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ABSTRACT

Accordlng to the Carnegle Counc1l on Adolescent Development many
mlddle grade students are “at risk” of dropplng out of school they
should have access to educatlonal programs which emphasize personal.
commitmente to academic‘achievement. For too many young adolescents the
future looks bleak: ‘their proepects.seem‘to'be'those of unemployment,
poverty, and dieintegrating families and communities. Also} a large
number of”these’students will engage in violence and use of abusive
‘druge. This project is.designedvto _address'those students who are rat
‘risk,” and promote‘theirisuccess atiMarvautnam Henck Intermediate
School .- |

This project Will address the needs of the,“at risk” students in a
pro-active way by developlng and. 1mplement1ng a preventive and positive
intervention programf The program w1ll be called ARK (At Risk Kids) and
will be evaluated on how effectlvely at risk students are reconnected to
Mary Putnam ‘Henck Intermedlate School in four areas: attendance,
positive c1tlzensh1p, academic success, and school part1c1pat10n

Effectlve middle school programs should prov1de a student centered
philosophy that meets the needs of early,adolescence. These schools
also provlde a transitional stage in preparing students for the move
into high school. . For at risk studente this is the last chance to re—

establish positive connectiveness to. school.
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CHAPTER ONE

INTRODUCTION

QQMQEEI_QE_EEELﬁﬂLBlﬁﬁ_ﬁluDEMI

Adolescence 1s a perlod of great risks and opportunlties The
conflguration of 1ndiv1dual and soc1al changes is unique in the life
span. 'AdOlescence can be‘a'pathway to a,productlve adult life or to a
vastly diminished existence; Its onset is a crucially formati&e phase
~of development. PubertyliS'a profound biological upheaval, and it |
coincides approximately with drastic changes in the social environment,
espec1a11y the tran51tion from elementary to junlor high school or
middle schooli So it is a stressful time. : (Hechlnger, 1992).

| These early adolescent years, ten to}fifteen, are open to the
formation of behavior‘patterns in education that have lifelong
significancef‘ The dangerous patterns are only now beginning to get the
ipublic attention thej deserve: becoming alienated from_school and
dropping out; starting to smoke cigarettes, drink alcohol, and use other
drugs; starting to drive cars andvmotorcycles in high-risk ways;erisking
pregnancy and sexually transmitted’diseases.

The term “at-risk” has entered the educational vernacular with a
vengeance. It seems that every time it is invoked, it refers to a
ldifferent subcategory of ‘students.
| Reduc1ng the risks to adolescents’ well-being obv1ously calls for
rthe need for adults/adv1sors to model pOSitlve and - supportive measures
to help promote student‘tranSition. ‘Yet, adolescents as a group tend
either to ignore their needs for these services‘or toihave linited
access to them: This project is written_forvthe classroom teacher'and
administrator:at‘MaryvPutnam Henck Intermediate School in the Rim of the
World Unified School District and it will concentrate on those studen

The definition used in this project for the at-risk students is






and can. learn.and commlt themselves to focuslng on.the four varlables )
zf,yldentlfled by master learnlng‘researchers,‘namely, motlvatlon,:
'}prerequ1s1te skllls, quallty 1nstructlon and adequate tlme, remarkable
'ufthlngs can. happen o (Rlce,'1987) k |
| .* When students w1th a slow learnlng rate spend time in a mastery
»'learnlng envlronment thelr learnlng rate 1ncreases | (Sagor, 1993).
"-When students are given the opportunlty to feel confldent and competentl.
:by learnlng dlfflcult materlal in school they not only llke themselves_
"obetter, but they also become better learners, thus,,less at- rlsk
| An educators goal is. to enable students to have‘feellngs ofv_
- competencehlbelonglng, usefulness,,and potency 1n every school
'éxpériéﬁcé | ‘ | |
School organlzatlon and structure can have a negatlve experlence
on the at- rlsk student and promote a negatlve “hldden curriculum.”
:Systematlc problems ‘may appear when students are removed from the o
' classroom and entered 1nto remedlal programs ' (Conrath 1986)
‘ Enacted durlng Pre81dent Lyndon Johnson S admlnlstratlon as partv
, 'of the war on poverty, Tltle 1 was supposed to help equallze educatlonal
| opportunlty Slnce 1965 it has funneled bllllons of federal dollars
: 1nto locally developed educatlonal programs targeted at dlsadvantaged
”youth 3yét, accordlng to many researchers, thls‘compensatory educatlon‘
program hasn t worked for most of the chlldren 1t was 1ntended to serve.
‘\ The remedlal student (by deflnltlon a. Chlld who 1s already behlnd
-,academlcally .or soc1ally from hls/her peers )‘1s often removed from a
i class that is proceedlng at a normal pace only to be educated in a
dspec1al class that moves at half that pace When one adds to thlS
dlfference 1n homework expectatlons, and,dlfferences 1n‘the tlmegandy
s lntenslty spent on tagk (Wthh ‘are far from comparable‘in mainstream and
yremedial‘claSSes) one sees that a551gnment to remedlatlon often means

