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 ABSTRACT

| By“the year 2005 all schools in California must be restructured
as snpulated by the Department of Educatlon Consequently,
" Southern California school d13tr1ct embarked on the road to reform
‘the process of educat10n ‘Thus, in 1988 XX Junior High became
‘known as XX M1dd1e School The name change aside, the quest10n
remains as to whether or not the philosophy of middle grade
education accompamed the transition.
Subsequently, the‘ta‘sk at hand determined to what extent'XX

Middle School conforms to the current revolution towards a "State of
~ the Art" rmddle school. The ph]losophlcal scope of reform has been
reduced to two factors that have a correlative value with the student
population: currieulum and instruction. Moreover, the |
organizational changes that either preempted or accompanied the
implementation of middle grade practices was identified and
explored. This query traced the school historically from the 1988
name change through the end of the 1993-1994 school year.

The information generated directly emanated from the school
site in an accumulation of plural configurations. Adult survey
questionnaires assisted with the background information regarding
the organizational change and reform measures, while student
interviews served to demonstrate the impact of the restructuring
~efforts. Correspondingly, the data from student interviews as well as

the adult questionnaires was aligned with the 1990 and 1994 (PQR)

iii



,strate the co‘ 'p11at10n‘of data for thlS 'study

e conclusion drawn from the responses*to ’the survey

..:quest10nna1re 'd1cat three realms of convent10n that hold the

.:embod1ment of : Xplanat10n for ,the low 'extent (See Manx p 93 -to'

f‘-school 1deahsm The three realms of convenuo are de31gn
commumcauon and personnel i

Th ﬁ”:de gn of the reform model d1rectly affected the

LI e reform measures AS components

node! S, preplanmng, a t1mel1neand assessment were : e

S nonex13tent

' m operauon wh1ch lead to breakdowns as one replaced the other
Commumcat10n throughout the ent1re venture created an

atmosphere of d 1on and confrontauon that permeated the

"?'Program @Jahty Rev1ew_find1ngs act10n plans and recommendauonsr B N L |

uals w1th reform measures converged MR

w : _,ch XX M1dd1e School correla s wlth the "State of the Ar t" mlddle S

‘ral d1fferent models were s1mu1taneous1y o



site: "Oh, there is a reform movement at XX Middle:Schciol. There is
ot S | |
Finally, XX Middle School deviates from the paradigm of middle
‘grade education as delineated in the State document Caught In The
Middle, both in theory and practice. | -
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mechanical or outward
. arrangements are
trans1tory and tutile.”

John Dewey



Chapter 1
JINTRODUCTION |

 American economic, .politi,cal and soclal forces’ have historically

functloned- in unison' as‘innovations and augmentations within |
society emerged' The agrarian ec0nomic»structure at the turn of the
century prov1ded the growmg nat10n with a secure and stable
econom1c entity. As time progressed the economy metamorphosed
and was transformed into an industrial complex that served as an
international model. Ult1mately, further sh1fts occurred and the '
nation moved from mdu‘stnal to post-industrial to an economy based
on high technology. Presently, the nation'seCOnomic condition is
marked by information and serv1ce hnked to high technology.
‘Meanwhlle the political arena correspondmgly altered the
foundations of government What had been a clo1stered operation
with limited pubhc attentiveness, became a pubhc stage that is
fueled by spec1al interests and factlons from all sides of the polltlcal
~ continuum. In the same way, the soc1al agenda of the nation
concurrently developed as the notion of individual and group civil
rights were exercised and then realized. The convergence of
~ economic, political and social facets of American policy created a
strong and powerful nation accorded the‘role of world leader. |

The shards of change that were ev1denced by the developmg

nation, did not however transfer to education. The countenance of |



B .schoohng in Amer1ca preserves the d1spos1t10n of entrenched
' fpractrces that have endured a century of surroundmg change There
have been mterrmttent mterruptrons and fascmatrons w1th1n the .
: ‘, ,schoohng commumty to embrace reform measures However these
: ~were pretender efforts that were celebrated by blind uncerta1nt1es
l_ : ~and resulted in counter product1ve contrrvances Change and

| vexper1mentat10n in the way schoohng functlons has been the one

- constant throughout the twentleth century. When a partlcular,

program or reform measure was adOpted it assimilated into thev N
o emstmg educauonal structure Thereby, the exper1ment would
‘ fgenerally be short 11ved and soon to be replaced by the next state of
| f the art pedagogy W1thout altering the structure of educat10n
»k reform efforts were 1ncompat1ble with the bureaucracy of the
‘ \estabhshed educat10na1 process. Consequently, the nation evolved
expenenced expans1on and 1nvent10n whlle educat10nal detachment o
| g from advancement and al1gnment w1th the societal changes was the ‘
- order of the day. | . |
Educatlon in the Un1ted States is presently a fragmented
| venture that has been des1gnated by various economlc pol111cal and
‘ soc1al groups as meffect1ve and outdated, resultlng in the draftlng of

: reform documents These documents address the complex1t1es and

o controver51es that surround educat10na1 reform A Natzon At stk

(1984) pubhshed by the National Commission on Excellence in -
Educat10n was the f1rst of the popular contemporary reform reports '

s to surface natlonally and was limited to hrgh school educatron The



o _document Second To None A Vision of the New Cal1fom1a H1gh |

' School (1992) ‘was pubhshed by the Cahfornla Department of

o Educat10n to develop changes 1n the approach to high school

= educatlon It presently serves as a blueprmt for orgamzatlonal o

- change and reform in high schools throughout Cahforma |
| | Secondary educauon comprlses and extends beyond the
: ‘confmes of hlgh school The ]unlor h1gh school much like its
' sumlarly structured older 51ster was also in need of redevelopment.
Subsequently, pr10r to the pub11cat10n of Second To None the middle |
school commumty in Cahforma embarked on researchmg potential
changes for thej ]umor h1gh school. Thus, a document was .
constructed that presented the results of research in the f1eld of
rmddle grade educat10n At the locus of the report re51des an often
d1sregarded realm of schoolmg the nuddle grades ‘The document ,
Caught In The Middle, was drafted in 1987, by the Cal1forn1a State
Department of Educat10n and serves as the preemlnent mstrument
of reform in middle school educat10n
The document rev1sed in 1990 dehneates the components of
Mlddle Grade Educat10n A cardmal tenant of Caught In The Middle
is the notion of the "State of the Art" rmddle school In effect, a
~"State of the Art" rmddle school "is one that indicates there is a
: ‘w1111ngness to plan and 1mplement new, mnovat1ve strategies,
| | programs practices, and policies wh1ch have the potentlal to
facilitate the achrevement of rmddle grade educatlonal reform goals" '
E ‘(CSDE 1987 p 140) Further the pubhcat10n served as a blueprmt |



| .v “and 1dent1f1ed twenty-two separate aspects of rmddle grade |
” _‘ educat10n to be addressed when reform is ermnent Two of the
,twenty-two areas of concentrat10n of a successful middle school, for
' example are curnculum and 1nstruct10n Moreover these |
components are un1quely created to address the particular
developmental complex1t1es of the transescent (early adolescent)
- Heraldlng in a future of change and transition, then,
enCOmpasse‘s the correlatiOn bet_Weénvthe school and the student. I
this instance the school and the Student are caught between the |
: conflnes of ch11dhood and young adulthood Consequently, "the
‘ school must represent present hfe 11fe as real and vital to the child |
: 'as that Wthh he carr1es on in the home in the ne1ghborhood or on
| _vthe playground" (Dewey, 1940 p. 6) There1n are the remains of
'the struggle to reform the ]umor high school The school is neither a :
'kmlmature h1gh school nor are the students rephcas of hlgh school
~ pupils.. They are clearly at d1ffer1ng stages of cogn1t1ve phy51cal
. psychologlcal social and moral development ‘Thus, the schooling and
the student to be schooled are not to be d1fferent1ated but rather
'vassembled to create a conglomerate that i is rmddle grade educat10n '
The nat10nal movement to sh1ft away from the ex1$t1ng
parad1gm of j ]umor h1gh pedagogy towards the bel1ef of a separate
| n_11ddle school phﬂosophy has occup1ed three decades of reform
. ’measures Complete' accord on how to best educate the transescent
'remaJns 1llus1ve It seems that the contendmg measures are

i .emblematrc of the d13par1t1es and polarlzauon of two parad1gms the



~ junior high (traditional model) versus the middle school model. The
N d1chotomy a31de both cannot functlon s1multaneously in one |
, educatlonal 1nst1tut10n for such an uncertamty would lead to

dysfunct10n

‘_Def1n1t10n of Terms : | |
For this study on Mlddle Grade Educatlon the follow1ng
‘def1n1t10ns apply and may be cons1dered umque to this partlcular
- field of schoohng A "State of the Art Middle School" as defined |
o rby Caughtm the M1dd1e (1987) adheres to the v1s1on that the school -

~commumty can "mdlcate the1r w11hngness to plan and m1plement

. ,‘,,i‘new 1nnovat1ve strategles programs pract1ces and policies wh1ch -

have the potent1al to fac111tate the ach1evement of rmddle grade |

o }educat10nal reform goals" (CSDE, 1987, p. 140) Tf ansescence is "the

stage of development which begms pr10r to the onset of puberty and »

S extends through the early stages of adolescence" (Alexander

| E1chnorn Toepfer and Vars 1992, p 5). Durmg the stage of

e transescence the 1nd1v1dual youth 1s 1denuf1ed as the transe scent

- An Interdlsc1p11nary Team "con31sts of an Engllsh teacher a soc1al ,;

stud1es teacher a sc1ence teacher a mathematlcs teacher and

8 ~ﬁ,v»_>‘v’-perhaps areadmg teacher" (Vars 1990 p- 5) or

o : je1ecuve/ exploratory teacher By m large the Electlve Classes are

‘ pre selected by the team teachers and the students rotate onan
_elect1ve wheel ona twelve week schedule through several classes as

o the schOOl year progresses, such ; as art,,computers, ___technology,



’ commumty serv1ce and the hke Exploratory Classes can be Six,

o e1ght or 12 months to year long classes such as chorus, law band,

o ‘Model Umted Natlons backpackmg and the like. The Core Classes

usually are Enghsh math social stud1es and can include elective and

. | »_phys1cal educat10n courses as well. They are taught by team

o teachers The team teachers who share a common group of students

,Lialso w1ll requlre Common Plannmg Perlod This is essent1al for
' the team teachers to d1scuss student progress curncula conference

~with parents/ students and the general welfare of the team -The

~ Advisor-Advisee Program serves to ease the trans1t10n from the

' self-contamed single teacher env1ronment of elementary school o

Ve the multiple teacher middle school model. Further, "t prov1des

| every student w1th an adv1sor a teacher who has a spec1al concern o
- for the student as an 1nd1v1dual" (W1les and Bond1 1993, p 305)
Special Programs are snmlar to the Adv1sor—Adv1see program

however they tend to be an academlc or part1c1patory role-playmg

S jstyle of course. They cover a mde range of toprcs "such as drug

| .educatron sex educat10n AIDS educatlon consumer educatlon and
law educatron" (W11es and Bond1 1993, p. 307) W1thm the
framework of a Block Schedule the team teachers can d1v1de the
t1me allocated to the core classesin a var1ety of conf1gurat10ns that
can be dlfferent on any g1ven day. ThlS form of Flex1ble

, Scheduhng, allows for the team teacher to rotate the classes be1ng |

- taught, extend a lesson over several penods and even eliminate a "

~class for a day or two, in order to give more tlme to another course.



:",'Thls type of scheduhng allows for the exten51on ofa lesson that is
usually part of an Interdlsclphnary Unit. Often times a social

‘ stud1es teacher will need a block of time for an act1v1ty and the other
team teachers wﬂl keep the rest of the team for the requlred |
‘amount to time. This i is accomphshed because the
Interd1sc1p11nary Unit 1nc1udes aspects of the curnculum of the

core classes It has been created by the core teachers for the

| purpose of linking these areas of study'together.

: Problem Statement
The movement of transforrmng a junior hlgh 1nto a "State of
the Art" rmddle school in California is commonly assocrated with
public educatron By the year 2005, all schools in Cahfornla must be
vrestructured as st1pu1ated by the Department of Educatlon It has
been noted that middle school "is neither an elementary nor a high
| schooi; It is a school for youngsters at an age that is unique, and it
~ should be a distinct entity" (Levy, 1988, p. 105). Therefore, the |
‘, process in XYZ School District embarked on the road to reform. -
Bearing in mind the philosophy of middle grade education' and that
"the chief effort of all eduCat:ionall reforms is to bring abouta
read]ustment of ex15t1ng scholastic mst1tut10ns and methods so that
: they shall respond to changes in general social and intellectual
conditions" (Dewey, 1962, p. 167), the process commenced. The first
stop was the formation of a committee that generated a document |

:delineating what middle school in the district was all about as well as



‘proposals for reform Thus 1n 1988 XX Jumor H1gh became known as
XX M1dd1e School. The name change aside, the questlon remains as to
- whether or not the,ph1losophy of m1ddle grade educann
accompanied the transition. o

Subsequently, the task at hand is determining to what extent

does the study s1te conform to the current revolut10n towards a

 "State of the Art" mlddle school. For purposes herem ‘the

’ phllovsoph,rcal scope of reform has been reduced to two factors:
curnculum and instruction. Moreover, the organizational changes
that either 'preempted or accOmpanied the implementation of middle
grade practices will be identified and explored. This query will trace
the school historically vfromthe 1988 name change through the end
of the 1993-1994 school year. There was a reform measure for each
of those seven school years‘ (See Appendix C, p. 110), with several
" that overlapped one another

The information to be generated will d1rectly emanate from the
school site in an accumulation of plural conflguratrons Adult survey
questionnaires will assist with the background 1nformat10n regarding
the organizational change and reform measures, while student
interViews will serve to-demonstrate the impact of the restructuring
efforts. Corre‘spondingly,' the data from stiident interviews as well as
' the adult queonnnalres will be aligned with the 1990 and 1994
(PQ_R) Program Quahty Review fmdmgs action plans and

' recommendations. ‘Thus, the association of individuals with reform-



measures w111 converge to demonstrate the compllatlon of data for

: this study

= Assumptlons o
The fo]lowmg assumpuons may be apphcable to thlS study of

rmddle grade educatlon reform The researcher assumes that mlddle |

R ..grade educatron as a paradlgm is accepted and val1d Thrs is

"reﬂected by the hterature and research that is ava11able and

s ‘contlnues to expand natlonally, with the Nat10nal Assoc1at10n of

"'Mlddle Schools and in Cahforma wnh the Cahfornla League of M1dd1e o
b _“Schools Therefore itis assumed that mlddle grade pedagogy is 1n
.:, operatlon and functromng at the mlddle school study s1te Next the
: researcher gave credence to the not10n that the faculty and staff at
XX Mlddle School subscrlbe to the phllosophy and 1mp1ementat10n of
- 'mlddle grade educatlon ThlS assumptlon of support for mlddle |
- grade educatlon is two-fold First, the reform measures have been |
- numerous as well as d1ffused over several years which 1nd1cates a
* ’Herculean starmna and desire for change; Second they are
' ‘profess1ona1 educators who have been tramed and cert1f1cated to
'-teach at thlS level in Cahforma Lastly, 1t is assumed that the student
and district/ school personnel subjects respondlng to 1nterv1ew and

survey quesuons will be forthright.



o ‘__L1m1tat10ns

There are several concerns regardmg thlS study in reference to

" ;""j;:_',.f-ftlle antl'» 1pated findlngs as well as 1ssues pertlnent to data collect10n L

._._‘responses that ﬁt the paradlgm but are d1chotomous to the practlce

of schoohng at the study 31te7 In add1t10n w111 the researcher have

RE ':,;.d1fﬁculty separatmg h1mse1f from ms role as a former teacher at the R

e?'dunng the 1nterv1ews? What effect w111 student responses"f}f

:'rhav _»}1f the student perce1ves the1r answers to be hurtful to the

f...openness and honesty whlle completmg the1r wr1tten responses7

- W111 the 1n' rpretatlon of data be separated from‘the evaluatlon of

o "the school personnel dur1ng data ana1y31s and tre tment7 F1na11y,

eacher/ researcher’? Further w111 the school personnel respond w1th - -

R ""‘Can thlS partlcular case study be generahzed and w111 1t be useful to e

{ij;others beyond "thls rmddle school 31te7

) "'Slgnlflcance of‘,,’ :,_e Proposed Study

Cahfornla educators have begun to- take notlce of the

correlatlon betwee learmng styles/ modahtles and academlc success

~_:They are gradually becommg aware.that the reglmented fully

o : educann were determmed and outhned 1n the State document

departmentahzed rmddle schools are not servmg student needs and f/ : Gl

;‘ -.-ftherefore change needs to occur Reform measures for m1dd1e grade g o



o Caughtm the M1dd1e On the basrs of thlS document, XX Mrddle
) ‘School the 31te of this study, began to make the necessary

'ad]ustments to curnculum and 1nstruct10n durmg the 1987 1988

= | ,jschool year

Th1s research wﬂl deterrmne if the reform measures are

C ) '*'actually 1n place and to what extent they are functlomng Flndlngs _

e may mdlcate how qulckly and successfully Change can be

s ‘lmplemented The findings of this report may also prov1de the

e E vleverage necessary to 1mt1ate further requrred changes In essence,

L the f1nd1ngs may indicate the extent to which the characters involved

i reform exemphfy Sarason s (1971) change pnnc1pals D People |

3 tend to change what is ea51est to change and 2) People w111 f1nd a
way to c1rcumvent change F1na11y, research of orgamzat10nal |
change and reform in middle grade educatlon is not an effort to seek

- jf"a destlnatlon but rather a perpetual ]ourney Perhaps that journey

o ‘can g1ve rise to soluuons of perplex1t1es that confront educatlon in

the Umted States



Chapter m
REVIEW OF» RELATED LITERATURE_

Introductlon of Educatlonal Reform . : |
Attempts at orgamzatlonal change and reform in Amencan
, educauon are nelther a recent nor an isolated phenomenon
' _,Throughout the growth and development of pubhc education, conﬂlct _
| concermng such an enterprlse has assembled scholars to controvert
g the face of schoohng At 1nfancy, the structure of elementary, 1 |
_ secondary as we11 as post—secondary educatron has been enc1rcled by v_

= dlscussmn debate and d1v131on For instance, Horace Mann

. successfully 10bb1ed for hlS vision of a pubhc educatlonal system that

.. ‘embraced radical reform A 31gn1ficant component of the measure
- "‘l‘correlated the expandmg economy w1th the fundlng of pubhc .

