California State University, San Bernardino

CSUSB ScholarWorks

Theses Digitization Project John M. Pfau Library

1995

Author studies: Connecting children with the world of books

Kelly Sue Brown

Follow this and additional works at: https://scholarworks.lib.csusb.edu/etd-project

b Part of the Education Commons, and the Reading and Language Commons

Recommended Citation

Brown, Kelly Sue, "Author studies: Connecting children with the world of books" (1995). Theses
Digitization Project. 974.

https://scholarworks.lib.csusb.edu/etd-project/974

This Project is brought to you for free and open access by the John M. Pfau Library at CSUSB ScholarWorks. It has
been accepted for inclusion in Theses Digitization Project by an authorized administrator of CSUSB ScholarWorks.
For more information, please contact scholarworks@csusb.edu.


https://scholarworks.lib.csusb.edu/
https://scholarworks.lib.csusb.edu/etd-project
https://scholarworks.lib.csusb.edu/library
https://scholarworks.lib.csusb.edu/etd-project?utm_source=scholarworks.lib.csusb.edu%2Fetd-project%2F974&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/784?utm_source=scholarworks.lib.csusb.edu%2Fetd-project%2F974&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/1037?utm_source=scholarworks.lib.csusb.edu%2Fetd-project%2F974&utm_medium=PDF&utm_campaign=PDFCoverPages
https://scholarworks.lib.csusb.edu/etd-project/974?utm_source=scholarworks.lib.csusb.edu%2Fetd-project%2F974&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:scholarworks@csusb.edu

AUTHOR STUDIES:
CONNECTING CHILDREN WITH THE WORLD OF BOOKS

A Project
Presented to the
Faculty of
California State University,

San Bernardino

In Partial Fulfillment of
of the Requirements for the Degree
Master of Arts
in

Education: Reading Option

By
Kelly Sue Brown

June 1995



* AUTHOR STUDIES: |
N CONNECTING CHILDREN WITH THE WORLD OF BOOKS

vAr »Projeét |
. Preééntéd t‘o t’h:‘e
| ~Fa_cu|ty "of’ '
California ‘State University,

- San Bernardino

by
_Kelly Sue Brown

~ June 1995

Approved by:

. Joséph W. Gray, Fifst Reader

Dr. T. Patrick Mullen, Se‘cond‘Reader. -




Table of Content

ABSTRACT . ... ... e SRRSO S v

_ CHAPTER ONE: Ivn‘tr.odUCtion and Statement of the Prbblem T

., Theoreticai Foundatiors . .. ... ... g ....... ST T

, CHAPTER TWO: Literature Review .. .......... .‘ o 13
Developing thé Desire ,tb Read e e ...... . a5
Curriculum Dévelo“pmeht: Traditional and Wholev B
Language ............. PRI e i FATI .18
TimeforReading S ....... ............. 23
Literature Programs Enhanced Through Author Studies . . ... 27
Authors as Real People. . .......... i ....... 28
Influence of Authors on Children . . . . . . . . 2

Writer/lllustrator's - Style:

A‘ Model and’ Motiva‘tqrﬁfpruRea‘ders e ....... e 30
GOALS AND OBJECTIVES ..o o oo ... 33
LIMITATIONS . ... ... e SRRSO ... 36
APPENDIX: The Author Connection: Bringing Children into the Wofld'
of Books (A resource Guide for Developing Author Studies) . .. ... 38

REFERENCES . ... ... . .. e 129



 ABSTRACT
) With the adv’ancements of modern technol09y, the 'schobl
systems are flnding themselves competmg with televusnon video

| games computers etc for the attention of children When glven

o -chonces children seem to be choosrng to read less and are growmg

| ,into adults who often choose not to read Because many are not

| taking the trme to read they are missing out on the pleasures and

- -}adventures that can be found in books.ﬂ

Many children ch‘oose not to read because they have not ;,found
"ple‘asure in books. In respo’nse to this problem, educators are -
:‘vbeglnning to look at alternative ‘ways to entice children into the
- world of books. One popular strategy has been the out growth of
: ‘Literature Based Education. Literature Based Education is‘reading
‘inst'ruction using. literature text’s,i ‘without, controlled vbcabulary.
‘Teach'ing children about the~people who write their books' is a
strategy- that»c}an effectively compliment the use of literature in‘the}
classroom,' |

With : the extended ’use of literature in the classroom, the need
for children to learn about the authors is becoming more vapparent
‘,Many teachers are realizmg this need however few know where to
| "begm to find the necessary ‘resources. This pro;ect has been created
to help teachers develop and begin to use author studies in the

iv



ctassroom. An Zauth_or study is a study of the life and profession of
an author or illustrator. it is _designed to ‘i'ntroduce children to the
._people who write their books.r As the children learn more about the
~authors, they.begin to ‘make'conlnections' between',the ‘auth‘ors and
their wdrks.‘ 'This 'shouvld' enCOUrage ‘the stu‘dents”to explore
Irterature and help develop posrtrve role models for them to follow.
It |s hoped that '[hIS prOJect will help teachers begm a successful
search and use of author centered rnformatlon

ThIS prOJect is a resource gulde to help teachers Iocate and
find mformatron about authors The project |ncIudes mformatron -
and |deas on 1') how and where to get started 2) creatlng an author |
study, 3) choosmg an author 4) gathenng resources, 5) developlng
the cIassroom environment, and 6) extended- activities. Included are y
sample author studres on selected plcture book authors The’s:e

| author .studres rnclude -brographlcal rnformatlon about the ~"author,' |
N summaries,v annotated .information"about¢se|e_cted works, and a
| seIeCted' list of ‘oth'er works by the author.

Through author studles chrldren can garn a newnawareness and
apprecratron for v.Ilterature They wrll often be encouraged to explore
 other trtles by the author and wrll begm to read h|s/her work with a
| new apprecratron and mterest and as a result gam a new Iove and
respect tor. readrng and. the;_readrng/wnt_mg' pr-ocess. -

S



Introduction
and
Statement of the Problem

The lack of interest in readmg and writing is a growmg |
problem in Amenca today. Socrety is producrng many non- readers‘
‘This is not to say that they can't read most of them can. The |
problem |s that our readmg populatlon is choosmg not to read. Many
readers read only what they have to They usually read just. enough |
to get them out of high school then they seldom plck up a book or
read anythlng for pleasure again. - We are creatlng a .populatron vof

school time readers, not life tlme readers' Slnce the late 19603

there has been a general and dramatlc declme in the number of books

read by chluldren. The number of books read by mdnvrdual »studenvt‘s -
;, se_ems‘tvo' Abe deoreaSingA.year bvy,year (TreleaSe 1989) |
er Trelease an author rllustrator and lecturer, noticed
changes in ohlldrens readlng habrts durlng h|s hundreds of visits to
classrooms between 1968 and 1982. By 1979 the decline was SO
sharp that when he asked a classroom of students what they had
read Iately, they were only able to name thelr classroom text books
Thls became a common response to the questlon (Trelease 1989).
The patterns and problems of decllnlng I|teracy are still evrdent
Today, Amerlcan educat‘ron’ is undergoing change. In 1983, the

U.S. Department of Education issued a report proclaiming America to



be a "Nation at Risk". Althdugh the drop out rate had greatly
improved from the 1940's to the 1980'3,»T’release (1993) found that
."América appeared ’tovhav\)e created sUccessive gener.atlidns who read
~ only for a dip»lo-maf;v not fof pleasure” (p. xi). Hu;'»ndfre'ds 6.f' addi»ti»onal
réports followed, touching.all éreas an‘d levels of ':o.uf educational'
system. | | | |
vTeacneré.today are in competition w.it-hvthe_tvechnical_-

revolution and ‘fhey are losing. .Television has beconje Amé»’r‘ica's
,’baby:sitterv'vand' is being wa'tvc_:heyd far too much. Children are spendin‘g |
__‘too much tirne» idly Watching television instead ‘of explofin-g ,thé k

world 'éroun’d'them through bobks_ and‘creatvi\./e-»play (Treléas=e, 1‘989). "

According to Trelease (‘1989),_",_Both‘ch’ildren an'd.adults ave.'rage’
' ‘Ewnéarly'fb‘-‘Ur» hours é‘-t.déy'pass'»ivvel'):/'Ietting,fs'oméon_éf'éls’e‘do all the N
think;invg,"Sp_e’akingﬂ,‘- !rnagini'n‘g, an.di“vex"p:ldrinvg.u The result has been an
unprecedenfeq.negatiye' impact on -Arnérican reading and thinking -
habits"’(p. 118).v . - |

In the past 15_-,years, there has béen a trem‘endéus growth m R

"th‘_e video ga‘me’ and video cassette indus‘try. Cable teleyision
is- in pract,icéliy every home. ‘Our society offers t00 many
distractions that corknp'ete'vwith_k reading and often establish »negét‘i.veﬁl o
role models. To'n _rn“a‘ny ,ylpeople»‘in' our society _eitner can't_ read, wont -

read, or hate to read. Our society isfg:o‘i_"ng to suffer as a result.



‘ 7':1_Tre|ease (15989) belleves that "It wrll 3uffer in the chonces those N

'chlldren make |n the votmg booth how they choose to spend thelr

: ,tlme and money, how they raise thelr chuldren what they adopt as a
| y;value system and whom they emulate” (p | xx1) .

Smce technologlcal lmprovements are here to stay, teachers

| '_.‘need to flnd new methods of sellmg the pleasures of reading. SchooI‘

?ﬂ'._:,\.“curnculums have already taken the frrst step by trylng to change
}’_,,’_therr educatlonal focus ‘However,.'most of the effective changes are
K gomg to depend upon thevteac'hers‘ It is going to' be up to;th‘em’to |

| “,develop programs that encourage chrldren to read and to want to

L read

Teachers can make changes in readmg statlstlcs by sharlng and o

' ultuvatmg a Iove of Ilterature One ‘way to expenencev hterature is

- f--:v.[;_through an author study An author study is a method of rntroducmg

'.”sf.»chlldren to the people »who' wnte and rllustrate thelr books Through

B _kauthor studles chlldren can Iearn about the author/nlustrators

v_ personal and professuonal expenences Author studres allow
"teachers to mvrte chlldren to understand and explore the human snde
",.:':-'j;_jv’-;;,of an author and the authormg process | . |
« Srd Flelschman (1987) stated that to chlldren authors seem
‘.to be as "mysterlous as phantoms and are ]USt as mwsuble" (p 4).

| “'"Flelschman often recelves Ietters through his pubhsher askmg how



- long he has been dead. It ;is'a} fvéirly cormon myth or theory held o
arhqng kids that all authors must be dead. Chvi_ldrenv’know very Iitﬂe
about the peqple't“hat’writle their books. These books are written by
»»people, with intefesting and .cbl'o.rfulll lives, not mach'ines. - They are
' cfeated by men and women with fascinating and personal stories
about how their particdlar books' wére creéted (Trelease, 1‘993). 
'Childre»n are interested in writers aé people. They are
interested in their Wri‘ting and non*—wfitingactivities. Authors have
é certain‘ mystiqure a‘bout}vthem.r By sharing author profiles and
- personal interviews, some of the ‘mystery is I’if'ted and children are
able to see th}e authors as people who have succeeded in developing a
L QOOd idea vinfo a “S:tory. Through authbr interviews, children can learn
= some (‘)f, th'e, ways the authonillustrator gathers idea's'and molds
them int‘o‘a‘} wdrkabléistdry._AChiIdrén_arev fascinated to learn where |
an'éuthor‘s ideas come from andkthé things done to manipulate
these ideas into a workable and believable‘st‘o'ry." | They can make
bétter' c,onne'ct'ioﬁs,wivth 'aut_h‘ors ahd their w‘orks by learning more
;'abqu’t them and _t'h_e’}histo'rie‘s of their‘.b_ooks‘.‘
Author studies can 'benefit 'reéde’rs at all grade_ levels and
,reaiding abilities. - The sfudieé satisfy some of the __mysteries'that
SUfrouhd }avuthofs and d‘eVe‘lop“va.}strong 'i'hterest in the authors' other

WO'rks.'v»vChildr:e‘n. are fascinated with the stories behind the stories.



~When StUdents learn trivia abo.ut't.he_a,uthors, they begin to_develop'a |
“closer conn-ectiovn'to them and begiln to acknowledge the author as a
new frlend and the authors works become more lmportant to them |
Through the use of author studies, teachers can explore a

' v'dif\terent approach to_developing a child's 0uriosity .toward_ reading.

| Authors can become poSitive role models for reading and writing. As
te.acher‘s“share ‘interesti'ng informatiOn 'abo_ut the authors, children
can more easily make connections with the author's work and their‘
own wrrtrng progress Children 'are fascinated to see the

connectrons that the books make wrth the authors Ilves - With these
connectlons the books begln to come allve wrth meanrng and the
children often search “after therr works |

This pro]ect_.‘addresses the need of b’r‘ing‘ing authors'

‘experiences and influences into the classroom by creatlng a resource
~ book to help teachers use author studies to strengthen and facnlltate"
- their reading and writ'ing programs. This project cent}ralizes on
popular pictore book authors. It includes biographicat sketches of -
selected authors and interesti_ng‘ information to help»students make
better connections between the authors and their works. There are
sections to helpteachers begin looking for informati‘on and
materials on authors so they can personalize and develop their own

workmg ‘authors' files. Thrs mformatron can be adapted to other



authdrs of pictt.J're and“ chépfer:bdoks ahdv cah be ‘a‘ri ésset in

developing fufu_re author st‘udiés. ' Throu‘ghouvt»this 'prdject, the word
"author" and "author study will ’bé used often. When utiliz»ed,v these
terms quI be synonymous and denote both the authors and |

illustrators of children ||terature



In charactenzmg the process of readmg and |t's mstructlon

- 'vthree models of readlng are used: Decodlng, SkI"S and Whole

Language These models or theorles of language comprehensron and
’-'-readlng are bellefs that vteachers and readers hold about the reading
process | | | |

The decodrng model is based on an emphasis upon phomcs
lookmg at mdrvudual letters that translate into mdrvrdual ‘units of
'sound. Decod-mg is a process of going from the smallest parts of a
wordv(the letter sound) and building to the larger -parts (the word
and‘meaning). In this model, th‘e Students are the passive recei\r_ers
“of the information The teach'er directs all -the information to the
‘chlldren who are then expected to absorb that knowledge There is
little value glven to what the child can add to this process.
Stude,nts_» are taught _the symbol/sound relatronshlp between
e words. Phonicvs rules are, "tau'gvht in isolation of the aCtual reading_

process. These rules are then used to decode words and develop

RS meanmg The rules must be memorlzed and then' applred to the

readrng process Sound and oral Ianguage is of flrst rmportance
wntten language is secondary ot
The Skrlls model is characterlzed by the basal reading

_approach Thns model is based on the development of words and the



s‘t}r‘ingin‘g together of t.hes’e words, idevés, and concepts. Sight words,
vocabulary, grammar, basic dr»ivll‘s and skills, ‘and controlled |
comprehension are the focal points of this model. Teachers'depénd
on predetermined and pre-developed programs to assure that skills
are taught ahd learned at appropriate times. Basal readers control
the reading levels and tell the teacher and learner what is important
to be taught. The vocabulary is contrdlle_d to fit the lessons and ‘t‘he
:'  readers ability’.- Workbooks, skill‘ sheeté, »and’ controlled basal
readers.are depended on as necessary materials.  In this model, the
learner becomes a more active participant in the learning process,
than in thé skills modél. Students are téught skills through directed
teaching, however, they are allowed more freedom to share their
ideas, within the co»nfines of‘the story.

The Whole Langvuage model is centered on meaning. In this
modél, the learner and the teacher ére both active contributors to
- the learning process. The learner is the central focus of this model
and the teachers facilitate the learning process. Real literature
texts are used, without controlled vocabulary or skills. The key is
that this literature must make sense to the reader. Children are
encouraged to take risks and explore beyond thve text. The learners
life experiences, thoughts,‘ideas, and feelings are all im'portant

ingredients to the learning process. The reader's goal is to make



Sen_se" of t}he}.reading'.process and' vdevelop ‘meaninig"from the written
,»'texts. ‘In thisimodelv, all I‘anguage v's-trategies are used (syntax,

, grapheme/phon’em‘e, 'context,' etc) however»,,they are used in |
."d_eveloping'and v'Suppo'r‘ting the meaning of _the ‘t‘ext‘.

B Althoug‘hsthese“‘are’the‘ basic,“modéls of reading, many teachers
often fmd themselves |n the mlddle of these models With the new
"‘currrculum changes many teachers are caught in the mlddle of the
| SkI”S and Whole Language models These are often referred to as
.Transmonal teachers o
| | Basal readers have been a part of our educatronal system for-
many years Many teachers were not only taught to teach wrthm thls_‘
model |t was also the model that they themselves used as they were
Iearnmg to read It |s the only way of teachmg readrng that they are

‘truIy comfortable wrth Whlle many teachers thoughts and behefs
| may be changmg wuth the mfluences of the new teachrng methods
"_and accepted curnculum many are st|I| hesrtant and uncomfortable |
..f“grvmg up- the control that the skrIIs and decodlng models offer them
,. -Man-y teachers find thata- |t |sv easrer to ».change therr theoretlcal
) f“pOSItlon than it IS to change thelr practlces FOREN
4 It is |mportant for teachers and admlnlstratorsvto understand
that the change from a SkI”S model to a Whole Language one, wrll

., take tlme and commrtment Whole Language will not just happen



Routman (1991) has found

- Transition to whole Ianguage is a very slow process. Most

~ teachers seem to need to hang on to their basals for a
~while as they gradually move toward a literature and
meaning-centered approach. We need to be supportive,
accepting, and encouraging of all teachers who are choosing
and attempting to move toward whole language. We need to
remember that becoming a whole language teacher-learner
is a humbling experience; the process is on gomg probably
for life (p. 26 -27). ' \

It takes a lot of time and risk taking on the part of the teacher
to become comfortable wrth Whole Language Teachers need to have
time to read and absorb mformatron from professronal Journals and
texts. 'T hey need time to take the risks and try some of it's
practices, one at a time, untll they gradually become more
comfortable wrth it's processes |

~ Author studres work comfortably in the Whole Language model,
ho’wever, they can also be used in a skills based curriculum.

