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ABSTRACT

Parent educatioh classes offered in English and in
Spanish at a'community based orgahiiation was the focus of
the study.’ A positivistvexplanétory model with a pre-test
and‘post;test design Wés used to‘eValuate the program. The
authcr's hypotheéized that paients who attended parent
education claSSesvwould show improvement_in knowlédge of
instrumental parental skills and sense of parental
satisfaction. Fiﬁdings from the analysis suggested a trend
showing participant improvement in all areas. These
inclﬁded underéfanding and'aWareness of effective ways to
.communicate pcsitively with children; to use appropriate
discipline given the child’s developmental stage; to cope
better by using strategies and.techniques for dealing with
stress; and satisféctiOn in parenting. Community based
agencies can beﬁefit from the model used to assess the
effectiveness of théir parent edﬁcation programs.
' Accountability for program outcomes makes this study
valﬁable to social wcrk clinicians working with at-risk

families.
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INTRODUCTION
Problem Statement |

Familiesvare'vnlnerable to the effects of too much
S£reSS.’Stress cen:cone from environmental problems,
economic factors; poor health conditions, and from belng
unprepared for parenting and child-care. When faced with.
such streseors, eeme families are able to cope and meet the
challenges of child reering in a‘healfhy manner. However,‘
for many familles, the effects ef teo‘much stress are
demonstrated through incidentslof famlly violence( substance
abuse, dysfnnctional relationships and dissatisfaction with
parenting (Longres, 1995).

Many familiee‘are at-risk for problems that could
result in serious lifelong consequences. 'The rising number
of child maltreatment cases reported to Child Protective
SerVices is an issue which social workers must address. ‘The
number of child maltreatment cases afe increasing each year
in the United States.b There were 73,675'susteined ceses of_
~ violence and child maltreatment in California in 1992
| eompared teA161,612 in‘l993 (U.S. Department of Health and
‘Human‘serviees, 1994l. This alarming stetistic repreeents
an'inereaSe of over 100% in one year alone.

Sevefal studies suggest that at-risk families are

vulnerable and unable to cope with internal and
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environmental stressors (Coombs & Landsveck, 1988; Fontana,
1991). Garbarino and Ebata (1983) indicated that there is a
disproportionately high percentage of child abuse cases in
the United States which originate in less educated, poor and
minority homes. Tower (1993) proposes that this is due to
the stress and frustration associated with poverty and
oppression. The San Bernardino County Department of Public
Social Services Family Preservation-Support Grant dated
September 15, 1995, stated that families identified as at-
risk for possible child maltreatment and dysfunction are
often impacted by three major internal and environmental
«EEEEEEEEEi.l) low economic status, 2) cultural differences
in parenting styles, and 3) substance abuse and violence.

égIn the area of low socio-economic status, families at-
risk for dysfunction lack the economic and material
resources which may assist them in dealing with the
difficulties of child-rearing practices. These deficits
often weaken the family structure (Halpern, 1990). In many
instances families which are in need of family intervention
do not receive services. This is often due to lack of funds
and lack of transportation. Coll-Garcia (1990) found that
at-risk families with economic and cultural barriers under-
utiliZe family services, especially preventive care

services.



Utilization of services.was found to increase among:
those high risk families when large group parent trainiﬁg‘
programs were conductedbin more accessible and coﬁvenient‘
lo¢ations such as community centers (Firestone & Witt, 1982;
Kazdin, Mazurick & Bass, 1993; Prinz & Miller( 1994). This-
in tﬁrn created an opportunity for fémilies to'build
- networks in:their area with others who were‘dealing with
similar problems. | |

This type'of approach is needed within minority
communities where poverty and stressful living conditions.
have been associated with child abuse (Baxter, 1989; Gil, -
1979; Hunter &‘Kilstrom,_1979). vThere is a disproportionate
number of low-income minority fsmilies reported to Child
Pidtective Service agencies in theiUnited‘States (Hughes,
1987; Wissow & Rotér, 1994) . Institutional racism or-
misundeistandings of child discipline préctices amoﬁg
various Cultures‘may be a factor. Child rearing models-sfe
based oﬁ the parsnting practices of the majority (Caucasian
American) and are used to compare with minority behavior.
_There‘isia tendency in these models ts interpret ﬁinofity
'prastices ss’lscking or having deficits. In soﬁe cases
.differeht types_sf practices may just be another way to
reach the same oufcomé (Kelley, Power & Wimbush; 1992).

There‘are'various studies which suggest that there may
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be an impact on parénting'pra§Ei¢és:due to cultural
aiVersity.' Manybminority pafents have not héd the
opportunity_for,guidancef@rvaésistance'with parenting skills 
in eithér:a_formél or informal,sétting,(Campbell, 1992) .
Minority gultﬁres'dq not,foﬁtiﬁéiy.Seek-out help_fér child
rearihg.prdbieﬁs (Wissoﬁ'& Rotéf,:1994); Coll¥Garcia (1990)
féuhd that.minbrity pareﬁts shafé a'unique set éf.béliefs.
and.pré¢tiéés_Which»mayximbaéf‘child;rearing. |

In a‘Study of maternal behavior of Chicano and Anglo

Américénxfamilies,:Laosa (1980)ffound that culture plays a
role in the variation of parént—child»interaCtions in terms
Qf‘discipliﬁing préctié§s and‘parenting‘styles; Cultural
différéncés'are a factor in minority»families'who are at—w‘
risk‘for famiiyqdysfuﬁction; Such as fahilies.that have -
different communication‘pattérnsvand rules (Tower,'i993)f
For exampie; Hispaﬁic famiiies are mére likely to be liVing
as sihgle parent:familieé-éndkthey often have an exfended
family sﬁpport‘systém'(Lum( 1996). 1In the Hispanic fémily
that is'infacf, hoWevei,:the;féfher is likely‘to'be thé ,'>
undisput@d‘auﬁhéﬁity; if theffather is unablé to‘provide
- for and protect hi$tfamily he often feelsfdépreééed. This
may cauSevfamilyvte£§iOn'which may fesult in vidiénce
(Mizio, 1983). | | |

