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f.o waﬁmea”lng 1eve1 standard spelling"

£V Of the o
 f1uency. ?'




“}[proofread ' g thelr wrltten ork ,,(R utman, 1994) . Norrls




'"’fhithroughvdlrect experlence,’thétfbe¢OMésfmore&élaboratevand.

’"fyofgchanglng thelr spelllng .fstruc ron to flt thelr

: prhllosophlcal bellefs about_feachhng spelllng They‘wan }to

.;be'true~

3the whole 1anguage phd osophy by prov1d1ng:the1rf"'

'7fstudents w1th experlences and opportunltles 1n meanlngful

tgcontexts that w1ll enable them to develop 1nto prof1c1ent“

dg_wrdters, but they are not_sure how to do that

hat learnlngtto spell 1s a complex

~»51They’be11ev '

'ﬁj-;developmentab_prjfess and they kno‘?that presentlng 1solated urdu

1;}11sts of words for‘thelr students to memorlze and then

‘ireproducef’n a spelllng test 1s not 1n accordance Wlth thelr

'fbellefswlbut the challenge lles 1n flndlng meanlngful

‘-_'teachlng methods that are in accordance w1th those bellefs.vf?

| -Routman (1994) states,ﬂ5f7'H"’

=;_If one acknowledges the research that clearly

.- demonstrates the. stages all children go through: v

. in learning to spell “then the questlon becomes ,'ﬁﬁﬁ
' .not whether to teach spelllng as.-an 1ntegrated
aujﬁ;~1developmental part of ‘the language arts but how

'“w:fto accompllsh th1s goal most effectlvely

Organlzlng and'managlng a wrltlng program that 1ncludes R

,struct10n'w1th1n the context of meanlngful wrltlng%ff’”'

‘:’51s a task that requlres much thought and plannlng, and few

'*Tfiteachers have nelther the t1me nor the resources to tackle

'lfsuch a prOJect._ That 1s how th1s progect about spelllng }n‘{f




_ instruction within the writing workshop approach came to be. =~

The purpose of thls prOJect 1s to prov1de teachers of

ﬂ}_them 1n developlngna spellingtﬂnstruct1on model as part of
A.sthe1r whole language wr1t1ng program The term "beglnnlng
bffwrlters" 1s used to descrlbe students who are for the most
v'}part 1n preschool klndergarten, flrst grade, and second
‘ftgrade._ The wr1t1ng of these students may range from draw1ng
*splctures and scrlbbllng to spelllng words phonetlcally, w1th
”.some hlgh frequency words spelled correctly.y-'“' :’_ ' :
5 The spelllng resource W1ll prov1de teachers w1th
’?1nformat10n that fac111tates Students' progress toward
thﬂiconvent1onal spelllng durlng a wr1t1ng workshop approach S
’*rdThe ba51s for that 1nformatlon w1ll come from four: whole_i}i‘

::flanguage spelllng pr1nc1ples proposed by Routman (1994)

beglnnlng wrlters w1thia Spelllng resource that w1ll as51st:‘”' o

" They are: l) Spelllng should fa01lltate communlcatlon of”whg” K

i”wrltten 1anguage, not llmlt 1t 2) Spelllng is a complex.gyf'

hhdevelopmental process and an 1ntegra1 part of wrltlng, 3) The T

need for standard spelllng should be kept in proper
:g‘perspectlve, and 4) There should be no spec1al spelllngb
J‘fcurrlculum or: regular lesson sequences " L_ G “‘ )
e Spelllng competence develops gradually over tlme, and on i
B mthe way to standard spelllng other types of spelllng, often‘ﬁf”
‘f'called 1nvented spelllng, creatlve spelllng, or trans1tlonal:iai
:{rispelllng, are used by beglnnlng wrlters., Gentry (1982)

’descrlbes stages of spelllng through whlch all wrlters pass

‘o»,They are based on spec1f1c observable wr1t1ng behav1ors from ;50~




”]fstages, '

sgbut they genfwylly are all based on the premlse that studentsf;fjgﬂ B

“‘fgprogress through spelllng developmentally,,as seen 1n thelr,:f:””7v

' glwrltten products and use of strategles

--_;jteachers who want to 1nclude whole language based spelllng

’ffflnstructlon in a wr1t1ng workshop approach Flrst the Vf,d“

ffyresource Wlll prov1de descrlptlons of developmental wrltlng

“"VZbEhaV10rS: agalnst whlch teachers can compare their students'""z

'fffwrltlng Second 1t w1ll descrlbe one way to organlze a

"wrltlng workshop 1n a classroom of beglnnlng wr1ters. Thlrd

’igvthe gulde w1ll suggest strategy lessons and act1v1t1es that

'3},fac111tate students’ progress to the next level of spelllng

”‘development Fourth the spelllng resource w1ll 1ncludevt'

Tldeas and assessment tools to document students' spelllng

The spelllng resource w1ll 1nclude a number of 1deas forgg?;yn,/ *

‘,jgrowth.- And flfth ‘1t w111 prov1de 1deas for communlcatlng afh

’3;TWhOle language based spelllng program to parents.ys.,snhb e

| My bellefs about teachlng language arts,/lncludlng

'5lﬁspelllng, are cons1stent w1th many whole language pr1nc1pleS’;_ﬁj

**ng language arts currlculum based on those pr1nc1ples

‘,j,lntegrates readlng, wrltlng, speaklng, and 1lsten1ng, where ﬂ‘
,,the goal 1s always the communlcatlon of 1deas In the |

“‘»_“decodlng and SklllS models of teachlng language arts, each of.






”Vfw;I cons1der spelllng one of several conventlons of wrlt ng

'oﬁfteachlnglwould have 1t.v They belleve students learn to- spell‘.;‘5,1‘?'.':~-\“i:‘bj

- Ffby memorlzlng words and spelling patterns on a weekly bas1s.gffuf}p

’that develops over tlmen; Students'fspelllng prof1C1ency

a;ncreases w1th repeated experlences of seelng and produc1ng

“;I¥unt11 the ed1t1ng part of the writln”fprocess, so thatjdjfh“

"asomeone else can eaS11y read the ertlng

Wlth regard to assessment I belleve spelllng can be

7fpr1nt and I belleve that standafd spelllng 1s not necessary ff‘,ff-'

~T”adequately assessed as part of an overall wrltlng assessment T

"dand does not need to. be treated as a separate Sklll 1n the:h

‘:*fform of a spelllng test as 1s common 1n decodlng and skllls'fﬁﬁ?317ﬂ

ﬁ"dffbased 1anguage arts models In my classroom 1 teach spelllng}tff*i,“

MIV,to 1nd1v1dualdfwhen a. student edlts a p1ece Of ertlng that

‘~ngQW1ll become a book for our readlng workshop collectlon I;-.v'

’falso address spelllng when I p01nt out phonetlc and v1sual
:-;patterns of rhymlng words when we are readlng a blg book

drtogether., I do not however, have any assessment tools 1n




~ place at this time, nor do I feel that I am addressing

ﬁglteachlng spelllng goes agalnst my. phllosophy, but I th1”

'7"f@jthere must b ﬁmore thatiI can do to help my students on the,;";ff*“”k

'ikf:road to becomlng competent spellerl Ll
| In conclusfon the need for thlS progect ar1ses from the*i_"

'"'?hdlscrepancy between whole language practlces that hlghllght

: c,the galnlng andlcreat1ng of me“ ‘ng and trad1t1onal spelllng '

'*ﬁg_approaches.l Teachers want to apply whole language bellefs torwf”“

'5‘Spe111ng 1nstruct10n, but are not sure of how to do that.

”f-gThls progect w1ll glve teachers some 1nformatlon and 1deas EIh

ﬁfffthat w1ll not only help beglnnlng wrlters develop thelr

“‘fspelllng strategles 1n a wrltlng workshop approach but also £

;qfhelp teachers teach spelllng 1n_a'way that 1s con31stent w1th;j

"'thelr whole language bellefs. .




:'.LITERATURE REVIEW

t"Spelllng 1s a tool for wr1t1ng The purpose of

'7°.7learn1ng tO Spell lS SO that wrlj;ng may become eas1er, more

'_ffluent, more express1ve, and more eaS1ly read and understood 7

‘vfby others"'(Gentry and Glllet 1993 p 57) Whlle the

purpose of learnlng to spell 1s generally agreed upon by
;'feducators and researchers, the methods employed by teacherS"

ifto produce effectlve spellers have been questloned Spelllng

\;Hlnstru'tlon has become a majo controversy for teachers as

""well as parents. Gentry and Glllet (1993) state,

*3At present two phllOSOphleS of spelllng
beducatlon are pulllng in. opposite’ dlrectlons
like the: entangled lines of two kites in fllght

;;Whole language and traditional views of spelllng
‘education have crlsscrossed in an inextricable

- tangle of theories, attltudes, and myths. The
>result1ng ten31on threatens to break both llnes'
(p. 2). ‘ e : 5

Proponents of the tradltlonal v1ew of spelllng
xlnstructlon belleve that spelllng 1s largely the memorlzatlon
of words and thelr v1sua1 patterns. Proponents of the whole :
“language v1ew see spelllng as a complex developmental process

_‘that 1s 1nfluenced by language and memory varlables :f fv‘ |

ﬁu(O’Flahavan & Blassberg, 1992) Gentry. and Glllet (1993)

”fbelleve that elements of both v1ews have a’ place 1n a _:‘ffi;,

'“”balanced spelllng 1nstructlon program | They assert that

"there 1s more than one way to teach spelllng, and 1nd1v1dual i(il
‘ﬂ”teachers must dec1de what works best for them _ e
ThlS llterature rev1ew addresses several questlons that
-sconfront teachers of beglnnlng wrlters 1n thelr search for a o

-Zspelllng 1nstruct10n model that works for them and thelr f e



'f}Stgdgnﬁé.v They are lY;How 1s spelllng a deve1opmenta1

udents are 1n thelr spelllng development.f_”Know ng-:




'rigibiQQKJﬁérks.H ThlS dlscovery 1eads towéhlldren s earllest

o tell 1tft0_someone.i Tarasoff (l990~ de?:r eS;scrlbbles as o




‘H) appear in




‘h~f}chlldren s wrltlng"after they dlscover that th"marks are the

"l,ojperhaps stlll some numbers,_together randomly to wrlte

“‘ﬁmessages for others

. marks one needs tozusev_J

x*f«letter wrltlng 1n level 2' whlch shez

AThey know that«thelr letters are the

”ajletter/sound relatlonshlps.:

al,s_prlmltrve

"’fgspelllng,_Norrls (1989) places 1t 1n the prephonemlc stage,‘:f”r

"“Tfj*fwhlch 1acks phonetlc wrltlng, and Gentry (1982) places 1t 1n

'ithe precommunlcatlve stage, because 1t represents "wrltlng 7-?

““ﬁdfbefore 1t ‘can be read.by people other than the 1nvent1ve

“speller who producedf‘t"

(Gentry &Glllet 1993 p 26)

“'<Powell and HornSby (l993) refer to these wrlters as emergents

: spellers because they are us1ng prlnt to communlcate meanlng,

' 'Lbut they do not have enough graphophonlc knowledge to

"h.xcommunlcate a message through wr1t1ng alone., They have to’

"u kdraw plctures or tell what thelr message 1s.>,f7

Follow1ng strlngs of random letters 1s often the

fjappearance of 1etter names to show words (R ; are,‘U = you)

vﬂf‘dfThls behav1or "demonstrates the emergence of the alphabetlc S

n?ofprlnc1ple, the 1dea that alphabetlc 1etters say sounds”l"

m;d(Gentry & Glllet 1993 ‘P 27) Gentry (l982) calls th1s the f!ﬁ”

'\semlphonetlc stage, whlch 1ncludes an awareness of speech

swﬁsounds that roughly correspond to 1nd1v1dual letters and also



,fyigthe emergence of”"paces between words._

Norrls (1989) calls

fthlS type of_wrl Bzl :th; lﬂtter‘ﬂame stageh and she 1ncludes ;;gf

"fpln thlS stagelwrltlng‘where a let ,rsname represents a»p Lo

'yfsyllable, such as LFNT for elephan .;‘Zutell (1978) also jffﬁjfad[v;"

fﬁfound thlS pattern 1n chlldren'sffttempts to wrlte what they f;j~"1
"«Jhear (example.,GRIV for drlve because the sound for /dr/

yﬂfsounds llke the beglnnlng of t'e lettep G"”E*

r for are)" (Tarasoff 1990 b 50)

'fRead (l97l) -escrlbes the remarkable 1ndependence of a

".fpreschool Chlld who pronounced the word "dad” and then tr1ed o

"7J"Qspel‘

‘1:to represent the sounds as he related them to the letter -'”
'”fnames he knew Zutell (l979) reports from a study that the ggi,jvl*l

"use'ofvthe 1etter name strategy pers1sts 1nto thlrd grade for?%f/

~'Wsome chlldren,blndlcat‘ ' that 1t plays a lastlng part 1n thef,fdf

g - development of young wrlters

_ v Chlldren’s wrltlng beglns to show sound/symbol
yfrelatlonshlps when they "begln to make the tran51tlon 1nto

;freallzlng that the letters 1n words aren t random but are

| -related to sounds”f Wllde, l992b;p 39),,whlch often occurs

:before flrSt grade'rpr°V1dlng Chlldren‘have already been 2577’

L jengaged nyongolng nd meanlngful read_ng and wrltlng at

“7’home. Gentry and;Glllet (1993) and Norrls (1989) stlll call

"-;_ith1s the semlphonetlc stage, and Powell and Hornsby (1993)

hcall 1t the beglnnlng of the nov1ce phase because wrlters at g




og'fare represented in’ wr1t1ng Chlldren generally begln-e"

dware represented Tarasoff (1990) and Graves 1983) found

g*that the»e 1s a general progre351on 1n Wthh sounds of words

‘_ayisoun’isymbol representatlon w1th 1n1t1al consonants,

fsometlmes followed by random letters ("Gbklt"‘mlght mean :
w'fs"grass”)e Next 1s the addltlon of flnal consonants ("GS" forﬂmj
:‘"grass"), followed by the 1nsertlon of medlal consonants N
'("GRS”);u VOwels are often left out 1n thlS early phonetlc N
mrepresentatlon When they do appear they are often place .
4“5holders ("GRES”) because chlldren are unsure of whlch vowel

f”tO choose (Graves[ 1983) Chlldren sometlmes dec1de on the

vitivowel by u51ng the letter name stratng (For the word "raln”‘

*w@ﬁls the same as the name of the letterv"A") or by us1ng

ﬂ:chlldren mlght wrlte "RAN" because the sound that follows /R/Q]I,**'

'U~artlculat10n cues (For the word ”bedﬁ chlldren mlght wr1te 5l¥céf R

*mi"BAD" because the short e sound 1s artlculated 1n the same

ff;place 1n the mouth as the letter name "Aﬂ) (Tarasoff 1990)

?ng1ldeﬁ(l992) comments that ”consonants are more cons1stent'yf?

ffq“than vowels 1n thelr spelllng and are therefore ea31er than °

'fa'vowels for young wrlters to spell" (Wllde, 1992 p 5) Read'?”




. (1986) found that thls ‘concrete phoneme'by phoneme‘encodingv
is the major spelllng strategy that young writers use even
’plong after they stop reading famlllar words 1n this manner.
Accompanying the awareness_of sound/symbol-
vfcorrespondenoes is the development of‘thefconcept of a word
as a speech and meaningvunit‘(Tarasoff 1990) Upbto this
point.children may Stlll run their words together perhaps -
'they forget to put spaces because they are so 1nvolved in
soundlng out or they are not fully aware of what a word is.
t‘Once they grasp that thelr wr1t1ng reflects their speech and
consists of 1nd1v1dual words, thenvspaces, dashes, and
wperiods appear to indicate the end‘of one word and the
beginning of another. ThlS behav1or is also closely t1ed to
‘the fact that chlldren see these marklngs in prlnt when theyﬁ
v:read and they 1ncorporate them 1nto thelr own wrltlng |
(Tarasoff 11990) . ‘ _
‘Spelling strategy learning;*
-lAs childrenfs,spelling-development,progresses) theirb

- writing represents inCreasingly complex spelling strategy
learnlng, beglnnlng w1th the phonetlc strategy ‘ After
1becom1ng more famlllar w1th the sound/symbol correspondences,;,

‘children’ s wrltlng becomes more phonetlc. For the first tlme
- all surface sound features are represented 1n the spelllng,v'

- vowels appear more frequently,,and the wrlter knows many

_ﬁfconventlonallyﬂspelled words already.g.Gentry (1982) and

"Norrls (1989) call thlS the phonetlc stage because all
phonemes are. represented but the spelllng 1s still

unconventlonal ("rdr"»for ”order” andv” up” for,” ny
ViR ARReS L J - 73
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conventlona gwr1t1ng, and 1t 1ncludes many correct spelllngs §f7f

;ft ?that are not phonetlc chlldren have developed the concept of'f

’afv1sual strategy (Tarasoff 1990) ThlS type of wrltlng may

'fappear along w1th the reflnements of phonlcs generallzatlonS‘l‘fjf e

"?;and 1nclude the correct use of homophones (two/too,“y¢-ﬁq;vjj"

,;there/thelr and so on) SeVeral authors (Chavers,‘l988. “t,ﬂ R

“ﬂﬁgGentry & Glllet 1993 Norrls, 1989) call thlS stage

";trans1tlonal and descrlbe 1t as a further d1sassoc1atlon

ffbetween spoken and wrltten language because the wrlter wrltes;fy

’tnot only what Engllsh sgnnds llke,.but also what Ht logks

1l?t11ke.l Vowels appear in every syllable, 51lent letters

"f'appear, 1nflect10nal endlngs appear ( ed “-1ng,?-s) and a

'7’_larger repert01re of conventlonally spelled hlgh frequency ;hfi
"f9words 1s ev1dent Gentry (1982) found that spelllngs 1n thlsfi

P{”stage may havuuall the letters but 1n reverse order ("huose”_fv

]for ﬁhouse"), and that nasals now appear before consonants,.m '

~whlch were usually left out 1n the phonetlc stage ("lamp"




"k1 %in§£éaaiOfwﬁ1a§ ‘Bean and Bouffler “987)ialso report onj?tt”ﬁ.

t- 1°°k3 strategy" (pQ v~vas well as theﬁﬂﬁ57t

whlch means that

(Read, ,‘;1986 p )

'~f_fsame root"

Chavers
‘ ndHPowell.andeornsby

'fwhlch she calls correct spelf,n.:

‘?The wrltlng

:(1993) refer to 1t as the 1ndep”ndent phate.

