California State University, San Bernardino

CSUSB ScholarWorks

Theses Digitization Project John M. Pfau Library

1993

A study to determine the degree of curriculum emphasis on
middle school career education

Nolin H. Crook

Follow this and additional works at: https://scholarworks.lib.csusb.edu/etd-project

6‘ Part of the Vocational Education Commons

Recommended Citation

Crook, Nolin H., "A study to determine the degree of curriculum emphasis on middle school career
education” (1993). Theses Digitization Project. 1119.
https://scholarworks.lib.csusb.edu/etd-project/1119

This Project is brought to you for free and open access by the John M. Pfau Library at CSUSB ScholarWorks. It has
been accepted for inclusion in Theses Digitization Project by an authorized administrator of CSUSB ScholarWorks.
For more information, please contact scholarworks@csusb.edu.


https://scholarworks.lib.csusb.edu/
https://scholarworks.lib.csusb.edu/etd-project
https://scholarworks.lib.csusb.edu/library
https://scholarworks.lib.csusb.edu/etd-project?utm_source=scholarworks.lib.csusb.edu%2Fetd-project%2F1119&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/1369?utm_source=scholarworks.lib.csusb.edu%2Fetd-project%2F1119&utm_medium=PDF&utm_campaign=PDFCoverPages
https://scholarworks.lib.csusb.edu/etd-project/1119?utm_source=scholarworks.lib.csusb.edu%2Fetd-project%2F1119&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:scholarworks@csusb.edu

A STUDY TO DETERMINE THE DEGREE OF CURRICULUM EMPHASIS

ON MIDDLE SCHOOL CAREER EDUCATION

A Thesis
Presented to the
Faculty of
California State University,

San Bernardino

In Partial Fulfillment
of the Requiréments for the Degree
| Master of Arts
in

Education: Vocational Education

by
Nolin H. Crook

June 1993



A STUDY TO DETERMINE THE DEGREE OF CURRICULUM EMPHASIS

ON MIDDLE SCHOOL CAREER EDUCATION

A Thesis
Submitted to the
Faculty of
California State University,

San Bernardino

by
Nolin H. Crook

June 1993

Approved by:

% Ed.D., Chairman Date

Ronald K. Pendleton, Ph.D.

3



ABSTRACT -

: A STUDY TO DETERMINE THE DEGREE OF CURRICULUM EMPHASISYIT’ i

ON MIDDLE SCHOOL CAREER EDUCATION

The purpose of thlS study was to determlne the"

‘hlevel of emphas1s mlddle schools place on career

anareness and exploratlon The study was llmlted to

'three 1ntermed1ate schools in the Alvord Unlfled School T”“" L

iDlStrlCt in the C1ty of Rlvers1de,‘Callforn1a Teachers;v]ifff;d{
tdwere glven a questlonnalre des1gned to. determlned the
'levels of career awareness and exploratlon A rev1ew of
llterature and other data obtalned from a questlonnalre,T'
prov1ded 1nformatlon that was used as data for the :

llstudy

Analys1s of the data 1nd1cated that there were no_ifyg;gf
31gn1f1cant dlfference 1n currlculum empha81s between

"awareness and exploratlon Also, there were no

-fs1gn1f1cant dlfferences among the varlous dlSClpllne

-fareas Flndlngs support the conclus1on that very llttleju P

career educatlon was belng taught 1n the mlddle schoolsi'

surveyed 1n the study' The study demonstrates a. need for

"»more emphas1s on career exploratlon 1n mlddle schools } JHS

kand expanded awareness 1n elementary currlculum.ff”yg
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Chapter-I'

INTRODUCTION

Background

During the 1980's educational reform was rampant in
America. Schools were trying to respond-to thé public
outcry for superior scholastic educational institutions
(Watkins, 1992). Graduation requirementgs and number.of
school days were increased along with other
modifications designed to improve student achievement
(Dagget & Stevens, 1989). These reforms were futile in
their attempt to rehabilitate schools. Simply updating
icurriculua, course offerings, and suppoft services was
, hot enough. Slight modifications failed to acknowledge
the profound changes.affecting‘when, where, and how
people live. Politically driven changes that came about
in eduoation did not prepare étudents to face a changing
world driVen by technology and interhational economic
competition. Current trends in our society include
technical innovation, a shifting economy and‘a different

- national demographic profile (Dagget & Stevens, 1989).



flzﬁfThese two objectlves mlrror‘thn need fo

:en,early age for the studentxto.take full advantage

- l&If a soc1ety 1s unable to meet the bas1c needs of man,

:7,'country w1ll face both now and 1n the future Kenneth B‘w

'~f:show that jOb tralnlng mus»

e afsoc1ety 1s to meet the need of the people

- Asplratlon of todaYS'generat on ref:

';feconomlc growth The to two"goals of

”tfchallenglng careers and'substantlal perso alvlncom

}strong'career v

‘v-educatlon foundatlon ThlS educatlon\must start at an'_i

5,(Dagget & Stevens, 1989)

The future of any soc1ety 1s based on the people i

'“who are members and thelr contrlbutlons to that soc1ety}f

bfthe results w1ll be_a dysfunctlonal soc1ety“1Much"”V

‘l‘researchvhas been'done to 1dent1fy the problems our'ff

“CHHOyt (1988) has accumulated a great deal of data whlch_ﬁ*,.

b come a hlgh

durlng the 1972 1986 perlOd i

"Tﬁﬁf2f The percentage of 16 24 year olds 1n the‘to
':ﬁfnlabor force W1ll decllne from 209 in 1986 to 169

o '__"_'»jzooo whlle the percentage of 25 54 year old




. "the y ar__ 2000

"'4 When compared to current jObS, a- h1gher

3“:ffoccur 1n the percentage of new ]ObS requlrlng lessh

lffffthan a. h1gh school educatlon

v':entrants w1ll be mlnorlty persons,'women,,or

‘tﬁlﬂlmmlgrants Only 8 of thlS 1986 1ncrease w1ll be

‘7fh;force growth}durlng the 1976 1986 perlod Blrtht:

"f’wéfkefs»Wiil“incfeasé»frbm367%”in;19855t¢g§3%Q

]*3; Sklll levels requlred for occupatlonal success,
lh»w1ll lncrease w1th both the content and complex1ty

'fiof ]ObS belng modlfled by technologlcal change .

”[f‘percentage of the new Jobs to be created durlng:theﬁi
;*“1986 2000 perlod w1ll demand some form of post

’ secondary educatlon whlle a sharp decllne w1ll

75 Almost 5 in 6 of the 21 mllllon new labor market;f,fffih

'fnon mlnorlty Whlte men, down from 18 of labor :fff

~frate stat1st1Cs make 1t llkely that thlS trend w1llﬁf;f““"

{,accelerate 1n the future

’"ff6; Women, m1nor1ty persons, and 1mm1grants’l
»*ftoday s labor force are underrepresented 1n those

: _.“a,;occupatlonal areas experlencmg the greatest jOb

"}growth and overrepresented ln those areas

‘fexperlen01ng the least amount of jOb growth




7. Women ahd.minority persons are currently less
well prepared for‘occupatiOnal sUccessbbydthe
existing educational system than are non-hispanic
white men. |
8. Blacks, Hispahics, and Asians account for a
rising proportlon of the school populatlon 23_¢f7
the 25 largest 01ty_school'systems enroll more
minerity than non-minority pdpils.
9. Minerityfyouth and faﬁily househoids headed by
women under age 25 are likely to find-employment‘l
problems greatly compounded by the fact that they
are poor. - | |
10. Both black and Hispanic youth have higher
dropout rates than non-minority youth and»this
contributes to their difficulties in career
development (p.32-33). |
These findingsvare staggering and need to he
addressed The work force is changlng drastlcally to
meet the needs of s001ety These needs _boint to the
pressure for more vocational education. Today, people'
need to prepare themselves educationally'tolreap‘the‘

economic benefits of technological‘seciety.