Scolar and Stein (1993) f§uﬁd thé£’spahking was a
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pfevaleﬁt means of discipline in the United States. Straus
(1991) confirmed this when he found fhat dvér 90% of
American parents use physidél punishmenf as an attempt to
correét misbehavior. ThiSVObserVation makes it necessary
for minority és well as majorityjparents to receive |
training. ’Such training can assist parents in»the’effedtivé.
discipline of their children according to age—appropriate
stages. | | |
Child maltreatment and substance abuse have both
emerged as critical issues fbr public policy and clinical
practice (Faﬁularo, Kinscherff & Fénton, 1992). Parental
substaﬁCe abuse oftén contributes to severe family
dysfﬁnction and elevates the risks of child maltreatment.
Parental alcoholism has been positiVely associated with
child'maltreatment,(Behling, 1979; Famularo, Stone, Barnum &
Wharton, 1986; Kaplan, Pelcovitz & Salzinger, 1983). Recent
.studies support thé notion that families with a hiStory of
substance abuse and family violence have poor parenting
skills and family rélationship problems (Plasse, 1995;
Conger, R.D., Rueter, M.A. & Conger, K.J., 1994).§:Eée
United States Departmént of Health and Human Services (1991)
completed a study ofrparents‘with a history of substance
abuse amongst théir children and found that parent training

was a critical component to prevention.
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‘ Wolfe and Korsch (1994) noted a reoent shift in
profe551onal awareness and attitudes towards family Violence*
and alcoholism._ These issues are not only_problematic»for
the adults in thevfamilysbut alSO for the children.
tChildren in these families experience psychological and
social problems such as lowered'self—esteem, depreSSion,.and
difficulty in the appropriatelexpression of feelings
(Domonico & Windle, 1993 Reich Earls, Frankel & Shayka,
i1993 Sheridan & Green, 1993) Problems develop when
children grow up in this type of dysfunctional family
Children with these problems often exhibit disruptive_and -
,b maladaptiue»social‘skills (Black, Bucky & Wilder—Padilla, -

) 1986;~Jones.&,Houts,v19925. 'Furthermore, children of o
~substance abusers are at high—risk for‘drug and alcohol
abuse and assOrtedbantifsocial'and dysfunctional behaviors
(Vicary &'Lerner, l986; Johnson.&‘Pandena, l991} Coombs &
Landsveck, l988); | |

: ﬁ%sThere is a need‘for.effectiue and efficient parent
‘education,olassesrtolteachtat;risk families how to deal with
family dysfunction; improve parental satisfaction; and’
.reduce the rate of child maltreatment. Hepworth and Larsen
(l993) state, “deficiencies.in parenting skills can be a
major factor that contributes‘to'child~maltreatment” (p;

226). Parent training may asSist in reducing child



maltreatment and family dysfunctionf

A variety of approaches’have been designed to assiat.
at-risk families. These programa target family dysfunction
and improved parental satisfaction, With the'goal of |
’reducing child maltreafment.v Several studies state that the
most effective parent education programs focus on the
following areas: Improving cqping skilis; and educatingb
parents as to their ability to find necessary resources
(Patterson, Littman & Hinsey, 1974; Hawkins, 1972; and
O’Dell, 1974); Arguably, there*is need to assess the value
of parenting programs as well . |

%@ Pareﬁting skills must be cherished and valued by
society. Being a satisfied and. competent parent is one of
the most difficult and challenging tasks in life, and Yet,
society requires that thosé individuals who work élosely
with children‘mﬁét have specialized training (child
counselors,'psychologists} social workers). Ironically, the
- parents and primary caretakers of children have not been
required to have any‘parental,eduéation.,‘

Consistent with,the goals of the'Eamily Preservation-
Reunification_plan for thé County Department of Public
Socilal Services (DPSS), community baséd organizations have
been encoﬁraged'to design and implemént parent éducation |

programs. SUch'programs involve work with at-risk families

.



'so that they can iearh skills and‘coping étrétegies‘which
will assist them in remaiﬁing togetheﬁ éafely as a family
(Berry, 1994; Barth, 1994) | | |

| The puﬁpose of this Study is toyéValuate the group
parent education;clésSes which‘are being offered by‘
clinicians of a communityvbased'agency; _Sﬁch classes aré in:

accordance with the first_year mission statement of a
Department bf‘Public Social'Services (DPSS) Family‘v
Preservation—Family Support Services five year Grént
(Grant) . The expliéit client problem and need'identified by
the Grant was iack of parenting skills. These occur among.
at-risk families within a specific low socio-economic area
in San Bernardino.County. 'Culturally sensitive parent
‘education training for at?risk families held at community
sites was developed by the community based organization.
This tyﬁe of intervention is based oﬁ the assumption that if
a parenf gains knowledge about instrumental parenting
Skills, the individual will have a sense of efficacy over
parental fesponSibilities. Plus, they will have an improved
sense of parental éatisfaction regarding their role as
parent. |

Numerbué studies in the literature now document the
positivé role parent education programs play in improving

parenting skills. gE;idence suggests that families who enter
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prevention programsbat'the highest level of,risk&arefthOSel
who are most llkely to beneflt from such 1nterventlons
These famllles tend to earn hlgher ‘scores on standardlzed

- measures of rlsk assessment and maltreatment rates,'and

lower scores on standardlzed measures of parentlng knowledge,»

and personal functlonlng (Olds.& Kltzman, 1993; Daro, Jones,
& McCurdy, 1993) i}gldles have found that locatlng
'-preventlon serv1ces w1th1n hlgh rlsk communltles and
offerlng them through COmmunlty based organlzatlons creates
a more positive and less threatenlng servlce delivery
venvironment (baro, 1988} Browne, Davies &hétratton, 1988){
§%~Parent‘educatlon and. center based serv1ces also have
produced p051t1ve galns‘ln overall parentlng skllls and in
'the’lncreased usefof communltv resources ‘This 1s crltlcal
ifhfamilies are to move from services to self—sufficlency_
" (Levine, 1988)f The most notable outcomes of these efforts
‘include an increase invpoSitive-parent—chlld interactions,
more exten51ve use of soc1al supports, less use of corporal

punlshment, and hlgher self- esteem and personal functioning

(Daro & McCurdy, 1994) i.