. the remedlal student can not help but end up farther behlnd those peers o



1t ‘a special
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'lthirty'minutes‘Orimore) tw1ce weekly, whlle a thlrd approach is to

prov1de a, full class perlod or 1ts equlvalent once per week ‘Agaln,

reach of these approaches has 1ts advantages and dlsadvantages
.Whlchever approach 1s utlllzed adv1sors have found it useful to
fastructure opportunltles for both one-on-one as well as group guldance

In the rev1ews of Adv1sor Adv1see Programs, there seems to be no :
'llmlt to the creat1v1ty of facultles 1n des1gn1ng programs or in |
structur;ng tlme. Clearly, the most commori approach is ‘the dally
rthomeroomﬂvperiod. ‘It is -the ea51est to schedule and fltS nlcely into
'the-flowvof:the typical<school day._'Furthermore, it fosters daily ..
‘contact between student and adv1sor

Another popular optlon is’ the use of a block of’ tlme that can.L
‘serve dlfferent purposes on dlfferent days For example, the half hour
,between 10;00 and;10:30'm;ght'be devoted.to gulde groups on TuesdayS‘and
Thursdays, yetabevdevoted:to‘assemblies'on'Frldays;and;club meetings,on'
Mondays and Wednesdays ' - | R

At McClure North ngh School in Florlssant Mlssourl, the faculty
‘,fashloned a: partlcularly creatlve program‘_ U31ng-a rotatlonal schedule,
:each teacher was released from regular 1nstructlonal ‘duties once per
cweek for two perlodsb | |

ThlS resulted in each class belng canceled only once every flve‘
weeks, not much of a sacrlflce of 1nstruct10nal tlme Wlth this
schedule- adv1sors had an optlon They could always schedule 1nd1v1dual
:app01ntments w1th the students they needed to see due to an emergent
V.personalfneed. suchvas a recent flare—up in class, an unexplalned
absence, or necessary plannlng for post hlgh school educatlon

In’those 1nstances the adv1sor 51mply sent a gurdance‘summons, andh
g‘the student met ‘his gulde 1n the adv1sement center v When,the gurde‘
';teacher felt that small group guldance was called for, 1,e.,‘talking to

>.five7studentslwho were all»plannlngtfor apprentlceshlps or working‘wlth




a particular dropout prone group, the adVisor could call 1n just those,
students. Oon the rare occaSions “when it was deemed necessary for the
entire student body to receive.guidance (semester scheduling,ietc.) the
school simply scheduled.a guidance,period'for the entire student'body.
. Some programs have’ attempted to create the feeling of family by
having mixed age adVisory groups. Others have felt that peer guidance
would be enhanced by keeping the groups'homogeneous by grade level.

While some schools shift ‘groups annually, it has generally heen
found that continuity in the adv1see relationship lS preferable
Therefore, even "when the groups are homogeneous,,the group.should stay“
together with their guide:teacher’until graduation or promotionito‘the,
next level. Advisory within itselt'is’not,a program,-but a continuation‘
vof the advisor-attitude that permeates a feeling of;positiveness,»
belonging and support for the at—riSk?studentﬂ lThis attitude canvgod
much farther than the,advisor role. It intern is demonstrated by other‘
staff and students, thus a positive school culture is promoted.

| A fifth issue comesbup as part of the compromise'that schools face
and that is of structured or unstructured meetings. Providing
schoolwide structured advising_lessons gives the reluctantvteacher a
crutch. HoWever, those teachers Who‘find they take naturally_tobthe
advising role, may feel-chstrained by prepackaged'lessons. A
compromise is to expect each group to develop its own unique prOject,-
while expecting every group to address_Certain‘common issues.

Another issue is‘a]Way'to get around manyeof.the dilemmas
mentioned earliert 'Should a'school use total:faculty involvement or
volunteers° When a school constructs a program us1ng volunteers the'
average case load becomes higher, but so is the enthuSiasm. One way
'around this dilemma is to offer adv151ng as an option in lieu of other
non- teachlng duties (lunchroom and parking lot duty, etc.). Then the

faCultyvmembers,who are more‘comfortable“mith'Other‘types of student



.superﬁisionjcéﬁ_optiouﬁ bf;ad&iseﬁeﬁt.buﬁ's;ili cafry their fair share
of‘the Wofkload, |
Thé historic'sépératioh ofjsbeqial &ﬁd;réméqiél eduéétion fromithe
generéi édUCatioﬁ‘prbgrém éreéents ﬁaﬁy‘préblems for the at-risk
',,_student. As mentioned earligr these»pfogfams pfﬁen convey- a stigma,iand
‘ibyiserVing thesé studenté iﬁ separate’settingé,'théseiprograms tend td
move atﬁa'slowef'paCe ahd iﬁvolvé‘idweivlevel cognitive objectives. On
the other hand, one thing that has made special educatipn and remedial .
educétion so popular is thatvthey force thé pdwér structure to recognize
that additiénal resoﬁrqes are needed to provide appropriate services for
special needs students. »Some»schools call this model “integration;”,
These approaches are breaking down the barriers between special
'andbreguiér educatioﬂ and have gfeat potential. However, as with
anything else, they.present‘their own dilemmas.  The basic objectives of
‘inﬁegratibn and combining Special‘and regular programs are:
e To keeb the claséroom teaéher as the primary manager of
ihstruction,
« To keep the student with his/her peers,
- - To engage the sﬁudenﬁ with fégular‘curriculum and its higher
level objectiyes,
. To‘keep the.;émedial student from falling further behind.
There are some prédictablé problems, however, that should be
expected when implémenting push-in programs for the at risk studént,
For example, most federal and many state programs have regglations that
require that spééialists work only with “identified” students.
Enforcing these regulations as‘wriﬁten can further contribﬁte to student
stigma. »
The coﬁmon feature of all these programs is the effoft to keep
these students with their péers, to maintain high standards, and to push