Transitional teachers will find them _,very helpful in making a
srnoother transitio'n into‘ whole'language beliefs. As students learn
about the lives of the authors, and how authors lives have touched
their Iiterature, children; will be able to make more connections to
‘the Iiterature. Meaning and schema '(the development of background
- knowledge), are‘,cr'eatedas children learn about the authors"
'experiences and inspirations. The author's background information

~ allows children to develop a personal bond with the writer and the

10



.st‘orvyv. In,svtbéadi of"réad:ing ‘a story,’t'hey are ,reading the story of a
-fﬁehd,- _ . R
Authof stud_ie"s'Sérvé ias:_av natural bridge into literature. It is a
' corhfor_tablej;wayj »to iﬁtrbduce ‘children_'to different vafietieS'of |
~literary tvext's. They }help teachets ease into trade“bodks that do not
. p“roy'idév the’rx'n' with ‘é'sfep by step teache'r"s guide on how' and what to
teach. During au:tho}rs ‘stud‘iesv, teachers are usually in control of
much of the information given,’ but in time, more and more of the
respbnsib_ility can be given to ,‘the"stude'nts.’ The teachers can
progress at the:i-f own spvéed.‘»“ As-\ they g»a'irll, more trust in their
abvilkitie's,‘ they will begin t'q ‘give up 'sorhé ’:ovf, t‘he' Control. This takes °
time and méétiféeibh‘ers find th;é,t: ‘1they are é‘onstahtly battling this
" idea of control. v
Since author studies vare highly motivating for both the
students 'and the teacher, they can be a positive language experienCé
,"‘f.or all _invdlved. They are a means for developing better
,understandinvg‘ of a sto’ryf By Iearn‘ing aboUt the authors, teachers
| ‘p"rovide‘ many positive role models for reading and writing. Authors
encouragé children to want to read and demonstrate how students |
too, can be‘a_uthbrs.j | |
'Transitional teébhers and teachers already successfully

working with’ih a whole language model will find author studies to

11



b‘e‘-’be’nvefic‘iall and s,‘upportive‘r of ‘their cUrriCUIum. The studies can be
- developed 'a'nd_ m‘ahipulated to best fit the teacher's theoretical

model; B

12



Literature Review -
- Most chlldren begrn klndergarten wrth an eager and

enthusnastrc attltude toward reading. -Teachers start their
| school year with much the same attrtude.‘ "I;he’ teachers_ are
| eager to succeed in Sharing the pleasures of reading with-their'
. jstudents In 1991 the Natlonal Assessment of Educatlonal
Progress developed and publlshed our nation's "Readmg Report
" Card."' Th|s report stated that about 45% of our natlons fourth-
_grade students» read for pleasure on a darly basis. However, |
only‘about 24% of the nation's twelfth'gr'ade' students read
anything at all (vbo'oksn, ‘newspapers, magazines,. etc.)_ for daily
pleasure reading. Acco_rding: to Trelease' (1993)_»"80‘mewhere'
between kin.dergarten and twelfth gradeVWe are losing 75%_ of
our potential readers, listeners, and thinkers"j’(p.x S(ii)._

Trelease (1989)vhas found that recentvtests} have shown o
that ;Americans are not a nation of illlterates (unable to read‘
, _on the fourth grade Ievel). The average American reads simple,
sentences and sim»ple paragraphs, but’is that enough in a world .-
that does not make simple demands on oU"r"minds In'the |
'twenty -one to twenty f|ve year-old category, 95% of |
_Amerrcas adults can use pnnt effectlvely in routlne tasks

’(one paragraph. of*sl,lmple _senvtences). However our world is



grovV'ing increasingly morer and m,o»re complex._ Am_erioa's
" functional literaCy'IeveI' is continually increasing. ‘Aocording
to :Fiske'.’(Atvvell‘,1987), Up through World War I, newspap.e__rs
Were vvritten*a't about the .six'th grade' level. Now wire servrce"
artlcles come out at the eleventh grade level and even sports |
pages are around nrnth_or -t_en‘th'.' ;(’p.- 153)7 Nationally, 70% of -

.. job jrelated reading'material,’is now written at the ninth grade

'read»ing level . Vocational jOb"s' 'in‘v'v‘hich even high school |

, dropouts could once excel are now becommg more technical.
»Jobs l|ke automobrle repalr and plumblng, are requmng more
readmg, techmcal tralmng, and many even requrre .some
_college tramlng (Trelease 1989) |

 We lrve in a socrety that is. dependent upon prlnt to pass L

mformatlon from generatlon to generatlon Our chrldren are learning ;‘
vhow to,read but they are’ choosnng not to read - Treleas»e.. (1989)
found that "Amerlcan chlldren and young adults d‘o»‘rsninimal o

readmg They don't know very much about yesterday and today

u;;unless they ve seen |t on televnsron" (p 6)

In rewewmg the llterature concernlng the decllne in chlldren
-readlng for pleasure there seems to be several factors to consrder:' '
1) Developlng the desrre to read 2) Currrculum development

- traditional. and whole Ianguage 3) Tlme for readrng, and 4)

3



~ Literature progra_ms enhanc_edfthrough author studies. :There seem to |
‘,'b"'e three major 'contri'butiOns"authors/illustrators can make to

'motlvate chlldren to read for pleasure although there is little

‘evrdence of documented research at this ‘pomt ‘There is value in .
chrldren Iearmng about authors vThe‘ value of author studies can be
seen as children and teachers experience 1) Authors as real peop!e "
2) Influe_nce of(‘authors on children, and 3) Writer/ llustrator's

~ style: j"»amiodel a‘nd» motivator for readers.

M-a"ny reading‘ programs ‘concentrate eXtensiv‘e?Iy on" reading
’instructton Whtle our. chtldren may be able to read many have not
vdeveloped the desrre to want to read In the process ‘we are
| developlng school tlme’ readers' not .llfe time readers. Readlng’ is a

"ski‘II th_at is refined y\rith use; it is important that children develop :
the vdesire to read on their:own | Helping':CHi'Idren'.develop a love and
desure for readrng is more |mportant than the mdrvrdual readmg
v_,skllls they will learn. (Trelease 1989).
| To teach our chlldren to find joy |n Ilterature they must have
~ that joy demonstrated by posrtlve role models. Chtldren become
- ‘readers when they see and hear people they know enjoy readrng
Readrng role models help chrldren taste the maglc of stones and

| open- up the»world of books_ 'to them, even before they know how to |

15



_'_read (Trefease 1989) When teachers and parents demonstrate the

_' joy that comes from readrng, chnldren wnll begm to f|nd therr own

'”"_Joy in lt (Routman 1991) Accordrng tov Smith .(1985) "Chlldren wnII

,:farl »to learn to read who do, not ‘want,to re_ad,ﬂ who.cannot make sense

ot it, or who find the price too high. vThey"'wiII fail it they get the

- ~‘ wrong rdea of what readrng is" (p 9) Chrldren need to be shown

through modellng that readlng can brlng joy and does not have to be
tdlffICLllt Routman (1991) belleves that "Unless we take personal

- 'vand sincere mterest m what ohrldren are readmg and dlsplay

vourselves as Joyful and excrted about readnng, many ohrldren will not 7 |

B , aotlvely partrorpate" (p 44) y |

| Frank Smlth (Routman 1991) has sald that it is the educators ’

responsnblllty "to make;school so -interesting that students wrll

want to learn. The o'nly WayStudentswill choose to read and write

, beyond the school settlng |s if they view reading and wrltrng as

enjoyable and purposeful" (p. 16). To help children Iearn to read,
readlng must be made fun and easy. It becomes ea”ISier whenv itis °
| meanrngful and has a purpose Chrldren need to have frequent ’
"~ enjoyable expenences wuth readmg to encourage productlve readlng
habits (Smith, 1985). | o
Fteadi'ng is a skill that rnust be develfopedand practiced. The

, more you practice (reading), the better you get at it; and the better
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~you ‘g“et Vat it, ‘the more you like it; and the more‘you like it, the more
‘you do it But the practlce comes flrst and that won't occur without
- desure-whrch must be . pIanted by parents and teachers who work at
it (Trelease 1989). .
| To begln to |nst|II the desire to read in children, we need to do
| llke McDonalds does we need to advertrse Advert»lsements
mfluence us every day McDonald's has galned it's notorlety and
popularlty through advertlsrng They remind us over and over, week
' after week about the pIeasures that can come from thelr products
'They make us feel that we can't I|ve wrthout it. By constantly belng

remrnded of the enjoyment a product erI brlng to consumers

o advertlsements lnstlll a desrre for the product. To develop a desire

for readlng, Trelease (1989) belleves readmg aloud |s the best

' advertlsement because |t works It aIlows a ch|ld to sample the

3 '_-vdellghts of readlng and condltlons h|m to belleve that readlng is a

| ""*""'pleasureful experlence not a pamful or bO"“Q one" (p 9)

Accordrng to Routman (1991) "Fleadlng aloud is seen as the ’
*sungle most rnfluentral factor in young chlldrens success in learnlng

“to read Addltlonally, readmg aloud lmproves Ilstemng Skl||S and

B '_."bunlds vocabulary, alds readmg comprehensron and has a positive

lmpact_on ,students ,attlvtudes toward reading" ,_(p._'32).- After

~extensive research on America's reading and it's practices,
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| i_,"'Becomlng a Natlon of Readers“ (Anderson Hlebert Scott &

‘,»_Wllkrnson 1985) stated that "the snngle most rmportant actrvrty for
.burldrng the knowledge requnred for eventual success in readmg,
‘readmg aloud to chlldren (p. 23) Readmg aloud promotes pleasure |
’and enjoyment and should be used in all the grade levels. It helps to
»brmg joy mto the school experrence Peterson & Eeds (1990) found
"vthat "The enjoyment of a good story, well read, is umversal ‘When
' teachers share a story by reading it aloud, children are invited to
l:’visit i‘maginary: worl‘dsf 'created thrdugh words" }(p., 9). These authors
| al.so statedvtha_t when children\ are read to; | |

they are invited to enter into lives, times, and places far
“removed from daily living. In their imaginations, children
can explore the world and the meaning of life by becoming
one with characters who search for personal identity, cope

. with adversity, experience love, and seek acceptance. They
are given the opportunity to go after adventure, to struggle
for justrce to feel part of others (p. 9). :

i ‘ImDv‘IA" . _Traditional and Whol

In recent years Amerlcas readlng currlculum has undergone many

_ changes ln the wake of these changes basal readers have come
under attack by reform groups and their new phrlosophles As whole
Iang_uage ‘became the educational buzz word, many school districts

~ began to equate whole language with giving up the basal. Whole
language is a theoret_icat model and the basal is not necessarily it's

enemy, but _s‘i.mply a resource that can be used by teachers who
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possess any.theoreticafl Stance., »‘ The quality of Iiterature and
| materials used a-re »important ’fvor'lf excellent instruction, however,
these ’m’a.teria.ls are only as strong ’f'as the *teacher's theory of
i Ianguage Iearmng The effectlveness of any matenal is determmed
. by the way the teacher blends theorles and practices together ,
(Routman 1991) |
Traditional teachers consider reading.to be a subjeCt to be
. t_aught‘ separate frorn) Iang’uage“arts; »Children learn to read by
»mastering‘. a se_ries Ofvs,k,illis, to»‘be taught in smaII teachable units.v‘
(Zarrillo 1'989) | In the traditional (skills) - theoreticalr rnodel
~ Goodlad (1984) beheves that "a substantral amount of student time
~in the early school years is spent in wntlng But much of this, as
we know ,from‘other studres, is ,answerlng questions in workbooks, - “
fi||invg in blank spaces in Short‘narra‘ti\v/esv‘ andk’ so on"»(p 1‘06).
Chrldren are learmng to read within the SkI"S model, h0weve'r" '
‘Trelease (1989) has found that ‘the "currrculum consrstlng largely of‘ | |
program_med drlll*and Skl“ ‘has produced self-defeatr-ng results:
students who know how to read but choose not to read" (p. 6).
: Readlng is more. than srmply soundmg out words and flllmg in the -
blanks on a workbook page. These processes of reading instruction
can help children learn ‘how to-read,“‘ hut it won't teach them’to |

"become readers-(Peterson & Eeds, 1990). With 'aII these workbook
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, pages and the academrc jargon ‘we are forgettmg that the real

| ,purpose of Iﬂrteraturexrs to help provide meanrng to our Irves. How |

can children Iearn to fall in Iove wrth readrng if we make readmg
.‘ ~I|feless and boring with the over use of drill and skill (Trelease
1989). | o

AcCording to Atwell ('1967) teachers enter the c’taSsvroomS‘

| "determmed to create readers, to do the very best we can at what

we know as teachers (p. 153) However, teachers need to be caref_ul | -

N ‘_thatvthey are not sendrng-chrldren the 'wrong'messages about reading‘
‘through the way they teach. Nancre AtweII (1987) has developed a
Ilst of twenty one rnadvertent messages that teachers may put
across to therr students‘ She belleves even the most conscrentrous_ ,.
| ‘version of the tradltronal approach to teachmg convey these o
| messages What are these messages that we send to the kids?

Twenty one thmgs teachers demonstrate about readrng

-Readlng |s drffrcult serrous busmess o
-Literature is -even more difficult and senous
, -Reading is a performance for an audrence of one the
 teacher. ,
-There is one mterpretatron of a text the teacher's.
: "Errors" in comprehensnon or. rnterpretatron will not be
“tolerated. .
-Student readers aren't smart or trustworthy enough to
choose their own text. R :
-Readrng requires memorrzatron and mastery of
information, terms, conventions, and theories. o
ﬁ -Readmg is always followed by a test (and writing mostly -
‘serves to test - book reports, critical papers, essays, and
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multlple chouce/flll -in- the blank/short answer
variations). '

-Reading somehow mvolves drawmg Imes f||||ng in
blanks, and circling.

-Readers break whole texts into separate pieces to be read
and dissected one fragment at a time.

-lt's wrong to become so interested in a text that you read
more than the fragment the teacher assigned.

-Reading is a solitary actnvnty you perform as a member of
a group. .

~ -Readers in a group may not collaborate; this is cheating.
-Rereading a book is also cheating; so are skimming,
skipping, and looking ahead. '

-It's immoral to abandon a book you're not enjoying.

-You learn about literature by hstemng to teachers talk
about it.

-Teachers are often bored by the literature they want you
to read. _

-Reading is a waste of English class time.

-There's another kind of reading, a fun, satisfying kind you
can do on your free time or outside of school.

-You can fail English yet still succeed at and love this
other kind of reading (p. 152-153). |

Whole Ianguage is another philosophical stance toward reading

held by many teachers. Teachers in this theoretical model teach

reading as a process that develops through use; children learn to

~read through reading. In this model, language arts is integrated

throughout the curriculum. Whoie language will not just happen by

changing reading programs, it develops slowly over time. Routman

, "l believe we teachers need time for reflective observation

of ourselves and our students and for understanding what whole

language is all about" (p. 20).
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Routman (1’991') ’stat‘_ed‘, "Having milked the ;'basa‘l for skills for
many ye,ars,and having ib'een 'condi-tione_d to listen for right answers, I.
have found it difficult to use the lite"re.ture just for pleasure and
appreci’ation and to make connec}tions with our Iive.s"_ (p. 23). Tor
teach ‘children to appreciate Iiterature, they must "be allowed to
“make ;their ow‘n,_choiice in the_li‘terature they will read. By allowing
”t‘h'em .t'o,take own‘ershi‘o over ‘their reedi‘ng .pro‘cess students will
}become more fluent readers and develop their readmg rate and
‘comprehensmn (Atwell 1987) o

Accordmg to Routman (1991),"The goal of education needs to
be independence. . . .-Independence means that learners are able to
examine and monittor their own behaviors in the learning. process.
‘After awhile they begin to take pride in their new-found |
independence" (p. 17). By allowung students the ability to make
reading chorces the classroom cllmate becomes one of trust. The
teacher becomes the facilitator in guiding students in their reading
choices by helping them find books at comfortable reading levels.
~ Teachers need to encourage students to ohose a variety of quality
literature and work within different genres. However, students also
need time when they can choose ‘high interest materials for light,
enjoyable reading. Most' important, children‘need'to find pleasure

frorn reading so that they choose to read on their own. (Routman,

22



1991).
N Trelease (1989) once asked "Since we know .advertrsmg
. works how does thIS sound as a readnng promotlon "Boys and glrls
’}'open your books to page flfty two and answer questrons one through
twenty Not exactly a turn on is |t’?" (p. 9) When we advertise
readlng, we want to sell chrldren on the excmng pounts of readmg
-‘The dnll and Skl“'Of workbooks will not do it. Children are turned
| on .to"rea'ding when they read and shavre re‘al stories. They need tov be
"able to make conneoti‘o'ns with 'the__ lives of the characters "and' simply
 lose themselves in the storyhne Todmake’life tim’e' readers‘ we
need to sell them on the pleasures of the story and not the
o repetltlous,- non-r_eadrng actrv_rtres of the wor‘kbooks.
rTi,’ ‘F. | , s , _
| Readrng is a skill that must be used in order to get better at rt
The less one reads the more difficult |t becomes and todays |
‘students are not readlng very much (Trelease 1989) In order to
become readers ‘and wruters chlldren must be glven the tlme to

develop thelr readmg Skl||S They must be grven tlme to develop

o -good readmg hablts thlnk about thelr readmg and wntten works, and o

share therr expenences wrth others By aIIowmg children tlme to
read, Peterson & Eeds (19‘90) believe the -ch_rldren ‘can "become one

~with the character, to be embedded in the action of the story, to live
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| intense"ly withir_j. the ’irhaginary_ world created by the‘,'a}uthor" ( p.12).
The cqnstant»'constraints we have"on our time and our un’wi‘ll‘ingness
| t0"give ub that'im'portanf directéd. teachin'g ‘time" to ndn-directed
silent reading _time, has made it di'fficuklrt'for children to develop
good hab\its‘ that lead ‘to_ a desire to ‘reaq ‘more. In Trelease’é (1989)‘
research, he found |

Two comprehensive investigations of how 158 capable
fifth-grade students spend their after-school time showed
that 90% of those students devoted only 1% of their free
time to reading books and 30% to watching television.
Indeed, 50% read for an average of four minutes or less a
day, 30% read two minutes a day and 10% read nothing at
all. (p. 140-141).

These facts did not seem to bother many parents because they
felt that their c»hildren were doing enough reading while they were
in school. This could be a dangerous assumption on the part of the
parents. In a comprehensive, sevén year study of America's schools,
John Goodlad (1984) observed the following:

Reading occupied about 6% of class time at the elementary
level and then dropped off at 3% and 2% for junior and
senior high, respectively. If our young people are not
reading in school, where are they reading, and how much?
(p. 107). '

Any society that offers either so many distractions or
negative role models that two out of three children can't read, won't

read, or hate to read is going to suffer the results (Trelease,
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1989).» vi'n the ciassroom', teachers_need to set aside more time for
“reading. They-need to take on the responsibility of reading.
to thelr children and aIIow time for the chlldren to read on their
own. For many children, thrs may be the onIy place that they observe |
a posrtlve readrng role modei Routman (1991) belleves that school |
may also be "the only place where quret readlng trme and the
.possmrllty of developing the readlng habit is conceivable Outside}
of school vrdeo games vrdeo cassette recorders movres mu3|c
“telephone caIIs and televusuon often preempt what could be time for
‘ readmg" (p. »42). |
| " In the past, teachers have often felt guilty when they allowed
- their children time to read in class. Withﬁ so much to accompli_sh and
so little time to'do it in, teachers were concerned about using class
| time to allow children the‘free_dom'to independently‘ choose
- literature and simply read (Rou_tman, 1991). Peterson and Eeds
(1990) belie\re that "Children need time to read in peace, to 'just
read,’ without worrying about having to do_ thingsafterwar " _(_p. 11).
Making’ children do book report’s’ o.r an.SWer questions after all
reading Can: develop a dislike for reading. Reading is a co.ntinuous‘
 process of development and will become better with continuous
practice (Peterson‘ & Eeds,‘ 1990). Through daily eX’perience with

independent reading, children can develop reading habits and get
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hooked on books (Ro,uft‘man, 1991).