M .
P051t1ve flndlngs also have been noted among preventlon :

programs‘prov1d1ng parentlng serv1ces,for less than six
months (Rodriguez & Cortez, 1988; Wolfe, Edwards, Manion &

Koverola, 1988). Taylor and Beauchamp (1988) reported



notable differences in_parenting knowledge, skills, and
attitudes among participants receiving'only four visits
compared to a nofserVice control group. Results increased
when services were provided by members within the community
who share many of the same values and experiences (Gray,
Culter, Dean & Kempe, 1979; Larner, 1990). This type of
service provides interpersonal skills and also help manage
class and cultural barriers that may occur between provider

N . \ e = .
and client (Austin, 1978).7

Current research has focused on the importance of
developing a trusting,relationship‘with parents by being
respectful of their expressed values in their

confunitziguitugeﬁ(Kirby,'1995). This trust increases
parental participation in such classes and increases the
likelihood of parents to make use of newly learned parenting
skills. A cooperative and trusting environment becomes a
source of strength for family members and increases their
parental functioning (Lantz, 1993). Various studies
focusing on parent training programs demonstrate that the
‘more positive the parental attitude, the less punitive forms
of punishment arevueed(Chaffin, Kelleher, Harber, Harper &
Crone, 1994; Eyeberg & Johnson, 1974).. |

‘McKenry and Gavazzi (1996) studied parenting practices

and interventions which were directed toward the promotion
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of effective parenting practices among the Appalachian
population. People lifing in this region were of diverse
ethnic ahd'national backgrounds included European groups,
Amish, Hispanics, American Indians, énd African Americans.‘
This research used an ecological framework to build on thev
parenting.practices and interventions skills that Were
strengths'within family sYstems. This allowed the communityv
tobobtein the support, information, and improved skills that
were‘cultureliy responsive and effective'for them; This
study found that building a community support system that
strengthens and supborts families has an important indirect
effect on parenting by promoting the welfare of the children
end the community at large. Such support assists parents
with mastering issues in their own lives and helps them .
address issues of belonging to a community that effect
parents and children (Kagan, Powell, Weissbourd & Zigler,
1987)x |
Problem Focus

This research is a program evaluation that uses a
positivist explanatory study. A positivist study is the
paradigm of choice‘sihce‘causality is addressed. The
researchers asked the following question:.What impact do the
perentveducation‘classes offered by the community based

3

agency have on parents of at-risk families? iDo the classes
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have an effect on parent’s ietel of instrumeﬁtal'parenting
knowledge ahd affective sense of parental satisfaction? The
~authors hypothe81zed that parents who partic1pated in the
parenting classes were likely to show increased knowledge of
instrumental parenting_skilis.

Q&jParenting knowledge‘was.aéseseed according to these
three areas: 1) an‘awateaeas'and understanding of effeetive
ways to express feelihgsfand ways to communicate positively
with children,-Z) an“awareness and understanding of ways to
discipline-that are appropriate given the_developmental
Stage of the childreh, and 3) an awareness and understanding
of more effective coping strategies and techniques in
dealing w1th stressors |

The authors also hypotheSized that parents were likely
to show an increased»leVel of parental satisfaction.
Parental satisfaction was asseSSed aecording to the level of
enjoyment and pleasure‘receiVed by parents in three areasi
1) reiationships with_the children, 2) the behavior of
children, and 3) the parents role as parent. 'Parentsv
participated by attending parent education classes for six
weeks for.two‘hours}per'week at one of the three community
based iocations (the agency, a public schooi, the Head Start
facility). |

Central to this evaluation was the focus on the social

12



woiker’s role in direct practice involving group
intervention. Thus, there are‘implications for the
administfativefand pblicy planning areas of practice. This
is because the program included avformatiVe‘and summative
approachvto thé‘evaluation._ The results are to be used to
restructure énd‘reorganization the programvif warianted.
ThevSummative-part of the evaluation was concerned with the
ultimate success of the parent education program.-Results
fromlthis.study Wiilvbe used to assist the community based
agency in determining whether or not it should continue its
parent educatioﬁ;classes.in the same manner itvéurrently
utilizes. vThéffqrmative part of the evaluation contains
‘informatibn helpful in planning and improving the
implementation of-thié'program over the next three years.
RESEARCﬁ DESIGN AND METHODS SECTION

Design of the Study |

’This is aipositivist explanatory study. The
reSearcherS chose a positivist Study as the paradigm of
choice sinéé causality is addressed. The research question
was:.What impaét:does the parent education program offered
by clinicians Qf arcommunity based agency.have on the;_
participant’s level of instrumental parénting knowledge?
What effecﬁ did these have on the_sehSe of parental

satisfaction for at-risk families within a specific low
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_soc1o economlc areaL’

:“;gfollows An 1ncreased understandlng and awareness of

’nfSouthern Callforn1a°

The model for thlS research 1s suggested by Welss and

';{Jacobs (1988) Wthh d1v1des program evaluatlon 1nto f1vegh7to'
.7_t1ers The flrst trervfocuses on the pre 1mplementatlon 3
.stage of program evaluatlon, the second tler focuses onta

‘hdfaccountablllty, the thlrd tler 1nvolyes program'sis i
;clarlflcatlon, the fourth tler focuses on progress towards- ?;hj7"
avobjectlves,‘the flfth tler focuses‘on program 1mpact i
‘flfAccordlng to thls method of program evaluatlon,_thls_&hgsﬁ?*,q_fsj
'V(fresearch 1s at the thlrd tler, as 1t 1nvolved program e
tf?clarlflcatlon for the purpose of prov1d1ng 1nformatlon to‘”w
athe agency staff to 1mprove the parent educatlon program
”r.;sInput from program staff and program part1c1pants was used‘
v'ito clarlfy what tasks were to. be completed and by whom.r'tsgif.
'There was a-351x week attendance requlrement to get a L

eﬁcertlflcate of Complethn.dzi"'

For the purpose of thls research knowledge of lff

"glnstrumental parentlng skllls was operatlonally deflned as

.»/.