vadditionél resources into the regular classroom along with the students.
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The benefits to the»stndents”can.be'enormous, ana when “integrating” is
'done properly 1t makes teachlng far more satlsfying for the regular
‘teacher That satisfactlon comes from being able to succeed w1th a w1de‘
»range of students and know1ng you have the necessary support to meet
that extra challenge
'It‘is, however, important.to'insert avword’of’caution-here. While

it is exc1t1ng ‘to see the empha51s on at- risk programs, we need to be
consc1ous of the fact that these programs could be a TrOJan horse for
the conservative forces who would like to reduce spending and support
for special needs'kids. lf‘educators are not diligentkin‘making sure
'that‘current‘levels‘of suoportvarelmaintained while‘our.oldgspegial
pull—out programs.are dismantled; they"might‘wake ub‘one day‘to find
that.the'regular.classroom teacher hasiinherited 1arger loads, more
problematic.kids, and less helpi ‘

The following can be a helpful'reminder‘of‘the impact that the
treatment of students often-has on their self4esteem and behavior}
(sagor, 1983).

o .- If a child lives with criticism, he learns'to condemn. -

. .If‘a'child lives with hostility; he learns to fight.‘

o« If a‘child lives'with ahuse, he learns to hurt others.

‘.‘ lf a child lives with encouragement, he learns to be

confident.‘

s+ If a child lives with‘fairness; he learns to be just.

. If a child limes with tolerance, he learns to be patient.

- If a'child lives‘with approval, hezlearns to like himself.

e "If a child lives‘with love, he learns to find love ‘in the'

»World.



or tardiness, -

. psychological or social

 .school, classes

 disciplinary
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and if we think‘them'not enlightened enough to
exerc1se their control w1th a wholesome
discretion, the remedy 1s ‘not to take it from

them“but to 1nformjthe1r dlSCretlon.7

Part‘of.what‘is;athrisk is the promise first madeﬁon this
, continent-_ all,_regardless of race or class or economic status, are
_entitled to a fair chance .and to the tools for developing their |
'1nd1v1dual powers of mind and spirit to the utmost This promise means~
’that all children by virtue of their own efforts, competently guided
‘can hope to attain the mature and 1nformed judgment needed to secure‘”
gainful employment and to manage their own lives, thereby serv1ng not-
lonly their own 1nterests but alsobthe progress of soc1ety itself.
‘(Golanty Koel 1986)
‘ ‘ The educational 1nd1cators of the risk before us have been amply
‘documented in testimony received by the National Commission on
Excellence~1n_Education._ (A‘Nation At‘RlSky 1984)., For example;

'if Some_23 million American‘adults are‘functionally illiterate by
the simplest tests of eyeryday readiné, writing, and “comprehension.

"_ «  About 13 percent.of all 17 year-olds in the United States can
be cons1dered functionally 1lliterate : Functional illiteracy among
mlnority,youth may run as high‘as 40 percent.
| + Average achievement;of high school students on most
standardized tests is'not lower than 39 yearsiago when Sputnik was
launched. |

;: Overihalf‘the population of gifted'students do“not matchvtheir
tested‘ability'withVCOmparable achieyement'invschool. |

;"TheyCollege Board’s SCholastic'Aptitude,TestS'(SAT) demonstrate
a viftgally unbroken:decline from l9§3hto l9éOr” Average verbal scores

fell over 50 points and average mathematics’scores dropped nearly'40

12






. drbp outv‘
« or engage in Self—déstfﬁctivevbehavior;
Research confirms that a‘iarge'and inCreaéing proportion of 

students are at-risk. ‘Dufing the‘1985f86-$Chool year, over 100,0QO
‘California studeﬁts described that.reﬁéining in dead end, uninspiring'
V'élass;ooms was intolérable and leftipublié edﬁéatioh; (Caught in the -
Midale, 1987) . Unfortﬁnately, byvageviS,‘éubstantial numbérs:of'
Aﬁericaﬁ youth are at risk”df'reaching_édulthooq unable to‘meet
_ adequétely the requirements of the‘workplacé,ithe commitments of
rélationshibs in fahiiies and witﬁvfriends, and the responsibilities of
partiqipation in a democratic society.‘ These youth are among the
éstimated 7 millioniyoung people- one in four adolescents - who are
extremely vulnerable to multiple high-risk behaviors and school failure.

In reality, almost eVery,child is at-risk sometime during their
school years. Gifted and talented high school students have the highest
drop~out rate of any student sub-group. (Tﬁrning Points, 1987). Most
at-risk students have not established a bond with school and therefore
expefience aliehatioﬂ rather than affiliation, barriers rather than
bonding, and conflict rather than connectioﬁ. Improving school climate
and building student self-esteem can change students at-risk of failure
into students at-risk of success.

