introduction XVY,.and White>says that portfolios "offer to
the world of assessment a view of student learning fhat'is

active, engaged, and dynamic . . ." (Pbrtfolios 27). These

statements do not neceésarily clash with their statements of
concern. They simply~serve'to péint out the elusive nature
of coét—effectivéness and assessment. We cannot make
blanket decisions concerning any aspect of assessment.

There is no one right or wrong tool for assessment; there is

only the most feasible assessment tool for a particular
assessment. And those who care about teaching, learning,
assessment, and students, need to take the time to‘learn

about and understand the issues involved in all types of

writiﬁg assessment .

“Portfolio assessment,” according to Belanoff, “brings
people together to create a literate environment” (21);
Students can see the connection between what they are taught
about writing and the way they are being assessed. They are
afforded the opportunity to become active participants in
their own assessment, énd, from this opportunity, they can
learn how to assess themselves. Teachers can see the |
connection between what they are teaching and how their‘

students are being assessed:
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[Portfolio] assessment is attractive to teachers
because it “rewards” rather than punishes the
essential things we try to place at the heart of

-~ our writing courses: exploratory writing, in which
the writer questions deeply and gets lost;
discussion with peers and with teacher; feedback
on drafts from peer and teacher; and extensive,
substantive revision.” (Elbow Introduction xv)

Portfolio assessmeht'offers rewards that go beyond an
,extérnal measurement. Portfolioiassessment can bring
togéther Writing specialiété, teachers, and students so that
the three are part of>a continuum, a éontinuum that
incorporates assessment, teaching, and discovery into
opportunities which can have positive lifelong learning

implications for teachers and students alike.
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CONCLUSION: The Light at the End

The Stepping Stones' narrative discussed in Chapter One
embodies the processvof the genesis ofve portfolio
assessment plan. While the goals of'the‘project have yet to
be fully realized, the process has resulted in a distriet—'v
wide cohversation about how writing is taught, assessed, and
the importance of accountability. District administrators"
and teachers have worked in consort to develop a broad
consensus for Stepping Stones' first steps. vMany of
Stepping Stones' participants serve alse on key committees
throughout the district. Site principals and facﬁlty are
involved in six separate Program Quality Reviews ﬁhat are‘
focused on language arts, assessmenﬁ, and accountability,
all of which involve Stepping Stones' coordinators and
participants. Clearly, while the destination of large scale
portfolio assessment has yet to be achieved in the Morongo
Unified School District, the journey has had a revitalizing
effect on teaching and learning in all content areas. At
the same time, by encouraging teachers and administrators to
collaborate at all levels, at their sites and across the
district, a more closely knit community of educators is
emerging, teacher professionals who share a VOice in the
operation of their district, a voice thet is‘less isolated,
and more accountable.p Whether or not the Stepping Stones'
portfolio plan is fully implemented, those of us involved

believe that the experience thus far has certainly been
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worth the investment of time and money;

Hopefully, the.eXCitément and ihterest Shéred by
Stepping Stonesl'participants ¢an4be c§mmunicated to other
teaéhers, administratérs; parenﬁ$ énd é€Qdents at individual
sites and through5ﬁtvgﬁr';émmﬁnities.  Wifh:continﬁed
'sﬁpport:and continﬁéd?effbfﬁ; the:Sﬁeppihg‘Stones' Project
can.grow.into a Viable‘assessment plan; a plan which has
been developed and implemenﬁed by those*involved in the
teachiﬁg'of writing. Thus, teachers and students, rather
thén being on the peripher& of‘an aésessmenﬁbwhich makes -
determinations about their fates, can become, instead,
participénts in theif own assessments and determiners of

their own fates.
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