Teachers".nee‘d vtb- re‘c:ognize' tha‘tv children bring a sense of
story fo th’ere_ading procéss;: By allowing IChiIdvren fhe time to read
~ and ‘sharre their fé'adirig eXperiénde‘s, w»é give ch,i'»ldren«the |
bppor»tuni:tie's to truly become a part of the reading process.
'P‘eté\r's‘on & .,E‘eds ('19905 bell'ive'\'/e thlS allov.vs’th»'em,’“»t'o become true
' readers, »» people who love literature” (. 12).
- After reading a piece, children need time to give thqughf to
_‘.and shére‘what'they are currently feading or have read. Good
writers will leave gaps in the ‘s_tofy' for the readef to fill in. They
leave the reader with things to think about and allow them to build
theifoWn_concIYUSiOn.s. Peterson & Eeds (1990) stated that "In
intenéive reading, we give conscious attention to what is written
“and not wr’ittenl. ‘We make deliberate’inquiries‘ into. what the story is
about. We examine and Weigh possible interpretations“ (p. 13). When
readers have read the same text, they can help’ each other beﬁer
“understand the text by sharing their views. .,Accofding to Atwell
(1987),'»"Opportunities to r_eSpond, to engage in literary »talk With the
teacher [and other feaders], are crucial. It is hoi en,ough for schools
simply to ma‘ke ﬁnﬁe and spéce for independent reading" (p. 164).
Shared discussions a_bbu't the literature hélp buildv new insights by

bringing in new points of view to ponder and discuss.
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- Literatur Pr’rm"Enh'n Through Author
Thev oest way to»‘get. children to read and write is to show them
that we care about them. .'vA good way to do this is to build a "school
| for children” »in our classrooms, by bringing their lives into the
»‘classr‘oom. Let the children ’develop the' bulletin' boards, read their |
. favorite::stories andv ,\rv'rite about ‘thvi_ngs‘ that_ are.' important to them.
Inviting children to bring 'their lives' into the cIaSSrOOm aIIows them
to be alive wrthm their school existence and brings a greater
'lntensny to thelr work. - Calkins has shown that "theracy is
,lnseparable fr_om »Ivuv_mg.vv Our classrooms must be filled wrth our
students' ‘voioes Ian'd_ ftvh"‘ei'r Iives.’ . .we do need to love and respect
'our children and to help' them love and 'r‘espect each oth.er'-and
"_}-Evthemselves (p 13) | o :
| Readlng and wntmg workshops can brmg a‘new "spmt and
mtlmacy”'mto the classroom This splrlt and mtumacy develops as

' learners share thelr lives and take time to learn about the I|ves of

' ',f”fothers.v Durlng the workshops, chrldr_en are glven time to, read"and .

write ‘u'_'nintevrrupted. They choose books and topics that are

| »i'mporta-nt to '.the'ml.' By rnaking their own o-hvoi'ce’s, the literatore

ta.k‘es‘on new meaning and‘importance.

B Readlng workshops begin with mini lessons. During _thes'e» ».

lessons, teachers can do a variety of activities. The class can share



"~ a poem and together, try to understand it's meaning. Th‘is‘ is '_a:.-g‘ood -
" time to 'introduCe and' talk about an aUthOr or genre. The class 'm‘a’y. |
, -focus on wntmg and readrng processes and dISCUSS how an author :

may have developed hls/her |deas and storles (Atwe|| 1987)

Durmg these m|n| Iessons chnldren can come to know about authors

- by Iearnlng about thelr hves theur msprratrons and therr wrltmg
-ster Accordmg to Routman (1991) .'

Frank Smlth tells us that everythlng we need to know about |
reading and writing we can learn from authors. | believe
this strongly, along with Nancie Atwell's notion that we
- have to make students "insiders," able to see the way
- the author has chosen to put the text together. Reading
aloud is a powerful technique for promoting story
~ enjoyment and literature appreciation and for noting what
- authors do in the writing process so that students can
"amake sum,llar chorces for themselves (p 33)

_' - Author studles can be a useful strategy in hnkmg hterature
and Ianguage arts together Mlles & Avi (1987) have sald that the
goal of an author study "is to make each child feel personally
. connected to the author and, by extensron “more enthusnastlc about
books and more knowledgeable about books and wntrng" (p. 21).
o Author stud'y is a 'st‘rateg‘y of introdeC'ing, ehildr_en to the people

‘who write }their books. From Trele‘ase‘_ (1993) we learn that "Books

' are written by people, not :.'mvach’ines; they are c‘reated by men and
- women with fascinating personal stories of how they came to be
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tNI’itGI’S and how -thjey:' came‘to create a particular story" ._(p." XV).
- Students ’leam that there are people behind their books that work
hard at the wrrtmg process By Iearnrng about the personal trrals
experlences and trlumphs of the authors chrldren will begrn to
develop a warm and personal connectron with the authors they read
‘,and enjoy. o o | |
 Influence of rs on Chil | |
Authors accordrng to Kovacs and Preller (1991) oroVide ;
_‘ »chlldren wrth the magrcal experlence derrved from readrng good
books. And when chlldren Iearn about an authors and/or rIIustrators |
tife and work their 'readrng often takes on. a-new meanmg" (p. 7)

| | Students Iearn to read by readrng, but the desrre to read does
not usually come easrly Author studres can help encourage chrIdren
1 to read more Reluctant readers often - benefrt from predrctablllty in
’a text By exposrng chlldren to the authors the students can Iearn
‘that the books they are readlng are made by reaI people They begrn
o recogmze the authors style in other places ~According to Harste,

Short, & Burke (1988), ."Books by the same a.uthdr, in the same genre,

- or in a particular series become predictable'for readers because of

comrnon strvuctural elements" (p""141) Readers are encouraged to
’seek out different materrals wntten by these familiar authors. The

- chlldrenr begln to recognlze their wo‘rks in other places. Studies
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'fsvhowed that author recognition also plays a significant ~role in the

~ comprehension of kproflcient readers. Harste, Short, & Burke (1988)
believe that "Onoe readers have identiﬁed’the'aUthorshio' of: a
selection, comorehension was.'greatly facilitated‘. .» ‘When readers

_'were unable to identify theauthor' they -puzzled and Spec'u’lated‘

| .'about possrble authorshlp throughout therr readrng (p 146)

Students who frnd a partlcular author mterestrng,
i'venthusrastlcally seek out thelr other books. An author study draws -
students into the books and encourages them to- wan't' to read vmore'. '
’Williams & Maio (1993) stat_ed,,* As students become familiar with
~characters and s'yettlng‘s, they ’w':ill seek out books in a series or

books by thefsame authdr.v ‘E‘v'en reluctant readers find security ina

- knowledge of series characters and situations" (p- 2).

| Accordin’g"to" Atwell I--(t9‘87),.__5Stud'ents“are ,Often interested ’in
"how aYUthors 'WrOte-how'they be:gan and ’con'cluded books, de\relop'ed»
' characters used dralogue selected a narrative vorce pointed
: themes structured chapters followed or overthrew formulas and
o Vconv"entrons" (p 171) Authors can become strong role models for
Chiﬂldren. lndrvrdual authors have a personal and unrque style that is
. used when developmg storres and/or |llustrat|ons Author studres_.

N can »help chlld_re-n become aware of the styles_,thaﬂtv:xdiffere‘nt authors



use and} how they ,go' abo_.ut developing them into workable Stories.
As children become familiar with the authors, they begin‘ to
recogmze the authors style in other places They begrn to notice
' other books wrltten rn that partrcular genre or serres Readers
often fmd an authors style that they enjoy and they are drawn to
-, many of hrs/her other books The predrctabrlrty of an authors
writing style encourages many chrldren to read more of their books
or to seek after similar books. The predictability of an author's
common structure, encourages readers to read on.
,-In today‘s writing curric'ulum, children are learning to see
| thevm.selves .as authors. By introducing them to the authors as
people, children begin to see that the books they enjoy are the
| product of people _\‘rvho vWOrk hardy at their writing and 'the authoring
process. tHa‘rste, Short, & Burke (1988) have stated that "As they
[Student_s] learn about the authors' lives and their thoughts about the
authoring process, children become_ more aware of their own
authoring process and ofopti}ons they' may not have considered
before in their‘authoring" (p. 144). As writing role models, Atwell
(1_987) believes _that authors.”provide a powerful demonstration:
vyith enough~ ttme o shape and‘reshape the writing, with topics and
audiences we vca’re about and with responses‘along the way, anyone

can write well" (p. 154).

31



. Through“an' ihtrodu»ck:tio'n t_o‘t‘hgev authbrs, children learn that

theré is "rnd"ré‘ than' one Way to éppfoach writing. Students can learn
;a_bo»ut;a variety of‘strate’g.iés_""that some auv,:t'hors' use when they

| abprOa'ch Writing. 'M'a‘ny‘ ',a'u’th.or's':‘ use a Vafiety of unconventional
methods wh."eh‘th'e'y b"égih‘ ’writin‘g‘..v,'.t 'vTﬁhvefe’ is no ohe" way to develbp a
»-»story or Charact'er§.; 'S-c_imév"_a'u,thors fd_}r:aw_';he pictures first, and then
.develop th‘ei'rkstory afo'uhd these ilustrations. 'O‘th‘ers write the end
‘6‘f the story first, and work their v«v/ayvto the beginning. Stories do

" not have to be plottedvin a_dvahce. Sid Fleischman (1987) never
‘knows where his Sfor’ies will end up..‘ He is just as anxious as the
reader to ‘find‘out what his ‘characteré will do next.

According to Kovac & Preller (1991), "When we celebrate |
childrenfs aﬁthqrs and illustrators, We aré,- in fact, celebrating‘the
pbtentia’l and humanity in all of us. We celebrate every child's
abvility‘ to think, to feel, to d_reani," and' perchance . . . enrich our world
simply. by shar’ing ‘his or her world With us" (p. 11). In light of the
~literature presented, it is evidéh‘t that author studies can enhance a
child's curivosity towards: reading.»» Through creating pos-itive"
relationships between authors »a'ndv_ readers, childre,n} can develop the

desire and motivation to become lifetime readers.
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Goals and Objectlves
The purpose of the pro;ect is to develop a resource guide to

encourage teachers to _teach their students about the authors of
children’sbliterature. ~ The goal of the pfoject is' to provide teachers
with a strategy to accompany their Iahguage arts 'prbgram that can
" help encourage students to dévelop pleaSure in reading. It is
designe'd to help teachers become acquainted with resources and
- materials about authors, and places these materiais may bp
| available. The guide should help teachers organize and develop
working author studies that can enhance and strengthen their
literature program.

| America’s educatiqnal system is turning out students thét
| know h§w to read, but many of them are not choosing to read. It is
important that teachers teach children not oniy how to read, but
encourage them to love reading. The deéire to read comes from
gaining enjoyment from the reading process. The educational trend
‘of today is to teach reading by using trade books. Trade bdoks are
mdnvndual literature books, pubhshed in their complete form. The
~ use of trade books, or I|terature based readlng programs, help
children to gain apprec:atlon for literature. When teachers brlng the
stﬁdy'of childr.én’s authors into the classroom.; they hélp childreh

make personal connections with the authors they love and enjoy.
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Afte:f».-‘,c,hil’dren dé'velbp-'relationShips with the a:utho‘rs,“ reading
| should begvinv to take on a new:ir"nportance and enhance their desire td
‘read more. | | |

With this adthor’s'resource guide, teachers can begin to
: develop workable author studies. Until lately, th_eré haé been a lack
of author materials available and many teachers have been unsure of
Where to research and how to begin developing their author studies.
This resourcekguide should hélp teachers become aware of__ some of
the resources that are available and where they may begin to look
for them. The guide includes studies that have been developed for
some popular picture book author/illustrators to help teachers get»
started. It includes: 1) information on how to begin to set up and
start working with an author study, 2) biographical profiles and
intérviews, and suggestions of where these can be found, 3)
summaries, annotations, and some classroom ideas for selected
titles from each author, 4) bibliographical lists of selected titles of
each represented author, and 5) suggestions of where teachers may
go to find more information about authors.

This guide should serve as a resource to 'help teachers begin to
acquaint themselves and their students with some of the authors of
children’s literature. Children have a natural curiosity about the

péople that write their books. By sharing some of the author’s
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personal life experi@ﬁws and thaughts, we begin to heip children
make a .cannéctian between the authors ahd their literature.
S‘tudshts' are enguka}ged ;;aﬂd @xciied to Searxn: about the authors.
'!"h@y begin to see authors as role models who "dem@nsirate writing
and ehcourag@ the chi!céreﬂ’s‘awn”writmg dev&%@pmem. Author
studies Caﬁbé 1&:‘3 ’-img:zjaﬁaht‘éém;:;ionént o ahy ié‘serémr@ based
program. it is hoped that teachers will ﬁm‘:ﬁ this r&sm&rcﬁe guide
he!;:afu! and benaﬁcias in planning, developing, and eﬁjoyiﬁg author

studies.



leltatIOI’IS

The use of author studles can be mampulated and used in all

- grade levels, however, thlS project is targeted for grades VK-8. The

project is a guide and a resource for teachers. ‘They will need to
~start collecting materials abOut each author. There are limited
resources a\railable to help teachers in their search for author
' ».i»nformation, so they will ’ha\‘/e to be prepared to start slowly.
| :, 'Author'studles can be frustrating and. diffiCuIt’ inthe beginning, but
g the'stu’dents’ increased interest in reading -and literature will be
worth; »i_t._ More and more publishers are beginning to make author
related materlals available, but many teachers Stl" dont know
, _where or how to begln to frnd them ,
| Materlals about some authors are more difficult to find than
' others.k Teachers will need to be diligent in their searches and
: _collect things as they come. A collection of the author's books are
| i‘m.oortant, but canbeco‘me costly. Buy'*the 'books slowly,_share With
'."other teachers wsut the llbrary, etc A large varlety of the authof's |

| books help to show hls/her style and develop the students interests. -

SR v..-Vrdeo and audlo tapes are also expenswe for individual teachers to

collect, but they can ‘be very - effectlve tools.
Although thls resource . gulde can be appllcable to all grade

r levels book genres, etc thls project wlll_ be focusing on plcture-
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'books» Teachers qul need to and can easrly adapt the rnformatlon

- to thelr needs

In wntmg this resource gurde a major l|m|tat|on was the Iack

of doc_umented rnform_atlon to suppo_rt the use of author vs_tudres\.»- e
- J.oiurnal articles T,deal‘ing wit‘hvauthor _'studies were sp.arse.’ I_}tvwa's
lucky if the subject was feven ,mentiOned within generally“relat‘ed :

" topics. This ’isv a relatively new _field» and little has been written
about it’.s use in the classroom Class resources are not aIWays |
easrly obtarned however most of the materrals available have been‘ "
%developed by teachers. Most of the avarlable mformatron has been ‘

»' created by teachers and rs slowly comrng mto |t’s own importance.

| Teacher supply stores now offer a small selection of materials,
_»}.hlghlrghtmg authors and therr works. - Audro taped’ interviews have"
.been produced by the Trumpet and Scholastrc Book Clubs but they
are not always readlly avallable Vldeo tapes are now avarlable
| through a few companles however they are not common and they are

strII relatrvely expensrve



Appendix
The Author Connection:
Bringing ‘Chi.ldren Into the World of Books

(A Resource Guide for Developing Author Studies)
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|  :‘-"‘I“‘ntrcd'uctilo'n -
Have you ever won'dered_ how Tcmie dePaola became an |
- illustrator? Why }d"o}es Pa.tricia Polacco use the \)vofd babushka in so
| many of her stories? Where does Steven Kellogg get his ideae and
characters for his books? Are Dcn Wood and Audrey Wood related?
Who is Ch‘r'i}s Van Allsburg? T,heSe are the types of questions that
many readers may contemplafte at o‘ne time or another. Most children
and ad-ulfs: ar'e curious and interested in the authors »who write the
books that theyenjoy. .Thrcugh author studies, children develop an
: ‘acquaintance }With the authors of the books they are reading. As they
begin to read and experience the literature through the author's point
| cf view,»th»ey begin to make new and interesting connectic‘ns‘
- between the authors and their texts. The readers can come to see
and‘.enjoy the author's works in very different way‘s.
| ‘W_ith' thewhole Ianguage and Iitera»ture}based m0vements in the

schools, a greater emphasis has been put on writing, and more trade
books are being used in the ’classrcom. Whole language begins by
.develcping'meaning f(om a written piece, while developing the skills
of word and sentence structure in the process. Literature based
‘lxreading depends on trade books as a primary reading resource. Both
o reading approaches work hand in hand. “ With the increased interest

" in trade ‘bcoks, the need to teach children about the authors has
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gained ifhportén_ce. o

Author 'stUd'iéé cén‘énh_ancé a child's desire to read more and
bfovidé strohg “rolé modéis in develloping a child'é}writing _éki’lls’. I
have found }th}ét, many children read only when- they are forced to read
by a teacher '6r other authoritative figure. These children may know
how to read’ and may even be very good readers, but they have not yet
developedkthe love or 'desire for reading. For some, it is a cold and
impersonal acti\)ity' that they are impelled to do, and it becomes a
_chore for them 'r'at‘her than a joy. With all of thé distractions in our
‘soci‘ety, mofe and more of these children are easily distracted from
'books becéUse they can easily find other forms of amusement and
entertainment.

A literature based curriculum centers around children using
literature b'poks and I}earning of the ‘authoring cycle that these
‘author's use everyday in dé\‘/elvoping their own written works.  What
better way to ’enhance' a program of ‘this} naturé. than to introduce
| children to the people‘ who are writing their books and Iéarning the
»fproceSsvés that these authors have expérienced as they developed
theif works.. Often, children don't even realize that the books they
are reading were Written by real peoplve. They never think about the
h‘uman side of the book; Where d‘i'd‘th‘e book Qome from ahd why was

it written? Through author studies, children learn the human
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charactenstlcs of the authors and their stories. They learn about '
_ -,how the authors frnd therr |deas and the processes that they may use
to develop them . | | |

An author study can be a useful strategy in lmkmg I|terature
: ; and Ianguage- arts together It can help to develop a positive
connectlon between the author and the readers. To moststudents, an
author is just a name printed on a book. By introducing the children
to the authors, children ‘reati\ze that the books they‘_ read and e‘njoy
k,are written by real people and not by machines. They learn that_
these au‘thors WOrk hard at their trade. Their books are often a.
product of many months, and sovmetime years, of‘workingv through the
writing process. By learning about the authors' background, |
~experiences, and home life, students can Iearn that the authors are |
o‘rdinary people who have an idea to share. They have families,
homes, and experience many of the_same things th,at all of us
experience. As the children learn about the authors, some of the
mystery that surrounds the authors is illuminated »and children are
drawn to their works. |

Tomie dePaola did not just become an illustrator and 'author,

bvut many things in his life influenced him as he'developed into a
well known and Idved children's author and illustrator. Tomie

dePaola grew up living near his grandparents. Their influence, and
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-]many pf, his other earlyv,_}l_‘ife '_yexperiences were important to him, and
vo.f’ten serve as a ‘springbo‘al.'d for many of his stories. You can see his
family's influence in books like Nana Upstairs. Nana Downstairs,
Tom, and Watch Out for ;thigkgn_ Feet in your Soup. The:se were all
written bz"as'ed} on h‘is early experiencés with his grandparents.

