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'i: that adults be 1nvolved 1n the educatlon and 8

L ABSTRACT

L Involv1ng parentn,and communlty in edu ation

fto the success of academlc exce lence.;

35ﬂof thelr children for the:next generatlon,:xj

;ﬂinvolved 1tself 1n the research and the“strateg‘es;to reach

fh_the goals of truly 1nvolv1ng parent land commun1ty;1n

.L;educatlng the chlldren at Washlngton Mlddle Sch ol.;A
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.; 1nd1v1dually, and each persongwiotdithe'ilt

j;for her sectlon.= Emllle Goss rev1ewed and composed;t‘e”" s

’y'communltytchulle Orr _ev1ewed and composed the sectlon on

the communlty s relv _hip to the school and the parents,5éfj;ffyfg

,;hem.i Barbara Osbur

'1nclud1ng communlcatlons'WLttf

wed and composed}thh’ ectlon oiithe parent"

'f,ﬂfrelatlonshlp to the school,and't”e communlty. Then the

"5‘¥flrst draft compllatlon and edl‘lng was accompllshed

hﬁfﬂjelntly. Second draft*addltlons and deletlons, as well as _iaﬂ,‘

'ﬁffadjustlng for 51ngle v01ce comp081tlon,,was also a 301nt

dufendeavor. Barbarah _was 1n charge of the typlng and

.1*the note taklng durln eﬂgroup dlscu581ons., Emllle Goss

Tfffconducted pe‘sonalilnterv1ews, and surveys to broaden the ffeA?V

'gifknowledge base prOVlded”byath"” eraturé'révlewr.

ObjeC:‘VeSr tltles, measures, andsynlf““

"i",s rafeg;es were llkew1se produced durlng group work

‘-fses51ons, as was the content of the back matter.,, ;ijtf*




Rationalé

Sfudent'achievement énd the schools ability to provide
extra-curricular actiVities improve as family and community
involvement increasés; The decline‘of the traditibﬁal two-
parent family has cbntributed to a trend in cémmunities in
Whiéh the citizens‘are fearful,vanxious,,and overly
cautious. In turn, they are resistant to accepting schoolb
ahd social responsibilities.

School is often seeh as an independent entity in which
the students may feel'isolated‘from the community'and
perhaps may lack fluent communication with the family.
Also, homé, school and community have cultural values that
are specific to their membership. Students must learn to
accommodate the differences and understand the
similarities.

Schools must provide a‘safe environment in which
studenﬁs are able to énjoy a relaxed and nurturing social
experience that dptimizes‘learning, and this must be done
in a way that enables the student to succeed beyond
ihtellectﬁal\development to include pérsonal growth and
community responsibility. There must also be an alliénce
between the school, the family, and the community in.which
there is égreement about achievement goals for all

studgnts, and in which parents and community members feel



-;ivaccepted.

In order for any alllance to work howeve ;ﬂschools

‘*ff’must assume the leadershlp role for 1n1t1at1ng i three—way

'1f;Purpose-¢i”§*f”*‘

;ﬂcollaboratlon between famllles, the communlty and the

"fschool 1n order to prov1de support forpoptlmlzlng the‘hrlafff“

[f*educatlonal env1ronment,d'

ThlsﬂprOJect_proposes'a plan through Wthh parents,‘

"'j_'communlty members and teachers w1ll form a proactlve

"5:collaboratlon 1n support of educatlon, and Wthh w1ll

Wibrldge the gap that 1s present 1n thls schoolfcommunlty. R

'7;f:The c1ty of La Habra has many resources and serv1cesf‘

e to"fé.

"avallable to: 1ts re51dents., The La Habra Clty School

s:Dlstrlct.and WasarngtonﬁMlddle School (herelnafter referredfh:‘ 9

WMS) have many serv1ces and resources avallable to

‘{: thelr students. However, what 1s needed 1s a system of

‘"sf7network1ng and leadershlp that w1ll optlmlze the

‘aaccess1blllty of the c1ty and school programs, thus‘more»7f"

‘h?Teffectlvely serv1ng the communlty. The purpose of thlS plan«}fﬁfV

g networklng for thel»

’?”1s to organlze, add to, and 1mplement these serv1ces and }f”‘fﬂ;_*

'resources, and to prov1defleadersh1p, organlzatlon,:and

more efflclent use WMS

vaome,“school and communlty have cultural values that e-;ﬁkd




"gxmembershlp w1th1n eac;

are spec1f1c to thelr membershlp Students must learn to

"'accommodate many cult
group‘”»Thefneed to accommodate the‘
wzchanglng nature of parentlng and educatlon, and the ”
‘sconnectlon between educatlon and work‘requlres the
“pnutlllzatlon of the students natural support system of
":famlly,:school, and communlty in order for them to develop‘"y
dlntO responSlble c1tlzens.3 Students need to feel that |
“d school dynamlcs arecrnterwoven w1th the dynamlcs that occur;h -
“hln the home and in the communlty Though there are r3;<ft‘
_dlfferent act1v1t1es 1n each settlng, 1t’s 1mportant that
‘;all work together to create harmonlous relatlonshlps
y whereln the 1ntegr1ty of the whole Chlld 1s reallzed and . fn'

, _malntalned

The Afrlcan proverb, “It takes a v1llage to*ralse a

” chlldn'ls the phllosophy that drlves thlsfh

va collaboratlve partnershlp between famlly»aschool and the

’fdcommunlty 1n support of chlldren and thelr educatlon..;The‘ﬁ;

:31-v1llage, 1n thls context'vprov1des the safe,'soc1al

S become respon31ble 01t1zens.

‘u”fgthe parents must understand that adolescenc ,;>

:env1ronment necessary fo_@chlldren to grow, learn and

zfﬁn the homeg

upport system,‘?;flﬁgjf

-»‘transescence, 1s a developmental stage. Thed

fsupported w1th the day to day ralslng of th hild;*;'gf‘fhj

_es and understand thelr unlque,?{isfgat.rs

lan for bulldlng“d“""



Parents need to know how to communlcate w1th educators'7~'5"

fijand members of the communlty, and they need to be able to

,2fdevelop a partnershlp w1th school and communlty tO tranSmlt”‘d

f the values of soc1ety to thelr chlldren.; In d01ng so they
vﬁw1ll model for the1r chlldren how be good 01tlzens and

'ffllfelong learners.y Famllles need to be supported by the

f‘sschool and the communlty 1n ralslng thelr chlldren and

f'teachlng them to be respons1ble, contrlbutlng c1tlzens and o

jfhuman belngs.. Woodruff (1996) says that what goes on 1n

| 1“ﬂ school should be as much about a chlld’s overall life as lt

1s’about academlcs. He further states that one way to do
fmthls 1s by creatlng schools that reflect and value the-ﬁ"dh
'chlld’s communlty, bellef systems and culture. “Home and
‘.school are. the. two most 1mportant 1nst1tutlons in the

;vdevelopmental,llfe-ofythe’chrldvlWoodruff 1996)

Statement of Needs w . N ’
dht“of the 785 students at WMS,62% are”Hlspanlc, 34§.
(}JFWhlte, 2° A81an/Pac1flc and 2° Black ethnlc groups (Tltle\.
'VII, 1997) ‘ There 1s a predomlnately low soc1o economlc
f‘class whose prlmary language 1s Spanlsh Over the last two =
f.dyears, there has been an 1ncrease of 64 3% students whose;fff
kprlmary language is other than Engllsh | R |

WMS 1s located near the C1v1c Center in La Habra, ‘




“_Callfornla, on the'maln street of the c1ty; However, it is5?hﬁfw

"f“ycultures (the Latlno gangs, the party crews, the skaters,.;f}Tf:Z.'

"Gjthe breakers, and the taggers), espe01ally w1th respect to”"”

vvlythelr standard of dress and phy51cal appearance (body

'ﬂfplerc1ng, tattoos, shaved heads, extreme make up,

‘Vjﬁhalrstyles, and halr color) Publlc 1mpre551on 1s that

utgangs, drugs, and weapons are rampant on campus There 1s‘“

‘jalso a bellef that the teachlng staff has very low

'»fiﬁexpectatlons for the students academlcally, and that the.»""

'5m‘students are generally out of control To support thls_fﬁ'

'ygeneral assumptlon, durlng a Human Relatlons Taskforce }"'h
7fﬁMeet1ng ln November, 1997 a parent underscored thlS bellefj

n"w1th her remarks about a conversatlon that she had w1th a

’ *Vlfrlend who was concerned about her Chlld attendlng WMS The,irv

‘vfrlend Was appalled that the parent dld not get an lnter—ﬁﬂf»~.a

.‘dlStrlCt transfer to a nelghborlng communlty SChool becausefi""d

"Jvof the La Habra schools’ reputatlon for gang v1olence, low

l,'academlc expectatlons, and drugs and weapons on campus.3 RH

Many famllles are economlcally pressured to relocate .

- dtoften as they struggle w1th 1ssues llke the large number of‘,:

”fusrental propertles in the Barrlo that are 1n a general state‘a””

'hiof dlsrepalr, frequent changes 1n employment, and the




171nablllty to part1c1pate 1n home ownershlp There are many

"~s1ngle parent famlllﬁs,;as well as two parent famllles,’ln

bjf[ Wthh the parents are out of the home for extended hours 1n '

‘thiorder to meet the demands of thelr employment Often, for :"

'7;*econom1c reasons, more than one famlly 1s forced to llve 1n

r{}the same 51ngle*famlly dwelllng. There are stresses ff“
ilmposed on the chlldren that may cause allenatlon from

'?;thelr famllles and thelr school : ThlS 1n turn 1mpedes Q

A”fthelr educatlon and soc1al growth f These condltlons tend

f?wto cause the chlld[ﬁn tO experlence a lack Of communlty and

'ffa sense of 1nsecur1ty as they struggle to belong 1n thelr

"}efamllles, schools, and communltles.‘ Most of these parents

’”fjfare hes1tant to 1nvolve themselves 1n thelr chlldren s

' lf}schools. They often belleve that they have nothlng to

”f foffer; However, “Student achlevement

”'fschool 1s not 50

N

much a questlon about the parents soc1f—economlc status,“__mdf»f

”plbut more a questlon about the parents’ 1nvolvement 1n the
:{fschool (Posnlck Goodw1n, 1997)

"There 1s a smal

f*”ther ‘way from the school and the

.nelghborhoodsvand‘the'level of

"iiparental support, they are not as susceptlb

"t.*lnfluence by the gang”sub cultures. The pare'ts of these

"F;tstudents tend to plan and attend the spec1al events at

(lrddle—class populatlon WMS who llve iff-'-"‘




:tfoﬁare randomly a581gned"torteams of':

L’{ischool There is an actlve PTSA zha,

~aft;dur1ng the school Year, but the membershlp 1s small andnfffﬁ'in

ggjattendance is pOOr};xi,;
v1 permanent1y 81tuated, and th‘_aaﬁ}ﬁ»v~

Qschool 1n La Habra through grades_K—lz

foﬂprofe551onals,‘four,food serv1ce personnel,'and four e

’{custodlal personnel

m:admlnlstratlve of E whlch 1ncludes the pr1nc1pal Vijf”

v"yva831stant—pr1nc1pal, o secretarles and a health

‘%'technlclan.~,’ff~*"

'WMS has three grade levels, 6"7f

”ache'sfaccordlng to e

f“vejum 1ncﬂ“des, Language:

whlch 1nclude,vfor

Art, Spanlsh, Mu31c, Journallsm,t

98 school year,

'f;flnteractlon;

:spohéors»manY‘evéﬁtsfll”

fThere are also flve people 1n the g‘f:'fu'

vlThe*etudents.jfafjg SO

‘swand Math There aref“fhft

WMS 1n1t1ated Block;}tf"



'Z;f{lerary/Technology/Mel

'cm_and an amphltheater,,

‘into that

ibulldlngs that are overzflfty years old and show normal

: gwear and tear., There are also eleven relatlvely new,_fi_df

'Tlportable classrooms.jv

Durlng the 96- 97 SChOOl year theV_lerary/Medla centerfftf

‘Ifwas demollshed to make way for the newxv,_y

}a Center,_Constructlon w1ll commence»g7,d"

| durlng the 97 98 SChOOl yéar.ﬂ'There 1s a multl use ‘room ffw

whlch share a common staglng area.f"”"’
{ﬁThere is a sc1ence lab, wood shop, band room, a covered—
.';outdoor eatlng area, and a full serv1ce kltchen There are

'7_four soc1al quad areas where the students are able to meet Q'y'

'Tvdand soc1allze durlng the mornlng before school, durlng

Q:break and lunchtlme. There 1s a student operated Snack :
"Shack and a Student Store Wthh are open every day durlng f~"

‘C?the two breaks-ﬁ The grounds are completely surrounded by

Luf[fchaln—llnk fenc1ng t at 1s currently 1n need of repalr.

v{pThere are four de81gnated athletlc areas that 1nclude the

’ SrlSouth fleld, the Westwfleld, the Southwest court and the

»yHSoutheast court The South fleld 1s used for soccer and




L 1nvolvement 1ncreases.v

wdtrack and 1s currently undergo;wp.-enovations.f The Wes :

‘1'f1eld is used for soccer and baseba‘l _and the Southwest

.tpand Southeast courts are used for basketball and

b’i.volleyball : The publlc frequentlivuses the athletlc flelds;lyafff

evfor organlzed after school sports iWMS has a large campusl

5fthat is malntalned by the dlst“ SngQUQQSkeePer§ssﬁ
'Je_leltatlons and Dellmltatlons;pfigr'

As 1s usual w1th any new program, there 1ll be

'f:varlous llmltatlons and dellmltatlons, some of Wthh w1ll e

“Abe 1n house and others that w1ll come from the parents and p;afff;lﬁ

xedQCOmmunlty., Tlme 1s a llmltlng factor because there 1s ‘:
"always the need for tra1*”~

'*laan already overwhelmlng schedule._ However, as the program'g;t_fu

1s 1mplemented over tlme, and based on 1ts successful

‘boutcome, the llmltatlon of tlme w1ll ease as parental

fOftentlmes, when a new program"ls o

'*ﬁflntroduced there are some people who may demonstrate a‘-*Wv'*‘d'

'Vthegatlve attltude because of thelr fears about how 1t w1llf’[3f”-1*f

’: ""'lmpact thelr dally llves and what w1ll be expected ”?of'them.,-_:}f__l'7,;?,:"

”fffhopefully thelr fears w1ll be ellmlnated._ Agaln,‘as the ;f*“

“.wrll*be a-non—rssue.u Because we have recently acqulred a-




Title VII Gﬁant in‘the‘amouht of 1.3 million dollars,
funding wili.be a limitaﬁion ohlyaWitharespect to the
parameters‘ef the grant. o

Many'ofbthe parents of WMS students consider"
themselves to be uneducated and ﬁherefore unable to help
with school programs. They tend to be reticent because
they are.timid and uneure‘of themselves, and so it appears
that they lack the initiative needed to-volunteer} Great
effort is expended.to encdurage and even pressure them to
participate in the edﬁcational process. They are perceived
to be lacking in the commitment to follow threugh, This
‘makes planning for their involvement difficult. As the
‘parents are introducedvto the school enviionment and become
more comfortable‘being'there,.they will be more willing to
make a‘commitment‘to‘their‘ehildren’s education.

WS haé a safe, positive working environment. The
staff is frlendly, helpfﬁl; and willing to share ideas.
The La Habra Clty School DlStrlCt (hereinafter referred to
as‘LHCSD) has a reputatlon for being pro-teacher. Teachers_,
_afeywell respected, and theit ideas and proposals.are met
with poeitive:feedback Though administrative support fer‘»
1thlS prOJect is not a glven, 1t is expected that a
carefully planned presentatlon of IMPACTT to the Board of

Directors w1ll begwell ‘received and valldated.

