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ABSTRACT

~ This paper reports on the development of environmental action
projects for middle school students. Although‘many of the
participating students have been exposed to environmental
education, few have actually had the opportunity to take action with
a hands-on approach. The purpose of this report is to explain ihe
results of the four action projects thé‘t took place at Frisbie Middle
School. In an after school environmental club, students were
introduced to a variety of environmental problems at their school.
The four action projects undertaken included: paper recycling,
aluminum can recycling, school improvement projects, and lunch
time waste reduction. Each action project problem was identified
and the action to be taken was decided upon by the students. The
apparent success of this program for these middle school students
provides a basis for the future implementation of an environmental

elective at this school site.
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INTRODUCTION |

With much emphasis being placed on recycle, reusé and reduce,
it has been surprising to me to see many middle school students do
no more than throw their soda cans in a recycling container, if bne»is
near. Although many of my students can’ explain why it is important
to recycle, few héve been able to s’ee the total impact of their
actions. |

As a result, | decided to establish an after sdhool .
environmental club for student’s. This club wés developed becanse,
as a teacher, | could‘ not fit as many environmental pfojects into my
science classes as | felt the students requifed to develop the
necessary skills they would need to take action. Although | have
found that environrnental concepts and issues can be infused into
‘almost every lesson, there‘ was little time to do actual hands-on
projects within the regular school day. The after school club
allowed the students to participate in and complete projects that
were not happening in the classroom due to time constraints. |

The environmental action projects enabled the students to
learn abouf environmlentérlf issues and the actions neceésary for their
~ solution. The students‘ idé»ntified'.' problems and took steps toward

solving them. The students did not understand the entire depth of
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the problem before the environmental action was stafted,
However, there were opportunities for the students to take newly |
acquired knbwledge‘, apply it to the pfoblefn an'd.‘then m.'ake» n'ec"essal"y:»
modifications to théi'r actions.. |

Involving st‘udents in envirohmental action proj‘ects Was, aimed
at meeting an important link to énvirronmental_ issuesvthat is often
left out, that béing action. According to Stapp and V\ga’l\s\ (1989,
p.133), "The students should have the 'opportunity to‘t,k!\\e responsiblev_
action. Through that effort, students learn about the broblém, the-‘ o
action and the proceés of problem SOIving." Stapp and Wals (1989)’
‘also maintained that participants do not have to understand the
problem thoroughly before implementing the plan of‘ action, as long’
as theré were opportunities in‘the p»lan to assess the outcome and.
make nécessary changes; They referred .té, this 'pfoblem solving .
procesé as the ”planning~ob‘serving-actibn-réﬂection»spiral."‘;,This

process was used with my students.



REVIEW OF THE RELATED LITERATUREV

In preparation for this project, literature was reviewed that
define environmental education and’ elucidated potential outcomes
for students involved in action projects.

Definition an Is of Environmental E ion

Environmental education cén have different meanings. The
term, environmental education, might trigger concepts of ecology,
recycling, or outdoor education. Each of these terms fits under the
environmental education umbrella, but only offers a partial
contribution to environmental literacy. In order to be complete,
teachers of environmental education need to prepare students to
understand current environmental issues and to develop the skills
necessary to effectively tak/e action toward the improvement and
maintenance of the environment (Ramsey, Hungerford & Volk, 1992,
p.35).

The following is the definition of environmental education
used fér this project. Environmental education must prepare
individuals to be re'sponsive to a rapidly changing world, to
understand world problems, and to provide the skills needed to play
an effective role in the improvement and maintenance of the.

environment (Ramsey, Hungerford & Volk, 1992, p.35).



Although many goals for envnronmental educatlon have been '

developed the followmg goal statement represents my personal

views:

The goal of environmental education is to help students
become environmentally knowledgeable, skilled, and
dedicated citizens who are willing to work, individually
and collectively, toward achieving and maintaining a
dynamic equilibrium between the quality of life and the
quality of the environment (Hungerford & Peyton, 1976,
p.2)

/

- This goal is supported by the following objectives,
originally established in the Tbilisi Declaration (UNESCO,
1978, p. 43):

Awareness: Helping students acquire an
awareness and sensitivity to the total
environment and its problems; develop
the ability to perceive and discriminate
among stimuli; process, refine, and
extend these perceptions.