educat10n through the national and state taxation structures Th1s

. _commenced in the 1820's and 1830's in Massachusetts, prior to

: elevatlon of the expansmnary reform measures nat10n—w1de Many

'_'v ‘ '- of Mann s 1nte11ect10ns serve as a blueprint for what today can be

- ',observed in the pubhc school system throughout the United States

o Furthermore Mann purported the IlOthIl of the Common School
. wh1ch he beheved had several mlssmns upward mob1hty, future
progress and prosperlty for the Nat10n and hard workmg, law

’, .ab1d1ng c1t12ens However it was not until the latter half of the

N 'nmeteenth century that the pubhc h1gh school became an 1ntegral

12



.'and mseparable part of the schoohng of American youth. With the
_creatlon of the h1gh school prlor to the turn of the century, reformers
,resolved the debate concern1ng pub11c educatron and established |

| | compulsory attendance Subsequently, in the cruc1b1e of reform, was

- amixture of i 1ssues that created a natlonal pohcy for educatlon w1thm
' the expandmg and mob11e soc1ety |

| | Meanwhﬂe the ]un1or hlgh was created to bndge the gap

»; between the elementary and h1gh school levels of education. The

- Comrmttee of Ten that was created 1n 1892 by the National Education

o _Assoc1at10n devised the structure of schoohng 1nclud1ng grade

breakdown (Klndergarten through twelve) and curricula that was -
| approprlate by grade level The ]unror h1gh was based on the ~
N recommendatlons of the Commlttee of Ten It became as the name-

e suggests, a m1n1ature h1gh school And much like the h1gh school,

i little has changed in the past one- hundred years desplte many

' efforts to redevelop secondary educauon S

The ghosts of educatlonal reform return periodically to haunt
~ the halls ina post modern soc1ety ThlS occurrence reﬂects the

_' vdetachment between the modermstlc practlce of school1ng wh11e

o ;operatlng in a post modern epoch There is however a difference

" " between reformers of the past and those who presently seek to

. :change educat10nal practices. For 1nstance "the early progresswes
e .beheved that publ1c schools were the fulcrum of democracy and any
| ‘def1c1enc1es could be over come by the 1ntroduct10n of 1nnovat1ve ‘

) programs and practlces Not SO for today S reformers who generally

13



o contend that schools are bureaucratic, coercive 1nst1tut10ns that
| "ahenate students and deny them their nghts" (Rich, 1975, p. 180-
181). The reformers of the past, the1r beliefs and practices, area
"w1ndow, from which contemporary reform advocates view what has
- gone before as well as what lies ahead in the rea]m. of educational
change. | | . |
| Presently, the national call for educational reform, stems from
what isy perceived by citizens as a system fraught with failure,
d1senchantment disenfranchisement, and genera]ly not preparmg
students for their place in a post-modern society. National political
debates and best selling books fuel the fires of public sentiment that
‘warns of the lack of promotion and advancement of social, political
and economic status based upon atrophy of the educational system.
Th1s however is not a new percept10n of public concern that links
education with social agendas. In 1869, C W. Ehot as the pre51dent of
Harvard stated in his Inaugural Address:

...for unless a general acquaintance with many branches

~ of knowledge, good as far as it goes, be attainable by
great numbers of men, there can be no such thing as an
intelligent public opinion; and in the modern world of
the intelligence of public opinion is the one condition of
social progress (Ehot 1869, p. 3)

It is entrusted to the educat10nal structure to produce an intelligent
populace that will cement a hond between public opinion and the
future of the Nation. | |

The ahgnment between the educat10nal system and soc1etal

ambiance is »reﬂected in opposing looking glasses; however, the

14



RER .”,_returnmg v1ew from educat10n to soc1ety John and Evelyn Dewey,

S f"'-'fvf:ne arly a Century after Ehot wr1te 1n Schools of TomorrOW'

i _'the chief effort of all educatlonal reforms is to bnng
~_abouta read]ustment of existing scholastic 1nst1tut10ns
R [and methods so that they shall respond to changes in
. generalsocial and 1nte]lectual cond1t10ns ( Dewey and
S Dewey, 1962 p. 167) | .

e l\The mherent presence of change in the educat10nal structure coemsts AT

R :;”-w1th shlftS m pubhc op1n1on regardmg the d1rect10n of soc1etal

concerns Thls isa necessary assoc1at10n given that the process of

S schoolmg 1s not hrmted to facts, knowledge SklllS cogn111ve

i idevelopment and acadermc pursults but also acculturatlng the

& Amencan youth accordmg to the norms and agendas of soclety as
_ ,env131oned by pubhc op1n1on The perpetually unanswered quest10n E
is wh1ch ent1ty influenced the other f1rst pubhc op1n1on or -

: educatlonal v1s1on They apparently are reﬂectlons of one another as‘ |

| ;-:reﬂect10n seems to emanate from soc1ety to educahon mthout a RLSTER

- "vv1ewed in opposmg mlrrors constantly emulatmg the other s agenda TR

Sensat10nal1st1c dogma of soc1al agendas as1de contemporary

'reform efforts in educatlon are obfuscatory in practlce Thls B

o - phenomenon may result from des1gn 1mplementat10n and/ or

‘, vevaluat10n 1mperfect10ns Where the d1ff1cult1es of a part1cular

“ i N redevelopment measure rest 1s 31tuat10nal to the actual labor and

}' : cannot serve as a blanket to cover all educatlonal reform Largely, L

'however some regularltles of reform tend to prevall when emgmas |

“‘ia : ‘emerge 1n educatlonal reform John Dewey wr1tes in The Way OutOf | -
Educat.zonal Confuszon | i L | STy



For confu51on is due ultimately to a1mlessness as much
of the conflict is due to the attempt to follow tradition
and yet introduce radically new material and interests
~into it - the attempt to superimpose the new on the old
| V(Dewey, 1931, P. 40). ~

"’Th1s sense of amb1valence is in ev1dence throughout the reform

. 'measure and terminates the msurrect10n that precedes real change

Complete and outrlght destructlon of prev1ous educatlonal
pracUces is radical and perhaps revolutlonary The consequences of
such actions may 1n31ght those w1th unwarranted control and power
to act as obstacles of such proposed proceedlngs Be that as it may,
N two contemporary reformers state: |
Nobody should be surprlsed in educaton any more than
~in other fields, that where incremental efforts at reform
are perceived to be not work1ng very well, more

revolutionary changes will be tried by those d1scontented
w1th the status quo (F1nn and Walberg, 1994 D X).

'The measure may fall subsequently, given the forces that oppose
change may be greater than the force that e11c1ts change |
Nonetheless educatronal change requ1res a vision and a drive that
~has sustalned Arnerlcan education for well over one-hundred and

‘ f1fty years it contmues to ﬂourlsh at all levels of schoohng

Mlddle Grade Educatlonal Reform

' In regard to the redevelopment of rmddle grade educatlon in

o the Umted States publ1c OpllllOIl was not the: dr1vmg force behind

- expenmenta_l change. The locus of the reform efforts came from the

- scantiness and ineffectiveness of the junior high model to facilitate in
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- the educatlon of the transescent. What began throughout the nation

| in the 1960's has been a denunc1at10n of the 1:rad1t10nal junior high

; model and an attempt to create a learnlng env1ronment su1ted for
the unique needs of the m1ddle level learner. Consequently, rmddle
school educauonal phﬂosophy, pedagogy and pract1ce were
inculcated. o |
“ The onset of reform in the mlddle grades is shrouded ina.
}blanket of monumental change The 1mpact of the transformatlon of
 the junior h1gh to rmddle school encompasses many facets of

' "schoohng The range of components wh1ch compnse the ascension” |

of m1dd1e grade education in Ca11forn1a was d1rected by tenets of the

_"‘document Caught In The Mzddle (1987) From thlS qu1ntessent1al

| 'report the present day standard for the "State of the Art" m1dd1e |
o school has been estabhshed and promoted through related llterature
’ .‘ Two salient compone_nts of this definition, curnculum and instruction,
o will now be examined. and subdivided for clarity. ‘These two 7

separate areas are mtegrally 1nterwoven and are the v1tal threads

o that can be observed w1thm the confmes of orgamzauonal change

" 'and reform i 1n m1dd1e grade educatlon

M1dd1e Grade Curriculum _
The curr1culum at the rmddle level of schoohng must address

the uniqueness of the student on a var1ety of fronts The learner in

~ the throes of transescence possesses several charactensucs un1que o

“ : thls. stage_of maturatlon. Subsequently, "no other grade span
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. encompasses such a w1de range of mte]lectual phy31cal
| ,‘psycholog1cal and soc1al development condensed 1nto such a short
‘“'t1me span” (Homg, 1988 p. 119) Therefore a program of schooling
N must be attent1ve to this range of development thatis remarkably
: s1gn1f1cant to the transescent. In addition to the var1ant degrees of

i maturat10n a currlculum should also be attent1ve to related aspects

: fof the student's 11fe Many t1mes are the case when hfe at home and

11fe at school or "the real world" are separated Consequently, there

- ; lacks an avenue for connectedness in the life of the student

,‘ Furthermore, "the m1dd1e grade school, one of the few soc1al121ng

: mst1tut10ns for young adolescents represents a cr1t1cal turmng pornt'

- 4. ;ln the 11V€S,0f Amencan youth" ‘(,Mac Aver,and Epstein, '1_991, p. 587).

~ Toweave these various threads of diverse social and academic -

~curriculum together, several strategies are to be employed.

M1ddle Grade Curr1culum Des1gn Attrlbutes :

~ There are several des1gn attr1butes that permeate the

| ,» '.curr1cu1um of rmddle grade education. The vast majority of des1gns
| revolve around the call for student-centered curnculum The
}Curr1culum should be ' resource-based not textbook—based"

o (Lounsbury, 1990 p: 4) Another spoke on the wheel is an age

it appropnate core. cumculum Further, the curr1cu1um needs to be

. relevant to the learner both at school and for appl1cat10n in the :

outsrde world In addmon thematlc and 1nterd1sc1p11nary units that

, encompass the core curr1culum as well as elect1ve and exploratory



opportun1t1es are a 31gmf1cant aspect of the wheel design.

| Meanwhlle the affective facet of the transescent, in regard to

B currlculum isa v1tal component of the overall arrangement. "Too

-many young people lack a sense of association and engagement with

| ___other 1nd1v1duals partlcularly adults" ( Lounsbury, 1990 p. 4) Thus,

the cumculum des1gn must account for the notion that "as more and

- more kldS are growmg up WlthOllt the nurture of a funct10na1 famﬂy," _
‘the" prov1s1ons by the school of a farmly—hke atmosphere become |

| more 1mportant" (Lounsbury, 1990, p. 4) The curr1cu1um wheel at
”the mlddle grade level 1nc1udes educatmg the whole ch11d |

, therefore the 1nstruct10nal strategles must be as var1ed as the

currlculum ;

!M1dd1e Grade Instructlon , |
| . Students are the rec1p1ents of currlculum through a variety of

‘ mstruct10na1 pract1ces Teachers are the conveyors of the curriculum

o who 1mp1ement 1nnovat1ve 1nstruct10nal programs. The convergence

‘of student and teacher during the process of schoohng, is fac1htated
when "humor and openness in particular, serve to br1dge age and
status barrlers and help connect students with: adults" (Phelan
1Dav1dson and Cao, 1992 p. 699) A strategy that attends to the |
sense of connectedness such as 1nterdlsc1p11nary teams is vital to
1nstruct10na1 practrces The benef1ts of teaming, accordlng to
students are that "they enj oyed belonglng to a team and felt it made
,them work harder acadermcally" (Schmldt and Kane 1984, p 34) A
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similar account of the teammg process, from the teacher's

' perspective is "teammg g1ves a youngster a sense of 1dent1ty"
- (Schmldt and Kane, 1984, p 35). In d1rect correlation with teaming
| is the role played by the teacher and student Traditlonally, this role
~ has been active for the teacher on one hand, and passive for the -
student, on the ‘other. Middle grade philosophy, however, indicates
that the'students " prefer»an active rather than a passive role; they
prefer transaction rather than transmission" (Phelan, Davidson and
Cao, 1992, p. 699)

Middle Grade Instructional Strategies

Within the su_ccesSful interdisciplinary team, Varied |
“instructional practices are prominent. The strategies include, for
eXaInple, direct instruction, inquiry teaching, cooperative learning, _ |
independent learning and teaching of the various learning styles. In
addition, many teachers use innovative and experimental techniques
to further academic achievement and individual personal growth of
the’transescent. In effect, such strategies aspire to "the elements of
sound instruction that facilitate clarity of purpose, motivate students,
‘are setluential and build upon knowledge, and compel application
and practice" (Cawelti, 1988, p. 8). Ultimately, it will be the
- combination of curricul_um, instruction, learning e_nvironment,
| teacher preparedness, learner development and readiness,
organizational structure, and a commitment to middle grade

‘philosophy that create education at a "State of the Art" middle school.
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e A.,;'-Summary

RV ,‘: rIn‘ the end orgamzat10nal change 'an ,.il‘efOI'm of m1ddle gr ade

PR .‘fi.‘educat10n transcends the prescnpts of the Callfornla State

L Department of Educat10n The pechgree of reform 1n the Un1ted

| suggested nearly seventy years ago 101ters as labor when educatlonalf l o

= and the vocabulary of educators" (Cuban 1992 p 246)

’_ ‘.States coupled w1th the 1mperat1ve ahgnment of curr1culum and
:;mstructlonal pract1ces w1th the transescent s1gn1fy the repefCUSSlonS i‘
| "v_’;‘{generated by years of rmmatunzmg the h1gh school As research has | B o
. 'f'.:.}»,f1nd1cated over the past several years 1t 1s one thmg to d1agnose the D
- " _emgma of reform measures but qu1te another to resolve 1t |
. _;'Numerous reformers have preceded those currently contestlng the
status quo 1n Amencan educat10n In Educatzon Today John Dewey

o wntes | RO AR

all reforms wh1ch rest s1mply upon the enactment of
- law, or the threatenmg of certain penalt1es or upon

changes in mechanical or outward arrangements are 1-_?' |

o trans1tory and futlle (Dewey, 1940 D. 15)

Ea :The pred1spos1t10n that ex15ts for educat10nal reform as Dewey

change advances through a myr1ad of measures Fmally, 1n rev1smng : o |

- *’.*"zeducatlonal reform 1n mlddle grade educatlon Professor Larry Cubanj‘.}'f_}}f",._‘ _‘ “ i
; beheves that "after a quarter century of expenence w1th m1dd1e w

. '.,_v'f‘v._:':schools there 1s much ev1dence that what has most changed 1n the

: v’_’_:;jﬁ“fnew rmddle schools has been pohcy talk the formal names of schools j 1{:": g o




. chap’tef 101

HISTORY OF REFORM AT THE STUDY SITE |
THE RESEARCHER'S PERSONAL NARRATIVE

The ,redevelopinent of a school is a difficult task at best. The
rnere mentiom’ng of restructuring f)eals through the halls as the
onset of chang.e, something that Will require a great amount of work,,
effort and determination, commences. As the sounds of educational
reform reverberate throughout the »organization, caution,,

| cornplacency and convention are discarded: deteriOrating in a vast
chasm of ‘authoritative defiance. Regardless of the well intentioned
plan, implein'entation of change is consistently met Mth a barrage of
negativism from a variety of sources. The loudest of voices will tend
to resonant from the bureaucracy that has become education.

The forfeiture of control can be noted from the smallest of
school sites through district offices to fe‘deralag"encies. While their
sense of loss 1n terms of the functions of schooling is real, i-tvisvalso
necessary to address in order to be a participant in restructuring.
The deprivation of control does not eliminate a particular group or
faction from the process, but rather allows for their inclusion.
Moreover, "change is a difficult concept to accept because there is a
widespread belief that it is possible to freeze actioris at a point in f

time and to-rep’eateclly' use one, or a set, of procedures over and over.

n effect, this belief endorses stasis as a normal and desired state
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and characterizes change as aberrant aﬁq threatening" (Blair, 1992,
p. v1 351) Be that' as it may, redevelopment Of sc»hooling"in California is
| mandated by the State for all schools by the year 2005. At XX

| M1dd1e School the attempts, short-commgs failures and successes at

restructurmg are note worthy as the orgamzatlon of redevelopment

- s explored

| | Durmg the 1988 1989 school year, the XX Junior ngh began
‘ﬂirtmg with the notion of change. It commenced with the arrival of
- anew assistant;princi»pal, five copies of the unknown document
Caught In The Middle, and eternal optimism of a rejuvenated staff
in-serviced the day prior to opemng day on the behavior |
mod1f1cat10n program Assertive Discipline, created by Lee Cantor
~As the buzz term site-based management permeated the halls
coming from the lips of the eager, redevelopment was in full swing.
Everyone had ideas. Cooperative learning was encouraged and
teachers attended conferences to learn the techniques of Spencer
Cagen. At staff meetings, the Bible of choice, Caught In The Middle
was widely quoted. And, although it was a bench mark in Middle
- Grade Education few staff members had held a copy in their hand,
let alone examined its contents. By the end of June that first year,
two teachers were regularly using cooperative learning techniques in
their classrooms, the copies of Caught In The Middle remained
shelved for all to view and Assertive Discipline Training failed to
jump through»the established junior high hoops. The Associated -

'Student Body, did however, fund a granite sculpture that resembles a
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he‘adsto,ne" with the school's logo - a warrior figure - emblazoned in
red that reads" "XX ‘MIDDLE SCHOOL " Thus, the reform efforts were
underway and change had been mtroduced even though there was
no plan , .