:The’climate of the school is one set of forces that influences a
o student/s self—estéem. It is the student’s»self—esteem which is one of .
" the most powerfui‘&eterminants’of whether or not a student ends up at
‘risk.
| ' The building blocks of self-esteem are skills. They include
security, self hood, affiliation and mission. The more skillful a
persoﬁ, the mofe likely that he or she wiil be able to cope in life
situations. (Connecting Studenﬁs and Schobls, 1990).

Education and the school experiencevgreatly influence a student’s

14






V progress i The‘bas1c premlse is that negatlve emotlons stem not from
",events themselves but from a system of 1nternal bellefs and 1deas about
'those events |

Ce The behav1ora1 approach focuses on changlng the behav1or
lfistudentsuexhlblt. When students w1th a lack of self esteem learn to use

*fbehavior:that‘commands respect those chlldren feel better about
'themselves, and others relate to them dlfferently

The exper1ent1a1 approach plans and conducts spec1f1c
"iexperlences for chlldren that allow them to have pos1t1ve feellngs and
‘cfrecelve afflrmatlons‘fromiothers; 'Th1S'1s~perhaps:the most common
‘approach and elements of this technlque -can be found in most programs.
» ﬂpi The env1ronmental approach structures the learnlng

o env1ronment SO that students‘develop spec1f1c skllls and experlence

.fattltudes that contrlbute to self esteem leen condltlons that’ foster vh
';fsecurlty, self acceptance,.belonglngness or connectlveness, purpose, and»
d::eff1c1ency, chlldren begln to functlon more effectlvely and capltallre
;on thelr own 1nner sources for self esteem

" One of the sallent features of these approaches‘ls the carlng

arelatlonshlp and the advocacy that adults dellver on behalf of "at- rlsk
‘ ?youth | ‘

For mllllons of young boys and glrls, the’ages between ten‘and"

52 flfteen are a tlme of hope and promlse But many unfortunate chlldren

:h‘t'are at great rlsk from the moment of blrth or ‘even before, still others

'fbecome partlcularly vulnerable durlng the early teenage years when

f»economlc deprlvatlon and the normal development changes of adolescencev

.:c01nc1de w1th the requlrements of.new 1ntellectual tasks and the often
l llnhospltable structure of junlor hlgh or mlddle school

‘ For too many youngsters, the future looks bleak ' thelr prospects

'fseem to be those of unemployment poverty,‘and dlSlntegratlng famllles

”and communlt;es'» A 31gn1f1cant number drop out of school engage ;n

16




- violence or other criminallacts;‘beome'pregnant,.suffer mental
tdisorders, abuSe'drugs and/or alcohol;‘attempt suicide[yare disabled by
_rnjuries,.or dlev (Hechlnger;»1992)b‘ |
” In addltlon to the developmental changes thev undergo, today’s
vyoung adolescents are bombarded by messages on telev151on, in the
mov1es, and in maga21nes that glorlfy casual unprotected sexual
intercourse as glamorous;-portray alcohol and c1garettes as symbolslof'
-f'maturity;‘and‘holdyout:the accumulatiOn_of consumer goods as'the measure
Qf;successvandzstatus;. The implication is that self—indulgence is aib
.virtue'and that crimevpaYS. (Hechinger,-1992).'

k Belng young and fac1ng the future is dlfflcult 1n a world of great
economic uncerta;tres. For those young people who fail to complete high
school, therevare feW‘ﬁobs; Mostvof the role models around them are
negative:' rathers without'WOrk and mothers without husbands‘struggling
againstvtremendous‘odds to feed and shelter their families., The young‘.
face the everfpresentbthreat of‘Violence and the emotional and economic
‘lures of using and selling drugs. (Hechinger,:l992). |

Many young people belleve, because of the condltlons surroundlng
'them, that equallty of opportunlty does not ex1st; so they glve up -
Thisxcreates‘a v1c10us clrcle:‘ talencs are squandered, teenagers are
ill prepared} employment is denied, at;risk.behavior iS'relnforced;

‘These young'people growing up inrthiS'type of env1ronment are

. desolate and often hostlle and desperately need adults/adv1sors to whom

they can turn»to with trust for guldance and support.
| TodayL the failure ofladolesCents‘to grow“into physically;
:mentally;'and sbiritually healthy adults will ultimately turn ah
“,asubstantial number of themfinto.men andinmen}whofare without humane |
alues and without a sense of»what‘isirlght bf'wréng; Richﬂor poor,
.young people are. in danger of turnlng to 1111c1t drugs and to alcohol in

an attempt to escape from the self- doubt and anx1ety that haunts them

':v1,77
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»them is to put all of ‘our futu es:.
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:CHAPTﬁR'THREE
THE ARK PROGRAM
PURPOSE
: Locatéd in the San'Bernardino"Mountaiﬁs,’Rim of the World Unifiea,_..
Scﬁooi‘Distrigt covers 109 square miiés and encdmpasses 15 mountain.
.commﬁnities. Théfé aré five elémenﬁéry schools, one intermédiaté; one
high school‘and one conﬁinuation high schoollserQihg 5,921:étudentshiof
‘ which 80% are bused. ‘The,disﬁrict éemploys 15 adminiStrations, 274
certifiéated and 237:c1assified éuppo%t persoﬂnélf
QiThere is a need fof aﬁ atiriskistﬁdent program at Mafy Putnam
',Henck'Intermediate School to provide help for the stgdent that is’havipg
difficulty in_school! This isvén awkwardvtiﬁe-for the;adoleécent.
‘Early adoléscence reprééehts ﬁhe most critical‘péribd in educatidn of
studeﬁﬁs,ﬁ These‘étﬁdént%-are experiéncing_inteﬁSé ﬁhysical, social,
psych61ogical and intellectual changes; V(Caught in the Middle;'l9875.
Although”at risk, most of'the identifiéble potentiai,dropouts afe still
in schobl‘dufiﬁg the middié grades.