11



E:Admlnlstratlve support from the pr1nc1pallfthMS 1s very

]fap081t1ve, encouraglng, and motlvatlng

'fiAssumptlons | _
People affected by thlS prOJect‘w1ll be the students, sidu

"f'parents and communlty members, and the bu81ness communlty

‘f:”ln La Habra.h The faculty and staff at WMS w1ll also be

":ﬁiaffected 1n a p031t1ve, or perhaps a negatlve way

e Students and parents w1ll automatlcally be p081t1vely

:9f affected as the students begln to reallze that thelr ;,df,?”‘
'Vparents’ 1nvolvement at school 1s an afflrmatlon of the R

?fvalue thelr parents place on educatlon. Parents w1ll come

’ffto reallze through thelr 1nvolvement in school that they

“'”are hlghly valued members of the school communlty Thelr
ff_lnput 1n plannlng and preparatlon of spec1al programs,

;:thelr frequent presence 1n the classrooms,:and~the1r"

VVflnteractlon w1th all the students w1ll pos1t1vely 1mpact

-Student parent relatlonshlps., As the bu51ness communlty '

7,?’becomes 1nvolved w1th the bu31ness of educatlon, p051tlve fT

| ﬁ{”ln varlousiforms, for example,

a?;relnforcement “begln to appear ln thelr places of bu81ness

inotlces about school

‘;;support,; idgalns for students based on grades, plctures of?

”V,students of the month, and notlces about school events 1n it

.ﬂ‘thelr w1ndows.‘ ThlS Wlll create a p051t1ve ﬁ,jhfﬁ




*;:school/communlty 1mage that w1ll'have“‘ rlppllng effect on:{eiﬁ

“Vadoptfaﬁcommon purpose toward‘a school, famlly fand

“L i1m1tat1ons will be ellmlnated as the programwwf"“f

1mplemented over tlme :f},‘*fﬁ;iﬁﬁﬁ,;jfgfﬁﬂ‘f S

}iDlscrepancy Statementw

The LHCSD, at the ‘;ementary level"has a large numberhftfﬂ,‘

5t.of parents who do partic1pate in. the classrooer,butﬂleile7xf' e

' Though the teachers at WMS recognlze

:r;,3?parent/communlty/school collaboratlon, 1t 1s very dlf lCu(t}

‘.;3ﬂhfor one person to develop the.program Parent 1nvolvement RN

'*V;{‘ln the past has occurred mlnlmally at WMS at the classvoom

1?hlevel The teachers have full respon51b111t ﬁfor any plan'



'?;the necessary organ_

Erthat 1nvolves u51ng a parent 1n the Classroom, These:“”

“fﬁefforts are usually sporadlc and parent follow—through 1sgtifft”

fﬁ3V@ry~llm1ted.»=W1th?ﬁi_‘lmplementatlon of a program w1th ;;f§;§
eadershlp, these PrOblems_:i:"""’"-‘*

'w1ll be ellmlnated.;

fyli_'pffCommunlty Memberf A group of people who meet to
”"\Qldentlfy and solve problem. » | L
n;ZfQ(t;rCompllmentary Role.. Any 51gn1f1cant a851stance to;;&;}.

’{the educatlonal process at WMS.

"frFormally Academlc matters that relate to the f;fjfﬁffjfnw

bki;"school work

R S f‘»Informally ; General nurturance and 1nterest in
"'educatlon such as famlly dlscu581ons, excur81ons,'

fand parent observatlons. -fJ?*“"

of confllct resolutlon that stresses'poSlthew :

E U




fsolutlons to everyday problems.k‘lt addréssésf

“vsuch 1ssues as how to overcome struggles w1th1n‘f

";the famlly, communlcatlon skllls and strateglesilad

'7erto teach verbal and llstenlng Skllls for better

:_understandlng and resolve, and 1ssues of

»g*:gprejudlce and dlscrlmlnatlon

'?i;a; Parents are guldes through an-elght meek
jt’;program in Wthh they are 1nstructed in Yo
motlvatlon and self esteem, home school
lcollaboratlon,-communlcatlon and 437 2
;‘dlsc1pllne,‘how the school system
tfunctlons, drugs, home, school and
flcommunlty, college and career electlons,la,a

o potluck and graduatlon.

‘eMlnorlty Group Any group that does not belong to
lxi'the polltlcal majorlty (Whlte, AnglOvSaxon '
”rﬂifProtestant) 'f‘ o L o

lg:Parentlng ClasseS'~ A.program that presents a 1:‘?h
'flvvarlety of methods that w1ll ass1st parents 1n‘?c
’Cf‘re1nforc1ng p031t1ve.parent1ng SklllS. The classes S

'hlare conducted in Engllsh and in Spanlsh RSP

'hf;Parent Instltute for Quallty Educatlon.‘ The mlss1on:v

jesof the Parent Instltute for Quallty Educatlon 1s to' S

'nw_fhelp brlng schools and parents together 1n thevf




m”hj a.; All parents:love thelr chlldren and want the

10,

1.

12, K

:heducatlon of thelr chlldrenﬁj The phllosophyistates{]fﬁ L

best for them

h*gb}'vParents can. prov1de 1mportant 1nformwt;on about__fj_*f“if1

’.:xthelr chlldren to schools in order to 1mprove 1:

uf{nthe learnlng process.}“fr

t7dc;’chhools can prov1de parents w1th valuable }ffﬂfzf“:v

'"Hsuggestlons about ways to help thelr chlldren

;1earn

‘”;d,“dParents and teachers need to work together to

'Vensure the educatlonal success of every Chlld :

(Mard1r051an, 1996)

Phllosophy of Partnershlp Sharlng the‘;“'
“f[respons1b111ty of chlldren s educatlon w1th parentsffﬁnfg;d

other famlly members, and the communlty

Staff Includes all employees in the LHCSD

vaask Force A.group of people who meet to 1dent1fy1jti? _
bldffand solve problems |
The Famlly Meetlng

f_na;T&De31gned to promote meanlngful communlcatlon

'uhfw1th1n the famlly whereln the famlly gathers 1nfhf:

a common place and communlcates

.fb,prhe Famlly Meetlng 1s not 1ntended to be used i

*ifor solv1ng 1nd1v1dual problems of famlly

TR




members. This time is to be free from advice,
argument, or problem solving. The meeting is

intended to be a special time for family members

- to meet and communicate. =

The Family Meeting should be held about once a

week at an agreed upon special time.

'Meéting topics should include appreciationsr

happinesses, disappointments, proud feelings}

‘and sadnesses (Dreikurs, 1964).
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;fA Rev1ew of The therature;;gt;
The broad range of llterature 1nvest1gated descrlbes ad

";lplan for looklng hard at our current bellefs and attltudes Vb

':lﬁabout home and school relatlonshlps and parent 1nvolvement:_‘ff

'f]ln the school ‘ “There 1s overwhelmlng agreement that a .
‘}:chlld 1s v1tally affected by the quallty and nature of the
5;7relatlonsh1p between home and school (Barbour, Barbour,f
;f1997) -h Also, accordlng to Barbour & Barbour,‘schools arev
‘more effectlve in educatlng chlldren when famllles,d
5”schools, and communltles work together (1997)
3
= parent support 1n}educatlon also 1mproved the quallty of
‘f;educatlon and student achlevement (Santrock 1996)
'{sSchools have the respon81b111ty of taklng the lead in

- developlng a school parent, and communlty partnershlp.

V-School staff attltude andf evav1or scaffolds the success of

f;hthls Parfnershlp "Parental‘partnershlp that can also ‘be
'i’extended 1nto the communlty w1ll result 1n more communlty
';tsupport for educatlon (Fenw1ck 1987) i

‘ Due’ to the dlssatlsfactlon w1th large,ﬂrémbtézféhdhe-f
| ifcentrallzed school bureaucrac1es,hschool»dlstricts:have”tﬁ

explored Ways to engage parents 1n dec181ons such as

: Research has revealed that schools that have 1mproved’ B



Htadschool—w1de problems,_dlsc1pllne, safety, or 1ntroductlon‘h$§*ri

’[:of new currlculum.‘ Whlle the small number of parents who";,,;f'

.jhave made dec1s1ons may not have represented the whole'd’

"Y"communlty of school famllles, the trend 1s to contlnue to"

'ffuse thls resource to problem solve and govern schools.-,
:_"Dec1s1ons concernlng the experlences of mlddle grade
'«students should be made by the adults who know them best ;

ﬁh(Turnlng P01nts, 1990)

Cooperatlon between famllles and schools 1s needed so :7~

"ythat the chlld can mature and learn in a nurturlng soc1al

"env1ronment Shurr, Thomason,‘& Thompson restate that a

:y*ﬂclosely knlt communlty of famlly and school 1s essentlal

"ifor the Chlld'S well—belng and that famllles need to be re—"

"f'engaged in the educatlon process in meanlngful roles and

o account w1th regard t

"f,communltles connected 1n servrng as addltlonal educatlonal

”_resource,'as recommended by Carnegle s Turnlng P01nts
r‘l(1990)
Henderson, Marburger, Ooms belleve that the educator s

‘assumptlons, practlces, and blases need to be examlned

dhonestly and changed 1f necessary to work effectlvely"w1thafwf7“»*V

L'the learner s famllles._ The llterature researched“
aunderscored the need for rhetorlc to match reallty,;g‘ndff”':d

:a\comfort levels of th *teachlng staff have to be taken 1nto*“

he flve areas of parental




1nvolvement,Lparents as partners, parents as collaborators,
fparents as an audlence, parents as supporters,hand parents

"_as‘co—deCLSlon makers;; Teachers are known to embrace:‘”

'feducatlonal phllosophles Wthh have run the gamut between, SR

","profe581onals only" 1n educatlon and total parental

.r_collaboratlon in educatlng chlldren (Henderson, Marburger,d,
Qoms,.1995). Teacher self assessment 1s needed flrst and}
‘thenhantevaluatlon. Perhaps, changes 1n some attltudes
‘,w1ll be necessary to progress towards a more effectlve’{_g
fpartnershlp between school staff and famllles of the school
'communlty. : |
The'material:intestlgated recogniZed”that‘each.school
‘vwas unlque and each new program for 1nvolvement needed to
develop 1ts own strategles for formlng the school famlly
'_partnershlp, There were some’ 1mportant pr1n01ples offered
in establiShlng,thls partnershlp._For example,‘the SChool-
tone should be Open,‘helpful,*and‘frlendly; ;There shonld

' be»freqnent,‘clear,_and twoeWay communlcation with parents,
.Parents'need tovbe treated as‘collaborators with a strong:
f‘supportlve role in the education and behavror of thelr
children. Parents should be asked to comment on school
ppolicies andrshare_lnbdeclslon maklng.« The‘school_should_v
'aggressivelyipursne-the‘at-riskparents, such as;parents

who work, divorced:parentSbWithout’cnStody, and language
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‘and5racefminority'parents;; School admlnlstrators need tO‘nfih
! express and promote the school-parent partnershlp, and theflv

-school needs to encourage famlly and communlty

. :_part1c1patlon at the school (Henderson, Marburger, Ooms,‘

‘if1995)

' Autonomy was also named as needed for parent school

‘;partnershlps to be successful The school board and school

R dlStrlCt superlntendent must share thelr power w1th

pr1nc1pals,‘teachers, parents, and c1tlzens.: A needs’
:'assessment must be complled to develop meanlngful goals for
'the school State and dlStrlCt requlrements must also be,
;‘met A task force comprlsed of ‘...parents, students,
commUHltY“leaders,“teachers,1admlnistratOrS,ibu31ness.f
_‘leaders, and representatlves of hlgher educatlon ...'}
.(Fenwick 1987)” was the recommendatlon for beglnnlng.a
-reform in school pollcy w1th regard to formlng a  .. |
'llcollaboratlon with parents and communlty : The next step 1s
" the premlse that attltudes toward famlly 1nvolvement
"ln learnlng could be altered by changlng the structure andg
'manner in Wthh teachers and parents 1nteracted ,,.,f7‘v"
“(Barbour & Barbour, 1997)" and then,j;ﬁ.:_ the task forced?”d
'h‘must make dec1srons regardlng objectlnes, pollc1es,'and

. ~strateg1es for 1nvolv1ng parents (Barbour & Barbour,‘f'

d‘ll997) ?f Whlle mandated parental support would llkely be



~ ineffective, the school board adoption of the task force

recommendations was a crucial component.

Who Will Initiate The Process of Re—engaging‘Parehts and
Community With The Scheol?.' - : |

‘Thereﬂwas a consensus'that Schooi staff and parentss
mﬁst be commitfed to a better cemmunication effort,’and‘¥J 
that teachers, school boards, and school_administrators
must take the leadership role in initiating and encouraging
parental,inVOlvement. 'Theiliterature recognizes that
effective practice for optimizing pereht involvement has
been_thoroughlyvreSearChed and can be replicated at.any
school (Barbour, & Barbour, 1997). |

It was suggested that the quality of;pareht‘end
community involvement depend on thevattitudes and.behaviors
of the schooi staff. There were several points that needed
to be eonsidered and addressed,»for example;»a welcoming
school tone must preVail, a working relationship heeds time
to develop, clearly stated gosls and,responsibilities are_
essential fer each step and task in order to avoidi
confusion, a mutually respectful relatienship'betweeh’
parents and teachers is difficult When each side views the
’other>With.sﬁspicion; end stereotypingvahd lack of empathy

are two barriers‘to be avoided (Henderson, et al, 1995).
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The llterature 1dent1f1edrparents as the foremost
'irnfluence on thelr chlldren s educatlon and soc1allzatlon.“
_Teachers and school staff worklng 1n partnershlp w1th |

‘&‘parents and famllles are the next most 1mportant aspect of

?:rearlng the next generatlon.: Communlty membersuare v1ewed RS

_g;as belng able to offer educatlonal opportunltles that f},ff?
k;enrlch the educatlon and soc1allzatlon process of e
2‘youngsters.i In fact, the artlcle 1nsert from Phl Deltavp o

erappan (1997 p 521) ‘explalns how a "volatlle mlsmatch G

- ex1sts between the organlzatlon and currlculum of mlddle"

“,Vgrade schools, and the 1ntellectual emotlonal and

.;h-role in re- engaglng parents g

flnterpersonal needs of young adolescents.ﬂvz ThlS prOJectf;
‘Lfendeavors to connect w1th ex1st1ng models to address the’
“[vneeds of WMS students, famllles, teachers,vand communlty.f"

"vaery llterary work studled acknowledged the leadershlp

nd communlty W1th schools as7'

7l:beg1nn1ng w1th the teacher.]?"Teachlng and parentlng are‘h

ivn'the most 1mportant tasks performed by people 1n any soc1ety, .