'vifneeded for employment The need to orlent edu“atlonal

“1uﬁﬁwork force and 1ncreas1ng technologlcal requlrements,
“T?than in the past'

'“pkfln vocatlonal courses. These courses are cons1dered’b

'5};xthere 1s a need to have’people who want to work who'arefw

‘5educatlon - federal sta’ejand local'—famountlng to;8

‘*‘percent of Amerlca s gross natlonal product,»mllllons ofi

hfyouth)lénﬁieayingyschooly‘ylnd themselves lacklng SklllS

ﬁsystems toward manpower requlrements and economlc

' Tdevelopment should become an educatlonal prlorlty

Acqulrlng occupatlonal SklllS‘lS essentlalﬁln'

';modern soc1ety \In v1ew of the changlng nature of the;ﬁngq

”9becomes necessary to traln workers to a hlgher degreeibflli“ij“‘“”°

The 1ncreas1ng focus on academlc.,v

’requlrements leaves llttle tlme for students to enroll

'ﬂfsome to be used prlmarlly for students who do not,,v,t

5fsucceed in. the academlyicurrlculum In thls country

'%;gpfepafedfto}wotkiff““"

'f..,educatlon is no longer an alternatlve to acad’”‘”

= (Watklns, 1992_

f}hpart of thelr llves._ For thlS reason, vocatlonal

’ffand has become v1tal for everyone s fareervprepérét o



fexploratlon at the'mfddle_school level can help studentsj

”c‘to develop an awareness of the knowledge and skllls

‘”fwholesome attltudes and proper work hablts, the ablllty
l‘ to cons1der educatlonal and occupatlonal alternatlves tovpj{f
',_tradltlonal or general educatlon optlons (Dagget &;“

;HfStevens, 1989)

"ndetermlnlng and recommendlng a course of actlon for

:academlc tralnlng, but 1s v1tal for everyone s career .
:‘-ﬁpreparatlon The prlmary economlc problem 1n most :
‘?gcommunltles 1s no longer flndlng enough jobs for people
.ffe it is flndlng enough people who have the SklllS for f

’ifthe new jObS (Vaughan,vl99l)

ffand career development that helps students bUlld a core
khof respon81ble attltudes toward thelr personal future
fTherefore, career educatlon programs must:be!part of the}g5

f§m1ddle school currlculum

Career educatlon, partlcularly career awareness andf’

’krequlred 1n the world of work All occupatlons requlre

ThlS study prov1ded 1nformatlon necessary for

”:teachers to fa0111tate the acqu1s1tlon of knowledge and AT

: the overall beneflts regardlng career educatlon [ff?j;ﬁaﬁf}lj":'

Vocatlonal educatlon 1s no longer an alternatlve toh}Q;

Durlng the mlddle school years, 1t 1s exploration L




3fm1ddle school curr'fuluﬁ

'“”yprocess, teachers 1n the mlddle school must emphas1ze

'h:these flrst two levels of career educatlon

v":}level of empha81s~m1ddle school teachers place on career

’ffeducatlon 1n the currlculum

S exploratlon phase of career;educatlonJ Thls“stu y was

f;}schools plac_
'f'career educatlon "n,the mlddle school currlculum° What
3};level do teachers teach career educatlon° Do schools

4"5§prepare students to enter the worlp;

',“concern werep

'f‘}The follow1ng currlcular areas ‘wer

Do teachers emphas1zevcareer educatlon‘l N

Slnce career educatlon

Therefore, the problem was’tofdetermlne the current

The goal of mlddle SChOOl_lS to 1mplement

gulded by questlons relatlng to the empha81s mlddle

on career educatlon Do teachers emphas”ze

of work° Thesefaref

o general questlons that gulded thlS studyru

areer awareness and career explorat Ol'l

;r;ep.r,esen.tedr;;-n-v' N



“"v,Technology Educatlon

_lfgrades 7 and 8 Math Language Arts, 8001al Sc1ence

h{tSc1ence, Phys1cal Educatlon, and Electlves :1nclud1ngj%,f

thrt, Band Computer theracy,:Drama: Llfe Skllls,‘andi¢77fif

lemltatlons

The sample was llmlted to Alvord Unlfled School

'i}DlStrlCt located 1n R1vers1de, Callfornla ~Cond1tlonsigﬁl”h
~and reglonal practlces may llmlt the generallzabllltytz,,
H“ythe flndlngs The use of these measures in other “h“
:hfsettlngs should be accompanled by 1nformatlon about,_
r;rellablllty and valldlty e SN

fDeflnltlon of Terms

:For purposes of thlS study, the follow1ng terms

fW1ll be’ utlllzed
"V:Awareness Phase - 1s the stage when an 1nd1v1dual

foﬂbecomes famlllar w1th the values of a. work orlentedb

‘szf'soc1ety;pHoyt 1972)}}‘ff,[;W"ﬁﬁ}?fﬁfgf"”’

”fﬂCéréeff,ﬁ“ way of llVlng, an*OCCUpationfor; SRR

a general course of actlon or progress f;g‘%f"

:?Career Adaptablllty - the llVlng 1nteractlon_i"
'h?between worker and work env1ronment; Watklns,

‘u9}f1992>




ahfexperlences currlculum, 1nstructlon and counsellng i

T to cope w1th the tasks of career dec1s1on maklng

'}Career Awareness - knOWledge and understandlng of R

*:one s career optlons and capabllltles (Marland ff?wfﬁ

1974)

’ Career Development —alS the sum of all educatlona

_geared to preparatlon for economlc 1ndependence f”

(Watklns, 1992)

A.v'Career Educatlon -‘lS the total effort of
'v;;publlc educatlon and the communlty almed at
r::helplng all 1nd1v1duals to become_ famlllar
'bw1th the values of a work orlented 8001ety, to
":,1ntegrate these values 1nto thelr personal valueﬁg“f
~_systems and to 1mplement these values 1n thelw
"llves 1n such a way that work becomes poss1ble,fl,

' meanlngful and satlsfylng to each 1nd1v1dual

."(Hoyt{ 1972

”f‘hCareer Exploratlon —«the process of becomlng‘able

‘lvthe crystalllzlng of and spe01fy1ng an

. )*OCCUPathHal preference (Marland, 1974)33>ﬁ3°




Career Maturity - one's readiness to make will-
informed, age-appropriate career decisions

(Watkins, 1992).

Career Orientation -vthe motivation and instructive
functions that encourage students to begin‘career—
planning, know something about occupations as they
relate to the subject matter being discﬁssed, and
develop a proper balance betweén self and career

aspirations (Marland, 1974).

Career Pattern - The life sequence formed when an
individual makes choices and the manner in which he
enacts the resultant roles. developed by teaching,

training, study, or experience (Watkins, 1992).

Exploratory Phase - is the stage when an individual
thinks about himself and about.work values,vdeéides
the meanings various work vélués have for him,
accépts those that are congenial to his'total
personal value system and rejects those that are

not (Hoyt, 1972).

Job Cluster - is the arrangement of occupations

systematically by industry, product, job'content,

10



skill transferability or physical and psychologicél
characteristics. The United States Office of
Education clusters were developed along industry
lines so that they would be helpful at the

awareness stage of youth (Hoyt, 1972).

Middle School - a school between elementary and
high school; housed separately and idéally, in a
building designed for its purpose, and covering at
least three of the middle school years, beginning

with grades five and six (Murphy, 1965).

Vocational Behavior - that which develops over time
through processes of growth and learning (Blustien,

1987) .

Vocational Education - a lifetime process that
helps people when they enter the work>forde,
supports them as they move up the career ladder,
and helps them retrain when their old skills are ﬁo

longer sufficient (Watkins, 1992).

