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~ ABSTRACT

The dominant population of th‘e.'Uni’te,dv States has been mislead
into believing that_monolinguél education in _Evngl:ish is the best form
of education for all students ‘regardless of their face,. language,
background, or experiénces.‘ | | |

This project looks at alternative curricula that allow Mexican
students to enhance their experiences rather than}to‘ diséérd them,
as used to be the norm. |

This prdjeCt will try to shdw how rhihority students can
échieve more by keeping vtheir‘ cUlture,"Ian'guage, and‘ family ties.
This projec;t provides an example of a curri‘culum 'designed
specifically‘ for Chi‘canovstudents which might enhanCe théir self-

esteem by showing their ethnic background in a positive light.
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lNTRODUCl"ION
This project is being written in order to demonstrate how it
feels to be a nbh-Engliéh speaker attending a public school, and what
- schooling does to the ethnic identity of the‘ child. The project will try
to give a glimpse into the child’s identity as it is developed and
nourished, or, vcv:om"ersc‘ly, attacked, vi.‘gn(‘n‘ed, or coerced by the publig
school s)'s.tem. anc\l» its curricula.

‘Many -s‘chbolb 'distficts resist the implementation of bilinguali
programs, with the argumént that they are dii/isivé to the
bommunity of due to the fact' that the majority of th‘e‘- voters do not
see the need‘for them. va a Bilingual pfogram is not feasible to
implement, then a few ‘chang,es'_in the éurricula may make a positive
impréssibn in the Chicano student.

Some bf .the. “old-guafd” ‘tea'chers speak about “those good old
times” before they had to worry ‘a‘bout all thoée ‘differerit programs
Which force thém to refurn to school in order to teach “foreign”
students against their will, when they WOuid rather stay with their
regular or “normal” kids.

This project relates my expe;iences as a foreign student in

order to communicate what it feels like to start school in a foreign |



country where no one wants to adtnit knowing your language and
where the teaehers and the texts tell you that everythlng you knew
is now obsolete |

I attended my first five”years" of school in Mexico; where I was
~an excellent student.' I enjo'yed participating in vat*ious extra-
curricular‘activities such as band nan'd the }s‘o:cc'er team.

While attending: school in Mexico we werev told to feel proud of
our culture and heritage because ,it’tvas a very rich ’o'ne..

After mo_ving to the Unkited‘ States, my first experience in the
public schools Was of awe. It was.incredible to see such large schools
‘vwith SO m.any employees. It was easy to ‘understand why everyone
| would ignore me when I attended }‘c}vlass since I was new in thishuge
‘elementary school. Of the nearly one thousand students} the vast
majority spoke Enghsh ‘while 1 could only speak to a handful of
students who knew Spanish and were not ashamed to admit to it. I
can vividly see my first vocabulary test when I was told to spell and
pronounce: “coyote, nickel, Doris,” etc. My answerivs,‘} of Whic_h I“was S0
proud, were “coyote, nieo, and Torres.” I was told»t_hat ‘I had spelled
‘%_coyote” c’:‘orrectly' but the teacher" thought I had cheated. I was one of

the few students who had gotten this one correct and this one was a



difficult word. As for the rest 'Of: the téSt ‘the te‘a‘c_::herv had no idea
- what “garbage” I had y.vri..tten. | Tg‘v in_ake .rr}att_e_rs: worse I could ndt
pronounce “coyote” - like e:vleryonev-eis'e'»,«: thus;-prox}ir)ng that I had
cheated. | | |

As an __immigfan.t" §vho had juét aﬁivéd from AMféxico and could
not speak English,,' I still }remember my stay »ir_l elementary school
when I had no one to :speak to in ,.classv. II'Wc.)uld get there e?efy day
and s.tz‘lre'at everyone. Even a Mexicanelooking girl_ Who had a
Span‘ish. last ‘nafne wouldn't speak Spanish to m‘e.‘ ‘v_vhen I.a.sked' her
for help;. She told me that she di»_d:'no't understand Spanish.