'ji(Sw1ck Hobson, Duff 1979) : Parents 1n1t1ate thejsl

k?llearnlng and development of thelr chlldren and teachers ;d'

ontlnue nurturlng”the-chlld by 1nvolv1ng h1m or. her 1nvh;lh},f":

tsmeanlngful growth actlvitles to help the Chlld relate to

2 Parents and teachers were seen :

'f:'as hav1ng common goals w1th regard;to the Chlld, and,




‘-~most p051t1ve way pos’

”"-‘aCCording to“SniCk,:Hobson,;& Duff,,they strlve to prov1de”ffr_y

s;the best env1ronment niwhlch the Chlld can develop in the?jfgﬂ

le (1979) ‘~ It was suggested thatr'

"'f.the quallty of parent and communlty 1nvolvement depends On bn:ild"

'*4_fthe attltudes and behav1ors¢of the school staff

‘ "?lfWhat Are The Characterlstlcs of The Adolescent°'7‘e‘

Mlddle school aged students (age 10 14 years) were~

vxldentlfled as at a dlstln't;developmental stage between

5rchlldhood and adulthood whlch has 1ts own set of

. characterlstlcs and needs whlch must be recognlzed and S

'addressed One of tf

¥cogn1t1ve characterlstlcs of the&

'rfadolescent 1s descrlbed as one of 1ntense cur1081ty.% Manyv
1qt1mes, there could be development on two dlfferent

°5cogn1t1ve levels, concrete and abstract, at. the same tlmesibu

'_}'Youngsters of thlS age are seen as 1ncrea51ng thelr meta—fg'*

‘ cognltlve abllltleS (the ablllty to understand and

7;art1culate how they learn) y Mlddle school aged students‘f;”af”"

"n,:are v1ewed as w1lllng to learn the thlngs that they

:lcon51der useful and meanlngful _ Adolescents have been
H-judged egocentrlc, whlch 1s seen as the reason’ for thelr‘:lh
‘,dlfflculty in- seelng thlngs and motlves from another

7'person s perspectlve There 1s a shlftlng, 1n adolescence,

'"fromtspontaneous;cr{ Y such as draw1ng, 31ng1ng, and”




danc1ng) to more cognltlve, thoughtful practicedhandrru1e+

| bound creatlons (llke poetry, song wrltlng, and theatrlcalfvlf~s

performances) : Thel"dl; adolescent student learns best 1n.yhy
cooperatlve, decentrallzed settlngs where they are |
viconstantly 1nteract1ng w1th materlals and w1th one
hfanother...(Shurr, Thomason, & Thompson, 1996)

| The‘emotlonal development of the mlddle school aged
student is explalned as affected by chemlcal and hormonal
~1mbalances.*, These students are prone to 1deallst1c
thlnklng, and have heroes and 1dols.: Adolescents resemblei
chlldren more than adults. ThlS youngster has a strong
f“need to feel personally secure, as- well as assurances that' '
tfamlly members and thelr famlly unlt are safe. The‘mlddle
»school aged student 1s 1ncrea51ngly aware of hlS or herself
as an 1nd1v1dual especrally when compared to others.
. Adolescents are overly self crltlcal, eas1ly offended and_
._ optlmlstlc.- Mlddle school aged students dlsplay an
jvemerging[senseﬂof,humor and'need for prlvacy,-iAdolescenta
emotional,needshattended;tojby.parents:andbteachers~are -
- consldered'a critlcal‘need When parents and teachers

’support and encourage the adolescent, the adolescent tends ti’
"fto thlnk more p051t1vely about’ hlm/herself External
:forces are v1ewed as powerful forces 1n formlng thelr .

personal sense of self.,
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hlf,recedlng chln) j There71s§a great need for sleep and

"gﬁadolescent s body

's~j.sooner than boyspff

The mlddle grade student ex‘erlences growth spUrts ln“y‘_ R

f'welght, helght, hea‘t'31ze, lu-’;capac1ty,,and muscle
fvrstrength Rapld changes 1n the adolescent body causes a

rdelsproportlonal appearance (blg hands and feet, large ears,ﬁﬁﬁ e

'&=nutr1tlonal demands duedto:the accelerate_ changes 1n the

;gexual d,velopment occurs 1n glrls
ut both show an 1ncreased 1nterest 1n
'the opp081te gender, durlng mlddle school years : Mood

];sw1ngs and shlftlng from hyperact1v1ty to lethargy Wlthln‘a_jf R

fshort span of tlme 1s dlsplayed. Parents and teachers,

i well as communlty members, are. con51dered great resources

’_;for 1nstruct1ng yoroff?:if:;_ssfmanagement, healthy body

’Jhlmaglng, respon31ble sexual behav1or, nutrltlonal

'ufawareness, hyglene,.and phys1cal fltness

:f Soc1al characterlstlcs of the 10 14 year oldvlnclude‘al
;moye away from belng famlly centered towards peer group
tborlentatlon The 10 14 year old follows soc1al fads to the
'extreme Peer conformlty 1s expected,«and the rejectlon of
‘f.adult standards and v1ewp01nts 1s common Adolescents fallj;liia'
v;to smoothly adapt to uncomprom1s1ng s1tuatlons,,and there-saﬂhdnxvm
”fvex1sts a 8001al self consc1ousness ThlS age group tends y
to be argumentatlve and thelr responses exaggerated.t Manyiixoh

‘;mlddle school aged students were elther extremely shy orv

o6




':estremely estroverted.g Whlle thls age group craves.péertﬂ“
| approval, they also have a strong need for famlly support;ysfl
Mlddle school students need thelr peers, but adult
.valldatlon 1s also of great 1mportance to thelr 3001al
‘;development;n Parents and teachers are seen asvfidiv‘

"ﬁfac1lltators, mentors, and models for youth to monltor

‘a;fthelr own behav1ors for what 1s normal and soc1ally

.inacceptable.ﬂ Adults are deemed 1ndlspensable 1n creatlng :gﬁ5'”

‘d“safe 8001al env1ronments for youth to 1nteract soc1ally

ﬂfw1th thelr peers. Communlty 1nvolvement offers the

‘ V?adolescent opportunltles to serve thelr nelghborhoods and‘

B use thelr energles 1n a self esteem bulldlng way

' Ways Parents Enrlch Formal Educatlon ‘

There are ba51cally flve types of parental

*>1nvolvement, parents as partners, parents as collaborators,:'pf"

parents as an audlence, parents as supporters, and parents{“ﬂ
- as: adv1sors and co de0151on makers (Henderson, Marburger,a”
s;Ooms, 1995) ' Parents and other famlly members are a

’hchlld's flrst and prlmary educators. Parents and famlllesf'V

’ share the respons1b111ty of educatlng thelr chlldren w1thjhzlf

b profe881onal educators Parents and famllles contlnue tO»:'
‘teach thelr children and also carry out a number of

: obllgatlons relatlng to thelr profe881onal partner ’: Some

- A



of these obiigations include medical exams, vaccinetions,‘
attendance, permiesion and ihformationvformé; conferences,
and enrollment. These tasks are the core of the
School/family partnership. | |

| Parents demonstrate the importance of school by their
family policies concerning minor illness, absences;
truancy, bedtime, TV time, and their help with homework.
Parentsvstimﬁlate.and‘reinforce learning by proﬁiding |
ehriching acrivities such as reading to their children,
trips,‘going to ﬁuseums) and to the librery; Families also
discuss careers and work experiences. Parents display
curiosity ahd an interest in learning. Parents elso_shape
educational policy through their involvement or un-
involvement in‘schooliaffairs (FenWick, 1987). A‘major
role that parents provide as problem solvers is their help
with problems in schOolQork or behavior. Problems are'
" rarely resolved withouf'parental or family involvement.
Studies show that children's’academic‘achieVement improVes
when there is positive‘communication between school;ahd
home.

School programs, exhibitions;bplays,'end sports events

provide parents with the opportunity‘to gain informetion
about thevschool)‘facuity,'aﬁdetaff; It:is unlikely that

low-income, minority, or non-English speaking families will
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’dpart1c1pate as fully 1n these act1v1t1es as malnstream

:“?famllles.g Famllles and communlty members need to feel

Zf,welcomed 1nto the schoo" They need reassurance that they

'tmosphere prov1des the Chlld w1th a

5ﬂbelong there._ ThlS‘

fmore 1ntegrated env1ronment for learnlng (Barbour, &;f

lyBarbour, 1997)

S Volunteer a351stance to the teacher and school hasjf'lf,f[-

'j,a long tradltlon 1n Am rlcan schools._ Organlzlng help,‘u,fjf

'ﬁfobtalnlngySupplles and ass1stance, trlps, tutorlng, help
"3:w1th emergen01es, volunteerlng 1n the classroom or school
"f{offlce, and provrdlng enrlchlng experlences w1th1n the_ff

”vschool program are some act1v1t1es parents and famllles ‘

uifgcontrlbute to the chlld's school The Parent/Teacher

TAssoc1atlon (PTA) 1s one organlzatlon that 1s frequently
\actlve in publlc schools.‘ They sponsor fund«ralslng

”eVents, parent support groups, parent educatlon classes,;.

fworkshops and semlnars.jﬁLess formally, parents support

each other w1th car _-c 1fdcare, hotllnes, and'

f,language access for the non~Engllsh speaklng famllles.

“'There are also some school communltles w1th parent advocacy‘ vgy‘

"diggroups 1n support of famllles w1th spec1al needs chlldren._ft‘tﬂ,V

Zj“"Tlme, Tone and Communlcatlon Are Essentlal

Trme constralnts are loglstlcal lmpedlments ff




regardless of good intentions. A family’s financiai needs
take precedence over volunteerism. Immediate family |
obligations, such as meals and child-care, have to be
considered before school matters can be addressed. Safety
and-security for famiiies working late at the school-site
havevto be taken into account. A parent network can be
planned te.meet those needs.

School disciplinary matters concerning children can be
a source of strong emotions and conflict. Both sides will
be more successful in communicating with the other if a set
pattern of negotiation is in placei Parent involvement is
essential to the child's school success. Teachers need
more training about how to involve parents effectively.
Teachers are less positive about parents being inVolved in
the school process than parents are about getting more
involved. Professionals can be a barrier to parent
involvement in schools. Suspicious parents and paranoid’
teachers need to learn to-share the child. and respect each
other's expertise.

Parents are the reason schools operate. Some parents
want to be a part of decision makipg, othets waht nothing
to do with it, and some are afraid of school. Parents will
be more open te communicatien with the sehOOl if they are

greeted warmly, calmly, and with a respectful manner.
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,ql[Parents are curlous abo_t what happens at school

1srtbls because of a problem thelr

w{Sometlmes thelr flrst_

flChlld has had at school.e James Comer and hlS colleagues,:ﬂ?*

- 1at the Yale Chlld Study Center, began the School

,'Development Program (SDP), a collaboratlon w1th two New

T.Haven elementary schools to 1ncrease parental 1nvolvement »7~‘

‘His team dlscovered that flrst of all, most parents

_expressed an 1nterest 1n thelr Chlld's educatlon. .

| ”‘:Secondly, they wanted to volunteer at thelr Chlld'S school_jf"v

,»Thlrdly,’they;were 1nterestedbrn the schoolrcurrrculum,andehfglr

'jteacher lnstruCtion7for'their‘childj(BarboUr &oBatbOurﬁ_”
| 1997) et v - A , o

- “The conference.settlng at school could mean the.i:‘
ydifference between pos1t1ve-and neqatlve communlcatlon;‘bu“
'.Telephonlng is a good way to begln a dlalogue and worklng
._relatlonshlp w1th famllles.f Face to -face 1nformal meetlngs
and sharlng workshop actlvitles are the best opportunltles:
h5for teachers and pr1nc1pals to develop rapport w1th parents‘
‘v(Barbour & Barbour, 1997) o
Sprlng (1997) asserts that there have been many i
-‘parent school communlty collaboratlons 1n the hlstory of '
:educatlon in the Unlted States ‘~ Durlng colonlal tlmes,.
,the Purltans engaged a teacher to teach chlldren 1n thelr

dhomes for the purpose of: readlng scrlpture and adages, 1v’



" the: klng

ﬁ‘hfcomprehen51ve hlgh schools prepared the student for the jobr

"%'hnew 1mm1grants. Durlng the

»iwhlch made the Chlld a rellglous ans

Pre Revolutlonary colon‘sts wanteﬁ

.teach chlldren the new natlonal cu;ture.g In modern’p'

"‘hlgh schools were added for the older Chlld Post—modern

:anlzatlon 1ndoctr1natlon for el

”;-market and also prov1ded‘Amerf
‘ g9608, the Cold War and the
_;Clv1l nghts Movement 1n1t1ated the beglnnlng of federal
E_control over. the pollc1es of publlc educatlon. Throughout fgjgﬁ,“'
‘iAmerlcan»hlstory, c1tlzens have pressured the government

rfor publlc educatlon and demanded thelr chlldren s futurer' i

'be optlmlzed through publlc educatlon., Parents and

;communltles have had a major 1nfluence over what and how R

f}schools taught thelr chlldren'h;ﬁ'ﬁ

‘_53@ “Research clearly 1nd1cates that parent 1nvolvement in -
'ifthe schools Wlll yleld better grades, hlgher test scores, o
:'ftand fewer students who dropout (Hodges, 1977) | v

hUnfortunately, there are few parents who con31stently

"partlclpate in the process of thelr chlld’s educatlon.-,t

- Q;jza”gh



:%Though they may c1te;hyvar1ety of reasons fo’

,part1c1pat1ng, the fact remalns that 1mprovement overall 1s7v

,gfalmost guaranteedhl parents become 1nvolved

Parents,'when questloned, w1ll adamantly say that they’af,ﬁy

"lhilwant what is best for thelr chlldren Durlng a: parent

vt*conference, when the parent was asked what hlS goals werelt
M‘for hlS daughter he stated,_“I want a good:future for her;“

I'ﬁI want her to have a better llfe than I have,tand I know

'jfthat she must have a good educatlon to have a better 11fé~_{f;V"

"h‘(A. Agulnlga, personal communlcatlon, November, 1997)

_yfThls5sentlment is w1dely felt among the parents of the

E ;gﬂstudents at Washlngton Mlddle School Recently, an.8thfh‘

‘figrade student, who was in the pr1nc1pal’s offlce w1th hlsh

‘lff{father for dlsc1pllnary reasons,.was asked what he wantedt'

for hlS own future HlS re ponse was, “I want to have a

”?tgood future w1th a famlly and a good jOb that pays a lot of

“'37money (G Mendez, personal communlcatlon, October, 1997)

'Nf;Hls father agreed that a good llfe,-w1th a famlly and a-

o hlgh paylng job was exactly what he wanted for hlS son.

. fEmotlonally he sald,'“I want my son to have a better llfe vff EE

l;than I have had and I know that he must have a good
'AT,educatlon for that to happen (J Mendez, personal
'{'communlcatlon, October, 1997) Collectlvely, parents wantd

”j‘a good future for thelr chlldren.‘ They w1ll[do'anyth1ng B



:'that they must to gulde thelr chlldren in the‘rlght

;directionito}insur , k:.iy However, when asked

them to school,or attendlng an evenlngconcert , they tend

.‘to baCk away R v_v A .tr_,: L .

| For the. most part,vthe respon81b111ty for the futurev”
v.of these students rests on the parents i Though they

bf‘he51tate to part1c1pate at school, they do feed, clothe,b »
‘land protect thelr chlldren to the best of thelr ablllty,.o7u
fﬂand~for all'lntents and purposes, they are d01ng the best
uthey can- for them w1th what they have to offer.h-ih

The hope for educatlon at Washlngton Mlddle School 1s

's_that there w1ll be con51stency between the school and the

'home, but for parents to become 1nvolved 1n the educatlonalgt:h

;'wprocess they need to know more about educatlonal procedures_}]

‘andntechnlques~‘ Shumow recommends 31x 1mportant goals for D
Tparents, spe01f1callY/i“lead chlldren to value a world of
;dlver51ty, clarlfy parental values and phllosophles, become“”

1nvolved in dec181on—mak1ng, model and foster p081t1ve

~;dself 1mages and carlng relatlonshlps, advocate for»

‘fchlldren, and work for greater coordlnatlon of serv1ces

f(1997) ", It 1s p0551ble for parents to be good at thelr

’»job of parentlng, and for some 1t comes naturally

“ However,‘there‘areymany parents thatgneed;gu;dance and |

4
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_1nstructlon through the parentlng process and 1n becomlng
_1nvolved in thelr chlldren s educatlon. “Parent
olnvolvement can help parents enjoy thelr chlldren more and
_4reallze that hav1ng chlldren is valuable, honorable, and-
»enjoyable (Hodges, 1997) “ However, “the success of parent:
‘llnvolvement depends largely upon the teachers who are‘
'*vpart1c1pat1ng successfully (Marburger, 1980) "o Educators'
’ look for ways to help make collaboratlon w1th parents a '

_3p031t1ve way to 1mprove condltlons for educatlng students.p'

Hodges says that rathervthan expectlng parents to come to

‘ the school and part1c1pate freely when they may feel

uncomfortable, the school should go to the parents and let

‘Uthem know that they are needed (1985).

