











At a center, they can sort for any or a number of these
criteria. Second grade students can be challenged to write
their own versions of the rhyme, using the original as a
frame and filling in with their own ideas.

If these activities are done for more than one
rhyme, as Mary McDonald does, a rhyme book can be made for
each child by pasting a smaller copy of each rhyme in
their own book to take home and read to their parents.

whole class [?aﬁeracﬁvﬂzl stage: 3,4,5

Homophone Pairs: After noticing, studying, and

recording homophones on a wall chart, present this game as
a center or small group activity. Homophones-are recorded
individually on cards. Cards are dealt out to each player.
Each player in turn chooses a card from the player on his
or her left. Eventually, pairs of homophones will be
collected and should be laid down as they are collected.
The first player to empty his or her hand is the winner.

‘small group o Icen&macﬁvﬁy] ~ stage: 3,4,5

Silent Letters: This awareness activity builds a

framework for knowledge of silent letters. Have students
look for words with silent letters in books and in their
own writing. Have them record their findings, then begin
to compile the list on a large class chart according to
pattern:

knee write comb sign

know wrong lamb design
knit wring bomb benign
knife wrinkle limb resign

Calling attention to, and discussing origins of these
words can help students to remember how to spell these
words. Discuss how silent letters can change when more
syllables are added (or taken away). For instance, the g
in sign is no longer silent when sign becomes signal and
signature.

- whole class _ ' stage: 4,5
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The following activities were adapted from The Spelling Book:
Teaching Children How to Spell, Not What to Spell (1998) by
Gladys Rosencrans:

Cluster Relay: Divide the class into approximately 4

teams. Give each team a space at the board and write a
cluster (rime) at the top of each space. On your signal,
the first person on each team writes a word on the board
using their cluster. Members of the team each take a turn
at the board to write a word using their team's cluster.
Help from team members is encouraged. The winning team is
the team which finishes first and whose members have each
written a word. Examples of cluster relay words:

Team 1 Team 2 Team 3 Team 4

eam ile ate ous

beam file rate mouse
stream mile plate adventurous

Choose clusters according to the level of difficulty
desired for the students. Easier clusters are recommended
for stage 3.

whole class, small group stage:3,4,5

Letter Ladder: This game is similar to Word
Trail, but played as a game with the whole card
class divided into teams. Give each team a
four or five letter word and write it above

their space on the board. Members then race carp
up to the board and each, on their turn,
changes one letter of the previous word. The camp

winning team is the team who finishes first,
each of its members having written a word.
Example: The word might be cake. Player 1 came
changes k to m to make came. Player 2 then
changes came to camp, and so on.

cake

whole class, stage: 4,5
pairs.in small games
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Cut, Paste, and Label: Have children cut out and paste
pictures from magazines with the same beginning sound. The
pictures could be mounted on individual papers for each
child, or on a class poster. As a class, or small group,
label each picture.

whole class, small group Centeractivityj stage: 2,3

Draw and Label: Instruct children to fold a piece of
paper into fourths to create four boxes in which to draw
four pictures, all with the same sound on which the class
is currently focusing. Encourage them to label their
pictures. Display them for reference.

whole class IEnter activityl stage: 2,3

2
z

Picture and Word Sort: This makes a good center. There

are some which are commercially made and available for
purchase in school supply stores. Using picture cards and
matching word cards, have children match the picture with
the word. Program the backs of the cards for checking.

small group, individuals I center act1v1tL| stage:2,3
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Rhyming Word Sorts: Provide children with picture cards

of words that rhyme. Hold up a card (or cards) as an
example of the rhyme they are to compare to their own.
Have children place their picture cards in the pocket
chart under the rhyme it matches. This can be a center
with cards programmed on the back with matching symbols
for correct answers. Commercially-made versions are
currently available in school supply stores.

whole class, individuals Enteractivityj ‘stage: 2,3

Making Words Tactile: Have children practice word
families and clusters with letters cut from sandpaper,
textured wallpaper, or felt; or give them opportunities to
work with some of the commercially prepared magnetic,
linking, or foam letters. This is a good center activity.

small group, individuals lcenter activitﬂ stage: 2,3

) pook of theweek '#j_-feqd»,;

Whtre The <
Wild Things Are,
, . oA o

eClass Schedule o
AT [ LT

S [rend | M| reod [Han| red
G [rmer~ | Hist | Maw |red|fer
10| Lang | Geog | Lims [Art fumy
Su
(22}
[

Njsu [reed | Gu |PE
12 [Lomit | onde] Lo | Lon
VAt | aet | Ber
P.E.

P.E."

1-.
IU (srades ’
—_——
)

T T T I TR
R Bl B i PO I N EO NI

l%:: ﬁ@&%% A

57



@ictionaryActivitieg

The following alphabetizing activities were adapted from Richard
Hodges' LeanungtoSpeH(1981)

The dictionary is the ultimate tool for sound
spelling. Therefore, it is beneficial for students to
become familiar with the dictionary, beginning with
developing the skill of putting words into alphabetical
order.