~ The followmg school year the sixth grade was added to the
ex1$t1ng schedule at XX Mlddle School. For the d1e—hard middle

' ,schoolers this was a welcomed event whereas for the d1e-hard

Jun1or hl_gh scho__ol educator with a, departmentahzed structure, six
| ‘class'es',’six teachers, SiX TOWS of 'desks, it was an unacceptable form
of Change’ Nonetheless, the Sixth grade team was outstanding. Their
- lessons were 1nterd1sc1p11nary and the pride of the team was
’paramount ‘Meanwhile, the rest of the school functloned asa ]umor
“high. Near the end of the year it was announced that the following
- year a grade seven p110t team and an Enghsh as a Second Language
(ESL) team were be1ng formed Two other end of the: year
'pronouncements by the. dlStI'lCt were unwelcomed by most of t‘he‘
faculty and staff: ﬁr’st‘ the five n1idd1e school- principals’ were being
| rotated and all after—school sports were not to be funded for the
- 1990 1991 school year
Then from the Program Quahty Rev1ew Board came the results
- of the1r year long study The Music program, Spec1al Education and
‘the sixth grade team were awarded accommodatlons as exemplary,
~ while all other programs were requested to develop action plansina
. vt1mely fasmon Hence a nearly fifty page document was constructed
~ to address the fmdlngs of the PQR team t1t1ed Comprehenswe :
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: Education Plan Abstract 1”}9‘90—‘19‘9'1 The document forged a path

o vﬂtowards a quahty mlddle school carved through the old growth forest

5 of ]umor h1gh educatlon k |
~ The Abslract c1rcumscr1bed several changes that were based
: 'on rmddle school ph1losophy F1rst a school m1ss1on statement was to
‘be wr1tten based on the tenants of Caughtm the Middle that would
~ serve as a middle school pmlosopmcal catalyst for reform Second
} '1nterested teachers were to p110t two 1nterd1sc1phnary teams one for
| seventh grade and one for (ESL) Enghsh asa Second Language. In
) :v'addltlon the master schedule was to be mod1f1ed and allow for the
‘]two teams to utlhze block scheduhng, common preparation perrod
. and a cohort group of students. Th1rd XX Middle School was to beg1n |
S mterd1sc1phnary teamlng for the 1990—1991 school year This would
| 'mclude a clear link between the core sub]ect areas such as social
N science, language arts math and sc1ence further the science
| 1nstruct10n was to be predormnately ach1ty based All of these
- measures 1ncluded a tlmetable of one year for nnplementatlon
The 1990 1991 school year began w1th change: a new
pr1nc1pal and a vacancy, as the Ass1stant Pr1nc1pal left to assume
reform efforts as a Principal ata _m1dd1e school outside the dlStI‘lCt..
~ By October, the Assistant Principal had returned to the »classroom,
replaced by'a p-erSOn from outSide the district and the school had
been rescheduled three times to reflect changes in enrollment and
sudden teacher departures Ten teachers replaced those who had

| transferred over the summer and fall. Furthermore the two newly
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created teams coMenc’ed implementing'middl'e' grade instructional
R practices; hOWever';’ this tr‘anspired without assistance or support |
», from the school .-sit_e_ 'admjnistration. Consequently; those not directly
involved with"the teams sought to thwart the efforts and activities of

. those pllotmg the new program. Over the course of the year, faculty

| o who held trad1t10nal means of schoohng seventh and elghth grade

“students, eagerly recru1ted collaborators from the abundant junior
" high pool. |

. Meanwhlle several teachers who embraced middle school

. | philosophy were workmg on their Middle Level Certlflcates and

: | readmg, talklng and generally annoying anyone w1th a m1dd1e school ‘
. ‘background A core of teachers attempted to form a Faculty Senate

: '_to d1scuss rmddle school phllosophy, s1te-based management

. | irestructurmg optlons grants and concems ‘about faculty and staff

morale Soon, however thlS became the opportumty for add1t10na1
staff meetlngs It d1ed The year which had begun w1th change,
ended wrth the announcement that the seventh grade team would
cease while the ESL team would contmue to function, but without a
common preparauon penod The concept of SChOOl-Wlde
B “1nterd1sc1p11nary teammg was suspended 1ndef1n1tely XX Middle
School returned to the reahty of j junior high, wh11e the rhetonc of
E , mlddle grade educatlon contmued to be espoused by the

B i-iadnnmst1*at10n R
It was a 1un1or hlgh ina M1dd1e School's clothlng This was the.
“begmnmg of the 1991 1992 school year. There was another influx
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'of replacement teachers for those exerclsmg their optlon to transfer o

Lk 'or retire. The departmental1zed school returned to the ph]losophy

| espoused by the status quo of the junior h1gh D1scontentment 7
reigned as adrmmstratwe decisions regardmg scheduhng, teachmg g
| ass1gnments and the divorce from educatlonal reform began to .
divide the school Th1s was exacerbated by an adrmnlstratwe o
| resolution to withdraw the school's membershlp from the M1ddle B
School Partnersh1p after one year. The old growth forest had \
consumed the newly forged path of educatlonal reform

Then from the chasm of despalr and complacency came X
| Graduate School and a leading researcher i in the field of educat10n to
~ rejuvenate the restructuring process at XX Middle School ‘The notion
was to look at American schooling from the inside. The
part1c1pants/ researchers were not to begm w1th any preconceived
 notions about schooling or what might be 1dent1f1ed as problems.
Rather the qualitative research process would ask those d1rectly
' 1nvolved with education their perceptions on schoohng. The -
participants were students, teachers, aids, Secretaries,§ office

managers‘ nurses, grounds‘ keepers, custodians, kitchen workers,

e parents adrmmstrators as well as the commumty Many of the -

-part1c1pants were researchers as well as sub]ects of the research. }‘
Over eighteen months, twenty—four thousand pages of data,

‘includmg hours of video and audio recordings, completed the o

compilation of the information that we analyzed and conﬁnually

revisited. Many surveys were second and third generation as the
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breadth and depth"of‘ the vinfOrmation' grew. At long last, we would
 peal away the »oute’r layers that confined XX Middle'S’chool‘ and
schoohng at large and wuh a strmg sense of determlnatlon and :
. dedication, began the process of redevelopment Those teachers who
.were of the ]umor vhlgh mold offered ‘the greatest. insight and
. .Willingness to aSSiS_fviIi'the process of change The participants slowly
‘began t embrace the notion of change. A dialogue began between
factions that prev1ously would have not made the effort to allow
another the time to voice a concern. The faculty, functioning as a |
) cohort began to travel beneath the surface of schooling. In the
, _process all part1c1pants began a personal voyage of understandmg
~and selfeexamlnauQn of Veduc_atlonal phllos‘ophy‘and practice. It was
a renaissance of e'ducation, of purpose, of the 'eXCitement of change_. o
 The first year of the research, 1991 - 1992 vbega’n with a series
of surveys and quesuonnalres that were distributed to all
| part1c1pants The part1c1pants included faculty, staff, classified,
, students administrators and parents After the f1rst generation of
responses were recorded themes began to emerge. To follow up on
| those themes second third and forth generation surveys were
- 1_nst1,tu,ted and contmually revisited to mal_ntam validity. Over the
- course of 'severai months ‘when the researchers would meet, what
| _became known as the process was implemented.
The process is s1mp1y the democratlc notion that a]l voices
must be equally heard In sessmn after session, each

. researcher/ participant at the stud-y site had th.e opportumty to speak

28



or pass m round-robm fashlon The process checker kept all on task ,

) .; and most 1mportant1y followmg the process ThlS part1c1patory |
}j'process allowed all v01ce from the 1ns1de of schoolmg to be heard 2 ,‘

o from the rmddle school students and thelr parents to graduate ,"‘f'} f g o
e fstudents staff teachers Ph D s and educatlonal researchers asw S
i_equalsw1thacommon cause. e B

o ~ The t1me frame wh11e never formahzed covered several years

o | _;In the f1rst year problems were 1dent1f1ed at the elementary mlddle ‘ o
o :h1gh school and un1vers1ty level of schoolmg After e1ghteen months
o of part1c1patory research seven common themes rose to the surface
- ‘_“from w1thm schoolmg R I R

1) Relauonshlps i
. 2) Race Culture and Class

C 3)vValues
:‘4) Teachmg and Learnmg, o o
- S)ysafey;

Y -,6) Phys1ca1 Env1ronment and

L ‘.*ﬁ »‘7) Despa1r Hope and the Process of Change
S These were rev181ted contmually untll vahdated at all level of

" ’educauon Then 1n November of the 1992 1993 school year the o
i v";“‘ig",_.document Vo1ces From The Ins1de A Report on Schoolmg from | | .

| "'v; Ins1de tI1e Classroom (1992), was pubhshed The f1rst year of formal-:' o
= :";i,;'a:redevelopment was complete and the end of four school years of e

54 ; rhetorrc on change drew tO a close




- The 1992 1993 school year marked the second year and the

second step of redevelopment at XX Mrddle School The new teams

o | set out to reach the lofty goals estabhshed by Caughtm the M1dd1e

’v,regardmg the "State of the Art" middle school ‘Teams learned by

T tak1ng r1sks and sometimes arr1v1ng at the realrzatlon that this would .

~bea slow process Nevertheless they believed in their successes
' However,‘ the year was marked« by the complete breakdown of
- several *teams ‘who returned' to vth'e junior high mode of delivering
curriculum. Meanwhlle the presence of the researchers fromX
. Graduate School drmlmshed with the loss of therr grant funds. The
| f_second phase of the ongmal X Graduate School's measure rect1fy1ng
| the 1dent1f1ed problems faded into obhvron The grant funds for X |
Graduate School were not renewed and, consequently, the reform
. measure ended without the estabhshment of a plan for the follow1ng
school year at XX Mlddle School |
| Nonetheless the year was deemed an overall success by the
' ‘adrmmstratmn and those teams that had expenenced success whlle
‘ preparatlons were composed for the 1993 - 1994 school year. And
despite the departure of ten faculty members a sense of continued
i 1mprovement and curr1cular reform was in the air. ‘The hypnotic.
vapor em1tted from the schema prormsed by X Graduate School was

lifted as the assoc1at10n ceased between the two schools XX Mlddle

' ’.School would create a reform model that would allev1ate the

‘ “_._'problems 1dent1f1ed ‘through the research of X Graduate School and

'- ! de31gn a multl-year measure that would eradrcate the dllemmas
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‘ However the beginmng of the 1993 - 1994 school year was
vmarked by changes in personnel. Ten new faculty and several staff
members fllled the vacancies created by those who elected to either
work elsewhere or pursue other opportun1t1es in education. This
1mpacted all of the exrsting teams as well as the electlve wheel and
the scrence program. For example, all of the teams except two were
recreated to accommodate new members. Additionally, the schedule
?}design occluded 'thecomplete operation of several interdisciplinary

teams. 'The arrangement cored two teacherswith'tWo groups of sixty
students, while a third teacher on the team taught all of the pupils.

\ Consequently, the team was divided into two smaller» teams who did
not come into contact with one another. Two teams retained half of
their original faculty members. In the meantime, the science
department, which was under a Program Quality Reviéw (PQR) for

| the school year, retained only one returnmg faculty member: three

new teachers ]01ned the team. In all, the personnel changes that had
 been ev1denced in previous school years, persisted in formulatlng

~variations and inconsistencies in the characteristic of the faculty as
 well as the interdisciplinary teaming configuration.

The PQR findings exposed numerOus discrepancies between the
ideal of middle grade educational philosophy and the implementation
of middle school practices. For instance, the science program is an
isolated entity with scant opportunity for an interdisciplinary
connection. This phenomenon exists at XX Middle School impart

because of the inconsistencies built into the schedule. The science
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R ,‘"?vwelfare of thef _.ster schedule Non ,theless the sci ‘_nce team has

i _'f“mcorporated 1nstruct10nal strategles that‘ rephcate the pract1ces

L ’f, __'5»_venCOuraged and adopted for the rmddl

'i'{educatlonal reform o

- : ;‘;practlce of 1nterdlsc1phnary tearmng ex15ts to explate the IlOthIl of

The odyssey of educatlonal reform at XX M1dd1e School 1s

,"'f{:sc1ent1a1 wh11e malntalmng a sp1nuous real1ty The hegemony from

Ry grade practlces

vel learner EV1dent1y, the i

o ‘_"the tradltlonahsts and the reformers 1s transparent as the competlng L

g :'paradlgm s battle for supremacy The years of reform attempts

B return to rechauffe the compu151on for redeveloplng a mlddle school o

i i .Th1s does not 1nd1cate however a lapse in ablhty or determmatlon to,;_ L

> ,attempt reform Several years of 1mp1ement1ng measures 51gna1 the T

s "resolve of the part1c1pants to attempt change The tlme then 1s at i

-hand to deterrmne if the measures have been a slogamzat10n of

Rk )'f_'mlddle grade educatlonal reform or from the pomt of departure has : e

".sthere been a supported and pragmatlc 1mp1ementau0n of rmddle

' XX Mlddle School has been 1nvolved w1th the reform process /

i v‘s1nce 1988 Numerous and var1ed models have e1ther funcUoned 1n -

e “._‘1solauon orm compeuuon for leglumacy and supremacy DR

% Meanwhlle parUc1pant trans1tor1ness coupled wuh the bewﬂdermg

P | "mnateness of change ﬂourlshed throughout the seven years of




reschooling at_‘the"st_udy site. The extent to which»organization'al
change and reform haVé impacted the schooling atXx Middle School
reQuirés a research éxpeditiori- thé}t delvés into ‘thé hearfs and minds
© of those personalities and refbrmmddels that existed at the site.‘ N
| Thus, the désign of this' study and Subsequent results of this study
:"will illuminate the perplexitiesof ec'h‘icational‘ reform as attempted at ‘
XX Middle School. o
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Chapter IV
DESIGN OF THE STUDY

S1te Select1on

| The chosen study s1te XX M1ddle School was a purposeful
,select10n for several reasons The first reason for the selection was
the element of trans1t10n The site has been attemptlng to become a

’ rmddle school in more than name. The staff has undergone training
and attended various conferences over the last several years to
address the un1queness of middle school cumculum and instruction
in preparat10n to 1mplement change Second the cultural d1vers1ty
of the site represents an add1t10nal challenge to address mult1cultural
issues. Th1rd XX Middle School is located within two m1les of the .

| researchers home; and the researcher had taught at the site for f1Ve |
' years, prior to a dep_arture to attend graduate school, which allows

~ for ac'cessibvili}ty‘ to data as well as research subjects. ‘Finally, the site
was chosen basedon the staff's attitude and embracement of the
emerging' paradigm of middle grade education that isbelieved to |
exist, which is the focus of th_is's’tudy.‘: Inasmuch as the staff is not
held to strict guidelines the onpor'tunity fOr them to experiment 'with
'a variety of 1nstruct10nal strateg1es exists; Thus, the researcher ,
‘assumes middle grade education contlnued to function and increase
in practice in his absence |

XX M1ddle School is one of over thlrty sites in an elementary

school district i in Southern California. Itis located in a bedroom
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- suburb which has a population’of 30, 000. 'Surrounding citiesvhave’ |
- ‘}_populat10ns in excess of 125 OOO as well as large mdustnal and retail
'complexes The commumty ep1tom12es the turm01l and tribulations |

~ that afﬂlct urban cores of ma] or cities throughout the state. There
| ex13ts an urgent obl1gat:10n to brlng the v1ntage 195 O's physical plant
of many school sites as well as the redevelopment of desolate and |

| decaymg downtown mfrastructures Consequently, the commumty

. _’ | and populat10n of the citizens that send the1r chlldren to the study

o s1te are unknowmgly 1nvolved ina hurr1cane of transformat10n and

V' represent a change in demographlcs o
) | The student populat10n for the 1993 1994 school year was.
- "ethmcally d1verse and half the 1,012 children are LaUno Th1rty-
three percent of the student body was ‘Buro- Amerrcan 12 percent
| ‘was_Afnc__an -American while Asran, Pacific Islander and Middle
» ‘”E»aStern'ethni'c 'groups are represent rby a small group of students.
o Twenty percent of the students listed Span1sh as their pr1mary
~ language; While most students noted they were from Enghsh—

speaking ‘homes. Meanwhﬂe Armeman Tagalog and V1etnamese are
| .,the home languages of a small group of students The variances of
| the student populatron reflect the growth w1th1n the commumty in
part ongmaung from the immigration. ,

The organ12at10n of the school comprrses several elements that

are representatwe of amiddle school The school as of the 1993-
1994 tradmonal school year consists of grade srx seven and elght

o There is one s1xth grade 1nterd1sc1pl1nary team one English as a
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: Second Language (ESL) team and three teams for grade seven and

) . :three for grade e1ght In addmon to these regular grade level .

e conflguratlons XX Mlddle School is the home of a County Severely .
o '.'Emou0nally Drsturbed (SED) class two Spec1al Day Classes (SDC) two |
o 'f'_"':_"-"""‘Resource Spec1ahst Program (RSP) classes as well as three Tra1nable S
| . Mentally Retarded (TMR) classes ‘These spec1al educauon classes are o
: " : mcluded w1thm the aforementloned teams In short XX Mlddle o
o "?J‘-v"School was a s1te that typ1f1ed the d1vers1ty and a m1dd1e grade

Veducatlon orgamzat10nal structure found throughout Cahforma

. ‘.:Sub]ect Selectlon Student

The sub] ects utrhzed for data collect10n were selected |
L purposefully Students were selected as 1nterv1ewees to prov1de

R ‘| | mformatron concernmg the presence of components of the "State of

the Art" rmddle school “As the rec1p1ents of curnculum development s

o through mstructlonal strategles students would prov1de f1rst hand
. acc?mts of 1nforma110n regard1ng the1r receptlon of rmddle grade

g programs. There were ultrmately se

elected for f1ve pr1mary

:‘mterV1ews These seven students wer‘ /

,lreasons FlrSt they are 1n grade e1ght and have attended XX Mlddle

oy S S,chool smce grade seven (often cons1dered the rmddle school years) o

o _»'?‘»Second they were on a team asa seventh grade student and are I

B Presently on a d1fferent team as an e1gh ,grader Th1rd they _
R ‘V".-'g."':'acUVely part1c1pate 1n school act1v1t1es and functlons Fourth they

¥ | :represent d1fferent learmng Styles and ach1evem ‘nt levels Lastly, L o

students chosen for the : R



"the students were a rmx of rac1al ethmc and gender representat1ves

. that relate to the overall make up of the school's student body In B

s }_‘_add1t10n the advantage of usmg thls purposefully selected group was

. ‘the1r wrllmgness (w1th parental perrmsswn Appendlx A p 110) to

o cooperate as well as the1r acce331b111ty to the researcher

‘ Sub] ect Select1on Adult o

The adult sub] ects were randomly selected from a pool that
Imcluded past and present employees from the study 31te The
- ‘potentlal respondent pool list was created from personnel rosters
from the 1988- 1989 school year through the 1993 1994 school year _
from the study s1te In- add1t10n dlstr1ct admlmstrators with a d1rect
o lmk to the school 31te completed the pool Consequently, when the |

construct was completed it 1ncluded d1str1ct admmlstrators s1te

administrators, faculty and support staff. SIXtY-elght potenu al adult ,

respondents were then randomly selected This was accomphshed
by selectmg every third name for round one then using the same
method for the remalmng potentlal respondents that would rece1ve

the survey quest10nna1re o ST

VRespondent Protocol

The 1dent1t1es of the respondents were concealed and responses T

o ' | ‘conf1dent1al Th1s was accomphshed through the random selectlon of |

| | respondents from the potentral respondent pool Furthermore the |

. respondents were 1dent1f1ed by a letter and number combmat10n
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. ,that was mdlscrlmmately a531gned thus, what will be known is that
| they are either a faculty member staff member or admlmstrator
The faculty pool 1nc1udes past and present teachers from the study -
site. The staff pool 1ncludes past and present teacher a1ds

| custodlans cler1ca1 office personnel and classnﬁed employees from

‘the study s1te The adrmnlstrator pool mcludes past and present

- "prmc1pals ass1stant prmc1pals psychologlsts nurses program

- fac1htators dlstnct personnel and the like from the study site.
}Further ne1ther the d1str1ct nor the school w111 be 1dent1f1ed in the
»pubhcat10n of the fmdmgs For purposes herein, the school district
'wﬂl be 1dent1f1ed as XYZ School D1str1ct and the study s1te as XX o