‘H;iingbehav1o ‘v"hat characterlze thlS phase ; 1ude mostly COfreCt ;tff




“and plural forms erters 1n thlS stage have

A-fflacqulred eff1c1ent strategles to_spell new words,_lncludlng

wl‘flrregularly spelled ones, and they use proofreadlng

meature wrlter:,

'fstrategles to locate and correct unconventlonal spelllngs.m='“

"rjf"le"‘or "e1" may wrlte those two letters 51m11ar1y and put

the i- dotéln the mlddl Vr'Another strategy is optlng for L

;’another;"ord to COHVGY the same’meanlng (Bean & Bouffler,;:vfﬁ"'

'7“,1987) The uSe of 1nvented spelllng contfnues even w1th very._pyggf

ecause "1nvented spelllng 1s not a stage but ;pi

.1a strategy used by all wrlters”’(Bean & Bouffler, 1987

>7f}fp 16) . Wlldef(l992) comments,_”As wrlters contlnue to mature,fpfgk'r

7?the1r spelllngs change 1nf;n""‘ Ln,Chlldren 1earn more

y;words, so that the1r p portlon o‘hcorrect spelllngs 1s

1ncreas1ngly

”ffhlgherlband thelr 1nvented spelllngS reflef7

.sophlstlcated knowledghdabout our3spew11ng system” (p 51)

The precedlng sequence of spelllng behav1ors descrlbes

‘“-:a process :;*7

dfutens11 to hand and co_ ue after they end thelr formal

fochoollng The termlnology and approaches used to describe

jtthls process vary from researcher to researcher, but they a11_3't"

*ffagree that the process 1s very complex B f"beglns globally.ff3v”'”




and eventually becomes far more complex, 1ncorporat1ng

ctages, no matter‘hv_avhey are described are continuous anduffbﬁ"'

' jﬂdevelopmen* w1th1n and across these‘phases" (Powell & )

"'tlon'should begln w1thgth, students' level of spelllngf.r ‘

1nstruct10n can be most useful

“7ldual'develcpment” (p._60) | The ';;;rf_;ftf‘







'7ﬁf?(wllde,

199255

"5the relatlonshlp among readlng and‘spelllng They notlce

' words whlle.readlng‘ll erature and p01nt‘out sounds and word i“~

;s;endlngs durlng blg book readlngs._ From these examples 1t

"ifseems that readlng certalnly does have a pOS1t1ve effect on

"fspelllng development and teachers can use thelr readlng

'>~program to address some aspects of spelllng

Slnce spelllng 1s a more obv1ous component of wrltlng,
’1t 1s best learned when taught w1th1n the context of wrltlng R

_(Batzle,vl992) '“W1thout wrltlng, there would be llttle

”f¢purpose 1n learnlng to spell Thus, the proper place for

‘ rspelllng 1nstruct10n 1s w1th1n the wrltlng program Actlvefpru,ﬂf

"fdally wr1t1ng, for real purposes and real audlences,pls

”ﬂfnecessary for spelllng development 1n all grades” (Gentry &ﬁp”ffﬁ"”

 cillet, 1993, P.57). In organizing their writing ‘program,

“_”;teachers often set up wr1t1ng workshops, where students areg“j}ﬁfﬁf'

'Uact1vely engaged in* the wr1t1ng process on a dally bas1s;l{

;tf(Avery, 1993 Calklns, 1994-} Hamer 1992) Avery (1993)

:, 'def1nes wr1t1ng workshop as ”a dally t1me where we work on ‘

. ;&22’f?*‘* A



: ;“communlcatlon and learnlng,dv

i “”‘struggle w1th evolv1ng”texts, develop wrltlng

”pfskllls, and learn to to use“rltlng as an effectlve tool for :jf5i:'

Organlzlng,a‘wrltlng workshop beglns w1th settlng a51de5ff“”

‘*1va predlctable tlme each day,‘from a mlnlmum of 30 m1nutes to PPN

‘fas much as an hour. A.typlcal wrltlng workshop 1ncludes a

n_mlnute m1n1 lesson where the whole class gathersf‘

I'Tfon the carpet for a short lesson that addresses a- wr1t1ng

'f:need such as selectlng a toplc.‘ Follow1ng the mini- lesson

’_1s usually & tlme block of 20 30 mlnutes where students are =7f

'{busy compos1ng, rev1s1ng, ed1t1ng, or publlshlng storles,_’r~5f<"'

H}fpoems, reports, letters, or other pleces of ertlng ThlS el

e fiwork tlme i often followed by a sharlng sess1on of lO 15

’_mlnutes where a few students read elther the1r work 1n l.

"7hprogress or the1r publlshed pleces to thelr peers, who make ;t,i‘

: comments and/or suggestlons.' Other common elements of
5”“wr1t1ng workshop are students choose thelr own toplcs,
students recelve help from thelr peers, students meet w1th

the teacher 1n small groups or in. 1nd1v1dual conferences to Jru

_,recelve needs based 1nstructlon, wrltlng follows al process of?.

\,draftlng, respondlng, rev151ng, ed1t1ng, and publlshlng, and‘g :

~the wr1t1ng 1s done for a real audlence (Avery, 1993-

.f'Calklns,.l994 Graves, 1983 Hamer 1992- Powell & Hornsby,-»“h"‘

' 1993 Routman, 1988)

20 Spelllng 1nstructlon can take place at . several d1fferent35‘1

tlmes durlng wrltlng workshop One of those tlmes 1s durlng
lthe m1n1 lesson., M1n1 lessons are most effectlve 1f they are“

-_short focused on one characterlstlc to 1mprove wrltlng,n:i“w



gentle in tone and respon31ve to the needs of the writers in
;fthe classroom (Avery, 1993 Calkins, 1994), They can be
‘1essons about workshop procedures, or they can be- strategy oY
f skill lessons. A mini- 1esson on a spelling strategy for
emergentVWriters might focuS'on demonstratingfhow to say a‘
‘:word slowly in order to hear some letter names, which should
‘then be»written down,ﬁ A.spelling mini lesson might also
focus on a word or word family that.many students are using
in their Writing For example, emergent writers use the word_
"my” quite often in their writing and may spell it “mi.” A
mini- lesson can teach the correct spelling of that word and
- others that follow the same spelling pattern (by, fly, sky,,
‘cry, and so on). 'Many‘students will remember how to spell
“my” from just that~shortlleSSon, and some will also be able
to write *fly” correctly at some later point hecause they
remember the mini-lesson that' connects the two similar words.
Although mini-lessons should not always focus on spelling,"
~ when they do, students will have an opportunity to learn a
- new spelling strategy or a word that they want to use in
“their writing (Avery, 1993).
' Another appropriate time for spelling instruction in
“writing workshop is during the 20-30 minutes of work time
following the mini-lesson. The teacher can. spend part of
that time with aISmall group of students who have the same
spelling need (O’Flahavan & BlasSberg,vl992). The time can
be used to teach the group a spelling strategy, forvwhich
those students arebready, or it can focus onnspecific words .

jBy forming a small group, the teacher'is able‘to‘meet the
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'7hed1t1ng part of”the wr1t1ng process,;W‘lch usually takes
‘!r’place 1n 1nd1v1dual conferences between the emergent wrlter

"cfand the teacher (Avery, 1993 Calklns,al994 Gentry & Glllet :V

‘g;f1993 Graves, :ésv 11994; Routman, 1988; Wllde, 1992) Whlleff'

‘:kjother students aﬂeebus1ly wrltlng durlng the 20 30 mlnutes ofhffgj{j‘

'fzwork tlme, the teacher makes tlme to meet one on one w1th

:-those students who are ready to take afp_ece of wrltlng to.

‘ngpubllcatlon. Slnce publlshed pleces w1ll be read by others,_ffﬂ

“;nthe conventlons of wrltlng, 1nc1ud1ng spelllng,_have to be 1n;tn,

yplace.,fThe reason for not requlrlng standard spelllng on

gfflrst drafts 1s to allow the wrlter to concentrate on the

"folow of 1deas and not be slowed down by worrles over accuratei

Z"H;hspelllng (Calklns, 1994 Graves,‘l994 Routman 1988); Up to .

'-jfthls p01nt 1n the wrltlng process 1nvented spelllng,__j

"1nclud1ng random 1etters, letter names, and phonetlc -

‘wspelllng, has been accepted and even encouraged but when

ajnwork is g01ng to be read by others, standard spelllng w111ffwfjhck:”‘

Lhelp the reader galn meanlng from the text.,u"Invented

Qspelllng 1s a convenlence for the wrlter but conventlonal!cfﬁﬁlfff '

: 5;spelllng 1s a courtesy to the reader, and deallng w1th

'1tspe111ng 1s part of the“edltlng process in wrltlng"'(Wllde,3f5:”V‘"

‘M;§1992 D 63) , S
“ There are several,ways to organlze an 1nd1v1dual

.conference w1th students" Conferences can focus on the







'*"\Slnce student a1l 1 vary, students spend




;ﬁthelr tlme 1n act1v1t1es that address thelr own needs. fIt5”"

may be that prephonetlc spel.erS:?

*ﬁfmostly random letters, engageﬁf Aact vit esnthat pf‘mote

-,;phonetlc awareness, wh11e.trans1tlonal spellers, whose

'Qfspelllngs are nearly standard wo' 1th act1v1t1es related

oy 4to observe the students' engagement w1 ”vh_f“”"“

"‘act1v1t1es 1n order to determlne future 1nstructlonal needs

Yet another model 1s proposed “y.Wllde (1992) for thosej«{

“dfteachers who, elther because they-are requlred to, or becauseﬁfﬁfﬁff
ﬁ}they are unsure of alternatlves use a tradltlonal spelllng =if

”';‘currlculum that 1ncludes textbooks w1th llsts of words to be L
i“rdlearned each week She prov1des the follow1ng organlzatlonalvffff‘x

‘”‘Téfﬂguldellnes-, On Mondays, flve words are chosen from the llst G

:ﬂelther by students 1nd1v1dually or w1th ass1stance from the

qstudents study those words by flrst look ng at a word and

fth1nk1ng about 1ts spelllng, then say1ng~the letters out

“W;: loud then coverlng the word and wrltlng 1t from memory, andf3
-!hﬂ”then repeatlng those steps 1f necessary n Frldays,yl.

’%L7students can test each otherlon those words but the teacher}ff‘

Tl,can monltor the students' progress and help 1n adjustlng thef}

who e Lpelllngs con51st of‘,,v

‘o word endlngs./ The teacher s r,le durlng spelllng_workshopf?

bbf;teacher Those words are wrltten down and studled at school fﬂl*

”ﬂfand for homework On Tuesdays Wednesdays and Thursdays,.‘“ﬁ i

""T}does not grade the test tradltlonally Instead the teacher:jr_f

Qgﬁword 1lSt ‘to be studled ThlS organlzatlonal model resemblesgfp”'

'Fljfthe tradltlonal method of spelllng 1nstructlon,,but 1t 1s
”’hjmore personallzed and contalns fewer words than tradltlonal

dllsts.: Wllde states that students w1ll 1earn many more wordsj,,~7’




'*ifeffectlve wrltlng" (Sltton,7

'<:vi1n01dentally through ong01ng readlng and wrltlng act1v1t1es,_ﬁf*'7

7;}and that thlS model 1s 1ntended prlmarlly 7wr‘teachers who gf;“

‘ihave to use word llsts or who are not'qulte ready to glve up e

ta more trad1t1onal program_g:”'

;Rlspelllnngorkshop, oﬁ”a spec1f1c word study'tlme that may

1ng workshopflfiﬁgdl

bﬁflnclude some aspects of trad1 1onal spelllng‘lnstructlon, the}xf"r

’:sllterature p01nts o7ﬁ that Sp llng 1s anvlmportant part of b

;,}standard spelllng too early 1n the wrltlng process may

"'1nh1b1t the flow of 1deas, and students may percelve that howvlfir”

ﬁ;they wrlte is- more 1mportant than what they wrlte. vNotf 2dffii5"'

'n,laddress1ng standard spelllng,,however may s1gnal to?the R e

nfstudents that 1t 1s not 1mportant at all and thel:

'~ffmessages may not communlcate effectlvely Teachers need to ;ff3~

:,forganlze spelllng 1nstruct10n around the message that

:?spelllng "1s s1mply one of many skllls necessary for

"990 p ll)iand "1n order to ;“

"°~.best help chlldren develop the1r understandlng of the wrltlngﬂfh

gsystem, teachers must consc1ously construct env1ronments 1n

a:fwhlch chlldren have the opportunlty to systematlcally examlne;gﬂfw"

*'.pfwords and to freely generate, test and’e 1luate thelr own i

'“”fspelllng strategles"

(Zutell"‘ l978 p. 847

Once teachers are able to determlne,,

hstudents' wrltten work at whlch p01nt along the

»by 1ook1ng at thelrirsfd7 ""

h]Vfdevelopmental spelllng contlnuum the students are worklng,;‘fpf*fu

fnwand once they have organlzed thelr 1anguage arts program to Fﬁtf




”"alanguage classroom°

”f{7methods

The next questlon, then :1s how do beglnnlng wrlters B

klearn about spelllng patterns and strategles”ln a whole

Current research on spelllng 1nstructlon.

s t,at teachers need‘to use both formal and 1nforma1 L

nﬁorder to "fac1litatec”vdevelopmental change in. the

fr trategles'that a chlld uses to represent words" (Norrls,'V"







'“ﬂ“,bel1eves that‘teachers do not have to brlbe,‘entlce, or'forcen;’hﬁl

'":,students to wrlte, but that students w1ll want to wrlte about.?”‘

'fhave to establlsh the t1me and place for wrltlng to occur
'7Ayery (1993) agrees w1th that pos1tlon and adds,»"All -

'*chlldren have experlences to wrlte about They do not need

"“-to go on elaborate famlly vacatlons or own fancy toys to f1nd

f@jthelr personal and 1nterpersonal experlences., Teachers just ,'”

,‘»toplcsn'(p 89) In Readlng Recovery, a program that helps :QL"'

"falow ach1ev1ng f1rst graders w1th readlng and wr1t1ng on an

‘sflnd1v1dual dally ba31s,_students are asked to wrlte storles,}
thlch are often brlef messages or a s1ngle sentence about

'Lsomethlng that 1nterests them The teacher does not prov1de

ﬁ'the toplc for these students who are often reluctant wrltersxf'

s (Clay,' 1993b) .

Some authors belleve that prov1d1ng students w1th

Zmotlvatlonal wr1t1ng act1v1t1es w1ll enhance thelr wrltlng,.

' ff:and therefore thelr spelllng, because 1t allows them to spend _ff

’ﬁmore tlme wr1t1ng than thlnklng about what to wrlte (Bean &v,

~yf7Bouff1er '1987 Gentry, 1982 Powelln& Hornsby, 1993 Wllde,

’ 1992) They suggest that purposeful'wrltlng experlences f.;'
ﬂ.flnclude ertlng creatlve storles 11sts,.songs, poems,. “

jfrec1pes, letters, cards,;s1gns, and llStS. One act1v1ty thath'

’5ffmlght motlvate students to wrlte 1s based on predlctable

x':fbooks After 1earn1ng to read them, students can wrlte thelr;

,_wn verS1ons based on the orlglnal The predlctable nature
”",prov1des a supportlve structure on whlch wrlters base thelr
”,1nnovatlons.- The orlglnal vers1on prov1des spelllngs and

rhymlng patterns and 1n wr1t1ng a; new ver51on, students



L one, so the reluctan] W

'. ’_*_’.Hornsby, | 1993 3) Vi




:students:feeifconfidentlinithefr owncabilitieshand‘bybhelpingv7>

hthem accept that standard spelllng 1s not always requlred |
"iTarasoff (1992) belleves that if chlldren have a p031t1ve
battltude toward 1mprov1ng spelllng, progress can be made.v"
She states,-"Developlng a: self concept of belng a good |
speller comes from experlences It is essentlal that~'

}chlldren experlence success and feel they are learnlng 1n

' their beglnnlng attempts to spell" (D 101)

: Teachers can make students feel confldent in thelr
:abllltles by acceptlng thelr system of spelllng (Read 1971)
and dlsplaylng thelr handwrltten texts alongs1de a. standard
-'typewrltten vers1on because 1t shows them that thelr spelllng ‘
'h1s valued'(Wllde; 1992) Teachers-also 1nstlll confldence -
3when they emphas1ze students’ strengths and pralse spelllng
approx1matlons and risk- taklng They can.compare the
students' spelllng to the standard one and point out’how many“
.sounds or letters are correctly represented rather than‘
’p01nt1ng out the errors (Routman 1988) . When edltlng for
:spelllng in a wrltlng conference, teachers can choose one or
two words to correct 1n front of the student 1nstead of
~mark1ng all 1ncorrect spelllngs (Tarasoff, 1992) »Confident
spellers develop when teachers point out what chlldren have
V‘learned rather than what they do not know (Tarasoff 1992)

| Beglnnlng wrlters can also develop a pos1t1ve attltude‘
toward spelllng when they realize ‘and accept early in their

: wrltlng career that standard spelllng is not always requlred
tTeachers need to-demonstrate,that‘standard spelling is -

important when someone wants.to*read the writing (Avery,

34



'“5fbeg1nn1ng‘wr1ter feel conflden: rlght from the start and

"ecommunlcate thlS concept.to t'e ;beglnnlng“wrlters by

o ?encouraglng 1nvented Spelllngs du_lng the 1n1t1a1 draftlng ofjgffﬁf“ﬁh

'»ﬂfa plece of:wrltlng and assurlng them that they w111 learn

?ffwhen and ho '"*p‘ 11ng asvthey 1earn more:f*

1ifabout words and»wrltlng (Wll ‘92) When teachers make

t,when they explaln the,p_ace’t “‘pelllng has 1n the wrltlng:

”V&process,_then students”w1llwde elop‘a p051trve attlt'de

’5f{3toward pelllng,_whwch'ls a very 1mportantvf' tor,




‘eVolvef-f

me: 1ndependently comp051ngrrough drafts, reV1s1ng,'

'*”smaql groups or conduct 1nd1v1du_ conferences."'

Accordlng tf Bean and Boufflerf(l987) there are. tw0'“f” |

'The flrst p01nt 1s When students are compOS1ng thelr flrst

1nts at whlch spelllng 1sﬁ1mportant 1n the wrltlng process T

'sfffdrafts, puttlng meanlng on the paper._ At thlS p01nt spelllng'n[fx"”f

flshould ass1st them,f

'"fsecond p01nt 1s when students become readers of thelr own

’f:wrltlng 1n order to proofrea 1t”and replace temporary

“tﬁspelllngs w1th standard oneslmbﬁciorder for students to work

'5-.fthrough spflllngld:dependently at’ both of these p01nts they w‘ﬁ

*ﬁ"need to know and apply strategles that w1ll allow them to

fkvwork w1thout the help of teachers Two major strategles that‘

?vyithey can use are 1nvented spelllng and external resources.