".;follow1ng threeﬂa’eas 'll effectlve ways to express feellngshfh;

vand ways to commun cate p081t1vely, leways to dlsc1pllne L*fVﬁ'

v; that are approprlate:glven the developmental stage of the

'hfchlldren, and 3) more effective coplng tools to deal w1th jh;:i




parental streSsors. The hypothesis‘was that»parents who
participafe in_the paﬁent:educatibnvclasses wouid
demonstrate an:improvéd levélbof knowledgé'and éwareness of
inétrumental pareﬁting skills; ‘ | |

For the purpésé‘df thié research, pareﬁtal satisfaction
was defined as enjoymenf and pleasuré in: Relationships with
the children; behavior of children; and role as parent. Thé
hypothesis was that parehts who participated in the pafent,
education classes would indicate an iﬁproved level of
parental satisfaction.
Study Sample

This research used a non-probability samplinnghich
relied on availébility of participants. In .this case
particiéants were‘either referred‘to the community based
agency for parentyeducation classes because they‘had
problems with substance abuse, domestic violence, child
abuse.‘Parents were also self-referred because of stressors
such as lack of parenting skills, low SOcio—economic status,
or problems related to cultural differences. Therefore,
results‘from thig‘study are not necessarily generalizable.
Parents.who agreed to participate were referred for parent
educétion classes by several sources. These included Child
Protective Services, referrals from other agencies due to

the family’s history of substance abuse and/or,family 
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'VZ‘part1C1patlon 1n thlS resea;:

;ffwas made ava; abledlanngllsh and 1n Spanlsh ”‘heﬁt"

if}lnstrument was des1gned o ellc1t 1nformatlon as to L'fLQ R

Qﬁgdemograph'c:

;harac erlstlcs, parent effectlveness and

dsatlsfactlon:w1:h p ~ent1ng Parents had to volunteer for L

gbefore they attended the

'gflrst parent educatlon class The part1c1pants were read a_us'

”statement expla;dﬁng the nature and the purpose of the study

con51deratlons (See Appendlx A)

. Thls ?insfrument

'&pa t1c1pant's age, gender,vethnlclty, occupatlon, marltal

l1Clted~ln_’ormatlon'regardlng the f!thyhp"}'

‘;,lstatus, number of chlldren, ages of chlldren, soc1o economlc;1ﬁ

?h¢Status and referral source. ff*if




Parents were also.asked'tb qomplete a Parent Educétion
- Questionnaire (SeévAppendix D). This instrument was
admihistered through a pré—test and post—tést designed to
bmeasure‘knowlédgevand awéreness‘of instrumental parenting
skills and parental satisfaction. The pre-test was
administered at the béginning of the‘firét parent education
session ahd the postftest was administered at the end of the
last session. This instrumeﬁt contained 34 itéms designed
to méasure knowledge of instrumental parenting skills and
levels of parental satisfaction. - These two constructs were
encompassed by the following four areas: Effective ways to
\express‘feelings-énd ways tQ communicate positively (See
item numbers 1,6,9,12,13,16,27); Ways to discipline that are
anropriate given the developmentél stage of the children
(See item nUmbersv2,3,7,18,20,29,30); Effective coping tools
to deal with streséors (See item numbers 19,21,23,31); and
parental satisfaétion (See item numbers 4,11,26). <After
cdmpléfion of thé.pre—test énd post-test each participantv
was provided with a Debriefing Statement (Seé Appendix B).
-The face validity of the Parent Questionnaire was
tested by showing it to four parent education clinicians,
five parents, and one program administrator of the community
based organization Which'provides the parent education

classes. From their input, appropriate questions were
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»selected és‘égréed upon as appropriate'measures of the areas
related to»knowledge of instruméntal parental skills.

The questions”uséd to measure parehtal sétisfactioh.
repreSeht the Kansas Pareﬁtal Satisfaction Scalé (KPS)
designed to measure affect and éatisfaction with parenting.
This three item instrument'(See item numbers 4,11,26) has
good ihternai consistency with alpha’s of approximately .80.
It has been used‘with Caucasian and Korean-American couples
primarily, however, the'researéhers found it to be
straightforward and easily adaptable to Spanish translation
in seeking responses erm Latino parents. The KPS had good
concurrent validity, correlating significantly with marital
satisfaction and the Rosenberg Self-Esteem Scale (Fisher &

- Corcoran, 1994).
Protection of Human Subjects

The pétticipants pri&écy was protected using the
following procedures consistent with The Ihétitutional
Review Board (IRB) guidelines at California State University
at San Bernardino, California.-

The researchers assigned each participaﬁt a numerical
code which was kept confidential within the community based
agency. The résearchers were the only ones who had access
to the code in‘order to eliminate the possibility of anyone

discovéring the identity of the participants. All
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participants wére\pﬁovided with a consent form infatﬁihg
them of safeguards.which,weredeSigned_to'maintain |
aonfidentiality, ahénymity, aadffréedom ftom injury of:harm
resulting from their participation in this atudy. This form
also contained information regarding their right té‘withdraw
from;the‘study at any time with no reperdussions.

The researghers.gaVe a Debriefingvstatement (See
Appendix B) to each participaht when théy chpleted‘the pré—
test and poat—test questionnaire.‘ This.Debriefing Statement
protided the participants with infOrmation as to how they
could receive the results bf the study. The statement also
instructed the participants'as to the purbose of the study
and provided them with telephone numbets of sources in case
they had any queétions regarding the reseatch (See Appendix
. . o , : :
Data Analysis

After the‘data was collected from the pre-test and
post-test questionnaire, a formal statistiCal analysis Was
patformed using the Statistical Packaga for the Socialv
Sciences (SPSS), Versian 7.1. This questionnaire was coded,
reverse scored where appropriate, and summative scores and’a
total scorea were Calculatéd. The databwas'anaiyzed to
determine whether thére was avrelatibnship between the

demographics variables, the parent education classes
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(independent variable)‘provided‘by:clinicians of a community
based agency,vand knoWledge and'awareness,of instrumentalp
parenting skills and‘parental satisfaction (dependent
variables). ‘The dependent variablesxreptesented the goals
of'the parent education progtamy and were operationally
defined for this study as follows: a) understanding of
.effectiVe‘ways'to express waye to express feelings and Ways
to commnnicate positively with‘children,vb) understanding of
- ways to discipline-children‘that are approptiate giVen the
developmental stage-cf the children, c) understanding of
more effective coping strategies and techniques in dealing
with Stressore, and d)‘ievel of parental‘satisfaction.
RESULTS
The data was analyzed and presented in tables.
Inclnded‘in the infornation were frequencies; measures of
.central tendency andft—teete for measuring the differences
ibetween gronps»of participants. According to the figutes
(See.Table 1) the sample-size ccnsisted of 20 participants;
Of these, six Were Spanish‘speaking and_l4‘spcke English
only. Seventy percent (néi4) of the participants were
between thevages‘of'ZO and. 30. Twenty—five‘percent (n=>5)
were between the ages of 31 and 40. Five percentv(n=l) were
between the ages of 41-48. Seventy percent (n=14) of the

participants were married and thirty percent (n=6) were
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per"’y’”evafrv , five percent o




chiidren (R=.523, p=.618).