Alphabetizing Activities: (1) Have the class
alphabetize themselves according to the first letter of
their first name. (2) Have students name as many ice
cream flavors (toys, car models, flowers, animals, sports,
or other categories students suggest) into alphabetical
order. (3) Alphabetize concrete objects from around the
classroom. (4) Make a set of cards with words which are
familiar to the students. Deal five cards to each player.
Players lay their cards face up on the table in the order
they were dealt. In turn, each player takes a card from
the face-down pile and replaces one of the cards on the
table. The object is to be the first one to get all five
cards in alphabetical order.
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Appendix E

‘ Assessment and Evaluation

In order to assess children's spelling ability,
their spelling attempts must be evaluated within the
context of real wrltlng, like that of their journal.

- Spelling is a constructive process. The objective is to
know how students are constructing words. Do they have
knowledge of first sounds, ending sounds? Do they use a
vowel in each syllable? A spelling test of unseen,
unmemorized words can also be given. This measure would be
testing their spelling ability; because they will be
using their knowledge of spelling patterns and
generalizations learned so far. Some teachers give
"dictation" frequently as a tool to build auditory
discrimination and sound-letter relationships, and to
assess levels of development in spelling.

The most important component of.teSting‘Students on
their ability to spell is what will be done with the
information acquired. As the results of a test of
unmemorized words or their own writing are studied, it is
good to have in mind what is expected of the students at
that point in time. If they are expected to have ending
sounds, then there should be evidence of endlng sounds. If
two or three students are consistently not using ending
sounds, then that would be an area to focus on with those
students. In other words, the assessment should be guiding
future instruction in spelling. Are they using in their
own spelling what has been taught so far? If so, that is
an area which does not need more direct instruction, only
occasional review.
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Appendix F
The Parents' Role in
Spelling Acquisition

Since most teachers still see spelling as a skill
to be acquired, separate from writing, it's not surprising
that parents do too. Spelling has for so long been
separated from writing, that parents expect to see a
weekly list of words-to-be-learned. Not surprising, as
this is a practice most teachers and parents grew up with.
It is often the only area of their child's education in
which parents have some partnership. The weekly spelling
test has become valued to the point that parents spend the
(often little) time they have quizzing their children on
the words from the spelling list instead of reading to or
with them. If it comes down to a question of not enough
time, what will they choose....something that isn't very
noticeable (like whether or not they read with their
child) or something obvious (like the outcome of the
spelling test)? I wager most parents choose to spend
their time on the spelling list. What a difference it
would make in time spent reading at home if there was a
reading passage sent home every week followed at the end
of the week by a reading fluency test!

r’“\
o\
7

>
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Parents can make a difference in their children's
ability to acquire spelling skills, probably more than
they realize. By strongly encouraging and praising early
attempts at writing; and by accepting approximations
toward correct spelling, parents are giving their children
the confidence they need to grow as writers. What else can
parents do to help with spelling?

1. Instead of always requiring conventional (correct
spelling), find ways to praise the children's
approximations toward correct spelling.

2. Don't always spell words for the children.
Encourage their growth in sound-discrimination by
occasionally asking, "How do you think ride is spelled?
That's good, you heard the r sound at the beginning of the
word. Yes, there is a d in ride. Great job!"

If what the children are writing requires correct
spelling, still have them say the sounds and/or letters
they hear, then help them to correctly spell the word.
Every bit of practice listening and figuring out what
sounds they hear and how to represent them with letters
helps!

3. Encourage them to write their own thank you notes
and letters to friends and relatives. If necessary,
translate at the bottom in conventional spelling.

4. Use opportunities like car rides and long lines
to play word games. (See following section.)

5. Read to them constantly. Allow them to read or
"read" to others. Be supportive of their efforts to learn
written language. Point out words they know how to read
and/or write. Children are often not aware that they know
how to read or spell a word until it is pointed out!
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Alphabet Car Games

1. Words in Order of the Alphabet: Taking

turns, everyone thinks of a word that begins with the
letters of the alphabet, in order of the alphabet. For
example, the first person says apple, the next says boat,
the next says car, and so on. Playing this game is how my
son learned the sound for ch. It was my turn and my letter
was c. I said, "church." He said, "Church doesn't begin
with c. That 's not the sound c makes." This was a
wonderful opportunity for him to learn the sound for ch.
He thought it was a great trick and never forgot the sound
for ch. Playing this game, he also learned soft and hard
¢, soft and hard g, and some digraphs and silent letters.

2. Words in the Order of the Alphabet by
Categories: As children grow in proficiency naming words
in order of the alphabet, try a category from which all
the words must come. Categories I've used and had fun with
are: animals, places, Christmas, Halloween, food, and
rhyming words (first word begins with the letter of the
alphabet and the second word rhymes.)

3. In this game, called Endless Chain by Hodges

(1981), a word is thought of, which could be from a
category, like places. Children then must think of a word
which begins with the last letter of the word just said,
and so on. My husband and I have played this game with our
son using cities, states, countries, and continents. (It's
amazing how many end with an a!)
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