Those were “the go‘od old‘ days whph everyone had to speak-
American;”. and-Spanish was frowned upon because it interfered ‘vwith
‘learning. It was ‘al.'so t.he’ good old times wheh ﬂ“all a teacher had ‘t‘o.i do.
- was -tealch”, apd “nﬁt .worry‘ abc)uf all that 'vpaperw'ork that comes with
ihb.sé different students who 'Caﬁ ‘not learn -ényway.” Tl‘xatj‘ Commeni
was used recentlyv.'b:y a colleag"ﬁé vwho }c’ouvl-d not‘}understandv why
ﬁinority stﬁdgty_ts were not excluded  from ..lii~s classes so that |
“regular”-studenté ‘would not b_é held back by ‘the‘ new students.

Two years ‘ilat‘er 'aftér my first days at schoo'l‘I‘ saw the same

girl who had denied being bilingual at a picnic, speaking Spanish to
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“her mother, who was my mother's boss. With time, I learned that
~ that same girl who was asha>medb to aékQOWIédge ‘the fact that she
spoke Spanish' is now prbud of her heritagé and of being bilingual.
She is presently the director of a Méxic#‘n‘ foll‘(loric'o dance group.

I remember those days as though‘it were onlyy yesterday. I
wanted to learn English badly so‘ ,tﬁat I could communicate with
someone, ahyone; I would pufchase comic books to look at and see
what new words I could learn that day. Cartoons on television really
helped, because with all that repetition I could not help but learn
phrases spoken in those shows.

In class I knew that I couldn't repeat what I had learned at
home because everyone always laughed at my‘ accent. Knowing that
I wbuld be 'laughed at, I decided that I would not participate in any
oral activity uhless I felt sure enough that my accent was not very
different from the rest of the ,students.‘ I was once told that my
‘grade would bé‘ lowered by one unless }I did participate orally with
the class. I‘de‘cidedito go with the lowered g'réd.e‘.

I only went one year to elementary school. The following year
I had to move on fo junior high school. The day before the first day

of school my parents and I had no idea where the school wzis located.



We: went to ask some acquaintancés if T could walk to- school: with
them but th¢ kids were not that interested in walking to school and
be seen with a _r\xerd.,‘ they said. ‘Th‘éir' parents forced the kids‘ to take
me along on the c‘ond.iti‘on-vthat‘ I would waik behind them that day so
no one would suSpectv' we knew each other.

The next day I walked:t.o school by myself.v The third day of
school T lost my brogram'dvuring lunch and had no idea what ciass I
needed to go to'riext." I walked all over the school hoping to Seé -
someone ’famil‘iar who céuld direct me to class, but no such luck. I
can éfill remember “vividly thaf' day. The following‘day,'l went to my
first period class and a "Puertd Rican student asked me in Spanish
why I had decided to skip the last two periods the day before. I
| stuck like glue‘ to this new-found friend. who was in four of my six
élasées; |

AnOt,ﬁgr 'épisodc from those days was the first déy of P.E.
when, after playing sports, we were told to take a shoWer. We had to
stand stark naked except for a towel, waiting 1__1nti1 one of the coaches
would allov&; uéy all‘ to go get dressed.

- Agai.n. Ifilearne‘d»‘firs‘th»an‘d’ how ,“Wonderful” it was to be

monolih‘gﬁal with Enghsh being ‘th:e_?"‘léhgﬁaée‘éf choice. : l;()'ne‘ day',‘ .



Whén running to the showers, I Was' in thé "lasvt group. A frieind
: infc')rmed me {haf‘the lgist "p‘ers'on needed to close thé doors t%) the
v gym | Being last, I ‘quickly did‘ what was asked Of me, and as 1I was
stripping, %1 c,olablcv:h; ordered me to his office where he told me :ihow we
ﬁ Mexicans_'Wefé "al_&vays up to no good and ordered me fo bencil over
and gaVe me a ,é’»v"a_t fw.ith a ping pong péddle., Later, I foundiout that
this ééach Would‘ "éilw.ays t}reatk Hiépanics. in this 1‘nan‘ner: be‘calixse we
refused to speak“Amerlcan” - .