- Tomie dePaola also writes} or'retells rhany folk tales and
legends. By learning about‘the person, Tomié dePaola, we learn that
his love for story 'telling may have come from‘»hiys grandfather, who
loved télling Tomie old folk tales and legends as a child. Some of
his stories are autobiographical, like The Art Lesson and Qliver
B_uﬂQﬂ_LS_a_SL&S)L Children wouldn't know this unless they were
introduced to Tomie dePaola, the person. When children learn
pers.onal information about the authors, the stories are often raised
to a new and different Ievél 6f ehjoyment and'understandihg. |
Through author studies, children are given the time to think
" about and use literature books in more thdughtful ways. Students
can gain a deeper and greater understanding of the books and learn
new insights as to V\;hy“ and how the author Wrote them. As the
- children experience the a’uthor‘s'wofld, they can begin to rﬁake
connectibné to their written work and develop valuable role models

for their own writing. (Williams, R. L. and Maio, B.,1993).
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G»etting Started |

- An author study is a study centered around the life and
profession of an author/illustrator. It is a strategy of introducing
children to the péople who write their books. "Books are written by
people, not machines;»they are created by men and women with
fascinating personal stories of how they came to be writers and how
they came to create a particular story" (Trelease, 1993, p. xv). By
learning about the authors, readers can better understand and enjoy
an author's work. Cdnnectioné can be made between the reader, the
author, and the author's work. Author studies can enhance a child's
desire to read more and provide strong role models in developing a
child's writing skills. ‘Acco'rding to Miles & Avi (1987), the goal of
an author study "is to make each child feel persbnally connected to
the author, and, by extension, more enthusiastic énd knowledgeable
about books énd writing (p. 21).
| To create a successful author study, it should be planned and
much of the information should be searched out and collected ahead
of time. Most teachers have .trouble knoWing where and how to begin
fih’ding information. This resoﬁrce‘, b00k' is designed ' to help teachers
begin using and developing their own author studies. It can be useful
in helping teachers Iyeérn how to begin t‘o"sea‘rch for information and

resources that will h'eblp' them successfully ’develop and use author
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studies in their. cléSSrobm. Included will be five sample Studieé
that can be used and e-xpanded upon. | | ‘v
Creating an Agthgr Stggy. |

In creating an ‘author study, there are no set gvu'idelines or
procedures to follow. ‘Teachers and students can make the choices
and work together in choosing the author and gathering resources
that they feel are necessary and beneficial tb the study. Below are
some simple guidelines and suggestions that may be helpful:
chobsing an author, gathering resources, 'developing the classroom
environment, and extended activiﬁes.
Choosing an Author

Begin by choosing an author that you enjoy. If you as the
teacher are enjoying the study, your 'enthusiasm will show through
and help develop the excitement of the children. vYour'students may
have a ‘favorite book or author that they are interested in learning
more about. By allowing the children to help choose the authors,
they will take a more active roll in looking for and 'gafhering o
| ‘reSOUrces.‘ | | | |

}Schoo»l ‘ahd cdmmunity Iib‘rarian‘s can be» helpful in choosing
apprdpriafe author‘s.‘ Ydu éan ask"‘them abouf books that are
frequently borrowed by children. This canv’ be a good indicator of the

popularity of an author's works, to children. Authors can also be
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. chosen to co'mpli,mentia thematic unit in progress. A".Many authors a
| write within a common theme or style and could easily be use_d1 to |
enhance a particular theme.
| ring R vr | o
| On first attembting to develop' my own author ‘studies',' | found

| that | dvldn't have a clue on"where to begin_’g;athering information and»“_

'rna_terials:. Little by little, | collected .anyth'i‘ng that | could find “that

‘.was associated with author‘s' ln ‘time 1 learned that resources were
out there, if only you knew where to begln your search |
Begm. prepanng for your a,uthor_study by‘ gatherlng as many

‘ '»books"as you can by the particular author or”illustrator Librari'ans
:*f can be helpful in flndrng many of the books. Sometrmes parents and
:\»students can also be helpful |n the search for books Whrle doing an

}"author study on ChI’IS Van Allsburg, I had a student in my class who

| showed a. partrcular mterest |n this author He had a collection of
Mr. Allsburgs books that he brought in to share wrth the class.
Through this student’s enthusiasm and my own partrcular interest
for-this author? our‘excit_ement spread,qui‘ckly to ‘the rest of the
class. Book clu,bs ‘als'o offer books‘}to' schools at a reduced rate and
| teachers may use thebonus'points they earn to buy books These
book clubs often offer specral package deals on their books This is

an excellent way to begin coIIectmg multuple copres and trtles of an
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aothor's work.

Since author studies are designed to helo children and
teachers become a‘cquain‘ted»'with -the aothors and the relationship
they have ,to their work, it is helpful to find and use simple and |
concise biographies. As children learn who the euthors are, they
begin to develop a connection with the adthors and their books.
There are four excellent series of cumulative reference indexes that
can be found in most college and major publio libraries.  Something
about the Author (SATA) and Children Literature Review (CLR) are
excellent cumulative indexes for finding information about authors.
| They are on going reference series that deal with the Iives‘ and
works of authors/rllustrators of children's books. Each year new
volumes are added to the coIIectron Y , A h rs of Book

IQI_C_h_inm_n (covenng authors who died before 1960) and Something _
h A h rA _ raph f AAS) (containing auto-

biographical sketches) are also exceII'en‘t_‘re,soiJrce indexes. These
- resources »would be'particularly useful and interesting to teachers

developrng author study units.

Something about the Author (SATA) is full of mvaluable

information ‘about‘authors, ,illustrators, and their works. The series
includes authors of literature for children and young adults. The

entries cover authors from a wide variety of children's literature
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topics ahd subject areas. SATA entries attempt to introduce the
authors and.their life histories as completely as they possibly cah.
Their entries contain pers‘onal data, general home and work
addresses, career information, special memberships, awards and
honors, writings, adaptations to films, television, etc., work in
progress, further reading references, and illustrations. |

| - Many children's book clubs have started deveIOping video and
" audio cassette interv'ie’ws of the authors. Book club author study |
kits often include an audio taped interview with the author, a
poster, and written information abOut»the author's life and works.
| These kits‘» can be pu‘rchased,:with club bonus potnts. Video taped'
interv}iews"of the authors are also':being ‘offered to. teachers through
' thes.e clubs, though their selections are limited. However, more
publishers are"beginning to develop their own video tape collections
of mterwews and these resources are becommg ‘more available to
'the schools and teachers. S | | |

Author mformatlon can also be obtained through an authors

publrsher By callmg or wrmng the pubhsher teachers can often
, obtam blographlcal sketches of the authors and can inquire about
resources that may be avallable. Often posters, bookmarks,
stickers, and/or buttons may be available to teachers. ‘Because

quantities ‘are limited, only single copies of available materials will
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be given on request; Promotional materials are‘not always available .
for every author or |llustrator or every book title. Author materials |
‘are developed accordmg to the number of requests and the season.

All materials vare-glven away untll.they are}out-of—stock, then only"
'4 _.biographioal information is reprinted. "[M._ H.e»nc_:h,Mark:eting

Associate Children's Books Houghton Mifflin Co. (personal
'commumcatlon January 5, 1995)] | -

Upon writing a publlsher ask for the attentron of the Chrldren .
Pub‘llcrty or Promotrons, or the Marke.tlngv Department for Chlldrens
Books When requestmg materlals make sure requests are made for
| the specrflc author( ) who are affrllated with the company It is not |
helpful to the publlsher to ask for "anythrng that |s free" or for
"materlals related to an author not assocnated W|th the company

Som‘e authors pU'b|ISh -under Ea‘;va‘nety :of;.drfferent publlshers.“
-fCheok the title page of the’ir.most; rjeoent h_a'rdbound book for the
appropriate puti)lvi‘she»r'.s name and address.' Thrs Uis also a good time
to see about possible author correspondences th-_rough. letters or
personal visits (’Cefali, L. & Lewis, V 1993). | have found that most
publishers are happy to 'as'sistv teachers with promotional 'materials.’
- Be very careful to find the correct and current address of each |
publisher. | was surprised at the number of letters returned to:‘me

because of a change in ’the publisher's address. Check addresses on
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'current catalogs or tltle pages on current hard bound ‘editions to find
vcurrent addresses Also current addresses may be found in

m Pnn‘or te ary Mgrkgt lace. ‘These reference

’ books can be found in most local Ilbranes

Teacher magazmes journals and book club catalogs often
l.spotllght authors This can be a good ’resource for pictures,
"blographlcal lnformatlon and book related actnvntles that will
support an author study Also more author related matenals are |
" now being d_eveloped and'can be ,found_‘m t.eacvher supply stores_.
Creative Teacher Press has_ C»reated a _m’ulti volume' set of 'posters
~and intormation’ called "Meet the Authors". Teacher Ideas Press has
’ " deVeloped "An A‘uthor a Month"”series 'These and other excellentv
’ resources are beglnmng to become more avallable to teachers I will
mclude a l|stmg of some possrble resources in the appendix.
Devel v‘fllvrmEnwrnmn
Develop an area of the classroom where you can introduce the

' aut.hors_. Include a bulletm board where you can dlsplay plctures
v'poste‘rsv, book covers_, or anythmg that represents the author. In my
| 'claSSroom l often dls’play a'ooster exhibiting.the‘ author .and :‘hisi’-
jworks mn possible, | fmd a prcture of the author. This c‘an »‘be as

‘. snmple as a photo copy of a plcture from a magazme or from the

ngethmg abgut the Authg entry I have often photo copled
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.”, biographicaf "informati’bn ”and \incl.’u'ded'vitf"»on‘thebulletin board I have

B also dlsplayed the covers from my hardbound books. These added

o ‘color mterest and excrtement to the board.

Collect and dlsplay a wude vanety of the authors works ‘Fill
~the room wrth the authors books so that the students are free to
n"experlence and enjoy a vanety of the Ilterature As‘ they Iearn |
,_*lnterestlng facts about the authors and thelr books the children wnll‘
i»':have fun readmg on therr own and begln to make connectlons |
: ‘between the authors Ilfe and thelr storres A chart of butcher paper

" . can be mcluded in the room to keep a runmng list of the many new

” if_“thmgs the students are learnmg (Wllhams & Mafo 1993)

Ex n " Activiti

H .Teachers can help develop'a child's Io’ve and appreciation for a
book through t’he"‘activities ch“o’vsen to en'hance it. By exammmg the -

_authors style of wrrtmg and/or ||Iustratmg, the teacher can begm

to develop ‘_Ivessons that help;chlldren learn to better understand the

author's art of ’writing.‘ Chi,'ldren can be .evncouraged‘to‘ write in the

same pattern/'s_tyle tha}t an _'au:tho:r' uses. VBiII "Martin uses ‘a pattern

_‘Hof rhy_me and predictionvf that children »fi‘nd j-oy ‘and success in

'. copying.‘ My class n1ade atiss-ue paper cozllag‘e‘, as we learned about
the art styling .ofi Eric Carle. Activvities 'that make children aware of

~an ’__author*s personal "st_yle,_yhelp them explore and begin to develop a
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style of their own.

| V‘Children enjoy readers theater and developing their own}skits.‘
, I‘n reader's theater, the s{ories come alive with excitement as the
children are given a‘character to read and develop. Their reading
takes on a hew meaning and enjoyment. | have experimented with
reader's theater using a big book. }I was pleasantly surprised when
my third and fourfh grade students were so eavger to be involved. We
read the story in a variety of ways and the children never lost
interest. | am thoroughly convinced on the usefulness and power of
using big books in the upper grades, where the children can read and
experience them together. The author's literature can also be
- developed and performed as a play. These are only some of the very
simple activities that can bring new life to a reading selection.

In another readers theater experience, | video taped the
children as they acted out each parts. All of the children, even those
who were usually less motivated, were capt‘ivated‘ by» the activify,
All of the children WOrk’ed very hard togé_ther and all children were
on task. As they watched the results of their production, the
children had a good laugh but felt a,‘senSe of pride invtheir
accomplishments. The childreh were as edually involyed when asked
to develdp skits around their favorite part of a story, in another

literature experiences.
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| Children may want to write to a favorite author. They can
write to an author through the author's current publisher. Authors
~ often change publishers 6r work under different pUinshing
companies. To find an author's current publisher, check> the title
page of an author's latest hardbound book. Letters can be written via
the publisher. They are then fowvarded to the author's home.

It is important to remember that authors are swamped with
mail every year. Tomie dePaola receiveé 50,000 letters a year. 1t is
basically impossible for an author to personally respond to this
many letters and the economics of buying stamps alone would be
tremendous. Often authors are unable to write back. Children must
be aware and prepared in casé this occurs. Do not expect an
immediate response, and maybe no response at all. Sometimes an
author will send a form letter that answers questions that are most
often askéd of him/ her and some will even write a personal note if
they receive an extra special Ie‘t‘ter.v Because of the volume of
Iettérs received, many author’s vsimbly db not reépond to mail.

When sending an author le‘tters,‘ you should show consideration
toward the éuthor and can increase your chances of a response by: |
‘sending a self»addressed/stamped envelope, writing a class letter,

- or allowing the class to choose from a variety of authors so that one

author isn't swamped with thirty identical letters from one class.
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- Be sure 'vthat all return addresses are written clearly and correctly.
Most}auvth_ors appreciate receiving Iettefs even Vif.fhey are unable to
respond to all of them.

‘Extended activities and '_discussions allow etUdents the |
'oppo'rtu‘n‘ity to discover the individual uniqueness of en author.
Students can explore an author's style and may learn a 'Iittle‘ bit
about how that style was developed. By experiencing the author's
style, students then begin to 'develop and shape their own authoring
style. These are only a few of the many ways ‘that teachers and
students ceh’ adapt what they are learning, and respond to it in a

critical and inventive way.
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Author Study Samples

| ' "I m. convrnced lm an- author today because my mother drdnt
thrnk readmg books out Ioud to a: four—month old baby was startlng

o f‘.out too young’ B

;Audrey Wood

“f»"f"'Why read to httle ones” Because |t's more fun than anythmg

- else...and relaxmg 100."

R fi_Don Wood

= _;_5»‘The husband and wrfe team of Don and Audrey Wood have

' «‘g,wrltten and lllustrated many excrtlng books for chrldren As a team g

f;fthey have authored and rllustrated ohlldrens favorltes Irke The

> Ba ”5 “ and MQ_Q_ﬂﬂ_u_tQ Audrey' N

| "“_‘”Wood has also wrltten and |Ilustrated many books on her own. Therr‘ |

| ~_,books are fun and frlled wuth mterestmg characters and beautlfully

T detarled rllustratlons S ORI

jo n w:‘

Don was born May 4 1945 on a farm |n Atwater Calrfornla

The farm was located in the San Joaqum Valley of Central

. Cahfornra where they grew grapes sweet potatoes aprrcots

"f--’*_“y'almonds oranges and a Iot of peaches By the tlme he was |n srxth

o ‘grade Don had forty acres of sweet potatoes that he had to care for

»'A--by humself ThIS was a blg jOb for a young boy, because rt needed

_hoemg, |rr|gat|ng, and tendmg everyday As he grew oIder so d|d h|s :



responsnblllty until he cared for one hundred acres He and his
brothers worked days in the flelds and mghts loading trucks to send
'to market. Wlth the money they earned they were expected to buy
thelr clothes cars, college tuition, etc. | |

' By suxth grade he decuded that he would become an artist.
'Because of h|s farm responsrbrhtles there was no tlme to draw
:durlng the summer months. But Don drew during the winter months,

“ 'where he -would cover-a whole page, developing a complete story on

- ,: one page of paper. Unfortunately, he never seemed to find paper big

_'enough to develop his story the way he wanted. He enjoyed laundry
| d"ay, .beca-USe his ‘rnother would give him the large brown paper that |
the Iaundry came wrapped ln The paper would cover the whole table
and he would fil in all of t _' .
Don went to college at Unrversnty of Calrforma ‘at Santa
| ’Barbara where he studied fme arts and theater “Later, he gained a
~Master's in Fln_e Artsfrom the _Callfornla C,ollege of Arts and Crafts.
Audrey Wood: _Bi hical Highliat

Audrey was borﬂn in Little Rock, Arkansas. Her earliest
. vmemories" vgo back to before she was one year old, in Sarasota,
Florida. Her parents were art students and to earn extra money, her
father worked for the Ringling Brothers Circus at their winter

‘quarters. Audrey's father would touch up and repaint' the large
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murals that would hang in the circus tents. Later the family went to
study in San Miguel? MéXico where Audrey learned Spanish as her
first language. By age-fi\}e, Audrey's family moved to St. Lewis,
Missouri, where Audrey began school. When Audrey was in fourth
grade, after her parents fihished their studying, they moved back to
Little Rock, Arkansas. Audrey has two sisters, Jennifer and Edwina.

Audrey had a very early interest in reading because her parents
had an }extensive library and read to her as a very young child. She
was interested in becoming a writer from the time she was very
young. She had her own library of children's books and she often -
erased the authors' name and put in her own to pretend that she had
written the book. At age fifteen, Audrey joined the Little Rock's Art
Center, an institute developed by’a group »of.artists, including her
father and grandfathé_,r. There, she studied art and drama.

Audrey moved to Berkeley, California in the late 1960's where
she met her husband, Don Wood. They were married on November 21,
1969. Don worked as a logger, a substitute teacher, and eventually,
Don and Audrey traveled parts of Mexico, the Yucatan, and Guatemala,
studying the arts and crafts of these people. They then went into
business selling Mexican and Guatemalan art and books, in the
Ozarks. Later, they settled in Santa Barbara, California where Don

worked as a freelance magazine illustrator and Audrey began
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publlshrng and selllng her chlldrens books.
Audrey begms her storles from an "|dea box." When she gets

the ldea for a title and/or character sketch, she writes it down and f
_._v,puts it mto her box. She is always looking for a good idea. Audrey
,l has a habit of doodhng and writing down ideas as she talks on the

| telephone'-. One of these ldoodles was later develope_d further by Don
'as he was on 'the phone and resulted in their only combined
lllustrated effort E_I.b_e_ﬂﬁ_B_ad__W_Q_Ld_._

Don and A W W rk|n T her

2 MQanlute was Don and Audrey's first collaborative work.

Audrey's story had been sold but they couldn't find an |l|ustrator
‘At Audreys request Don submltted some drawings and was chosen
| to illustrate the book. Paintings from Moonflute were later chosen
to be part of an exhibit called "'lhe A.rtists as lllustrator/Children's
Literature” in the Metropolitan Museum of Art in New York. Since

QQ flute, Don and Audrey have collaborated on a number of works,
such as: Ih.e_NaQQIﬂQ_HQ_lLS_Q KLDQ_B.LdQ.O_O_d.S_lﬂ_th.e_B.aID.ILLD H.Q.QISB_dL‘
Eeg etc. |
| ln Dons art work he consrders himself "a fumbler a fiddler,
and a doer-over" (Veblln 1990) He Ilkes to wo_rk ll'l oils because it
allow_s himv-the.- time to change and vrevwork 'his’}p'ict;u‘re, since lt dries

slowly. His work is very "rounded" and full (has form).,_ This is done
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through shading. He likes to use models for his characters. vAudrey
and their son Bruce havé modéled for many of his illustrated

Charécters.’ Friends, family, and communify people can also be seen
in many of fhei'r books. Don even modéled_ for »the character of the

witch in Heckedy Peg and he used their own house as a model for ]'_hg

Napping House.