-Chlldren need to thlnk of school and.family as clbsely

intertwined so that they are better able to succeed in

 education. Much of‘whatygoes on in the classroom bears no

;similarity to'what goeS'on in the home. Often, the

activities developed. for the classroom are contrlved in
such a way as to negate relevance and make transference

difficnlt Stlll the questlon remalns, how much parent

1nvolvement in the. school is too much° Though the constant

comlngs and goings of parents to the classroom mlght at

flrst be dlsruptlve and uncomfortable, most teachers would

’qulckly adapt to the act1v1ty and flnd that: the pros far
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E oUtweigh:the”cons;_ The assumptlons that educators make

“‘about the 1nvolvement of parents run along a contlnuum —;f;’

“~h “at one end there are those who say that schools can be

3[‘effectlve w1thout any parent 1nvolvement,vat the other,_.'

”fffthere are those who feel that schools cannot be effectlve

' 7f«w1thout close collaboratlon w1th parents (Henderson, et al,

’¢31985)

~;§A good school, 1n a good nelghborhood, w1th good

'*f;parents of good chlldren who w1ll attend the good school 1sffhi.

'“fﬁfnot enough to guarantee success for students.g It takes

fylcommltment from the parents at the level of real

’fﬁlnvolvement 1n the school process._ Parents are wanted and -

'5f;fneeded in the schools., In fact, the schools are 1n31st1ng.*7n

oon parental 1nvolvement at some level Some parents, g},»da}if.

| f;fespec1ally those w1th ‘a- prlm'ry language other than

:'QﬁlEngllsh may feel that they are not welcome in the schools)s

'hor that they don t have anythlng to offer., The fact 1s

"Tgfthat these parentsfhave a great deal to offer w1th respect

‘thsobservable,

hable 1nvolvement sends thelr

'V]_wholare w1lllng o run.the fund—ralsers or PTSA Theff

2p0$1t1ve example of the parentrs anOlvement ?_v;,

ahan excellent way to afflrm the 1mportance of educatlon 1n hfn

‘:ﬁlthe mrndsgof~the*students_(Barbour;&vBarbour,.1997)

f7~=;3§‘hfr':

. atter of groups of parents»?!jiﬁp_h



Parents sometlmes feel apprehen51ve because of thelr

Town negatlve school experlences, or flnd teachers to be un-.’

7.welcom1ng Part1c1patlon may be Very dlfflcult for the:;”jyv‘en

',ffamllles w1th both parents worklng, however, these R

s'obstacles can be overcome w1th careful plannlng between thegpfay,

.d:steachers and the parents Accordlng‘to Debble Hodges,

:f 1nvolvement helps parents feel more confldent in thelr i A

"_‘ roles as tutors,vand they also foster better relatlonshlps:'

‘aw1th the teachers (1977) f Parental 1nvolvement 1s of -

paramount 1mportance to the overall success of chlldren 1n ;77f

u”fschool‘ However, 1n order to determlne if parents are
jfinvolved, it 1s flrst necessary to deflne “parent |
:nlnvolvement"’ Accordlng to Vandegr1ft,;(1993)
| | :; o parent 1nvolvement means that parents are’ ,
'1nvolved when they actlvely part1c1pate 1n school~i‘
.‘T5isponsored act1v1t1es or help thelr chlldren w1th |
fschool in ways that are obv1ous and v1s1ble to the vyhs
‘rfchlldren llke readlng to them or ass1st1ng them w1th \
fthelr homework ThlS 1dea has two key elements._?;b
LFlrst, parents are supportlve.y They encourage thelr bfi

‘.chlldren and are sympathetlc,‘reassurlng, and ;*'”

dbfunderstandlng. They show a hlgh level of commltment R

vifto thelr chlldren and thelr educatlon., Second,'ﬁ'

prarents are actlve.v They are d01ng somethlng that 1s'ff*



Aobservable.; ThlS comblnatlon of level of commltmentagf

'r‘and actlve part1c1patlon 1s what makes an ‘1nvolved’“"“

parent

Wlth large numbers of at rlsk students, 1t has been R

o shown that parents have a broad spectrum of 1nvolvement,.whﬁ‘”

fjfrom belng commltted to thelr chlldren but not
:,part1c1pat1ng, to those who part1c1pate but are not

b; supportlve.Q“So, accordlng to Vandegrlft (1993)V’1t 1s '

'frbetter to evaluate 1nvolvement by separatlng the notlons of |

”f;”support and part1c1patlon, Wthh fall along the contlnuum 7{

t'of 1nvolvement. ,i.5"

It's easy to thlnk of adolescents as adults.t They
'h look llke adults, and though they are unable to thlnk andih‘
-;rreason as sophlstlcatedly as. adults, they don t thlnk and,i-vh

:reason llke smaller chlldren elther. Sometlmes parents

h;u?become frustrated and anx1ous about thelr adolescent j;'

bgschlldren and may become tempted to turn them loose'ratherh

'.Jf;than to keep worklng w1th them. Some parents may flnd 1t4-1.

"'fﬂ}dlfflcult to recognlze that thelr adolescent has had a

‘:fffajor growth spurt phys1cally as well as mentally, and they .k o

':‘iagfmay contlnue to treat them as chlldren.‘¢S' whlle

szyuadolescents are not yet adult, they are maklng great

.k'tfand in thelr sexuallty

7gstr1des toward maturlty 1n thelr thlnklng, thelr bodles,ﬁl

,3;38a;,c.;:~'




In the Amerlcan culture, accordlng t“

i:states,v“They expect a war atvhome (l995)
h’filt dlfflcult to’ remember what these ohi dren need rn terms.
of'parentlng, and there 1s the expectatlon that 1t 1s i
1mp0881ble to 1nfluence them anyway,lso why bother.tyﬂffl'”
:Confllct in the home 1ncreases durlng thlS tlme due 1n.part;f"’"

;.to the new ablllty of adolescents to grasp abStract 1deas ;r;,_.,

s'uThe confllct, however,_does not mean that they are

f_experlen01ng a. loss of love for thelr parents;xg,
| Adolescents are. at a very dlfflcult age.. It’s a tlme f,ﬂ»,a”'
jf'whén the opp081te sex ‘is more 1mportant to them than SR
tacademlc aChlevement’ reSponSlbllltY/ and famlly-l ContrarYi{;

{“to what many adults may thlnk, adolescents are not hateful,r_~5*5"

! ”-*,and they do not hate thelr parents 1n splte of the

"*1ncreased flghtlng 1n the home In fact, Rutter states,wu;f-
bfl“Klds report contlnued hlgh levels of respect for thelr

}uparents, whether 51ngle, dlvorced,‘or together, and

o regardless of economlc background (1995)

Rutter says that the teens today are 1n serlous

lifdtrouble due to the 1ncrea31ng rates of depre851on,'suicide,7i




»fsubstancebabuse,hdelinquency,'early:seXual actfylty,‘andﬂanf
1ncreased rate of health problems. She further states thatiu:
the problems are apparently gettlng worse. |

‘ The ablllty to understand adolescence becomes more i
dlfflcult when v1ewed through two lenses, one that shows
the number of teens that are llmltlng thelr futures Wlth
‘fythelr self destructlve behav1or, and the other whlch
clearly shows that teens aren't so bad The key to helplng‘
them through thlS dlfflcult tlme 1n thelr llves lles in how
-nwe.treat~them. Rutter states,.“.g.’. we.aren t treatlng _:1
i“them very well (1995) | | o -
v. Parents can often mlsread what 1t 1s that thelr

.‘adolescents want., Some hold on’ too closely, and some back

"off. The truth is that adolescents want parental guldance.,,»ﬁ

‘They need the rules and boundarles, and they need help w1th‘su
‘thelr dec151ons and ch01ces.‘ Unfortunately, they don’t |
‘always get that guldance., Some parents back off because
vthey thlnk 1t 1s cool, but lettlng go causes confus1on.,”
'There 1s a need for balance w1th teens. Parents have to
' stay 1nvolved, but not smotherlng,'even when thelr kldS areg,

ﬁlgnorlng them.» There 1s never a tlme 1n an- adolescent’

“;fjllfe when they don t need rules and boundarles, ‘even when

‘,they say they hate 1t.’ However, boundarles, llke swaddllng

:L_ clothes, glve the klds a sense of securlty and a feellng



that all is right'with their world. Rutter says that they
Still need to be faught how to dO’things,iand how to think
about:things, but mosf of all, théy needfté khow thét their
" parents are there to help when things go wrong (1995).

| Though.therébare'tensionslin‘family lifé; family is
the ﬁbst effective promoter 6f values, school succéss‘énd
healthful peer reiationships.b Family provides that safe,
comfortable place to return to each day. ;t isvthe sécure,
calm,aﬁd confidencevbuildiﬁg_plaée where adolescents come
. and go each day;.'“Succéssful adolescents have positive
relationships with their parents,’vWithoﬁt positive
relationships, the kids are subject to depression and are
likeiyvto do poorly in school (Rutter, 1995) .” TWhen
parents withdraw, adolescents get into trouble and become
angry‘and unhappy.

Parents have the greater responsibility to become more
involved with kids, despite their apparent desiré'tovbe
left alone. Parents need to help their kids become
responsible adults, and to do the right thing even though
conflict ié an inevitable part of it. Time managemént is
~ the majdr‘sourcé}of cohflict between parents‘and teens

'inaémuch as teehé hévé trdﬁble‘cbmmitting‘to pians‘in
‘advanée.‘ There is alWéyé‘the chaﬁce that»something better

may come along at the last moment.
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'vParents often feel pOWerless with réspeét to their'v
teens. The topic of sexuality heightens this sensé of
‘powerleésness. However, diééuSSions about sex are a part
of discussiOns>about adolescehts.v

When ﬁhe,cdmmunityvbecomes involved, the benéfits are
multiplied. vCommunity‘involvement will’help‘to ensure that
the youtb,ofbtoday_develop iﬁto “responsible citizens,
effective workers, éhd understaﬁd the obligations as well
as the priviieges of democ:étié freedom (Howe, II, 1991).”"

.According to Howe, schools need to become social as Well
‘as academic (1991). Schools can not'run all the sdcial
'agencies necessary,  but need to have connectiohsvto the
appropriate agencies, and promote their use. As Heleen
said, “In these times, if you care for the child, you have
to care for the family. 1If you care for the family, you
have to reach out to the community. We can’t reach our
academic goals unless we help our community. We can;t
reach our academic goals unless we help our community
address social and economic needs (1992)”.

Woodruff (1997) observed that the commﬁnity/school
relationship used to be very natural dué to the fact that
teachers used‘to iive‘in the community of the schdol.
Students and parents would see teachers in the market and

around town. This contributed to the unification of the
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tholefeducationiof{:h; :bdevelopment

”'f‘ Today:teachers.rarely»lavel1n~the communl yhof‘the V~{f[~7

More‘frequently they commute and have nohv_

'*:.connectlon fo the 1mmed1 te;communlty of the school They;lﬂof?

L are not a v151ble, contrlbutlng factor._ Woodruff suggestsﬁf]fi,a’

r',that schools be created Wthh “reflect and value the

;Chlld'S communlty, bellef systems, and attltude (1997)

Due to many 51ngle parent famllles,‘dysfunctlonal fh]f,,i

*hfamllles, or parents who work more than one job or work odd

“:fhours, famllles frequently do not feel connected to thelr‘ffi

i’ffhchildren‘s schools., Palestls (1993) sald that,‘“Our

, lnatlon s, publlc schools often serve as surrogate parents.,f”

”_Publlc schools have become 1solated from thelr communltles.; v

flhEach school has become 1ts own communlty w1th1n a

‘communlty, w1th 1ts own laws, ordlnances,‘and hlerarchles”
Famlly members are. 1nv1ted to 1nact1vely partlclpate by
7‘show1ng up for showcase performances and conferences,‘but

‘rarely asked to assume any respon81b111ty or control

Perhaps 1t is because school staff mlslnterpret “parents’h'pfhvf

:ﬂpoor partlclpatlon as lack of concern, whlle parents oftenr ,tﬂﬁh’

‘yfelt staff to be dlstant, rejectlng, sometlmes even hostlle.‘;‘fe~

‘(Woodruff 1997) Whatever the reasons, 1t is thlS SR
v,lsolatlon from the communlty that publlc schools must

‘,overcome 1n order to achleve academlc and soc1al fltness -



"for the students.,kqgj

The federal Goals 2000 leglslatlon, passed 1nto law by;'“h

;Congress 1n 1994, mandates that “every school w1ll promote _
A partnershlps that w1ll 1ncrease parental 1nvolvement and
fﬁ‘part1c1patlon 1n promotlng the 3001al, emotlonal and

academlc growth of chlldren (Posn1ck—Goodw1n, 1997)

Also, 1n 1993, the federal government launched a Natlonal ,‘gdf

'“Partnershlp 1n Educatlon Program encouraglng the efforts of
bthe_prrvate_sector. The‘lsolatlon of the publlc schools~
'-fhas become obvious and, through these two actlons; the»?
federal government has brought attentlon to thlS problem‘g~’
'and has begun efforts to remedy 1t.li“These efforts are not
made to be spec1f1c, step—by—step programs, but dlfferent
methods through whlch students become 1nvolved ln thelr
ycommunltles, and therefore learn about thelr rlghts and
:.respon81blllt1es as c1tlzens, and reduce the lsolatlon of
young people and publlc schools by g1v1ng them constructlve
‘contact-w1th adults 1n the communlty (Howe; II, 1991)

Slnce the government has brought 1nto llght the need

‘3‘for communlty 1nvolvement 1n publlc schools, communlty and

: bu31ness partnershlps have been popplng up all over the'”
1country. A partnershlp has been 1dent1f1ed as a
‘“cooperatlon between school and some publlc agency to share

resources . and the end result is 1n promotlng the 1nterests



of the school (Gettéhe, Rucker, &'Fail, 1997)
| The school Development Program (SDP)’ developed by _,5]
ldJames Comer at Yale Unlver51ty reorganlzes the school 1nto |

h.“functlonlng communlty, Wthh prov1des multlple levels

o and opportunltles for helghtened parent staff 1nteractlons,3‘f~

affectlve bondlng experlences, and greater cultural
‘"yunderstandlng (Woodruff 1997) f} The school’s cllmateb'
changes because of the 1nteract1on, 1mprov1ng student
F“behavror, and the teachers are able to focus more on thevzl-
x"currlculum.r SDP 1s very dlfferent from most reform t
;*movements because 1ts empha51s 1s on:“actlve constructlon E
'of-poslt1Ve, equltable relatlons between teachers,. |
“students; parents and the w1der communlty (Woodruff
v_1997) v . C
| Sometlmes, the commun1ty~school partnershlp starts
‘>w1th the communlty. In Gaylord, Mlchlgan, a local bank

'asked an elementary school to do a serles of four murals to<r

-be dlsplayed 1n the maln branch lobby The bank wanted o

'murals deplctlng act1v1t1es offered 1n Gaylord durlng the

four seasons (Mllldonls—Frltz, 1997) Flfteen thlrd—grade,f:f

.students worked 1n teams after school to complete the

’f'murals."“They learned to trust one another and to share 1n:d_7’

cooperatlvely creatlng thelr mural u81ng the best portlons

'of each other s de51gn (Mllldonls Frltz,_1997),_



nggpMural 1s proudly on dlsplay in: thelr lobby

The bank has s1nce‘estab11shed a’ scholarshlp funddfor
liyelementary chlldren who w1sh to attend v1sual arts classes’
[1out51de of the schools.v The bank also donates money to the
fj; chools ‘in order that they mlght brlng in. spe01al art -

"programs and exhlbltlons., Of course, the Four Seasons p(?