I ‘,nevver .fbrgo_t_t,hiv_sv kvi‘_nd,ypf‘;s'éhool diggipline and lgnew hioW it
worked even ’bet.t:er»:#t‘han’ SOfné: lovf the teachérs. | ‘
A "c}ou‘plle o‘f:‘_};‘years lat'er‘,‘ in the vlate. 60's, the Chicandcbrinmuni‘ty
’, becamé_ vocal 'and,z demghded a better educational program ‘fcl%r_ their
children who were not t‘gei‘ngv}téu‘ght» propcrly; These member;s» of ‘the
community ‘dcc‘ided th’e;ir chbbi‘ldrer‘l’v wouid walk out of their re;:spective
_“s‘chools if no ,drastic changes were made. i’remember that ma‘ny of us
were gaihered tdgethér by the admihistratibn at the mostly éwh.ite
Aju‘ni‘or high Sc‘h'ool‘. We Were ‘warned th_ét lf we v_valkied- out -bt‘;“scho.ol'
thﬁt déy wé-Would be e);péiléd. : Not having pérticipated in_pécﬂitic.'s
‘before, about 15 of us 'djecrilded tha.t this was a gobd éaus.e or at least a

good reason to ,skip school for La Raza. We never were caughi!: but I
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was always afraid that my .__paren'l'tf_s: ‘would fmd qut _tﬂh‘at I left_ischo,ol- |
~ without permissiOn.. | o | t |

I enjoyed sc_héol in fhe United ,States evgh though most{ of my
classes were too diffiéu_lt or just plain 'boriﬁg; There were m,:’any
smart students who went to school only .t'o}, socialize ‘with the \ girls
who would stay out of _clziss with them,»'b‘ecal‘ise sch‘ooll offereéd
- nothing else worthy of théif time. I leéméd }from‘ them How to get
away with this Siﬁc_e I was not g.c.)ing to allow other “cqaéhes,’:"; to‘te‘ac}h
~‘me any more of their so-called disciplin’e! | Eventually I‘ was agblc »-_to-- |
~go to classes vor}misé them at wiil. “In high school ’Ik' Would latér miss
class 35 times one semester and still get ah _“A.”' : N

In high sf;hool. I wantéd to. go: out _for’ sports but came with a
bad case of ingrdwn toenails ahd my plansvlc‘o.uld not"b‘e ca_rrieﬁd.' out.
Since I could not play s'pc;rts and my pafenfs needed .}the moniéy, I
worked a coupie of hoﬁrs ‘after school picking | stréwberries. I’ would
be picked up at }.th‘e field and be taken to the podia’trist who would
workonmy‘.t'oes.f, | . - '

While I was in hi\gh school, my c‘ounselbr‘ decided‘ that ail

Mexicans were good with their hands and should gr.ajdu‘ate_ and

\



- possibly continue’_ their education at a trade school, where noxéle of us
would be at a disadvahtage because of the language problem.
Since }mbst of my classes wevrev, not challenging enough %I learned
to get the best grades possible with the least amount of work! Some
ciasses I would not attend for weeks and there §vas never ‘an‘;y
concern on my part about my gradeé. High school was a bigiparty

~which was only interrupted by an occasional class. To add toi the fun,

in 1970-1971, my senior year, the teachers went on strike arixd the
|

school became a huge playground where no one at school knew
where any student was at a given tifné. Classes were herdcd‘i to the
auditorium or the gym and a few substitute teachers would gry to
take care of us but we would walk }out. We would roam the sichool all
day. When ques‘tioned we would tell whomever asked us thgu we
were office monitors on an errand. "They‘ nevér asked us for a pass to
verify this so we were free tov.do anything we wanted. }

All this was'happening while our parents thought we vivere
there to get an education.‘ We would go to other schools whenever
we could get someone who had a car, but we would wait untili roll

was taken and then we would walk out. While at the other sjchools

~we would ask the students there for the fun gathering place ﬂind if
|
|



|
|
|
!
|
i

there was none we would roam the campus for a while and then go
. » _ | ,

get something to eat.