" ‘Middle School Also the names of 1nd1v1duals w111 not be used; T a i

. spec1f1c name is 1dent1f1ed bya respondent ‘the name will be

B replaced by the apphcable respondent category Fmally, when the

e :"the31s is published, the master respondent list correlating the

. letter/ number 1dent1f1cat10n with a name will be destroyed thus

. | ‘respondents will be only known by the1r letter/ number reference

) ‘-'Instrumentatlon | |
The development of the data collectlon mstrument for the

o student respondents mvolved several stages and culminated w1th the

o adopt10n of a purposeful interview questlonnalre ‘A set of criteria,

estabhshed by the Cahforma State Department of Educatlon in the
document Caught In The Mlddle descr1b1ng elements of a "State of
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~ the Art" rmddle school served as the 1n1t1al blueprmt for the

1nstrument These components are as fo]lows ’

” 1) Core curr1cu1um and mstructlon shall be appropriate to
~develop the young adolescents' developmental
charactensucs

2) Cumculum shall prov1de the foundat10n for success in
| ~ high school;
: 3) Cumculum should he1ghten students cunos1ty about
themselves ‘how they fit i in, and who they are;
: 4) Themaucally hnked curnculum, _
5) Broad academic foundation;
. 6) Insti]l_ a desire for future leaning;
7) AddreSS various learning modalitieS° |
.8) Take students beyond current expenence and
o | knowledge |
. 9) Emphas1zes active learn1ng |
- The hterature rev1ew was then coupled w1th these the |
}components. Usmg this criterion an interview model was developed.
'_ ;Prlor to the selection of interview_ questions,, a trial written
_}_questionnaire was prepared The written questionnaire determined

. the best way to phrase questions which would ehc1t |

| detaﬂed/ complete responses It was also important to phrase the

questions in a non—threatemng fashion. The first set of questions

culminated in predomlnantly "yes" or "no" answers The set of

‘quest10ns was then mod1f1ed to 1nclude "why7" quest10ns and "can
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you explam" statements It was the second draft that was selected as
the study 1nstrument for data collchon It consists of 3 pages and
43 quest10ns and was des1gned for the audio taped interview. (See
‘Appendlx B, pages 105 to 107)

The development of the data collecnon 1nstrument for the adult

_respondents involved several stages and.culrmnated with the

e adoption of a purposeful sur'vey».‘q‘uestionnajre..‘ Unlike the student

* instrument which focused on curriculum and instructional outcomes
| of middle gradev educational reform, the adultsurvey concentrated
; on the organizational change that was implemented over several
| ‘years of reform endea'vors, It also followed tenant-s of Caught Inv The
. Mlddle as well as the prescriptions established by researchers Miles
and Huberman for qualltatwe data research and analysis. The
| adopted survey queonnnalre cons1sted of 50 questions and was
designed for written responses (See Appendices D and E, pages 112
through 125) | ‘

The development of the survey questionnaire required several

models prior to the adoption of the instrument titled, Survey of

-+ Middle Grade Education. The first draft contained nearly one-

o hundred open-ended questions. It was deemed too cumbersome by
my advisors/readers as well ‘asnot‘addressing the specifics of the
proposed study. The second prototype reduced the number of
questions to sixty and included yes/no questions and likert scales.
In addition, the sequence of the questions allowed for the navigation

through the various aspects of organizational change and reform in
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' \mlddle grade educatlon However 1t was the th1rd model that was
»adopted as the survey mstrument The process of creatlng a survey'} .
' mstrument that began in the fall of 1994 was Completed by
_ December of 1994 and produced an 1nstrument w1th two endlngs
~ one for administrators and Faculty (cert1f1cated employees) and

another for staff (Cla531f1ed employees)

Data Collection: Student
The student data was collected at XX Middle School in Southern |
California. T;he student interviews were _conducted in the library of
~ the school to ensure familiarity and confidentiality (thel library Was |
closed when the interviews were recorded), on behalf of the sub]ects
- The 1nterv1ews were spread over a per1od of four days (8 1 1
- March 1994) and were administered during periods two, three and
four without impacting the academic ‘classes of the students.‘ Thef |
audio taped interviews lasted fifteen to twenty minutes each and
followed the format established by the data collection 1nstrument '
The questions were read in order and approx1mately at the same
rate usmg the same voice style to ass1st in conforrmty of the

interviews.

Data Collection: Adult | |
The adult data collection occurred over several months in the
winter of 1994 and early spring of 1995. All correspondence with

respondents was printed on Universityxlette‘r head and cotton
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bonded paper. The first 1ntroductory letter was malled to the 68
potent1al respondents in late December (See Appendlx C, page 108).
- Several weeks later the 1nformatronal letter, survey pro.tocol ' |
determinant procedural requirements (See Appendix c, ‘pages 109

&110) and the survey instrument were ma11ed w1th a stamped

. researcher addressed return envelope enclosed In late winter,

o reminder letters were sent to those who had not returned their

completed survey (See Appendix C, page 111). By the middle of -

” s'pringr(vApril 10, 1995) 37 of the 68 had been "received.’v Shortly
there after, letters of appreciation for the time, concern and |

| a351stance that the respondents 1mparted were malled to each
part1c1pant (See Appendlx F, page 126) The letters of apprec1at10n N
were mailed beg1nn1ng after the first respondent returned hlS/ her
documents and contmued unul all respondents had recelved their
notes. All such letters were dated 14 February 1995. The ,
correspondence w1th the adult respondents mcluded the 1dent1t1es of
- the various educatlonal 1nst1tut10ns that were a part of this study,
however, the documents located in the appendices do not identify
these educational institutions as _part of the s-uryey‘-protocol and

issues of confidentiality.

Data Treatment Procedures
The student interviews were recorded and subsequently |
- transcribed. Student answers were then top1c coded in the follow1ng_

manner: The number "1" was as31gned all answers -deahng w1th ‘
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curriculum and the'number "2 was assigned all answers relating to
~ instructional methods. ‘These two topics of the middle grade |
education paradigm were ‘then subdivided into supporting and non-
- supporting data. Supporting data is designated by the letter "a" and
non- supporting data by the letter "b " Once the data was coded,
inductive reasoning procedures were then applied. The criterion for
"State of the Art" middle sc_hools was used as the determimn_g factor
on Whether’data could be (:Onsidered supporting evidence.

The adult surveys were removed from their envelopes and B
~placed in file folders. Then, once the cut-off date had arnved the
| information wa_s transferred to a data base created by the researcher" |
'using Microsoft Word 5.1a on a Macintosh LC III, 12 MB, 160 They -
were identified only as A (administrator), F (faculty) and S (staff).
Each of the fifty questions were.,,followed by}the reply of the
respondent word for word. This Was’ performed for each question
-and for each correspondlng response for the 37 returned
questlonnaires Once the data had been entered and stored on a
disk, a printout was created on an Apple Per_sona_l Laser 300 printer.

" The data was then reviewed and analyzed by the researcher‘

- for several weeks. The task was to transubstantlate numbers for
purposes of characterizing the intentions of the respondents with
regard to a particular phenomenon. Then, the numerical and yes/ no
responses were tallied. Next, tables were "eréatedvusing Microsoft. o
Graph that was embedded in the' Microsoft Word 5.1a software

~ program. Thereby, data in this form can be represented through
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numbers for purposes of expressmg the op1mons 1nterpretat10ns and
| views of the respondent congregatlon
The data was further reviewed in efforts to identify themes

that were releyant to the intended purposes of the study.

| Lmntatlons of the De31gn |
There were several hmlta'uons inherent to the pro;ect design.
The study was limited by time constramts and logistics. Due to time
limitations, feWer students and no community members were
Surveyed; thereby somewhat reducing the breadth and depth of
supporting data. ‘In addition, the p.arents were not included in the
design of the project for lack of available time to construct an
instrument and complete the interviews. Further, the researcher had
to balance teaching time with 52 .}Uniyersity units from the spring of
1994 through the spring of 1995 which,liinited the time available to
follow up anomalies that were discovered in the data. Ultimately,
several hours of valuable research time were lost due to logistics-
round trip from the site to home to University requires eighty
~minutes of cIear»freeway travel. The deleterious time loss was
compounded by employment with a school district in the capacity of
a middle school social science and English teacher. Finally, the
researcher's five year teaching association during the initial years of
reform implementation may influence the interpretation of data

given that complete objectivity is illusive at best.
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- RESULTS OF THE ST:UDY B

F1nd1ngs | Adult | B ‘ , N
- | The questrons that comprlse the survey mstrument are based
N on the foundat10ns of rmddle grade educatlonal phﬂosophy They

o 1nc1ude organ1zat10nal change as well as the processes 1nvolved in

g u*ansformlng a junior h1gh intoa rmddle school The relatlons

. between the part1c1pants are a component of the 1mplementat10n of

N reform. The procedural formulat10n 1mplementat10n and d15covery

RS .Comprlse the remamder of the i 1nqu1ry Consequently, the ﬁndmgs

represent the 1nterpretat10ns of the respondents to the quest10ns and_ a
. the1r explanatlons and/ or op1n10ns for many of the1r responses ﬁ

The f1rst set of questlons concerned the estabhshment of the -

R phllosophy and pedagogy of m1dd1e grade educat10n In response to

| survey questlon number one, a clear ma10r1ty of the respondents

Lk . }beheve in the vahdlty of reform efforts in m1dd1e grade educa‘uon as ,. - "

- expressed in Table 1. However, the respondent's reasonmg for

support of reform varied markedly and 1nc1uded soc1etal concerns |
- pedagoglcal eff1cacy and expans1ve prov1s1ons for general educatlonal _‘
- _redevelopment A faculty member commented "M1dd1e grade =

‘educat10n should meet the acadermc developmental and

;,psycholog1cal needs of the students " Another faculty member notes: - .

i . "They are vahd because they are progress1ve and take 1nto
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L students for a changlng world "

2 response_t these. , We need to look forward and prepare our E , “_ e

,Do you belleve that reform efforts are valld in Mlddle Grade Educatlon'?

= Yes 84%
EJN016% :

As for spec1f1c pohcy on educatlonal change Tables 2 and 3

;,show there was a dlscrepanCy between the b espondents fannhanty g

O Wlth the State of Cahfornla s reform document and the pohcy

| "‘.document pubhshed by the1r d1str1ct On one hand most

L ‘respondents were famlhar Wlth Caught In Tbe M1ddle wh11e on the o




. other a meager number of surveyed educators were knowledgeable

of rmddle school educatlonal pohcy within the1r dlstnct

Table 2
Are you famlllar with the document Caught In. The Middle published by the
: ‘ Callfornla State Department of Education in 19877

1007

601" | |
v |BYes 82 %
07 | @No 18%
404 L
304

20+
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‘held a contrad1ctory v1ew of the process The faculty member
'reported "T beheve they were too theoret1cal and concentrated on
problem 1dent1f1cat10n far too long The problems were obv1ous. '
B What was needed were soluuons to be 1mplemented " Nonetheless

- 'Table 5 demonstrates that a tang1b1e number of part1c1pants favored "

':_’i’ .the reform measures at XX M1ddle School

Table 5.
Do you support the reform measures at XX Mlddle School'? :

100+

[mves 74%|
[INo 26% .|

The estabhshment of mlddle grade educatlonal phllosophy
. secured the passage for the part1c1pants to begm a d1alogue ,

f_.regardmg reform However ‘the level of support and enthus1asm for, |
' rthe reform measures varied amongst the partlc1pants. The reform

advocates at the school site set the tone for the 1mpend1ng changes
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Table 7

What | healevel of Inﬂuence of the reform advocate}

H|gh40% O S T R

,1 "‘**els of support and enthus1asm for the Changes d1V1 ded} : i

: :;the_"partlupan ,sfmto two groups as demonstrated by Table 8 as 4 SR

O Percentage pomts separated the expressed ebulhence for reform _, - L
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Table 9

.. What was the IeveI of support for the. reform measures of the S

part|c1pant groups'? B

O

A
® ©

-
~

—
o

-t
o

z".;"

g ‘DIStrICt ' S I
Admlmstrators ]

@

S

-

.F-I—l-*-—-Leadershlp Team
.| ~¥¢~Teachers

© .

O LN WA Ge N ®

| :':"'—-—E——Slte Admmlstrators

.,:‘_"""'."‘"'BK”""Staff .‘ B b‘ : -:‘ AR
i ‘jw@mwStudents AR T

The level of support by part1c1pant group, Table 10 1s var1ed =

o and demonstrates the stratlflcatlon of the representatwes from thej

.f.s‘;sample Overall the D1str1ct's admlmstratwe support and student

was generally recorded at the Medlum level of support Lastly, the

“ “._":_'l:l-,fLeadersth Team and the teachers were categorlzed as havmg hlgher;":v [

R | »élevels of support for the reform efforts at XX Mlddle School |

‘:_'-fl'support was rated as Low The 51te admlmstratlon and staff suppor ,'1’,.' o



4.~ . What was the level of support for the reform by participant group?

: 'EDi'sf:ri_ct; Administrators|.
ESit’e'."AdministratOrs. :
ELeadership Team
;Tea‘ch'ers .

‘B Staff

B Students '

o SN W N e N

Low C S Medium - : - High
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e The overall part1c1pant support for the reform Table 11 was
S transparent as 74 percent of the respondents rated the level Of

e support for the reform measures as Tow.. . B

. : : Table 11 ; : .
o What was the IeveI of support for the comblned parttmpant groups’? o

| ELow
| B Medium
B High |

- 74%.

The reform efforts were undertaken at XX Mlddle School for i

L vanous reasons accordmg to the part1c1pant $ response to survey ‘

queshon number f1ve For 1nstance a faculty member states that

- "'there were ma]or problems 1n achlevement dlsc1p1me and school :

| sp1r1t' " Further It was noted by an admlmstrator that "to move

: ""_from a trad1t10na1 departmentahzed program to a program where o
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€ ntsfelt con,_ ected and staff feltrespon31b1e for the outcomes

e ;'Thei‘dl-'tﬂct_document and Cau“ "h't I The Mtddle both call for reform o

‘-5‘car1ng, learmng program w1thf_,

’d, Currlcula age appropnate methods" accordlng to a faculty GE e

in the d1rect10n of m1dd1e school phllosop "'y'f-whlch L
1nc1uded transmonmg to the team concept o

educe populauon at one Elementary, el
or :'_‘er Adnmnsn'ator Named) beheved 1n m1dd1e




a consensus between staff and adrmmstrat10n and included a vote. |
| However many faculty and staff members stated that they "don t
know." | | o
-The 'readiness prior to the impl_emen-t‘a,tion'f va the reform |
‘measures vas‘ indicated by »the'v sample findings were c-onsoli_dated..and o
~express a clear 'lackpreparation ’time In Table 12, 59 percent of the
respondents reported that a lack of preparatlon Ume preceded -

| ‘1mp1ementat10n of the reform measures.

. “Table 12 -
Was there ~adequate preparatlon time prior to the lmplementatlon of the
' ‘reform measures? v

‘EYes 41%
EINo 59%

[

| The lack of preparann t1me was rev151ted wrth another |
questlon and dlsplayed in Table 13 The preparatlon prior to the

1mp1ementat10n of the reform measures 1nd1cates a d1m1nut1ve

58



»'am.ount’ of support for the time available td the participants. Thisis
a slight reversal of findings from a :Similar question shown in Table -
' 12»_. Upon examination of both Table 12 and Table 13 itis evident -
that adequate préparation time as well as a time framé to plan for
the impending changes were déﬁcien_t as c'omponehts of 'réform

measures.

, . Table 13
Prior to implementation, was there a planning period of time to prepare
- for the impending changes? '

100"

BEYes 61%
EINo 39 %

Meanwhile, there existed a vapid difference between the
respor‘ldentsy regarding the element of staff development prior to the
.implementation of the measures. Table 14 shows the findings
regarding staff development that existed prior to the reform changes.

The horizontal views regarding staff developmeilt exists as the
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2) A faculty member stated: "Schedule flexibility,
“teacher coring - Cross currlculum Site based
‘management;"

3) A faculty member stated: most basic was teaming

- and personal contact between staff and students "

 Meeting the needs of the students was the second theme that
emerged as a reason for restructurmg XX Middle School and was

evidenced by the followmg statements:

1) A staff member notes: "Assurance of a safe, well
rounded, supportive transitioning place for students
from grade school to high school;"

2) A faculty member notes: "To increase educational
outcomes by helping students feel more connected
- to school, staff and each other;"

3) A faculty member notes: "The 1nteract10n among
teachers and students was to be enhanced and the
learning environment (the classroom) was to be
improved."

Meanwhile, several of the respondents merged their responses
regarding intended outcomes of the reform to include both
organizational'changes and the meeting of students needs as

recorded below:

~1) An administrators response: "Intended outcomes
were flexible scheduling, interdisciplinary teams,
improved student/teacher relationships, improved
student performance, improved staff morale, etc...;"
2) A staff members response: "Understanding what kids
‘ wanted. Understanding what teachers wanted.
Understanding what parents wanted. Seeing how it
all fit together and see if then we could make a
- program to fit what's needed."

The COmponents of the reform models to deliver the intended |

outcomes were indicative of the significance of the overall reform
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mo‘véméntf. ‘For fevxample',‘» in Tablé 15, shows ambiguity,--amongst the

respondents regarding a Co_mpletion time-line.