Invented spelllngl,alsy5called temporary spelllng, 1s aip

t;strategy that all wrlters use;

"";know the standard spelllng and do’not want to 1nterrupt the

fflow of wrltlng to flnd 1t (Powell & Hornsby, 1993)

‘Beglnnlng wr1ters ‘can 1earn'to{use'th1s strategy and

slndependently produce spelllngs an

1tpout belng_bb =% to read chlldren can. attempt to wrlte',

yhus1ng what_-,ey» now" (Tarasoff 1992 p 104) It 1s

not- hlnder their attempts to wrlte._ The'jfn"

ven adU1tS, When they do not ;;g‘ e

e they wrlte "Even cf;;ff

'”’fdﬂtedlous work for.chlldren t jflgure out for themselves how to v;":

‘ﬂfrecord thelr own speech but by attemptlng 1t and 1mmers1ng




2‘lﬂfthemselves 1n the task thelr success 1mproves (Clay, 1993a)_f*1

The best way to teach 1nvented spelllng 1s to model 1t
v,ﬁfor the chlldren and help them understand that us1ng 1t w1ll

'Tff beneflt them as wrlters (Wllde, 1992) Gentry and Glllet

‘(1993) descrlbe a 1esson thatfheaches 1nvented spell1ng ’Itdft,ﬁ"'

iilnvolves show1ng beglnnlng wrlters, on a surface that they L'yxﬁ{

W{can all see, the many ways to wrlte a message,_such as J:V
””h;draw1ng a plcture,.scrlbbllng letter llke symbols, or random
':,;letters, and then telllng what the message 1s.v‘Then the |

T~teacher wrltes the message by slowly soundlng out the words

: aloud as the correspondlng letters ‘are wrltten._ Lastly the‘:1

fiteacher wrltes the message conventlonally and p01nts out - that.‘*

‘td,adults would wrlte 1t llke thlS. The teacherfexplalns that.fs
kaas they learn to read better and wrlte more, thelr spelllng -
‘y.w1ll look more and more 11ke that of adults Then the‘ |

‘~students are glven a chance to try 1nvented spelllng ‘

s Obv1ously not all beglnnlng wrlters w1ll 1mmed1ately be .
‘y<able to hear sounds 1n words or know what to wrlte down for ”
‘}gfthem Powell and Hornsby (1993) suggest teachlng other haveff‘“b

a go strategles for those and more prof1c1ent students

:;Along w1th soundlng out each part of a word and wr1t1ng down'f“”"

rcorrespondlng letters, they suggest wr1t1ng the flrst letter ]

umgyand puttlng a dash. for the unknown part or c1rc11ng or

gfunderllnlng any word or part of a word that needs to be B
'f7checked later Draw1ng a plcture of the word 1n questlon may
'lalso help remember 1t.' More prof1c1ent spellers may learn

:?fhhow to: try to v1suallze the word 1f they know they have seen

‘flt before._ All of these strategles allow wrlters to rely on s



’7ffthe1r own spelwvng knowledge,

”jgthey can use them 1ndependently whenever they*w ;te”and not

[3;have to walt and s1t1 oruhelp‘

7f Many authors suggest theque of external resources as afbﬂ«

“fstrategy that promotes 1n:ependence in- wrlters (Bartch 1992§Q;?7tf73

,Routman, 1994 ”tcott‘ 1994 Avery,vl993 Powell & Hornsby“ 3t

n _‘Bouffler,.1987 '.,iGra'j'es, 1994; Gentxy & Gillet,
“*nt5to spellv



’fr,may beneflt morev

' ‘i'}the flow of 1dea

“‘:;approprlate 1n terms of the wrll

b?fbe able to locate'a i:rd on;aZChart or 1n a book and they

_Vom us1ng only 1nvented spelllng

”}hprof1C1ent readers however ney'be able to flnd a spe01f1c S

'fwword qulckly on a chart*or in’a h»ndy dlctlonary, and they

“Lfﬁmay benefltffrom us“ngeexternal_resources w1thout dlsruptlng°f. pr;_:

,are developmentally e

By ‘eachlng strategleSVth‘"
_ng students produce,

;‘teachers w1ll help thelr students move along the ;f"

g-developmental spelllng contlnuum The llterature pOlntS;éﬁﬁf

md'uthree major stra'egles'that*students need to learn about andes*”

hayggraphophonlc knowp

Vit5memory (the way”wordsﬁ“

“‘,use 1n'order to become competent spellers They are

ge (letter/sound rhlatlonshlps), v1sual j]me'

ok), and morphemlc knowledge (the f

';umeanlngs of words and word parts) (Gentryr& Glllet 1993' i



' Powell & Ho "s’by, 1993 ‘Routman,

on_graphoph.nlc knowledge As they

© case, is necessary

o bejable to move beyond




?jknowledge.‘ On

common consonant: Soun fTeachers wrlte the words that are



ﬁ'glven on a chart and students then come forward and

: siiunderllne the common beglnnlng letter for those words.‘kThe

1,;empha51sfls on th’?beglnnlng sound so students can see whlch7

ft“'letter 1s used to show that sound ther act1v1t1es 1nvolve .b

'1€}clapp1ng for each syllable or 1nd1v1dual sound whlch helpsi;

; fstudents segment words 1nto sound parts._ Rhymlng games also

h-55help students 1ncrease thelr graphophonlc knowledge by

"fgb'sshow1ng them that many words that sound allke are also

‘”:vg”spelled allke (Gentry & Ghllet

'f993 Tarasoff 1992)

Although these “un games and act1v1t1es are helpful in’

”l;developlng graphophonlc knowledge, 1t 1s more 1mportant that rf”f'f

'ﬁﬁjfstudents can apply thelr graphophonlc knowledge when wr1t1ng fh,l

'1‘57themselves., Several authors explaln ways that teachers can

t~fa}encourage students to represent sounds w1th letters when theyd;»”'

*a*utare engaged 1n wr1t1ng act1v1t1es (Bartch 1992 Calklns,,‘“

1[‘_'7‘,,1994 Gentry, 1982 Graves, 1994 Tarasoff 1990, 1992)

f]hijhese ways generally 1nclude teachers modellng how to sound

;veout words by'stretcidng out thelr sound parts slowly but

;naturally,vand then wr1t1ng down the letters one at a tlme

ffor each sound heard . Slnce beglnnlng spellers may not be;fhh

L:Q='able to read and therefore not know what words should look

ke, teach“’s;should”teac

”i,'_letterSjto put down as they are soundln‘ out words 1s by

*jmouth as those sounds ("Went" can be wr1tten "ynt” because

'2‘*}the sound for_"w"ils made 1n the same place 1n the mouth as

em that‘the”Way to dec1de whlchij;v



sdthe letter "y”) (Tarasoff, 1990 l9925*t Some students Wlll ;:
‘be able to apply thelr graphophonlc knowledge eas1ly, wh1le
others may need to have this strategy modeled many tlmes and 3
“recelve more dlrected guldance. | _
Readlng Recovery teachers prov1de thlS guldance by us1ngf
sound segment boxes,,where students flrst are asked to move
counters ‘into boxes that represent sounds of words. Laterv[b
-tstudents wrlte a. lettervlnto each ‘box that represents the'
::sound they hear in a Word they want to spell Teachers

fass1st students w1th th1s task untll students can

f 1ndependently wrlte the correct letters 1nto the boxes With__'

".contlnued success, the boxes are no longer used and students
apply thlS "soundlng out” strategy 1n thelr everyday wr1t1ng
(Clay, 1979) Students, who are us1ng the graphophonic
lstrategy effectlvely,» d whose wrltlng 1s phonetlcally
' readable,vare ready to learn new spelllng strategles.

v One concept that students may or may not develop
falongs1de the letter/sound relatlonshlp is the concept of a

,mword Even students who are prof1c1ent at representlng

'”[sounds w1th thelr correspondlng letters may prlnt those

fjphonetlc sounds in a strlng and not leave spaces between
Hwords. The llterature p01nts out several ways for teachers

to help students develop the concept of a word (Gentry & '

©Gillet, 1993-‘ Powell & Hornsby, 1993 Tarasoff 1990 1992)

‘:One way is for teachers to p01nt to. each wrltten word as. 1t
.1s read durlng shared readlng, such as from blg books, poems,i
;_posters, and messages on chart tables. Students will learn

through repeated readlngs that words are separated from each
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& Glllet 1993)

:wo_demonstratlons TR

ey~wr1te, andj{ii_f; }”




'5re1at1ng them to rfv1sual patternﬁ, Students whose

‘gwrltlng shows very effectlve use of*the;graphophonlc strategy'

“ 5fto spell words are ready to be taught how to use thelr v1sualjh o

These 1nclude words

o bOOkS b

";7Teachers can then tellhft dents that knowlng how Words 1oovy

"»l,w’ll help them wrlteévrom ‘,ory and more automatlcally.,

Several authors suggest act1v1t1ﬁs that 1ncrease

ff:students'-awareness of v1sua1 patterns 1n words, so they have

57a base ofrknowledge from whlch to“draw when trylng to

1994-'-7

"Qﬂfv1suallze a word_(Gentry & Glllet ”199-

'and

and“"-aln"'or "-eat”

etalls of'a plcture after seelng 1t for,thlrty seconds.: The'::"a

":plcture in thelr mlnd*”and thed




gf the actual plcture 1s removed Tarasoff (1990 1992)

r’suggests a srmllar act1v1ty to teach v1suallzatlon of words.f"”

bfiThe aCt1V1tY beglns w1th teacher;fwrltlng a famlllar s1ght LR

.dword on the board and draw1ngba v screen around 1t.-'

"”lfTeachers then ask students to look at the_word carefully, asfktt'f

°1f they were watchlng TV and to contlnue'to keep a plcture: :

~of the word in thelr mlnds even after the TV 1s turned off'i’:

;hthat 1s, after the word 1s erased ' After a few seconds the e

".h word 1s erased and students are asked to see the word that ;ﬁ

is now a plcture 1n thelr heads and to wrlte it down the wayfj l}

'*wflthey remember 1t.- By repeatlng thlS v1suallzatlon strategy i"lfn B

| “5l;often, teachers encourage students to v1suallze famlllar

biil”readlng words when they want to erte Some students arel”f*

iomore efflclent than others 1n u51ng ‘their v1sual memorles to””"

5ffspell words but w1th the guldance of teachers all students “it"

z,fgjcan learn to use thlS strategy and develop as spellers.gj f'ﬁ

‘ffswords and word pa”ts

d’t7ifuse malnly graphophonlc'and

The 1ast major spelllng strategy that wrlters need to
':fylearn 1s the use of morphemlc knowledge.cﬁ"When spellers

tfsolve spelllng problems by us1ng 1nformatlon they know about‘

they are us1ng morphemlc knowledge”if"

f”hf‘(Powell & Hornsby 1,93" p',zS) ThlS 1ncludes 1nflectlonalf{?*

'Tf’7end1ngs, such as “ edﬂ v“*lng”' preflxes and sufflxes,sng'ﬁ.”

‘such’ meanlng—f

_sual knowledge, and learnlnggrf'

‘,=*the rule for;addlng sufflxes w1ll notnmake much sense to

fcontractlons,_compound words, and possess1ves,,to name a. few;-gﬁfﬁ~7

'"Beglnnlng wrlterSﬁfﬁﬁf.V



‘*fQAready for lessons on

\“sﬁgt;;not be taught meanlng related spelllng strategles., StudentSjﬁ

Gentry &‘Gl:let ‘199»'

,wrlters shoul”

That doesvnot mean that som beglnnl”

"f”who VL e "jump [ and "landld" Wlll certa‘nly beneflt from alf;j;};vﬁn,

lﬁona"-ed"‘endlngs and what 1t means’ to use them

"“'ngeachers can p01nt out words in books tha‘fend 1n l"-ed” and

‘h.rthat show an actlon that_x

1‘encourage students to us"that endlng when they spell wordsvﬁva-u:H"

ready happened (Tarasoff

fdetudents w1ll eventually develop all three of the majorfjft

‘spelllng strategles just described (graphophonlc knowledge,._n:ﬂ_~‘»

'u‘fv1sual memory, and morphemlc knowledge) and thelr spelllng

‘*V;w1ll become more and more*”tandard but they need the

vfguldance of teachers who w1ll dec1de when students are ready

”;to beneflt from each strategy (Powell &'Hornsby, l993) '"Theg

V}focus 1s upon teachlng chlldren accord ng to thelr 1nd1v1dualgfl
»,needsuv(Norrls,:l989 p 106), and teachers must de01de what BREN

‘f~those needs are. They look at students' wrltten products andy”

S determlne when students w1ll beneflt from 1nstructlon relatedf‘

';to letter names and letter formatlon letter sounds, the

’concept of a. word the way words look or word meanlngs.._f”
;7When they have determlned what klnd of 1nstructlon 1s'f_?lw ,
ddevelopmentally approprlate for each chlld they w1ll prov1deuf

“!hthat 1nstructlon and thereby fac111tate each Chlld'S spelllnng‘

”ﬂdevelopment. j:}]»'

One more thlng that teachers can do to fac111tate

f*sﬂspelllng development in beglnnlng wrlters 1s to teach




ﬂ??lesplaylng an unnamed student s plece of wrltlng for the

”TT;Class and modellng how to check for spelllng Lfo watchlng,gef"'“”"

Hsttudents Wlll 1earn he‘procedure and begin to follOW lt OH

'“efthelr own papers._ Teachers can also teach proofreadlng by

. modellngvthelr own wrltlng of a memo to a colleague or a f{f;ab“'

lﬁletter to parents 1nf ront of the class and then rev1s1ng andh

| h7{fcheck1ng 1t for spe111 g,;iStudents would see how an

j]authentfc.text 1sfiaken’through the wrltlng process, from :

fﬁdraftlng,’to rev1s1ng, to edltlng, to publlcatlon

Beglnnlng wrlters obv1ously w1ll\not be able to

theacher‘expectatlons fo‘ proofread7ng“or"dltlng need to be}“,A

“'5gf%ad3usted‘to flt students"development (Gentry, 1982 Wllde,

”3}1992)‘ vAtvthe veryﬁ ;ast young wrlters can begln T‘"“

o wrudlmentary edlt ~gvby rereadlng thelr texts and checklng forfch:_




Tarasoff (1990, 1992) suggest that students reread thelr

‘ffﬁtexts from the end to the beglnnlng and from rlght to left

~hfeach word's v1sual features Bean and Bouffler (1987)

‘fﬁ’n order to remove the meanlng behlnd the text and focus on‘fi”"“

._fhowever advfie agalnst the ackwards readlng because 1t 1s"f3"

H~b;too laborlous for beglnnlnngrlters, many of whom would not;jfg

. cnildren

’;e?destroys the appearance Of‘

‘}jbe able to read thelr textsithat way at all due to the 1ack“‘; L

9‘of spaces between words and the phonetlc spelllngs. They e

‘favor u51ng ﬁ”ruler to Hocus on one 11ne at a t1me.;i S

Whlle rereadlng, Powell 3nd Hornsby (1993) and Tarasofff”u~ |

‘u(1992) suggest that students look at’each word carefully andvfff

rghtly underllnewthose words because 01rcllng themu%ﬂl

’7After g01ng through

””ﬂﬁthe whole text 1ook1ng at each word and marklng the ones_?t‘”

~;Jthat may need correctlon, students should go back to each iufft -




'fffmay need help in standafdlz,

w’v"""‘-"_cfllfferent ways, look

*,,fwhlch one looks rlght_

T_jspot a correct spelllng a’ter;seelngﬁ

- marked word and

”'giln the external resources mentloned before, and some studentsflip‘

g allxthelr Spelllngs. Several ffﬁ_fir

"*Tauthors suggest thatybefore students cons'lt external

'7;resources,vthey try to spell the'mar"edg‘ords 1n two or threeg;

FLIeach alternate spelllng, and see +

lThlS Strategy ig often called "Have—“ S

f"a go” and 1s useful for v1sua1;_,,fll ’l.who may be able to

"”among others (Bar ch .

°’h¢1992 Calklns, 1994; Powe 1°& Hornsby,>1993 Routman 1988

‘-*Scott 1994 Wllde,'

After students havyslndependently proofread thelr work'””

they should meet

;ult 1n a. one on one conferenceﬁtﬂ

-glth the teacher or othe

illnallze the edltlng process;‘ The llterature offers several‘

:mselves. Ca1k1ns




jare spelled] and :

'Standard spelllng for the future (Powell & Hornsby, 1993;

,‘-Routman, 19947

'ﬁ_agaln another day ThlS helps studenvs,practlce produc1ng

;fthe sequence of letters for that word and remember 1t 1n

Tfyevery detall o
Beglnnlng wrlters do not need to change or correct everyw”vf

-?1nvented spelllng on thelr own, or even durlng a conference.i,vj“:;f

?*Tarasoffuc1990) suggests that only two or three words are
tcorrected by the student w1th someone s help, eSPeClally P s
lﬂ:those words for which the student shows an 1nterest or those ’
'hithat are used most often.; ThlS w1ll allow for retentlon of 7_j

"‘wthose few words.f Teachers can change the rest of the ,'
:rfspelllngs after the conference and transcrlbe the text 1nto

.istandard spelllng, so the wrltlng can be publlshed and read '

.;:ﬂby others (Graves, 1983 Powell & Hornsby, 1993)

Students' proofreadlng ab111t1es w1ll 1ncrease w1th
'hrepeated practlce. Teachers can set the guldellnes and

| expectatlons for how much proofreadlng students should do on f

'f,thelr own or 1n a conference, and the expectatlons are jl*‘

»deteﬂmlned bY the erters' levels of development erters ofl737""”

"",any age can learn some proofreadlng strategles, and thelr
“fwtfrequent appllcatlon w1ll help fac1l1tate spelllng ‘

fdevelopment.rf#ﬁ,7




p students develop a

so that students can wrlte

_of external resources, so that

.y;m ortant 1n a wrltlng workshopv_pproach ' Teachers‘ﬂ‘

o ofréaaingiétratééiés,_so that students can becomefiﬁV B

'hhool year.» The wrltlng




teachers walk among the writers, stopping here and there to .
provide encouragement or guldance and when teachers conduct

1nd1v1dual conferences to help edit a piece for publication

'Teachers need to.take advantage:of the»many planned and ,7

unplanned'Opportunities throughout the school day, and
especially during writing workshop, to address spelling.
Hamer {(1992) states,

Being able to identify when a child is ready for
learning and what should be modeled is the mark
of the experienced teacher. For some children a
‘particular point may need to be modeled over and
over again. For others, once shown never
forgotten {(p. 69). : :

_Spelling Progress Assessed and Evaluated?