After the strike ended, some .s’tudents asked me which EcOllege I

“was applying to since I had excellent grades, and students wéith those
kind of grades always went on to college. I never once thought I
. N . i ‘ .

would continue with school since no one had mentioned this
S . |

possibility to me. A friend later told me what ,the’l steps ‘weré but

first I needed to get the ”fovrm,s from my counselor. I made axii

‘appointment with my counselbr and was told that I lacked so}me of

the required courses. to be admitted to a uni\}érsity ‘or college.} v

| ‘Instead., I should apply to thé local trade __schébl ‘where I.couchI learn a

t_fade using my -dtéwing skills. I was also told? tha_t'languagé ;\7vas not

that much of a favcltor} there so I would be successful, not having to

| compete with native speaké,rs., as in college. My counselor tol%d‘ me

that I should have been résponsible for mentioning my }intere:st in

college and if ‘I had IYWoﬁld have been put on ‘}a cdllege ’track.?
Khowingl thét I had goofed by not stating myv intenti'ong and

would bé unable to ’continue on, I gave up’ th‘af‘idea, althou_gh!l felt

angry knowing that things could have been different if I .had‘iknown |

about my choices.



A few weeks later, California State University Long Beach
(CSULB) sent some recruiters to our high school to see if they% could

|

rccruit Chicaho studen_i:s. 'Appa‘rently CSULB president Stephen Horn
- seemed to tﬁ.ink that 6ut there in the »high sc:hools“ were somé_
Chic;anos who could }succe_ed 1f given the chance._ These recruiters
asked us to take a tou'r.. of their campus. I reséhted having those
people here, eSpeciaHy since “they- kncw'that,probably none of us vh_ad
the rgquireménts which my‘co_v.unselor. _iiad j,usf- explained. The
recrﬁiters persisted and told us that we V‘\.’Ollid have a full day out of
school ahci a free lunch, if nothing else.

At CSULB, wé w_eré given ‘a téurf of the campus and then we
were given some forms to fill out in order to appiy to this college
- under the Educational Opportunity Program (EOP). EOP admitted
minority stude.r‘lt-s who lacked financial resources, va‘dmission
requirements, or the_minimum Grade Point A\‘rerage} (GPA) required
for admission. |

Unlike all of my previous schools, here at CSULB I was given an
orientation’ class which taughtus 'a‘lll' the :ésse:h»t'ials‘; from :whcre‘ and
how to use the library to _wl.x‘atlk‘i‘nd‘ of financial aid was available and

how to fill o'ut}'th“evlfo'rms requlred This class also took us around to

10



méei_‘ with tho'sve departments which ,had tutoring for us. This class as
part of the curriculum forced us to méet witﬁ thoé.e tutors weekly. I
never onée felt lost-‘ or ﬂone while in college and my GPA rose. I also
got to play ;‘sc‘>ccer for the varsity team my freshmen year.

‘In 1974, when I was getting ready to do my student teaching, I
was told that I and some other nﬁnOrity students who spoke with an
accent needed to take an oral exv‘am- to see whether we would be
understood by thé students we woul_d} Be teaching. We submitted a
grievance to Dr. Horn and he soon repealed this teaching
requifement,,although we ﬁéver got a chance to see him sincé he was
in Washington D. C. chairing a Stﬁdy oﬁ Méxican-American students.

’Soon‘.after,‘ the U. S. Commission on Civil Rights, chaired by Dr.