R Table 15
' Did the reform models have an established time-line for completion o
‘ - objectives? o o

EYes 44%
EINo 56%

While attempting to implement the reform measures, the
participants indicated that positive and negative consequences
opefated. Additionally, Tables 16 and 17 show a high rate of
incidence for attempting reform versus a lower rate for non-
participation in the reform process. Many thought that
communication was at first effective and measurable in then
openries-s of the reform partiCipants. HoWever, as the months and
yearS went by, effective communication was replaced by silence or

_unresolved arguments. In addition, the organizational structure of
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1nterdlsc1p11nary tearmng had a w1de-spread posmve consequence as
a faculty member noteS° “The teams 1nsp1red commumty bu11d1ng

o among teachers and students

LR NI e SN Table16 R R
:',_Were there posmve consequences for attemptlng'to |mplement the
' L reform measures7 T ' :

QYes 70%|
| EINo 30% |

change were present For example a faculty member stateS' "It e _‘ R

s };‘;f-caused"’a _p wer struggle on campus between teac' ‘m»rs

.Meanwh11e pun1t1ve consequences for attempung toimplement ST



| .attemptmg reform Ind1rect1y punmve consequences resulted not

i g.vfrom adrmmstratlon or spec1f1ca11y bu11t 1nto the reform model but

~ rather as an out growth of the reform process._ For example a faculty:i} | o

o member stated that "more and more people opted out of the reform

o 'process as t1me went by due to frustra'uon Nothlng could be done or e .

o ':was done about tlns." Nonetheless 62 5 percent of the respondents B i

' ,'1nd1cated that pumt1ve consequences for non—part1c1pat10n d1d not Y SR
_ ex15t asa component of the reform process (Table 17) |
Table 17 .
Were there pun|t|ve consequences for non partIC|pat|on :
in the reform process? .

100+

BYes 37.5%
EINo 62.5% |

There was a 31zab1e staUSt1ca1 d1fference between the

part1c1pants regardlng the ex15tence of an evaluat10n component to '_35'_ oK

o b4



| vth‘ reform process as shown m‘Table 18 as most mdlcated the

. { nonemstence of a procedure for asses;ment i

Was an evaluatlon process bwlt mto the reform measures?

|mves 19%]
| ENo 81% |

| As a group, the communlty and spec1f1ca]ly the parents or . | |
| }"‘guardlans of the students were mvolved in the reform measures on a» v
hrmted bas1s. The respondents 1nd1cated that the 1nvolvement of th1s |
S | :v;.v{"group 1n the process ranged from sol1c1ted to uns011c1ted -
part1c1pat10n. The consensus held that most were 1nvolved through

\‘.{‘quesuonnalres and 1nv1tat10ns. There was also a number of sub]ects

el ”who noted that this partlcular group was e1ther 1nvolved rmmmally
el or not a 31gn1ficant factor 1n the reform process. One faculty member =

summed the d1spanty thlS WaY" "Par ent Slte councﬂ 11tt1e




1nvolvement cons1der1ng the parent/ student ratio.” Further the
: commumty partlc1pat10n tended to involve the business districts and '
: pertamed to the donauon of awards and gifts. In the end "there did

not appear to be much parent/ community involvement” observed a

 staff member.

» The schedule was omnipresent and the respondents indicated

that 1t rather than changes in the organ1zat10n s structure superseded

the refol’m measures ‘Student and faculty scheduhng were

. - components of the reform measures that 1mpacted the process and

| surfaced in prohf1c stature throughout the survey sample. Student

- schedulmg 1mpacted the reform models in a varlety of ways that

thwarted the measures A faculty member states that the schedule

'retamed "too much control' Dommated reform measure., " An

e adrmmstrator 1nd1cated that other emgmas impacted scheduhng such

as’” "class s1ze and other contract issues created too many constraints."
| The prevalent 1nterpretat10n of the s1gmf1cance of scheduhng of
students placed 11m1tat10ns at the locus of the situation. A faculty
member comments "t drast1cally 11m1ted optlons of reform
: Scheduhng drove everythmg " Further a faculty member exhorted
' "'Nothmg 1mpacts the r1g1d schedulmg at XX Middle School not even
reform"' Lastly, a faculty member conjectured: "What schedulmg? -
| Th13 is the crux of the problem "
A s1m11ar obstacle was reported by the respondents regarding

faculty schedulmg. ‘One faculty member reported that there were

",toovmany complications -No constant common preps or complete

. 66



o teams " This Sentiment was Supported by a faculty 'membe"r who' :
stressed that "we were told that teamlng could not be done due to |
scheduhng But 1f tearmng was 1st pr10r1ty we know 1t could be

| done " | | | |

| | Q,uestron number twenty of the survey 1nstrument e11c1ted

’responses to the accountab1hty of the various part1c1pant groups

. vdunng nnplementaﬂon of the reform measures. Genera]ly it was

o .beheved that the profess1onal career or1ented individuals would

: momtor the1r own behav1or A faculty member pred1cted that "t

, ) was assumed educators would follow through I know of no other '
means to determ1ne accountability.” However dlstnct " " .

. adrmmstrators s1te admlmstrators the leadersh1p team, teachers f

| staff and students were dep1cted by three character1st1cs that ‘_
categorlzed accountablhty no accountab111ty, httle accountab1l1ty and
~ unknown. The repercussions of the lack_of accountabrhtyfor the
. implemen_tation of the reform measures:‘_are. .best_ lamented by a o

faculty member: "Polarization and' hard feelings we’re 'created during -

~ this time. Some because of the project, some not almost all of it

was blamed on the prolect There wrll be consequences for years at
XX Middle School asaresult.”
o | Durmg the 1mplementat10n of the reform efforts marg1nal
o »51gn1f1cance was reported regardmg the ex15tence of on-gomg
' tralmng and problem solving, (Table 19), asa component of the

L ‘reform measures



. Table 19
Was there on-going training and problem solving during the
implementation of the reform measures'?

11004
201"
804"
70

- 60+
50-

. E:Yes 43%
| EINo 57%

40-
307"

2017
oy”

- The manner in Wthh dec131ons were reached regardlng the

| reform measures at XX Middle School were fragmented according to

the responses to question number thirty-eight of the : survey. The

e respondents 1nd1cated that the dec131on maklng was for the most part
- top- down and involved the schedule The administrators made the

vital dec131ons regardmg program change. Asa staff member states:

"Top down, after many months of prep and dlsc:uss1ons the key was

e schedulmg and eventual decision by adrmmstratwn " The

respondents also described some element of a shared decmon

making process. What was shared,' though, was a limited set of

 alternatives. On the decision making process, a faculty member
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notes "Mostly it was top -down because reform was schedule dr1ven
Teachers dld have input on team matters and vote On narrow sets of
options." Inall, a chchotomy existed between the way in which
dec1s1on maklng was d1scharged top—down or shared
Meanwhlle a shght discrepancy was indicated by the

'respondents in survey questlon number thlrty-seven as to the
“availability of experts and/or consultants to assist the part1c1pants
durmg the 1mp1ementat10n of the reform measures. The ﬁndmgs are

‘expressed in Table 20.

: Table 20
Were experts and/or consultants available to assist the part|0|pants
durmg the lmplementatlon of the reform measures7 ‘

1100+
904"

HYes 58%
EINo 42%

Communication during» the im-plementatiOn of the reform'meaSures

| clearly experienced a dfegree' of insufﬁciency and at best mo'deration. ,
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-~ [=ves 20%
|ENo 80% |
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Table 23
Were funds available to support the reform efforts7

- 100-\

HAYes 33.5%
EINo 66.5%

The findings regarding the explanation for the respondents
belief that facilities and materials were inadequate as shown in Table |
24, 1nvolved the physmal plant as well as personnel Specific
responses to the V1ntage 1950's school 1nclude the absence of air
conditioning as we11 as "XX Middle School is an outmoded, run-down,
dilapidated schooi site..." as noted by a faculty member,.'
Furthermore, a faculty member commiserates: "We didn't have
enough rooms to do what was needed...Many teachers had to travel
all day (very frustrating).” Funding was not increased to
accommodate the Changes in the organization to facilitate the
implementation of the reform measures. An administrator

commenting on the issue of 'funding states: "There was no district
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‘}funds spec1f1cally dedlcated to the reform effort " A 31gn1f1cant
portlon of the respondents 1nd1cated they used 1nadequate materrals
. supphes and hardware wh11e awa1t1ng the promlsed funds to appear

in the1r budgets. Further the pervaswe IlOthIl tended to 1nvolve
fundmg that was not des1gnated for the 1mp1ementat10n of reform
but rather was d1rected to the dlscovery process. As a staff member
explams the1r pos1t10n° "It was not there the money went for
‘buildings to meet at - food to eat wh11e there and printers to pnnt

what was found, but NO money to 1mplement 1deas." :

: " Table 24
Were faC|I|t|es materlals supplies and the like adequate during the
|mplementat|on of the reform measures7

100 -

B Yes 28%
EINo 72%

In response to survey questlon number 23 regardmg how the

reform measures affected the respondents sub] ect area or ]ob two
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d1chotomous camps emerged laudatory and dlsastrous The
“convictions for the effects of the reform measures ‘were stalwartly
stated by the respondents On the side of disastrous results a faculty |
| member charged "Damned near destroyed people and careers'" This

_ sent1ment was furthered by an adrmnlstrator who revealed thatit
"created some problems for me 1n the form of complamts about the |

. vschool adrmmstratron However it was not the reform attempts per

~ se but rather the behav1or of admlnlstrators " The center of the

| contmuum was a rmddle ground i in wh1ch numerous respondents
- found the conﬂ1ct ,between the reform attempts and administrators. -
{Afaculty memb_er pointed out-that "when I was a part-of the team
structure the content of my COurses were directly related & relevant
to what was gomg on in other classes ‘Being removed from the team
, structure made less relevancy/ 1solat10n for sub]ect and teacher " For
"those respondents who expenenced pos1t1ve results as the reform
measures were unplemented lauded their encounters with change. A
' faculty,member recalled "it was d1ff1cult at firstas I was putin a
- poorly chosen _.conﬁguration (team). ‘ButI have been‘ lucky my team
has Stayed together for three years and we keep’ getting better.” A
'concurrmg faculty member contmued that it "made my ]ob easier in
the sense of commumcatmg better with students mot1va11ng them

comes ea51er Made ]ob harder in that ! spend manv, manv more

‘hours prepar1ng and helplng students But ‘student are more w1ll1ng '

to learn now "
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~ The reform attempts affected the participant's classrooms in a
| variety'of fashions as the sample responded to survey question

| ‘ﬂ'_number 24, A s1gmf1cant number of statements emphasued that an
B affect was e1ther not present or 1neffect1ve at best On the other

-hand several respondents expressed observed posmve comportment. )

A faculty member descr1bed the affects of the reform measures in

L that "teammg has helped me bu11d rapport with my students - we

| bu1ld 1dent1ty and. accountab1hty " In regard to the reform measure '
| f:of the 1nterdlsc1pl1nary team structure a faculty member ma1nta1ned

‘that "all efforts except tearmng d1d noth1ng Team1ng helped kids

': f‘:v_‘»feel a httle more connected and kids were g1ven more 1nd1v1dua1

attent10n " Meanwh1le the preponderance of statements lamentlng
- thevclassroom 1mpact of the reform measures were clear in there
- intent. As one faculty member deplored "Bemg a new 6th grade
'vteacher other staff members rarely made us feel a part of the school.ﬂ

Lots of negat1ve comments about 'those httle k1ds' " Furthermore

. the 1mp1ementat10n of the reform measures created "no 31gmf1cant |

| ranuficaﬂons/ fall out" conceded a faculty member.

The outcomes of the reform measures emerged from survey

A _questron number twelve were consequently undesirable and did not

- ) produce what the part1c1pants had 1ntended as the result of their

o exert10n ‘The ﬁndmgs regardmg the outcomes of the reform

_'measures as desued by the participants contradlcts their 1ntent10ns

asa clear ma]orlty 1nd1cate and is represented in Table 25.
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B Avd1v1s1on among faculty " Th1s outcome was supported by an
'admlmstrator who quened' "The most pronounced affect was a
d1v1s1on of the staff "
Furthermore, Table 26 shows the success rate of the Seven,refofm
meaSures at XX Middle School. | o |

: Table 26
On a scale of 1 to 9, with 9 representing high level of success
rate the seven attempts of reform.

" Reform measure number 1: 3.38
Reform measure number 2: 5.
 Reform measure number 3: 5.78
Reform measure number 4: 4.68
~ Reform measure number 5: 5.68
‘Reform measure number 6: 5.9
Reform measure number 7: 5.17
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| There were a number of significant strengths that were present
:w1thm the reform 1 measures that emerged from survey question
_“number 26 and the 1nterdlsc1p1mary team structure was at the
nucleus. As a faculty ,member ‘reveal'ed: "Teaming made more
- creative instruction and student rewards possible. It also helped ,
| with disCipline and'personalized student attention. Other reform
efforts were like spinning our wheels to go nowhere." An
encompassing synopsis of the reform efforts were boosted by a
faculty member:
School env1ronment is more professmnal an atmosphere
Students expect and want to learn. Students now know
- which team, which teachers they want according to their

own attitude about school and learning. The team they
are on determines their mind-set (because of teachers).

" Finally, a faculty member coMenting on the indispensable nature of
-the teaming structure confirms that "implementing‘ teaming - First
- year many efforts & time »given in planned curriculum and team
activities. Team identification. Loss of most teams, this growth and
commltment has been lost." - B |
Asa pos1t1ve change that resulted from the 1mp1ementat10n of
the reform measures survey question number 27 teaming was the

single recognlzable model. As a faculty member contended:

Teaming gave students a sense of ownership and
therefore, feel more accountable for their behavior and
achievement. Before reform efforts, they were 'one of
the crowd' unaccountable to no one. Their actions were
‘of no consequence.
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- Wh11e numerous weaknesses ﬂour1shed in the planmng,

' unplementatlon and post-1mp1ementat10n stages, they were directed
towards a two-fold realm: personnel and/or the model. The ﬁndlngs

| 1nd1cated thata 31gmf1cant desecration of these two entities

- functloned ina state of perpetual abandonment Table 27 indicates

‘. that weaknesses were present in the measures The followmg direct

’ quotes from faculty members expound upon the f1nd1ngs of Table 27:

o 1) "Not g1v1ng change a chance to work - Not giving the
~ plan time to be successful;"
o 2) "There was no standard or goal toward which efforts
| - could be directed;" :
3) "Biggest weaknesses I see are staff who
‘ 1) do not but into reform in any shape/form;
2) are not willing to 'give';
3) will not 'bend' outside of contract;"
4) '»"Everyone wants to complain - No one wants to 'do";"
~ 5) "After problems identified, little change occurred;"
~ 6) "No one seemed to know what to do or who should do
- them;"
- 7) "Power struggles Failure to keep promlses Lack of
- follow-through. Wrongly chosen leadership;"
8) "Not sticking to change long enough to get the bugs
out. Scheduling limits drive every attempt at
~ change;"
9) "No effective administrative direction toward reform.
Total indifference as long as anythmg doesn't 'rock
the boat'." : :

' A staff member commentrng on the weakness of the reform

| measures contended that the "d1scont1nuat10n of interest when the
o money got short D13cont1nuat10n when the work load increased.”

¥ Admlmstrator comments reconfirmed those of the fa_culty members

- and staff members'_regarding weaknesses of the reform efforts:

79



, 1) "Lack of master plan with bench marks and a time ,
line that was adhered to. Lack of an administrative
and site commitment;"

2) "Caused division of staff. No cons1stent vision or focus.
‘Students were often the last con31derat10n rather
than the focus "

Table 27 .
On a scale of 1t6 9, with 9 representing hngh level of success
rate the seven attempts of reform.

Reform measure number 1: 3.38

Reform measure number 2: 5.
‘Reform measure number 3: 5.78
“Reform measure number 4: 4.68

Reform measure number 5: 5.68
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‘Reform measure number 6: 59 o
Reform measure number 7: 5.17

| ‘Meanwhile a substantial prOportion of the reSpOndents
31gn1f1ed (Table 28) that issues obstructed the 1mp1ementat10n of the

reform measures.

- Table 28 :
Were there any difficulties or underlymg |ssues
' that affected the reform efforts?b

100- A

70

601" A _
' g EYes 85%

50'/» | @No 15%

The obstacles 1dent1f1ed by the respondents that thwarted the
1mp1ementat10n of change revolved around three central themes:
sohdarlty, vision, and orgamzatlon of the reform measures. First, a
. faculty member in response to survey quest10n number 29 began by
- writing that " staff must 'buy mto change. The change of staff—nearly,v

'. 25% new each year for several year-s caused dramat1c change in
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| cohes1veness of staff A once cohes1ve staff became d1v1s1ve
| | Second a paramount obstacle of change that fueled the ﬁres of
. reform prevent10n was a common cause or v131on "Some had

preconceptrons about what the problems were and how to solve

' }them When results proved otherwise-they refused to change or
: address the f1ndmgs The bulldozer contmued full speed ahead,"
acknowledged a faculty member Th1rd the prevalhng obstacle to
- reform was a component of the organlzatlonal structure: the

nschedule Two faculty members declared:

Scheduhng, class size, 11mlted funds and some negative
attitudes. Changes happened so frequently, they
were hard to take seriously;

Scheduling - resistance from some staff members Too
.many leaders and not enough d1rect10n from
administration.

Consequently, the recogmtton of change in the orgamzatlon were
strateglcally encumbered by numerous obstacles embedded within
as well as present in the atmosphere of the reform measures.

As an eXample of the implementation of a particular reform
'measure element in relation,ship to the difficulties and lssues
' pr"eviously: related, the Advisory Program is a case in point. ‘A
| component consistent within the organizational structure of anﬁddle |
school is an advisory program. At XX Middle School an Advisement
Period existed for three school years. The respondents at the study
-~ site during the 'residen_ce of the Advisory Period are represented in
table 29. With nearly three quarters of the respondents having been

at'the Study site during one to three of the years the Advisory Period
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existed, this particular component of organizational change can be

~ examined.
» Table 29
Were you at XX Middle School during the
existence of the Advisory Perlod? -
1001

HYes 74% ‘
|ENo 26% |

501
- a0¢”
301
204
104
0+

The effectlveness of the Adv1sory Perlod was v1ewed by the
| ""'respondents in both posmve and negative perspect1ves A faculty
_':member conf1rmed that it created "a chance to speak more one-to-
" one with students in a less threatenlng, non-structural atmosphere "
Furthermore a faculty member supporting the program added 1t |
" gave you a smaller group of students to work with on general life
»SklllS ‘homework, self esteem.” To the contrary, numerous -
respondents regarded the Adv1sory Penod as"a waste of t1me" or as
one faculty member challenged° "Adv1sory allowed for two lunch
'per10ds " The managenal aspect of the 1mp1ementat10n of the

Adv1sory Penod and coupled w1th the effectlveness of the program
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~ was lamented by a 'fa'c'ulty member who exhorted: "I saw no
ev1dence that it accomphshed anythmg other than makmg lunch
superv1s1on eas1er |

Be that as it may, the demlse of the Adv1sory Perlod
. matenallzed accordmg to the survey respondents for a three-fold set
| of reasons - First, "1t was seen by many as an additional teachmg
. 'assignment" accordmg toa faculty member Second, the program |

- ceased because as an administrator succinctly stated: "Change in

' “ ~ 1eadersh1p " Th1rd the respondents indicated that there was alack

of v131on, faculty and staff support and an overall apathy regardmg

';the program that‘uShered the Advisory Program toward

abolishment.