' The‘researcheré‘antiCipated that the t-tests Would
produce results indicating a positive relationship between
parent education clasSes (independent variable) and
knowledge and awarenéss of instrumental ?arenting skiils and
parentai satisfaction (dependent variables). A baired t;test
was performed to determine i1f there was any significant
difference between thé‘pre—test and post-test mean scores.
While a trend indicated some improvement betWeen the pre-
tests and post—tests(nthis,iesearch did not find a
difference at a p leVel of .05 (See Table 2).

Given these findings, the researchers decided to
examine the difference betWeen the two‘ethnic'groups across
the data.‘A statisticaily significant difference at a‘p
" level of .05 wns seen between the mean scores of the Spanish
and English speakers in the areas of.éffective coping
fechniques and‘strategies and on the overall mean scores in
the aiea Of knowledge and awareness of instrumental
péfenting skills (See Table 3).

.~ DISCUSSION

' This research evaluated a parent education program for
at-risk families. The community based organization which
solicited this study is in its third year of a Department of

Public Social Services Family Preservation-Family
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Reunification Grant. The goal of the research was to proVide
a quantitative study en the effectiveness of this social
‘service program; Evaluatiens of program effectiveness and
oﬁtcome.based treatment interventions ere required by San
Bernardino County.

The hypothesis wae that the parent education classes
offered by the community based agency would have an effect
on knowledge and awareness of instrumental parenting skills
and parental satisfaction. While the quantitative findings
of this study do_net completely support the hypothesis, the
results showed a trend. This trend indicated improvement in
‘the_following areas: Understahding effective ways to express
feelings and ways to communicate positively with childrenf
undeistanding morefeffective ways to discipline that are
appropriate given the develOpmental stage of the children
~and; understanding more effective coping strategies and
techniques in dealing With stressors; and parental
satisfaction.

The participants who benefitﬁed from the parent
education classes were from at-risk families who showed
imprevement in knowledge and awareness of instrumental
parenting skills in e.six week program. This research finds
support in numerous research‘thatvindiCated that at-risk

families benefit from and produced positive gains in
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knowledge; skills andjattitudes When offered parent‘
education‘ciasses (Taylor'& Beauchamp, 19885;

The parent eduCation classes cffered by the cOmmunity
based agency in this study were held'for six weeks, two
hoursvper week. Improvement‘in parenting akillsvin such a
short time was also noted tc occur only after fcur sessions
of parent education classes by Olds & Kitzman (1993).
Positive findings have also been noted aang‘prevention
programs providing parenting services for less than six
months (Rodriquez & Cortez, 1988; Wolfe, et.al., 1988).

While the findings in this study suggested a trend‘of
improvement in parenting skills, the cultural diversity of
the participants may have accounted for the lack of
statistical significance at the p=;05 level. The importance
of the role of‘cultureyin the variation of disciplining
practices and parenting'styles has been noted in various
studies (Campbell,’1992{ Coll¥Garcia, 1990; Laosa, 1980;
Tower, 1993; Wissow & Roter, 1994). It is possible that
whiie the barent education claSses evaluated in this study
were considered to be culturally sensitive, there may have
been elementsvcf divereity among the participants’ parenting_
practices which were not adequately addressed.

The correlation betWeen age and understanding effective

ways to express feelings and'ways to communicate positively
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with.chiidren‘onvtné preftest.quéstionnaire indicated that
the oidet the parent, the better communication skills they
posseés. Theré may bétseveral reasons which impacted this
finding. For.example, more positive communication in the
older parent may be tné result of variables such as
experience(veducation, and/or awaréneast

‘While:literaturé'as to the reiationship between age and
parenting was unavailable, there are studies which focus on
the role strain associated with parenting. These studies
Suggest that as parentS age they tend to oe moré
encouraging/ néutral, supportive and increasingly
comfortable mith the parental role (Newman & NeWman, 1991).

’ Eroviding'parent education classes atnconvenient sites
within the community helped to manage cultural barriers that
may otherwise occur between a provider and client and has
been found to be a positive approach to parent education
(Austin, 1978; Firestone ‘& Witt, 1982; Daro, 1988; Brownc,
et. al., 1988; Kazdin, et. al., 1993 Prinz & Miller, 1994).
This may account for the trend indicated in this study. All
parent education classes offered by the community based
agency studied in this reaearch were offered at convenient
community sites.

Several studies have suggested that parent education

classes offered at community‘centers have produced positive
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gains in oVerall parentihg skills énd»increased.positiVe
p_ar_ent—childfin‘t'er.'actio‘ns (Levine, 1988; Daro & McCukrdyy,
v1994). The*current:study supports these findings. Pééviding
services in the*parent’s community facilitates trust between
.the eduCatorvand-the>parént which is a stfength in improVing
parental function (Lantz, 1993{ Kirby, 1995).

All twenty partiéipants who attended the parent
 education claSées Completed the six week course, qualifying
them for a Certificate of Completion. This finding also
lends support thstudies which indicated that providing
culturally sensitive commuﬁity based services created a more
positive and less stressful service delivery environment |
while incféasing participation (Kagan, et. al., 1987; Déro[
1988; and'Brown, et. al., 1988; Kirby, 1995; Lantz, 1993),
| Oneléf the most»provocativé findings, thoughvnot the
focus éf this study, was that pafents who took the pre-test
in Spénish scoredfhighér than those who took the prthest in
English. This finding certainly is counter to the view that

considers minority practices to be lacking or having

deficits (Kelléy;let, al., 1992). The current study found
that Spanishvspeakih§>parents scored higher than English
speaking parents in all areas indicating knowledge and
awareness of ihstrumental parenting skills. Why this'resuit

‘occurred is uncertain, however, it is possible that a random
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variahle influenced theboutcome. For example, Spanish
bspeaking parents may have a qualitatively different approach
to parenting than other parent‘populations.
TMPLICATIONS B
Further research in the area ofﬂparentveducation

programs for at-risk families is recommended. There‘is need
for the development of a standardized instruments to examine
the skills of parents from culturally different groups. Due
to the diversity of the types of parent education programs
offered by community based agencies for at—rish families,
there is also a need for future research into effective
parent eduoation models. |

‘fhe current research will assist in further evaluation
of parent education programs, however, there were_several
limitations in this research as indicated by the data.
Relatively few subjects participated in the study which
prevents generalizability and the manipulation of data.
Further studies on parental.education effectiveness programs
should also make use of a control group to 1mprove the
internal validity and external validity of the study.