'Audrey uses a much different style in her art work. Unlike Don
who likes to work in oils, Audrey likes to work in watercolors.
Although their styles are differént, they agree on many things that
make their books so successful. Audrey usually writes the books and
Don. has Aillus‘tréted }many, of them. -Howevér, they' oftén collaborate
on many aspect of their books. As Audrey writes the story, Don will
often act as an editof. They talk about what is happening and find
out what each likes about the othér‘s work.‘ They ask each other for
suggestions and iﬁput about the story. It is helpful for them to find
out what each other thinks is exciting énd to see the story frofn a
differeht‘”viewpoint. They find this to bé a very definite advantage
to their work. Don has also worked on paintings for "Faerie Tale

Theater", by Shelley Duvall.
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" Books To Get Started

' King Bid s in the Bathtub

mmar . ’ |

King Bidgood is a kmg who refuses to- leave the bathtub The
Court Page has the awesome task of finding someone who can
encourage the King to Ieave-.v One'by one, all the members of the :
King's Court'try ‘to persuade "hirh to Ieave the bathtub, and fail. At
the end, the y'oung Pvage finally finds the answer that convinces the |
| King to leave. He pulls .the plug. i | |

. Anno tati'gn[N’gtg S
ﬁ This is a fun book written and illustrated by 'the.’p"OpuIar team

of Don and Audrey W‘ood-. : T‘he’-story,,by.Audrey Wood, is written in a
simple, rhythmtc‘pattern th.at can be ehjoyed by all. The :sto‘ry uses
' repetiti‘on and predictable patterns so vit can e‘asily be read and
enjoyed by young readers. 'Although the text is meant to be simple,
the pictures give‘ very complex details. |

The illustrations are beautifully painted by Don Wood. Th.ey_
bring the simple text aIive and tell so much more than the words _‘c‘an}
say. Each picture is a masterpiece of its owh They are extremely |
detalled and draw the reader into the world of King Bidgood.
Because Don likes to use models as he illustrates, many of Audrey

Wood's family, their friends, and their publisher were used as
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mcdels for the characters of the court and their son, Bruce, modeled
~for the you’vng Paget It is best for Don if the models can be preSent,
but 'he will often WOrk vt/'ith ‘phot'ographs.' |
| 'Althcugh the theme"is simple, the setttng is ver)'r complex. The
_theme} can be experienced through the 'vwords', but the iIIustrations
v. establish the setti‘ng' for the story. This story is set in the
| ,’RenaisSance' periOd. This also adds to'the special flavor of the book.
: ’v"’This»time period is never mentioned in the text, but the illustrations.
create an atmosphere »and tell a stc'ry of thveir own. The readers can
see new and mterestmg detalls each time they read the book.
The characters consust of the Klng and his court The Klng is a
Jowal and eccentrlc character that ‘adds to the fun of the story. The
obedlent Page ,|salways there by his s_lvde to answer to the needs of .
the King. The costumes of the Court' areelaborate and add to the
‘fascmatlon that this book bnngs to the reader. |
| This is a great book for readers theater, choral readlng, and
dr‘ama. The predictability and sumple text make it easy to |
‘understand and remember. These activities can be aided with the
use of the big boovk‘e'd}ition. The, ch"ildreh can see'allv the words at one
‘time and the pictUres draw the reader into the book. |
~The svimplicity and predictability ‘ofthis book makes it

excellent for_beginning readers. It helps children experience growth
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and success in a risk-free environment. King Bidgood's In The
B_am_tug has won many honors, including the Caldecott Honor Book
1986 and the American lerary Assocratlon Notable Children's Book,
1986 A o |

- The Napping House

" ,mm_” r |

A curn.vm_ative tale ’abo_ut »a _hoose where eve_ryo,ne is sleeping;
On‘e by one, the characters qoietl’y get on the bed to take a 'nap,'
starting with t}he‘g-ranny, then the child, ‘then the Dog . . . until they
reach a not SO sleepy flea. As the flea bites the mouse, it starts a.
. j: charn reactlon and ends up W|th nobody sleepmg | |

| Anngtgtrgn[NQteg

This is a cumulative and predictable tale that is easy and
enjoyable for begrnmng readers Close attentlon to the art work
helps to reveal the predictable nature of the story. The reader can
watch as each character sloWvamakes his way to the bed. Don Wood
used the Wood's Santa Barbara»"home as a model for the house. The |
boy in The Nappi’ng‘ house was modeled by their:son. This book was
~ honored as one of the New Ygrk Times Ten Best llustrated Children's
Books of the Year,1984 and also received the Young Reader Medal,

California Reading Association, 1985.
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_e_c_e_d;u_g rs the tale of a poor woman and her seven

' chnldren The mother must go to market but she must Ieave her
vchrldren at home Sheatells thems not to let any strangers in -the

" house and don't touch frre The chrldren fa|l to Ilsten when a poor
oId woman (Heckedy Peg) comes by and asks to come m and Ilght her 3
prpe» 'The oId lwomen is. really a wrtch who turns the chlldre‘n.mto‘
.‘ food and carries them off in. her cart. s

The mother must frnd her chrldren and save them from the

",'ternble wutch As Heckedy Peg |s about to eat the food (chrldren)

"zfthe mother fmds them She must break the ternble spell by

"""guessrng whnch Chlld was turned into whrch food The mother does‘ :

break the spell and then chases the witch untll ‘she jumpS off the o

‘bndge and is not seen agam '

Anngtatrgn[NQtes o

In thrs tale Audrey modeled as the mother and seven school

»chrldren were chosen to play the chrldren in the story They ran mto :

o a b|t of a problem when it came to f|nd|ng a character to play the |

& ..v‘.;role of the wrtch so Audrey came up wrth an |dea She dressed DO”

as a wutch and put a Iot of make -up on hrm Audreys father then

'ltook a plcture of hrm and that became the model for the wrtch
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‘Heckedy 'P‘eg;

The illustrations were painted with great care and detail by
Don Wood. They resemble the: ’typi»cal fair’y talé.setting that most
readers ,wbuld be familiar with. It seems to be set in an old English,
country communify. The costumes are. like thbse of the simplé,
plain, country fdlk or peasants. Since this is kind of a dark tale, Don
used mahy brown color tones and shadés. Hi‘é illustrations and use
of color, help the reader deve:lop the m‘ood‘and become a part of this

dark, mysterious tale..

Books In ndentl mpl Audrey W
Weird Parents
mmar

- Weird Parents is a story about a young boy who has weird
parents. His parents aré always doing things that unintentionally
embarrass him in front of his friends. They dress weird, say things
that embarrass the child, vput weird things in his lunch, laugh in all
the wrong places when they go to the show, etc. The boy wonders
why his parents have to be so weird. But as he thinks of all the good
(thin’gs, about his parents, he decides that they are really okay, after
all. o

~Annotation/Notes

Much of the Weird Parents story was really written as an
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‘auf{obiographi'cél vsto'r»y» about Don énd Audrey. We_-allvthink that‘v our
parénts are"V\‘/eird,, or we are now the weird parents. Audrey believes
that .aII children viewr theif parents as weird. She thought her
pérents were weird, and her son 'thinks she and Don are weird now.
Most children think their parents are weird and embarrass them
from time tb time.

The illustrations were done by Audrey Wood. As an artist,
Audrey is opposite Don. She never uses models in her work. She
always uses her memory and subconscience. Her characters come
from doodling untii théy dvevelop into the character she wants.
Because Audrey uses a different medium and style to her art, she can
finish her illustrations quicker than Don. She works in watercolor
and péncil instead of oil, which is a much faster pfdceSs.

The Princess and the Dragon

mmar .

The Princess and the Draggﬁ is a fairy tale about a princess
who doésn't'" waht to behave like a princess. She has no manners and
everybody hopes that their children will not be like the princess. In
this same kirigdom is a drag‘on»that doesn't want to behave like ‘a
dragon. Hle doesn't want to hurt anyone. The dragon and the princess
are both very unhappy w‘ith their lives, sb they decide fo change

places.
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The kingdom is thrilled with the manners of the new princess
(the drago_nk)vand nobody really cared much about the new dragon (the
princess). Nobody'cared' much except for the Knight who had to éave
the princess from the dragon, and who ended up always being

captured himself. Nobody in the kingdom lived in fear anymore and

everyone now lived happy and safe.

her Sel Titl Don_an r

Heckedy Peg (Harcourt Brace, 1987).. -

~ King Bidgood's in the Bathtub (Harcourt Brace, 1985).

The Little Mouse, the Red Ripe Strawberry, and the Big Hungry Bear
(Child's Play, 1984). |

Moon Flute (Harcourt Brace, 1980).

Napping House (Harcourt Brace, 1980).

Piggies (Harcourt Brace, 1991).

Quick as a Cricket (Child's Play, 1982).

Audrey Wood

Little Penguin's Tail (Harcourt Brace, 1989).
Magic Shoelaces (Child's Play, 1980).

Oh, My Baby Bear! (Harcourt Brace, 1990).
Silly Sally (Harcourt Brace, 1992).

Weird Parents (Dial, 1990).

The Trumpet Club (1990) offers an audio taped interview with

Don and Audrey Wood.
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~ Tomie dePaol
| "If you know how and love to read, you can find out ANYTHING
 about EVERYTHING and EVERYTHING about ANYTHING.”
| | Tomie dePaola

Bi Jhical Highlights

Tomie _dePaola (de POW‘I_a),V,born Thomé_s Anthony dePaola, was
bbrn on. September 15, 1934, ih Me‘riden,» Conhecticut. He grew up in
Meriden during the Second World War with his Italian father, Irish
mother, his older brother Joseph Jr. (Buddy), and two younger
sisters, Maureen énd Judie. Tomie was named after both of his
»grandfathers, his Irish grandfather, Tom Downeyy, and his Italian
grandfather, Anthonio dePaola. |

Tomie's childhood was Ve_ry happy. He Qrew up having hié
grandparents fairly near which was very important to him. You can
learn more about Tomie's relationship with his grandparents in
- books like Nana Upstairs, vNana ‘Danstairg and Tom. His parents
were very social and they had many friends. There were always
parti_és and people in the house. Holidays were very festive, social
events. Today, Tomie enjoys having people around, and has a big open
house (party) in his barn (office) every Chri}stmas. Tomie also
‘started tap daﬁcing in 1940 and still enjoys tap dancing today.

Tomie dePaola loves to read. His mother read to the children
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| ,every"n.ight., Tbmie}'was, S0 exé-itéd ab.qUt"!earning to read that he
boul_‘d_n't’Wa'i‘t to start school. On his first day of .kiﬁdvevrgarten,
 Tomie came home upset .beca'ué,e his kindergarten teacher told him
}that'he wouid nqt‘learn how'to read this year, butﬂhe would learn in
first grade. At gaining this ‘kriowledge, he walked'»o_ut‘ of the school
and told them hevyvbuld be back ‘next'year to read. Tomie's mother
had to convince him that he couldn"t go to first. gréde until he passed
kindergarten, so he went back to"sChooI. He lo'\»/ed‘to read, but he
never :real‘lyrevnjoye'd school books. He never felt_ that they were real
books. Because his mother read: ‘and thought reading was important,
- they always had books in the house and he went to thev library often.
As far back as Tomie dePaola can remember, he loved to .draw. |
By the age of four, he started telling peopie’that he was goihg to be
~an artist and make books when he grew up. He Was always drawing’.
His'family was véry ehcour'.aging and supported him by giving him art
supplies for every birthday and Christmas. Tomie would draw
everywhere he could, even on the sheets on his bed. Once, he got the
chance to draw on the walls of ‘thefr new home. Befbre the family
put up the wallpaper, Tomie was allowed to draw ‘his own picturés'
there. | |
Tomie dePaola loves to .te‘II 'storiés.‘ Thivs’ interest deve‘loped

back with his Irish grandfather, who was always telling him stories.
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Some of these sto}ries‘would even get him into..trouble. Once, after
hearing a s.tory',f»rom his gfandfa'ther, Tomie rushed to school to vaell
his‘; téacher ébout i‘t. When the teacher said that fhaf 'éouldn't |
boésibly} happen, Tom‘ié was upset because he believed‘ the story to
be true and he knew» his»grandvfa{h'er wouldn't lie to him.
o Drawing often got him into trouble at school because he liked
“to draw réthe.r than do arithmefic, which was notv his favorite'}
subject. Art was his favorite subject, but he also loved to: read.'
Tomie found 6Ut that if you are good at reading, then you can be good
at every ‘other subject. He was good at history, science, spelling,
etc. He Ioved to read the encyclopedia, of which they had three sets
~in their‘ home. He has a great visual memory which helped him in
schoo‘l, and in later developing the details of his early life, in his
books. |
Tomie dePaola’s first book was illustrating a science book
-called Sound (_1.963),, but, before publishing his ‘book, he had to péint
and »sell piCtures in art shoWs. Later, her taught’art at the college
level. Whible‘workving_ on hié.first,book, Tomie worked with a new
editor, at Putnam Publications. She is still workihg with him after
25 years. As an Editor, she helps Tomie discuss, develop, refine,

and clarify his stories. They share their ideas and thoughts. Tomie

‘also works with an art director who helps him refine his art work.
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He has now'written and/or illustrated over 190 books.

Many ’of the things that surtound Tomie dePaola's life are often
'found' in his works. Experiences with his family and his early life
»are found in his books. One of dePaola's neighbors was the
inspiration for the women who is in search of pancakes in Pancakes
for Breakfast. His house at Whitebird was dePaola's inspirati‘on.for
The Night Before Christmas and some of the patterns from his
'personvalt quilt collection can be seen as boarders and on the beds of
this book.

At one time, Tomie dePaola became part of a monastery with
,, ‘intention of‘jo}ining it and becomingvta brothef. He later decided
“against »taking his vows but now creates materials for the Catholic
churches and monasteries. He has developed a variety of Ch»ristmas,
books like Itle_ELLe_ndJy_B_e_aat_A_Qld._Emhsh_Qmstmas_Qaml and
ege g of Qg Befana Tomle dePaola now lives in New Hampshlre

- where he also works. Most of his stories have been encouraged and
. ianUenced.by his childhood"e'xperiences and relationships. You can

: Ieavrn about Tomie dePaoIa}j‘»uSt by reading vhie bo_eks. "However, it is
fun to see the new life his books take on as childv‘ren’ learn some of
the background experiences that Iead to the books. The ideas for his
,books come from everywhere. They can come from things that he has: |

‘ aetually _expe'rienced, old folk tales, and from other people. As a
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word of advice, Tomie tells children to read and he asks teachers to
_ find books that the children will love to read.
Books To Get Started |

Nan irs, Nana D Wn ir

Summary

This is a story about Tomie dePaola's Irish grandmother and
great-grandmother. Tommy loved to visit his grandmother and
great-grandmother who lived togethef. Great-grandmother was
ninety-four and had to stay in bed upstairs, so she Was called, "Nana
Upstairs." Grandmother was usually ddwnstairs, busy at the stove.
Tommy called her "Nana Downstairs." The story explores four year
old Tommy's relationship with his grandmothers. }When Nana
Upstairs passes away, Tommy needs to learn to deal with this loss.
Later, as an adult, Tommy watched as Nana Downstairs got old and
she too, passed away. Tommy then comes to the realization that

both grandmothers are now Nana Upstairs.

Annotation/Notes |
Nana Upstairs. Nana Downstairs is a warm story that develops

the relatibnship of a child and adult, and explores the concep’t of
death in a simpl}e way. This is thev first book of three that Tomie
dePaola feels were autobiographical about his own life. The text is

simple and tells a story of the relationship between a young child
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"'-and an older adult Thrs |s a theme that chrldren should become more.; g
’?‘,fjcomfortable wrth and sensrtlve to |
The story takes place |n the home where Tomres grandmother

| ,and great—grandmother Irved together Thrs |s a typlcal settrng that‘ o

o :.chrldren can easrly relate to Chrldren who have spent tlme wrth

| therr grandparents or an older adult can make a connectlon to the

';.experlence and feelmg tone that thrs story so strongly suggests

The characters are very real and belrevable tis drffrcult for )

the reader not to get caught up |n what |s happenrng rn the story

Th|s is a story about relatronshlps but it is also a story about

B ‘relatlng to the death of people who are close to us When Nana

Upstarrs (great-grandmother) dles the reader can feel the Ioss that |
', the young boy is feellng | | | |
The |llustrat|ons are the srgnature style of Tomre dePaoIa

o They are srmple but work effectlvely at drawrng the reader cIoser

. to the story Agarn I thlnk they are prctures that readers can relate ‘

They help support the text keep the story movnng, and keep the
.'::readers attentron and focus " ‘ AN | | |
i Slnce Tomre dePaola has stated that thrs was lrke the flrst o

»1‘chapter of hlS autoblography, thls would be an exceIIent source to‘
| "T'enhance an author study of Tomle dePaola lt would also f|t weIl

~into a.grandparents' theme._vg;



From the story, children can write their bwn memoirs about a
‘special ,relationship with a .gran,d'parent'or any ‘older adult. Children
cah‘ be encéuraged to writé | letters and re'new’t_heir ties to an old |
relétionship or talk about a relationship they would like to develop.

The Art Lesson

mmary

‘The Art Lesson is the story about young Tomie. Tomie's
favorite thing io do was to draw. He drew aIl.the time. He knew
that someday he wanted to be an artist. His family hung his» pictures
everywhere,. Once, with a flashlight and pencil, Tomie even drew on
the sheets of his bed. “ | |

'The story continues with his art experiences in school. He had
many unsatisfactory encounters with art until Mrs. Bowers, the art
teacher came to school. | Unhap‘py with the idea of cbpying pictures,
Tomie protested in frustration. After Tomie and the teacher reéched
an agreement, he followed along and completed classroom |
assignm»ent's and then was allowed to draw anything he liked, using
’ }his oWn crayons. So Tomie drew and drew and continues to draw
,t}odayL _ |

Annotation/Notes
The Art Lesson is an autobiographical Ivoo‘k' at how Tomie

dePaola developed his desires and interests in becoming an
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‘illustrator and author. It explores the support ‘of his family who
always e_nco‘u'rag‘ed.him by displaying his pictures and buying him art
supplies for birthdays andi Christmas. Tomie drew on everything. He
drew on his sheets, with a flashllght in bed. Once when the famlly
was buuldmg a house Tomie ‘was able to draw on the walls, before
they were finally finished W|th wallpaper
| This is a chuldrens book based on Tomie dePaoIas early I|fe
‘The story is written in 3|mple Ianguage and the illustrations are
| fypic'al of the work of Tomie dePaola. The main character and plot
of this story Were develeped from the real life experiences of Tomie
dePaola, and is a cheracter that many children canv relate to. The
plot of this story deals with the early experiences that eneouraged
and helped the author become who he is ,today.» It can be encouraging
to children who have dreams and wonder if they can ever come true.
Illusfrations are sim'ple, rsupport the text, and help‘ develop the
feeling tone of the story. They help to develop the emotions and
feeling of the -charac‘ter‘. They are pictures that children can easily
‘understand and relate to. This story can strdngly_ support an author
| study spotlighting Tomie dePaola. In his playful way, Tomie tellvs of
- the things that influenced his life and helped him deVeIop into the |
author/illustrator we know today. Children can quickly make .

connections between the story and the biographical information they
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are learning and collecting about Tomie dePaola. They can be
encouraged to write their own autobiography or family history. This
Iitekature could be used to support a unit on biographies.