The reviewwof~thefcurrent.literature about spelling
instruction in'a writing workshop approachﬂaddresses several
‘ ways to assess and evaluate the spelling growth of beginning:
'writers. "Assessment refers to the gathering of 1nformation
or data collecting.’ Evaluation-refers to the process of
eXamining the~evidence and’finding value in it. It is here
that judgments and interpretations arecmade on the collected
data” (Batzle, 1992, p. 12). gThe”purpose of spelling
assessment and evaluation is to get to know 1nd1v1dual
1‘students, what they know about spelling and what strategies
} they use, in order to provide them with appropriate
instruction that enables them to become chpetent and
confident writers (Calkins,'l994; Tarasoﬁf,'1990).

Since spellingiis an.integral'part of writing, whole
language proponents belleve the best way to assess spelling
'fis w1th1n the context of meaningful writing and as a natural
part of therwriting process, where students are rarely able



"~ﬂ;to tell the dlfference,between 1earn1ng and evaluatlon

vyi(Batzle,vl992- Powell & Hornsby, 1993 Routman, 1994 Sltton;;?u

dtyl990 Tarasoff 1990 l992)vf Tarasoff (1992) states,‘ff?ff”

7}ﬁ}"Ev1dence of what chlldren know about spelllng 1s galned by

‘%uj}wrlte”t(p 22)

‘"l"‘ff’.process and the prOdUCt-w

;ﬁhﬁasklng students questlons that prov1de 1ns1ght 1nto the

examlnlng thelr wrltlng,,andt, stenlng and watchlng as they

Bean and Bouffler (1987) and Tarasoff (1990) talk about:;gﬁ'd

”Qibalanced assessment whlch 1ncludes asseSS1ng both the

VProcess assessment 1ncludes

'[fobserv1ng the spelllng process durlng actual wrltlng and

'o;strategles and knowledge they use._ These questlons mlght be;;"”

"g"What do you do when you want to spell a word?"ﬂ or "How do

"*'55730) Profwct assessment refers to the wrltten texts that

ffryou know 1f a word 1s spelled wrong?” (Tarasoff 1990 pt’

oduce., These texts'show Wthh words students ar‘

'th types of assessments are

learn about students' spelllng;sj}

d?lseff1c1ent and popu,ar-data,co 1ect10n RYS em*for the ertlng S

)Lifworkshop approach 1s portfollo_assessment:i A.portfollo 1s a




J&”Hornsby; 1993;:iﬁ_”"“

;tChlld'S Spelllngs\have\C  nged over tlme” (p 150) ﬁ?




Other tools that can be saved_ln portfollos and uSed t°7fj_??'

f~fassess students' spelllng progress are based on records kept,_iﬁfﬁ‘f

"ffﬁby teachers after ana1y21ng wr1t1ng samples, observ1ng

d:héstudents,“

:ritalklng to students., These tools 1nc1ude o

“ricumU1atlve~W0rd 118tS, observatlon checkllsts, anecdotal .]*“*1' |

iAﬂcumulatlve word 11st

“frecords, and self assessment surveys.

T'can contaln words that students know'how to spell already,,fi

lhwords”;'atbstudents learn each week and/or words that
%ystudents would llke to learn ('11de, 1992) Clay (1979

51993b) refe;s to the words that students can wrlte correctlyl SR

L jshW1thout any help as the students' cumulatlve wr1t1ng

">:;7vocabulary, whlch w1ll grow and grow She keeps a weekly

qurecord of these words for Readlng Recovery students and usesf,}f;‘”

'Nurﬁishould bulld on ex1st1ng knowledge.. Students who ‘can spell Tiy.f""




’93)} can be used tt e77f11,*

and "resources fj”f'

{ow'whlch external resources, 1f any, the student ﬂjw»

“fneeded.-,

1993)

t5 fHornsby,
i label or i




_‘student on Wthh they wrlte and date thelr observatlons.f;5;:

l:notebook or compOS1tlon book w1th a page for each studentfff*'

‘ 'f- serves the same purpose (Calklns, 1994 Powell & Hornsby,';}'l'

'”fg_1993) The labels can be stuck on a folder 1n51de the

ffuportfollo,_and 1ndex cards and notebook pages can just beff\gs*‘

g *fjdropped 1nto the portfollo.. Wllde (1992) belleves that these ff

' fanecdotal records, 1f taken whlle teachers are unnotlced

u’show what students do in- natural settlngs,vand are 1mportant}l«f‘:*

gln helplng teachers best understand chlldren s knowledgevandfifihffjf

'flearnlng.

.....

‘:vfspelllng growth over tlme., Self assessment allows students e

'ffto be part of the assessment process and 1t glves teachers ;»?,._

' ;}5*1nformatlon about students' perceptlons of thelr spelllng

”“;?students wrlte perlodlcallyf

‘nabllltleS.: Students can conduct a self assessment every
'“three months or so by comparlng an older plece of wrltlng

v:kw1th a’ newer one and analy21ng 1t for spelllng changes

?.(Powell & Hornsby, 1993”} Wllde (1992) suggests that

younger students can be

F:P~,;1nterV1eW9d - on toplcs such as’"What I know about Spelllng”i;~”

”“f[and "What do I do when I don t know how to spell a word?"fk”f"

lﬁ,'fTeachers w1ll be able o;flnd out what students' attltudes

:vijabout spelllng are and what_h

‘ry7fbelleve they are u51ng

fThls 1nformat10n 1s 1mportant

f*fgbecause teachers can use 1t to help change negatlve attltudes

:nd of spelllng strategles they;iﬁs?:”sw



‘V;& Hornsby,.l993 Tarasoff‘vl990) Teachers can dlctateva ”;@f77f“

'~jshort sentence or llSt of common;words to students and

‘ff;analyze thelr mlscues based on 'he_number of~correct phonemesffﬁ'>"

':i“ihlnstead of on the number of coy-ect words.u They can compar.{l

~5ﬁglsolat10n but not 1n context and v1ce versa Gentry and

ﬁffGlllet (1993) suggest that teachers use the developmental

'yfthe spelllng test spelllngs w1th context wrltlng spelllngs"

;Mrand may flnd that some students can wrlte some words 1n

fspelllng test whlch helps teachers determlne:the spe01f5cf

:f/stage of development at whlch a chlld 1s functlonlng at a

'*ffspartlcular p01nt in tlme., Gentry and Glllet cla1m that the

~}hadvantages of thlS test over tradltlonal spelllng tests and

A'*geasy to analyze, and 1t prov1des the same results as an -

”fjeven over. wr1t1ng samples are‘that 1t 1s qufck to admlnlster';f,‘*;u,“.

'Tfﬂnanalys1s of 1nvented spelllng 1n collected wrltlng samples

The test has l?“words (monster unlted ldressitbottom,if;affﬁ.]7

‘}:hlked human,‘eagle, closed‘j‘umped type), and 1t 1s glven o

’“TL;Eto the whole class of five through seven year Olds or

1j?1nd1v1duals durlng workshop; and the analyses of the

‘:.j'students' spelllngs of tho.fﬂwords‘can determlne each

’?l 'developmen'”l_l” ,nf”fthe:majo"it'”ofaspelllngs

; The'

2number~of'words that fall in_each stage are added and the )




fftime@_ Teachers wh'

'Tgfassessments-can allfb .,llected durlng wrltlng workshop and

\ t”saved,ln a portfollo throughoup:the year & Teachers probablyv;g,fv‘

y~should not v 1tf'he1r spelllnfuassessment to one or two wf:

- to01513bu;,{Séﬂg}ﬁérléﬁyfé_pt'em A comblnatlon of

dhﬂhffassessment tools w1ll prov1de teachers, parents, and students;hﬂfw
‘*:;-w1th valuable 1nformatlon regardlng the students"spelllng

g,_attltudes, knowledge, and strategles ThlS 1nformat10n can

'ff'then be used to determlne ffture 1nstructlona1 needs, whlch'H

'”fls the ma1n purpose of assessment and evaluatlon.c»f""

RS Most research ddresses spelllng 1nstructlon

f]usually also addresses communlcatlng w1th’parents.f Parents

V“are an 1mportant 11nk 1n the home school connectlon,,and when}hffd”h
“1lt comes to spelllng 1nstructlon,‘teachers want parents on
thelr s1de., ThlS 1s espe01ally true 1n classrooms where Rt

'“5“trad1t10nal approaches are belng replaced by wr1t1ng workshopffl‘



:-}gapproaches. Routman (1994) states that parents rarely

"f;questlon the tradltlonal approach.to spelllnlfbecause they

pfprObably 1earned to spell through that approach and they are‘}jf[f;

”f?not generally aware of the research supportlng'a

';developmental v1ew of spelllng Bean and Bouffler (1987)

lﬂstate that many parents expect that chlldren w1ll be glven
'«fllsts of spelllng words to 1earn, and 1f such llStS are not
ﬁlbrought home, they feel the school 1s falllng 1n 1ts jOb

115 the teachers"respon51b111ty to 1nform parents how

”;fhspelllng 1s taught to reassure them that chlldren w1ll -
"develop standard spelllng w1thout llsts,_and to e11C1t thelr ;g;fg;“
't>help at home Wlthout the support of parents, 1t 1s very f{*“ et
?'dlfflcult to 1mplement a developmental spelllng program i :

L There are several dlfferent ways of 1nform1ng parents ofpf“:
Athe Spelllng program used at school : Bean and Bouffler
‘(1987) and Routman (1994) suggest that teachers 1nform s
:}hparents at the beglnnlng of ‘the year of thelr program by .
'?sendlng them a letter 1n Wthh they make 1t clear that ih:(
g standard spelllng is 1mportant and expected but not forfgh”-c:
”imfrough drafts.“ Wllde (1992) suggests that the 1etter 1ncludeun
'b“iﬁa deflnltlon of 1nvented spelllng ‘and- what klnds of 1nventedf;ytﬂf
“hfi@spelllng parents mlght see 1n thelr chlldren s wrltlng, suchﬁiﬁlﬁ‘

- as strlngs of random 1etters and phonetlc spelllngs. Powelli A

‘E”and Hornsby (1993) encourage teachers to send home weekly
”‘1a,newsletters to tell parents about new spelllng strategles
”d;*sfthat the students have learned | ' e

Open house 1s a perfect opportunlty to‘share the

f‘fzspelllng program w‘th parents,vwhere they can see spelllng




- session, where teachers demonstrat

approach Parents would be able to see speC1f1cally how the

3}two methods d1ffer.u.

jt Spelllng progress can be shared W1th parents at
;conferences. Powell and Hornsby (1993) suggest asklng the

,parents to brlng 1n ev1dence of thelr chlldren s spelllng

;'Vlgrowth in wrltlng done at home.v Teachers and parents can ;y:

ﬂ:then compare 1t to the wr1t1ng the chlldren have done at
‘a,school» Advocates of portfollos suggest that teachers share -

;the portfollo collectlons w1th parents, p01nt1ng out how

“ﬂfthelr chlldren s spelllng has grown over tlme,thlCh

i»strategles they are us1ng, and whlch words they can already
'5spell conventlonally (Batzle, 1992 Chavers, 1988 Graves,,

([1994 Hamer, 1992 Powell & Hornsby, 1993) After seelng

| g:word llStS, anecdotal records, and spelllng checkl1sts,‘vbv

iioparents w1ll be reassured that teachers are not neglectlng

‘,gspelllng ' RN % : ’ g

’ Routman (1994) and Powell and Hornsby (1993) suggest

3¢g31nv1t1ng parents to observe the classroom durlng wr1t1ng
dfnworkshop tlme.y Parents can w1tness in person how students
“phelp themselves through spelllng problems and what strategles*i
"tteachers are teachlng to varlous students.d Parent volunteerst

,who come on a regular bas1s can even ass1st durlng workshop

utlme by encouraglng students and helplng reluctant wrlters



leth ”Have a GO” -' Sheets and proofreadlng (ROUtmanJ 1994)
"*; By keeplng parents 1nformed through 1etters, open house;

*ﬂconferences, and 1nv1t1ng them to the classroom teachers areﬁi

.fsable to show them that 1t 1s poss1ble to teach spell1ng whlle""h

o tlll fOCUS1n9 on meanlng Once parents reallze that
’vspelllng can be taught successfully through the wr1t1ng ”"”“
hhfworkshop approach and w1thout weekly spelllng 11sts and

‘@tests, they generally approve of the non tradltlonal spelllngf'!

f_program Bartch (1992) sent a spelllng survey to the parentSﬂ”v"

- of. her students at the end of the school year and the l_f
t,parents were ex01ted about her new spelllng program‘w1thout f:ﬁ
i‘weekly tests., They also reported that. thelr chlldren had a
fbetter attltude about spelllng x Hav1ng~teachers and parentsdmﬁ
‘on the same side when it comes ‘to spelllng 1nstructlon "‘ "
'prov1des beglnnlng wr1ters w1th all the support they need to
"develop effect1ve spelllng strateg1es and,become competent
’spellers. v’._ | o
Liter tur R ‘1‘viyl:'iln h |
e i In’ summary, thlS llterature rev1ew addresses flve
| ’1ssues that teachers are faced Wlth when dec1d1ng on a
blspelllng 1nstruct10n model that works for them and thelr

‘:students and leads to optlmal spelllng growth in. students.

UfThe flrst 1ssue addressed 1n the llterature rev1ew 1s the

1dea that spelllng 1s a complex developmental process. Thls_vv

;[qlprocess has been 1nterpreted 1n several ways.‘ It has been

'"fgd1v1ded 1nto stages and 1evels that descrlbe the type Of

wr1t1ng students produce, 1t has been descrlbed in terms of :

'how the wr1t1ng reflects concepts or knowledge 1earned about\



*’v'_:.ﬁ}-spelllng. and : haS

‘*;’spellers..

en descrlbed in terms of the f’*'

.fﬁstrateg1es that‘ tudents use to spell T“The developmental 'p:fa{fifz‘

‘j”fspelllng process spans from ear;

f*;»adulthood and students' spelllngs take ,n’more and more

h‘complex characterlstlcs along the_way

The secondnlssue 1s organlzlng?for spelllng

idlnStrUCtlon" The’reseajfh Suggests that spelllng Should be‘n7fh;‘:‘.

‘;ﬂfpart of the wr1t1nglprogram, such as the wr1t1ng workshop

f;approach s

',ﬁdlfferent tlmes durlng the workshop,_from the opf;;_‘»i; 3

'lesson to the 1nd1v1dual edltlng conferences. An 1mportantj:ﬁjfyfl

‘h;p01nt to remember 1n organlzlng for spelllng 1nstruct10n 1s

':sthat teachers haverto convey to thelr students when 1t 1s;

d"1mportant to spell conventlonally, and they have to establlsh?g»ifTT“

f.a classroom env1ronment that enables students to develop as

The thlrd 1ssue 1n thlS llterature rev1ew revolves

';around the spec1f1c'th1ngs that teachers can do to fac111tate VU

SRR spelllng development in thelr students.‘ Teachers can prov1de"”;

”fffmany varled opportunltles for wrltlng, Wthh glves students aj

fforum 1n whlch to learn about spelllng They can also help

‘,L*j;students develop a pos1t1ve attltude toward Spelllng by

‘aifacceptlng‘and pralflng‘tfelr efforts. Teacher

"‘?an encourageiq

'F.]wrltlng:”ndependence by teachlng students to use 1nvented lj;r7

‘?“‘.booksd

1speg11ng and out81de resources;?such as peers and reference

nd‘charts._ A very mportant’}ole of: eachers 1s to
f;teach _dents the use strategles that w1ll produce a

'”ff7qua11tat1ve change 1n thelr spelllngs.; One flnal task 1s for:




ffsuggests that teacher_}collec"data about~students' spel;;ngﬁ

V;;bprﬁﬁéiidg, The assessment tools from’whlch t‘




spelling process

‘”n the wrltlng workshop approach Teachers who,

'h‘:jfto go back“:oxtradltlonal spell‘ g’lns'ruc 1onuapproaches.5k







' sg:resource are based on the

‘“7”‘w1ll'work best for them

igspelllng program. The 1deaS‘presented 1n the spelllng”

terature rev1ew regardlng

‘\1ntegrated spell;ng, nstructlhnw”’Ind1v1dual teachers stlll

i”need to make:dec1s1o sfregard,nguthelr own';tudents and what cf

Limita i ns

There are several 11m1tatlons of thlS progect Ohéf;ﬁf&}ff"

_,11m1tatlon is. that the progect 1s not benef1c1al for teachers\f

"5ufwhose teachlng phllosophy does not 1nclude whole language

f“practlces,gi ch as centerlng 1nstructlon on the communlcatlonj

*‘of meanlng, g1v1ng students ch01ces, or authentlc assessment
Teachers Who focus on decodlng or. SklllS 1n thelr approacheS‘”

"tto teachlng wrltlng Wlll not be able to use the spelllng

_ resource because it will not prov1de them W1th spelllng 1lstsf,gﬁlf”””

i'or spelllng rules to present to thelr students 1n sequent1a1 Vfot

:lorder.d' e
Another llmltatlon 1s that the progect focuses on: only

_fone conventlon of wrltlng, namely spelllng Other wrltlng o

”"conventlons, such as punctuatlon, capltallzatlon grammar

’,organlzatlon, and style are not addressed. Although whole

'g'language teachers do not advocate 1solated sk1ll teachlng,

‘tthey do teach speC1flc SklllS 1n context when the students.V: ff

‘show a need for them Slnce the type of spelllng students

”)]”use determlnes thelr effectlveness to communlcate meanlng

:fthrough wrltlng, teachers need to prov1de spelllng strategles”
~that w111 enable students to communlcate effectlvely Wlth the |
’ readers of thelr wr1t1ng ThlS 1s espec1ally true for o

g students whose wrltlng conta1ns random letters and very




”aﬂ;strategles, are not 1nc1uded 1J

‘T;eappllcatlon of the suggested awt1v1t1es.‘ It is pOSSlble_that




: their‘students; needs are, and»someﬁteachers are more capable
‘:of d01ng that than others, which 1nfluences the types of
'strategles they use w1th thelr students. )

In conclu81on, the spelllng resource 1s 1ntended for,
those teachers who espouse a whole 1anguage phllosophy, teach
‘spelllng to beglnnlng writers, are»w1111ng to try the‘wrltlng
workshop approach in helplng thelr students develop spelllng
.‘strategles that foster growth are looklng for ways of
documentlng spelllng growth and need 1deas about :

communlcatlng thelr spelllng 1nstruct10n model to parents
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:MY JOURNEY WITH“SPELLING

v ﬁa klndergarten student“‘n’Germany.. I don’t remember 1f I

- kboy proudly announced:¢

ffknew how to'wrlte hlS name..