This program was created to increase the rélevance'of échool to .
valienaééd'students. One-to-one éontact withisUCéessfui adults can.help
‘adolescenté see thé importaﬁce of_schoél learning; By meé;ing with an
advisor onvregulariy‘scheduled”times, students  have opportuﬁities‘td
interaqt with teachers and fellow sfudent§ abOut schoolvand'péréonal
concerns.

‘“This pfogram was_nbﬁ ﬁeant‘to reﬁlace But rathéruto éupplement fﬁe
counselof’s:role. Suchlﬁrograms‘permit‘guiaénce staff to work, with
indi?iduals:and groups of students in order té‘déal with prbblémé étkfhe
on;set. vThis program wés aimed at reduéing,féelings of alienétion and
anonymity at Mary Putham Hénék Intermediaté School.

Thé.objeétive:of thié pfégram'wasktovcréaté‘é:structuréi
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pfeveﬁtion program at Mary PutnamvHenck Inﬁefmediate Schéol to identify
and.WOrk with high aﬁ{fisk‘studénts in:én effor£7to‘reconnect them
‘positively toiﬁhe échool}commﬁnity.i See‘Appendix A. Middle_SChools‘are
- the last bést_chanée t§ fecbnnéct at‘risk kids. .It is the inﬁent of

this program to bring about connectiveness in a positive way in relation

¢ to:

;i.  AtténdaﬁCev
2. 'Citizenéhip‘
3. Academiés
4. Participation in scﬂool activities (i.e. leadershié,
sports, etc.) ‘ | |
Students that.afe at;risk are those with behavior‘problemsq low
achievement, retention in grade, pdoﬁ’attehdance, low socioeconomic
status and attendance at_Séhobls Wi;h'lérge number of poér étudentsf
_ (slavin, 1989). All students should have successful éxpériences while
in school. The studénts idéntified aé at risk rarely expefience either
suécess or affirmation. For thdsé students whq afe literate,vwho have
zfﬁe ability tO'succéed but‘don’t,‘exberfs recognize the combelling
research which identifies massive boredom as one of ﬁhe'primary céusés .
for dropping out of échool.~ |
Instructionél practices should be vériéd and reéponsive.to ;he 
néedé 6f studénts for sucdess and challengef ‘Fér example, lecture‘ban
be used with hands—Qn activitieé_when teaching a new conéept, This‘
lesson céuld;be'followed ﬁp by a small group_activity along with guided
inquiry to_reéqh é,final‘finished pfbduc£. .A teacher must keep in mind -
that students’learn.différentlyk thus, area 6f_visual, aﬁditorial and
kinesticalljﬂmédes’éhould bé‘used,with each_oﬁher. Also, at risk
students‘afe‘typiéally deficieﬁt ih'basic'skills,éuch~és reading;
writing and arithmatic: (Caught in‘theiMiddle,:i987),

One of the most frequently used methods of‘dealing with at risk
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.ngy;the end of elementary school l(G ffredson, 1988)

W:Jfbondlng, thus the culture of a school w1ll*resul'

*,.fstudents 1dent1f1ed as ‘at-

‘f“klds 1s to,fall th"m ,Many urban schoolwd stricts now retaln about 20

’;fpercent of students.ln'each of the elementary‘gr'des) and 1n many such

}fdlstrlcts the majorlty of students have been retalned at least once by

Success for all

frstudents should be adopted byftransformed mlddle schools as an

;tn fTurn1ng3P01nts, 1981f

It 1s the bellef,that teamw'rk and cooperatlon w1lla

end itself to -

.ln'the school cllmateﬁffkyf

'VfTralnlng and advocatlng the Mary ;utnam Henck staff ;o work wrth the at—

"frlsk students was done on a volunteered st'pend ass1gnmentf"Thefb

“‘teachers/adv1sors were asked to meet on a con51stent bas1s w1th the

'sk 1n order to flrst become fam

‘ fthem The role of the adv1sor is s1mply to 1dent1fy the most cruc1al d{f'“v

needs of the student and work towards that goal‘ The adv1sor and “dfi 1

1student have to work togeth'”'on bu ﬁdlng from success, and worklng on

_re%llstlc goals

?fEstabllshlng‘a spec1al'rapport ,1th the ARK student 1s a must




IDENTIFICATION ‘

Students 1nvolved in the ARK program were 1dent1f1ed flrst by
staff referrals,‘a high amount ofvdlscrpllne reports; and attendance'
'records See Appendix D &'Ei

Some school indicators of the at rlsk kldS 1n my program were:

. Chronlc tardlness/absences |
‘“i‘_Misbehavroredlscrpl1netproblems*‘

. 'Academlchfailure; low achieuement‘

.- Retention, 'and ' N

K Non- 1nvolvement 1n school act1v1t1es o

iApprox1mately one hundred students were selected and then asked to .
complete a suryey and attend a meeting w1thvthe1r parents to dlscuss,the
‘program and its‘objectives. See Appendix B. All students.inVolved,in‘

the Aﬁh program at Mary Putnam Henck Intermediate were required'to:have‘
some kind of parent/guardlan 1nvolvement Some of the parents of the
students 1nvolved refused to become 1nvolved however, an attempt washv
‘made; See Appendix F & I. » o

. DESIGN'

Eleven staff members volunteeredIforxthebadvisor:positions: L gix
teachers, tWoMCOunselors and three administrators. Since”lunch_was‘the
chosen t1me to meet w1th the students by most of the advisors, the‘l‘

. 'students in the program were placed w1th the adv1sors who had the same-
lunch per;od.u Although each advisor would later”meet‘w1th their |
students at their own convenlence, it‘was,agreed tovmeet the studentszas
a group at lunch once a week. |

v . For each advisor,-in,thevbeginning,:there was lOO% attendance.
However, as the school year progressed, on the average attendance,tovthe
meetlngs became 5—6'regulars and random drop in’s throughout'the'year.

It was the belief that‘students_Who had the opportunity to

participate in this program would benefit from one-to-one interactions
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CHAPTER FOUR

ANALYSIS

~ EVALUATION
Most of the studentsbln this adylsorfS‘ARK‘group were in his
classes.: The other students“mere either found at nutrition break or as
they‘passed.this'advlsor'in—between classes. He was finally‘able to get
: more‘information out of these~studentS’and was‘able'to'monitor theirv
progress on a weekly basisc ;By the‘end'of the‘year, nine students had
raised either'their-attendance‘or:their grades and all thirteen had
raised their citizenshlp marks. Only one girl was expelled for drugs.
Another teacher met‘with his grOup every lunchuperiod, however,

out ofvthe thirteen student he had only two students who werevstill in
the program at’ the end of the year. The teacher also said that the
students really. never opened up to him and dlscussed their problems
) The group did not improve in academics, behav1or, or in attendance. The
isuggestlons for the ARK program next year are to have clear dlStlnCt

incentives for weekly, monthly, quarterly, and yearly goals

Other teachers found that meeting with students at lunch was Veryb

positive. They also suggested that meeting after school would also

benefit the students as well. Although most teachers liked meeting at

_lunch:because it did not:interfere with'class, some preferred to meet
'withvtheir ARK studentsiprivately.‘ The number of students also dropped‘

with most of the teachers due to mov1ng, graduatlng mid- year to hlgh
‘qschool, or no support‘at home for the program The teachers also
suggested tojhave less:emphasls on thelr remlnder’binders and school‘
related’items and.more‘interest in home life and activities after
_school | | | |
| The results of the ARK students in the‘program were more positive -

with the majority of the teachersy_‘Most of the advisors had students
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' improue their behaViormand schooliattendance;valthough the academics
tonl&‘improved mithrthedstudentsamholwere‘not necessarily‘hard core
’problems. ‘All of the students"narticipation in school activities
-1m§roved o
i CONCLUSION

The ARK program at Mary Putnam Hean Intermediate»SchooipiS'aimed
at developing stronghsch001 tfes for students as well as parents. Thev
basic goal is to promote the belief that all children can learnvthrough
encouragement-and positive reinforcement. Another goal ‘is to'preuent

»school difficulties at the‘earliest possible-leVel} vIdentifying with
"the‘parents shouldnalso-provide parentvoutreach that provides guidance
on improuing student self-esteem and motivation,; helping them with
'school‘work, emphasizing the importance of going to school and having
positive attitudes'toward‘it.

One of the problems in the ARK program is that teachershserying
the role of the advisor were.not'adequately prepared for the non- |
academic aspectsrof education;' This program; I believe, requires
exten51ve and well- developed staff development for those involved.

Mary Putnam Henck Intermedlate School has relnstated a program
called SSR, Silent Sustained‘Reading, which will be in effect next yearu
Each teacher will meet with students for fourteen minutes durlng 51xth
period. -This 1nteract10n w111 allow all teachers to become 1nvolved in
éeneral advising at the class room level and to recommend students with
special'probiemsfto guidancejpersonnel, the ARK program and/oxr parents’

'nforefoliow up;‘ Hopefully,.all teachers w1ll be able to make connectlons
w1th thelr students and more students w1ll beneflt
”fItfisnthe Task Force’Recommendation'(Caught in the Middie; 1989) :
'l. Local:school‘boards should mandate at'ieast:one extended time
‘block daiiy in two‘or more of the core curricuium~subjects during the
‘middle grades to enSurefthat:
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a. Every’middlevgrade student:is:known'personally and
well by one or more teachers | |
b.‘ Ind1v1dual monltorlng of student progress takes,
’:jplace systematlcally SO that teachers and counselors can
qulckly 1dent1fy learnlng dlfflcultles and take
icorrectlve measures
c. sCooperatlve learnlng strategles are lmplemented as a
means of bulldlng strong p051t1ve peer group
relatronshlps.and relnforcrng‘essentlal_educational
f values and goals - |
'2. Superlntendents should glve leadershlp 1n helplng prlnc1pals'
dev1se means for reduc1ng the pressure of large complex schools Wthh
leave many students with a sense of anonymlty and 1solatlon Partlcularv“
‘"attentlon should be glven to organlzatlonal and schedullng concepts y
Wthh are. student centered and Wthh max1mlze opportunltles for strong