Summary

Tom is a story written about Tomie's Ikish grandfather. The
'story. explores the relationship between' a young boy and his
grandfather. Tom and Nana owned a grocery store where Tom worked
at the butcher table, cutting .meat for customers. One day Tom gave
little Tomie some ch}ick‘en feet and showed him how you could make
the feet move by pulling the tendons. At home, Tomie cleaned the
feet up, painted the toe nails and began playing with them. Tomie
decided to take the feet to school, which got him into trouble and a
note sent home. Tom and Tomie were not worried, they would just
have to find something else to do.

An otations/Notes

‘Tom is a étory abput the relationship between a grandfather
and His gran.dson. This could be a relationship that many children
.can relate to and understand. Thé story is simple and humorous.
Children can easiiy become é part of the story and imagine being a

part of it. The pictures are simple, yet they draw the reader into

the text in a way that Tomie dePaola has so skillfully refined.
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Oliver Button is a Sissy
: Sum_mam o |
_’Q' liver Button is a S issy is ‘a story baSed on another early
experienée of ‘Tomie.'de'Paola. Oliver likes to' reédb{)oks, draw
pictures, and.v play dress up. Everyone begins calling him a sissy
bécéuse‘ he doesn't particularly like what boys are suppose to like.

‘ 'O‘I‘iver liked to dance, so he Was sent'vto} rdancihg school to learn
tap dancing. All the boys teaéed him but Oliver just kept bn dancing.
At the*‘school»'s big talent show, Oliver decides to dance. He did not
| ~ win, but he tried hard to be brave. His faminVWas very proud of him.
Oliver'.was‘afraid to go io ‘SC‘hOO| becauée of what the kids would
say. But, whenvhe walked into the school he noticed "Olivef is a
star!" writtén on the wall ,and he felt better.

Annotation/Notes

This is a simple story about children accepting other childrén's |
differencés._‘ It h.elps‘childreh learn to také pride in their
abilities and gain‘ a willingness to share their talenfs with others.
By sharing his tap dancing, Tomie gaihed greater confidence, love,

and a talent that he still enjoys working on and sharing today.

79



. An Early Amerlcan Chrlstmas (Hohday House 1987)
~The Art Lesson (Putnam,.1989). =~ |

~ Bill and Pete (Putnam,1978).

- Bill and Pete Go Down The Nile ( Putnam 1987)
~ Bonjour Mr. Satie (Putnam 1991). R
- Charlie Needs A Cloak (Simon and Shuster 1973)
- The Cloud Book (Holiday, 1975). . .
- Cookie's- Week--lllustrated (Putnam 1988) .
o Fin M'Coul: The Giant of Knockmany HI” (Holrday House 1992)

o Four Scary Stories (Putnam, 1978)
‘The Friendly Beasts (Putnam, 1981)

Hey Diddle Diddle: and other Mother Goose Rhymes (Putnam 1988).'
- Jamie. O'Rourke And The Big Potato (Whltebll’d 1 992) ' |

 The Kids Cat Book (Holiday House, 1979)

“Kitten Kids And- The Mrssnng Dinosaur (Golden book 1988)
- The Knight And The Dragon (Putnam 1980). ‘
- The Legend of The Bluebonnet (Putnam, 1983) _
: f-,The Legend of The Indian Paintbrush (Putnam, 1988)

~Little Grunt And The Big Egg (Holiday, 1990).

'j,Mananna May and Nursey (Holiday House 1983) o
~Mary Had A Little Lamb--illustrated (Hollday House 1984)
Nana Upstalrs Nana Downstairs (Trumpet Club, 1989) '

~ Now One Foot, Now The Other (Putnam, 1981).

Oliver Button Is A Sissy (Harcourt, 1979).
Pancakes For Breakfast (Harcourt, 1978).
The Popcorn Book (Scholastlc Inc., 1978).
: ,_.-'#Strega Nona (Simon and. Schuster, 1975). A
) ,'Strega Nona's Magic Lesson (Harcourt 1982) SR
~ Teeny Tiny (Putnam, 1985) ks

 Tom (Putnam, 1993).

* The Quicksand Book (Hohday House 1977)

~ The Quilt Story (Putnam, 1985).

The Vanlshmg Pumpkm (Putnam, 1983)
, V;V'The Walking Coat (Simon and Schuster, 1980). S
Watch Out For Chlcken Feet In Your Soup (Slmon and Schuster 1974)




“We ‘are one and we are Amerrcan but celebrate the d|fferencesl
: Celebrate the dlfferences mstead of flndrng fault and srnglrng

| others out because they are dlfferent You should be very proud that - .

| *v'.‘_"you are drfferent

:Pa_tflcla_Polacco L

. Biographical Highlights
Patrrcra Polaoco was born |n Lansrng, Mlchrgan on July 11
1944 Her parents were drvorced when she was three S0 Patrrcra

moved wrth her mother and brother to Unron Clty Mrchrgan where ‘

B :they lrved wrth Patrrcnas maternal grandparents Later Patr-rcvla.s_-'“

| -mother acquured a teachrng posrtron in Coral Gable Florrda Finally.‘,’ o

| 'rn 1954 her famlly moved to Oakland Callfornra She spent the’ r'estv".

’:, of her Chl|dh00d there and Stl” llves there wrth her famrly today

:"Although Patrlcra her mother and her brother Irved in Oakland the

'chlldren were able to vrsrt therr father often They spent the schoolf s

, -»‘year wrth therr mother but spent the summer wrth therr father rn
".Mrchrgan Thelr father would also often vrsrt them in Oakland four :
‘"":or frve trmes durmg the school year | - |
From the trme she was very young, Patrrcra enjoyed drawungy
School was, very.‘drfflcult.for .,‘her, but she was abvle to find syu‘ocess |

in fhe"r-d‘r'a‘wi‘ng ability. ,Pat,rl_c‘iia had a ‘diffiCUl,‘tvtime' lear’n»ing to read
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and do arithmetic. _To _compensate for .her. Iear‘nin‘g 'diffieultiee,'
Patricia would tell sto.ries aﬁd draw.' From thef age of four, she was
'alre‘ady ‘able kto d.rawvu'sivn’Q pevrspectivve._ .When she was 14," a teacher o
finally helped her receive testing and found fhet she had a'_learnin»g“
disorder‘ called dysiexia. Once this handicap Was discevered, the"“
teacher assisted her in gettihg help from a reading specialist so
that she‘could learn how to deal with it. As she began having more
v3ucces‘s in school, She found that she really was' not dumb. |

vPatricia’s books are greatly influenced by early family
experiences and her strong ethnic heritage. They are filled with
experiences that readers will e_njoy more as they learn the history
that helped inspire the stories. Patricia’s maternal relatives were
Russian Jews. Her greet grandparents fled from Russia to Americe
and ended ub in New ‘York. From there, they scraped together and’
saved enough ‘money to purchase a farm in Michigan.

It.was important to her family to settle where there were
others who had similar backgrbunds and beliefs. In Michigan, they
- lived in an area with many Russian immigrants, but there were no
Russian Jews. This allowed Patricia to grow up with the rich
- Jewish heritage she learned from her family, but she also
experienced and was influenced by the Christian Russians of the

community. This helped Patricia develop a great respect for her own
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‘and other re’ligiob'u‘s beliefs. When she later moved to Oakland, she
lived in.a'multiéultural community that he_l’ped_ her ﬂ_d»evelop and vle_arn
to respect the difvferences'vin'- others. Through her many childhood
e})‘(perien_besl, she h.as develbped a 'great respéct for religio.usvand .
cultural differences. She believes that people should “celebrate the
differences” vand not try to hide or loose them. ‘People should be
proud of their differences and share them.

' As, she grew, she was’always a storyteller. Just telling an
ordinaryv story was not good enou'gh. ‘She loved to embellish each one
| as she told them over and over again. She may have developed her
" love of story teliing from her father who was also a great

storytel ler.
| Patricia always knew that she Was, going tb become an artist,
beca"v“u’se it was whaf she could do well. After graduating from high
, scho.o‘l,, she ,we.nt 'té Laney ,Colllegé and_la‘ter to the California College
~ of Arts and Craft:s;‘ "Later','she svtud‘ied in Australia for five years |
where she earned her Mastérs (}1973) ‘in Fine Arts and Her Ph.D.
-(1978) |n Art Hi_story. She then worked as a historical consultant to
‘a‘m'useum. It wasn’t until 1986, when Patricia was 41 years old,
that she wrote and illustrated her first book. However, she has
wri»ttevn‘ many- books since then. | |

Rocking chairs are a véry important part of who Patricia is and
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what she does. As a child, she had a difficult time holdmg strll
vv Today, the rocklng charr helps her to relax and compose her stories.
’She has thirteen‘ rocking chairs in her house and there is a rocking
chair in .almost all of her books. Patricvia will ‘often sit in a chair
and listen to music on a Walkrnart. The music helps her to focus and |
concentrate on her work. She will rock in the chair until she is able
| .to see and hear thestoriesover’and‘ over again. This is done _until
Patricia is pretty sure of the sense of the story. Then, depending oh ,
how the story came to her she will sit at the typewriter and type it
“up, or she will begin drawrng the |IIustrat|ons and then add the
dialog. Patricia writes in' her studio, in her home. She usually
works‘ by ihspiration unless she is pressured‘ by a publishing»
deadline.  Patricia writes to please the child inside her. She often.
“teIIs'chi'Idren that she }feels like a 9 1/2 year old,trapped in a 48
year oIdA body. “'}(Ma.izer, 1993) . o |

Patricia and her hu‘s’b’and Enzo-Mario Polacco still live in the
middle of Oakland. They »(along wrth her cats) 'Iiv‘ev in an old brown-
shrngled house surrounded by many trees Thi_s house is just two
blocks from her chrldhood home Her son,,Steveh, and her daughter
Tracr Demse are both now 'grown. As a child, _Patricia learned how to
paint Ukrainian‘eggs (prsanky) which is a craft she still enjoys |

today These Ukrarnran eggs are used in many of her stories.
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Most of Patnczas storles are filled with her family’s
hentage tradltlons and expenences As you read her stones, you
learn more about who Patrlcra Polacco is and the interesting t}hings-,
that have influehced her life. As children learn about her life |
: experiences and how they relate to her stories, the stories gain
more signifio’anoe':to the reader_and they develop a stronger
| . oonnection' and understanding"of the author and her work.

Meteor was Patricia’s vfirst" book. It is based on the story of a
meteor that ‘crashed into their family farm yard during her mother's
childhood It was her mothers family that came up with the story
‘that |f you touched the meteor and wished, the wish would come |
true. Itis a story about behevrng in and makmg‘thlngs happen for
yourself | |

Ih_e_tgeemng_Qu_Ll_t_ls based on her fam|ly history. Patricia’s
great, great grandmother made the quult using her great
grandmother‘s dressalong wnth material pleces “from clothing of :
others in her family.‘ When her famtty }fied from Russia to America,
they could no.tvbring much with them and many of their loved ones
were left behind. They escapved with a burlap bag containing a few
important’vthings including pieces of olothing ot family members -
that were left behind. |

When Anna, Patricia’s great grandmother, arrived in America,
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she missed her ho"m‘eland.' -Her ihother took the clothing of the
relatives, and ‘Anna’s dress, ahd sewed thei‘n ‘into a quilt. Anna’s
mother gave it to her to remind her of where she came from and who
she was. Patricia still has the quilt an‘d it'is used for every }family
ceremony snd special event. The quilt will later be handed down to
Patricia’s daughter, Traci.

| Thunder Cake is a story about Patricia’s fear of thunderstorrﬁs.
‘The Vthu‘.n.derstorms ih Michigen can be very fierce and when Patricia
was young, she would hid.e: uh.der the bed to escape them, To help her
stand up to her fears, Patricie and her grandmother would make this |
cake for'he'r’ during a thunderstorm. They hed to work quickly te try
to beat the thunderstorm. | | |

Mrs. Katz and Tush is a story that enhances Patricia’s belief

B ‘that we should celebrate our cultural differences instead‘of picking
on'them". Tush, the cat in the story, is also one of Patricia’s cats.
thgkgn Sunday is a story about differences and ti'usting what you
have in your own heart. Although people are different on the outside,
they are so very similar on the inside. Patricia believes that people
should be discerning about ihe friends they choose. They should |
depend on what's in their hearts and not on stereotypes. The
characters from this story ‘were' based oh real people from Patricia’s

childhood.
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The Bee Tree was based on a family tra_dition. In her mother’s |
family, when a child became old enough to read, they would put
honey on top of a book. The child would taste the honey and respond
that it was sweet. The child weuld then be told that “knowledge is
sweet. Knowledge is in the book." Because of Patricia’s reading
difficulties, s_he often wondered tf the promise of sweetness would

ever be hers. When she finally received help, she ran home and put

honey on the cover of Q_[e_aLExp_eg_tan_Q_ns and licked it off. She now

knew that she was going to be able to read and taste the sweetness
of knowledge.
Books To Get Started

- The Keepin il

mmar

The Keeping Quilt is a story that tells the history of Patricia’s

Russian ahcestry. It is a story of a quilt that was made by
Patricia’s great, great grandmother. When Patricia’s Great-Gramma
Anna came to America, she was just a little girl. The family had to
leave Russia in such a hurry that they left most of their belongings
and mahy loved ones behind. Anna missed the people and things of
her homeland. As she grew eut of her old dress, Anna’s mother took
the dress.and other items of old clothing from family nﬁembers still

back in Russia and made a cjuilt. The quilt would help them to

87



remember their homeliarrd énd help them tc always have their family
around them. |

Annotation/Notes |

The quilt has stayed in the family as a special heirloom. It |
was, and is still, used for important family events and ceremonies.
It.is used for weddings, welcoming a new child, celebrating the
Sabbath, etc. The quilt has been passed down from daughter to
daughter. Patricia now has the quilt but will give it to her daughter
wherr the time comes. |

This is an autobiographical account of a farﬁily’s love and
| respect for each other and their culture. Children love to hear
stories about where they came from and who they are. | Through t,hié
story, children learn a great deal about Patricia Polacco and gain a
respect for her family culture. It is a story about family
relationships and cultural differences. The illustrations have a
‘strong Russian flavor and the characters are full of personality and
strength. Through experiencing Ih_e_&egpm_g_QulLt children learn of
the Jewish culture and become familiar with selected Russian
vocabulary.

The Bee Tree

ummar

Mary Ellen was restless and didn’t feel like reading. Grampa
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suggested that it Wasy t»ime to f:ind a bee tf_ee,l ‘i-n search of the

. sweetest hohéy in the Iand.i‘ 'Grampe ehd Mary Ellen went out into the
garden to capture some bees. When fhey were sure they had enough,
Grampa let one bee go ahd the chase was on. They had to follow the
bee to his home fn the bee tree. |

‘Along the Way, others joined in the chase until many neighbors
 and town folk were following the bee, too. As the group would loose
_ the trail of one of the bees, Grampa would release another’ of the
captured bees. Soon they came upoh the bee tree. After quieting the
bee with a smoke fire, Grampa brought out a honey comb,vdripping
with sweet honey.

At »home, Grampa put some of the honey on the cover of a book
and asked Mary Ellen to taste it. Grampa then told her of the
sweetnee‘s\found inside of books. He said that books were full of
wisdom and adventure but they must be pursued, just as they
pursued the bee to obtain the rich sweetness of the honey. |

- Annotation/Notes

- Patricia masterfully tells the story based on one of her own
family traditions. The stofy celebrates the'joy and adventure one
- gets from reading. The lllustrations are full of the style and grace
that is so typical of Patricia’s work. You can feel her love for her

family and her culture in every picture. Patricia is doing what she
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Iikes_ to do most,.delebrating her cultural differences and sharing
them with us so that we can‘ celebrate the differences with her.

The book is set in a rural setting. The story and illustrations
portray a simple Iifé ‘with close ties to friends and family. The
theme of this book tells us that the sweetest things in life must be
worked for. Through the telling of this story, Patricia shares one of
her family traditions, one that she found to be important as she
herself, struggled to learn the joy of reading.

Meteor

Summary

One summer evening in Michigan a meteor fell from the sky and
landed with a crash on Gramma and Grandpa Gaw’s farm. News of
this exciting and impdrtant event spread through the small town. As
the news spread, the story also grew and everyone headed for the
Gaw’s place to experience the “mysterious meteor.” People
continued to arrive until the farm soon resembled a carnival.
Scientist from the University of Michigan came to authenticate the
finding as being an actual Meteor.

During the festivities, news spread of the magical qualities
the meteor seemed to have. Tommy claimed that he could play the
trumpet better than ever after touching the meteor. Marietta said

that she thought up her best pie recipe after touching it. Story after
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story seemed to boast of the extr’aord'inary powers of this specia‘l
meteor. .The‘mete_qr' was a source of wonder to this small town.
Whether.tl?iese things wouid have happened ’or not, may »never be
known. | ‘ S |

: tion/N

The meteor actually fell from the sky during Patricia’s

mother's childhood. It is a wonderful and warm story about small
téwn life and ¢loseness. The pictures are colorful and full of life
and expression. - The charécter illustrations add to‘the small town
feeling and portray the emotions of the day's excitement. Even the
animals personify human characteristics and emotions. Children are
fascinated by this extraordinary tale and enchanted by Patricia’s
storytelling ability.

Appelemando's Dreams (Philomel, 1991).

Babushka's Doll (Simon, 1990).

The Bee Tree (Philomel, 1993). .
Casey at the Bat--illustrated only (Scholastic Inc., 1993).
Chicken Sunday (Scholastic Inc., 1992).

Just Plain Fancy (Bantam, 1990).

The Keeping Quilt (Simon, 1988).

Meteor! (The Trumpet Club, 1987).

Mrs. Katz and Tush (Dell, 1992).

Rechenka's Eggs (Philomel, 1988).

Some Birthday! (Simon and Schuster, 1991).

Thunder Cake (Philomel, 1990)

Uncle Vova's Tree (Philomel,1989)
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Erig» Carle

- ém- fascinated vb.y the pevriod‘ .in‘ a child’s life where he/she Iea.vesv
>thé house tb go {o scho;il;' Whét a‘ ‘gab-! | should like my books td
| bridg'e‘ ‘that'vgrea't d,i\',/ide.""' . N |
"~ Eric Carle
 Biographical Highlights
~ Eric Carle was bbrn June 25, 1929‘, in Syracuse, New York. He‘ .,

Ii\)ed there until 1935, When his .parenfs (both of vae’rma'n VQecen»t)
moved back ‘to Germany when he was six years old. This was not an
‘easy change for, Efic. ‘He understood German, but sin'vce he lived in
Ameri‘ca, he had 6nly Iea“rhed' to speak E""n'g'lrish. In Germany, he had to
“learn a new Ianguagé and get used to a new culture. América was
easy gding, while Germany was more rigid. Once in Gérmany, he
star.ted"school which was also much mor_e rigid, with more strict
di_scipline}thari ‘he had experienced in America.