Knowledge: Helping students acquire the
basic understanding of how the ‘
environment functions, how people
interact with the environment, and how
issues and problems dealing with the
environment can be solved. '

Attitudes: Helping students acquire a
set of values and feeling of concern for
the environment and the motivation to
participate in enwronmental
lmprovement ‘



Skills: Helping students acquire the
skills needed to identify, investigate
and contribute to the resolution of
environmental issues and problems.

Participation: Helping students acquire
experience in using their acquired
knowledge and skills in taking positive
action toward the solution of
environmental issues and problems.

Thus, ih order to achieve this goal of environmental education
students need to acquire an environmental ethic that promotes
responsible citizenship (Hungerford & Volk, 1990, p.B). DeVeIoping
this ethic requires a multifaceted approach in which students
develop awareness, knowledge, attitﬁdes, internal locus of control,
sensitivity and skills that will enable them to take thoughtful,
positive action towafd environmental issues. An individual has an
internal locus of control when self-motivation, not external
rewards, motivates action. Developing environmental sensitivity
means that a person has an empathic yiew of the environment.

In order to successfully use environmental action strategies, |
students must develop knowledge of and ability to use citizenship
action skills to influence decision making at a local level (Ramsey &
Hungerford, 1989). Developing environmental citizenship skills is

supportive of active classroom learning. Thus students should be



actively engaged in classroom learning tasks such as
experimentation, investigation, observation and discussion.
Students should be able to choose their own methods for éolving
problems and request the resources and materials they need to

arrive at solutions (Klein & Merritt, 1994, p.186).

Environmental Action Learning

Ther action approach to environmental education is based on the
belief t'hat students should play a role in planning their educational |
activities and in taking respbnsible action toward environmental
problems.  Through that effort, students learn about the problem,
the action and the process of problem solving. Learning through
action research is an effective way of developing desirable
environmental behaviors as an outcome of learning.

Action research} is best conducted in a series of steps. The
process begins when participants such as a teacher and group of
students decide to address |ocav| problems that éffect them. By
exploring, discussing and negbtiating with one ;another, action
research participants isolate one environmental problem for study.

Before beginning the actual project, the students work to
understand the problem, to recognize the possibilities for resolving
it, to explore the opportunities for taking éction and to identify the

potential constraints that may impede their efforts (Wals, Beringer



" '& Stapp, 1990, p 14) In order for students to fmd success in
}envuronmental actlon pro;ects they must feel that what they are
doing is useful or valid in the real world. According to Wals,
Beringer and Stapp (1990), there is a threeépart»ed rationale which
supports action learning. First, society mtht solve‘ACriti_cal issu_es
with the full partictpation of its younger members. Second,‘ students }‘
need to know that they can be forces for constructive change and
that their invol\/ernent is needed in the world.  Third, g‘iving students
a chance to inVestigate and act upon a}'problem of their choosing }willv
increase their motivation to learn. | |
The role of the teachers is to facrhtate the action research

actrvntles of the students They explore a problem or issue along
with their students, guide them in Iocatlng resources, help them
-~ apply critical thinking sk‘ills’and in carrying out a project. }They'
encourage their students to bec.0me ‘responsible for their own
learning, emphasizing "how to learn,” rather than "what to learn”
| (Stoner, 1995). ’ |
| PROJECT DESIGN

- The environmental action projects described here were'r
conducted by 16 students from Frisbie Middle School in Rialto,
California from January 10, 1995 to June 1, 1995.

The after school environmental club was formed to. introd.uc.e,



students to some local environmental problems in which they could
be involved in providing solutions. This élub allowed the students to
participate in and complete projects that were not happening in.the
classroom due to time restrictions. Most of the students
partvicipating ‘were enrolled in my regular science classes.

The club met on most Tuesdays and Thursdays after school
from 2:45pm> to 3:45pm to define problems and participate in
activities that were environmentally focused. Olga Pesantes, David
Culberhouse and myself, all science teachers at the échool, acted as
facilitators to guide and assist students in taking steps to solve the‘
problems at hand.

The goal of the after school environmental club Was to help
students become ’envir'onmentally knowledgeable, skilled and
responéible citizens who are willing to work alone or as a group to
try to improve the quality of life and also to improve the quality of
the environment.