"”;fiPartnershlps w1th your bu51ness communlty are‘and
““hihextremely valuable asset.' Take the tlme to foster
5lgifth1s p031tlve llnk, 1t 1s well worth every mlnute of
i}your tlme Allow the bu51ness communlty to come and
: [{observe the skllls you are teachlng 1n problem solv1ng
kand communlcatlons durlng these spe01al after school
'{;l?prOJects.v Everyone in the communlty beneflts
(Mllldonls Fr1tz,»l997) ‘ o
Joe MacPherson,“a car dealer.in'drange‘County; waS'

a aware of the flnanc1al trouble of Orange County Schools ln_V

'1995 He found hlmself dlscuss1ngftme problem w1th hls_”tf

"‘*employees and flnally 1n51st1ng on a “team”'solutlon. ;»J!fl

vf:“Team MacPherson” pledged to donate $l50 00 to Orange

'“i;iCounty Schools from every cah;that was purchased or leasedﬁi3

’”“from any of MacPherson s'flve dealershlps and lea51ng

Hcompanles.’ Buyers had7the optlon of des1gnat1ng Wthh

hfschool the money went to,p‘vw_:hlch spec1f1c department orv

'program._ Between May and September of‘l995'““Team

N n46ia_h‘;;;g-uu,»~



MacPherson” had raised $165,000, surpassing theirvooal by
$15,000. They re—instituted‘the program the following
February through June, this time raising $325,000. The
gHelp Our Schools”eprogram continues, but setting a higher
goal‘of one million dollars.' “Everyone has a;stake in our
children’s future,” sayvaacPherson (Curran, 1996);
Eusinesses can get involved with their»local schools

in a varlety of ways, w1th varylng levels of part1c1patlon.

- Some bu81nesses dec1de to enter a long term relationship or

“partnershlp w1thva spec1flc class, sohool, or school
:distrlct ”'This has proVen to be the most effective. Some
, bu51nesses feel so strongly ‘that they work w1th the

- schools, that they requlre partlclpatlon in the partnership
- as part of the employees’ job descrlptlon, perhaps taking
four hours a year to tutor in the local school, or
attendiné and presenting at the annual high—sohool career
fair.

Part1c1patlon may also be a one- tlme affair, suchvas
the local archltect who was asked to speak to an elementary
class on the basics of “sheer-stress”) after they had read,
“IhejThreebLittle Pigs.?_ The”students‘then built |
structores thatvthey thought were strongvenough to
wlthstand the»wind,flow of a hair dryer (lndnstry Week,

1997) .
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[, A Self study for Washlngton Mlddle School, modlfled

'vﬂw1th the permlss1on of Henderson, et al (1995) 1s

f{uessentlallfor the self assessment necessary to flnd a-

;i"of WMS parents, (Appendlx C, D,v ;F) La Habra c1tlzens,

nnlng a plan to 1ncrease 1nvolvementu'f

7'and the bu81ness communlty of La Habra.‘ A team approach 1s¢f'

_nrecommended by Henderson, et al (1995) such as a task force_s"h

'wfassembled from ‘the. parents whose chlldren attend the ifi,
?fschool staff who work at the school »and communlty members;y
'ffrom local bu51nesses and organlzatlons, as well as

yflnterested 01tlzens 1n the surroundlng nelghborhoods.“fitpf; '

,{»was strongly recommended that parents, teachers,~students,?fnff,

'vadmlnlstrators, counselors,_and other staff respond to the lxa

-shbfour questlonnalres and that the answers from each group be{”

‘”Lﬁexamlned carefully The categorles are based on the

'iprlnClpleS of partnershlp schools. Henderson, et alvstate ﬁ
gi:them as the follow1ng R RRIR R | |
| tyEvery aSpect of the school is open, helpful ‘ahd“u:
'idfrlendly._ Commun1catlons w1th parents ;hﬁ. are
thfrequent, clear, and two way.. Parents are treated‘as-‘:

h?y‘collaborators 1n the educatlonal process, w1th a

7'strong complementary role to play 1n thelr chlldren s for

’ school learnlng and behav1or.f Parents are encouraged,ﬂ;_ff

vrﬁiﬁboth formally and 1nformally, to share 1n the de0151on o




‘méking. The Schbél_recoghizes_its'fespgnsibility to
_forgé é-partneréhip With éll familie$ in the school,
‘not simpiy thosevmoét easily a&ailablé;' This includes
parents who work‘outSide the home, divorced pa£ents
without custody,‘andﬁfamiliesrof mihority racé and'f-
ianguage. The pripciﬁal ahd.gther schbol
‘_adminiétrétOrs éctiyely express and prombte the
philoébpﬁy of partnersﬁip With all families.
The‘schbol‘encouﬁagesvvolunteer participation frbmv

*parenté‘and the community—at—large (1995),
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- CHAPTER THREE

xTakinngersonal,Interest“In3Education”Enhances*Educational"

 Opportunity =

lWMS has'many WOrking programs} which enrich‘theieducation"'

: of the students and can enable the goals of thlS prOJect to .
be 1mplemented ' There are many teachers at WMS who run |
these programs after hours w1th and w1thout any |
fCOmpensatlon.' They are truly commltted 1nd1v1duals who‘c°‘
hhave taken a personal 1nterest and have become 1nvolved in’
- maklng school’llfexfor students at WMS well rounded and i

enjoyable.
':ProgramsflntPlaceJAt,Washington,Middle_SéhoOl p;u

PALS (Peer A551stance Leaders)‘ “Teens7mho:listenfand'care
vrand make WMS a better place. Tralned 1n communlcatlon, |
”-dec151on maklng, problem solv1ng, welcomlng new students,:f
famlly 1ssues,'alcohol and other drug 1ssues, coplng w1th
:change, depress1on, confllct resolutlon and tutorlng (J

Thomas, personal communlcatlon, January,»l998yf

;Leadership:. A student government course to teach the
'democratlc process. Students who part1c1pate become the

'dec151on~makers for the school and run the fun—ralseri




projects at WMS.
Club Live; Providing leaderShip’and~having fun without |
using¢alcohol and drugs while providingfa safe‘place‘fdr__ 

students to gather and socialize.

Cdmmunity Service: 'Helps the cOmmunity_by pﬁOViding':
services such as grafﬁiti‘wipe¥out; cleaning litter from
the citYﬂstreets and lots, andgasSisting at the public

library, etc.

Conflict Management: Students facilitate while'disputants -
determine the’right, non-violent solution to a problem'that

exists between them.

Western Youth Services/Counselors On Campus: counseling by
commuhity»social services. The objective is a child

counseling service for children who are,abused in any way.

Discipline Committee:
§. .'. meets weekly to bréinstorm,lsurvey staff, and
considér school-wide disCipline issues-and ways tb_be
more effective in controlling,stﬁdent'behavior.
Differeﬁt_stpategies‘are discussed which will énable
_the.school‘to_run smoothly and efficiently;v’The goal
, : : :
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"fﬂcafhegiéchmmitte

“; 1s to create an effectlve plan whlc',égeoﬁfagég
n;_students to behave respon81bly whlle'
"*hexpectatlons that are clear, falr, and con81stently

.ﬂffrelnforced (M Brldgeford, personal communlcatlon,;‘

*;ffﬁJanuary, 1998)

'1_:After—School Athletlcs. Allows the teachers to see another}f*‘f‘

| ':'51de of the students and to get to know't;em»on,aldlfferenthjlfl.‘

Des1gned as a tool:to help our school to spec1f1callyv:]h7

“ugfplan to 1ncorporate the 8 Turnlng P01nts. These =

ffage chlldren. Through our self study survey we. can :

‘”}*ldetermlne how effectlve we are in. 1mplement1ng these fhf'

thurnlng P01nts address the needs of the Mlddle School‘ il

”fe?categorles—or what's rlght and what can be 1mproved at‘fhjf~

Ny~;,WMS Through the study we have found that our school ff5~:'

b"»fﬂls falrly rlght on.v It was found that there was a

f‘dfneed to be more posf

4C?¥our student body, rathe_;than empha3121ng the

1lvx’and reward wfat’s good about ;??ffl'"n

T'“yfdfnegatlve. As a. Carnegle School we have segued 1nto axylfﬁ

”ﬁmultltude of spec1allzed grants.- Wevhaveabeen,saS“"

"?ff;teachers, rec1p1ents of several tralnlng grants to




“1'better our knowledge of transcents., The Commlttee R

nqlltself has met w1th other Carnegle Schools to do

'Jﬂf;‘self assessments and to glean knowledge on how to runi‘ﬁ'

'ffa more successful program (N Manzo, personal

“;fcommunicatlon, January, 1998)

'37Homework Club Mandatory Homework Club 1srfor students who;ff'

vffdo not complete requlred homework : They are requlred to .

vvf;attend a one hour tutorlng program after school Monday
vvthrough Thursday Wlthln that tlme,‘the students are to
{flnlSh mlssed work Homework Club 1s open as well to

:"students w1sh1ng to complete thelr homework at school

SO Homework Hotllne ThlS prov1des famllles w1th weekly

”3rgupdates of class a831gnments for thelr chlldren.,f

3'TSpoken 1n Engllsh and Spanlsh

5»fTitleyVII The proposed Washlngton Restructurlng PrOJect 1s;¢f“‘3

ff de51gned to provrde all Engllsh Language Learners (ELL) ‘t‘fl

fV.WMSY 1n grades 6 8 w1th an 1mproved school—w1de

'f: educatlonal program, 1nclud1ng the reformlng and upgradlng &;_'ﬁww'

",5of ex1st1ng programs.- The prOJect 1ntends to educate the

'?deLL‘ftudents to meet the same rlgorous standards for ;'

'_kacademlc performance expected of all students, 1nclud1ng

o meetlng challenglng State of Callfornla standards for
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curriculum, content and academic-performance. -An emphasis
“will be placed on Native Language Literacy and Second
Language_Literacy, student achievement of high standards
based on California State standards, staff deVelopment
based on USDE Professional Development Principles (PDP) ,
collaboration and integration of school and community
programs, parenting‘ékilie,‘and family involvement.
~ The Titlé VII~Restruoturing Proiect is a five—year
federal grant de51gned to reform, restructure, and enrich
all programs at WMS to meet the needs of the ELL so they
can meet the challenglng content.and student performance
Standards. ‘The Title VII Program has four main components:
- Student Learning Component—Thishcomponent includes
the achievement of English language fluency,
_English and piimaryﬂlanguage literacy, mastery of
core academic content such as science‘andbﬂ
mathematice,vacademio tutoring, career guidance, -
and activities tovpromote-self—esteem and cross-
_cultural understanding.
_ProfeesionaliDevelopmentComponent~This includeso
staff training for CLAD,-BCLAD, and Sheltered
.inetruction, Spanish language classes,'technology
training, multi*oultural education, and_training

in literacy and language development.'
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-Parent Involvement/Educatlon Component—Thls

"component 1ncludes the development of a Famlly

Center, classes 1n parentlng SklllS, home school?_{tl
: llalson serv1ces, health and soc1al serv1ce e
:ireferrals to approprlate communlty agenc1es; andeV::‘h
N parent leadershlp tralnlng | | e
Q Commun1ty Collaboratlon and Support‘Component—Thls
brlncludes counsellng for at rlsk students, and» “ffi
t”collaboratlon w1th local communlty and educatlon
"jagenc1es (P deLoetz, personal communlcatlon;

-'January,l998).

e project
‘ Goal l{;th*s lQpportﬁnities forlfamil&n’“'
| - l_inﬁolvenent in sChoOlrvj
-ObjeCtigévl: s‘Parents w1ll attend classes to learn e
| - 'methods for relnfor01ng p051t1ve |
parentlng skllls. |
Title: ‘v‘“”fCool Parents
.Measﬁre::_u.“ Slgn-ln sheets for roll call
- 'Objective'2}~‘ To provide a,family‘mathameet,'
B ;"Title: o vaFamily?Math5Meet:» | ‘
‘Measure: ‘\'_ Sign—in sheet'and:class”evalnationfromdt

attendees.
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4Prepare and send home w1th students

vsu.lnv1tatlons and response forms to the

"ffdstudents’ famllles 1nv1t1ng them to an s

fStrateQ&{tm;

'v“revenlng math meet. coa
v{Organlze a llst of students and thelr
mfamllles 1nto teams to partlclpate 1n a"'

Q{fmath competltlon at least one tlme -

"toidurlng the school year._ -

| strategy:

R

. Strategy:

" Objective 3:

_fArrange teams 1nto groups of four or ?v
v:t31x keeplng famllles together and
:fgaddlng students w1thout famlly members
tfpresent to famllles of less than six.
‘FjOrganlze materlals and‘furnlture-for
-tiln the multl—purpose £oémﬁt;f;fff
"?COrganlze prlzes, materlals,'andiﬁ?fo:
vfurnlture for the math meet

,o;Organlze school staff members to |

'h rv1se the math games, keep

.Jscore;‘and award prlzes.ﬁfri
'Develop and lmplement a. parent adv1sory?;
jﬁfgroup as’ part of the grade level

7f?iplann1ng teams each month durlng the

:fschool year._fff




- Measure:
Strategy: ‘

vStrategy:
Strategy:

Strategy:

Objective 4:

Title:‘
Measure:

Strategy:

Objective 5:

Title:

‘Measure:

Teacher evaluation of parent

participation at the meetings;_

Invite parents to the monthly planning

Meetings (See Appehdix G & H).

SurVey'parents.for’their'willingneSS to
attend planning meetings oh‘latefStart

team planning days each month.

Sort family responses, organize, and

~contact family members who gave

positive responses.

- Assign one parent to each team for one

1mquarter‘(0nce.a month for three

meetings).

‘To previde a Hoﬁework Helpline
Homework Helpline

Telly incoming calls from students.
Ofganize pareﬁts and tutors on a

telephone-tree.accordihg to their

strengths, abilities,‘andfwillingnesse

to'participate;

- Parents will monitor student agendas at

- least once a week.

Agenda Check

Parent Response.
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Strategy:

Strategy:

Strategy:.

‘Objective 6:
Title:
Measure:

Strategy:
Objective 7:
Title:
rMeasure:

Strategy:

‘Objective 8:

" Teachers will write messages, in

Spanish or English as apprbpriate;rinf
the agendas_at least once,afmonth..'

Parents will be notified in writings

.that‘they should monitor their

' children’s agendas to be sure that they

are filling them out.

Parents will acknbwledge teacher
messages (English/Spanish) by signing»
the comment sectidn at least once a

month on a Friday (See “Agenda

Messages” in Appendix 2).

Parent Teacher (PTSA)Lunches

Parent of the Month

- Teacher and parent attendance.

PTSA President and school principal
will organize with thé’mémbers.
Tabing books for cross-age tutoring.
Project Read

Student use as méasured by check-out

cards.

Language Arts teachefs will organize -
and include in regular'classes;

To establish parenting classes for



 English/Spanish speaking parents.

Title: .~ Parents in the Know
Measure: Sign—in‘by,attendees.“
Strategy: Using qualified personhel,from within

the district, implement a program of
vquality.claSses.to hei?.bring_schools
‘and pérents*together in the education
of théir’cﬁiidren. !
Strategy: Hi#e pfbféséionéilybtrained
instructors.
Strategy: -~ Contact the Parent Institute for

Quality Education.

Strategy: Payment through Title VII Grant.

Stfategy: | The‘parénts participate in classes.

Strategyf ‘ Classes meet once a week for eight
weeks.