We were both standlng by the‘,éffflff'f

V*tertlng table that_had lots of dlfferent k1nds of paper on Cfiﬂfﬁ

e 1t ‘as well as crayons markers, and penC1ls.g ThlS 11tt1e

at‘he knew how to wrlte, and he

’ﬁdyreached for a crayon and began to scrlbble some marks on hls.tvi

 paper that contalned sw1rls and loops._ He showed me his aﬁ)jj,ﬂf‘

,‘scrlbbles and professed that it sa1d h1s name Edgar I;f;dl-
"Ilooked at 1t and confldently replled ’”That s not real <
-,: wrltlng That s scrlbbllng " Then Edgar asked me to wrlte fﬁ
“his name, and I recall answerlng somethlng llke, ”I don t ”
ilknow how to wrlte your name but I do know that t;at 1sn t

. [lt.o I was very proud of myself for not lettlng Edgar fool mep‘

:‘and for recognlzlng when somethlng wasn t real wrltlng I m

"*Y?L[sure Edgar eventually learned how to wrlte h1s name the

”Ho;”real" way, and I eventually learned that scrlbbllng 1s real o
Wktwrltlng for flve year olds.,;il‘ | >>>‘ d‘,lg

: My next recollectlon w1th spelllng is from thlrd grade,,"'
nlfstlll in. Germany.t Spelllng tests 1nvolved the teacher el

’l,dlctatlng a paragraph whlch we had to wrlte w1th correctly

fﬂﬁspelled words.j Now and then Mr Hertkorn,‘our teacher,,had -

'*I!;us exchange papers w1th our nelghbor who then checked our

:paper and wrote at the top how many words we mlssed My best ,_::

ufrlend Carmen, and I were very good at these dlctatlons,

Jyf757




’.j*fwas very worrled about my reputa' on’as a good speller_,as

°,jif:had to cheat agaln.p

ff”rare m1s31ng any words._ Our classma;f

fﬁer Hertkorn dlctated a really dlfflcult p’,,-

'V”gthe test%I” ofked overva",Carmen's paper‘and saw’"hat she wasfsp

“°;hav1'g trouble'w1th the same words that I was'un_ure ,f.

’de'm sure Carmen was, and when ”7 Hertkorn asked us to‘

xcha ge papers to correct, we s1multaneously looked at‘each

1”f-, w1th*plead1ng eyes and”‘after a brlef pause, nodded atf

“As Mr. :Hertkorn dlsplayed t'epl

b‘fcorrect spell ngs on the chalkboard Carmen and I eraseA eachm

y”},reputatlon as good spellers was 1ntact. Fortunately w“‘weTe‘”

lpinot caught that da”iuj‘”“”

As a teacher, I don’t want my students

lealso a new way of:d01nng,elllng Each week%we had a llSt off

' returned them to us w hﬁa"perceutaéé,erttén;at»thettcp;



*ij(have the same roots 1n German and Engllsh ﬂI was able to

kol soundal,

vékapply my knowledge of German to the learnlng of Engllsh 3f“*“”

;fattrlbute another part of my success 1n spelllng to the fact ﬂf

ffthat German has a more con51stent one to one sound/symbol

i'relatlonshlp in the way words ‘are spelled than Engllsh does, 'gffu]

‘fand when an_Engllsh:word has a cognate ‘;German, I am able

”lEngllsh Needless to say, I was always a good speller and ‘f'”

”even as an adult my reputatlon as such often prompts my

“j‘frlends and colleagues to‘ask_me how to spell thlS or that

"khword and I can usually get 1t;rlght . I do use spell check

ffﬁand a dlctlonary for those tlmes where my own spelllng

‘w‘;ffknowledge isn’t enough

'f, I don't thlnk I ve taught spelllng the same way two years

‘;German and just about spell lt rlght 1n ‘dffﬁ"

As a teacher I have also taken a journey w1th spelllngkﬁf*ﬁv":

| ‘ta row 1n my elght years as a flrst or second grade teacher

QrMy flrst year as a teacher was a struggle 1n many ways and I5”*

i knew of no other way to teach spelllng than to follow the

' “Jspelllng book Everythlng was scrlpted and "spelled" out for;f‘5f



I.me, all v.‘,dito do was foluow‘the plan,dwylch I d1d fMyi“+ |

-ifsecond graders were responS1ble for memorlzlng words thatj;jﬂ;ﬂk':

"grhymed w1th ”cat” the f1rst week words that rhymed w1th

“fz"hen” the second week and so on., I found that those

"ffstudents who dld thelr homework and spent tlme w1th those

'Iwords usually d1d very well on Frlday s spelllng test whlle L
_}those students who had not spent any t1me w1th the requlred

‘,words dld poorly.i I st111 remember my frustratlon, though ;-‘

",, ~when students who had done a great jOb on the tests week

“5f,frequ1red.my students tof

'»fafter week mlsspelled the same ‘words when they wrote 1n thelrf
‘fijournals.g'I couldn’t qulte understand how that happened
'7,except to thlnk that they weren t concentratlng when they '

}»,wrote narratlve text.ﬁ:u' :

o Wlth the advent offwhole 1anguage durlng my second year

‘ lﬁjwylng also came the dlsappearance of spelllng books.
bngy then I had reallzed that they were not as useful as i had }ﬂn”
’thought my flrst year, and I wanted to change my spelllng

”'vlnstructlon anyway. One of the blg words 1n whole 1anguage ,"

i is. "1ntegrated " and so I thought I would 1ntegrate spellln_g ;?g,

words 1nto narratlve text and teach spelllng the way I had
been taught 1n Germany, through dlctatlons.- Each week I camef_

'1up w1th:clever sentences that 1ncorporated the spelllng

R words, Wthh I chose fromfthe old spelllng book Instead of o

ffwrltlng;”Cat" and "hen” 1n 1solat1on the spelllng test

b;fhen " I flgured that students would remember the words'_efﬂ«i

:.?better”L

dffwere the same., Several weeks after students spelled words

51te l‘I see the cat " and ”I see thed7*r*

they 1earned them as part of a text., The. results fgh,f,x'



zfcorrect 1n my d1ctated sentences they mlsspelled the same ,17‘

Efwbrdsfi» thelr own sentences. I d1d not1ce, however that f A

“’aﬁthey were beglnnlng to spell "the" and "see” correctly,

?iTalthough these words were not necessarlly the words I was
rtestlng ‘, _‘_ u e ,(";“ e o
In subsequent years I changed my spelllng lnstructlon
:Wyformat a llttle blt more each year I stlll followed the -
;iba51c tradltlonal approach of prov1d1ng the words on Mbnday »
}.and testlng them on Frlday, but I was trylng to make spelllng;,f
"more relevant to my students and 1ntegrate it w1th other _
faareas of language arts._ One year I dlctated a theme related b
poem. each Frlday that we had read all week and I ass1gned
‘h:spelllng grades as usual by calculatlng the percentage of.
,,correct‘spelllngs._ My hope was that students would at leastvl'
'learn to spell the llttle words llke ”and " ”the " ”lS ” and e
'so on, because they appeared 1n each poem at least four to v.
;flve tlmes;' Yes,‘there were some students who excelled 1n

'.th1s type of spelllng test but those students probably would

:”uhave excelled in any- k1nd of spelllng program There were'

also many students who agonlzed each Frlday and falled the‘__
spelllng test by tradltlonal standards.; What I learned from

thlS experlment 1s that many students were unable to read the |

L poem by Frlday, much less learn how to spell 1t., I wanted

Call of my students to be successful and contlnued to: search :

“yj;for a way to make 1t poss1ble.;g'

When I began teachlng f1rst grade, I gave up on the
: whole spelllng 1nstructlon ldea because T had come to reallzeﬁ_

ythat there is no llSt of words or poem that all of my



';;students can spell correctl;*:_I dldn't know how to

ﬁ[lnd1v1duallze spelllng lnstructlon w1thout deVOtlng two hours:*

'77fof the day; O'that'subjecﬁ alone._ I dldn't need spelllng o

"ﬁ;grades anymo e,;elther,hbecause our dlstrlct s report card

7fhad become more whole 1anguage based.‘ Bes1des many of the‘ﬁh;ff
i 'flrst graders came to school not know1ng all the letters of ;hh
'fjthe alphabet.” I knew I couldn't expect them to learn to |

a;ﬁfspell words for whlch they dldn't even know the 1etter names.f

“'vfMy teachlng phllosophy had changed to more and more whole

p’language v1ews but I dldn't know how to put those v1ews 1ntoh' gh

7,jpractlce w1th respect to spelllng

ThengI learned about wrltlng workshop and how studentS‘ir

"ﬁbspend a large block of tlme wr1t1ng on toplcs of thelr fu
ch01ce.' I belleve 1n g1v1ng students ch01ces and prov1d1ng

‘them w1th opportunltles to wrlte about thlngs that they 11ke 37

| 9‘;and want to share.; T also want them to see wrltlng as a

'1{ffprocess that beglns w1th airough draft whlch 1s then rev1sed€,f7~l

'ﬁ{hand edlted and flnally publlshed 1n some way so 1t can be

vygshared w1th others.; I saw the wrltlng workshOp approach as afm'*'

‘_fvehlclefto,accompllshdthose goalx

}I saw how spelllng flt

‘Hlnto thefedltlng partfof the eri

»ng process,‘and I took thef;ﬂ

‘vxs,steps to begln wrltlng workshop 1n my flrst grade classroom.f5

Soon students were]bus Ly ertlng every day about

“-varlous toplc"”and sav1ng

niOn a rotaf:nghba81s dents. had an 1nd1v1dual conference

'"3f‘elther w1th me or my 'nstructlonal alde and selected a pleceﬂf;}ff‘

’tfrom thelr folders that they wanted to have publlshed whlch fﬂff

"‘[mresulted ‘in a llttliﬁbOOk that was shared and then placed 1n}”5'”*'

e1r pleces 1n wrltlng folders.f g;gfﬂ



w'the classv om '1brary for others t readd Durﬁ;g the

fﬂmconference the plece was rev1sed'anhoed1ted whlch 1ncluded

‘?hspelllng.e Only a few spelllng changes were made w1th thd

jstudents present and the 1nstruct10n was‘ln the form ofa

'T’ffshow1ng the students the-correct spellingqlz3the frequentlyv

’ff}used words.r The rest ofvthe edlt‘ng took place when I type{

‘Qche storles on my computer at home 1n'preparaf10” for turnlng S




"e::. the journey. v That 1s




"5fcthrough:au

’flnstructlon in a wrltlng workshop, fac111tate spelllng

'».;ggprogressfln thelr students,.learn to document spelllng growthftpa’

ntlc assessments, and communlcate w1th parents
':fabout spelllng Teachers w1ll be able to compare thelr -

jstudents’ wrltlng to descrlptlons of developmental spelllng

‘vJ?behav1ors, 1n order to determlne thelr students' spelllng

vgvneeds., Then teachers can choose from a varlety ‘of 1deas,

’éfStrategy' essons,iand act1v1t1es that fac111tate students'=“lb

7:jbprogress to the next stage of spelllng development.,. o

Teachers who use thls spelllng resource need to rememberf7

,Hhthat 1t 1s just a resource w1th suggestlons, not a prescrrbedff

‘7ifspe111ng program The 1nformatlon presented 1s based on the i

*h;fllterature rev1ew regard1ngi1ntegrated spelllng 1nstruct10n

’thnd1v1d fl teachers Stlll neetﬁto make de0151ons regardlng

'e“!fthelr own students and what W,ll work best for them It 1s‘;fQ;f»:N

'fhoped that by teachers adaptlng the suggestlons in thls

:~spe111ng resource, students w1ll develop a p031t1ve spelllng ;f~'

iggattltude, become 1ncreas1ngly more 1ndependent 1n solv1ng

'”7fspe111ng problems,:and show‘growth in. spelllng abllltY'_xx¥~<ﬂ;°l"




THE DEVELOPMENTAL SPELLING PROCESS

the black. marksy'

one'has to ”read”

They know that thes.vmarks tell a story, and they

ot are more than happy to tell 1t to someone

Horlzontal scrlbbles appear afte”tchlldren dlscover that

"thhe black marks are arranged hor_ ont _1 fxeftfto[right;*Thi_,",r_,

f_ }behav1or develops by roughly age:fourf prov1ded that the d:ff"

hi{%Chlld has been read to and expeffmented ,thfscrlbbles o

'“ﬁ[jfalready.

}?dlrectlons, eventually hey onlyﬁdoblt'left to rlght.,,‘:

'Letter:llke character’wrltlng 1s the result of the 5

”fgdlscoverylt_at the scr b ed‘marks on‘aylage are certaln

 kinds of marks, iinéifde:

:“.n:_t'chlldren do

‘"'Miiotf et know that theSe marks are' alled letters.‘ In thelr'

Vfﬁown experlmentatlon chlldren now move from scrlbbled wrltlng f”'x

| :7,]ﬁto character wrltlngf 1nc1ud1ng’letters., A mlxture of

H”oletterlllke 31gns and'{ymbols contlnues at 1east 1nto the ffﬁ

\;SlXth year:_or some chlldren R At thlS p01nt chlldren may




still pércéive writing as drawing or as representing objects
 rather than corresponding to language at all. vChildren's
letter-like Writing'for a big object, like a bear, may take
up more space than theﬂwritiﬁg for a small object, like a
mouse. | | | i |
Alphabet/sSound Learning

Strings of random letters (B k T A R s 3 H) appear in
children’s writing after they discover that the marks are the
same on ali the pages in all the books and on all the
'neighborhood‘signs, and that this helps others to read them.
Children develop the concept that print is made up of
letters, many of which they are beginning to recognize, name,
and produce. ‘Theyvstring'these letters, and perhaps still
some numbers, together randomly to write messages for others.
They know that their letters are the marks one needs to use
to write, but they do not yet know the letter/sound
relationships.

Following strings of random letters is often the
appeérance‘of letter names to show words (R = are, U = you).
This behavior “demonstrates the‘emergence of the alphabetic
principle, the idea that alphabetic 1etters say sounds”
(Gentry & Gillet, 1993, p. 27). The use of the letter-name
strategy persists into third grade for some children,
indiéating‘that it plays a lasting part ih the spelling
development of voung writers.
| Children’s writing begins to show sound/symbol
rélationships when'they “begin to make>the transition into

realizing that the letters in words aren’t random but are
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'5@frelated to sounds”‘(Wllde,._H

"{ﬁ;”some;lmes followed by random 1et ers ("Gbklt" mlght mean

aff"grass")” Next 1s the addltlon of flnal cjnsonants ("GS"""e‘

"’(‘Wllde, 1992 V’vvpf 5) | Th ;




F'Vofspelllng, vowels appear more frequ

As_lhlldren'sxspelllng development progresses, their*iff

‘*chlldren s wrltlng becomes more and more phonetlc.‘ For the_?“

”’}flrst tlme all surface s0und features are represented in thegh'ic‘

?_f}many conventlonally spelled words already. Chlldren at thlS

‘*'f?p01nt reflne thelr phonlcs generallzatlons and begln to

’“c;‘on),_short vowels, consonant dlgraphs

fflnclude thelr knowledge of blends (tr,.gr, bl br and so

delphthongs (a1 ay, oa, ow, ou, and so on)

Once chlldren's wr1t1ng looks mo?e and more llke A

f"conventlonal wr1t1n

:_that are not phonet" lch‘ldren have developed the concept of

7'v1sua1 strategy Thls”type of wr1t1ng m'

ﬂappear along w‘th‘

»l;the reflnements of phonlcs generallzatlons and 1nclude the

d”correct use of homophones (two/too, there/thelr and so on)

bThere 1s a further dlsassoc1at10n between spoken and wrltten

‘lyv and the wrlter knows o

tht wh sh,vch), and gn‘ﬂ‘..

m“and 1t 1ncludes many correct spelllngs f{“57”



‘»'pevery syllable,4

vgifyCOnventlonally spel ed

' *fappear (-ed, 1ng,f:S) and.alxarger repert01re Of';

1gh frequency word

1s‘eV1dent ,,j]},ifﬁ*

T“‘."";-.Chlldren s spelllng" may have all the letters but 1n reverse7,;“:;‘s

Q'yorder ("huose” for’ house”), and nasals no‘ appear before

'?feconsonants, whlch were usually left out in more phonetlc ;c“"'

Log ‘ertlng ("la.mp” 1nstea,,, of' "1ap”) Chlldren are also »

"15:3what they already know aboutwa fam1l1ar word 1n a new

‘ 531tuatlon (”reskyou” for ”rescue” shows that the famlllar

’u{word "you” 1s applled to a new word) ; Common letter }“a-‘

“{j‘sequences that represent a sound ( 1ght *-tlon and so on)

“"gfmay also appear 1n chlldren s wrltlng, probably because theytsif’“

"«Zﬁhave see_ words w1th those sequences 1n prlnt

dT; hlstorlcally andf'ave

When chlldren s wr1t1ng reaches the polnt where most

Efwords are spelled correctly, chlldren have more than llkely
:developed the concept that spelllng 1s not only related to;r"'

‘sound and v1sual patterns,xbut also to meanlng '3"Ch11dren sjg}

B xfspelllng development moves from concrete phonetlc spelllngs dﬁff7ﬁ

: to abstract standard spelllngs where chlldren have to learnﬂtts

‘5;ythat please and pleasant are spelled allke, even though theyffg

5dhave dlfferent soun'svfbut 1nstead those words are related

’ue,same root" (Read 1986 D. 41)

ﬁd@ls now more“dlfflcult to descrlbe akdevelopmental sequence f}‘

*’VHﬂbecause 1nd1v1dual wrlters have a base of accumulated

‘5fknow1edge and a repert01re of strategles that 1nfluence thelr

‘"rspelllng ablllties Wr1t1ng now 1ncludes mostly correct




L .{uspelllngs, espec1ally of h1gh frequency words, accurate

17fspe111ngs of preflxes,‘sufflxes possess1ves, homonyms,jff~"

f{;contractlons and plural forms.» erters have acqulred

‘,;efflclent strategles to spell new words,'lncludlng

w',lrregularly spelled ones, and they use proofreadlng

. strategles to locate and correct unconventlonal spelllngs.'5

The use of 1nvente_

spell1ng contlnues;even w1th very

‘ Qmature wrlters because ‘ ’ented spelllngyls3not a stage butf

’-_:a strategy used by all'wrlters" (Bean & Bouffler, 1987 p

'16) Wllde (l992) comments, "As wrlters contlnue to mature,”l
-thelr spelllngs change 1n two ways-»Chlldren learn more
.words,_so that thelr proportlon of correct spelllngs 1s

.“hlgher, and thelr 1nvented spelllngs reflect 1ncrea51ngly

o i”sophlstlcated knowledge about our spelllng systemﬁ (p. 51)

" The precedlng sequence of spelllng behav1ors is:

summarlzed 1n a llSt 1n "Tools for Teachers ” It descrlbes a:"

, process that chlldren begln before they put a wrltlng utens1l
to hand and contlnue after they end thelr formal schoollng
”ﬂ"The termlnology used to descrlbe thls process varles 1n the _.f

'llterature but everyone agrees that the process is very

complex' Famlllarlty w1th the developmental spell1ng process f‘

glves teachers the knowledge to analyze thelr students'

'rl'spelllng and de51gn 1nstructlon accordlng to the students'

c needs :‘"It 1s 1mportant£to remember that any developmental
\~phases or stages, nowmatter:how they are descrlbed are f
'.contlnuous and overlapplng, and chlldren w1ll vary w1dely 1n
”the1r development w1th1n and across these phases” (Powell &

L Hornsby, 1993 p 27)



Tfi”by others" (Gentry and Glllet 1993 p 57

’TT?: SPELLING INSTRUC A VURING WRITING WORKSHOP

fo wr1t1ng

"Spel,lng 1s a to The purpose of

ltﬂlearnlng*to‘spell 1s so“tha. wrltlng'may ecome eas1er, more

lf;fluent more express1ve, and more eaS11y read and understood ,

1s a component of wrltlng,_lt is best learned when taught

L w1th1n the context of wrl 1ng 4»"W1thout wrltlng, there wouldj;“‘

'1be llttle purpose 1n learnlng to spell Thus, the proper

: }place forjspelllng 1nstf_ct10n is w1th1n the wrltlng prograth"

»'contlve dally wrltlng,.forureal purposes and real audlences,;yfc”

-]‘Teachers often spend thlS work tlme d01ng several dlfferentﬂ

‘?irls necessary for spelllng development 1n all grades" (GentrY'fﬁ

s Glllet 1993 p. 57). : N my_” P
i B In organlzlng a wrltlngbprogram, teachers often set up’
fwrltlng workshop, a tlme where students are actlvely engaged ;fﬁ"

: 1n the wrltlng process on a dally bas1s., Organlzlng a.