Vocational Maturity - the readiness to cope with

the specific vocational tasks that are associated

11



with an individual's stage of life (Blustien,

1987) .

wWork Values - the internal state or motivating
force of a person, more specifically his feelings
about outcomes or results, such as the importance,

purpose, or worth of an activity (Hoyt, 1972).

12



Chapter II
-~ REVIEW OF LITERATURE

Vocationai Education: An Hieegrical Perspective'-

Ancient'civilizations>depended upon fofms of
craftsmanship and industry for cultural end eeenomic
survival. Treasures that remain from tﬁese civilizations
remain today'becauee of the craftSmanship that built “
these societies. For thousands of years it‘Was the
strong family tradition that was handed downvfrom‘fatﬁefu
to son or master to apprentice relations (Watkins, |
1992). | | |

The Greeks and Romahs_buiit industrial and
agriceltﬁral empires on the backs of slaves; Athens
espeeially gfew prosperous thfoﬁgh the skills of its
people. Social stratification‘of the population was
apparent through the diVision of occupations with
industrial workers being second class citizens. Both the
Greek and Roman empires are remembered today for the

technical accomplishments of their artisans (Barlow,

1990).

»13‘



In the earlyv""trlmes,b. scrlptor m onasterles




Tbecame dependent on the mlddle class and the arts and—~~55

l"lcrafts gullds At thls tlme 1ndustr1al educatlon was SRy

: done through the father son or master apprentlce system S

hi(Watklns,bl992) The apprentlce worked w1th the father ;s;,-.

“j;hor master for a perlod of seven years Wthh waS"

'[suff1c1ent to prov1de a large varlety of learnlng

.experlences In some cases the master was requlred to.;kﬁ
teach readlng and wrltlng to hlS apprentlces (Mays,you;ll
‘y1948) . R o s B
Durlng the Renalssance and Reformatlon, somethln'"
‘jllke formal 1ndustr1al educatlon came 1nto practlce
"GUlldS made a major contrlbutlon to maklng craftsmanshlpii:”
dka very respectable tralt The theory of 1ndustr1al (R

'feducatlon was developed durlng the s1xteenth and

f'seventeenth centurles and 1ncluded formal programs fouu
1ndustr1al related educatlonal tralnlng Pesta10221 s ‘L?ff;f'v””

1,phllosophy and 1deas of learnlng by d01ng have made a

’:tgreat contrlbutlon to todays educatlonal system (Barlow,p~j"’

':1990)

A Between the slxteenth and nlneteenth centurles

~’educatlonal reform moved to put more prlorlty on the j;t
common man The leaders could see where schools were -

7Vneeded to teach spec1f1c subject matter John Hlenrlch i;_’

fPestalozzl, father of the modern day elementary




'y:educatlon a Sw1ss educator,_derlved a system where
flearnlng was. done by d01ng ThlS 1s why 1ndustr1al
o educatlon subscrlbes to 1ts modern day foundatlons

s(Barlow,_l990)

. A phlloanthroplst from the Unlted States,,Wllllam'fff~d

Maclure, v1s1ted a Pesta10221an school 1n Parls, run bype*d

'Joeseph Nlcolas Neef Maclure was 1mpressed and offered-“?'k

 Neef a1d in openlng a S1m11ar school in Amerlca The
:,flrst school falled but 1n 1825 Neef Opened a SChOOlpiﬁl
:hln Indlana that comblned phy81cal labor w1th mOral and‘lt7

']1ntellectual culture 1 Labor‘act1v1t1es 1n.agrlculture ’tf

."prov1ded real 1nterest for the students IndustriaIHT"f"'"”" o

“educatlon became a natural avenue for educatlonal

' ].reform It was practlcal eas1ly understood and closeff7*f”;rf

’f;to the common experlence of man (Bennett 1937)

Apprentlceshlps were practlced throughout colonlalh:

v'“fAmerlca and governed by the standlng government |
a;Authorlty was glven to 1nd1v1duals to oversee the

9programs and to verlfy that condltlons were belng met.

'*There were two dlfferent types of apprentlceshlps (l)

"dThe voluntary method where the 1nd1v1dual worked of hlsisafﬁ»a‘

’,lown free w1ll to learn the trade, (2) 1nvoluntary method
"prov1ded work for those who were poor or orphaned

Lprprentlceshlps prov1ded food shelter, clothlng, f‘”’l'

f"16}'



’rellglous tralnlng, and general educatlon as needed fortut
'the trade (Barlow,_1990)
In the early years of thlS natlon the need for:

_educated workers contlnued to grow rapldly Wlth the

o onset of the 1ndustr1al revolutlon and publlc educatlony5,“ov

) becomlng more avallable to all people the General
V:Soc1ety of Mechanlc and Tradesmen became more relaxed
‘w1th thelr dlrect part1c1patlon 1n educatlonal work

,(Bennett 1937)

Durlng the 1ndustr1al age; the Unlted States

”:economy was centered around the factorles Factorles
ontrlbuted greatly to the fall of apprentlceshlps 1n

_thls country because they dld not need the master

) craftsmen In response to the natlons 1nterest 1n

' 1ndustr1al educatlon agrlcultural and mechanlcal 'efﬂf*ia

'colleges,were bulltAln_every?state'of:theuunlonv’
fpf1990) |
Durlng the late part of the nlneteenth century a

“new educatlon“ emerged contalnlng tradltlonal

?Barlow,_a{p“

’7peducatlonal 1deas, soc1al and economlcal needs, patterns

of educatlonal reform, and newer 1deas from Ru381a and

fScand1nav1an countrles to form the beglnnlng of manual

:v”uand trade educatlon In 1820 Amerlca began to awaken to :rh&hSVIv‘”

h1the concept of publlc educatlon for everyone but 1t



would still take over fifty years to accept the idea. It
was not until the famous Kalamazoo Case in 1872 thaﬁ»
produced public tax money to pay for the schools. High
schools, oftenvreferred to as the’"people;s college, "
which indicated that the classes taught must meet the
needs of the student. This was the start of vocational
education in public schools (Barlbw, 1990) .

As education became the goal for all men( more and
more people were'béing taught in public schools. For a
large number of students this was the only form ofv
formal education that they received. Parents of these
students were of the working class. This was the first

generation where the majority of children had received ja

better education than their parents. This was the ]
beginning of "general" education. Thé curriculum of th%
vpublicbschools»caused much controversy and criticism. |
Many evaluators believed that the schools placed to much
emphasis on book work and not enough on subject matter
for the working class people. Various reforms were
offered generously, among them: »

1. The schools should concentrate on fewer

subjects.

2. Schools should distinguish between knowledge aﬁd
. . ' |

skill.
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~5ﬂadu1t life.