Strategy:  Weekly meeting format will consist éf

specific topics.
Week 1: Orientation and

Motivation and Self-

ESteem
 Week 2: Home/SCthl
.Collaboration

Week 3: "Communication and

59



Objective R

inlsclbllne
‘bweek'4§;';How The School System T?f
SR ‘hFunctlons i | ‘
ziweek,5gih~Drugs,vHome, School and R
o .‘lCommunlty :
"'{vlﬁeekié{"'College and Career
i d . ‘“'Electlons
”Weekh7: ;Potluckbv‘d
:WeekaE;l graduatlonoyi

Parents'andbteachers collaboratebtolff

w”,ensure the educatlonal success of

: Title:[t..‘
.,:Measureﬁ'

»vStrategy:'

'F;every Chlld
_;ffParents and Teachers as. Collaborators
’ fMlnutes of parent teacher meetlngs.u’

fParents prov1de valuable 1nformatlon

‘.ﬂeto the school 1n order to 1mprove the

 Strateqy:

~ Objective 10:

‘learnlng‘process."j'
theachers prov1de parents wlth valuablet“
;Jsuggestlons about ways to help thelr f
”chlldren learn. | L
:yParents and chlldren”w1ll learn
:_confllct resolutlon that focuses on

.tp031t1ve resolutlons to everyday

"ltproblems and the stresses w1th1n the
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Title:

Measure:

Strategy:

Strategy:

Strategy:

Strategy:

Strategy:

family and the community.

Family Meeting
 Sign~in sheet by attendees.
. Hire a facilitator to teach “The

Family Meeting”

Parents'Will-attend a workshop.

Purchase Keeping the Peace: A Conflict

Resolution Guide For Parents video and

practical guide through Orange County

- Department of Education,:Media Services

Unit, 200 Kalmus Drive, Costa Mesa, CA
92626 or call 1-800-414-5844 or

(714) 966-4341.

: Arrangevtraining,options:

Plan A';'Qne day - 6 hour training
jahd one hquf lunch.
Plan B - Two éveningsv— 3 hours
tiaining eaCﬁ evening.
~Plan C - Three evenings - 2 hours’~.
trainiﬁg eachvevehing.

Gang and violence prevention

. Objective 11: To provide a parent resource room with

Title:

videos and books to check out.

Parent Resource Room

61



SR Strategy

' ”“Measure'

'S trategy:jﬁﬁf;tArrange for a room or a corner of a Lo

g : ermlned by check—out cards;

~uj,room where resources can be dlsplayed ;”

J’jffor check out by parents.ﬁ

© strategy:

5Establlsh a system for collectlng

"fﬂparentlng books and v1deos to supply

"'the resource room..'fffjjj”j

fi{jstratédY?fr

_szstabllsh a check out procedure and

d"dfreturn pollcy

Goal 2

| Title

M,e\asu.re,‘:‘ IR

'?Qleast one tlme durlng the school year.fhrb,'fv;

 stratesys

"fﬁffcommunlty members 1nto teams of four to’fiff?5>

'"jobiectivé;13:f

»f;,lnvolvement in school

J"gﬁobjectivej}Z;;bTo.prov1d,:aicommunlty math meet.

’bProv1de opportunltles for communlty

fh¥Commun1ty Math Meet

;Slgn—ln and anonymous evaluatlons.ﬂbd»,u

_Organlze students and communlty

members,-lncludlng merchants, to

*fpartlclpate 1n a math competltlon at

.Inv1te local bu51nesses and students P‘L*'
hrTVQTo an evenlng math meet

f“Organlze a llst of students and

Clty of La Habra w1ll conduct f:ﬁfﬂ"" e




Title:

Measure:

Strategy:

Strategy:A»

Strategy:

Objective 14:

Title:
Measures:

Stratégy:

‘Objective 15:

Title:

Measure:

‘Community Services'Workshops'and offer

‘opportUnities.for‘internship in,.

community service.

Parks and Recreation Prbgram' 

Enrollment.

‘jSurvgy:gommunity4mémbers‘to determine E
Vinterests;andlgoals. |
»Méetvwith §§ﬁmunity Education
N Coordinator to‘éolléborété“bh poséiblé

class themes‘and'internshipsf

Advertise in the school newspaper,

Chalktalk, and Middle Years.

’To‘offerkmentoring and tutoring during

school breaks and Saturdays (wintér,;'7

spring, summer).

School Turbo Classes‘(STC) |
Attendance and'Sign~in.;

PALS and PALS advisor will investigate

' colleges and mentoring/tutoring

‘agencies and develop a schedule. -

Athletic Scholarships_for~studqhtsbwho_

- might be failihgvin aéadémics;:?

7 ‘Cool Kid ScholarShips

Résponse from community clubs.



'FStrategyi_Q;ﬁﬁfContact local men’s and

"5hrf}commun1ty clubs (Elk's, Llon s

*7{Rotary, etc ).and?arrange a SponsorShlp |

-’rtfor athletlc scho;

:rshlps for students?ih'
>73w1th athletlc promrse.;u‘ h>ﬁ | i
"hObjeotfﬁeﬁléff.Arts 1n the communlty.l
‘:;5iitieft-t":jffArts in the Communlty
J;5Measure;friwﬁuﬂCommunlty response v1a response forms;a.fh'

DU 1gR e the exhlblt sites.

;-Strateéy}q:fﬁiTChlldren artlsts produ01ng‘works‘to be

j T “?lesplayed in the communlty 'h_‘ :
v>;hStratéQY3 rh v;Chlldren authors donatlng books to thet'ph o
e LPubllc llbrary ‘ & o
M”]hstrateéyryh;ilStudents writing booksvwithrparehts;:3ff‘5
© about relevant and personal issues in

‘*;[flife |

E Goal"3f;ﬁ;y7t; Prov1de opportunltles for staff famlly ’_f'ﬁ

‘?iand communlty tralnlng and
Rt aflnteractlons s S |
objeotivefiizfiExtended educatlon through the Clty of
v L }“i‘:}La Habra
B Title: 3;?“-;h;aExtended Ed
iMeasure\urirh'Attendance and anonymous evaluatlons

“Strategy:':. -rRepresentatlve from La Habra extended :”“



Strategy:

Strategy:

Objective 18:

Title:

Measure:

Strateqgy:

éducétion will meet with parents groups
tQ explaih educational oppbrtunities,
i.e.; English/Spanish‘literacy,
citizenship, computer literacy, health
and nutrition, cooking, car mechanics,
basic home repair;_énd YOuth group
leadership training with community
service required.

City of La Habra‘will_provide Youth job
service/apprenticeships, with 14-16
hired for wages. |
School/community service program
facilitator will initiate community
service work for 11-13 year.olds for
school service points.

Community merchants will provide the
school with incentivés for academic
success.

Academic Reinforcement from the
Merchants

Merchant participation.

Merchants will provide the éommunity
with informational newsletters about

school events, student awards, and
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Strategy:
‘Stiategy:

Strategy:
Strategy:

Strategy:

Strategy:

Strategy:

Strategy:

schoel needs.

Fl?ers onvcounters, posted aWards
_posters, school eﬁentvcalendars.
Merchants wiil provide award-T—Shirts,

coupons for family discounts.

" Merchants will provide booths at’

career fairs, parent orientation days

and-special’school events.

- Merchants will provide mentoring and

tutoring, jeb treining, jobs, and
apprenticeships.

Merchants Qill provide scholarships for
sperﬁe'(eity ieague athletice, dahce, |

gymnastics, and cheerleading

participation), and academics (summer

camps for math, science and computers).

Merchants will provide school supplies,
transportation and services without

charge when possible.

Merchants will provide day Care;

sponsorship and service for families to
attend school events.
Merchantsiwill pay for extra liability

insurance for extra off-campus.
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”Vact1v1t1es.;gf“f'

:‘sobjecthQ319§¢¥Summer math and ELD academles.

l'°ivaitle‘-~’?iifddMath Academy

'";l[Measure' tf""tEnrollment bdfqu‘;f

‘ﬂo;?Strategy,fﬁ’¢3”Summer tralnlng for teachers.;; .

;“fStratng :%ﬂi;jH‘hd_Summer Math Academy classes’féihfﬁ"“f”

T R WO to three weeks everY summer.iv:
'fObjectiVe:20:quSL for adultsl,h
L Tltle. Adult ESL B

fMeasure.cii,;; Enrollment

ht“Strategyifd“ hiAcqulre nece sary materlals to prov1de .

‘uitadult ESL classes.i&'

.ﬁfafiS#féﬁéé Q'st ing sses four days per week

"ﬂ‘three hours each se881on.

"‘jfdbiectaveﬁéltudFamllyrEngllsh classes. ””l
brttlTltlelfdil' ' ;KldS Teachlng Parents Engllsh
vdeeééﬁ¥é?;d':ilsSlgn 1n and evaluatlon forms..ﬁ
:S£#éﬁé§§}fﬁ,i;eTo be 1ncluded as an element in Adultu~":
G tffESL classes S | 8
f.YétrategpicﬂdfelPresented two‘nlghts’per month as”ab
ERFEECEN .rlvfamlly act1v1ty o L | o
ffilbbjécti#e;QZ:; Profe851onal Development classes‘forpdfﬁff;h
e h’fhthe purpose of tralnlng teachers to |

"”*Ulnclude parents 1n the classroom to -




Title:

L

Measure

" Strategyﬁgyf

"support student learnlng

‘fProfe551onal Development

':hTeacher/parent response,ff}pgjf.;”‘

il'Access the Tltle VII Coordlnator and[]l*‘
";ﬁcommunlty/famlly llalson to prov1de o

&*‘teachers and other school staff w1thlffhf'*: '

‘wjpgistrategles and 1n51ghts 1n methods to

iffithe schoo

\fzjlnvolve"famllles 1n the classroom and '

T;Tltle VII Coordlnator,:andfcommUnity»

"fffserv1ce 1nterns w1ll prov1de tlme and

.ftplace for parent networklng
'(carpoollng, chlld—care, employment,
"h~hou81ng, help hotllnes,bhousehold

'fltems,‘clothlng and other emergency

]:‘serv1ces)

 Strategy:

,‘Objectlve 23:
*f;Tltle-.v
f”Measure

1{;Strategy

3fwProv1de the‘PIéA w1th 1nformatlon and

5a_strateg1es to 1nvolve parents who g
yb;husually do not part1c1pate 1n PTSAffIV?m'IF

tIdentlfy school challenges.v |
:laSchool~ChallengeS“TaskrForce
*f]»Mlnutes of meetlngs and attendance.= 3

":i'Enllst parents, school staff, and vﬂtf'

| representatives from the community

&




"},Title-

""~fMeasure

_”(c‘it’y"(fouﬁc’il’ Pollce Department,

"w“Rotary, Llons Club, Elks Club,,andg*ftfh*.

"¢T“merchants)

. Strategy:

fSend flyers to parents, and Ji3;~
j@?representatlves from the communlty (see
Tlabove) to- surVey to see 1f they are ;;

‘lelllng to. serve on the School

:h;fTChallenges Task Force.

' Strategy:

fl:Meet w1th school pr1nc1pal and school

'atf'he school 81te for an Fﬁftth”l

lverv1ew of the School Challenges Task T.)Q B

ﬂf‘Force

strategy:

lfriSurvey school staff to see who would befff
o w1lllng to- be part of the School

'.“Challenges Task Force (See Appendlx)

Explore 1deas and solutlons for ffV*

‘t'geducatlonal eff1c1ency.lgfhg“i7

Strategy:

© objective 25 i

ﬂfjf:Tally responses

bhﬁifstrategyvu ;Use 1nformatlon gathered through

;Educatlonal Improvement Plan (EIP)

,,_questlonnalres 1 2 & 3 (Seetap en i
;thrlOIltlze school needsfbased on th‘[ff¢gf"

'?c:outcome of the questlonnalres.,_garfzy*"

"Health care center on campus




' Measure: - -

_iﬁCommunlty use

_"care center on campus (future"

fﬁflnvestlgatlons)

,y/Health Care Inltlatlve

; for grants to provﬂde a famlly health—7;:;“




’.Conclu31on B

At WMS a parent/communlty/school partnershlp occurs,v::c}g_,ﬂ

“f_for the most part sporadlcally, w1th the exceptlon of thosef

m*fparents who usually part1c1pate 1n thelr student’s schools ,x"h

7oVW1th the 1mplementatlon of thls progect there w1ll be a

althree way partnershlp clearly establlshed between parent,

";fycommunlty, and school Allow1ng flve years for complete

'i[stchool

;ivlmplementatlon w1ll reassure the teachlng staff that each
‘?iinew thlng they are expected to do w1ll not requlre t,
':Ljelaborate plannlng or preparatlon on thelr part ““

o Parents Wlll be pleasantly surprlsed when they come toib‘
tclreallze the school’s need for thelr support, 1nput, and ‘
'“cencouragement as the program becomes fully 1mplemented ‘ilf'
'*lThe hope 1s that the parents and communlty members w1llbh‘

'come to reallze that they are needed and valued at the

The school lS llke the non custodlal parent that has

‘i,the Chlld for thul_n;_H'When the_chlld returns home for ther.‘

. VV?fnlght, he should be able to be 1n accord w1th the thlngs

\:f'ipthat he w1ll be prepared for respon51bl'l

Vgﬁpthat occur there durlng those hours He should also trust f‘“;

communlty llfe as-7’vm

‘”Q'a contrlbutlng c1tlzen and worker.

"Qf?7£ffff7f*



ﬁpvf Some pa ents'feel brushed—off by the school They sayp;.j
gs I don’t feel welcome‘.'.’._»;w 1 don t know what |
“I feel llke I am 1n the way §o 51Iifl

IFdon t spfak Engllsh s0. how ca{ I'p0551bly help.ﬁJ “I don t

o t'understand all that I should so how can I be of help 1n thet?

‘qutfthat what they have to offjﬁ

wf;‘are spendlng tlme on campus, for any reason,‘

7fschool?” *“I don t know how to do that math - Therefore,‘;fb

Af it 1s easy to‘understand why they may not feel valued, or

Parents,»when 1n partne\shlp w1th teac have

'.access to the school and the‘processes of educatlng thelr

~.§Tch11dren Chlldren qulckly reallze that when_thelr parents ;ahtwh;};

they are

”fh,lmportant to thelr parents 1nasmuch as thelr parents are::f.

n_yftlme,I hear from thexifif

fyﬂor supplles (personal communlcatlon, Novembe~j5

1.,@had no 1dea that all thlS was g01ng on at school (personalyvtu['“'d‘

ﬁucommunlcatlon, November, 1997)'”>In order for the studentsajﬁl

““to reallze that what they are learnlng 1n school w1ll

z'iﬁtransfer to what they w1ll b {equired to do when they are,giy

ut»there on thelrl" 'fﬂthe members of the bus1ness

'ly'involved 1n educatlon.ff.“”

ommunlty must be;”

llke money or sponsorshlptfﬂfff?mff

;1997) e

whlldren need to ededucated and prepared*for the 21St fjfh#z



fh Century Therefore,' he leaders,vlnathe communlty and 1‘n‘_’;,.f""i

| i, the schools,;need to be_rethlnklng about schools and famllyfgff}flf

:h'and communlty, and how‘they relate to chlldren, academlcs,’f;f‘*7

’8001allzatlon,’and product1v1ty The school 1tself must be B

an 1nst1tutlon that works w1th1n the communlty and that

'"$fmust 1nclude student part1c1pat10n Healthy parent and

“7£>chlld relatlonshlps ‘are: essentlal to the success of any

i, school restructurlng plan Chlldren are the greatest

’”;;resource we have They must inow how to learn, contrlbute,

'lvf;Servlce71s"an?ideal°whic

:*f;}part of thelr grow1ng up..ﬁig

:’and partlclpate 1n the grand plcture Schools cannot

‘».malntaln thelr relevance as. a valld source of knowledge

o when teachers fall to connect to students by tapplng 1nto e

vfwthelr styles and 1nnate abllltles.:f“Parents can be "ﬁ

& powerful allles brlnglng school and communlty 1nto .