'wrltlng workshop beglns w1th settlng aS1de a predlctable tlme.iut'

each day, from a. mlnlmum of 30 mlnutes to as much as an hour
. A typlcal wrltlng workshop 1ncludes a flve to ten mlnute |
m1n1 lesson,‘where the whole class gathers on the carpet for i
a short lesson that addresses a wr1t1ng need Follow1ng the
S mini- lesson 1s usually a tlme block of 20- 30 mlnutes, where el
‘ﬂstudents are busy compos1ng,’rev1s1ng, edltlng, or publlshlngff

storles poems, reports, letters, or other pleces of wrltlng

thlngs.i They ‘may spend part of the tlme walklng among the
students, stopplng here and there, and encouraglng thelr
efforts.‘ They may meet w1th a small group durlng th1s tlme ]:'

to address a common wrltlng need Wthh may be related toy7'”'"

s




fwrltlng fo; ows a process of:draftlng, respondlng, rev131ng,"“'”

”13’short focused on one characterlstlc to 1mprove wrltlng,.lﬁfj"*”

utone, and respons1ve ~o the needs of the wrlters 1n”

'3;7;the classroom They can. b' 1essons about workshop o

‘vgff;procedures or they can"be,_

';?mlnl lesso 1n a spelllng strategy for emergent wrlters mlghthff

"fy}focus on demonstratlng how tO‘say a word slowly 1n order to

iV'thelr wrltlng and may spel_‘fl7fff3’”

rategy or sk111 lessons.~;A;5Tﬁ*V~

| ffamlly -hat{many students are us1ng 1n thelr wrltlng Sor?d-h‘ft”
"fgrexamplev emergent wrlters use the word "my” qulte often 1n'17"~ :

A m1n1 lesson can teach f'



,the correctbspellingaof‘that wordvand'others;that followlthe"
.;same spelllng pattern (by, fly, sky,vcry, and S0 on). Many“
students w1ll remember how to spell "my” from just that short
lesson, and some W1ll also be able to write ”fly" correctly .
at some later point because they remember the mlnl 1esson |
that connects the two 51mllar words. Although m1n1-lessons;”
._should not always foous on‘spelllng, whenkthey do,:students

,willvhaVe an opportunity to'learn a new spelling'strategy'or
ba word that they want to use in thelr wrltlng
Another approprlate time for spelllng 1nstructlon in
~ writing workshop is durlng the 20—30 minutes of work_tlme,“"
following,thewmini41esson.. Thewteacher‘can_spend partvofwll‘
,that‘time‘with a‘small~group of students who have the same
spelling’need. The time can be used to teach the group a.
_spelling‘strategy, foriwhich,those,studentS'are ready, or it
oan focus on specific words. By forming a small_gronp,,the
,teacher'is able to meet the specific.spelling’needs-of a few .
‘students and move them along developmentally

The best time and place to address spelling during
writing~workshop_is'during the editing part of the writing
process, which usually takes place in individual conferences
between the emergent‘writer.and the teacher. While other
students are busily writing‘during the 20-30 minutes‘of work“
- time, the teacher-makes»time'to'meet one-on{one with those
students who are ready'to'take_a piece of writing‘to
‘publication. Since the 20-30 minutes of work'time.are aléo,
'ideal for conducting small group lessons,‘teachers have'tor

-decide how to best spend that time. The work time may be

92.



‘:iwho are wr1t1n xﬁone forjs‘all group nstructlon, and one for

‘-flnd1v1dua1 conferences Anlbnstructlonal alde or responS1ble 77'

’ parent Volunteer can ‘elp durlng any of those segments.-'

’QFObv1ously more students can be helped more often when other

'».[adults are presenth

Slnce publlshed.pleces w1ll be read by others, the

fbconventlons_offﬂrltlng,v“*ﬁludlng spelllng, have to be 1n}1,‘f‘

'7f}3place., The reason for not requlrlng standard spelllng onftf‘h”

w“7{,f1rst drafts is to allow t

'nf:fspelllng.x Up to thls p01nt 1n the wrltlng process 1nvented

H.efwrlter to concentrate on thebf"

'l;flow of 1deas and'not be slowedadown by worrles over accurate “Qf

“iﬁ:jspelllng, 1nclud1ng random 1etters, letter names, and

L”jphonetlc spelllng, has been accepted and even encouraged but

'Lf,;when work 1s g01ng to be read by others,vstandard spelllng

| “f}inll help the reader galn meanlng from the ‘text. ;”Invented T

RN fspelllng 1s a convenlence for the wrlter, but conventlonal

. conference

‘Tﬂgmto be., It 1s“dur1ng a processfconferenceithat the teacher 7l'

"wfspelllng 1s a courtesy to the”reader, and deallng w1th

e”.spelllng 1s part of‘the edltlng proctss 1n wrltlng”’(wllde,”fff
'11992 P 63) . L ES

There. ar

"content‘ofithe

"‘qf'and student may talk.about the spelllng strategles that the




'daistudent._s_u51ng, and the teacher can tell the student aboutf%

“?f_}fa new strategy that w1ll help brlng about a developmental

{1fchange., The ocus could also be on tpe01f1c words ‘that the’i?f.':

"student‘has trled to spell orxls ready to learn,_aForj?'

the student s,spelllng to

'ffthe standard one and pralse t'evstudent for a“sucbessful

“'v«feattempt. Thls one on one co“ ac fprov1des very meanlngful




’»QdeC1de whlch students needlaﬁsmall group ‘eetlng, how to make'jf“bw

1sure stud’ytsldrebon task when the teachfr 1s ‘not walklng

rfamongbthem' how edlted pleces of wrltlng hﬁll be publlshed

'.and 111ustrated andushared and many more.-‘Once teachers

'.have made some of these dec151ons, they can share them w1th

";thelr students and slowly begln to establlsh wrltlng workshopx'

ihyroutlnes. They can always be rev1sed and adgusted along the

'hdwayr dependlng on the needs of the class.‘ Many whole
lﬁlanguage teachers flnd wrltlng workshop to be a successful
Tjapproach to teachlng wrltlng,vlncludlng spelllng,'and they

°cont1nue to use 1t and 1ook for ways to 1mprove 1t

Saresn



.uk;fldevelopmental spelllng contlnuumtthef tudents are worklng,

lfand once they have s”tf"p"rltlng workshop routlnes;

lfflnclude a t1me and place to address spelllng, they are faced.fif”

'-sw1th the quest1on,of how to fa0111tate spelllng development.~ftf*‘

dTeachers can answer th1s questlon by”:electlng 1nstruct10nal j_;f“u

: ractlces and act1v1t1es ihat are most effectlve 1n helplng

bni*to expand thelr students' spelllng knowledge and strategles

'f'"The more chlldren learn about the patterns and strategles offi

\a?ot_spelllng and the more they wrlte and get feedback the more

;jgfthelr spelllng w1ll approach conventlonal Spelllngn
'“(Tarasoff 1992 p 54) ' SER

The next quest1on then, 1s‘what can teachers do

}spe01f1cally to help beglnnlng‘wrlters learn about spelllng

."‘patterns and strategles durlng wrltlng workshop°i Teachers

"need to use both formal and 1nformal approaches 1n order for :;‘“
‘hstudents to develop the1r spelllng knowledge and strategles.'
| ﬁ"Some students w1ll effortlessly learn spelllng from |

; jlmmers1on 1n language act1v1t1es, others w1ll requlre

"{ffstructured lessons that focus clearly on spe01f1c knowledge

'17ffland on spec1flc strategles” (Tarasoff 1990 p 85) 8 The

fthlngs that teachers can do durlnngrltlng workshop 1nclude?f,*"

2 ‘fEifl) Prov1d1ng multlple wrltlng opportunltles, 2) Developlng a

' 'nglndependence, 4) Matchlng 1nstruct1on to students’ ;f

‘lpos1t1ve spelllng attltude, 3) Promotlng wrltlng

“evelopment and 5) Teachlng proofreadlng strategles._‘f




Teachers are prov1d1ng multlpl, wr1t1ng opportunltles on

tiga regular bas1s durlng wrltlng worksho aand by d01ng that
 they are 1nformally fac111tat1ng spelllng development in

filthelr students;{ Frequent wr1t1ng act1v1t1es for dlfferent

::faudlences and dlfferent purposes and on a varlety of toplcs
dflglve chlldren the opportunlty to explore the spelllng system,»fh

) apply what they know, and construct'new knowledge.,‘"Just aS‘;;“*

Qg{chlldren 1nteract w1th oral languag‘ﬂln order to speak they
"ﬁfiTmust 1nteract w1th wrltten language 1n order to learn to ‘

_Q»;wrlte and spell" (Gentry & Glllet 1993 p 16) By wr1t1ng,jf{13,

» f_chlldren become aware of_the need tf attend to spelllng

er?detall 1etter

7'order, sound sequefces, and 1etter‘sequences, 1n order to

f7effect1vely communlcate"‘heir_yhoughts and 1deas to others.,rfﬁ,f«

Many teachers‘who use,a w 1t1nngorkshop approach

ﬁ-dbelleve thatfstudents$w1llywantptonwr1te about thelr personallfhf
‘““a,and 1nterpersona1 experlences and do not need to be entlced
1f’w1th story starters or wrltlng 1deas.l Other teachers belleve
that prov1d1ng students w1th motlvatlonal wrltlng act1v1t1es
l1;w111 enhance thelr wrltlng, and therefore thelr spelllng,a_f

'jrbecause 1t allows them to spend more“tlme wrltlng than

uif:thlnklng about what to wrlte..“TeaC’,rs need to dec1de on an

"1h1nd1v1dual ba51s from where the motlvaflon for thelriie f3vw' o

e ;Qﬁ 1s the answer, espec1a11y 1n school_ or’dlstrlcts where




flln'my‘classroom One ons1sted of d01ng‘w:1t1ng workshop for

"’three days a week and allow1ng‘se,j? polchoose thelr

'ﬁj’wrltlng voplcs and domalns, whlle on the'othe ftwo days they;fV‘~

fselther wrote;on requlred toplcs, or we wrote a class blg

3ffbook Another approach 1nvolved turnlng wrltlng work"hop

1nto rotatlng centers wher‘:groups of students wrote on a fiﬁf"

lﬂ“fdlfferent toplc eahh day of the week I have used some butgfeﬁfl

fnot all of the follow1ng act1v1t1es-’

'ii*

»fF"ee ch01ce

lfViﬁ,Hollday related wr1t1ng

“Theme related wrltlngw

”77'**_Wr1t1ng a 1etter or card to someone

.-ltlng a solutlonbto a problem j#}_ﬁf]”‘7"

,‘Maklng ajshapeibook or pop up book

'faagﬁfﬁertlng a new vers1on of a'predlctable book ;‘7” f”t
j*??fertlng a report blography, or personal account ﬁffj_,ffv5

'“,tnyrltlng a falry tale

'f{*;'ertlngl'n a personal Journal

'wgtfﬁertlng a poem or an 1nnovatlon on one Tlpfj},_,l,y

wafrertlng a song

sfff 7Wr1t1ng a re01pe

;”‘fﬁ%ﬁ_ertlng a w1sh l1st or llSt of thlngs to do £ e
5Wwfislnce spelllng has the same functlon 1n student selected
wrltlng as 1t does 1n teacher selected wrltlng, whlch 1s to

enable the reader to understand the message of the wrltlng,




hself concept*of bei‘g a good speller comes from experlences

-_TIt 1s essentlal that chlldren experlence success and feel

a:_fthey are learnlng 1n the1r beglnn ng attempts to spell”‘

"19511(Tarasoff 1992 p

“Teachers can make students feel confldent 1n thelr

.H'“gabllltles by accept ngfthelr system of spelllng and

‘?ﬁ{dlsplaylng thelr handwrltten texts along51de a. standard

“‘f‘,typewrltten vers1on becausellt_shows

‘fhem'that thelr spelllng!;,{ffhyf

ff';ls valued Teachers also 1nstlll confldence when they

v{f@;emphas1ze students' strengths and praise spelllng

*”[ ffapprOleat1°nS and‘rlsk taklng They can compare the

"~?igistudents'—spelllng" 1the standard:one and p01nt out how manyf??‘“d”“

sounds or lftt:rs are. correctl rep]:sented rather than




";tthe prlmary goal for wr1t1ng ‘

'f\the process of sharlngQertten‘c mmunlcatlon W th'others”'

'v;(Tarasoff 1992 p l) - Beglnnlng wrlters should learn that;

the express1on of 1deas, and,fvy,'

7f;37that too much attentlon at flrst on Spelllng may hlnder the

Hc~vfassur1ng them that they w1llolearn when and how to use»*%f‘"“

f“dnatural flow of language and result 1n the5v1ew that 1earn1ng:sj;fr

fﬁto wrlte 1s a matter ofy'pellfng words‘rayher than of

{rconstructlng mean ngc. Teachers can communlcate thlS concept

’vg“lnvented Spelllngs

‘df‘wrltlng and

ﬁ}standard spelllng as they learn morebab’ut words and wrltlng f"

eiWhen teachers make beglnnlng wrlters feef*confldent rlght 5

zsfrom the start and when they explaln the place that spelllngyk nfj
hr]has in the wrltlng process, then students Wlll develop a
‘@;“pos1t1ve attltude toward spelllng, whlch is a very 1mportant ff‘??

\*ffactor 1n thelr spelllng deVQlOPment

‘jlwhole language teachers who usefa;wrltlng workshop

:ff@approach to teach wrltlng can faclaltate the1r beglnnlng

’VVllwrlters' spelllng development by teachlng them strategles ff"‘” .

lc'that promote thelr 1ndependence durlng the=wr1t1ng process._

A wrltlng workshop approach certalnly expects 1ndependent



”bwrltlng from students, as they spend most of the workshop fi,’
'jtlme 1ndependently comp051ng rough drafts, rev1S1ng, or'ff';v .

w=ffed1t1ng thelr pleces 1n progress, whlle teachers meet w1th

“;small groups ‘or- conduct 1nd1v1dual conferences., In order forfﬁ;j}f

'ﬁlstudents'“o work through spelllng 1ndependently,_they need tot

7i;know andQ_pply strategles that w1ll allow them to work

dﬁfgw1thout the help of teachers Two: major strategles that thGY'

"3f'can use ‘are 1nvented spelllng and external resources.»,

Invented spelllng, also called temporary spelllng, is'a't

= 'strategy that all wrlters use, even adults when they do not

‘:'know the standard spelllng and do not want to 1nterrupt the'fgfy

V°Lflow of wr1t1ng to flnd 1t.c Beglnnlng wrlters should learn
‘eto use th1s strategy and 1ndependently produce spelllngs. y”
f"Even w1thout belng able to read chlldren can attempt to
'dwrlte u51ng what they know"‘(Tarasoff 1992, p 104) It is

tedlous work for chlldren to flgure out for themselves how to:E

B record thelr own speech but by attemptlng 1t and 1mmer81ng
L themselves 1n the task, thelr success 1mproves. ‘ g B

The best way to teach 1nvented spelllng 1s to model . 1t
for the students and help them understand that u51ng 1t will
beneflt them as wrlters. Teachers can-flrst model 1t>for the
1ywhole class durlng a m1n1 lesson and then they can model: 1t

;agaln for some students in a small group meetlng or

L 1nd1v1dual conference. Model1ng 1nvented spelllng may -

yflnclude the follow1ng COmponents,,whlch may span over a few
:sdays,ﬂlfl | | | ‘

1. = Write a message for the students in many ways,
.~ such as drawing a picture, scribbling letter- llke
3 symbols,_or wrltlng ‘random letters. e

92;?' Tell them what the 1ntended message is.