Another limitation was that the questionnaire-may‘not
have been deSigned to accurately reflect the goals of the
parent education program Wthh compromised construct

validity. Casler (1994) found the “testing instrument’played



a significant role'in hinderingithe quantitative results”
(p. 25) due to random and'inappropriate responses by
participants. Whiie:researchers did consult with'various
sources in developing the pre*test, post-test parent
education questionnaire, the areas to be evaluated were not
necessarilybrepresentative of the questions asked. Use of
appropriate and culturally sensitive standardized
instrnments'may be more appropriate forvfuture research.

¥The majority of participants were referred to the
parent education classes from Child Protective Services. It
is possibie that high scores on the pre-test were the result
of a_halo effect or self-report biasv(Rubin & Babbie, 1993) .
Some parents’may not have felt comfortable‘in providing
candid responsesvto questions on the pre-test due to lack of
trnst in the confidentiality of the procedure. If trust was
nuilt with the community based”parent education teacher
before the pre—test, participants may have responded
‘.differently on the pre-test. This approach nay~yield
~outcomes more reflective of the effectiveness of the program
to be evaluated. Further research should include a session
vwnereby a trusting relationship could be_established prior
to the pre-test administration.

It would be helpful to work Witn the‘parent in a

naturalistic‘setting where the actual application of
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‘-parenting skills could be modeled and observed Home v151ts

would be a valuable part of the education and evaluation

C process Involvement and feedback from the children and

-spouse affected by the participants Who are‘attending parent“
veducation classes should also be encouraged in any future»
study u51ng a qualitative and quantitative method were used-
to gather data | | | |

Soc1al workers who ass1st at risk families should alsog'
be aware.of the critical importance of developing.programs
to reduce familylproblems.‘These,problems include;dbutdare
not limited to,'cycles of substance abuse, familvhviolence“7'
and child maltreatment If these problems are addressed,v
child‘maltreatment will‘decreasevand parental satisfaction

‘andﬁfamily empowerment willjincrease1 This is consistent

: ’Wlth the belief that parent education is critical to the

v‘healthy development of children and the healthy function ofv
families in general (Earls, McGuire & Shat,rl992 ‘Chllman,"
1975; HaWkins, 1972; Dinkmeyer & McKay, l-989). |
| - Parent education programs need to be offered at 51tes

" that are Within the at risk family s community.vThis is
conSistentuwith_Grav, et. al; (1990) whose findings
suggested thatvparticipationvand results increased when
services were‘offered withinvthe community. Futhermoref

Lantz (1993) found_that culturally sensitive programs
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'"_1ncreased and parvuc1patlon and.’ utlllzat on:of skllls

fmflearned also improved ”hen classes‘were held w1th1n the at— f;f“ff

‘fpfwa551st: nhldentlf ,ng’ways 1n Wthh to address fundlng

. issues.

dflito understand the :

‘5?1v1olence on famlly functlon u51ng a mult

'btfilgroups may also_be )

_s"need to have‘ong01ng tralnlng 1n order -bjpi“

_egatlve 1mpact “'hsubstance abuse and

‘-sy"tem approach

wifrarent educatlon cla ses de51gned for‘parents w1th relapse ;ffh

v'firelated to substance abuse would be benef1c1al'fMult1 famllyf‘ﬁi

f a551stance to‘famllles w1th thls;:;;;Lngyn

'7Tﬁa1nclude uSlng the strengths perspectlve Studles show that

'“bfamlly empowerment ndfs”lf‘determlnatlon 1mproved when :f




family strengths were identified and used as part of a
treatment intervention (Kagan, 1987) ~One’s ethniCity and
‘ pride of cultural values may be v1ewed as a strength
| Parenting in needed Within at risk communities where -
pcverty and stressful living-conditions are associated with.
child abuse~(BaXter, 1989' Gil, 1979' and'Hunter & Kilstorm,u
1979) . Child maltreatment cases being reported had risen one
"hundred;percent,in the most recent,survey (U.S. Health and
Human Services,,l994). Social wcrkers.must advocate policyj
whichladdresses‘the need to provide parent education
'training.asvwell,as the exbansion of services. Emphasis
should»inCludelprevention and early interVention. Parent
'~ education trainingishould be provided through school based
‘j°programsngead Start, State'pre—schocls, and any community
Wherefamilies}are‘at—risk. |

Sociathorkers must bezwilling to‘advocate for policy
to prov1de better serv1ces for at risk families Services
such as perinatal child care, ongoing parental education,i;
‘ccmmunity user—friendly, culturally senSitive.parent
eeducaticnvclassesfare all necessary in order‘to reduce
'“cycles of family‘uiolence‘and substance abuse. As parental
‘ satiSfacticniand empowermentiimproves, the ultimate goal of
reducing‘child»maltreatmentumill become avreality.

' In conclusion, the community based organization which

31



solicited this research offered parent education classes to
at-risk families. Theidata showed a trend indicating that
parents who participated improved tneir"knowledge and
awareness of instrumental parenting,skilis and parental
satisfaCtion. Limitations of this study wereldiscussed and
recommendations were made. Fﬁture research into the area of
the development of a Culturally sensitive standardized
instrument for evaluating parent educaticn programs will
assist social workers in outcome based treatment
requirements. Further studies into effective parent
education models for at-risk families using aistrengths
perspective and which respects cultural diversity should be

encouraged.
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I consent to:serve as a participant in-the research: 1nvest1gat1on entrtled Evaluatron RN
_of the Parent Educatlon Classes. The nature and general purpose of the study hasbeen =
B *explamed to me by Maria. Mora and/or Judy Brlggs from the Socral Work Department of o T

kS 'Callforma State Unrvers1ty at San Bernardmo (CSUSB) : L

EORNT S ATEMENT OF PURPOSE v
_ The purpose of thrs research isto evaluate the. Parent Educatlon Classes bemg offered SR
v i by counselors at a commumty based agency according to the first year mission statement ©
- ofthe Department of Public'Social Services (DPSS) Family Preservation/Fi amily Support ST
Serv1ces five year Grant in collaboratlon with the Focus. West program The research '