Q-synchronlzatlon w1th home and school belng too oft the mostlrf;{3t

’flmportant 1nst1tutlons ln the development of the Chlld .“‘
‘g“(Woodruff 1997)

Communlty serv1ce 1s recreatlng a small v1llage where

”-parentsvand chlldren»

children should be - ralsed W1th as'"

Umust makefa‘llfe and a
.f5511v1ng, and they must understand,phat they are connected to.f
’“thelr nelghborhood and that serv1ce 1s the rent we pay for'-_*'

,g~llV¥ng (Klnsley, l994):,"5”7'”

7llkejav_jpartlclpatlng.ﬁ Communlty t;“g'fdl



ﬁVandegrlft says,;“Parent 1nvolvement 1s not predeflned.vwf

'”Each dlstrlct w1ll use 1ts own strategles. Parents need to"Yd”

3tbe supportlve, aCther_and prov1de somethlng observable f:

‘(1993)

:rcélénaar h

‘Thls prOjeCt‘lS a”work 1n progress‘and the calendarn
'should be cons1dered a proposal of events and be subject toa
'change as needed The plan was begun 1n the fall of 1997
.w1th the acqulsltlon of the Tltle VII Grant and the‘

‘subsequent hlrlng of the grant coordlnator and the

"rcoordlnator S dlstrlct llalson.“”

Proposed Calendar of Events 1997 2001

74

Goal |' - Year 1 N Year 2 Year 3 " Year'4 . Year 5
N Obj:l COQl Ob] 3 Team ;Obj.4: ) :
I Parents .. .| Planning - Homework
Obj:2 Family | Meetings ' " |'Helpline ° .
Math Meet Obj.5: Agenda. 0bj.6: Parent .
' "Check .’ ‘'of :The Month
Obj.8: Parents | Obj.7 PrOJect
In The Know -~ | Read
Obj.9: Parents Obj.10: Famlly
and Teacher As ,Meetlng
| collaborators Obj.11l: Parent’
‘ Lo Resource Room e
. Obj.18: Obj.12: - Obj.14: School | Obj.13:
II . | Academic Community Math | Turbo. Classes Parks: and
‘Relnforcement Meet' . "Obj.15: Kool ‘Recreation
From c o+ | Obj.16: Arts ‘Kid . o | ‘Program.
Merchants ‘| In The " Scholarshlps S
L | community o | _ L
. Obj.19: Math Obj.22: Obj 17' C 1 0b3.200 , Obj 25:
IITI | Academy. . ProfeSSLOnal Extended‘Edu~v. Adult ESL. . - Healthcare
R Development ! Obj.21: Kids | Initiative
0Obj.23: 'School ‘Teaching ‘ : o
Challenges: Parents
Task Force English .
1 0bj .24, N
Educational
‘| Improvement
| Plan -




Evaluation

The foliowing_ane pnoposed methods fer evaluating the
program. They will be.ongeing th;oughput the implementation
of the prognen end wiil be used te.monitor and modify as
necessary. The methods for evaluating the programvare
sign-in sheets te monitor ettendance, tally sheets to
measure usage and participation, parent/teacher response
forms, anonymous questionnaires, enrollment sheets for
parenting elasses, minutes of team meetings;
community/business response forms, and merchant
participetion. The most important part of the evaluation

process for this project is its simplicity and ease of use.

Recommendations

Those who would like to create a program'to increase
parental and community involvement should understand that
to start slow and to keep it simple is more efficient
overall. It is easy to become overwhelmed when working with
the public and changing the status quo at the school site.
It is more beneficial to build on small successes than to
become frustrated by moving in too many directione at once.
Instead, make use of the advice from those who‘are
experienced in program plan and development.

Everyone involved in the program plan must know what

75



| ;hls/her role 1s and what 1s to be accompllshed In order toffdu"

’-rav01d confu51on and chaos, clearly deflne the role of
hleadershlp
Members must communlcate w1th one another and

f_}generally agree on the dlrectlon 1n Wthh they are mov1ng

’1n order to lmplement the plan effectlvely. Make sure that 'l‘ S

everyone has the opportunlty to VOlce hls/her concerns to .
"3jav01d the problems that can develop as a result of
_;nlsconceptlons or. mlscommunlcatlons.d'x ‘v -
Ask the pr1nc1pal for hls/her support He/She is
'ffamlllar w1th what is already 1n place w1th respect to
grants and other programs in the dlstrlct and at the 81te.
The support of the pr1n01pal 1s v1tal to keeplng staff _,'
moral upa.vHe/she,‘along w1th other leaders at the school
b”;slte,.can be 1nstrumental to the success or fallure of the
"plan; The pr1nc1pal 1s also 1mportant ‘as an agent of the 2
fschooltln maklng and sustalnlng contacts in- the prlvate
vlsector as well as in the bu31ness and profe531onal sectors.
| 3 Prepare a calendar of goals and objectlves w1th
d'dspeclflc dates for meetlng deadllnes. Be sure to planlih
thcelebratlons and 1nformal gatherlngs to help keep moral up,b"“
1to malntaln a p031t1ve and frlendly tone, and to dlffuse
stress~and anx1ety ‘Be ready to adjust and refocus because‘

'the prOJect 1s not a complete and closed program. It is an
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open—endéd process that builds upon'itself, and'on the
needs of the cdmmﬁnity;ahd,Staff; creating a totally new

" culture in your school. . -
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 APPENDIX A

Agenda Messages_

1.

»Thank'you for your note.
Gracias por su nota.

. ‘Wouid you be able to visit our class on. -2

¢Podr1a usted v151tar en nuestra clase en el : »?.
1s very respon31ble about hls/her work.

es muy respon51ble en sus tareas."

I would be glad to talk with - you about hls/her e

progress.

Serla un placer para mi hablar con usted sobre su
progreso.

s conduct has improved.

. La conducta de “ha mejorado.

is not working up to his/her ability level.
no se esta aplicando a la altura de su”capacidad;7

is easily distracted in school and needs to
improve his/her work habits. :

se distrae fac1lmente en la escuela y necesita

- mejorar sus habltos de estudio.
. I would like a conference with you‘as soon aS»possible,

‘Deseo reunirme con usted lo antes posible.

. is a very iikable;child, and Ifm'sure you’ll‘see‘-
more progress in his/her schoolwork in the future.

es un nifio/una nifia simpatico (dimpatica), y estoy

convencido (convencida) de que usted vera pronto més
progresos en sus estudios. :
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- 10.

works hard on hls/her a531gnments and 1s anx1ous,a

- to please._"

es muy apllcado (aplicada) ‘en sus tareas y tlene

'“muc30s deseos de compacer a los demas.

11, 3

has been d01ng good work generally, although

“E,fhe/she has not been con51stent

es, por lo general, un (una) buen (buena)‘alumno,j‘%ﬁ

! Qv(alumna), pero no estudla de forma constante. B

I am very proud of S ’s flne work

e,_Estoy muy orgulloso (orgullosa) de la capac1dad de

: ~attitude toward hls/her schoolwork and the other .

Although there- has been some 1mprovement in '.f 7fsv '

o students, 1t 1s not consrstent

'dlAunque la actltud de ’ ha mejorado COnarespeto‘avsusf

14,
o fboth of us..

15,

'estudlos y a los demas alumnos, segue poco constante,,-'

"‘w1ll contlnue to need co; tant encouragement from

'51gu1ra nece31tando orlentac1on y estlmulo tanto de
parte de usted como de parte mia. ‘

It is a real pleasure to work with shch a
con501entlous, well—mannered child.

Es un- gran satlsfacc1on trabajar con un’ nlno_(una'niﬁay

o tan conc;enzudo (conc1enzuda) y de: buenos modales. ..~

16,

17, H

‘ 's. flne attltude and sp1r1t of cooperatlon are’r
reflected in hls/her excellent work.

| Su excelente actltud v esplrltu de c00perac1on se ven _f,:

‘reflejados en su redlmlento excelente.

He/she 1s a dependable student

t»Es un alumno (una alumna) cumplldor (cumplidora);
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18.

o 1s d01ng satlsfactory work and is’ preparlng well
for grade. E : S : ,

" hace progresos satlsfactorlos y se prepata blen |

',bpara el ‘ grado.~”v'

19.

Hls/her tardlness affects hls/her performance and also

: dlsrupts the other students.’

Su falta de: puntualldad afecta sus estudlos y tamblen

’w.1nterrumpe a los demas alumnos

g,

does good classwork when he/she is present, but

K hls/her frequent absences cause dlfflcultles.1

‘es un ‘buen alumno (una buena alumna) cuando alsltez‘
a clase, pero sus frecuente ausenc1as causan problemas.,;
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.“School Challenges Task FOrCe S |
'"".A self—study for Washlngton Mlddinw

"f?jw1thvthe perm1351on of Henderson, et 1y

‘the self assessmen,

‘i_beglnnlng a pli to: ncrease the 1nvolvementwof WMS

P :‘”parents, La Habra Cltlﬂzensl and the bus

',LaaHabra.~ A team approach 1s recommende

such as a task force assembledg.rom

”alt parentsdwhose -

' -»-,f.g]-chlldren attend the school:

"f}:fand communlty members from local bus1nesse ‘and;}t}f

'13forganlzatlons, as well as 1nterested c1t;;enS”ithhe f7‘

':ﬁ_ffsurroundlng nelghborhoods.v It was strongly recommended

:fjfthat parents, teachers, and students, admln strators,u7;:*'yﬁ

hficounselors,:and other staff respond to‘the ag@fr

’;M}andﬁtwoﬂWay P'rents are treated

isfeSSéntiai”fOrﬁhﬂQ'ﬁT;-W*

ecessary to flnd a startlngjp”lnt forﬁ;;tf;j~f

staff who‘workw t the school,. L




1"learn1ng and hehavror Parentsmare enoouraged,.both
.formally and 1nformally,.to share 1n the de01s1on maklng.5£°"
fﬁThe school recognlzes 1ts respon51b111ty to forge a L
“partnershlp w1th all famllles 1n the school not 51mply

.,those most eas1ly avallable. ThlS 1ncludes parents Who ff”“’

‘ifwork;outsldegthejhome, dlvorced parents w1thout custody,5"“

';nd language. The pr1n01pal

‘ffhand other school admlnlstrators actlvely‘e'press and ;{]' )

'ﬂ;ﬁtpromot ‘the phllosophy of partnershlp w1th all famllles. "

:f'The school encourages volunteer partlclpatlon from parents .

"fand the communlty-at large;nlaﬂf’°f°’°’-v~_t




~ BPPENDIX C

Questlonnalre #1

KEY CHARACTERISTICS OF YOUR SCHOOL ‘_7r~”'

'dPhy51cal characterlstlcs of your school
{(Answer “yes" ’O “no”) e i ‘ ) ‘

f,, ’ﬂDoes it look well kept9.f" Lo
~ ~Is there an obvious entranceway9
_ Are the grounds well tended? .
T Is there a place for parents to park when they
7 wvisit the school?
- .. Is there a library? g '
" Is there an adequate and Comfortable lunch
X ‘area? . : PR : .

3 Locatlon of your'$Ch091:
;(Answer :

“yes B

_Doﬂmo:' _ ‘your families work w1th1n 30
‘minutes by car from the school?:

.Do most of your famllles live w1th1n lO
‘minutes by car from the school? ‘

from the school?. S
Do parents,and teachers feel safe 1n the area
_around the school9 ' : :

Relations of the school and communlty
- (Answer “yeS" Or “nO") .

qDoes the school staff have the same ethnlc and,}_
social background as the famllles 1n the"v‘__jﬁ
school? e RN

Do you con81der the turnover rate of your .
“staff high? " ¢

last five years9 ‘ o
Do most of the students llve 1n the 1mmed1ate P
; %nelghborhood'> ’ .
. Have there been any 31gn1flcant polltlcal N
'battles about the school 1n recent years°““‘

Is there’ adequate public transportatlon to and":*

Has there been. more than one pr1nc1pal in the“ff_Lf



The school fac111ty as a resource to the communlty
(Answer “yes” or “no”)

l-lwll H|:

Is it open after school hours for VlSlts or.
meet:Lng'>

Is there a community: playground or playing
fields on the school grounds?
Is it available and used for communlty events

or community education?

Is it a polling place on election day?

Does the school sponsor events for the
community? : ‘
Does the school prov1de space for daycare or

after-school care?

Are school resources and equipment avallable
for community use (e.g., sports, equipment,
gym, costumes, laboratories? S ’

The school’s reputation in the community:
(Answer “yes” or “no”) S

lll i

Is it known for a strong academic program?

Is it generally thought of as a “good” school?
Is it free of chronic discipline problems and
vandalism? ' »

Do many of the families in your attendance
area use private or parochial schools?

Does the school offer a variety of non- .
academic and extracurricular programs, both .
durlng and after school7 :

Spec1al features for Wthh the school is known'

(Answer “yes” orv“no”)

‘li-lllll

Team teaching

Open classrooms :

Tracking by ability or performance

Smaller schools within the school

Special and compensatory education programs

(community service unlts for school credlt)

Magnet programs ’
Other strong programs (drama, mu31c,-sports,
arts, etc.) o '
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APPENDIX D

Questionnaire #2
KEY CHARACTERISTICS OF FAMILIES IN YQOUR. SCHOOL

It is'recommended that this information be gathered from
student data cards or by gueSSLng Do not ask students for
this data. : : .

‘A.  What proportion of students come from:
(Estimate %)

Single-parent households

Two-parent households

Foster homes or institutions

Non-parent households (relatives or guardians

il

B. What proportion of children have ever experienced a
serious disruption (separation, divorce, or death)
in the family? (Check one) ' '

Less then 25%
About half .
The great majority

C. What is the economlc/educatlonal status of the
families? (Estimate %)

Proportion below poverty level (or eligible
for free lunch program)

Proportion with at least one parent college—
educated

Proportion owning at least one automobile
Proportion with a telephone at home
Proportion that have undergone serious
stress within the last two years

Hl_ll

D. What is the rac1al/cultural background of the
families?

ProportiOn of racial minorities (estimate %)
Number of different languages spoken by
parents (identify which ones)

Proportion from cultural or religious
minorities to which school should be sensitive
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(diet, holldays,,medlcal 1ssues
etc,)(estlmate %)

What'proportibh of children live in families where
both parents, or the custodial parents is employed -
outside the home for most of the school day°
(check one) '

Less than 25%

About half
The great majority

What proportion of families is new to'the community
this year (check one)? :

Less than 25%
About half
The great majority
What proportion ofvchildren is handicapped or in
need of special education (check one)?

Less than 10%

Less than 25%
About half
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’ Questlonnalre #3

ASSESSING THE FAMILY SCHOOL RELATIONSHIP

Pr1nc1ple #1 School Cllmag

.Do offlce personnel greet parents (1n person
1or on the phone)'ln a frlendly, courteous way°
;Do posted 81gnS‘warmly welcome parents and :
‘visitors? -

‘Are there’ dlrec 1ons (wrltten or’ posted) for
“parents and v181tors to flnd thelr way around S
'school°["%' ' ;
‘Is there a- comfortable receptlon area for
parents and v151tors, equ1pped ‘with a- coat
rack and information about the school°

;Is there .an orlentatlon program for the ,
'1ncom1ng class of students and their famllles°
Is there a. program for helping mld—year DR
_transfer students and- thelr families to settle
in-the" school (parent or. staff.member acts as
“host) 2. Sk

-Are there regular soc1al occas1ons ‘or events
where parents and school staff can get to know
 each other?