As the school year came to a close, the students completed a
final student survey (Appendix B). This survey was simplified and
contained only five questions. This was done in order to get a sample
of their newly gained knowledge, attitudes and motivation toward

the resolution of environmental issues.



Précedure Followed in_Establishing an After ‘Scho‘ol EnVironmentél{;f
In order to start the after sChooI_.environm.ental club, the
following procedufe was used: o |
1. 1 discussed the planned program with the
princibal and obtain a_ppr‘o‘val.
2. | recruited twob'othe‘r‘tea‘chers (Olga'F’esantesv ‘
and David Culberhouse) to assist with
supervising andr preparation of activities.

3. | met with the school's Advisor for As‘sdc'iated‘
Student Body and develob a constvituti»on th,at_'_: |
explained the function and objec‘tyiVes. of the - |
:élub. This, along wi.th student behavioral
requirements, and names of sup'e}r'visi'ng :

“teachers wassub_mitted to the
Associated Student Body for approval.
4',. | sent home a permiséion slip With those
students intefested in attendihg ,t_'hev |
after school club (See Appendix,A.)‘
5. | submitted a facilitie}s use form in order tov use-ﬁv
-~ a classroom after school.

6. | discussed with two other teachers the



'pa‘ra‘meters of other possible projects. These ‘
included a multidisciplinary approach,
d_eveloping a recycling program, working on

school improvement and displaying projects in

Description of Environmental Club and Teaching Methods

The environmental club concentrated on activities and issues
to prepare the students to be responsible citizens who are
environmentally awafe, knowledgeable and have the skills to take
positive actions in resolving problems. The teachers presented a
hands-oh, group oriented approach which encourages direct
involvement by students.

A variety of projects and activities were used during the
club's meetings to prepare students for deciding on future
environmental actions. Many of these activities were from

Project WILD (1986) and Earth's Natural Resources for seventh and

eighth grade students (Prentice Hall, 1993).

Project WILDis an interdisciplinary, supplementary
environmental and conservation education program. Proj WILD is

based on the belief that young people and their teachers have an
interest in learning about the earth as a home for people and

wildlife. The program emphasizes wildlife because of its intrinsic,'
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' ecelogical vand vother values, és wel.l as its im'po‘rtar'ice as a basis for
understandingﬁ the fragile grounds upon which all life rests. .

The Prentice Hall science texts}were used because the
textbeok included real-world problems that required critical
thinking processes and strategies. These real life problerhs ceﬁ be
used to supplement instruction in the curricular areas of math,
science, English, social studies and reading. These problems are also
flexible in terms of how teachers choose to use them in their plans
and in terms of topic focus.

The activities that were used' related to pollution, land use,
basic habitat needs, carrying capacity and conservation.

The following activities from Project WILD were the most adaptable

for this project. These activities were used mostly as preparatory
.activities to get students to begin thinking about environmental
issues they were going to address in greater depth.

| Ants On a Twig: This ectivity stresses the basic needs that
ants have and how similar their needs are to human needs. It allows
students the opportunity to go outside and experience‘ nature on é
small scale.

Micro Scavenger Hunt: In this activity, students find evidence

to show that humans and wildlife share common environmente. Also; ‘. :

it was expanded so students would conclude that humans and
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wildlife ex‘perience sbfne of the same pfoblems.

Habitat Lap Sit: This is a fun activity that allows st'udent‘s'»to
see the importance of each component. (food,‘Wa_ter, shelfer and
space) in a habitat. This is an easy activity to set up as it réquires
no materfals.

Litter We Know: ‘The purpose of this activity' is to alert
studenfs to the dangers of litter pollution and to consideration of
responsible actions people can take to minimize poliution.

Urban Na’éure Search: Students go oufside anc.il observe the
school environment. They sketch and describe different kinds of
plants and animals in a this environment. | |

Quick Frozen Critter: fhis is like a gerne of "freeze tag." |
During the game, the students take the roles of‘p.red‘avtors or prey.
Once they understand the concept of the game, it is much easier to
discuss the predater/prey relationship and how it affects
popula'tion.s. | o

Classrooh Carrying Capacity: This activity allows students to
experience carrying capaeity while in the classroom. They have the
opportunity to discuss the earth and its_carryi‘ng capacity related to
current population. |

Deadly }‘Link's:' Students get to pafticipate in an activity where

they collect food in a food chain. They discuss how pesﬁcides can
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spréad throughout a food chain.