'-fllberal

'}Claééésf;
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'f”fclasseSJ; i




""educatlon cons1dered technlcal educatlon a “deceptlve

‘william T‘ H'a'rvris, E E. Whlte and John D. Runkle to SRR

b.clarlfy some. of the bas1c 1ssues (Barlow, 1990)
Whlle at Washlngton Un1vers1ty, Woodward became',j-..’:;‘"‘,""'lf

r.dean of the englneerlng department Students were o
toprequlred to produce models out. of wood show1ng basrc

”’mechanlcal pr1nc1ples Upon evaluatlon Woodward

bconcluded that the students dld not have ba81c hand too :fff'“’”

knowledge 'w1th thlS 1nformatlon the un1vers1ty
'=:carpenter was brought in to demonstrate proper use of

' .hand tools By 1871 a: modest workshop was 1n place for

UJthe students to develop skllls us1ng hand tools ThlS 1nﬁfffffff"'

turn led to the foundatlon of the St Louls Manual
W‘Tralnlng School on September 6 1880 for 50 boys The Rt
_m(students were enrolled 1n two hours of woodshop and onej~“'
J;hour 1n each of mathematlcs, s01ence, Lat1n or. Engllsh‘

( and draw1ng (Bennett '1937)

In 1880 Pres1dent E E Whlte of Purdue Un1vers1ty¥”7*'

;.descrlbed what he belleved to be the correct way 1n,”ﬂl

v:wthh the publlc educatlon should be dlrectlng thelr N

| ‘»efforts Whlte belleved vocatlonal trades should not beff?ff?]fﬁh'

3 1ncluded 1n the currlculum of publlc schools leeral

‘,farce"_ a potentlal threat to the 1ntellect and very

'.unacceptable in publlc educatlon (Barlow, 1990)




”ilPhlladelphla, John Danlel Runkle, became very
i;exhllarated by the eXhlblt from the Imperlal Technlcal

‘"fh School of Moscow @Runkle s questlon as to what type of S

Whlle v1s1t1ng the Centennlal Exp081tlon of 1876 1n:ye1?*“:

'fzmethod was needed to glve englneerlng students practlcal,l"'°

' “1nﬂtra1n1ng had been answered He took 1deas to the'ff: :

hA;Corporatlon of the Massachusetts Instltute of Technology,j

»hv_o:present recommendatlons of bulldlng 1nstructlon shopsﬁ-”'

"ffor students to ‘use in practlcal learnlng (Bennett,;»t;'ff7
1;121937)

, Wllllam T Harrls, another promlnent Amerlcan"

fdhcator, was a stalwart bellever that the schools flrst\
"5ﬂs}respons1blllty was to teach c1tlzensh1p,isecond vto the
"fglntellectual mastery of the sc1ent1f1c v1ew of the y"h
‘*gworld and thlrd to educatlon that relates to the
{bus1ness of maklng a llv1ng Harrls"mlnd was not to-be fi_

‘E:ialtered on on hlS v1ews of manual tralnlng He felt

' ef{strongly that_educatlon of trades was not a true means

: ”educatlon (Barlow,;;f:, ﬂ

As a result there was much confllct and debate

"fover what should and should not be taught 1n publlc_'ﬁ

Aﬁ%iischools ThlS confllct 1s Stlll argued today It becamei.t-:f”f

":fhfvery ev1dent that everyone would not come to a complete _" b

'_gcompromlse of thelr bellefs concernlng educatlon ThlS




‘.'1n turn caused dlfferent groups to start thelr own
'ftschools that would prov1de tralnlng Currlculum and;“f
Tflnstructlon was necessary to prepare students for
f;;careers A few of these schools were The Hamptom
‘cInstltute, organlzed by General Samuel Chapman for‘”
:'dﬁNegroes, New York Trade School founded by Colonel
Rlchard Tylden Auchtmuty in. 1881 Hebrew Technlcal ”
_uInstltute 1n New York Clty 1883 Wllllamson Free School'

x:of Mechanlcal Trades of Phlladelphla 1n 1891 founded by o

"‘t'Isalah V Wllllamson Each of these schools malntalned

” dlfferent plans Wthh prov1ded students w1th dlfferent
'yskllls and tralnlng As other schools were developed
’they looked to these 1nst1tutes to - repllcate thelr plans
sand phllosophy in- settlng up thelr programs Qne
:gexceptlon was the corporatlon schools
‘ Corporatlon schools were developed to revive. the"
”apprentlceshlps of old where students would go to“"‘
classes prlmarlly for a spec1f1c ]Ob These schools were

5;_developed by bus1nesses and studles all related to thev

o work of that company Students would go to school in thew

‘ervenlng tlme and study Engllsh mechanlcal draw1ng,

'“:T:larlthmetlc’ geometry, and algebra (Barlow, 1990)

Durlng the early 1900 =B people were beglnnlng to

'freallze that the skllled work force was not able to keep
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up with the growing demands of industry. A committee was
formed at the 1900 NEA convention to focus on the
relationship between manual training and trade
education. Many educators were begihning to see the
“benefits of teaChing_industriai ares in the'public
sehool system. One of the biggest conflicts‘at the time
Was what types of industrial training was necessary. If
this could.be determined, then a place could be made for
it in the educational system. In 1906 the Douglas
véommission reported the need for a public industrial
education program of a trade nature (Barlow, 1990).
‘Career Education Theory in Middle Schools

Middle schools were formulated with the idea to
make the transition from elementary school to high
school easier for the student. The middle school model
was developed by William Alexander in the 1960's with
six critical elemente;

| 1. Inter-discplinary academic teams with flexible
daily schedules.
- 2. Daily guidance program that include all
teachers.

3. A full-scale exploratory program.
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4, Provisiens in the curriculum for such broad
goals as personal development, continued

'learning skills and‘basic knowledge.

5. Inetructioﬁal strategies designed specifically
.for early adolescenﬁl‘ |

6. Continued‘orientation and explanation for
students[ parents and teachersr(Dohner, 1990, p.
7. | | v
Middle school (grades six through eight) should

- have a core curriculunm that includes three years of
exploratory courses. Industrial arts; home econoﬁics,
ltechnology education, computer literacy and typing are
considered»pre—vocational courses that middle schools
"offer their students. The vocational education program
in middle schools should give early adolescents
oppOrtﬁnities to_explore Careers and increase self¥
understahding.‘Interdisciplinary-units presented
cooperatively by academic and vocational teachers'using
.'a core curriCulﬁm that includes exploratory‘courses are,
ways to accomplish‘theSe1goals (Dohner, 1990).

| Career education is looked upon as a lifelong
developmental'process that permits individuals to
acquire the appropriate skills:and attitudee to prepare

“for a successful and satisfying work life. Career
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.iyeducatlon brlngs relevance tO publlC SChOOlS: éilbWihgl:ﬂV'
”>f;1nst1tutlons to produce graduates who have acqulred
VUhlmarketable: jOb SklllS, pos1t1ve work attltudes, careerib
Qﬁfﬁdec1s1on maklng skllls, bas1c academlc SklllS and the

“;S?tablllty to be flex1ble w1th the needs of soc1ety (Morl:b

”}yf'1982)

Guldance counselorsband many other educatlonal
dlbiapersonnel belleve that students do not have to make a
‘;career dec1s1on untll they get 1nto college They have
"'7fff;these bellefs because many of the educators themselves
’kwent through thelr career dec181on proceSS thlS way and‘:
'x‘¢gfeel that that 1s the proper path to take These people
':fivdo not reallze that many students elther do not’ go to.
ﬁﬂycollege or s1mply drop out of school w1th very llttle
'7.}ihcareer 1nformatlon or jOb SklllS LI |

Career guldance for school chlldren should be a

jOlnt effort from famlly, schools and communlty

,;¢Ch11dren at thlS age (9 through 13) are descrlbed as a
'ﬁf”ﬁperlod of learnlng about thelr llkes, dlSllkeS, values,

"ffffand abllltleS and how these attrlbutes relate to careers

“”}(Rublnton, 1985) Research shows that thlS learnlng '
1ft¢needs to take place 1n an experlmental settlng where
Z'fchlldren are ableito,test and 1nvest1gate the knowledge

“ﬁflearned




*The importance of making early career decisions
cannot be over emphasized. Schools are cuﬁtingvout many
of the career awareness programs at the’early stages
leaving vocational education the sole providér‘ofvcareer
educatidh. In turn this causes the vocational programs
. to dilute its content and not focus in on the skills
the job requires. The societybas a whole (besides the
individualjlis'thé‘one that is}trulyvhurt beéause of the
education breakdown of career development (Cheeks,
1990).