’personal bonds among smaller numbers of students and teachers throughout>'s’

o the full span of the mlddle grade years

'3l Local school boards should authorlze and fund peer,‘cross age,
and/or adult tutorlal and mentor: programs in - the middle - grades as a-
: proven response to the needs of many at rlsk students »
| 4. The State Department of Educatlon and local ‘district
currlculum departments should ass1st teachers 1n‘dev151ng 1nstruct10nal
strategles that allow students Wlth basic Sklll def1c1enc1es to engage
'1n learnlng experlences Wthh develop hlgher order thlnklng skllls,
these strategles should correspond w1th core currlculum goals and should‘
enable students to learn in regular classroomsp and.learnlng experlences
should be con31stent w1th the maturlty and 1nterest levels of young ;
,‘adolescents | |
‘5. Prlnc1pals.should glve‘leadershlp in . creatlng cultural support

systems for students— partlcularly those w1th llmlted Engllsh—
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'v,tprof1c1ency - whose self 1dent1ty'1s threatened through tle loss and

jlmpllc1t devalulng of thelr natlve language, teachers"and counselors

'Z.Should understand the psycholog1cal trauma 1nvolved 1n'the tra's1t10n ‘

'}jpffrom one language to another and the bearlng whlch thlS ph‘,‘

"7.on the vgatlve attltudes and values of some categorles of a ~r1sk

’students

iléx'J

ifbehav1or Wthh afflrms thelr commltment to the ba31c mlss1on of those

‘hlwho work 1n the mlddle grades. to enjoy young adolescents and to create_:f”

*condltlons for academlc success‘a d educatlonal commltment"for every

d',»student.,(Caught 1n'the Mlddle,v1989)

eachers, counselors, and pr1nc1pals should contlnuously modell;]f~’l


http:devaluing.of

; of Educatlon (1987iQ—Cﬁ

acrameﬁto, CA: Author AT

(1989) :
_2lst'centurx New York

Ei chﬁorn ,7' -tijjo,rivald'» H.




'APPENDIX A

" development

identified as at-risk: At risk of academic failure (ie. dropping out

roductivity-unemployment, candidate for welfare .

fbffadu”ts;

 *Discouraged-



MIDDLE SCHOOLS

Effectlve mlddlefsc ‘olszpr gram _prov1d' aﬁstudent center

osophy that 1s aware'o needs o —_:f” _T.ﬁf“ ' ;> these schoo7

provrdema tr‘ s tlonal program preparlng;'tudents for: the move.to hlgh‘ r'

_tlzenshlp;lacademlcs
‘Further, mlddle scho
vthat,lncludes preventlen 1nter ention strategles to recaptur&”eheee;a;ei%'i
| sk students;_rf'”" ‘ i ‘

fOBJECTIVE




APPENDIX B

STUDENT INFORMATION SURVEY‘

Student Name o Blrthday”’v"" o

Home Street Address

Home Phone j"'th

PARENTS. =

’o‘fMother/Ste,—Mother s Namer~”

'i?Work Phone

VFather/Step Father_s Name"

FAMILY INFORMATION

Who does the student llve w1th° _eiefyoneNIIVIng in

the home

‘Student Information:

;Hal;i;éﬁtIe {iyﬂf"””~'

"‘outdoor act1v1t1e camping,

t belng on tlme
—,“‘J,-”‘ead,lng SRR TET

n te taklng

memorlzatlon

——-—_getting“thlngs dohefohﬂtiﬁe g o




}.ﬁopi&afiﬁé‘myself'l

;;workihg with a ;gr..ou‘p oy
stéYiﬁglqh.taék\¥? -‘

_;sittihg :'s';ill }

- not disturbing others_n

bc00kihgb
listening to others.
leading others

encouraging .others

making new friends
well organized

workirig- alone

2. ‘How do you think yoﬁlleafn thé‘beét?i“Chéck:tﬁefones that aﬁply to
bybu the”best.‘ . ' :
___;;heafing'about it

__;;~doin§,it‘my3éif;

___;*handé bﬁ

___ .seeing it

__.__sileﬁtly E 

with noise
3.  What do’you,likéuto_go in YQﬁr'leisﬁré:time?
4. “What WaSVYQur favorite thingvthatrhappenéd’to”YOu last year at

’Ischool?

5."Whatkwas'yQur;least‘favorite,thing'that-happénéd'last vear at

_SChooi5“
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http:doing.it

MPH ARK Progmm
. Smdcnt'st , “ T
Teun by Lunch " 3 D e “"Q‘um‘r_fin» R

., connect students to school, Also, some areas have ty points for negative behmormd fformance. Each
* team has'a facuity sp nsor/advis,or:- Team 3 . Tad Smith: Team 4 . Lesiie Nortoa: - ?un S. Al Lara.