- team will ask certain research questlons to-all pamcrpants ‘The purpose of these questrons

it to assess knowledge of parentrng skrlls and sense of parental satrsfactlon ' -

Partrcrpatron n thls research is Voluntary and you are free to wrthdraw consent or stop e

T partrcrpatmg at any time. The w1thdrawal from the research project will not exempt you. -

,from taking the Parent Educatlon Classes oﬁ‘ered Please be assured that any mformatron . el -
+you provide will be held in strict conﬁdence by the researchers At no time w111 you name S
‘be reported along w1th your responses g - o

Any quest1ons that you may have about tlns research wrll be answered by the

o researchers or by an authorlzed representatrve of CSUSB." The research team has' the

E responsrblllty fori msunng that partrcrpants in Tesearch. projects conducted under umversrty. _ ‘: SR
' _ausplces are safeguarded from 1njury or harm resultlng from such part1c1patlon et L

On the basrs of these statements I voluntanly agree to partlc1pate in thrs pro]ect I

' : . acknowledge that [ am at least 18 years of age

. Participant’s Signature  Date

© Rowarcher's Sgnare  Dae




APPENDIX A

Forma de Consentlmrento o

ﬁ Yo doy mi consentrmento para serv1r como partrclpante en la mvest1gacron t1tulada Una evaluacron A

ispafio en clases de educacion.. El proposito general del estudio fue exphcado yleidoa - o

mi por Maria Mora del departamento de trabajos soc1ales de la Umversrdad del estado de Cahforma_v : .

. en San Bernardmo (CSUSB)
DECLARACION DE PROPOSITO (LEER A LOS PARICIPANTES)

,El propos1to de esta mvestlgacmn es para evaluar las clases en espanol en educacron para padres

~estas clases se estan ofreceindo por consejeros de las agencia de la communidad, de acuerdo con la .
" declaracion de las mision del primer afio del Departamento de Servicios Sociales Publicos (DPSS)

Preservacion de la Familia/ Servicios de apoyo para la Familia subsidio de cinco afios en

. colaboracién con el programa Focus West. El equipo de mvestlgacron hara preguntas de -
mvestlgacron al empezar y terminar el estudm a todos los participantes. El propdsito de estas

‘ preguntas es para aprecrar las habllrdades de ser padres y las satlsfaccron de ser padres

- La partrcapacron en esta mvestrgacron es voluntarra 'y used esta hbre de retlar su consentlmrento en e
cualquier momento. El retiro de este proyecto investigativo no lo hara exento de tomar las clases en. .

'espanol de educacion para padres. Nada de la informacion que usted | proporcioné sera conectada

con su nombre ya que todo los examenes seran identificados. solo por un codigo. de cuatro numerso- E '
. que usted escongera toda la informacion que usted proporcione sera confidencial y su identidad

sera anonima. Por favor, a toda las preguntas de una repuesta Trate de hacer lo mas honest '
: posrble Gramas por su part101pac1on :

Cualquler pregunta que puedan tener sobre esta 1nvest1ga01on seran resueltas por los mvestrgadores
0 porun representante authorizado de (CSUSB) la Universidad de estado de Californiaen San =~
‘Bernardino. El equip de mvestrgamones tiene la responsabilidad de asegurar que todolos - R
particpantes en los proyectos de: mvestlgamon conducidos bajo los ausp1c1os de la UmverSIdad seran
protegldos de danos [0 perjulcros que puedan resultar de tal partrcrpacron

“Sobre esta declaracmn Yo Voluntrlamente estoy de acuerdo de partlcpar en este pro;ecto Yo T
o reconoco que por lo menos tengo 18 anos L . »

~ Fimadel Participante. . Fecha
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‘ APPENDIX B
DEBRIEFING STATEMENT

The research team would hke to thank you for voluntarlly partrcrpatmg in our research

- project. The purpose of th15 study was to assess the parent education classes offered at’
. this agency so that they may provrde effective services to their clients. We would like to

~ emphasize that all information collected is strlctly conﬁdentlal and at no time will your .

identities by revealed. We encourage participants to contact the research team if you have L

~ any questions regarding this project. For wrltten results of this study, you may contact the
'v followmg 1nd1v1duals : » : o '

o -Dr Lucy Cardona

" Professor, California State Umversrtyl' |
- San Bernardrno (909_). 880-5559

o ;Ohvra Sevrlla Director e
- Bilingual Famlly Counsehng Serv1ces‘f e
0 986-7111

7 ": Dr Teresa Morns L
. ,‘Professor Cahforma State Umver31ty‘ SRR
o "'San Bernardmo (900) 880 5561 G

_-Judy Brlggs Marla Mora

s Department of Social Work

- California State University .
O San Bernardmo (909) 880 5501




El grupo de 1nvest1gac1on les da las gracnas por part1c1par voluntarlamente en nuestro e
- proyecto de investigacion. Queremos dar énfasis que toda informacién colectada es

o ~ estrictamente’ conﬁdenc1al y que en ningun tiempo se revelaran sus 1dent1dades Queremos,
- animar a los partlclpantes que se pongan en contacto con el grupo de 1nvest1gac10n si

tienen preguntas sobre este proyecto. Para obtener resultados por escrito sobre este :
estud10 usted puede ponerse en contacto con los 51gu1entes 1nd1v1duales '

Doctora Lucy Cardona, Profesora del
Departamento de Asistente Social _
Universidad del Estrado de Californiaen =~
San Bernardino (909) 880-5559

* . Olivia Sevilla, Dlrectora de v :
Servicios Bilingué de Consejos: para Farmhas
. (909) 986-7111 o

Doctora Teresa Morris, Profesora del

- Departamento de Asistente Social "~
* Universidad del Estrado de California en
- San Bernardino (909) 880-5561

: Judy. Brlggs o Marla Mora, del
Departamento de Asistente Social

ke Universidad del Estrado de Cahforma en . '

g San Bernardlno (909) 880 5501
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APPENDIX C
PARENT DEMOGRAPHIC INFORMATION

Please complete the following questionhaife. Any questions that you do not wish to
answer please leave blank. You may stop at any time. Thank you.