‘Research shows that guidance counselors and other
educational administrators have very little experience
"in the world of work. They in turn are unable to provide
'students with the proper information coﬁcerning_careers
and.éareer planning.vwithout the proper information
étudents are unable»to make wise decisions and this
'Cadses the transition from school to employmeht
‘extremély difficult. Schools have‘been documented as
showing very little‘effort in helping plaée students in
jobs. The excusédhas beenvthat students are not primed
for work and that they should delay any attempt until

there is sufficient'preparation (Cheeks, 1990).
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-Middle'school Career'EducatiohbPrograms;f'hh

Throughout mlddle schools there are many dlfferent
vtypes of programs that strlve to accompllsh the need for.
f“career educatlon Through research several programs have

been hlghllghted for promotlng career educatlon 1n the

‘5»_m1ddle school

Mllwee M;ddle.Schoollin Longwood, Florida; uses the
> Program:of-Achieyementhith Teachers HelpinghStudents
'fprogramt(PATHSl. The goal of PATHS is ‘to link.a'student
up. w1th an adult for the three years that the student 1s:
‘yat Mllwee Adults met daily for twenty flve mlnutes to.‘s
',emphas1ze studylng, thlnklng, and the developlngrof
‘t selfeesteem; Durlng the'seyenth‘grade allhstudents are'
”llrequlred to take a class in career preparatlon While in
the: elghth grade students take classes from the
.dtradltlonal classes: technology,.home economic, business‘
:education,:mUSic‘and’art ‘computer llteracy,‘and‘health.
‘ occupatlons;’Also,‘students s1t down w1th a counselor
dpand their“PATHSQadvlsor‘to develop a,fourvyear plan for
ivhlgh school (Mason, 1992)'. “
| Career Exploratlon for Youth (CEY)lmas deyeloped
g:and 1mplemented by‘career educators from Klngsboughs
Communlty College of ‘New York and Communlty School

DlStrlCt #22 in Brooklyn, New York. The teachers and
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yuparents came together w1th students from mlddle and
'Vjunlor hlgh schools to use the resources avallable at j
’athe college. Classes were taught on Saturdays 1n four
:*lweek cycles. Act1v1t1es for the youth would '
“1nclude | |
'=Exam1natlon of myths about careers
:r:Examlnatlon of blases agalnst and for careers
:famlllar to the chlldren o
‘“‘Motlvatlon to explore unfamlllar‘and nontradltlonal.wr
. careers. | ! | :
‘_Generatlon of.career related optlons 1n cluster
;yareas of 1nterest | “ | |
riProv181on of dlrect part1c1patlon intcareer
‘ experlences e | o
fIntroductlon to role models
»y‘aRelatlng of careers to the value of the chlldren
1‘h:(Rub1nton, 1985 p 250) |
Parents would take classesvln career de0181ons and
'vﬁcareer development School personnel would partlclpate
ifln ba81c knowledge; understandlng in. teachlng career
]heducatlon,-ass1stance-1n 1ntegratlon.of career_educatlon
ﬁllnto ex1st1ng currlculum, implementation,of ideas,<h
_ goals, and methods of career educatlon in teachers

‘claSSrooms.‘tc



 Chapter IIT =

' DESIGN OF THE STUDY

;ufTheory of Career Educatlon
| | Career educatlon theorlesican be d1v1ded 1nto‘s1k ,r'
ymajor categorles The flrst category 1s tralt and |
‘1:factor The 1nd1v1dual compares hlS abllltleS w1th those”
7;demanded by the occupatlon and agrees on the one that H
“'best matches hlS proflle Second category pertalns to :
':developmental dec1s1on maklng behav1or Wthh beglns in
'ji‘ChlldhOOd and contlnues throughout adulthood The thlrd

"~category 1s psychoanalytlc The 1nd1v1dual adjusts to_

H‘A;soc1al expectatlons and mores by subllmatlng the de81resf

'3grand 1mpulses whlch he experlences as a result of hlS

vjblologlcal nature The fourth category is personallty, f'*

3'iworkers select thelr jObS because they see potentlal for‘f

‘“fthe satlsfactlon of thelr bas1c personal orlentatlon

““ﬁNeeds,.des1res; and the focus on des1res Wthh stlmulate

’[¢1nd1v1duals to prefer one. occupatlon over another

”:jfconstltute the flfth category General approaches (a .

'M.catch all for the remalnlng theorles)‘ls.the_last

fcategory (Balleyrand_Stradtl‘1973)."
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-hThe:major dlfference among career educatlon
h»theorfes 1s that of emphas1s Many theorlsts have the
f'tendency to pursue new concepts rather than bulldlng on =

ex1st1ng onesv(Balley andrStradt 1973)” Glnzberg's
General Theory of Occupatlonal Ch01ce and Anne Roe s
1_Theory of Personallty Tralts w1ll be further explored
blGlnzberg s General Theory of Occupatlonal Ch01ce was the
‘:;yresult of an emplrlcal study of 64 college students The' ‘
‘kjresearch flndlngs from thlS study 1ed to the development
f*of his theory Occupatlonal de01s1on maklng can be.
gbroken down 1nto three perlods of tlme Fantasy takes
ff;place durlng the ages of six to eleven years Chlldren
~act out adult careers by role playlng tradltlonal
':stereotyped roles Thelr ch01ces are arbltrary and are
‘ff;made w1thout reference to reallty, ablllty or potentlal,
The second perlod 1s the Tentatlve stage Wthh 1s.ug

l”,fbroken down four ways

1 The 1nterest stage 1s from eleven to twelve o
x,years old The chlld beglns to select h1s personalb

'"Cfnllkes and 1nterests

'Ffff2 The capac1ty stage covers ages twelve to
’°5fourteen The chlld evaluates hlS ablllty to o

‘.functlon 1n the areas that 1nterest hlm



3. The value stage occurs at approximately fifteen
or sixteen. He becomes aware of the range of
factors necessary in making occupational decisions.

4. The transition stage usually occurs at seventeen

years of age when he shifts from subjective factors

to reality. | |

(Railey and Stradt, 1973).

Lastly is the Realistic period which begins at
eighteen years of age. It is composed of exploration,
crystallization, and specification. The individual must
make a decision on what he wants and the opportunities
which are available to him (Bailey and Stradt, 1973).

The significance of Ginzberg's research is that
occupational choice is not a single decision. It is a
developmental process which takes place over a minimum
of six or seven years and more typically, over ten years
or more. This process can be changed by different
attitudes and behavior at differeht age levels (Bailey’
and Stradt, 1973).

Roe's (1957)'werk on personality traits of
physical-biological and social scientist led her to
develop the theory of Early Determinants of Vocational
Choice. The theory explained the relationship between

childhood experiences and vocational behavior. According
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to Roe,‘the emotional climate of the home is one of

three types: emotional concentration on the child,

avoidance of the child, or acceptance of the child (see

Figure 1) (Bailey and Stradt, 1973).

Identifying which one of the three emotional

climates was experienced in the home helps to determine

the general vocational area choices which will be made.

The relationship between eight occupational groups (see

Table 1) and early childhood experiences are suggested

in Figure 1.