In" Stuttgart, Germany, Ericvlive'd in a four family house that

was bought by his grandfathér. The house was 'shared‘by"his uncle,
| wife, child, and mother-in-law bn the top floor, his vgrandparents
WIth their daughter and her child ’onv‘.th‘e* next ‘fllqor; and then Eric’s
Cfamiy. "
As far back as he can»vlremerhber, Eric knéw that he Wanted‘ to

draw. It was a skill that géve him a lot of pride and satisfaction.
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F’HIS father had always wanted to be an artist, but his father's father
- would never let hnm He didn’t want to have a starvmg artist in the
v‘famnly. But Eric’s father did draw fovr Eric. When Eric showed an
intei'est and ability in dfewing? his parents were always supportive.

Eric was alse' influenced by' his Uncle August: ' He was a
painter, and a eolorful and entertaining storyteller. Eric would often
go to his studio to hear a story. He would say,

“Uncle August, tell me a story.’” peering over his glasses he’'d
- say, ‘first you have to wind up my thinking machine.” and, as
| had done many times before, | began to wind an imaginary
lever near his temple. After a little while---all along he
- . made whamng nonses—--he shouted, 'Halt' | have a story for
you! (Danckert, 1992) |

Eric bel‘ieves that his Uncle AUgust had the right idea, stories come
from our thinking machines. People just have to remember to wind
them up.

| Eric’'s father was always very important to him. He would
often walk and spend time with him. They would often explore the
world of ants and other small creature. When Eric was 10, his
father was drafted into the German Army. Eight years later, when
Eric was 18, his father returned»from a Russian prisoner-of-war
camp. He feels like he ‘Iost his father during this time, but he also
feels that he was inspired by his father. He believes that his work

now, honors his father, and that he is doing what his father would
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,havé liked to have done himself.

Eric Carle studied art at the Academy of Applied Arts, in
| Stuttgart, Germany. After becoming a commercial artist, he worked
‘as a graphic designekr for a German fashion magazine and made
posters for the U S. Information Center in Stuttgart. However, from
the time that Eric was six years old and left America to go to
Germahy, he knew that he would one day return to America. In 1952,
when Eric was 22 years dld, he returned to America without a job
and bnly a suitcase ahd 40 dollars in his pocket. -'

In America, Eric went to live with an uncle who lived in the
“'BAronx. It was here that a néighbbr gave him the number of an |
advertising agency that she had once worked for. At the agency, they
told him to go to thé Art Direqtors Show. | Here he looked at mahy
different éds. He was impressed with the beautiful ads done by
- Fortune Magazine. He foun‘d that the‘art director was Leo Lionni, so
he looked him up and gave him a call. He was invited to meet with
him the next day. After looking through his portfolios, Leo Lionn‘i :
~called the art director of the New York Times. The Times looked ,
ovér:his‘ portfblio and gave him a job. Five months later, Eric was
drafted by the U. S. Army and sent to serve back in Stuttgart,
Germény.

On returning from Germany, Eric Carle went back to work for
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the New York Times. He worked there for a couple of years and then
became an art director for an advertising agéncy. It was here that |
Eric developed an ad where he experimented With a ﬁssue paper
collage. He designed a red lobster that was then seen by the |
educational author, Bill Martin. Bill then asked his art director to
hire him to work on the illustrations for Brown Bear, Brown Bear,
What Do You See? This was the beginning of his work with |
children’s books and it really felt good to ‘him. He felt that these

| were the kind bf books he would have liked to have had as Ha child.
This feeling helped him to decide to do the book and it changed his
life. He began to think about his own ideas'f_or children’s books.
These. ideas were only created for himself, for hfs own personal
interest. He never really thought of publishing them.

Eric Carle met his publisher and fell into the world of
children’s book publishing quit by accident. He was once asked to
create six illustrations for a cbokbook.- He became so interested in
the project that he made thirty pictures instead. The editor who
looked over his work was actual.ly'the editor over children’s books. v‘
She was interested to see if Eric had any of his own ideas that she
could look at. Eric did not trust his ability with English yet. He was
unsure about his use of grarhmar and’puhctuatio'n, so he brought in a

book idea that he thought would be safe, called 1.2 he Zoo.
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~ This wavs an idea for a picture book, so Eric would not HaVe to worry
~ about using wbrds. When the edito»rv‘_‘fo'und ouf, she told him not tQ | |
‘Worryvab.out his writi,nQ béc._aus’e' she had a full staff to take care of -
that. She was inte'fested i.n people with ideas. So Eric br'ought in
Wily the Worm.t
 "Willy the WQ‘rm.;"'late.r"béCéme know ‘as The Very Hungry - o
Caterpillar. Eric’s '}ve:ditor was bothered by the worm, sb she
d‘iscussed it ‘with him'and }brought' up the idea of using a caterpillar.
Er.ic liked the idea ofv an ugly Iittlev hairy thing that grows into a very
beautiful butterfly. So very quickly, Eric had two books. Witho‘ut’ _
plans or really even trying, he_’beCame an author and illustrator of’
his '.own éhildren’s books. After working with Bill Martin and his
new editor, he wasv turned _oh to children’s books.
Eric Carle has a unique stylé that is easy to spot. He usually
, uSes tissue paper -tb develop -beau_tifu'l collagés. He started out by
| usirig colored tissue‘ paper'.‘ Later, he bégan to paint on the tissue
paper to add texture. Today; Eric simply buys white tissue paper and
, baints it with What ever color or 'teXturé he wants;.“ He uses acrylic
paints for cdlor.. Eric uses different types of brushes, left over o
bieces of rug, spl'att"éred paint, etc., to “develop différent'textu»r'es.
" He paints different icolors- and textures of tiss.Ue paper and then puts

them away until he is ready to use them. He has accumulated
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1,000’s of ;s:heéts" of _péi;nt'éd tissue paper that are filed away
| a‘CCOrdingi to colo'_f until _‘he‘i’s rve‘ady‘ to use them.

To develop'a book from béginning to end }usvuvally takes Eric
from two to three years. Books are not easy. He, like all of us, often
gets stuck when_working on a book. He will often struggle wit“h‘ it,
put it away, get mad and/or talk to his editor about it. 'S’omefimes
he will jUSt give up on an ldea |

Eric Carle was married and had two chuldren Cirsten and Rolf

He was later djvorced and has since remarried. You can find the
initials of his children in the illustratidns of many of his books. His
daughtér Cirsten also influenced his book, Eap_a_EJgas_Q_G_e_t_th_e_M_o_o_n_v
Me_ One day as Cirsten was looking at the moon, she asked her
father, “Papa, please get the moon for me”. This encouraged him t.o
write the book for her. Of all of Eric’s books, his favorite is Do_You
~ Want to Be My Friend. He belieVés and has found that friendship is
very important to children. v‘

Books To Get Started
The Very Hungr erpillar
mmar |

[he Very Hungry Qa“];g[pilla[ is one of the first books written

by Eric Carle. It is a story“of a.caterpillar’s tra‘nsformat‘i'on from an

egg to a bea”utiful butterfly. As the sun rose, the”éaterpi_llar came
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_‘_out of the egg As the weeks progressed the very hungry caterprllarv-‘._

ate h|s way through many thmgs Wrth each day, the caterprllar ate :

"'-_.r;,_fj}'more and more. By the end of the week the caterplllar was very fat

'fi ‘jand ready to burld h|s cocoon Two weeks Iater the caterprllar ate R

h|s way out of the cocoon and emerged as a beautrful butterfly
Erlc Carles |Ilustratrons are blg, brrght and bold The :

’v’plctures are unlque collages developed from specrally parnted and

. ".”’f.,.'}'.»v:prepared tlssue paper He uses punched out holes rn the pages of the

vf,’book to represent the holes eaten away by the caterprllar He also

o ,;_-__'uses a vanety of dlfferent page srzes Chlldren are drawn to thls T

:,unlque style of |Ilustrat|on The text |s srmple and predrctable I

fii"__rs a story of hope lt |s the hope of a halry l|ttle caterprllar who o

changes |nto a brg beautlful butterfly Th|s story could be

. 'ﬂf?‘-f_»lncorporated |nto a. scrence Iesson ot could also be used as the Ao

",,'.'focus of a Iesson for burldrng personal and emotronal character ’

""»""‘:-_“_'-»-_-;-‘-:_»of ‘an experrence Erlc had wnth h|s daughter Clrsten It is a story of,f“,v R .

a young grrl who looked at the moon and wnshed she could play wrth |

it She asked her Papa to please get th:;, tmoo_n f°f hef He’ Papa 9°t a

= is a St°'y that deve2l0ped out,[j_fr_ -



long ladder and climbed to 'thv‘e moon but it Was too big. The moon_
told him to wait and in time he would get smaller and then Papa
could take him. When the moon reduced in size, Pa’pa brought the
moon down and the daughter played»wi_th the moon'unt'il the moon
d}isappeared completely. Later, a sliver of the moon reappeared in
the sky and then night by night it grew back to its regular full size.

Annotation/Notes

The illustrations are unique to Eric Carle. He believes that the
‘transitio.n into school is veryk'difficult for young children so he fries
to make his books more like toys than books. Papa, Please Get the
M_Q_Q,[J__f_QI’_M_Q has pages that stretch and extend beyond the normal
bounds of most books. The pages stretch out horizontally to show |
the length of the ladder. As Papa goes to the moon, the pages extend
vertically. To exaggerate the ‘large moon, the pages pop up to
increase the dimensions of the book.  Children are fascinated with
this book’s style and enjoy reading Eric Carle’s work. The text is
simple and could be used to enhance a science or 'a_rt'JleSSOn.

AH for Hermi

Summary

Hermit Crab has a problem. He has grown out of his shell and
needs to find a new one; When he finds }one, he isn't very happy

because it is so plain. This doesn’t worry him. As he travels the
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ocean floor,‘ he finds new friends to j'oin him and make their: home on
his shell. Each month, a new sea creature joins Hermit Crab and
helps to make his shell beautiful. As the year passes, Hermit Crab
makes a lot of new friends bdt he also continues to grow and soon
out grows his shell and must find a new one. Hermit Crab'does not
want ‘totleave -his loyal friends,"so he must first find a smaller
hertnit crab who  wil take‘ over his beautiful shell and take care of
his special friends, and he does Herm|t Crab ‘soon found a new, plam
shell and can’t wait to begm to make new friends to share it with.

Anngtatlgn[Ngtes o

~This is a story about adjustmg to growth and changes.
Although El’lC. chose a crab to symbolize thecharacter who
experiences change he really had young and groWing children in mind
as he wrote this book Changes naturally occur in children’s. hves
Often the move from town to town the change schools or even the
change from one grade to another can be fnghtenmg The story was
written to help chlldren'-._:see that change is not bad. Children shou_,ldd
not dread :new experiences, vbut'be""excvited avtv50ut the new and e>.(citing»*
~opportunities that the future .expe'r'ienCes can bring; ‘
| The story also introduces ‘childr_en ‘to the'wonderfu.l world of
marine life. It can} be a fun literature experience to compliment an

: ocean or marine life unit. Definitions of the ocean life that join
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Hermit Crab's home are described in the back of the book. The
‘illustrations are Simple, bright, beautiful, and share the unique and
‘well loved art v&_ork and siyle of Eric Carle. A class may enjoy -
experimenting with Eric Carle’é artisﬁc style. __Aftevr studyi‘ngwhis
illustrations, the class may cho‘o"}se‘ to‘ex‘pe‘}r;iment with paint and
tissue paper and create their own collages.

her_Sel Titles by Eri rl

Animals, Animals (Scholastic, 1989).

Brown Bear, Brown Bear (Henry Holt,1967).

Do You Want to Be My Friend (HarperCollins,1971).

Draw Me A Star (Philomel, 1992).

1,2,3 to the zoo (The Trumpet Club,1968).

The Grouchy Ladybug (Scholastic, 1977).

A House For Hermit Crab (Picture Book Studio, 1987).

Papa, Please Get the Moon For Me (Picture Book Studio, 1986).
The Rooster Who Set Out To See The World (Scholastic, 1972).
The Secret Birthday Message (Trumpet Club, 1992).

- The Tiny Seed (Picture Book Studio,1970).

The Very Busy Spider (Philomel, 1984).

The Very Hungry Caterpillar (Philomel,1969).

The Very Quiet Cricket (Philomel, 1990).

Scholastic Author Tapes offer a audio taped interview of Eric Carle

An excellent video tape is also offered by Philomel Books and

Scholastic, Inc. The video is called‘ Eric Carle: Picture Writer and

can be obtained through a Scholastic Book Club Bonus point catalog.
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| o | Chris Van Allsburg
Bi hical Highlights | . |
Chris Van ‘Allsburg Was born on June 18, 1‘949, in Grandi Ré‘pids,
Michigan. His father ran a.dairy. This was not the kind of dairy that -
| raised the cows, but the part of a dairy that converted the mil_k into
ice creém. | | |
Chris has always had a love for art. As a child, this passion
for art was sometimes stronger than his concern for his health. In
eleme»ntary school, they had art twice a week. On one morning when
he was feelihg particularly feverish, he went to school anyway
because it was art day. During art, the teacher noticed that he
wasn’t looking too good, so she took him into the hall to talk to him.
Once there, Chris proceeded to throw up into another child's boots,
that were waiting to be worn home. Although he was embarrassed,
the teacher comfortingly took him to the office to call his mother.
Chris had another interesting experience with being sick and
his love for art. When Chris was eight, he had developed a passion
for collecting Stamps. Once after three weeks of doing nothing but
looking at stamps with his friend, Chris became very ill with the flu.
While delirious with fever, Chris could picture the stamp of the |
Lewis and Clark expedition. The strange part about this experience

was that he was also in the picture with the explorers and the Indian
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. - guides. After this éxperience, »‘Chris"gave up stamp co_llecting‘ and

has neVer had rhuch interest inv‘i,t,‘sinCe;'

His ability to draw helped him gain popularity as a child, but
vby fourth grade, peer pressure helpedencoUrage him to put aside ‘art‘
for new activities. He began .getting involved with tv'hings that boys

- were ‘suppose‘d to enjoy, like baseball and ‘fo'ot»ball.», It was impbrtant
';Ht’o do-v'the» things that helped boys bécome_ good at-h-letés. In high |
~ school, he took a few art vc'Iasses‘, but lt was not eVér thought of as é
| serious career possibility. He thought that éomedéy, he would
. bevcc')me' an attorney. - |
o When Chris went tqiébllege,“hé Was“mistakevnly ac‘c»ept‘edv into
the schoolx o_f art, at the ‘L‘J‘niversity of Michig_an_.'.b-" _He' had*tnvot planned
;on this, nor had hé. »prepared, but he was acéepted,'t‘hrouvgh a |
| bufeaUcrafic dversight. n college,-'h'is-} love for art was
- rediscovered. His main focus of study was on scuipturé. | He only
tpok drawing class.es because they were required‘cc.)urses'. Chris
‘gra.duatéd from ’Michigan with a baéhelor’s degr}ee’ in Fine Arts -
(»197'2)', and Iatér received his master;é degree in sculpturé fro‘m‘ fhe
) Rhode 'Isla:nd School of 'Defsﬁi}'gjn‘ (1975). After college, Chris begjan his
“career as a sUcéeésfulv éculptOr; Hé begénv drawing in the evenings as
a ’hobb’y'.v f Ch‘ris’s"f‘rien'd, a book illﬁstfator, saw som’e' of Chris’'s

drawings 'and_en_couraged him to"’c'c_)hsider doing. some illustrating.
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After working up a. story and sorne drawings, Chris’s wife took his
- work -around to publishers,’ who suggested he develop it more, which
he did. | |

The Gal ge of Abdul Qasa Chriss first book was published
in 1979 He wasn’t sure what to expect but he figured if it didn’t
sell he would at least be able to buy up some of the copies and give
them away for Christmas To his delrght |t sold qurte well. In |
contrast to selling one of_ his sculptures, Chris liked knowing that
the art in his books would be seen and experienced by many.
| Chris Van Allsburg 'usually begins his books by developing the
story'first Through the mental composition of the story, he begins
to develop h|s illustrations. . Chris’s rllustrations vary |n |
perspective. He believes that making a book is a lot lrke making a |
movie. The illustrator is much like the director. It is his/her job td
decide where the'perspective will originate, and where the cam'era,
will be set. Point of Vview is very important to Chris. Camera angle
and Iighting add to the dramatic tone of his ‘stories_. It is interesting
to irnag‘ine yourself in the place of the camera man and Iook‘for the
perspectrve that Chrrs used in hIS illustrations. |

I_he_G_ar_d_en_o_f_Ab_du_l_Q_as_azi is based on a little dog named

Fritz. ~This little dog has become Chl’IS Van Allsburgs signature

element. He can be found in all of hlS books, in one form or another.
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’.‘.Sometlmes you really have to Iook to frnd hlm but |t is fun to try}
Chl’lS has made a game out of thrs and has fun trymg to frnd new.
ways to hrde hrm | i | e | o L 2
5 Chns now lrves irn Provrdence Rhode lsland wrth hrs wrfe e

_'Lrsa and daughter Sophra He teaches part t|me whrch helps to get o

_hrm out of hrs studro Teachlng aIIows hrm to dlscover more about

| f'composrtron By crrtrqumg the work of students Chns is forced to
" 'examme the composrtron of a plcture It has allowed hrm to Iook forfr;'-j' :
] the aspects that will glve a good prcture the added power it may

fneed

Mrss Hester |s gorng to vrsrt her cousrn Eunrce Frrtz Hesters

_dog who had once brtten Eumce was not rnvrted Alan Mrtz was

| »_‘,.;asked to stay wrth Frrtz and grve h|m hrs afternoon walk Frrtz |Iked;;;;._. t

‘_“t° chew thrngs bUt AIan kept an eye on hlm untrl they both fell
| f"_‘asleep After a brref nap, Alan was awakened by a blte on the nose
-»“,‘:to remlnd hrm that it was trme for Frrtzs walk | ,‘ e ’. o
| Dunng the walk Frltz and Alan passed the home of the retrred
,maglcran Abdul Gasazu The srgn on the gate sard that absolutely no

. ‘dogs were aIIowed However Frrtz broke Ioose and headed for the



“garden ;Wi-th‘ Alan close ‘ber;i:n.d“.'» éoon _‘after Alan lost Fritz, he finds
Abdul Gééazi’s house. Convinced that Fritz had vbe'en‘ capt}ured‘, ~Alan
“knocked on the door. Gasazi told Alan that he could Héve his dog, an'dl
led him to the back Yard,' to a flock of ducks. He pointed out the duck
that he said waé Fritz but refused to turn him back into a dog. The

" duck then flew off with Alan’s hat. Alan was left to return to Miés

~ Hester's without Fritz. After telling Miss Hester abo‘ut his |
adventure, Fritz, the dog, walked out of the kitchen. Miss Hester an‘d’
Fritz then walked onto the pbrch to watch Alan as he returned home,
feeling kind of silly.  Fritz, who was playing on the lawn, then |

returned to Miss Hester with Alan’s hat in his mouth.