All of the respOndents agreed" with suryey question number

. forty—s1x that regardmg the followmg quote by S. B. Sarason

, What is not recognlzed or Verbahzed cannot be dealt
~_ with, and if it is important and not recognized, efforts to
introduce substantive change result in the illusion of
change (Sarason 1971, p. 78)

. The respondent's 1dent1ﬁcat10n w1th th1s statement is compelhng and
| cons1stent- -mroughout the ; ,respo}n‘ses. A.faculty member empha31zed ,
.that "it characterizes the situation, except for the last part We don't

“even ‘have the 111us1on of change " Echoing the sentlment of many

B respondents as faculty member wrltes

R ,We had alot of 111us1onary change at XX Middle School
~ Only teammg delt with some of the real issues like
- limited resources and isolation. X Graduate School's
. project exemplifies the 111u51on of change - No change
- actually occurred.
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‘In a comprehensiye cause and effect decllarati'onh, a faculty member
| Need for change has to be recognized in education
before change can begin. However, true change in
education will not be, (cannot be) radical. It has to start
in little ways and gradually build up until someday we

“look back and are able to say: 'Education is radically
different from... Too much Too soon - Burns Out

The 31gn1f1cance of the study is exemplified by the

comprehens1ve and sweepmg results 1denuf1ed in Table 30

regardmg the orgamzatlonal change and reform the paruapants

experlenced over the course of seven school years.

» : “Table 30 S
Do you agree. with the statement "What is not recogmzed or
verbalized cannot be dealt with, and if it is important and not

recogmzed efforts to introduce substantive change will result

in the |IIu3|on of change" (Sarason, 1971, p. 78)7

| EYes 100%|
1 EINo 0% -




B Fmally, a staff member cap1tahzed the ]uxtaposmon between
‘ -*substantlve change and illusionary change at XX Middle School wrth
| the followmg dlscernment "Unless you truly understand a problem
vv and work as a team to change it, it will not improve or go away - It

will only change 1ts appearances

Flndlngs Student
The results of this study show to a limited extent that XX
Mlddle School fits the emerging paradigm in the areas of instruction
and curriculum of Middle Grade Education. The student responses
varied in their view of education; however, the findings indicate that
“students are very much aware of what is being directed to them as
-well as differences in instructional delivery methods.
In the"‘area‘of instruction, students felt that they are active .
participants in the learning process in some classes, but not m most.
| Class discussions made students feel that they were involved in what
} they were leaning rather than just receiving information. Several
'students noticed a drawback in engaging in class discussion with
- certain teachers because "they're right or nothing...what they say is
right and you're not." Nevertheless, students also felt that class
discussions helped to clear up issues and led to better understanding
of text material. However, students felt that their teachers did not
- respect their input. Several students noted that most of the time the

“teacher would discount their opinions by treating‘ them as if they
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' -IWere'in'v‘isi.ble and/ or indiCatingv th’at‘ they were in error As one
" Jf}':‘student noted "They 1gnore anythlng we say." _ o
“ ‘Students responded favorably to the "text-based" approach to
E teach1ng ThlS type of teachmg comb1ned w1th a 1ecture format of
1nstruct10n is sull a part of the 1nstruct10nal practlces accord1ng to
’ ’:.ithe students even though the 11terature and research on Mlddle
Grade Educa‘uonal practrces does not recommend these methods of
N '1nstruct10n The student responses. meanwhﬂe 1nd1cated that
| "'readmg the matenal and then be1ng tested on 1t was eas1er |
| therefore the students hked it. However as one student suggested
regardlng th1s style of 1nstruct10n "Its bor1ng Another student
commentmg on what makes school bor1ng said: ”When my teachers -
| give me lectures a]l day and do noth1ng " R e O
| In the meant1me group prolects were seen by students as an |
o eas1er way for them to understand a concept This act1ve learnlng

was recogmzed by all students as a way for them to be involved in

- | the 1earn1ng process and is supported and well document in the

literature as an effectlve 1nstruct10na1 strategy Notmg what makes -
1ean1ng fun a student sald "When we get to move around you

‘know.. to make thmgs do pr01ects .to be w1th our fnends and work

in groups " Students also saw that working on group pI'O] ects would} o

v’ 'help them later in h1gh school. Nevertheless, 1t was occumng ma1n1y '

- in sc1ence classes where the students were grouped to bulld a

: | volcano or dlssect a fetal plg
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| ‘ In the area of curnculum students felt that the1r classes were
"‘relevant to the real world and would be useful to them in h1gh
o school Science was descrlbed by one student as a favor1te class |

. because "it helps me better understand thmgs phy51ca1 th1ngs in the
real world and other stuf A Students also saw the connect10n |
between sub]ect matenal from d1fferent core classes but from the1r
t‘ - | seventh grade year An example of this was found in the areas of

. L1terature Math and Soc1al Sc1ence One student noted the

o connectlon by stat1ng "Like we did last year. It took me back to

~ that t1me era. Gettmg to part1c1pate in all the stuff we |
d1d hke make sh1elds and send messages and keep track of the

i dead people It was cool how we did all that stuff how the classes

looked 11ke they were from the Crusades " Moreover the

1nterd1sc1phnary approach from a curncular standpomt is vahdated

. ,_.through related research as a descr1ptor of one of the components of

L a'»the "State of the Art" rmddle school Further it prov1des a

e connect10n between sub]ect matter in several courses and serves to

o reduce 1earnmg about a concept in isolation.
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Chapter VI
' SUMMARY AND CONCLUSIONS

Summary of the Study

The study was designed to determine to what extent XX M1ddle |
School conformed to the "State of the Art" middle school as
prescribed by the document Caught In The Middle (1987). The adult
portion of the study focused on the specifics of organizational change,
personnel conﬁgurations, and the design and implementation of the
reform measures. Meanwhile, the student portion of the study :
identified the impact of the reform measures on the recipients of the
changes in the areas of curriculum and instruction. The survey
questions were imbedded in the philosophy of rrliddle grade
education. The information generated directly emanated from the
study site. Thus, the association of the individuals (participants) |
with the reform measures converged to demonstrate a conglomerate |
bedrock of data for the study. ,

The respondents to the survey questionnaire included thirty-
seven adults (former and present employees) in administrative,
faculty and support staff positions as well as seven eighth grade
- students who had been at the study site the previous year. The
respondents were representative of gender and ethnic d1ver31ty The
- setting of the study site embodied the contemporary .

urban/suburban community complete with the perplexities of
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" vgrowth and social problems mherent to an urban core of an
.-,,mternatlonal city. | |

“ The survey fmdmgs 1nd1cated that while the adults generally
supported the philosophy of m1ddle grade educat10nal reform, in

_: practice seventy-four percent of the respondents indicated that the
level of support from‘all' participant groups was low. (See Table 11,
- page 56) In add1t10n seventy—seven percent of the respondents

' 1nd1cated that the reform measures d1d not produce the des1red

' outcomes (See Table 25, page 76) Furthermore the obstacles

 present while the reforms were 1mplemented were identified as

commun1cat10n des1gn ﬂaws support for the models, fundmg

S shortages and personnel conﬂ1cts  The significant obstacle that

| 1mpacted reform was the des1gn of the reform models. The reform

e measures lacked several sal1ent components such as:

- 1) a timeline for complet10n,
2) faculty development°
- 3) a clear means for commumcat10n
4) a veh1c1e for measurmg progress;
5) -adequate fundmg,
6) competing r'e:form models;
7) clear and defme outcomes.
These des1gn ﬂaws lead to personnel conﬂ1cts as s1des were

delineated; then, eros1on for support reached avalanche proportions.
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‘Conclus1ons of the Study Adult
The 1ntended orgamzat10nal changes at XX M1dd1e School were-

ifound to be minimal at best after several years of reform

- "-,1mplementaﬁon at the study 31te The impetus of the organ1zat10na1

o ‘.‘change was to transform a ]umor h1gh into a "State of the Art" middle

school through several mulu-year reform measures. The mnovat10ns
were estabhshed and set in mot10n fraught w1th the perﬂs 1nherent _
to a m1xture of mterrelat10nsh1ps demed soc1al behav1ors and an '
unobservable conceptual blueprmt for the des1gn ‘The levels of
‘ success as reported by the respondents deterrmned the f1nd1ngs as
' shown in the Causal Network for the Reform Measures of Table 3 1 , _‘ -
(Page 93). The representatton of these ﬁndmgs are d1v1ded 1nto |
three categones 1) Antecedent Var1ables 2) Intervenmg
: Vanables and 3) Outcome Vanables _ ,
| ~This causal network is based on the staUsucal quant1tat1ve path
__vanalys1s as d1rected by researchers Huberman and M11es (1984)
- However, Table 3 1 isnot a path analys1s but rather a v1sual
orgamzat10n of qualitative data that emanated from the survey
\ f“mdmgs Twenty—four var1ab1es cons1st1ng of antecedent and
. mtervemng variables are rated from low to h1gh Then the V1sual
path makes its way to the three Outcome Var1ables
(25) Student Impact | | |
(26) Usage of the Reform Measures Models
@27 - Instttut:tonahzauon of The Reform Measures-
| Models ' |
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. The end result of the study indicates that the Institutionalization Of _‘
The Reform Measures Models (27) at the study site can be

o charactenz_ed as low. Next, medium to low characterlzed the Usage |

Of The Reform Measures (26), while the Student Impact (25), was -
deter_mihed to be medium. The contrast and variance of the three

aforemehtioned outcomes is indicative of the findings of the study. :



Table 3 1

Causal Network for the Reform Measures

_1 High ‘19 Medium
Inaugural Site | 7 Medlum /V Assistance — > ettt
: ' : artici
Assessment Implementa.lon , -, 14 Low ils’Medium o skin par Medium
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. e e ‘. 11>.Med1um Lo 20 ¥ 1ow :
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V3 Medium [ program Demand e Stabilization
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w |5 _ Participant | | Reform :
—— 12 V¥V low Comipetence Measures,-Models |
, | District Program To Site _ * . 3}
o -Endorsement | Accord-Fit , Low [23]
High | 2 - 18" Low-Med Program
State site Traisformationi
|_Mandate » - | Endorsement | . - ,
DQ't'. oo V¥ 13 High \ l , 24 Low
istrict-Site ' 3 : .
- ' HighV¥ 21 - i o
'Adoption | Program ~ f. g o Organizational
- — ‘Vulnerability Program - Transformation :
o 4 High‘ - . Tsolation | iy IR
1 *V 27Low v
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]| District - Competltlon For S T o | OfTheReform. - ||
|| Funding — :Search For |[—»( Funds At Site _pp| Influence Of —» ‘Medsures-Models.~ || -
: Addmonal o > | Reform _ —_— - -
Funding | 10 High | Advocates o : I
. i L — : - Outcome -
Intervening Variables 22 ,IDWv_Medlum o / " Variables -
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The survey qu‘v _‘ thIlS W ve des1gned to garner mformatlon on' e

e orgamzatIOIlal change and reform at a mlddle school that was

"i"f“"»’»‘factwely part1c1pat1ng m educatlonal change To that end the data "’ SR

DT reported m Chapter_,\/"freﬂects the thoughts acttons and concems off- ;4‘,‘3.?_-':_ :

s ,.the part1c1pants fo whom the nnplementauon of numerou reform S . | b

e ,f_{measures unpacted the1r 11ves ’The conclusmns drawn from the SR

R ?responses to the survey quest1 s na1re mdlcate three rea]ms that

S ats i'hold the 4;xp1anat10n for the low extent to Wthh XX Mlddle School -

T ’."'_'_-:’;correlates w1th the "State of the Art" rrnddle school 1deahsm The :

i .:_ :_»ff‘personne}

e _,three vanables that hrmted reform are ~de51gn commumcatl n and

s The de31gn of the reform model d1rect1y affected the

1 ,Jplementauon and result of the vreform measures F1rst several




Next, communication thrOughout the entirev venture created an
atmosphere of d1v1s1on and confrontatlon that permeated the |
,orgamzatron Part1c1pants 1nd1cated through the survey findings that
| - distrust of other part1c1pants and hidden agendas stalled the process

- on numerous occas1ons and lead to non-part1c1pat10n for many of the

I respondents The dysfunct10n of the commumcaﬂon between

f~part1c1pants was fueled by numerous personnel changes throughout :
' the years that reform was mandated As many as twenty—ﬁve
- percent of the faculty departed each year as well changes in
“admlmstrators at the study s1te wh1ch created a chasm through
wh1ch commun1cat10n ceased ‘

In add1t10n the support for. the reform measures strat1f1ed the
part1c1pants and the ensumg camps set out to purport thelr
_ part1cular version of the model The hnes involved department |
versus department team' versus team, faculty versus adnnmstrat10n .
| 'and parad1gm versus paradlgm There emerged not an arguable
' strength for a partlcular fact10n but rather an illusion that change
- was occurring at the site simply because a model was in position. As
a faculty member states regardmg the reform measures at the study
site: "Oh there is a reform movement at XX M1ddle School There is
not" R

In the end, the ramifications for the future of reform at the
study site will cOntinue on a path of blind ambition. The quandary,
that exists surv1ves on the nounshment provided by numerous

reform models that are 1n compet1t10n for dommance as well as
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] representlng d1chotomous parad1gms of m1ddle grade education. The
d1ff1cult1es w111 be compounded 1f such reform measures retain the
components of those identified in the study _ash;nde_nng the process.
In sum these -components resemble a model thatis unplanned non-
goal onented lacklng benchmarks and funct10n1ng in the absences of -

evaluatwe and assessment 1nstruments

. ‘Conclusmns of the Study: Student |

The findings 1llustrate a minor correspondence between XX
M1ddle School and a "State of the Art" m1ddle school ‘The student
responses 1nd1cated that Middle School, to a large extent, does not fit
the emerglng parad1gm of a "State of the Art" middle school.
N Students are act1vely 1nvolved ina thematlcally llnked curncular
- process on some teams but th1s pract1ce is not school w1de Most

notably, students saw relevance in what they were taught and were

o respected for the1r mput even though this was not w1despread

Project-based learmng was ev1dent across the currlculum on some
teams, and was identified'only in science classes currently |
| Meanwhlle students felt that prolects enabled them to better
" understand concepts and/or ideas.
Teacher/student interaction was shown to place the learner in
a passive role in several Waysv For instance when students engaged

~in such practlces as the completlon of "d1ttos ! the1r responses were

L unfavorable As one student put 1t "I don't like it when the teacher_

]ust sits there and te]l you to do 1t on your own." This practice was

96



:’ eVident in several classes} and is an indication"tiiat middle grade
phﬂosophy is not be1ng 1mp1emented 1n some classes at XX Middle
School. Furthermore the students had the most comments on
student—teacher interaction that relates to the passlve role of the
~ learner. One student recognized a significant difference amongst

| teachers. For example, he likes teachers who "works with us and
helps us" on the one hand, and _diSlikes teachers Who "just ,vact like»
»were‘drones and were suppo'sedto do"everything they’ do."

A similar notion was echoed when diScussing personal
relationships between student and teacher.. The'stud‘ent could
identify which teacher would help them Wlth personal problems.
They identiﬁed characteristics that they looked for in a teacher as

- one they could "go up to them with a problem and feel comfortable
like there're real cool about it...like a friend." Finally, the students
interviewed preferred a teacher who would talk wi th them rather
' than one who would talk at them. o

All in all, XX Middle School‘deviates' from the paradigm of
middle grade education as delineated in the State document, Caught
- In The Middle. For the most part, curriculum and instruction
resembles the traditional junior high school model that has existed
for the past‘century. Simply changing the name from junior high to
middle school on the monument in front of the school site is not |
adequate reform In essence, the argument is that 1ncrementa1
attempts at change rather than fundamental shlfts have been the |

mainstay of m1dd1e grade education. When the j ]umor high was
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 established at the turn of the tvventietli century‘ that was

| fundamental change; however "after a quarter ofa century of

' expenence w1th middle schools there is much ev1dence that what '

~ has most changed in the new middle schools has been the pohcy talk ,
. the formal names of schools and the vocabulary of educators”
(Cuban, 1992, p. 246). The totahty of the situation clearly indicates
that signiﬂCant, innovative and meaningful reform measures must
commence post haste at XX Middle School. In thewordsof a |
‘reformer: = | |
On the plains of hesitation Iay the bones of those

‘who - on the road to success - stopped to rest.
- Resting they died (Lounsbury, 1990, p. 3).

Final Thoughts from the Study , |
The likelihood of real change &anspuing at XX Middle School

| presently, is obscured by several factors and behaviors of those who
would be the agents of vchange. Attempts at curricular change' have
begun, ended and begun anew since 1988. For the most part, the
central cast of characters has remained the same, d'espite the ’

attrition of approximately ten faculty members per year. The
| student body has changed dramatically in the last seven years as the
culturalvand socio—economic configuration is presently seventy
percent mlnonty, wh11e in the past the percent of minorities was
, thlrty In addmon the rationale beh1nd the middle school
movement has»-overwhelmed an ill-prepared staff that exists within

an elementary school district. The anomalies are beginning to over
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o take the ]umor high school paradlgm however the behav1ors of the

faculty, staff and admmlstratmn rema1n steadfastly devoted to

"preservmg what has long s1nce departed ‘the ]un1or h1gh school

| The obstacles noted by school personnel have been |
‘orchestrated to preserve the past. For instance, an attemptata

| double lunch perivod would have required the Physical Education
,-bepartfnent to alter their schedule of 'competitive'sports One

B teacher dev1sed a plan in an attempt to change however the other

| _three P. E teachers refused to participate or g1ve the plan a try-out

B Consequently, one thousand »students converge on the lunch area and_

basketball courts 'every day for thirty minutes. The area was

| o de51gned for half that amount of students. Other cr1es have appeared'

from the Umon regardmg a contract v1olat10n if the number of
o penods were 1ncreased from 31x to seven .