_3;7s£Wr1te the message agaln by slowly soundlng out the
- words aloud and writing the correspond1ng letters.
.;]Only write the letters that are actually audlble

| 3?4;p':Wr1te the same message conventlonally and p01nt out“y
S that adults would wrlte it llke th1s ' '

;5;'“;Compare the purely phonetlc version to the standard;
. one and explain that as they learn to read better .-
. and write more, . thelr spelling.: will look more and
. .more like that of adults, but in the meantime: they
- should put down'those 1etters that they hear when
"they say the words very slowly S

6. Repeat the lesson the next day w1th a new message ,xf

and have the students tell you the ‘sounds they hear“

':and the letters you should write. Again compare 1t l
~_to the standard ver51on and pralse the1r ; .
‘,approx1mat10ns. : v , Ca

"7.7‘*Repeat ‘the lesson the next day Wlth a new message
- wicand have students try to sound it out for
 themselves and write the letters they hear. Show
~‘them the. standard version of the message and ask -
students to. compare their versions: to it. Agaln _
»g;ve much pralse for approx1matlons.
Obv1ously‘beglnn1ng wrlters w1ll not 1mmed1ately be able
-to hear sounds in words or know what to wr1te down for them
'after two or three days of modellng Some students may needfi‘
to have 1nvented spelllng modeled many tlmes before they
: begln to try it on the1r own Teachers may also choose to
show them other ways to 1ndependently wrlte down thelr'"
‘ 1ntended messages.; These ways 1nclude wr1t1ng any letters ms
: that seem reasonable,,wrltlng the flrst 1etter and puttlng ag
dash for the unknown part and draw1ng a plcture of - the word‘w
in questlon.' All" of these strategles allow writers to" rely -
on the1r own spell1ng knowledge, and w1th repeated practlce;

uthey can use them 1ndependently whenever they wrlte and not

.‘have to walt for help

102,



tr-b and so on),‘“
7';;or words that rhyme. As students are. wrltlng and need a Wordff
”ﬁfwhose spelllng they do not know, they can flnd 1t somewhere

- fn the room and use: 1t.» Instead of merely copylng 1t

ﬁstudents should look at 1t and try to“wrltef Lt from fwf

"fjfmemory, then check 1t agalnstﬁ

e-source,_gThlvfprocess helps;;j»

'1n teachlng students how[_ﬂfgf'h

v}and”when to use:external resources”' They can teach how to_‘

':T’use them;yhrough modellng and demonst»atlng the steps

| °1i1nvolved - Teachlng them w N to use external resources Jufvz




focus on graphophon:.c knowle ge.,_., As they become more.”lf’” PR




. jused to convey meanlng,‘

"before they begln to understand the rela onshlp betweenfl,f7ff'

‘ﬁ;lettefs"and sound"‘(McGee & R chgels, 198 ':224) = They

fneed to develop an awareness of prlnt and fhatmletters are

'nd they need to learn the letter

V”names and how to form them on paper An awareness of prlnt |

Anland knowledge of letter names can be developed when teachers mfliﬂ

"‘do theﬁfollow1ng

_ooks posters, charts,_s1gns, labels names)

ﬂHave students brlng 1n env1ronmental prlnt and read o
};1t together (cereal boxes, ‘candy wrappers, soda cans,u
aadvertlsements, coupons, and SO on) ' . y .

”«f?VQTalk about letters 1n words, espec1ally students"
*tnames. . ‘ v o

e fd‘Dlsplay students' ‘names on a chart in the room .
"o and refer to it often-ﬂi,* :

5sl%‘jSpell words together ;o N ,
htszec1te the. alphabet whlle p01nt1ng to each letter.[“
"yff;Say the letters as you pr1nt a word.

o Ask students to locate certaln letters in prlnted
”f'»text.v,;_g P R o : i :

Know1ng how to form letters both’ capltal and lower- yf“
VcaSe,‘ls necessary for students to be able to move beyond
scrlbbllng and maklng letter 11ke characters.‘ Teachers can e
help th1s process along by d01ng the follow1ng
-L*»“Prov1de many opportunltles to wrlte._d
L *"Prov1de various wrltlng toals: (paper, penc1ls,: 2
. marKers, crayons, ‘pens,  typewriter, ‘computer
kaeyboard) T v';-.: i 3

'\*;ﬁProv1de other tools to make letters and words
. (magnetic letters, playdough sand alphabet toy
,‘blocks, alphabet puzzle pleces) :

: .r*"Model how to form letters (capltals and lower case)
S | 105 L

fead to and w1th students and p01nt to the words (blgff‘:‘"”h



“;that st!dents who are spelllng w1th random 1etters may Stlll
iineed to learn thelr name‘
]fcorrectly o &

”hi#Graphophonwcﬂknowl'dge

'prlnt them,

” strategy”‘(Bean & Bouffl

‘”follow1ng

and write i O pffstudents*dften;f.j

‘“alphabet charts tl :
“case letters, so students can

'“igﬂof the class=can beneflt fr;mblt If most of the students

even though they can form them”‘“..5jx

.thelr wr1t1n Wi ‘beginftgﬂi clude’them-more:and”ﬁ"

r;to develop students'igraphophonlc knowledge by d01ng the




"7;901nt'outﬁrhymlng;words 1n texts.:t‘l"‘f

'fptg{Ask students to‘p,edlct how a word beglns or ends :
'i"twhen you wrlte for the class.¢~ ' . : :

‘:hf¥5jAsk students to bralnstorm words that begln w1th
o a common consonant sound and wrlte the words down

hifﬁ;>Ask students to: clap for each syllable or sound in
‘szords, which. helps students segment words 1nto sound
,?parts.u-&”~- L , v Vo v :

3'5v-yg*f;Ask students to say a word that matches the beglnnlng
EEE e endlng sound of a word that you prov1de._v

?v*f'Ask students to thlnk of rhymlng words: and wrlte them

_‘on 'a chart, so they can see thelr spelllng e
-31m11ar1t1es.,t : : ‘

'ff'*ijsk students whose names begln w1th a certaln sound o
. to form a group : v

“’!*‘7Ask students to thlnk of words that rhyme Wlth
: -‘students’ nameS-YQ‘ ' :

‘f'fAsk students to sort name cards by 1n1t1al sounds

‘*, Ask students to sort plcture cards 1nto groups that
v share the same 1n1t1al or flnal sound _

’,¥‘AShow students ‘words that are in the same. word famllyl
' and how their spelllng is 31m1lar :
(Example ‘bat-cat- sat) :

vk dere act1v1t1es can be found in Teach1ng Klds tg
B §pel by J. R Gentry and J W Glllet.v

Although these fun games and act1v1t1es are helpful in-

7.;17develop1ng graphophonlc knowledge, 1t 1s more-lmportant that'

ejfstudents can apply thelr graphophonlc knowledge when wrltlng,
.themselves.- Teachers can prov1de the follow1ng strategy |
.wlnstructlon elther to the whole class durlng a m1n1 1esson,‘f e

‘:»to small groups durlng wrltlng workshop, or to 1nd1v1duals
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R when walklng around durlng work tlme'

’lf*l;Model stretchlng words out slowly but naturally :
... and writing down one letter at a time for the sounds‘
xgdvheard.. Then have students practlce 1t.

- *;,Model how to wrlte letter names for words or :

- parts- of words that sound like a letter: they know.

. (Example: R =are, U you) ,Then‘have students
*Hpractlce 1t._ SRRTEERRING R A :

'f!%ngodel how to choose letters that are made in the same}{'

- place in the mouth as the letters they know _ S
e }(Example-fYNT;—»went because the letter name ”y”vt;*v
'”ﬁ@w{and the sound for "w” are made 1n the same place)

e 7;*”[Model how to thlnk of famlllar words that mlght help
S with ‘the spelllng ‘of a new word (Example. “the" ‘

‘starts with “th,” so “that” starts w1th ”the” becausef"

"_thelr initial sounds are the same) .
Students w1ll beg1n to use these graphophonlc strategles-

-whenj hey have seen them modeled several tlmes and thelr P

efforts are pralsed. Wlth contlnued dally wrltlng and

‘”gapplylng these strategles, thelr spelllngs w1ll take on more

o phonetlc features, to the p01nt that someone can almost read |

'W“waords.l

"ithe students' wrltlng w1thout thelr as31stance.~

'Concept of a word

One concept that students may or may not develop

) alon931de the letter/sound relatlonshlp 1s the concept of a ﬂpf 5i

’}word Even students who are prof1C1ent at representlng

3asound_ w1th thelr correspondlng 1etters may prlnt those

thonetlc sounds 1n a strlng and not leave spaces between

»;There are several ways for teachers to help students

evﬁi’develop the concept of a word

'in*, P01nt to each wrltten word when readlng blg books,
charts,_poems, and messages on the board :

* P01nt out that there are spaces between words to make'
readlng eas1er.,gf_. . IR : G



%t””Ask students to tell you a short sentence and wrlte o
~ . -it on'the chalkboard (Example: "I see a. dog "y, _
”‘}Then ask" ‘them to make the sentence ‘longer by addlng _
- a. word or words, and you add the word(s) after
_Ttleav1ng spaces. . (Example- “T see a dog and a cat. ny ., v
. .: Show students the word(s) - you added and how they are
,;vseparated by spaces.k . :

*vao the same act1v1ty as. above by uS1ng word cards
. 'in a pocket chart. Students can come up and 1nsert '
T or add words to change the sentence.k-'

'"j'*’»erte down a sentence that students prov1de on’ a S
. strip of paper. ‘Display it in the pocket chart.’
. Cut the strlp apart into words and tell them that
. each part is called a word Mix the cards so they
- are out of order and form a nonsense sentence. Ask ‘
students to come up and put the sentence back in
- order. ' :

f *,,Have students do the above act1v1ty w1th the1r own
""sentences : .

* Model how to leave a space (two flngers) ‘after each
~‘written word and encourage students to do that when :
- .~ they are wrltlng : : 8

* yMDre act1v1t1es can be found in Teaghlng Kids to
~Spell by J. R. Gentry and J. W. Glllet.

:‘lt,takes some students»only one or@two;demonstrations
gbefore'they'leave spaces'between”words‘when they write, and':
it takes others repeated demonstratlons. Students need to
have many meanlngful wrltlng opportunltles to practlce
leav1ng spaces, and it 1s certaln that through those

opportunltles all wr1ters eventually learn ‘the concept of a

' word

V1sua1 memory
The use of v1sual memory plays an 1mportant ‘part 1n
}learnlng how to spell Slnce not - all Engllsh words are

spelled accordlng to thelr 1nd1v1dual sounds, students need
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.flto learn many words by remembefjng the wayt:heynlook or\,’fy”

Students whose'

'>frelat1ng them to a famlllar v1sual pattern;,

'fﬂwrltlng shows very effectlve use of ‘the’ graphophonlc strategy

',fto spell words are ready to be taught how to use thelr v1sual,'17

fjmemorles of words to spell In order to have a v1sual memory;ff'ud

”'of words, students must have seen words numerous tlmes 1n

fprlnt The follow1ng 1deas can help students develop and usejd, o

’*thelr v1sual memorles to spell words. fr

"*;cP01nt out that many students know how to spell some .

o 'words already without soundlng them out because they:
~, " ’have seen them in books and can wrlte them from

o “““:memory " P . -

vf#ﬁ_Tell them that know1ng how words look w111 help them f
’ﬁwrlte from memory and more automatlcally.

R “Teach ‘them how to v1suallze a word Flrst wrlte a
familiar sight word on the board and draw a TV screen
around it. Then ask students to look at the word

- carefully, as if they were watchlng ™V, and remember
~vwhat it looks like even after the TV is turned off.

- After a few seconds turn the TV off by erasing the
" word and ask. students if they still have a picture
“of it in their heads. ' Ask them to write the ’

" word down the way they remember it.- Repeat this
‘act1v1ty several tlmes, also 1nclud1ng unfamlllar
’ Mwords SR : T .

Teachers may also want to use some’ of the follOW1ng
act1v1t1es that develop an awareness of v1sual patterns in
words,_so students can begln to look at words in- text 1n
terms of how they flt a common v1sual pattern-‘

tf;P01nt out llttle words in: longer words and have

. students. flnd little words in long words you prov1de
vﬁf(Example. “tea,” #each, " ugche; " and "her"'are 1n
“the word" "teacher")“ AR .

ﬂff{7make sets of cards that match a v1sual pattern ( at,
o-ake, -it,"and so on) and some cards that do not

_.match ‘the. chosen pattern.. Dlsplay a set of cards and“fhﬂ

~ have students find the. card that does not match
,:the pattern A



ﬁ“ﬂiuse 1t and develop as spellers

_g‘tlﬁD1scuss phonetlc patterns and how they are spelled

. Make charts for’ words that follow a given pattern ‘
,rgg*(Example~'The "gh" is silent An "nlght "‘"flght "
“.‘q;”caught m, ”bought ki and so on) o e

’yﬂ-fthlscuss homophones, Wthh have the same pronunc1atlon

.. on a chart to hang up in the room (Example.'
' -ngwood/would plane/plaln read/reed) S~

'i]*,{Make cards for words w1th s1m11ar vowel spelllngs and
o ask students to sort the words accordlng to their .
7 vowel sounds * (Example: “our,” “cough,” and "group"

.~ all contain "ou,” but the vowel sound 1s dlfferent

i j1n each word) B o B :

rf*';Other act1v1t1es can be found in Teachlng KldS to
[Jf;Spgl_ by J. R. Gentry and J. W. Gillet.

Many students begln to use thelr v1sual memorles to HU .

but different meanings and spelllngs, ‘and list. them ‘ t;vﬁx

pfspell after very llttle or no 1nstructlon but many othersrf@ L

l;need repeated demonstrat1ons to v1suallze words, as well as
‘*more exposure to v1sua1 patterns and thelr dlfferent ' |
Hspelllngs.' Wlth the guldance of teachers and opportunltles -5'

‘to practlce the v1sual strategy, all students can 1earn to

”'Morphemlc knowledge | i . |
| *fi The last major spelllng strategy that wrlters need' to ;»,35
qglearn 1s the use of morphemlc knowledge..f"When spellers

solve spelllng problems by u51ng 1nformatlon they know aboutvnwvy

’;,words and word parts, they are us1ng morphemlc knowledge"

?f(Powell & Hornsby, 1993 p 28) ThlS 1ncludes 1nf1ectlonal‘lﬂt

'fendlngs,‘such as ”-ed” and "-1ng"' preflxes and sufflxes,‘

':'contractlons,vcompound words, and posses51ves, to name a few;

Beglnnlng wrlters usually are not ready for such meanlng ff'



“lated knowledge,‘altljugh they use t n thelr oral -

"‘“flanguage all the tlme.‘ Beglnnlng wrlters fse malnly

hhd@graphophonlcﬂand v1sual knowledge, but‘fhen thelr ertlng‘
‘ﬁj?shows good use of those two strategles, they may be ready to
';'Tbeneflt from some 1nstruct10n on morphemlc knowledge._»
’ff;Teachers can help them 1n the follow1ng ways.u

*theach the 1nf1ect10nal endlng ”-ed” and ‘that 1t R
 indicates when somethlng already’ happened ‘Provide -
“examples of familiar words and how to add "—ed A4
“Point out “how that endlng is pronounced in three - =
qdlfferent ways but always spelled the same: because _
it ‘has a certain meaning - past action- :
{Example: "jumped” has /t/, ”cllmbed”'has /d/,‘and o
’“”"landed" ‘has- /ed/) o ' e

* fTeach other common 1nflect10nal endlngs and thelr
- meanings. Show how these endings are added to words,
- and how root words" sometlmes change before endlngs , ‘
are added - (Example- ”-1ng" means ‘the action is going -
on now, “-s(es)” means more than one,w"-er" means G
_ more ”-est" means most and so on)

* Teach the correct use of capltals by p01nt1ng them
.. ~outin readlng and giving basic rules for using them
- (Example: names, beglnnlng of sentences, and so on).
‘Have students sort words by capltals/lower case -

'letters. : - . ‘ : :

* Teach ‘how contractlons are formed from two words, andf
how their spellings are related to- their meaning" ‘
(Example.»‘”-n t” means "not n.'u 've" means ”have")

ok Teach how compound words are formed and 1list common
f“fones on a chart for 'a reference. ‘Point out that '
.gthey ‘have the same spelllng pattern as. when each word-
is’ spelled separately i : R

* dTeach the meanlng of the apostrophe 1n posses31ves
‘to show ownership. Use the- students' names in.
-*examples and show how to wrlte.» o B

Students w1ll eventually develop all three of the major
spelllng strategles Just descrlbed (graphophonlc knowledge,x,.5

v1sual memory, and morphemlc knowledge), and thelr spelllng
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| 'fﬁw1ll become more and more standard but they need the .

;qﬂhguldance of teachers who w1ll de01de when students are ready S

'fjﬁto beneflt from each stratng '»"The focus 1S upon teachlng

27fch11dren accord1ng to thelr 1nd1v1dual needs" (NOrrls, 1989

o :p 106), and teachers must de01de what those needs are. vThey-”

”V-{look at students' wrltten products and determlne when

students w1ll beneflt from 1nstruct10n related to letter ;jf{l.;

]names an'fletter formatlon,_letter sounds, the concept of a‘ﬁ’

ld’fgfgword the way words look or word meanlngs._ When they have d?sf{{

7‘determ1ned what klnd of 1nstructlon 1s developmentally

'5.tappropr1ate for each ch11d they can prov1de that 1nstructlon~:

" and thereby fa0111tate each chlld's spelllng development. uf

Tes cfln Prv‘fr'*dlnyf'

One more thlng that teachers can do to facllltate b
-spelllng development 1n beglnnlng wrlters 1s to teach

'f.strategles for proofreadlng or edltlng for spelllng Even

beglnnlng wrlters can learn how to proofread thelr own work'

It teaches students to be crltlcal readers of thelr work

;'because they have to focus on ‘the. v1sual features of words._laﬂ_f

Teachers can help students learn to proofread thelr work
in the followlng WaYS° » ' ' LT

* Tell them that proofreadlng is ‘done after all the L
. ideas have been written down in a way that makes g;;'
”M‘the most sense to future readers.r“ . LRy

'.f;ﬁMbdel how to reread thelr work when done, polntlng

carefully to each word and checking if it looks - G

”,‘e;rlght ‘Use an unnamed student’s paper or take a memo -
- .to a colleague through the whole writing process, 1n
.. order for students to see how an authentlc text 1s
'*?;proofread —— v R

fﬂ*f.Prov1de a 11st of common words that students can be

. expected to. read, such as “the” and “my” and others..}gfﬂn
: ”k.Show students how to check 1f thelr wr1t1ng contalns :V;“
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;h“gthe words on the 11st and 1f they spelled them
" correctly. Bask them to- ‘lightly underline the . .
- misspelled words and go back to change them after

ﬁ;gp oofreadlng the whole p1'ce. S : :

'~‘*‘*Teach students how to use the external resources

-_;Q”:mentloned earller to locate words that they have

. - attempted to spell in their writing and that they
-ffknow they can change themselves.. e

B fTeach students to‘"Have a- go" w1th some of the words
that they know are not spelled conventlonally
.. "Have-a-go” involves writing a ‘questionable word in
two or three different ways and looking at ‘the
Jfalternate spelllngs to see Wthh one lgggs rlght

' Dependlng on thelr 1nd1v1dual readlng abllltleS, some h.‘f
' students may be able to change a few of thelr 1nvented o
‘spelllngs to standard ones, and some students may need help
in standardlzlng all thelr spelllngs After students have
1ndependently proofread the1r work accordlng to the
_vestabllshed procedures, they should meet w1th the teacher or
-;”other adult in a one on one conference to flnallze the |

'edltlng process There are several 1deas of what teachers

can do about spelllng durlng these edltlng conferences.ot
s(These ideas 1nclude-. | ‘

* Start by pra1s1ng students for thelr efforts in
producing the writing, 1nclud1ng content and -
conventions, of which spelling is one.  Point out
any strategies that students applied correctly or -

- words that students were able to spell or correct on_'

" ‘their own - : : :

% Ask students to select a few words that they would

~ like to léearn how to spell and guide them through the
. “Have-a-go” strategy. Direct them to an external
.:resource where they can flnd the correct spelllng

Lk ‘Compare thelr 1nvented spelllngs to standard '
ones and hlghllght the similarities between them.
"This will give students the confidence to continue
" ‘to.use invented spelllngs because they are successful
at d01ng SO.. . ‘ v
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‘fuw1th someone 3 help, espe01ally those words for Wthh the

* 'Ask students to wrlte the standard spelllng, for
"~ ‘words they would like to remember, over and over o
;‘gjseveral tlmes, in dlfferent 1ocatlons on a. paper,_-j*
.- or on a different surface. This helps them to
,'remember the sequence of letters 1n every detall

L Beglnnlng wrlters do not need to change or correct every .
.jlnvented spelllng on thelr own, or even durlng a conference.f‘ﬂ-‘u

:f'Only two or three words need to be corrected by the student o

'ﬁ’student shows an 1nterest or those that are used most often.