\Shrinking Habitat: Students play a role of herbivores,
carnivores or developers. After the activity, thé students
summarize some of the poésibleimpacts'dn wildlife from human
éctivities like development of land areas. _‘

Too Close for Comfort: Students learn about the amount of
space an animal needs to remain hea.lthy. A heal_thy animal is able fo
find enough food and reproduc‘e.. -V The students discuss what happens
when animals are -not given the natural amouht of space they fequire.

-H‘ere Today Gone Tomqrrow: The students learn how to use the
classification system that indiCaﬁes the"level of threat an énimal is
experiencing. Students learn the difference between animals that |
afe endangered, threatened, rare and extinct.‘

These activities are directed at building students' intérest.‘
Once the students understand the concepts of each lesson, it is
easier to apply those concepts to other areas in environmental

education.
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DESCRIPTION OF PROJECTS

The following projects were agreed upon by myvself and t.he‘ .
students as areas that are of concern at Frisbie Middle School. Once |
a project was started, it was our goal to continue the action to the
end of the school year. The paper and the aluminum can recycling
projects were the only projects continued to the end of vthe school
year.
Paper Recycling

While doi.ng a "trash peek” (students looking into the school'sv
dumpsters to see what kind of material is being thrown away), the
students discovered that the mejority of waste in the school
dumpsters was caper. Most of this paper was white paper from
notebocks and handouts. The students collected the trash cans from;
three surrounding classro-oms,"they separated t.he white paper from
the rest of the material. Theﬁ they attempted to calculate by weight‘,'A ».
how much white paper was being thfown away in the entire schocl._

The students discussed the problem of reducing the amount of -
paper waete ahd potential solutions. They decided that recyclihg'_the
paper was the best idea, but they had no idea who to contact. They
asked the school's principal which company picked up the school's
trash. They found that the company, EDCO, picked uc the school's"

trash. -
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When students asked personnel _at EE.)‘CO}aboutv recycling, EDCO |
personnel vo(lunteered to deli»ver'rec_y'cling boxes for each classroom.
These boxes were for white,paper only. lhe boxes had to be d'umped.
into a speclal recycling dumpster‘ provided by EDCO The recycling
boxes and the recycllng dumpster were free to the school When the
dumpster was full, EDCO was called and then plcked up. the

recyclable paper The students decnded to plck up the boxes from

o each class partlcrpatmg every Frlday and deposrt the whlte paper in-

the recyclmg dumpster

| ' ThlS plckup procedure was deemed to be unsuccessful after |
three weeks as 1 recelved notes from four teachers in my mall box
that asked for their classes not be mterrupted by students

collecting the paper from the recycling boxes. That problem was
addreSsed during »a staff meeting and the concluslon was that each '
teacher would take responslblllty for emptying thelr classroom box. |
The recycllng dumpster was unlocked every Frnday durmg the last
period of th,e.day for any teacher that needed to empty the recyclable
White paper box. Unfortunately, the amount of paper reQUIarly going’
into the recychng dumpster was not as much as expected This
prolect actually started in November 1994 As of Aprll 14, 1995 the
total amount of money__rarsed from the _recy_cled ‘white paper was

- $22.00.
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Although fhe group was discouraged about the lack
participation from teachers and administration as well as the loss
of potential revenue, the students continued to stress the
importance of their action toward reducing the amount‘of waste
going to the local landfill. This was determined by asking the
students if the recycling of white paper should continue despite the
problems encountered and disappointing amounts of revenue. A
common statement vbiced by the studentsv was, "We are just
throwing the paper away, so if we can recycle the paper and reduce
the amount going to the landfill, then it is worthwhile.”

Concern has remained high regarding corréct paper to put into
the ‘recycle box. Project students often tell their peers that only
white péper can go into the recyéling boxes. So when soméohe puts
white paper in the trash, a club member is likely to tell him/her that
white paper goes in the recycle box. |

A follow-up plan was discussed among the project staff.
When the new year starts, it will be the responsnblhty of each
teacher to collect and transport hi,s/her:own white paper to the
recycliﬁg ‘dumpster. This may be done‘byvihe‘ teacher or by sending

students to the recycling dumpster.
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| The school hés} soda available at two machines and in the
. snack-bar af l‘uvnc}:,htime'.’ THis produ,cef_s a tremendous .‘amount_v of
aluminum cans that waé being thrown in the trash. Some carll,s‘ were
being rec':ycl'ed due to the efforts éf the night custodian. The‘
stude‘nt's 'gloévl was to collect every can on campus and recycle them. |
The sfudents' plan received approval frdm fhe Associated S‘tude‘nt
Body to buy four recycling bins that have a can crusher built intb the
lid. |