Nonetheless the Umon cont1nues to support teachers who

- '_f conunua]ly fall below d1str1ct guldehnes when their teaching is

| evaluated annually There have been attempts to oust everyone

from the principal (for favorlng mlddle school pract1ces as well as for

o not favonng those pI'aCtheS) to k1tchen workers, ‘The infighting

| appears to be terr1tor1al where the survzva] of the fittest mentality
1 -prevalls Ev1dently, the psycholog1ca1 constructs of all involved are
an obstacle of reform that need to be changed Eventhough for
1nstance the respondents 1nd1cated they supported m1dd1e grade
. »ph1losophy (Table 1, page 46) as we11 as the reform measures at XX
3 Middle School (Table 5, page 50) they were not prepared to al1gn i
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their beliefs with programmatic change. Agreement then, is at hand
- with Sarason on this consideration:
- At this p'oiht I am not interested in whether or not one
likes or agrees with the programmatic change but rather
in the fact that these changes require changes in some

- kind or klnds of behav1ora1 regularlt1es (Sarason 1971,
p.75)..

| The hlstory of reform section amounts to an exploratlon of
- change that is largely regarded by those involved to be a successful
venture In interviewing students who were part1c1pants and are
presently rec:1p1ents of the reform efforts, emerged a tale of two

}schools The school‘s report to the commumty includes a rmss1on

R statement that was five years in the makmg, demographlcs of school

personnel and students class size rauos professmnal development
and the like, also has a sectron Instrucuon and Leaderslnp The

statement under the latter heading beglns

XX Mlddle School's curriculum and instruction reflect the
- student-centered philosophy of the school and respond to
the transitional nature of the students by providing a
variety of academic settings in which students are ,
- encouraged to engage in a wide range of educational and
- social developmental experlences (Whltcanack 1994, D
4).. ' :

This'Was “c:ontradicted by students who overwhehningly provided
‘data supporting the junior high mode of operation. ‘Therefore, the
‘curricular reform efforts have measured upw1th Sarason's Cynic'al
~ view of change on both fronts. First, what was changed was the

easiés_t to changei.- the language and public relations of the school;
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and secondly, forCes discovered Ways to circumvent; thwart and
: minimize the proposed changed | ,
The ex1st1ng regularmes prevalled The cycle of change has -
returned to XX Middle School to its begmmngs in 1957 asa ]umor |
h1gh school. The» number of studentsv has doubled andv changed, the ,
» faculty, staff and support systems has changed' the physical plant

. 'vhas been altered by the elements and years of neglect But, through .

- itall, the practlces and pohc1es rema1n except now they have new
- titles and nomenclamres. To create new outcomes the behav1ors of
teachers, students and administrators must change coupled with the

E fabrication of new regularities and the dissolution of existi'ng

L regular1t1es that impede change F1na11y, to change isto speculate on

| what might be rather than to ex1st (pers1st) mth what is.

Where w_e have, -been successful we have been-, able to
temper our faith with doubt; indeed, to base our faith on

~doubt, to develop the correct amount of tension between
commitment and contingency. Developing the right

amount of 'essential tension' is the art I believe of all

* curricularists, teachers and learners need to ,

develop.. .This is an art born not of faith in the nghtness

- of our ideologies but our ability to be playful with
serious commitments. Such a paradomcal blending

becomes key, if we are to make our future age better, not

- poorer, than the one in wh1ch we now live (Doll, 1993,
, ‘p 156)

Let the r1sk begin; the past must not be allowed repet1t10n or
reform will result as a faculty member emphas1zed in response to
-_the.reform efforts at XX Mlddle_School "The changes were cosmetic,

- superficial, and not substanti_al' or life-shaking." The power of the
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data produced by the study must_ extend beyond this partieular ;
study site. While a particular middle school will have situational
charaCteriStics that are unique and require inventive solutions, the
-‘ generalities‘of programmatic change are universal Partnerships ‘

between the students, staff, faculty, administration, parents and the

R commumty must be str1v1ng for the same v1s1on through an agreed

upon scheme. A clear, understandable and feas1ble reform model, }
complete withben‘chmarks for accomplishment and asseSSment that
 is revisited i is paramount if reform is to reach below the surface of
schooling and institutionalize orgamzat1onal change in rmddle grade
education. N .
In the end‘ there existed a clear lack of prioritizationof ‘what
was desired from the reform measures. The outcomes were vague
and often incoherent, even though the rhetoric espoused by the
organization could be associated with educational redevelopment at
the middle grade level. What was required, then, were three to five
culminating results ofa partlcular reform model On the road to |
these specific outcomes should have been benchmarks for completiOn
as the reform progressed over a specified period of time. In
addltlon the three to five outcomes should have been prlorlty
ranked according to their degree of importance to the overall s1te
specific goals of educational reform at the school. However, XX
~Middle School is not an isolated educational facvility that permits the

end results of reform to be shrouded in ambiguity; National and
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: state attempts at redevelopmg schoolmg also perm1t the absence of
'pr10r1ty to dominate agendas and policy. ,

The shotgun approach of loadmg all that is educatlon into one
cartndge labeling them as educational necessities and fir1ng into the
schools has created chaos and uncertamty as competmg facets of
- educatlon duel for their portion of the educat10nal pie. This study |
has enumerated that competmg programs create dysfunct10n What
is called for at the study site as well as in American educatlon is the
'prlorl.ty ranking of several specific desired outcomes rather that the
N traditional and time-honored fashion of allowing all programs, policy

and practice to be deemed the top priority'in education.
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: Appendlx A COr_rés'pOI_idéh_Cé with the Studeﬁt | ReSpond’ents

o

CALIFORNIA STATE UNIVERSITY  © = . U S The California
SAN BERNARDINO = P A R P  State University
7 March 1994
Dear Parent(s),
| am currently nearing the completion of a Masters program in Secondary
Education and Middle Grade Education at California State University, San
Bernardino. =i 0 el E SRR ,
: During the week of March 8th through the 11th, | will be conducting audio -
~ taped interviews of students at XX Middle School.. The interviews will last
. approximately ten to fifteen minutes and will not impact academic classes. The '~
interviews will be conducted in the library at XX Middle School. ' All responses
are confidential and the transcripts of the interviews will be available to you -
upon request. The questions cover the topic of curriculum and instruction. The .
" pEparTMENT ESPONSEs of the students will attempt to provide me with information
: . .. concerning the strengths and weaknesses of the existing program at-XX Middle
oF v School.. The program at XX Middle School will be compared with the definition

ss‘céu bary  Of the "State of the Art" middle school as outlined by the California State
-~ .Department of'Education in the offic_ial document Caught In The Middle. :

AND N
VOCATIONAL  "The selection of your child for participation in this project is based on the
epucation  following factors: : - T o S
g AR 1. Attended XX Middle as a 7th grade student;
‘ DR 2. Presently in the 8th grade; , cL e
" 909/880-5650 - 3. On an interdisciplinary team during both years; -
4, Participant in school activities and functions.

" If you are granting permission for your child to participate m this project
" this form must be returned prior to the interview. : L

| give permission for.__ » : __to participéte in
T ‘ " (Child's Name) - - e
one audio taped interview during the week of March 8 - 11th, 1994.

Parent Signature RN u . Date
- lfyou have ‘any‘questio:ns" regarding this project, | can be contacted at.
.(909) 984-8770. " o o : ' :
Tha’hk you f‘c'Jr‘ your continued support.
" James R. Watson

~+ 5500 University Parkway, San Bernardino, CA 92407-2397
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140 »'

150
16.
7.
18.
e
20,

a ‘-Appendix B '-The ‘St'u'd_e-nt Survey Instrument .
"‘ "'Do you like |t when you read a book and then take a test on the text
. materlals’7 " :
,f\,:Do you have thIS in any of your classes?
- | 'Whrch ones? o | o "
Do you I|ke it when your teacher Iectures the whoIe class perlod?
'} s thls a frequent occurrence'?
. Do you work often in groups on group prolects?
What are some examples of these pr01ects?
Do your prolects mcIude more that one subject area?
fCan you grve me an example‘? |
- ‘»Is it easrer for you to understand an idea when you do a related actrvrty'?}
':Can you apply what you ve Iearned to real ilfe? | |

- Do you feel you II be able to use what you ve Iearned sometrme inthe
future’? : : -

Do you have class dlscusswns on text material?

Do the dlscu33|ons help clear up issues and Iead to better
- understandlng? ,

‘Do you feel your input is im portant ‘to your teacher.'?v

How can you tell it is important?
Does your teacher respect your oplmons?
How can you tell’? \

Do you thlnk group act|V|tres W|II help you in hlgh school’?‘

,How?
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21,
2.
23,
24.
25,
26.

o7.
28,
29,
30.
31.
32,
33,
-3
35.
| 36;
a7
39.
40.

How can you tell when or if your teacher care‘s' about your education? -
How cavn, you tell when" or if your teacher cares' abo'ut you as a person?
How can you tell when you understand a concept?_

Are there any Science concepts_}i‘n "your Literature 'class?

Can’ you give me an example’f o "

Do your teachers ever talk about a connectlon between History and

. Math’?

: vDoes your Hlstory teacher teach you about the |mportance of Ianguage |

and science in Hlstory?

Do you feel -you are actrvely inVoIVed in the learning process?

- Do your teachers insist that there is onIy one rlght answer to a questlon
or problem? '

Do your teachers ever allow for many dlfferent answers or responses to a
questlon or problem?

f Can you explain?

| Th|nk of your favorite subject from 7th grade or 8th grade - Describe the

class and tell me what made it a good one.

Th|nk of your Ieast favorlte class from 7th grade or 8th grade Describe

~ the class and tell me why you didn't like |t

How do you learn best:

in a group? by your self? readrng about somethlng’? wr|t|ng about

somethmg'? maklng thlngs'7 an assortment of the above ways’7

Why’? '

What makes learning fun? | |
If you;could change one thing»a‘bout’ last yearsvtearn’,‘ what ‘would it be?
Ifyou }jcouvld change one thing aboutthivs’.years team, what would itb_ev?' }

 Why?
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43

What makes school boring?
What are some of the proble’ms here at XX Middie School’? :

How can you tell when teachers are willing to heIp you as a person
- rather than as a student?
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“. .. DEPARTMENT

CooRs

" EDUCATION -

Appendlx C Correspondence W1th Potent1a1
Adult Respondents o

‘ The‘Caltfomw
State Unwerstty SR

CALIFORNIA STATE umvensrrv e
' 29 December 1994

SAN BERNAHDINO

’,'_Dear Educator

o e l'am currently conductlng a survey of orgamzatlonal change and reform
. o .-:"m Mrddle Grade Educatlon | am rnterested in your opinions as well as your o
B ﬁ;} mterpretatrons of reform measures that have been lmplemented since 1988

e The purpose of thls study is to ldentlfy those characterlstlcs of schoollng
. that have changed asa result of reform |mplementat|on in addl'(lOl’l the causal

i relatlonshlp between change and student lmpact will be examlned Flnally the
o ,_lsolatlon of attrlbutes that |mpeded the change process as weII as those that

N jtfamlltated the change process wxll demonstrate the complexutles of educatlonal
s> SECONDARY. - L o S

B reform |n publlc schools e
CAND. L e e e : :
L VO.CAT'AVQNAL ‘;,.,-Wlthln the next several days you will be recelvmg and envelope that

_ contalns two. documents 1) a brlef explanatlon of the survey and the protocol o
R procedures that ensure respondent confldentlallty, 2) the survey lnstrument
- SOURSOSET As @ respondent, you will be making an important contrlbutlon to the field of -
L educatlonal reform in. Mlddle Grade Educatlon

R I belleve that the responses WI|| not only aSS|st me in the study of Mlddle ‘
L ~.Grade Educatlon but also to asslst you as your reform efforts are: contlnumg to o
S relnvent schoollng Early responses to the questlonnalre wrll be greatly L e
apprecrated , : Lo NPT

T l.hope I wlll be able to mclude { ur con entlal responses ln my study I'
L ,"""W|ll be most pleased to share the results of the st "dy wrth you. when lt i
o completed :

| amesAWatson

o ‘,l.S;';OO’Universiny Parkway, S‘a‘n,Be‘rna'rd_ino," CA 924072397 ERIEE RO
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" CALIFORNIA STATE umvensn'v e O S PP PED SR 'mc’;mfam;a‘”‘

SAN BERNARD'NO R PRI o !1 ERE o StateUmuersuy‘:‘

o 6January1995
L ;Dear Educator '

I am presently embarklng on the culmlnatlng thesrs of a Master of Arts

Degree at California State University, San Bernardino. The area of emphasis of - ‘
my degree in Secondary Education is Organizational Change and Reformin =+~

~Middle Grade Education.- Your partrcrpatron in my research of this topic is-
~ paramount. for two reasons: First, you are a professional educator with
. experience in Middle Grade Education; and second, you have been a partof -

- change and reform at the Middle School level, Consequently, your experlences R B

,are valuable and wrll contrlbute to the outcome of my research

Protocol tor Respondent Confldentlalrtv

R DE“”M"E:‘N T “The identities of the respondents will be. concealed and the responses o

OF ‘confldentral This is accompllshed through the random selectron of respondents N s

“from a pool of seventy-eight potentlal respondents. .Furthermore, the ,
S .respondents are identified by a letter-and number combrnatlon thus, what will
o AND o be known is that they are either a teacher, staff member, or’ admlmstrator The Lo
““vocaionaL faculty pool includes past and present teachers from the research site. The staff
.. --pool includes past and present teacher aids, custodians and the like from the St
" .research site. The administrator pool includes past and present principals, =~
" assistant prrncrpats psychologlsts nurses, program facrlrtators and the Irke from" ‘
',jthe research site as well as district personnel. '
Sy ‘Further, neither the district nor the school will be |dent|f|ed in the
o publlcatron of frndmgs Also, the names of mdrvrduals will not be used:; It a i
specific name is’ identified by a respondent the name wul be replaced by the
‘ vrespondent category thatis applicable. .

.\ SECONDARY

= E-D:U‘CATIV,Oth

- When the results are published the master respondent list correlatrng the $T

L letter/number identification with-a name will be destroyed thus, respondents
}wrll only: be known by thelr tetter/number reference ST ,

. ':‘v'Survey tnstructlons

. ) Please answer the questlons that are applrcable to you and your posmon- -
o of em ployment based upon your personal expenences You may use o
Sy ;‘.addrtronal paper if necessary. . : -
-~ To'ensure validity of responses please do not share the contents of the
survey with others; the intent of the survey is to garner mdrvrdual oplmons and
mterpretatrons of the reform efforts. e
/A summary of the findings will be avallable upon request
' * Return the completed or incomplete survey (if you choose not to .
--partmpate) in the enclosed addressed, stamped envelope by 6 February 1995, R
o -Should'you have any questions regarding this study or respondlng to a '
o survey questlon | may be contacted at (909) 984- 8770 o _ v

: 5000 Um\ersrty Parkw ay. San Bernardmo CA 9240/ 2397 L
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The chart below ldentlfles seven organlzatlonal changes and reform

lmeasures in Mlddle Grade Educatlon at XX Mlddle School

You Wlll need to refer to thls chart to answer several of the
' survey questlons ;?_f . : S _ _

Reform Measures At XX Mlddle School

TSlxth Grade Students Are Placed On The Campus

1988 1989- 'In A Team. Conﬁguratlon Junior High to Mlddle '

|school Name Change. . Adv1sory Perlod Begms

E_Program Q_uallty Rev1ew Vocal/Instrumental Mu31c '_ B

1 98 9 '199 0 | And Spec1al Educatlon Aclalmed

S I “j"‘Two ~P1v1°t Teamsz Grade Seven And ESL Team.
" ,v1‘~999'1991_“ CGS Research Begms Adv1sory Period Ends.

1991-1992

‘, Ehmmauon Of Grade Seven Team ESL Tearn
»,RemaJns Intact CGS Research Ends '

- |1992-1993

kSlte Fully Teamed Except Spemal Educat1on
. Claremont Graduate School Publ1shes Fmdmgs

]1993-1994 'S'ite Fully Team‘ed Including‘ Specialf EducatiOn

Slxth Grade Returned To Elementary Sites. Grade

'1994*1995 ‘Seven Teamed. Grade Eight Cores For Soc1a1
e T Studles And, Language Arts.. ' :

‘ . The tlrne' to complete the survey wlll vary from respondent to respondent'
“"however,; in several practlce sessmns the typical: t|me for completlon was thlrty

: Q mlnutes

 The survey that follows is an mstrument desngned to detect attnbutes of T

' the reform: mechanlsms that were practlced from 1988 through 1995 at XX

Mlddle School

Thank you for your support and pammpatlon

~ JamesR Watson
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CALIFORNIA STATE UNIVERSITY o o . ) ' * The California
SAN BERNARDINO o ‘ ’ ‘ ' State University

27 March 1995

Dear Educator, ‘

Several weeks ago | sent you a survey on Middle Gr_éde Education.
Please take the time to complete as much of the questionnaire as possible
before returning it in the enclosed envelope. The inclusion of your opinions
and observations will serve to strengthen and guide my research.
DEPARTMENT  Gonsequently, your responses to the questions/statements are important to

OoF me as | prepare to write a thesis on the topic of Orgamzatlonal Change and
SECONDARY  Reform in Middle Grade Education..

AND

VOCATIONAL Please return the questionnaire before 10_April 1995 for your

EDUCATION  rggponses to be included in the survey results and body of research.

909/880-3650 If you have misplaced the questionnaire or have any questions
concerning this survey, contact me at (909) »984-8770.

Thank you for your continued support, time and eftort,

{

James R. Watson’

5500 University Parkway, San Bernardino, CA 92407-2397
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| Appendix'D:_ Adult _Administrator" and Faculty‘»Insht’r’uniént

SURVEY OF MIDDLE GRADE EDUC'fA.:T.l.O'N_.;

_ Professor Larry Cuban belleves that "After a quarter century of experlence with-middle
- schools, there is much evidence that what has most changed in the new middle schools
- has been the policy talk, the formal names of schools and the vocabulary of educators" .
_ (Cuban p. 246) t |

- Doyou belleve that reform efforts are valid in Mlddle Grade Educatron’? YES “NO
j Why‘? B . R '

Are you fammar with the document Caught In The Mlddle publlshed by the Calrforma State
Department of Educatron in 1987’) YES: NO

~ Are you famnllar with the document Middle Grade Educatlon publlshed by XYZ School -
Dlstnct in 1992'? YES -~ NO

3 WhICh best reflects your personal/professmnal perspectlve on early adolescent

educatlon'? ‘

. . Junlor ngh School Model (Tradltlonal)
Mlddle School Model

. Why was reform at XX Middle School undertaken’? ‘

© Who initiated middle school reform efforts at XX Middie School?