Does the’ pr1nc1pal have clearly posted offlce

“talk? ; ,
Does : the school pe mlt parents to observe 1n"‘
¢lass? N o

Does - the school have ‘an. “Open Door” pollcy :
swhere’ parents are: welcome at any tlme durlng'
e the school day° : CRRERRE R , :

I‘Pr1n01ple #2 Communlcatlon (Answer “yes” er“no”)ftv
Is. there a. school newsletter with up to-date .

etc.? : "
Does the school send home a calendar llstlngg"
‘dates of parent-teacher conferences,.report‘
‘cards, holiday schedules,. and major events?
Does the school send home a directory of key
i PTSA representatlves and school personnel—

hours when parents and students can drop in to o

flnformatlon about holldays, spec1al events, {jg‘ﬁ3



leth phone numbers° | ’ P : :
"Does the school hold annual back to school
;nlght/open house° ' : Con

.Does the school have a hotllne for parents and" .
@students to deal with emergenc1es, rumors, and T
other" “burnlng” questlons°‘ﬁ : -
Do your pollc1es encourage all teachers to
hcommunlcate frequently with parents about -
;thelr currlculum plans, expectations for -
fhomework gradlng pollc1es,'and how they

should help9 ','

Do parents know where to go w1th thelr
Vconcerns, questlons, and complalnts'> '
”Does the principal review all the school’ ,
*wrltten communlcatlons, 1nclud1ng report card o
“format, “and how test results are reported to
‘make sure they are. respectful of a parent’s
,adult status and yet easy to understand9/
Are parents 1nformed of their r1ghts° ThlS
= 1ncludes access to school records, due . proceSS'
S ins dlSClpllnary actlons, and partlclpatlon in.
”\,:&spec1al educatlon dec181ons° B :

Parents as Collaborators and Problem_‘

~Principle # | ,
i S Al'l wer “yeS” ; _\\noll)

*Does the school requlre at least one parent/
'teacher conference each year for each student°,.
"Does the school: offer to. set up parent/teacher
«conferences upon request? , i »
‘Does the school provide in-service tralnlng or_'
‘other opportunities to help teachers S
‘communicate and collaborate ‘with: parents°g'1;‘
Is there an. early warning pollcy ‘where EE
_teachers ‘consult with parents promptly 1f a
,chlld is falllng behlnd or hav1ng soc1al
problems? TR U S
- Does the school 1nform parents rlght away 1f aﬂﬂfl
_student doesn £t show up.for school? - o
“Are the parents promptly consulted 1f there 1s{fﬁ
a pattern of unexcused absences? S
‘Does the 'school confer with parents on the

‘choice of classroom settlngs and/or" teachers°
,Does ‘the school require parent approval on thev
~student’s- elective cho:.ces'> s '
,Are tralnlng and resources (such.as-a parent.w




‘advocate) provided for parents of special
needs students to help them participate in
Individualized Education Plan and other
Processes?

Principle #4: Parents as Advisors and Decision

Makers (Answer “yes” or “no”)

Is there a policy for informing non-custodial
parents about their children’s performance and
school events?

Do teachers sometimes meet outside school
hours with parents who have jobs and cannot
easily get away during the working day?

Does the school hold evening and weekend
events for its families so that employed
parents (mothers, fathers, others) can come to
see the school? ' :

If there is a substantial minority language
population at the school, are written
communications provided in that language?

Is there in-service training offered for
teachers on how to deal with problems caused
by divorce or separation, such as how to avoid
- being caught between warring parents, or the
impact of family breakup on children?

Are there any special programs, such as peer-
group discussions, for students whose parents
are separating, divorced, or deceased?

~ Is there an outreach program for parents—
especially minority groups—who do not
participate at all in school events, e.qg.,
where faculty or parent volunteers are willing
to make home visits or attend church meetings
to answer questions, allay fears, and explain
the importance of being 1nvolved in their
children’s education?

When a particular parent refuses to cooperate
with the principal or teacher, is there a

| schools staff member trained to 1ntervene and
!work with that parent°

1
{

Princﬁple #6: Promoting a Phllosophy (Answer “yes”

or “I’lO”)

Does the school have a written~statement about
partnership with parents that is clearly
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‘available, espe01ally 1n all wrltten
‘publlcatlons° o :
Are there- 1n—serv1ce opportunltles for Sl
ftralnlng teachers to work with" parents°.v’”'*”
Is time: at staff. meetlngs devoted to
>dlscu831ng working with. parents and to
reinforce teacher’s efforts with parents9

“Are teachers encouraged to consult with the
pr1nc1pal if they are hav1ng dlfflculty
~dealing with a parent?. 2

‘with teachers and parents or to medlate any
dispute betweenthem'p ‘ T
‘Does- the" pr1n01pal substltute in the classroom o
_or make substitutes avallable to allow ' -
:teachers -and other staff to have meetlngs w1th
parents? -

‘Does- the school offer a531stance to help

“other loglstlcal difficulties, so that they
‘may attend school events? E
“Are. space, resources, ~and staff support (e g.,
reasonable- access to a copying machine, o
5e~typ1ng serv1ces, a desk) prov1ded for parentsf“
h]@school related act1v1t1es° PRI R

jxxPrlnClple #7 VQlunteer Part1c1patlon (Answer “yes”f5a’
: - 5or “no”) . S ,

Does the school have an organlzed Volunteer
program w1th a coordlnator (pald or o
vvolunteer)°';=j o EERE
- Does the-program draw from retlred people,;"“‘
,bu31ness communlty, local citizens, and-
students, as well as parents° ’

‘Does the principal offer to Slt in at meetlngs B

,parents with baby51tt1ng, transportatlon, orff";f;f

“Is there a wide variety of jObS aVallable forifv‘k’

volunteers, including ones that could be done@;fff3“

wat home or: on weekends7

vgway durlng the school year° - 58
‘Is.the program reassessed perlodlcally,bw1th
1e- part1c1patlon of: parents, teachers,. and
;~other volunteers, to ensure that the’ program ;f
-S”meetlng school needs effect1vely9 ' KR
_Are local bu31nesses and- community - :
wforganlzatlons contacted to provide learnlng
‘fopportunltles out81de the school and to e

7‘790' R




explore career options for students?
Has a local business (or other institution)
been asked to “adopt” your school?
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APPENDIX F .

Questlonnalre #4

ASSESSING ;HE PARENT TEACHER RELATIONSHIP

o %Ans%erz“Yés"7or “no")‘“”

'ijr1n01ple #1: Classroom Cllmate o o |
Are parent observers welcome in, the classroom9-‘
‘Is the classroom organlzed SO that a parent
can see what happens ea51ly9,. PR

Are examples of every- chlld's work dlsplayed
regularly° :

‘and. clearly posted?
~Can the parent move from class to class w1th
‘their chlld9' o - R

‘f;;‘Prlnc1ple #2 Communlcatlon

“Are parents 1nformed at the beglnnlng of the
_year: how they can: reach the teacher? :

- good thlngs, as well as the problems?
Does the: teacher ‘try to communicate at least

on: the phone), in addltlon to sendlng wrltten .
fmessages9 .
Does the teacher prov1de regular opportunltlesv'

“Does the teacher let parents “know of o )
expectations for homework, gradlng pollc1es,bﬂi"
~and how parents can help? S -
' Does the teacher let parents know what .
jlnformatlon about the child is. needed to. help
»uteachers do a ‘better jOb (e. g.,‘famlly stress
o _“or major- changes in famlly—lllnesses, blrth,‘,ﬁ
‘f'.death dlvorce, etc ) - e

@;Prlnc1ple #3 Parents as Collaborators’-A“.

Do teachers ask parents for thelr adv1ce on- B

Is the classroom routlne (agenda) wrltten downffﬂ

Does the teacher tell the parents about the f--*r

once a month with each famlly (or regularly)7 xf' ‘
.Does ‘the teacher talk to parents in person (or~”h5-

“for parents to. see their. Chlld'S written workO;'*



”how to . deal w1th thelr chlldren? o
Is there an early warning system for notlfylng
‘parents if a student is falling behind and/or

confer with them about the situation? o
Before, parents are informed about a - ‘serious '
'problem, are other school staff consulted to
;gather their perspectlves on the student?
1Are parents_encouraged to advise teacher when .
‘a child is exhibiting a learning or school
'adjustment dlfflculty -at home? " L
}In suggestlng way_,p_,‘nts can_ help at home,
does the teacher take into. ‘account a student’
“artlcular background and situation? = :
Do teachers make it clear to parents that

‘with their own families? =~ . S
Do teachers help parents. understand that thelrw
-child’s needs must be balanced w1th those of :
-a:‘the whole class° e :

‘bh Pr1nc1p1e #4 Parents as Adv1sors and De01slon
Makers;tn;p' S .

Are parents w1th questlons and 1deas about o
school policy encouraged’ to. play an actlve ;T
~role in the school? ‘ :
Do teachers ‘attend parent teacher organlzatlon e
meetings regularly°:ngc-v L Ve

Do teachers llsten actlvely to parent’
fconcerns and pass. them on to the prlnc1pal
‘and/or counselors?

vabout a Chlld are not negotlable (e ger grades;fv7
ﬁjfor promotlon) ST R ‘ o

‘*71Pr1nc1ple #5 Outreach.__ All'Famllles

~in their: dealings with the problems of
'dlvorced families? .

Do teacherS‘make spec1al efforts to reach
,famllles from other cultures (e - ,:home-s.'

visits and translators)? T
QDo teachers meet out51de regular school hours

having social problems, ‘'so that teachers. mlghtiv,

]parents must. respect thelr need for tlme alone ':'

‘Do teachers. make 1t clear that some'dec151ons""'

“Are teachers adequately tralned and supported e



Are teachers pers1stent in ' thelr efforts to
reach parents who try to av01d comlng to
- school? : e
Will teachers make a home v131t 1f that 1s the--
only way to meet a’ parent9 :

Pr1n01ple #6 Volunteers

Do teachers use volunteers creatlvely (bothf'
parents ‘and other c1tlzens) to meet needs in
the classroom° Rt . ' B

Do teachers expect every parent to help in
some way, and are parents offered a varlety
of ways to. do so9 E : v :




'APPENDIX G

~ Invitation For Team Planning Meetings -

Washmgton dedle School

716 E. Ta Habra Blvd. La Habra, Blvd. 90631 -

‘:Dear Parents and Famlly Members,

’,Our team would llke to 1nv1te you to attend our monthly

- planning meeting on one or more late-start Thursdays.

These meetings are held once a month between 8:15 and - ‘

- 9:15 a.m. We do long and short-range plannlngfof cross—f

‘ 'currlcular activities and team purchases, social -vg .

*,vact1v1t1es, problem solving, and rapport bulldlng.v Your =
' 1nput and’ support will help us to plan more eff1c1ently for

your chlldren and for the school

'lslncerely,-

(Team‘Members NameS)vtptz

v‘-counttb‘-.o.ooo.oocoooo-o.otooo'oooqon‘dooocooo'onoooo

cut here and. return bottom portlon with your Chlld to hls/her Home Room.

- Yes, I would llke to attend Please call me to lnform me.: of the dates

N I am unable to attend, but please call me w1th an alternatlve plan.

' No, I am unable to attend

: .Student’s Name '

Parent signatufe.’ .-




APPENDIX H

Invitation For Team Planning Meetings—Spanish Trahslation

Washmgton Mlddle School

716 E. La Habra Blvd. La Habra, Blvd. 90631

Fecha

Estimados Padres,

Nuestro equipo gustaria invitarles a nuestra junta de
planear cada mes, para una O mas jueves cuando empezamos
tarde. Estas’ -juntas :son cada mes entre las 8:15 to 9:15
por la mafiana. Planeamos actividades, resolvemos

problemas, y creamos amistades. Su apoyo y ayuda nos
ayudara planear mejor para su hijo/hija y la escuela.

Sinceramente,

Miembros del équipo

® 6 & 9 8 0 2 0 0 8 5 S S 0 S S L S S S 5 S 0 L e e e PE L OB G 0L L eSS e e e e e e e 0 s s o

Corta aqui y devuelve con su hijo/hija a su clase base.

Si, me gustaria asistir. Por favor de llamarme con
‘las fechas.

No, no es p051ble a51st1r, pero llamame con un
alternatlvo.

No, no es posible asistir.

Nombre de estudiante

Firma de padre

96



‘JQ:Date

. APPENDIX I

InVltatlonTo ;,Part'i‘cip,ate On':__schqol;-T_fask";For‘cé*ifjv.'-» o

f,"fWasl'ungton‘thdle School

1716 B La Habra Blvd ‘La Habra, Blvd. 90631

7’Dear Parents, Famlly Members, and BusinessfRepresentatiVes,.t‘

L We are " formlng a school 31te Task Force Adv1sory Group

":comprlsed of parents and- communlty ‘leaders to assist our. .

. ~school communlty in- becomlng a better and more eff1c1ent

o place for learnlng We need your help

. We would llke you to serlously con31der 1nvest1ng some ofw-»ﬁ
. your: tlme ‘and effort, along with. members ofthe school:
staff, to 1nvest1gate some of the challenges that our

l;,school now faces in educatlng the children for the: 21“‘
~Century.  Our effort will 1nclude a program that w1ll

hmactlvely pursue communlty and" parent 1nvolvement—»”

'i_;partlcularly with those who have tradltlonally not

i }part1c1pated in thelr children’ S educatlon—as well as '
~vform1ng a long—lastlng communlty—school partnershlp

”"Please con51der thls opportunlty and send in: the attached;

- request for information, or call Washlngton Middle Schoolfffug'gr
at - (562)690 ~2374 and- ask for Gary Mantey (Pr1nc1pal),; @-,Q_PEV

7{ﬁEm111e Goss, Julle Or“»jo' Barbara Osburn.“=

sincersly,

ihGary Mantey,‘PrlnCLpal e




APPENDIX J

Response To Task Force Invitation

(Postcard)

Yes, I would like to know more about your newest plah for
parent-community school involvement at Washington Middle
School. o .

My name is.

You may cohtact me at (telephone number)

I am interested because I am a v v (parent,
community member, local business representative).
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Inv1tatlon To Part1c1pate On School Task Force—Spanlsh }f ’

”ﬁTranslatlon

Washmgton dedle School

16 E. La Habra Blvd. Ia Habra, Blvd. 90631 -

Fecha

Estimados Padres, Mlembros Famlllares y Representantes de R
’Negoc1as, ' '

Nosotros estamos formando un comite de refuerzamiento de
‘trabajo para a51st1r nuestra escuela comunltarla ‘con un

~ grupo consejero, padres y lideres ‘comunitarios para hacer -
de nuestra escuela un lugar mejor y méas eficiente para el =
‘aprendlzaje. Nosotros nesecitamos su ayuda y su compromlso
para los niﬁos y famlllas que componen nuestra escuela. -

Nos gustaria que usted serlamente 1nv1rt1era algo de su
tlempo y esfuerzo, al igual que mlembros de la escuela vy

" otras personas de la comunidad. Para investigar algunos de
“los problemas, los cuales nuestra escuela esta afrontando
en relacién a la educacidén de los nifios del siglo 21.

" Nuestro esfuerzo incluira un programa que activamente
buscara que la comunidad y los Padres estan mas -
involucrados pr1nc1palmente esos padres que
tradicionalmente no han participado en la educac1on de sus
hijos, al igual que formar un largo companerlsmo entre la -
comumnldad vy la escuela.

Por favor con51dere esta oportunidad y envie la informacién

adherida, o llame a la escuela Secundaria Washington, Sr.
‘Gary Mantey (Director) al nUmero (562)690-2374 preguntar'

por Emilie Goss, Julie.Orr, o Barbara Osburn.

‘Sinceramente,

Gary Mantey, Director
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APPENDIX L

Response To Task Force Invitation4Spanish Translation

(Tarjeta Postal)

Si, me gustaria saber més acerca de su nuevo plan de padres‘
y la comunidad envuelta en la Escuela Washington Middle
School. = = o : -

Mi nombre es

Usted me puede contactar al (numero telefénico)

Yo estoy interesado porque yo soy un
(padre, un miembro comunitario, representante de un negocio
local) v '
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