These recycling cans were successfully purchased at a cost of
approximately $70.00 each and placéd in the physiCal education érea
as well as in the lunch areas. While the initial prograrh was found io |
be successful, many aluminum cans were still going into the regular |
trash cans. To solve this problem, the students approached the staff
and Associated Student Body to propose a team compétition; |

.After a given number of days, the team with the most
aluminum cans in its recycling bin, would win team points.
The teams are made up of the students core classes: math,' sciehce,
English and social studies. Theré are eight teams on campus with
each team containing about 120 students. The team with the most

points at the end of the year, would win a free trip to a waterpark,
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paid for by the Associated Student Body fund.

It was detefmined that one point per aluminum can would bé
given. Leadérship students were given the task to monitor and count
how many aluminum cans went into each team's recycling bin .a‘t each
lunch. The students decide‘d that the cans did not need to be
purchaéed at lunch to go in the recycling can; it could be an
aluminum can brought from home. The competition increased .the' |
amount of cans being placed into the recycling bins as the students
did not want a can that they threw into the trash to be picked out
and placed into another team's recycling bin.

The number of cans collected out numbered the total student body
population almost two to one every day of the conteét. The students
from Mr. Marshall’s student govérnment class (The Leadership
students) took responsibility for collecting the aluminum cans.. Mr.
Marshall then loaded the aluminum cans and took them to a recycling
center. The money from the cans went into the Associated Student
Body fund to help defer the cost of school activities such as dances.
The amount of money collected as of April 14, 1995 was $495.65.

The students found creative Ways to use aluminum cans. Some
of these ways included making bird feeders, aluminum can neck-ties,
pencil holders and other c.reative objects that allowed the students

to find ways to reuse objects that are typically thrown away.
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School Improvement Project

It was discoVered that one of‘ thé'phyéical'eduéafion teachers
was going to spénd a week repainting the nUmb‘ers and outlines in the
physical education area. This has been an annual task that is very
time consuming. There was also one outside wall that was regularly
painted with graffiti and that needed repainting. The students from
the Environmental Club volunteered to come to school on'a Sa}turday,
and do' all of the paivnting. Nine students showed up to paint. The
materials were supplied by the school and with minimal supervisio}n,
the students went to work. When finished, the area looked bright and
- sharp. The students that participated were aske‘d‘ at the completion
how they felt about people vandalizing the school. Their answers
could best be summed up as: "they were tired it."

The wall that received graffiti on a regular basis was once
again hit less than one week after the students had repainted it.
The physical e.ducation teacher that takes care of the area said,
"That wall gets it every time new paint is put on; it's like a game to
the vandals." One of the s‘t‘udents that participated in the painting
project, told me how angry she was "after working so hard to make
the school look nice, only to have it trashed less than'}one Wéek

later.”
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l h Ti W Reduction Proj

The idea behind this project was initiated by my desire to
reduce the enormous amount 6f waste that comes from the school's
lunch ’provgram. When | proposed this project to the students, they
were excited and quickly began to develop solutions to solve this
waste problem. The first step taken was to go out after lunch and‘
before the trash cans were emptiéd into the dumpster to do a _surQey .
of how many of each item was found in the trash can.

The students were supplied with rubber dishwashing gloves.

They began separating the trash into the following groups: milk -
cartons, cardboard boxes, plastic fruit cups, straws, napkins, plastic
sporks (a plastic spoon/fork combinétion) and plastic wrappers.
There were other objects found in the trash, but the focus area was
on the material from the free and reduced lunch program.

The students' first response to the task of separating the trash
was that it was a nasty job and the trash needed to be separated -
before it was thrown away.

While counting the individual materials, the Iuhch supervisor
came and questioned our actions and assisted us with a tremendous
shortcut. She informed us that if a total number of lunches was .

needed to complete the count, all we had to do was ask and she
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would give us the number of lunches served that day.