What were the intended oUtComes-.of the reform measu_res? .

~ Doyou support the reform measures at XX Mlddle School'> YES'_ 'NO
- Why’? , _
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0.

11,

12.
13,
‘durlng the |mplementat|on’7 YES NO
14.

15,

" Dld the reform models have an establlshed tlme-llne for completlon of objectlves'?

YES  NO

» How was the demsron tor program change made’?

Prror to lmplementat|on was there a planning perlod of t|me to prepare for the |mpend|ng

i changes’? YES NO

: D|d these reforms produce the outcomes you desrred” YES | NO

Dunng the reform efforts was there clear communlcatlon about the role of the part|0|pants R

Was there effectlve communlcatlon durmg the |mplementat|on ot the reform measures" .
YES NO ’ o _ ‘ : '

‘ ;Durmg the reform efforts descrlbe and/or explam your mterpretatlon of the actual role of
- the :

a) | Dtstriot"Adm‘inistrators
b) S'ite.:Admihistrators
: c) o LeaderShip Team
@ Toahers

) Students

’ -Durmg the reform efforts descrlbe and/or explam your mterpretatron ot the ldeal role of

’ﬁthe

- é)" ~ District Administrators - -
: b) . Site Admi_nistrators.b
¢)  Leadership Team

d) Teaohers
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17,
- 18.
19,

20.

21.

22,

23.

e)  Staff

f) Students

How were the parents/commuhity involved in the reform measures?

‘How did student scheduling impact the reform measures?

" How did faculty scheduling impact the reform measures?

How were the following participants held accduntable for implementing the reform

efforts?: } :
a) ’ District Administrators
b)  Site Administrators
‘ c). - ’”Leadersh‘ir.) Team
d) - Teachers
e)_" ‘ ->Staff

f)b - Students

-'Were there positive consequences for attempting to implement the reform measures?

YES NO o

- For Example:

" Waere there punitive consequences for non-participation in the reform process?

YES NO
For example:

Describe how the reform attempts affected your subject area or job.
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24,
25.
26,
27.
“28.:. ’}
 20.

30.
31.
32.
33.-

34.
35.

Descrlbe how the reform attempts affected your cIassroom mstructlonal practices or a
class that you observed. .

‘Describe how the reform attempts affected the school as avwhole.‘

Identify strengths of the reform efforts.”

Identify positive change that resulted frp'rh the implementation of the reform efforts.

Identify weaknesses in the__ refdrm efforts.‘
What were the obstacles to successfullyvim_blementing the changes?

Was there adequate preparation time prior to implementation? YES NO

: Were there fuhds available to “su'pport the reform efforts? YES | NO
Were the partrcrpants enthusrastlc regardrng the changes'? YES -NO

Were facilities, materlals supphes and the like adequate during the rmplementatlon of the

reform measures? YES NO

- Explain:

Was there staff development prior to the reform implementation? YES | ~NO

Was there 'oh-going training and problem solving during irrtplemehtatien‘? YES NO
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: 36 fWhat was the IeveI ot support for the reform for the foIIowmg partIC|pant groups" (ngh-n '
S Medlum Low) . : . ‘ . .

a)’ D|str|ct Admlnlstrators EO A

- b) : ‘Srte Admln_lstr_ators

©  Leadership Team__

' e) 'Staff |

L Hoo 'Students

R \3‘7/‘.: o Were experts and/or consultants avallable to ass:st the parhcnpants dunng
o '_;'lmplementatlon’? YES NO o L

' 38 .How were de0|s10ns reached regardlng the reform measures (top down shared etc....)’? “ R
s '_Explarn - v R o

'39. Was ah- “evaI‘Uation prOCess'huiIt“into ‘the r"efo’r'r'h process'?.i YES ‘NO-

40. - Were there many reform advocates at the school srte'? YES : NO

‘41 “What was the Ievel of |anuence of reform advocates’? ngh Medlum Low

L 42 .‘ . Were you at XX Mlddle School durlng the eX|stence of the Adwsory Perlod'? _ :
‘YES NO : L R v ;

o va)_j'_:‘j"i If Yes then explaln the effectlveness of the Adwsory Perlod

*_Descnbe how the organlzatlon of the school changed durlng |mplementat|on of the
s reform measures T S ‘ o

' 44,.? : .Were there any dlfftcultles or underlylng lssues that affected the reform efforts'? ,
.- YES = NO: : e I e .
. Explain: o




45.

46.

47.

48.

49.

 Onascale of 1 to 9, with9 representlng high level of success, rate the seven attempts at
- reform. (Referto the chart, Reform Measures at XX Mrddle School Iocated in the

introduction to the survey).’

1. Y 3, 4.

o b5___ 6_ 7.

"What is not recognized or verbalized cannot be dealt with, and if it is important and not

recognized, efforts to introduce substantive change...result in the illusion of change"

(Sarason, p. 78).

- Do you agree with the above statement’? YES NO

Why?

In your professional estimation, what is required for reform to occur at XX Middle School?

In your professional estimation, what does the future hold for reform at XX Middle School?

-~ Generally, comment now on the overall process of the reform efforts at XX Middle School.
~ (You may use the reverse side of the survey or additional paper if necessary.)
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' 50. Please complete the questions i in the box below that wull prowde the study W|th
. anonymous statlstlcal and demographlc mformatlon '

) : How many years have you been a teacher”_

‘ How many years have you been wrth XYZ Dlstnct’?

11 How many years_have you been at XX Middle School?

What subject(s.)i have you taught at the middle level?

Haveyou taught outside your credential authorization while at Scho()l?. YES NO I

What type of credential or authorization‘do you possess?

Do you have a Masters Degree5 Do you have a Doctorate Degree"_

' What is the specrallty or area ol focus of your advanced degree’?

1 What*other certlﬁcates or tea‘ching authorizations do you possess? . |
— . J :
Thls concludes the survey Please return usrng the enclosed

- envelope. Thank you for your valuable contribution to the study of
‘Mlddle Grade Education!
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Appendix E.:"' Adult Staff Instrument

SURVEY OF MIDDLE GRADE EDUCATION

Professor Larry Cuban believes that "After a quarter century of experience with middle
schools, there is much evidence that what has most changed in the new middle schools
has been the policy talk; the formaI names of schools and the vocabulary of educators"
(Cuban p. 246).

| Do you believe that reform efforts are valid in Middle Grade Educatlon'? YES = NO
' Why’? R , ‘

Are you familiar with the document Caught In The Mlddle pubhshed by the California State

- ‘ ’Department of Education in 19877 YES NO

Are you familiar wrth the document ‘Middle Grade Educatlon published by XYZ School
Dlstrrct in1992? YES =~ NO

~ Which best reflects your personal/professmnal perspectlve on early adolescent
- education? o
’ ‘ Junlor ngh School Model (Tradltronal)

Mrddle School Model

| Why was reform at XX Mrddle School undertaken'?

Who initiated middle school reform efforts at XX Middle School?

What_were the intended outcomes of the retorm measures?

" Do you support the reform measures at XX Middle School’? YES NO
“Why? o
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10.

11.
12.
13.

14.

15.

16.

Did the reform models have an established time-line for completlon of ob;ectrves”

YES NO

How was the decision foriprOQram change made?

Prior to lmplementatron was there a planmng period of time to prepare for the lmpendlng
changes? YES NO - ,

Did these re’forms produce the outcomes you desired? YES NO

During the reform efforts, was there clear communication about the role of the participants

durlng the implementation? YES NO

Was there effective communication dunng the |mplementat|on of the reform measures?
YES NO '

During the reform efforts describe and/or explaln your interpretation of the actual role of
the: :

a) District Administrators

b) Site Administrators
c) Leadership Team
d) Teachers
| e) Staff
f) Students

During the reform efforts descrlbe and/or explain your mterpretatlon of the ideal _role of
the:

a) District Administrators
b) Sife Administrators

c) Leadership Tearn ,
d) Teachers
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18,

3 '»5:‘,20‘; g

How were the parents/community involved in the reform measures?

Howdld student schedu_ttng ;impa"ot'the;"“reform‘mea\_sures?:,., -
How di:d‘t‘aoul_ty ‘s"chedUIing,impeot the reformlmeasures? -

How were the followrng part|0|pants held accountable for |mplement|ng the reform

o efforts?:

e :'.f-_a)" ; Dlstrlct Admlnlstrators

o b) i :Sité"Adminis‘trators :

s o Leadershio Team o

d) T 'éachers:” |

S 22.
7 YES - NO--

f) Students L

'Were there posrtlve consequences for attemptmg to |mplement the reform measures" S
~YES .- NO . ‘ RSN :
- For Example

’Were there punltlve consequences for non-partrmpatron |n the reform process9 E

L ;f For example

23'.;-.4"'

[Desoribe how the reform attempts affected your subject area or‘job‘.“" SRR



24,

25,

26.

- 27.

28.

29,

30.
31.
32.

33,

34.
35.

Describe how the reform attempts affected your classroom mstructlonal practlces ora
class that you observed

Describe how the reform attempts affected the school as a whole.

Identify strengths. of the reform efforts.

Identify positive change that resulted from the implementation of the reform efforts. -

Identify weaknesses in the reform efforts.

What were the obstacles to successfully implementing the changes?

- Was there adequate preparation time prior to implementation? YES NO

Were there funds available to support the reform efforts? YES NO
Were the participants enthusiastic regarding the changes? YES NO

Were facilities, materials, supplies and the like adequate during the implementation of the

. reform measures? YES NO

Explain:

Was there staff development prior to the reform im'plementatiOn?' YES NO

Was there on-going training and problem solving du‘ring implementation? YES  NO
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36 ,':'What was the Ievel ot support for the retorm tor the followmg part|c1pant groups" (ng h-
R Medlum Low) , ST AR .

é) Dlstrlct Admlnlstrators Rk

: b) Slte Admlnlstrators

) _‘Leadershlp Team

i d Teachers _ :

e 'Statf

o 3 7"._" B -1Were experts and/or consultants avallable to assrst the partrcupants durmg
ol ,|mplementat|on’7 YES NO L _ L

38, How were deC|S|ons reached regardlng the reform measures (top down shared etc )’?
AR "‘,_._';Explaln B , U IR ' :

. 39. ,Was an evaIuatlon process bwlt lnto the reform process’> YES NO e
4 0 - Were there many retorm advocates at the school sne'? YES : NO .
a1 J'What was the Ievel of mﬂuence of reform advocates? ngh Medlum Low Sl T

42, ':{'fWere you at XX Mlddle School dunng the eX|stence of the AdVIsory Perlod') & SERES
YES NO , ‘ s

. a) ‘. If Yes then explaln the eftecttveness of the Adwsory Perlod

~b) Whywasthe Advisory Period abolished?

[ '; 43 ;:‘-Descrlbe how the organlzatlon ot the school changed durlng lmplementatlon of the
. reform measures. v Lo S » L

o 44 ,'- o Were there any dltflcultles or underlymg |ssues that attected the reform eftorts'?
o YES -NO R A \ .
. Expl_am e




S ae.

" Do you agree wrth the above statement” YES . NO ” L

.On ascale of 1 to 9 wrth 9 representlng hlgh Ievel of success rate the seven attempts at L
" reform. (Refer to the chart, Reform Measures at XX Mlddle School Iocated in the U
- -;H;lntroductlon to the survey) P T , e

,‘ "What is not recognlzed or verballzed cannot be dealt wrth and if |t is |mportant and not }
.~ recognized, efforts to mtroduce substantlve change result m the lllusmn of change“ B
: ;‘:(Sarason p 78) RO S R o A , o

e Wy?

© 47. Inyour professional estimation, what is required for reform to occur at XX Middle School?

 In your professional estimation, what does the future hold for reform at XX Middle School?

. 49.

i 'Generally, comment now on the overaII process of the reform efforts at XX Mlddle School ‘
- (You may use the reverse srde of the survey or addltlonal paper if necessary ) :
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50.  Please complete the questions in the box below that will provide the study with
anonymous statistical and demographic information.

‘ How many years have you been with public education as an emplcyee?

| How many years have you been with XYZ Dlstrlct’>+

| How many years have you been at XX Middle School? _

Describe your formal educatlonal preparation for your posmon mcludlng any.
certlflcatlon and/or trammg

This concludes the survey. Please return using the enclosed
envelope. Thank you for your valuable contnbutlon to the study of
Mlddle Grade Educatlon' ,
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Appendix F CorrespondencewuhAdult Respondents .v

| CALIFORNIA STATE umvenswv L Decuiioma
' SAN BERNARDINO - » e P

14 February 1995

Dear Educator ‘

, Thank you for parttcupatmg m my study of organlzatlonal change and
, reform in Mlddle Grade Educatlon “Your responses will make a valuable P
: contnbutlon to thls emergmg fleld of Educatton - :

» The summary of fmdlngs wull be avarlable after the conclusnon of the

~ DEPARTMENT sprlng quarter at Calrfornla State University, San Bernardlno It will be my

OF - pleasure to share the fmdlngs with you at that time. -

’ sééprARy k : - .o ' ‘ 4

AND, , e I am deeply apprecnatlve of the time you spent respondmg to the survey
" VOCATIONAL' questlonnalre Thank you for your contmued support :

EDUCATION

909/880-5650 o o Sincerely,

James R. Watson -

5500 University Parkway, San Bernardino, CA 92407-2397



Appendlx G: Respondent’s Comments on the Future
- ’ of the Study Slte

On what is requifed for reform to occur at XX Middle School.

 "A change in paradigm, a visionary leader; true site-based
management; a great deal of trust-building to reverse the
dysfunction and distrust that is currently present" '
Faculty Member

"Administration and staff which has a common focus, is
 trusting, communicates, is willing to accept change and differences in
- opinion"

Faculty Member

"“Teachers and adﬁﬁnistrators who are not afraid of change"
Faculty Member

"A consensus as to what goals are to be achieved"
Faculty Member

"Need for change has to be recognized in education before
change can begin. However, true change in education will not be,
(Cannot be) radical. It has to start in little ways and gradually build
up until someday we look back and are able to say: 'Education is

- radically different from..." Too much, Too soon - Burns Out."
Faculty Member

"Extenswe staff development, district financial support, wavier
“of policies - Ed Code, contracts and other edicts inhibiting
experimentation"

Administrator

"Site administration with in-depth understanding of middle
school philosophies and the concept of site-based management who
believe in both and are true leaders of people"

Faculty Member
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‘ "A staff that is w1111ng to Change Th1s 1ncludes addressmg the i - i

L  needs of the students parents and commumty"
L "Faculty Member R . :

o "Parents and teachers together plann1ng strateg1es to Challenge .

 the children to strive for achievement. With parents and teachers in i

agreementfor the goal and plans" e

- _L_}Staff Member

B on what the future holds for reform atxx Mrddle School

'> "Sadly, I'm not sure XX Mzddle School can be u'ansfonned In 8

.order for transformatzon and restructure to occur destruct10n must e |

first happen."

*Faculty Member

o "I m not sure where we go from here much of What was bu1lt'f" L "

| 3 years ago has been lost by the breakdown of teams" o
R Faculty Member vv Lk, . ,

oo We are on our way We need to conﬂnue in small ways and

 continue to build on the positives. Teachers need to take ownersh1p L

. for what happens first in their classrooms and then in the total
- school. We need to recognize we need to work as a team effort to

- make XX M1dd1e School better. We need to put this team effort as
. priority - above our personal peeves/pre]ud1ces 11kes/d1s111<es -
. behave like profess1onals not hke the adolescen ts we work w1th "o

" v ,"Faculty Member

o it "If there is strong 1eadersh1p, d1$tr1ct support and adequate
- »staffmg, reform could be s1gn1f1cant" o CoE
Adrmmstrator : BT

o "I feel that as Iong as the pr1mary adnnnzstrator has blmders |

o “onin regard to reform, the movement wzll be nnpeded" PR
Faculty Member | L =



- "XX Middle School does not have an academic focus for
' 1nstructzon or learning. We cannot predict where we want our
students to become in the 21st century" " :
Faculty Member ,

"Without majOr changes in mentality and personnel there will
be no changes." |
Faculty Member

"Cons1dermg the current structure of educatlon the future is
bleak." : .
Administrator

On the overall process of the reform efforts at XX Middle School.

- "The is no reform process in place - Voices has not been
mentioned, nor has Caught...This exercise is totally dead and
probably cannot be revived under current condz tions."
Faculty Member

" think the whole process was screwed up. X Graduate School
mislead and used us. We had administration that was incapable of
leading us anywhere but was quite capable of sabotaging attempts of
others. Overall, the process was one that was quite detrimental to XX
Middle School." '

Faculty Member

"Too much conflict, power struggles, deliberate division of staff.
Several staff members are knowledgeable and competent enough to
make progress. Philosophical issues, goals, common purpose should
- be the first step. I would rate progress as minimal."

Administrator

"I think that when something doesn't work, you grasp at straws
to try and fix it. XX Middle School needs real strong leadership, and
a change in personnel without that success seems very unlikely.
Faculty Member
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"Lousy Felt abandoned by dlstr1ct X Graduate School fellow | fl_'
“teachers, etc. Itreally dehumamzed thzs person M e e L

;Faculty Member e

e "There is too much pressure to avo1d bas1c problems If you

o jsay its class size fro example, you are told that can't be helped. So 1f

R _reforms don't deal with the real problems and peopIe don'tdare . .
 speak their minds, reform 1s frustratzng It has been It probably

-~ will continue to be' LR e

o Faculty Member o

o Reform at XX Mzddle Schoo] would have been more successfulr B

: '»n‘ we had a commo_n goal for teachers students and parents e SRRI

B "Many people 11I<e the 1dea of change but they are not wﬂhng s

o to put in the work needed to be successful "

e E Faculty Member

e "Lack of money and 1eadersh1p and the support of h1gher Ievel SRRETRRR
. personnel to take risks, resulted 1n an overaLl breakdown and LR

- division of staff’ BT ‘ N
S Adrmmstrator

| "I have never seen such chaos I feII sorry for the people [

S having to work under bad conditions, and I feel especially sorry aﬁd - : »4

_'vwomed for the student that have to attend XX M1dd1e Schoo S
Staff Member o i L
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