"f_iThls w1ll allow for retentlon of those few words. Teachers

:i?can change the rest of the spelllngs after the conference andc.“'
'V'}transcrlbe the text 1nto standard spelllng, so the writlng
vfican be publlshed and read by others. _ , ,ﬂ_' v

) ' Students’ proofreadlng abllltleS w1ll 1ncrease w1th
‘;repeated practlce. Teachers can set the guldellnes and

f'expectatlons for how much proofreadlng students should do on i"f'

'_~ithe1r own or 1n a conference, and the expectatlons are f

:7gdeterm1ned by the wrlters' levels of development.y erters of
‘Eany age can learn some proofreadlng strategles, and thelr fc
’”.ffrequent appllcatlon w1ll help fac111tate spelllng »

.Hrdevelopment.ﬁ,_.j

In conclus1on, there are a varlety of thlngs teachers

»gcan do durlng wrltlng workshop to fac111tate spelllng ’
‘pdevelopment 1n thelr beglnnlng wrlters. They can prov1de’;ffﬂ:

*[many opportunltles for mean1ngful wrltf'g, help students f‘:'f L

“Tffdevelop a pos1t1ve attltude toward spelllng, promote

‘.fstudents' wrltlng 1ndependence,,teach developmentally

fffapproprlate strategles, and teach proofreadlng strategles;

fTeachers need to take advantage of the many planned and




'unplanned opportunities throughout the school day, and
especiallyoduring writing’workshop, to address spelling.
Hamer_(i992) states, | |

Being able to identify when a child is ready for
learning and what should be modeled is the mark
of the experienced teacher. For some children a
particular point may need to be modeled over and
over again. For others, once shown never
forgotten (p. 69).
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ASSESSING SPELLING PROGRESS :
‘ The purpose of spelllng assessment 1s to get to know .

{vlnd1v1dual students, what they know about spelllng and what

’,}ﬂstrategles they use, in order to prov1de them with:

f;approprlate 1nstruct10n that enables them to become competent '
brSand confldent wrlters.L Slnce spelllng 1s an 1ntegral part of“'

’fwr1t1ng, the best way to assess spelllng is w1th1n the

B context of meanlngful wr1t1ng and as a natural part of the;sf

1'pwr1t1ng process, where students are rarely able to tell the
tvdlfference between learnlng and evaluatlon |

A complete spelllng assessment should be balanced whlch{

"',1ncludes asses51ng both the process and the products.,

',aProcess assessment 1ncludes observ1ng the spelllng process
_'durlng actual wrltlng and asklng students questlons that

‘lprov1de 1nS1ght 1nto the strategles and knowledge they use.‘7

-ffThese~questlons mlght-be,k”What do you do when you want to

fspell-a'word°"v‘or "How do you know 1f a word is spelled

. wrong?” Product assessment refers to the wrltten texts that

"students produce.- These texts show whlch words students are

T«able to spell conventlonally, whlch words are close

;approx1matlons,‘and whether any spelllng changes were made
'-?durlng the wr1t1ng process.: Both types of assessments are

‘glmportant 1n helplng teachers learn about students"spelllng

rlkknowledge.; iy

Spelllng assessment requlres teachers to develop systems

“i‘jfor f1nd1ng out. about thelr students An eff1c1ent and

wpopular data collectlon system for the wr1t1ng workshop

5approach 1s portfollo assessment.‘-A.portfollo;ls.a"



- Kcollectionfof those‘items‘thatishow students"spelllng growth
| over tlme. The collectlon can be saved 1n boxes, scrapbooks,l'
.blnders, flle folders, or anythlng that keeps the portfollo

fltems together and eaS1ly access1ble for rev1ew.

There are a varlety of assessment tools that teachers

'can use to learn about the1r students"spelllng knowledge andeﬂf~

keep 1n thelr portfollos., One assessment tool is the wr1t1ngf7o’

: that students produce Teachers»can‘keep,perrodlc samples,off,fr

the1r students’ wr1t1ng 1n portfollos.;-Writing'sampleS'

;should be dated and 1nclude rough drafts as well as student~3-¥"

edlted flnal drafts._ Teachers can look at these samples and

I.Lanalyze them for the spelllng strategles Mhat were used to ipV”

T7create them, for spelllng patterns over 1me, for words that

are spelled correctly or are close approx1matlons, and for qﬂ.,v”

changes 1n spelllng strategles. "’“‘

A second assessment tool 1s a cumulatlve word | llSt f'

: (sample in Tools for Teachers), Whlch can contaln words that fff

p_students know how to spell already, words that students learnv;tv

oeach week and/or words that students would llke to learn..:j]"
_ Teachers can keep a page for each student handy durlng

"‘ertlng workshop, or. students can keep th1s 11st in thelr

owrltlng folders.. Teachers can record words on thlS llSt whend” .

'.they walk among the students durlng work tlme, when they meetff‘
”w1th students 1nd1v1dually, KeXa when they conduct a small l
‘group meetlng The 11st can be des1gned to organlze words by'

their 1n1t1al 1etters, and teachers can’ use th1s 1lSt to o
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'ﬁleearnlng to spell convenllonally ~~”

'f{fdocument over tlme Whlch words 1nd1v1dual students are

> on th1s llSt canu K

ff@also be a startlng'p01nt‘_or new words to teach because new g
'Tfknowledge should bulld on ex1st1ng knowledge. Students who
*:gfcan spell "1s" already may be 1ntroduced to ”1t" and "1n ” ,‘5

gwhlch may soon be on the cumulatlve 11st as well

‘“: bservatlon Check11 t “QJE‘V-‘ |

. A th1rd assessment tool that can become partvof a
¢portfollo 1s an observatlon checkllst (sample 1n Tools for
fTeachers), on whlch teachers can llst certaln spelllng _
7behav1ors or spell1ng strategles that they may expect to see

thelr students us1ng over tlme.“ A.column for comments can be'

[fused to wrlte a key word that 1dent1f1es the partlcular plece,

;of wr1t1ng that 1s connected to an observatlon or it can be

»‘fused to make a general statement about that spelllng

7behav1or. As teachers observe students durlng wrltlng
’aworkshop, they check off whlch behav1ors are. observed and on
‘what date;~ They may dec1de to select certaln students on.
fspe01f1c days ‘to observe, 1n order to make sure that no
jfstudent 1s ac01dentally 1eft out but 1t 1s also 1mportant tO"
wcatch those unforeseeable moments when a student is -
f:exhlbltlng a major developmental change. -
Anecdotal Recor dsr |
| A fourth assessment tool that 1s very popular durlng

7fwr1t1ng workshop 1s anecdotal records.. Anecdotal records are‘

-{lbrlef narratlves that can tell about students’ spelllng

jfstrategles, concepts of llteracy,_and attltudes. Teachers

‘can take anecdotal records as they move among the wrlters andp
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cllpboard w1th a 1abel orf ‘dexfcardifor each student or a»ﬁ°"“°

notebook w1th a page for each student on whlch they wrlte

and date the1r observatlons., They,abels can be stuck on a_;kﬁ“'

folder 1ns1de the portfollo or on the back of the students'

observatlon checkllsts,zwhlle 1ndex cards and notebook pages T; o

can just be dropped 1nto the portwollo

A flfth assessment tool that teachers can 1nclude 1n cff"

students' portfollos 1s documentatlon of ””lf assessment
(sample in. Tools for Teachers) Self assessment allows .
"r-students to be part of the assessment process,‘and 1t glves i3
teachers 1nformat10n about students' perceptlons of thelr |
“spelllng abllltles.' Students can conduct a self assessment {

every three months or so by comparlng an older plece of

ovl wrltlng w1th a. newer one and anal”21ng 1t for spelllng

changes. They can wrlte perlodlcally, or be 1nterv1ewed on j
toplcs such as "What I know about spelllng" and "What do I do'.
h'when I don t know how to spell a word7” Teachers w1ll be A

: able to flnd out ‘what students’ attltudes about spelllng are.'“

“Uf and what klnd of spelllng strategles they belleve they"are_f

us1ng Th1s lnformatlon 1s 1mportant because teachers canqj*
use 1t to help change negatlve attltudes and teach new“ ”
strategles.. The self assessment questlons do not have to be 5bv'h

used w1th all students Teachers may want to use them w1th




~ just those students who are not progressing as expected. -

assessment Teachers ‘can d1cta' Qshort sentence or llSt ofﬁﬁ"”

nej}common words to students and analyze thelr mlscues based on

,{'the number of correct phonemesj”'

“ffstudents can spell some words_lnylsolatlon but not 1n

'stead of on the number of

.correct words.: They can,compare the spell'ng testlf

ffw1th context wrltlng spelllngs:and may flnd that} ome7"""

*$7fcontext ’and v1ce versa. Teachers who use spelllng tests

‘-g'need to remember that they are not as authentlc as a wr1t1ng 1'f”"

':fsample or som‘fofvthe other assessment tools,vand they should“

}fﬁnever be the only assessment toolaused to show how students'ﬁﬁ,ﬂ -

'fifspelllng knowl”dge is progress1ng

In conclu on .tevufk" :

__ffvarlety of optlons regardlng a"'ssmentrt ols ertlng

w_'fsamples,vcheCkllsts, word 11sts, anecdotal:records and self ;

"*ﬁﬁassessments,ca al

"ﬁggattltudes,‘know dge and stratev

getcollected durlngiwrltlng workshop and

fy sTeachers probably o

ﬁfjshould not 11m1t the1r spelllng assessment to one or two‘f

“1tools, but use a varlety of them 'A comblnatlon of

wa1th valuable 1nformatlon regardlnga{he students' spelllnng55g

ThlS 1nformatlon can

_'then be used to determlne future 1nstruct10nal needs, whlch

‘,fpurpose of assessment and evaluatlon

'zygassessment tools w1ll prov1de teachers, parents, and studentsiff:'



| COMMUNICATING WITH PARENTS |

parents are an important}link»in the home-school
connedtion, and when it comee to spelling instruction,‘
teachers want parents on their side. This is especially true
in classreoms where traditional appreaches‘are'being replaced
by writing workshop approaches. Many parents expect that
children will be given lists of spelling words to learn, and
if such lists are not brought home, they may feel the school .
is failing in its job. It is the teachers?.responSibility to
inform parents how spelling is taught, to reassure them that
children will develop standard spelling without lists, and to
elicit their help at home. Without the support of parents,
it is very difficult to implement a developmental spelling
program.

There are several different ways of informing parents of
the spelling program used at school. Teachers can inform
parents at the beginning of the year of their program by
sending them a letter (sample in Tools for Teachers), in
which they make it clear that standard spelling is important
and expected, bﬁt not for rough drafts. The letter might
include a definition of inﬁented spelling and what kinds of
invented spelling parents might'see in their children’s
writing, such as strings of random letters and phonetic
spellingsi

Open house is a perfect opportunity to share the
spelling program with parents, where they can see spelling
developmeht in progress in displays around the room. Schools

can organize a parent information session, where teachers
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”3"';ftrad1tlonal approachfw1th the'workshop app
zwostwo methods dlffer
'v:jsamples that ‘are. collect"g;in the studentsibwrltlng folders

'f{they do not need to stay at school forever}: Teachers can

:&;fwdemonstrate spelllng strategy lesso, o1 compare the id”” :

Parents "

ne tradltlonal,

5ispellln ﬁapproach ‘wou d.be.able to see pec1f1cally how thefff[ﬁff

Sp ll;ng progress can be shared w1

3ways.‘ One way 1s by perlodlcally sendlng home wr1t1ng

:Not all of the students’ rough drafts w1l be taken through

‘}the whole wrltlng process and end up as a publlshed book

 collect rough drafts now and then,»wrlte brlef comments on?f,?f:”*i

hsthem for parents and send them home. Th1s way parents dob

“=not have to walt unt11 a conference to recelve 1nformatlon: s
about thelr chlldren s spelllng ’ e |

The other way to share spelllng progress w1th parentsiis’“

f;fat conferences.v Parent'?can be asked to brlng 1n ev1dence of

' thelr chlldren s spell ng’gro_‘hlln wrltlng done at home.'

fTeachers and parents

“;chlldren have done at school3bﬁTeachers can share the

"fportfollo collectlons w1th parents p01nt1ng out how the1r e

Juchlldren"ﬁspelllng has grown over trme, Wthh strategles

’h”d?they are'us1ng, and whlch words they can already spell

*jlconventlonally. After see1 'latlve word llsts,,__;5c¢a_b

,"an‘ghen*‘ompare 1t to the wr1t1ng the e

"f”anecdotal records and spe“ly\g CheCkllStS, parents w1ll be uffff L

Tl;“reassured that teachers are not neglectlng spelllng

Teachers can also 1nvolve parents by 1nv1t1ng them to |

';observe the classroom durlng wrltlng workshop tlme., Parentij;j,"




Huﬁfto varlous students., Parent VOlunteerS e

“Tﬁcan w1tness 1n person how students help themselves through

7ffspelllng problems and what strategles teachers are teachlng

‘1pbas1s can even ass1st durlng workshop t1me by encouraglng

‘fstudents and helplng reluctant'wr ers w1th "Have a Go"'

:ﬁf?SheetS and'PrOOfreadlng They'can also conduct some of the
v‘asmall group meetlngs and 1nd1v1dua1 conferences, PrOVldlng ‘t,

fd,‘the teacher has modeled exacyly what should be done.~

By keeplng parents 1nformed through letters, open house,ja

ome on a regular,f'*"

'~conferences, and 1nv1t1ng them to the classroom. teachers are

”:fable to show them that 1t 1s p0531ble to teach spelllng whllefgf
”‘stlll focu51ng on meanlng _ Once parents reallze that
Vafspelllng can be taught successfully through the wr1t1ng
waorkshop approach and w1thout weekly spelllng llStS and

}Wtests,‘they generally approve of the non tradltlonal spelllng:;
%Qprogram‘ Teachers can send home a spelllng survey near the -
-tend of the school year and ask parents to comment ‘on the way 5
. spelllng was tauqht that year and 1f they belleve that thelrw
'lchlldren s spelllng progressed over the course “of the year
;Hav1ng teachers and parents on the same 31de when 1t comes to
;vspelllng 1nstruct10n prov1des beg1nn1ng wrlters w1th all the
‘{pfsupport they need to develop effectlve spelllng strategles ‘

,‘and become competent spellers




APPENDIX B

TOOLS FOR TEACHERS
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b'*ﬁfi6{3jSound/symbol relatlonshlps and some automat1c words."dqfa

_‘j*w-jlnltlal consonants "?1,ff“_}v; _;fﬁqﬁ; N = - nest:
N rg4rin1t1al & final consonants »;Z{f'”TsLQ‘NT nest
'=1s;f1n1t1al & final & medlal consonants . NST = ‘nest

"!Egconsonants & vowel place holder 1:¢;Q}JNAST nest-f_ffﬂ‘V

W*fgfefthe,‘my, mom llke, 1s, go, etc. gﬂ{,“

(Spaces between words and endlng punctuatlon may appear
around £ L ~

‘sftlme ) ;ji‘ﬂ_~

7‘ Phonetlc wr1t1ng and more automatlc words. '

.- CHRUCK = truck . S .

i L TELEVISHUN = teleV:LSJ.on iAo
‘they,,she, jump run look etc.v

ufS;v Vlsual strategy and famlllar words to spell new. words~ffi"
o revers1ng letter order-;:ﬂ HUOSE house L -
- silent 1etters 1ncluded o KNOW BRIGHT o

Ee RISK+YOU rescue - . f

,39 Convent1ona1/standard/correct/1ndependent Spelllng Lt
,‘éo__.morphemlc knowledge (preflxes, Sufflxes,:contractlonslf,
plurals, 1rregular words) 555[.. T v
' proofreadlng Skl- s







"fg:Scrlbbles

‘7¢;cVowel?plabe"holdersfji

Letter 11ke characters

.f;Coples w1thout
'comprehen51on e

\5Random letters

',Letter names as words

Concept of word
.(Spaces between words)

’»Inltlal consonants, N

'fFlnal consonants AT B

v;'Medlal consonants

'ijnflectlonal endlngs

.Vowel 1n every syllable;;:

Y,Recognlzes mlsspellllngsf”;f‘;
| when proofreadlng Ve

';Uses external resources B
‘(wall‘charts, books,.“. g |
' env1ronment)




Spelling Self Assessment

NAME ' 'V v i '» > E — 'bATE

1. What is spelling? 

2. Wheniié cdrrect épgiling impdrtant?j

3. ‘Whatvdo you do when you don't knowvhow'to spel1 a word? .
a. Hoﬁ do‘ybu'know when,a word is spelle§ chrectly?v

5. Has your spelling improved since the beglnnlng of the
school year? How do you know?
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le Parent tter

Dear Parents,

- I would like to share>With you a little bit about how I
will help your child 1éarnvabout writing and spelling this
year. Our writing takes place during “writing workshop,” and
yvour child will be writing every day about topics that are
self-chosen or selected by me. Beginning writers do not yet
know how to spell words conventionally because spelling
develops over many years, but they have much to say, and
writing is one form of communicating their ideas. v

I am encouraging your child to use “invented spelling,”
which‘is'a spelling strategy that writers of all ages use
when they are unsure of the standard spelling of a woxrd.

When children invent spellings, they write words by using the
letters they know and by the way they sound. Your child’s
spelling will progress as he or she learns more about letters
and words and the way they look and sound. When your child
brings home samples of writing this year, you can expect to
see some or all of the following types of spelling:

1. Scribbling (lines and shapes, but not letters yet)

2. Random letters (strings of letters unrelated to
sounds) '

3. Letter-name spellings (names of letters to represent
sounds, such as “R” for *“are” and “U” for you)

4. Sounded-out spellings (words that can be read or
almost read because many of the letters match the
sounds in the words, *lik” for *like” and “jup” for
”Jump” )

5. Standard spellings (your c¢child will learn many
"correct” spellings along the way because he or she
writes every day and remembers many words from seeing
them in books and using them all the time)

I will arrange a conference sometime this year, and I
will show you the writing your child has done in class. You
will see the spelling growth your child has made over the
months. Please let me know if you have any questions until
then.

Sincerely yours,
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