Each student then developed a series of questions to be made
into a survey. The students then selected the best queétions from the
group and typed the survey that was presented to teachers, students,
custodians and the lunch area workers. The questions in most of the
surveys designed for students, asked if they would be willing to
separate their own lunch material into specific recycling containers.
Many replied "yes" and that they would place the material in the
specific container. Other questions for students asked what
materials they seldom used from the lunch program. Many answered
they ra‘rely used the package that contains the plastic spork, straw
and napkin.

Questions directed at custodians and the lunch area workers
asked if having students separate these materials would make their
job eaéier. The reply from these surveys was a shock to the
students as those workers said they have a system that works and
that they didn't want that system changed. Several thought that a
recycling program was a good idea, but they wanted very little to do
with the student's ideas. One custodian said, "This is a bad idea; all
it will do is make more work for me."

The students developed a plan and called EDCO (the company

that picks up the school's trash dumpsters and recycled white paper
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dumpster) and asked |f any of the lunch matenal were recyclable
In response EDCO sent someone to plck up a sample and determlne
what if any of the matenal was recyclable k

The results were that the cardboard box mrlk carton and

' napkln would be easiest to recycle because we could use a dumpster‘";\\_ EER

. sumllar to the whlte paper dumpster currently at school

' The students then developed plans and maps for what they -

thought would be the best recycllng system The plans explalned

how students would plck up thelr Iunch eat lt and dlspose of the

left over matenals lnto the proper contalners The maps dlsplayed

the locatlon of new recycle contalners . o
Not wantlng the students to be to dlsappomted wsth the

| response they obtalned from the staff l had them partncupate '“,

some fun actlvmes usnng some materlal from the lunch program;.’\_f‘)_ o o

The students had to make vehlcles that would roll the furthest

dlstance after startlng down a ramp in the classroom The only

matenals that could be used were from the lunch matenal

' see this prolect requmng the cooperatlon of the entlre

 district in order to achieve the maxlmum level of success My SH R o

students have developed ldeas that have potentlal yet there are‘,ff
'many areas where the students do not understand the complexnty

| 'effectmg change



RESULTS

After eachv activity or projéct, the"stud:e,nis were involl\'/edbihv a
reflection period. This keflection was allowed as much time as N
necessary for the students to discuss their acquired knowledge, - x
feelings or attitudes pertaining to the completed issue. Often times,
as a result of their keﬂéctions, students were abl'ev to better define N
why problems occur and the need to be ihvolved in solving thém.

It was apparent that many of the students became mére acﬁvé
participants in the discussioné than before the action projects.‘

The students responses to the final sufvey (Appendix B) are
summarized in the following paragraphs.

When describing'their environmental awareness, students felt
more aware of problems that face the environment and yet many
still felt the solutions to environmental problems was up to adults. »
Results from the survey showed that 50% ‘said they were more
knowledgeable about environmental issue; 40% listed areas that
they were more aware of, with the most listings being recycling and .
pollution.

When asked what areas of environmental issues they felt most
~khowledgeable, 56% responded that recycling was the area thaf they -

were most knowledgeable. The environmental issue that concerned

23



them the most was the ozbne layer which received a response from
43% of the students surveyed.

When asked what has motivated them to take action toward
solving an environmental problem, 62% responded that the
environmental club gave them the idea to start taking action at
home. |

When asked how they could identify an environmental problem,
25% responded that it was something that they could see (visually)
which damages the earth. Althbugh this wa-s> not as in dépth of an
answer as | had éxpected, at least the students can look to see that
something damaging the earth is éh environmental problem.

The success of this ‘prdject is evident. in two forms. The first
is the continued support from the students for the two recycling
programs. The students are placing aluminum cans in the recycling
bins,’ and the whi»te paper collectionv boxes in the classrooms are
always filling up. The second form of success is the response from
the students who say they are increasing their recycling at home.

This project will hopefully be continued next year as a 6 week
eleétive. This will allow more students to experience hands-on

action projects.
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"vv_‘”Student Perrmssnon 'Sllp

‘ ;CONSENT TO PA.RTICIPATE IN SCHOOL STUDY TR[P/ACI'IVI'IY‘ o

F:;sbxe ":.d"le School

',TO BE CO\IPLETED BY SCHOOL PERSO\\EL

Description ofsxudv trip or activity: Af:e' school envi ron:en'al cl ub

Daie(s) of the (np: __<uescay & rhursday after sc‘-ool
Trmponanon will be provided by:

Sc‘\ool bus
t] " Other .~ - N/A S e ; ) SRR
Participants will leave from (locauon) = RN : St (lcast time) 2: 4 S and return

at approximately(return time) _3:45 . If pamcxpanu return afer tbe normal school dnsmssal timne, pareats’ must arrange
~ for tnnspomuon home. ‘ ) :

SPECIAL INSTRUCTIONS: (sack lunck, :pccm.l clothiag e1c) _Students must brinc a notebook.