1. Your age: __ 2. Gender: Female__ Male__

3. Married__
Single__
Divorced__

- Separated__
Widowed__

4. Education - highest. grade completed in school __

5. Ethnicity - Caucasian__
‘ Hispanic__
African American__
Native American__
Asian__
Other__

6. Number of children and their ages

7. Employment. Unemployed__
Disabled__
Student__
Employed - Occupation

‘8. Income: Between 0 to $9,999 per year__
Between $10,000 and $19,999 per year__
Between $20,000 and $29,999 per year__
Between $30,000 and $39,999 per year__

- Over $40,000 per year__ .

9. Who referred you to these clasSes‘? (self-referred, DPSS CPS, Proba‘uon Court/law
enforcement, this agency, other agency, other)
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APPENDIX C
Informacién Demografico de Padres

- Por favor ébmplete es sugurente cuestionario. Cualquier preguntas que usted no deasea
completar por favor deje en blanco. Usted puede parar cuando usted desea. Gracias.

1. SuEdad:__
2. Género: Hembra__ Macho___

- 3. Casado(a)__ Soltero(a)__ Diﬁ(orciado(a)_
Separado(a)__ Uindo(a)___

4. Bducacion - El grado mas alto terminado en la escuela__

5. Etnicitidad - Anglosajon__ Hispano__
Africano Americano__ Nativo Americano__
Asiatico__ ,
Favor de especificar si es de orta etnicitidad

6. Numero de nifios en su familia,
7. Las edades de su nifios

8. Empleo: Desenipleo _ Incapacitado___
- Estudiante____  Empleado-Ocupacion___

9. Ingreso: Entre 0 a $9,999 por afio____
Entre $10,000 a $19,999 por afio____
Entre $20,000 a $29,999 por afio____
Entre $30,000 a $39,999 por afio___
Sobre $4O 000 .. ... por aﬁo .

10. Quien lo refeno a esta clases‘?
A. Yo mismo__
B. El departamento de Servicio Soclales
C. Servicio para la proteccion de nifio____
D. Probacion___
E. Corte/Cumplimiento Forzado (una ley)___
F. Esta Agencia___
G. Otra Agencia___

38



’your oplmo Thank you J A

_ fm:Strongly dlsagree Somewhat dlsagree L S.bme_whatza'g‘lfeej-l{ B Stl‘onglyagree o

" _y l When I am not happy w1th my chlld's behavnor I actlvely let hlm/her know by
: _complammg or by naggmg e

2. T1ook my child in the eyes to communicate important information,

3. Itake ?Wéyfthingsv mych11dl1kesas a method of discipline. ke s

4.1 amsatlsﬁed w1thmy relationship with my ch1ld RGNy

s, When my Chlld rmsbehaves I allow hlm/her to "do thelr own thlng" asa way of
‘ dlsmphne hlm/her so h1m/her can learn for themselves R S
: B L T e B R "54,

= 6 When 1 want to demonstrate my love to my chﬂd I spend specml tlme playlng w1th

7. When my child nnsbehavesIthreaten,yell, snank to get his/her attention. - L
S TR 2 e B A
o ~8 Iuse talkmg as a method of d1sc1p11ne for it prov1des effectlve learmng techmques to i
“fchlldren« I T e PO RO
9. T usually have family meetings to ensure cdmmunicéﬁen‘among family members.
SR | T g B SO TR PR Y T o



o ;‘Sitronglydisag‘réel _,SomeWha_t di'sagree]? Somewhat agree :Strongly agree

) 10 When I want to let my ch11d know how I feel I use the word "I" for example "I

11.1am satisfied with the behavior of my child.
Ut T AT < BT .

12. My child knows when T am,frﬁsffafgd by his/her behavior because I scold himher.

; }"'13 When L ﬁnd that I am angry at my ch11d's behav1or I let hlm/her know by h1tt1ng or B

'yelhng , SV O S PR t

- 14, When I can no longer tolerate my ch11d's behavror 1 actlvely let h1m/her know by
plckmgonhlm/her e R e e ol o
*15. When I discipline my child T am always right. i TN
B O S R I 1
l6f _WhenI talk»»to»_ my'c‘h‘ild,vI use a,'ﬁ'rm’jand‘calm tone of voice, T
17. When talkmg to my Chlld I use a load and mean tone of Vorce to get my’ messge
oacross. o L ' v N
18, Iusnalllyfpunish 'as.a»method of dis‘c'ipline.b___ o T S P
SO A T e e R T T g
19. When 1 feel stress, I't'ry to, tell myself I’m doving»y-anf ok joh wrth my “child. :
‘ 20 When I d1sc1p11ne my chrld's behavror I make sure he/she knows the behavror is not -

‘;'rlghtorunacceptable R AT o B
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. strongiy d‘isngree ":Somewhat disagree - ”So‘mewhat agree - ,Strongiy agree’:.;‘ L

21. T-drink alcohol or ea'tto cope‘nvith'my stress. S : -
22. My child know I care abc')uthim/h'er,v 1 do not have to show it in any special way.

- 23. When I experience parentinug'stres's,'IjIe]l or hit others to cope with my'feeling. o

24. My ch11drenknow that.:I love them because I tell them-';i :l‘otfe'vyeu“;‘ R

) 25 It is not 1mportant to have farmly rules I make/change the rules for my famlly as we o

goalong R P . C o

" 26.1am satisfied with myself as a parent. =

7 My child knows when I am listening b_ecause I nod. my head or tarl_Swe'r.v

| 1 N 2 4

k 28 When my chrld rmsbehabes he/she must tell he/ she understnads what can happen if -
~ he/she mrsbehaves '

1 2 R T o .

- 129, 1 review plans w1th my ch11d to make sure he/she understands what can happen 1f |
-~ he/she misbehaves. : S

30 When my chrld rmsbehaves I use drscrplrne such as glvmg addrtronal chores or send to
‘room for short perlod oftlme IR S e e :
31 When I expenence parentmg stress I take a tlme-out for myself such as calhng a

frrendorleavrngtheroom e Y
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Strongly disagree Somewhat disagree =~ Somewhat agree Strongly agree
1 2 3 4

32. My child knows when I am listeining to what he/she is saying because I repeat back
what I hear. S

| . 2 3 4
33. when I am happy with my child's behavior I activély let him/her know through praise,
attention, treats, hugs, kisses, or pats on the back.

1 2 3 4

34.1 don't feel it is necessary to look at my child in the eye becau