Table 1. Categories in Roe's Classification of

Occupations
Groups Levels
I. Service 1. Pfofessional managerial 1
II. Business Contract 2. Professionél managerial 2
-III. Organizationsg 3. Semiprofessional
FIV. Technolbgy 4., Skilled
V. outdoor 5. Semiskilled
VI. Science 6. Unskilled
,'VII. General Cultural
VIII. Arts and Entertainment
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v'FGROUPS 1, 11, IIL,°
VI,

; Emotlonal
Conentratlon
. on.Child

oo AN Y | Redect
wovirl - fwen Qeena) g™

ACQ§PtQHCé Aviodance/ o

GROUPS IV, V, VI

“jﬁFlgure 1 Roe s Model Early:Determinants of Vocational’
Ch01ce.,- T E R S AT R

Slxdlevels of occupatlon shown 1n Table 1 are
:Qcontalned w1th1n each group The level selected is
“;hdetermlned by the 1ntens1ty of the person 5] need ThlS
ﬁ}lS the p01nt where Roe orchestrates Manslow s hlerarchy h;
”hof needs 1nto her theory The "need" of the 1nd1v1dual |
'Ads dlctated through the product of such elements as'

'°'genetlc factors, and»;sullmlted,by varlables;such-as»
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intelligence and socioeconomic background (Bailey and
Stradt,.l973).
Introduction

This study examined the current level of emphasis
that middle school teachers place on career educétion in
1the Alvord Unified Séhool District. The specificvfocus
of this Study was to determine the degree of emphasis
which teachers place upon the awareness and exploratbfy
phaées of career'education in the middle échool.
Research Design

| The research was désigned‘to measure the extent
of career awarenegs’ and career exploration teachers
‘place at the middle‘schoolalevel; The survey was given
at a meeting at_which»teachers were present.. They were
asked to fill out an infqrmation sheet, which‘asked at
what school they ;each; their gender, age, racé, and
.spécific job at the school. This information was used
to determine the ovefall characteristics of the
‘population.
‘Rgggarch‘Questions_
Anéwers to the'following -research questions were

sought: -
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Esftl .To’what extent dorteachers emphas1ze career
'yawareness and career exploratlon 1n the mlddle
‘school curr1culum°:iy | |
2 Do s1gnlflcant dlfferences ex1st between the
;,levels of currlculum emphas1s on career awarenessf:”
‘yand career exploratlon° :
3 Wthh subject matter is plac1ng the most B
" empha81s on career educatlon°,' -
o fDescrlgtlon of the.Subjects |
| hfhedstudy consisted?of'the entirehteacher
‘?»populatlon at three Intermedlate mlddle schools'n
"fArlzona,‘Loma Vlsta and Wells,yln the Alvord Unlfled
:School Dlstrlct The currlcular areas represented at
'these s1ghts are: Math Language Arts, 5001al Sc1ence,
1801ence;-Phys1cal Educatlon, Electlves (Art
hl“Drama Technology Educatlon) and Spec1al Educatlon 1n :
lhythe 7th and 8th grades._u » K
”Insvrumentﬂr'
leAvsurvey;'"The Career Educatlon Emphas1s
Questlonnalre,“ was used to collect the data for the

a*;study ThlS survey is. des1gned to. be a data gatherlng ‘[

R 1nstrument for use by persons 1nvolved 1n plannlng,

~1*;mplementlng, and;evaluatlngvcareerveducatlon_programs.‘
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The survey consisted of 46 items that are rated
according to the degree ef emphasis placedeby the
respondent on each item. Half of the items concerned
career awareness, and the other half relate to career
exploration. The responses were GREAT, MUCH, SOME,
LITTLE, and NONE (see‘Appendix B). The data was compiled
accordihgvto the number of individual responses in these
categories, givingva column variable. In addition, total
responses can be calculated by frequency of‘selection.
This will give two row variables, one for the awareness
items and one for the exploration items. An analysis of
variance was performed to determine if there was a
signifieaht statistical difference between the two sets
of independent variables.‘

Reliability and Validity

The Career Education Emphasis Questionnaire is
included in a compilation of data gathering
instrumentation developed by Delaware's Occupational-
Vocationel Education Model in 1973, under Part "D" of
Public Law 90-576. Thoughloriginally designed to
vdetermine the extent of cafeer education integrated in
home economics programs in Delaware (English, 1974),
this questionnaire was chosen because it representgs the

constructs of this study.
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;r The generallzablllty of the flndlngs 1n thlS study‘
‘,vare llmlted to the characterlstlcs of - the populatlon
-tsurveyed ‘The condltlons of the research (1nclud1ng the
‘{surroundlngs, tlme of day, and time of year) may also
‘hhave affected the results Wlthout a larger populatlon
-Esample it cannot be determlned whether ‘some scores were’
laffected by the teacher_s currlcularyarea‘and/or content .

;of subject matter.

A random sample of teachers were 1nterv1ewed afteri;y..

-part1c1pat1ng'1n~the questlonnalre as a.follow—up to
;establlsh the valldlty of the questlonnalre that they
1_ fllled out Teachers were ask to glve spe01f1c examples
'fon how they 1nstruct students in Career Educatlon

MethodS‘and Procedures '

‘The questlonnalre-was admlnlstered to teachers in
_ethe Alvord Un1f1ed School District at Arlzona, Loma
~?Vlsta and Wells Intermedlate Schools Alvord Unified
- School Dlstrlct is located in Rlver81de, California;

:f;approx1mately 40 mlles east from Los Angeles |
| Before admlnlsterlng ‘the survey, perm1881on was

“lgalned from the pr1nc1pals of each school The survey -

‘frwas glven on March 27" and Aprll 6, 1993 durlng faculty

meetlngs 1n Wthh 84% of teachers were present The

"teachers reSponded to.46 items by\placrng‘check marks in
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; columns valued g Qﬁﬂ much s ,_llttle, and' Qr"

vVvaccordlng to the degree of emphas1s placed on the 1tem

"TV31n thelr currlculum The teachers returned the complete..

' ;ﬂquestlonnalres w1th1n a des1gnated tlme perlod

The data was analyzed to ascertaln the extent to

‘»Whlch empha81s 1s placed on each of the two phases of

'career educatlon approprlate for mlddle school programsﬂ‘f’

,g»The frequency of responses was calculated for each llnef

’jgltem and for each column The llne 1tems are separated

mftﬂﬁlnto»two categorles, the. awareness 1tems (see Table 2)

*'fand the exploratory 1tems'(see Table 3) » Data was‘f :

fffobtalned from the awareness 1tems and from the
”f*exploratlon 1tems Th1s approach ylelded two sets of
'””1ndependent varlables,;(l) row values for the awareneSSj"

"and exploratlon 1temsv‘and (2) a column Value for the

H:%levels of responses labeled GREAT MUCH SOME LITTLE

.L,fand NONE The data w1ll be glven in the form of a bar '

:;;ngraph

- Comparlng means w1th1n these 2 1ndependent

”“d,varlables glves an 1nterval level of measurement For"

P fthls reason a two way analys1s of varlance w1ll be used,

‘y:to analyze the data
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Chapter IV
FINDINGS AND DISCUSSION

The purpose sf this study was to determine the
extent of career awareness‘and careervexploration in
middle schools. The questions asked correlate directly
with the data gathered. Findings reinforce the need for
career awareness and exploration to start at an early
age. The findings of thig study provided answers to the
following specific research questions:

1. To What extent do teachers emphasize career

awareness and career exploration in the middle

school curriculum?

2. Do significant differences exist between the

levels of curriculum emphasis on career awareness

and career exploration? |

3. Which subject matter is placing the most

: emphasis on career‘educatibn?
Demographics |

‘This study.inéluded teachers at three’intermediate
schools that teach 7th and 8th grade students. The
instrument Was given to the teashers at their staff

meeting in early April 1993 and was returned within a
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‘fhglven perlod of tlme The 1nstrument was 1ssued to 74

_steachers Data were gathered from a total of 47 returned“? f.ff

: ‘questlonnalre yleldlng a s1xty four percent return rate
;Each school had the follow1ng returns Arlzona .3

uIntermedlate SChOOl twenty s1x percent (12 people),*Loma

hmpV1sta Intermedlate School thlrty s1x percent (l7”people)rv'l

’ and Wells Intermedlate School had thlrty elght percent

ufy(18 people) (see Flgure 2); Teachers ranged 1n age from

"]_,24 to 60 years of age The average age was 34 years old -

'7for the teachers Females out numbered the males almost n.m‘"

:jw,;2 to 1 There were 31 females and 16 males who ;

’”Tiresponded The ethnlc make up of those who responded _

ﬂ'twere seventy nlne percent whlte (n'; 37) whlle the

fremalnlng twenty one percent ( =;10) were of Hlspanlc B

fdescent

3800‘7 2600% ‘ .'.AriZOna
ST []Lomasz

E Wells

36.00%

v-Figure 2,'Data Receiyed“from'Schools."r



Teachers received their education from the
following types of institutions:

23) From Universities.