' Week | Woek Wuk ‘Week | Week | Week Wegk. Week [ Week ['lorz' !
'} 2 3 141 5| 6] 9 8 9» 10

+ 1 Point

k No Discipline, Reports
forthe week . - -

+ 8 Points

Atnend Tutonal gpe (1)
day ﬁﬂh week

JAdditonal day at
Tutonial each week
A+ & Points "'
Check weekly w/ Advnsor/ N
. &gxﬂuuscof Rem Bmder
S Points

] Meet _gmmmme

Advisor
+ § Points .

k MRe(mﬂsforthreeu) IR EEI TRt
Jweeks .+ 10 Points"
NQ truancy for the quanzr + 10 Points

Edgfl truancy .- 8 Points
Miss po more mm

l.v Points

daysin the quanter +
Atendance a school R
‘Jevent or activity + 5" Points
Member of a.club -+ 8 Points
Pamcnp-uonm:sporu S e R ‘
Intramural Team - -+ 8 Poiats
SchooUCommumry ' R
Service Project 4§ Poimts
_JReceive any studem R
recognition sward + 8§ Points
ﬁg_wspennoofonbe ‘ SRR
" jquaner __ 4 10 Points
Goodrrpon{mmnbm R
driver or noon duty side ) '5 'l’olluv
“JHonorRoll3.0G.P A wl
“U’sin citizenship * + 26 Pol-u
Signed Progress Kepon + 8 Pﬂm- loe e

- {Total for thic sice

33



. APPENDIX D

fRit.::al,fcrYAt‘ﬁ1:k‘Kidl-Ptbqta. (ARK)

Studcnt Nll.

N ARRA(S) OF CONCERN
o ATTENDANCE
" ACADEMIC PAILURE

- LOW ACHIEVEMENT
RETENTION
NON INVOLVEMENT
HISBRHAVIQR\DISCIPLINI
LOW SELF EXTEEM
PEER PROBLEMS
OTHER :

'“;f34
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1 APPENDIX F

MARY PUTNAM HENCK INTERMEDIATE SCHOOL .
PO BOX4%0« LAKEARROWHEAD, CASISZ | VIO |

September 18, 1945

-Dear Parents and' Guardians,

xYer student has bden_nominated to jbin a special club at Mary
Putnam Henck Intermediate School. ) S

The club is designed to help your student be successful at Mpy,
Anvadult}édviSOr will meet with your student on a weekly basis to
monitor and_qncqgrazc good ‘attendance, good citizenship, academic
effort, 'and involvement in school activiticsx AS your student
shows growth and Progresses in these key areas, revards such as
ice cream, pizza and movie parties will be held. Students ipn
.this club may also be included in the Principal's Beach Party  at
S the :end of the year if they have satisfactory ci;izcnshipfand ‘a
2.0 grade point average. ‘ .

We look forward‘to~hcotin¢ with your student. We ipprecia:e your
help at  home by monitcoring and sncouraging your student to be
successful. ‘Please call us at 336-0360" if you have .any
questions. a S :
Sincertly,‘ o

A 'K I ’

[

John Krooks, Principal
| 7‘?7.“1&@&%& |
Laurdlea Hopper, Assistant Principal

LB/jo
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APPENDIX G

CONSTITUTION & BY LAWS OF -
ARK CLUB AT MPH SCHOOL

ADVISOR

- PREAMBLE: : : .

The purpose of this club is to prov1de its. student members with
‘support and motivation to have a positive connection to school. The
staff advisor will help students in the area of attendance, citizenship,
academic performance, and positive participation in school.

ARTICLE I
The name of thls student support club w1ll be

ARTICLE IT

The requirements for: membershlp in this club w1ll be nomination by
>31te admlnlstrator, counselor, or staff. '

ARTICLE III .
‘ The officers of this club will be Pre51dent ‘Vice Pres1dent and
Secretary Officers will be. elected by club members and serve a term of .
one semester. o i

ARTICLE v : : ‘ -

Student members w1ll meet weekly w1th advisor at lunch with the
Student Handbook. The advisor may- call special meetlngs by puttlng
notice in the school bulletin.

Quarterly incentive meetings will be held for students who have
2.0 GPA, good"attendance, good citizenship, meet weekly with advisor,
and participate in school activities and events.

Quarterly incentives will include:
lst Quarter - Ice cream party
2nd Quarter - Pizza party
3rd Quarter - Movie party .
_ 4th Quarter - Ice cream party/Nomination for Beach Trip

ARTICLE V . : .
ThlS constltutlon may be amended by a majorlty vote of club
members with advisors and 51te_adm1nlstrators approval.

ARTICLE VI

This constitution becomes effective w1th ASB approval for the
1995-96 school year.

Signature ASB President
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. APPENDIX H -

= “Grade Check

Student’s Name

Period | Clase | Teacher | Grade, to Date’




APPENDIX I
' PARENT INFORMATION SHEET

Student Name:

Parent/Guardian Name: _ . Phone:

1. Injwhat ways do you seevyoﬁr son/éaugh;er‘ét?uggling?:,

2. What are your expéctétibns‘for;yéur son/déﬁghter this year?
3. Whét does yogr ;Qn/daughterdq well?

4. What is»yQur son/daughter most intérgsted iﬁ?

5. What techniques have you tried that work well with yourf

son/daughter? (talking, discipline, etc.)
6. What techniques have you tried that do not work well?

7. What hobbies, experiences, professions, travels, or cultures might

you be willing to share with our instrﬁctional program?
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