TO BE COMPLETED BY PARE\T/LEGAL GUARDIAN' e S

[ becreby give my pcr:nv.s.ucn for (student’s name)__ . i - (hcrcx.nahc' ‘
*depeadent”) to pa.mupate in ‘the above described study mp/acuvuy i fuuy undzmud that he/she s 1o abide by. all rules and
regulations governing cosduct during the study trip. It is understood that anyooe determined 1o be in violation of these behavxor
standards may be sent home at zhc par:n( or geardians' u:pcnsc and’ may be subject to funbct d.:.scxph.nary acuon. ;

1 undcrsund and ar.knovdcdgc that; as provided i in Education Code Secuon 35330. b) conseating:to allow =y d:pendcn( to pzmapa(e“
in this study trip, 1 'shall by law, be deemed to have waived all claims against the Rialto Usified School District, each of its officers,
employces' and ‘agents (bersinafter, "Distrit”) for any injury, accideat, illsess or death occurring during or by reasoa of the study oip:

I also agree to relieve the District of aay r:spon.dblh(y for damag: to. or loss of my dcpendcn( s propcrty occ.:.mng during or by reason
of the study trip.

In the event of any illness or injury, I bereby coaseat to whatever x-ray, :x:unmauon. anesthetic, mcdsca]. deatal or surgu:l dn.gncsxs or
treatment and hospital care from a licsased physician and/or surgeon as deemed necessary for the safery and welfare of my dependent,
It-is understood that the District has no insurance covéring such medical costs and therzfore, resulting expeases. will be the rcsponsx'bihty

of the pareat(s), or pam::panl (Whegever pcssible. atteapls will be made to contact Lhc pareat/guardian prior to taking aoy mcd.nm.l
action.) ; .

Slgnauxrc of Parcnt/L.z:J Gua,rd.za.n R — i . .“Homc Pbonc

Date .. ] Moth:r’s Work Phooe - » T Falhcfs Work Phoge.
Health Tnsurance/Studeat Accdent Lasurance: ] N ‘ o Polu:y hu.mbe:
Emergency Contact P:fson (If unable to reach above).: - . - Phooe Ngmbq

SPECIAL NOTE TO PARE\'TS/GLA.RDL&\S

o All medications must be pre-registered with the school lollmng the District’s Health Semccs procednru Cont::t your - school
office for specific procedures.

t] Check bere if your dcpcﬁdent has'a special medical probl:m or requires medication dur...g L‘:c trip.’ Dscbe a.uy
B spedial probiems or m:du:xuons. along wuh Lhc reason (o be takes, oo the reverse. ‘

U Chcck here if there are no spet:al problems that the stall should be aware of and no n:dxc:non.s are rcqum:d on Lhc‘ ‘
. < rps

. .Free, reduced. and full price sack lunches are avmlablc to pa.ruc:pznu. U Cbeck bere if you would like a lusch prov:ded to
o your depeadesnt. (Comac: .rchool Jor prices. )

® If you do not have hnlth insurance, the Distriet prondes forms for vou to obmn a lo\--cos( sludem acudem insurance phn. The
forms are :vznlable at your school oflice.

B-I7 (Reviscd 2/93 - comouies B-17, B-22& 8:24) . 25


http:Fri'kb^ev>^id^.le

»A‘pp,endix B: |

FINAL STUDENT SURVEY !
Please answer the followmg questlons to the best of
your ablhty Please give explanatlons and examples
where necessary. N
1. How would you descrlbe your awareness of .
envnronmental issues?
2. In what areas of envnronmental issues do you feel
Im-ore knowledgeable"
3. What 'environmental issue }conc’erns_‘ you the most?
4. What has motivated you to take action"‘ toward |
solving an environ.mental. problem?
5. Describe how you could identify an environmental

~problem.
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