'_\
1N
@ .
oe
n}

Il

2. 49% (n = 23) From State Colleges.

3. 2% (n = 1) From Private Colleges.

Data were aleo collected on the size of the
institutiong teachers greduated from (see Figure 3):

1. 19% (n = 9) From 0-5,000 population.

2. 32% (n 15) From 5,001-10,000 population.

3. 21% (n = 10) From 10,001-15,000 population.

4. 28% (n 13) From 15,001 and greater population.

16 + 15

4 13
12 1

| 9 10
8l
64
44
24
0 } i :

0-5000  5,001-10,000 10,001-15000 15,001+

Size of Institution

m oS0 o

Figure 3. Size of Institutions Graduating Teachers Who

Participated in this Study.
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.When Surveyed,teachefs indicated which subject area
they taughﬁ in. out of those surveyed thirty-two percent
(15 people) teach core, twenty-one percent (10 people)
teach electives (art, computer literacy, drama, home
economics, and technology education), seventeen percent
(8 people) teach science, fifteen percent (7 people)
teach math, eleven percent (5 people) physical education
and four percent (2 people) teach spécial education.
Instrument

The instrument was broken down into two parts:

- Awareness items and Exploration items. Table 2 shows

each awareness item as separated by English (1974).

Table 2
Questionnaire - Career Awareness Iltems.
1. Recognizing how values become important to an
individual.
2. Recognizing which values become important to an
individual.
3. Recanizing work values.
5. Identifying short term goals.
>6. Identifying long term goals.
7. Recognizing the effect of values and goals in

decision making.
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10. Redognizing the consequences of given
decisions.

11. Recognizing that some decisions may bé
irreversible.

15. Recognizing that job requirements vary among
jobs.

17. Recognizing educational level requirements for
job entry. |

19. Recognizing job skills vary within occupation.
21. Recognizing working conditions vary within
occupations.

23. Recognizing the availability of educational
opportunities in the area.

25. Recognizing that jobs deal with people, data,
things, or ideas and various combinations.

26. Recognizing the impact of technology on the
subject matter field.

28. Recognizing the interrelatedness of subject
matter areas to jobs. .

30. Recognizing work roles related to subject
matter areas.

35. Recognizing personal traité desirable for

employment.
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37. RecoghlZlng that the mental plCture one holds }a{'“‘
't:of oneself may dlffer from how others see hlm

';38 Recognlzlng the reasons for 1nd1v1duals 1031ng e

'Jobs
f»39 Recognlzlng all jObS have advantages and

‘d1sadvantages

‘”41 Recognlzlng the trend for women to comblne o

'homemaklng and wage earnlng

44. Recognlzlng the 1nfluence of occupatlons upon
. llfe styles
'46; Recognlzlng the technologlcal 1mpact on soc1ety§fyfffgff"”9:

©in relatlon to expanded employment opportunltles e

Table 3

Questlonnalre - Career Exploratlon Items

.4; Explorlng work values

8. Explorlng the effects of short term and long f

7{term goals upon dec1s1on maklng

't9§ Explorlng alternatlve behav1or in. glven de01s1onfﬂ&fsh‘

“jfmaklng 81tuatlons

~,12 Explorlng dec1s1ons that may be 1rrevers1ble fﬂ?ﬁuffFf’f:ku
l3{ Explorlng the avallablllty of employment

b.opportunltles through varlous resources



- l4r Explorlng the restrlctrons of certaln
occupatlons may llmlt jOb ch01ce :

16 Explorlng jOb requlrements for an occupatlon of .
personal 1nterest | ' |
18 Explorlng educatlonal requlrements for jOb

' entry of personal 1nterest

20. Explorlng jOb SklllS required for an'occupationyfy'”

of personal 1nterest

“22. Explorlng worklng condltlons of ‘an occupatlon qlu?**

‘of personal 1nterest

24. Explorlng an educatlonal route for a career of
personal 1nterest “ »

_27 Explorlng the 1mpact of technology upon the
‘subject matter fleld |

29. Explorlng the 1nterrelatedness of subject

. matter areas.to jobs,

31; Exploration of work roles;

32. Explorlng the career cluster concept

: 33. Explorlng a ‘career cluster of a personal .
ch01ce | | |

34 Explorlng thekresources avallable for students “f,
to learn more about themselves. | |
36. Explorlng personallty qualltles necessary for

employment
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40. Exploring the advantages and disadvantages of a
personal interest.

.42. Recognizing Changing roles of people in today's
world. |

43. Exploring changing roles of people in today's
world.

45. Exploringvlife.styles in reference to

occupations.

Answers to the following specific research questions
were sought:

Research Question 1

To what extent do teachers emphasgize career

awareness and career exploration in the middle school

curriculum?

The analysis of data showed the majority of the
frequency lies‘within the SOME category for Explbration
(17.238) and Awareness (16.68). Awareness variables are
more frequent in thé'SOME, MUCH, and GREAT categories
than in NONE and LITTLE. Career exploration variables
show that their is very little career exploration in the
middle schools (see Figure, 4). The majority of findings
showed that only some career exploration was only being

done by SOME (17.238) and drastically drops off in the
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MUCH (7.809) and further in the GREAT (2.666). This
showed that career awareness is being'taught more

prevalent than is career exploration.

P

e 164 v

r 14 12.42 12.64

c b 8.84

e 10 : 78

n 8 6.85 |

t 6 3.92 2

a 4 2.66

g 2

e 0 ; } : } i

Noe  Litle some  Mch Great

M Awareness [ Exploration

Figure 4. Level of Emphasis and Percentage in Category

Regearch Question 2
Do significéntbdiffergnggs exist between the levéié
of curriculum emphasis on career awarenésg and career B
exploration? | h
Through running analyses of variances of the data, :
there were no significant satistical differences greater

than .05 between teacher's emphasis on career awareness

and career exploration. This means that while there was
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a slight difference, it was not statistically
significant.

Research Question 3

Which subiject matter is placing the most emphagis

on career education?

The results of the‘data analysis showed thatvall
discipline areas put a greater emphasis on‘the awéreness
part rather than on the exploration aspect (see Figure
5). Speciai Education places emphasis on career
exploration (3.50). Special Eduction and Science pléCe

~equal emphasis (2.98) on exploration.

5.00 t

4.00 + ' . - 350
3.34 y
2.88 2.98 3.22 98

3.00 1 2.61 2,54 - 2649 5

2.00 -

m B0

1.00 A

0.00 A

Core  Math Science Electives
Ed. Ed.

M Awareness [ Exploration

Figure 5. Mean Level of Emphasis Reported by Teachers
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http:2-642.50

[‘ glve any spec1f1c examples but they clalmed to spend a

: Discuss‘gn o

The results of thlS study supported flnds reported'

' by Watklns (1992) The flndlngs of thlS study showed thet
‘ilack of career exploratlon at the mlddle school Resultsl‘fll
also showed that these mlddle schools are not meetlng
the ass1gned exploratlon goals ass1gned to these

' schools Teachers in thlS study placed more emphas1s on 3"

’the awareness phase than on the exploratlon phase
After 1nstruments were returned a, random sample ofif;y,;ﬁji'

,elght teachers was 1nterv1ewed and asked a spe01f1c tf’t

':questlon “The- questlon was “What do they do in- thelrv

currlculum spec1f1cally for career educatlon7""-ResultSd

‘from those 1nterv1ewed seemed to correspond with the .