Annotation/Notes
The Garden of Abdul Gasazi was Chris Van Allsburg’s first

book. The pictures have béen beautifully drawn with carbon pe’ncil.‘
Chris draws his illustratio‘ns‘ from many different view points. The
anglés o’f,. perspective_change from picture to'}pictuﬂre. One drawing
may be very: cloée, 'another, looking down from the top or from a side
angle. His usé of perspective and shading make you feel like you are
right there. From this book, Chris Van Allsburg found his signéturé
character. The figure of Fritz was later ufs‘ed" in all of Chris’s books.
Sometimes the}im‘age is not very obvious so yo:'u may really have to

search his illustrations to find him.
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Chris Iea\/es the reader questioning and thinking at the end. .

Did Abdul change Fritz into the duck, or did Fritz run home and was

- everything else just a coincidence? The Qgrgeh of Abdul Qgggii was
‘awarded as a Caldecott Honor Book , 1979.
mmar

On a Christrhas Eve long ago, a young boy lay listening for the
sound of Santa’s sleigh bells. Instead, he hears the sound of a train
fhat stops in front of his home. He is invited to join the other
passengers (children) to travel on the Polar Express. The ‘train ends
up at thé Nbrth Pole, where the children all are invited to meet
‘Santa Cléus.

The young boy is invited to receive the first gift of Christmas.
He is allowed to choose anything He Wants. ' He asks Santa if he vcan
have one of the bells from the reindeer's hérness.: As the .childreh_
~head home, the boy finds that he doesn’t have thé bell in his pocket
anymore. | |

The next moi;'r]ing, the last present.under the tree is the.bell
with a note from Santa. The boy finds that his parents are unable to
| hear the béll, but that children can hear it. The bell has a magic that

can only be heard by those who truly believe.
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Annotation/N
Ih_e__P_o_LaL_ExQLe_s_s is the story of a young boys Chrlstmas
dream. The detailed plctures and use of perspectlve add strength and

realism to thns work. The Pglar E xpress is one of the few books,that':
Chris has used color on. The colors are subtle but add a new

o dlmensmn to Chnss art work ThIS book has become a Chrlstmas '

~ classic. As with his other books, The Pgl‘ar Express is filled with
the myStery that keeps the reader th‘inkihg.and “wondering for e long
time after experiencing it's be’_auty.’v Chris Van Allsburg said, “I
thought | was'writing 'abo‘ut the train- trip, but the story was
actually‘about faith and the desire to beli‘eve in "somethinvg”
(Commire, 1989). This book won the Caldecott Medal for 1986.

her Selected Titl , Chris Van Al

Ben's Dream (Houghton, leﬂm 1982) ,
‘The Garden of Abdul Gasazi (Houghton leﬂm 1979)
Jumanji (Houghton Mifflin, 1981).
Just a Dream (Houghton Mifflin, 1990).
- The Mysteries of Harris Burdick (Houghton Mifflin, 1984)
The Polar Express (Houghton Mifflin, 1985).
The Stranger (Houghton Mifflin, 1986).
The Sweetest Fig (Houghton Mifflin, 1993).
‘Two Bad Ants (Houghton Mifflin, 1988).
The Widow's Broom (Houghton Mifflin, 1992).
The Wreck of the Zephyr (Houghton Mifflin,1983).
The Wretched Stone (Houghton Mifflin, 1991).
The Z was Zapped: a play in 26 acts (Houghton Mifflin, 1987).
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mething A he Author

Commire, A. (Ed.). (1971-1994). Something a he author. (Vols.
1-76). Detroi.t, MI: Gale Research Co.

ThlS is an on going reference serres that deals wrth the lives
' }»‘and works of authors and |Ilustrators of children's books Itis a
.Ecumulatuve index that “can be found.m‘major public and college
~ libraries. Evach' year newvvolurr.vres are added to the collection. The
| _series. focuses on a wide variety of_’author/illUstrators‘ and their
| works. Itrdoes not just highlight well known artist‘ but includes a
‘wide Variety of popular ertists, Iess’khoWh 'artiste, and new up and
-ooming. writers and illustrators. The writers ent"ered represent all
genres of literature. These inclusions to the' series rlend it to a
wider population of readere. Also,vbegihning with volume 57,
',cumulatiye indexes are include.d‘ in every other odd volume. This is a
mejor"asset‘ to users When_ ‘searchingvot.rt a parti'cular author.
Each entry is a'comprehensiv‘e‘ colleotion of material and
’inf‘ormation abou’t the authors. Readers"oan.‘ learn both perso,naliend
| prOfe‘ssio‘naI informatioh. "‘The entries are categorized into a variety
of sections, all with extensive information to eupport, the author. ‘,
This information can be a valuabte resourc_e'for tho.se‘i'nterest'ed in
learning about the authors
Each entry |s hrghllghted wrth rIIustratrons from the authors
works. This adds interest to the readmg, breaks up-the facts, and |
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o " introduces the reader to the style of iIIfu'strations us‘ed They can

,» also be helpful in captivating the readers interest and facmtatlng in
remlndmg the ‘readers of prece they may have read before, but have ,
_forgotten. | |

'The writing style is w'ri‘tten for an audience of vexperienced'
readers, a'lthough»anyone lnterested in childre'n"s literature can be
fascinated by :it. | The information is‘very ‘interesting,}'but is written
in small print and semi-technical Ianguage However th|s is
, excellent mformatron to mform a teacher about the authors so that
they can share it with therr chrldren The mformatron glves’ a falrly
-”complete overview of the authors life and career expernences Most
~entries mclude an address to wnte to the author but |t is best to
write d|rec,tly to the authors latest publlsher,: slnce addresses tend
to vch’anfge from time to ti_m‘e. | |
T,he information above lS excellent for th_e’l‘ beginning of any

author study. The authors selected for th_is research can be found in
this series. | would suggest thatanyone interested in WOrking» with
author studies begin with this resource. Tomiev‘ dePaola can be found.
in volume 59, Don and Audrey Wood in volume 50 and Chris Van
All'sburg» is entered in volume 53. At tihﬁes an ‘autvho»r m‘ay bex
entered in more that one volume. It is aIways a good rdea to check

the cumulatlve rndex in the latest volume to make sure you are
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.c'oy-erin_gfﬁ;__ally'entries.v.‘ | SRR :

 Senick, G. J. (Ed). (1976-1994). ‘h,'il ren’ ,I_i: or e rey w
| (Vols 132) Detro,it fMI:“f' Gale'-Research Co. ) R
Th|s is a cumulatlve I|terary reference senes .' Eachyolu‘m‘e“? o
hrghhghts approxrmately twenty authors The authors are chosen e
from-»a varlety ofv ’dlfferent genres (flctlon non frctron prcture .
bOOks poetry, etc) and mclude mternatnonal authors as well S
‘*»y""Chnldrens therature Revuew rs a collectlon of excerpts from
_‘_-pubhshed crrtlcal revnews of an author or |Ilustrators work These:'

| _-‘entrles hrghlrght Ilvmg artusts who are Stlll wrltmg at the tlme of:'

.]publrcatlon Updates of prevnously hrghllghted artlsts are mcluded

L 'from tlme to tlme

Each entry beguns wnth an authors commentary ThlS rs an
o autoblographlcal account of the authors Infe and work lt is ‘

Interestlng to hear about the author in h|s own words ThlS is an

5f“’"_"exce|lent prumary source of rnformatron The reader Iearns what S

,:the author feels is mterestmg and lmportant about hrs hfe A more

'personal understandmg and knowledge of the author can be galned

A vanety of commentanes foIIow These cntlcal revrews may
: 'be about the author and h|s work as a whole or they may be armed at

| _vz.a partlcular book These are |mportant in helplng the reader . |
’_ understand the way others see thus author and hrs work How h|s
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yvork is'accepteo by the outSide community may be important in
helping ,teachers make educational decisions about the usefulness of
the -material' The revnews are organlzed under the headlng of the
: partlcular book they are reviewing. This adds to this reference
series' ease of use. | |

Each ‘entry includes a. variety of illustrations-, straight from
the authors books. These add variety to the'entry, by breaking up the
pages of text. The plctures are mterestmg and help the reader
become familiar with the authors work and style

This reference material is better suited for teachers,
librarians, and adult readers who have an i,ntere_st in children's
literature. The text varies because it is an accumulation of many
different styles of wntmg The orgamzatuon makes |t easy to
follow and find rnformatlon but the prmt is small and the language} '
can be technical. This is a-great' resource for teachers to -gather -
information about an author that they may want to share with the|r_
class during dlscussmns o | |

Informatlon on the works and reviews of the authors chosen
for this study are found in th|s serles and can. be an excellent
'support in developing author studies. For mform,atlo_n on Tomie |
-dePaoIa, refer to volume 24.7. '.DOn and Audrey Wood can be found in

volume »26.
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| | An Aut hor a_Month: _for Pgnnigg
McEimeel, S. L. (1988). An_aulhp.La_mp.nIn__f_QLps_am.e_s Englewood,

Colorado: leranes Unlimited Inc.

This book is an informational refevrence book that was created
to enhance classroom literature programs by introducing children to
somé of the people who write their books. It is designed to help
teachers develop and introduce author materials and information
into their literature programs. The book wés written with the
philosophy that as children learn about the authors, they will find
reading more enjoyable and it will encouragé them to read books by
many authors. It included information on books and materials that
can be collected by the students and teachers. The entries establish
a structure for teachers to fbllow‘that can help teachers' begin
author studies, introduce new books to the class, and draw children
to good Iiterature | | | |

The structure of thlS book is in the tltle "An Author a Month "
It gives suggestions on how teachers can plan and set up the class
for author studies. With this in mind, this valuable resource book
contains materials for twelve popular picture book author/
illustrators. Complete author studies have been develdped for nine
of these authors. This was planned to compliment the time schedule
of the standard school year. Th‘e‘ remaining three entries are

simpler, less developed units of study that may be used during

114



months that are shortened because of holvidays‘or unforeseen school
business. R
" The introduction includes f_sug‘gestion.s' to help teachers

understand and use author _stu’diés |n their blasérodrﬁé’. The ratio‘hal
for this type of study is "_we-ll':défi'n»ed and convmcmg It lncludes |
| ex_ce‘ll'ent: i‘deasv lo‘n how to begin setting ub:your »curricvu'lu‘m, schedule,
‘and classroom. It is very helpful for the teacher who is intérested
in "starti,ng ‘author studies but dbes ndt know wh_ére td start.

| EaCh author étudy' includes extensive informétion to begin a
uhit. ’Each full entry includes foursecﬁohs, This is ’a great
beginning for sucéeSéfUI studie's,v but hopefuily not the end. With
- time, teach_}ers can collect posters and various materials to enhance
their» bdok collections and visual material for the develvopment 6f
inviting .'diSplays. '.This can be a well organized and validvappr_oach tb-
beginning author studies. | |

| There are two additiohai volurhes of this book also available;
These publications are all designed to be easy to use and therefore
provide an excellent resourée. Ea@:h author study follows th‘ivé basic
o‘ut‘lin.é ‘that is .easy to follow: | |
| Au'tographed photo: Includes a brief description »of the

author on the reverse side. These can be photocopied and be the
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beginning of a: visual drsplay

About the Author Contaln personal and brographlcal |
mformatlon about the authors I|fe experiences. A collectlon of -
»mformatlon and expenences that will help teachers and students
~ become famllrar W|th authors and their works.

- Setting the Stage: To give teachers and librarians ideas and
information on how to set up the e_nvironment for the study of an‘- :
author. It ‘give‘s suggestions on how to best use the information in
thi»sv book. It informs teachers on intereSting facts‘ about an,aut'hor's
work so that the children,can'f more easily make connections with the
authors works. B i

Idea Cupboard An accumulatron of |deas that teachers may
use to expand on the authors ldeas and therr works lt lncludes
~ information and suggestlons on when and how the authors books may
be good to use. Any combination'Of* these ideas‘and ?activi-ties can
enhance the effect of the authors books and study |

Thns sect:on also contams book lists from other authors
‘These are books contarn similar themes or ideas that can be use to

‘enhance' the works of'the, s:potlightevd author.

“The Trumpet Club and‘SchoIa»Stic» Book Club have offered author

study kits. Each kit includes an audio taped interview with the
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~ author, a poster, and‘basic »written information on selected authors.
These are excellent (0S0LTCoS that can be collected by using book
olub.‘bOnus points. | have inctUded annotated samples of tapes from
two of the aut'h'ors used in this resource guide:.' »

Veblin, C. (interviewer). (1990). The trumpet club. authors on tape:
Don and Audrey Wood, Holmes PA: The Trumpet Club ‘

Learners get a candid view of thls author/ullﬂustrator team .By
‘Instenmg to the authors talk about themselves you can gain much
‘more than jUSt factual mformatron You learn about the authors'

) .personal--ltl,es_, their vo;ces,, and the way they i‘nteravot \rvith each
other'. This gives the Iistener a»soecial view of the authors .that
~can't b.e found in a book or an’arttole. It is easier to understand what
drives and motivates the,a'uthors ll‘l their work. | _This tape includes a
“musical version‘of one of their “popular children's books, "The
‘Napping‘ Ho‘us‘e."_ vThis adds‘ ‘color to‘th,e total recording and helps to
‘capture the "attention of the a.udience

Through the mterwew we garn a warm and personal
connection wrth the authors They teII some of their literary and
‘artistic secrets that give the reader something else to focus on and
think about as they read and experlence the authors works The
mtervrewees are fun, interesting, and captlvate thelr audlence
throughout the 'taoe. Children can use thls mformatron to make Iater'
- readin_g experiences more exc_ltmg and enjoyabte_. Chrldren may begm‘
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looking thr‘c:)ughv their books to‘.confirm new facts they have learned.

Thvié.i's an excellent tool td enhahce an autho_t study. The
children can learn the SOn;q version of The Napping House and
vthere-fore, expetiénce the book from a new and different learning
tnode,' Use the tape to talk about what the childrern’ think the authors

| ar_e ,Ii"_ke., "’Thrqughj this tape, chitlvd'r'en gain a stronger connection with
 the avutvhor,s’ and their works. -
Nncholson G. (intervieWer) *(1989) Ih_e_tmmp_e_t_c_lub_au_th_o_r_‘_s_o_n_
| j;gpg_ Tomle dePaoIa Holmes PA: Trumpet Club.
Th|s tape is one of a series of taped mterwews of popular
| -chnldrens authors. This mtervuew- seems to be yery» informal. The.
| author Seéms to be at ease which »m'a'kes-»’it easier and more fun for
the audlence It is an mformatlve expenence where the audience not
only learns ab_out the author but develops an apprecnatlon for the
| author as a person- Through hearmg the author's vonce his Iaughter
and hIS storles we come. to really see the author for who he is and
| begm to feel as thou.gh we really know_hum.

The tape vgive.‘s a .descr_i‘:ptive, valid report of the author's
personal ‘an»d»»p»rofessional h.istory, since the tape is a.direct‘
interview with the »,au'tho'r. This'tape is atn, éxcellent way to help
children develop a connection with the 'éutho‘r]ahvd come to know

Tomie dePaola as friend.
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B ThlS tape is an excellent way to Iearn about the author ina
,flrst person expenence The draw back to usmg a tape is - that the -
chlldren have llttle to focus on and can easnly have the|r attentlon

drawn away from the mtervnew It helps to talk about the author |

e flrst- and help the krds become famlllar w1th some of the books the

author has wrltten Thrs sparks an excrtement every time the author

' 'mentlons a famllrar book. Also follow up by readrng and rereadrng |

N more of the books that were mentloned and dlscussed Emphasrze

the |mportant points that the author |s maklng Showrng the book e
- that the author |s talkmg about at the trme can be helpful Slmple
) questlonlng after the tape has shown that chrldren garn a great deal .
- of mformatron from these taped mtervnews i iR
“The tape emphasrzes the use of the wrrtlng process and can be
‘used as an example to show the process in progress It is rmportant
: that ch|ldren see that the wntmg process is a Ilfelong process and

~even the best authors and |Ilustrators depend on |t
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Addresses
Selected Publishers

1l amfincluding addresses of so‘me well known publishers of
“children's books. Thrs list is a begrnnlng and other addresses can be
found in author's current hard bound editions. Addresses of

Publishers may change. Current addresses can be found for these and

~ other publishers in the current editions of Literary Market Place or

hil ren' ks in Prrn

Bantam Doubleday Dell Publishing Gr Qup, ne.
' Attention Children's Books Publrcrty

1540 Broadway

New York, NY 10036- 4094
Tel: (212) 354-6500

a (800) 223-6834

s I -4- '|.- . )
Dell Publishing
Skylark
Starfire

hildren's Pres

A Division of Grolier, Inc.,

5440 N. Cumberland Ave.,

- Chicago, IL 60656

Tel:  (312) 693-0800
(800) 621-1115

ghrlg's Plgy :
310 West 47th Street
Apartment 3D
- New York, NY 10036-3153
~ Tel: (212) 685-0838 "
(800) 472-0099
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’_525 B Street Swte 1900 o
~ San Diego, CA 92101
" Tel: (619) 231-6616
(800) 346-8648 .. .

HarperCollins Publishers Children's Book
~Attention: Instltutlonal Marketmg
- 10 East 53rd Street - : :
. New York, NY 10022- 5299
~Tel: (212) 207-7000 :
‘ (800) 328- 3443 (Customer Servuce)

Henry Holi mpany. Inc.
115 West 18th Street
New York, NY 10011

~ Tel: (212) 886-9200
| (800) 488-5233

- S ) I ‘ . Iu . “
Books for Young Readers
- Owl Paperback o
- Owlet Paperback Books for Young Readers

‘ gug hton leflm Com pg y
~ Marketing Dept. of Houghton Mifflin Chlldrens Books
222 Berkeley Street |
‘Boston, MA  02116-3764
 Tel: (617) 351-5000

Little Brown & Company
1271 Avenue of the Americas
New York, NY 10020 |
Tel: (212) 522-8700
' (800) 343-9204
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Mmllln hildren's k Gr
‘Division of Macmillan Pub. Co.
866 Third Avenue
Thea floor
New York, NY 10022
Tel: (212) 702-2000
(800) 257-5755

Aladdin
- Antheneum Books for Chlldren ,
- Collier Young Adult
Macmillan Children's Books o
Scrlbners Books for Young Readers

The Putnam rosset Gro
200 Madison Ave. o
New York, NY. 10016
- Tel: (212) 951-8700 = , '
. (212) 951-8773 (Instltutlonal Marketlng)
(800) 631 8571 _

Subsidiaries:

G. P. Putnam's Sons
~ Coward-McCann
 Grosset & Dunlop

Philomel

Plats & Musk

-Random H Books for Young R r
201 East Thea Street |
~ New York NY 10022 -
Tel: (212) 940-7605
(800) 726 0600 (Customer Servnce)
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holastic Inc.
555 Broadway -
- New York, NY 10012-3999
Tel: (212) 343-6100
Apple Paperbacks
Blue Ribbon Books
Blue Sky Press
Little Apple

imon h r:
Books for Young Readers
1230 Avenue of the Americas
New York, NY 10020
William Morrow & Company
‘ 1350 Avenue of the Americas
New York, NY 10019
Tel: (212) 261-6500
(800) 237-0657 (Customer Service)

Subsidiaries:

Mulberry Book
Quill Paperback
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