,data gathered from the 1nstrument One teacher had a‘533

currlculum set up-. for career educatlon to allow studentsfg.%”

~to become more 1nformed regardlng careers. Three'

.'teachers placed some empha81s on: career educatlon but

had no formal currlculum support Two teachers could not

‘"llttle tlme" ‘in career educatlon One teacher dld not -'2

fspend any tlme on career educatlon Another teacher§°7r

'_thought that teachers should not be teachlng careers tolr“”vf"

‘fnstudents at thlS age but 1t should come at’ a later tlme :

in the educatlonal process

N -4:9,',



Through this study, findings indicated that
teachers in middle schools are only placing emphases on
the awareness phase of career education. The total mean
for all variables was 2.833 which falls into the upper
category of LITTLE or lower category of SOME. This
finding illustrates the extent of career education in
the middle school. Data from the different discipline
areas shbwed that there was no oné particular discipline
doing significantly more in terms of career awareness oOr

exploration.
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Chapter V

CONCLUSIONS AND RECOMMENDATIONS
Conclusions

This research study answered several questions that
pertained specifically to middle school teachers. Three
intermediate schools that serve 7th and 8th grade
students participated in this study. Seventy—four
teachers were given a career education questionnaire in
which data were gathered and analyzed;

Data reflected information gathered from the review
of literature. "The importance of making early career
choices cannot be o&er emphagsized" (Cheeks, 1990, p.
54) . Teachers in the middle schools were not emphagizing
career education to the degree necessary to build a
strong career program. The goal of a middle school is to
"explore, " but the review of literature and the data
from this study shbwed that students were getting
greater emphasis on awarenesg as compared to that of
exploration. Indicators’indicated.that teachers limited
their curriculum to the awareness phase of career

education.
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Across the variouS'disciplines, there was not a
significant amount of difference. There was no gpecific
area that placed more emphasis than the others. Each
teacher had their own agenda to decide when, what and
how much weight they placed on career education.
Recommendationg

The results of this study pointed to other areas for
further research. Career awareness must begin with
parents and broadened by teachers. Future studies must
determine the amount of career education provided for
children; also, the level of curriculum inplace providedg
by the school should be defined. The following are
recommendations for further studies:

1. A study is needed to examine the different

attitudes between those teachers with work experience
and those without.

2. Further studies should include a cross section of

teachers at all teaching levels to determine the level
- of emphasis on career education.

3. Anotﬁer study should be conducted to determine how

attitudes of educational administration affect the

level of career education emphasis?
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4. A study should be conducted to determine the
effects of teachers attitudes on‘the degreeﬂof
emphasis placed on career education.

Teachers need to spend more time exploring careers
with their students in middle schools. The following are
recommendations emphasizing career education:

1. Teachers need to be better prepared with out-of-

class work experiences.

2. Teachers need more inservice pertaining to

intergrating career education into the curriculum.

3. Active support is needed from parents, schools

administrators, teachers and local business leaders.
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RE: Career Education Emphasis Questionnaire

c/o Dr. Richard Carr, Principal
Wells Intermediate School
Riverside, Ca.

I am currently undertaking a research project to
determine the extent of emphasis of career education in
7th and 8th grade teachers. I am hopeful that you will
assist me in this project by allowing me to survey your
teachers at the beginning of your in-service meeting on
April 9th, 1993.

In view of the changing nature of the work force,
this study will make a case fore the importance of the
career development process. The surveys will be the
basis for evaluation the level of emphasis and attitudes

in middle-school teachers.

I appreciate your support and enthusiasm for my
career education project, and I formally request
permission to survey'yOUr teachers. I am enclosing a
copy of the questionnaire I would like to give to you
staff. To acknowledge your agreement, please sign a copy
of this letter and return it to me at Wells Intermediate
before March 19th. Thank you.'

Sincerely,

Nolin Crook

X

Dr. Richard Carr
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Appendix B

Data Gathering Questionnaire
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Dear Teachers,

My final reqmrement for my Master of Arts degree is a
research project to,determme the extent of emphasis of career
education within all curricular areas. I am hopeful that you‘ Wﬂl
assist me in this project by filling out this survey and returning it to
Nolin Crook at Wells Intermediate School no later than April 8th.

The surveys will be the basis for evaluating the level ef :
emphasis and attitudes in teachers regarding the career education
process. The information below will be used for statistical pﬁrposes
only, therefore your response is optional. I appremate and thank you

~ for your support of my prOJect
Sincerely,
Nolin H. Crook

School you teach at:  Arizona Loma Vieta Wells‘
Your age: .

Your race: .

Gender: 'Maie Female

Your job (curricular area)

Type of institution from which you graduated ,
(University, State College, etc):

Approximate size of Institution above (population):
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Directions: Place a "x" in the colum which indicates the appropriate degree of emphasis you
include in your subject area. Statements may apply to any or all disciplines or programs.

(Example: Recognizing the interrelatedness of all
occupations.)

IN YOUR PROGRAM EMPHASIS IS PLACED ON STUDENTS:

1) Recognizing how values become important to an individual.

2) Recognizing which values become important to an
indiviual.

3) Recognizing work values. (Example: work neatly, work safely, work

together, avoid waste, follow directions, etc.)

4) Exploring work values.

5) Identifying short term gbals.

6) Identifying long term goals.

7) Recognizing the effect of values and goals in decision making.

8) Exploring the effects of short term and long term goals upon decision
making.

9) Exploring alternative behavior in‘given decision making situations.

10) Recogninzing the consequences of given decisions.

Y ) Recognizing that some decisions may be irreversible.

' ‘1'2) Exploring decsiohs that may be irreversible.

13) Exploring the availability of employment opportunities through
various resources.
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' 14)" Exploring the restrictions of certain eccupation may limit job
choice. (Example: age, experience, union shop, certificate) :

15) Recognize that jdb requirements vary among jobs.
- 16) Explormg job requirements for an occupatlon of personat interest.

17) Recogmzmg educational level reqmrements for job entry

18) Exploring educational reqwrements,tor job entry of personal |
interest.

-19) Recognizin‘g job sk‘itl-s vary within occupation.

20) Exploring job skills required for an occupation of personal interest. —

21) Recognizing working conditions vary within occupations.

22) Exploring WOrking conditions of an occupation of personal interest.

23) Recognizing the avallablltty of educational opportunities in the
area.

), Exploring an educational route for a career of personal interest.

25) ReCognizing the jobs deal with people, data, things, or ideas and
various combinations.

) Recogmni‘zing the impact of technology on the subject matter field.

27) Exploring the impact of teehnology upon the eubject matter field.

: 28) Re‘cogntzing the interre’latedhess otsubject matter areas to jobs.

29) Explorlng the mterrelatedness of subject matter areas to jObS

130) Recogmzmg work roles realted to subject matter areas.

(Example: cook, teacher, model, child care aide, engineer, etc.)

31) Exploration of work roles.

32) Exploring' the career cluster concept.

33) Exploring a career cluster-of a personal choice.
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34) Exploring the resources available for students fo learn
more about themselves.

35) Recognizing personal traits desirable for employment.

36) Exploring personality qualities necessary for employment.

37) Recognizing that the mental plcture one holds of oneself may differ
from how others see him.

38) Recognizing the reasons for individuals losing jobs.

39) Recognizing all jobs have advantages and disadvantages.

40) Exploring the advantages and disadvantages of a personal interest.

41) Recogmzmg the trend for women to combine homemakmg and wage |

eaming.

42) Recognizing changing roles of people in today's world.

43) Exploring changing roles of people in today's world.

44) Recognizing the mﬂuence of occupations upon life
styles.

45) Exploring life styles in reference to occupations.

46) Recognizing the technological impact on society in relation to
expanded employment opportunities.
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