- Horn, came out with its findin-gs, recommending that Chicano
students be taught using their native language and using culturally
affective materials, W‘hich havé been ,somewhat ignoréd up to ﬁow.:

Thié project was done to.f_dllow up on the recommendation of
the U.S. Commission on Civil Rights. The goal is to design curriculum
that allov‘vsj ‘M'exi-éan-Am:er‘ican ‘:_stvvu‘d}entsf ’t:-o;fin"d a place for |
| themselves in sléhools whilgi kqe_‘ping.‘ thc;ir gultural identi‘ty and self

worth.

11



It is time to start writing curricula for the Hispanic child.
Hispanic educators must make an effort to design a curriculum that
incorpqrates the child’s culﬁn‘e as a valuable, worthwhilé educational
resource. These educators usually understand‘ what‘if feels like to be
throwi; into a sc;iry, foreign school where adjustment may be

difficult.

12



- LITERATURE REVIEW

~ Chicano/Mexicano Cﬁlture | Identity in the Existing School Curriculum

This project prop}oses\ to },introdtilce of curriculum"that will
: enhance the Cv.h}icén‘o.s ‘attitud‘e,'about. their culture, thus raising their
“selfees.teévm. No Qnevvsingv_'le thing .'.vvi.ll changé their self image, but a
combination should ‘:vpro{/e »Ivrvlorei‘vValliable than the altérnati\%e that is
- being used today W1th very little p'ositive.‘ results. |
_Ch_icario students’ identity has beé_n‘ ignored, bruised, -énd
sha‘tteredv by schools dlie to the ignoranqg of teachers regarding ‘the .
Chicano culture or by their elitist attitude that everyone must blend
and join 'into‘_‘th.e‘ ‘;melting‘apotv.”’ Althoﬁgh the “melting pot” theory is
' seén as obsolete,;t}hre‘ per_c,eption that every student must adopt and
- become a mirrbr »ima-‘g(e-r of a “good Am.er'icah”‘still persists in the
United Statyes..‘ vahev_I}l:_person’né}l in schools try to bend, blend, mi,x‘,
ahd vshape’ “foreig,n”i‘ .s'_tud‘e_ih“‘ts 'tc; match a perception of what a “good
American” ‘student ‘shbqld be, messages are sent that tend to conflict
with the ,tcva_vc_‘_hi_i}ngs_,vpf’ -‘t_hef 1s_tud§ntsf' ,culturéf What /wev teach many
t‘ime;‘v:p:it‘s: thelr famlhes and Values ajgéi‘;n‘slt ' school and society’s

expectations.
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In 1974 the .'I‘J';.Sv.'Comnlission on Civil kights did a study to
investigate the _bqrri'ers,‘v ﬁ‘t‘o_ij,;vegualj‘_f:‘;educ’éti‘onalv‘ ‘op‘portunities for
MexiCan Americ.a'nis; in -the publicf' schocls ﬁin. " the 'So'uthwest (Andersonv
. & Boyer 1970) The ‘fmdlngs deplcted an educatlonal system Wthh
i 1gnored the language and culture of Mex1can Amerlcan students - Not
only ‘wer,e the Ian,guage and culture of Chicano students vlgnored -hut
it seemed it was even suppressed by__many schools.

In fact because of prevalent practices, these same students far
~ too often found'vthernselves"plnced in low nbility group‘s," or even yet,
sent to classes for” the educable '_-r.nentally retarded when their
: ‘teachers’.v couldn't : Or: .nvould not teuch th'em (Kuykendal, 1992).

" Curriculum »prcVides the basis for the schccl's .educationa}l'
program. The’ baSic function-vof »curri,culum’ is to ’provide' students
with intellectual and social skiillsﬂ.' Equally important, it is a primary
means of transrnitting to children the culture and values of society
(Saville-Troike, 1974).

CUrriculu'rn }is’ neither neutral nor _'impart‘ial. It reflects v‘-alue
. judgements‘ that significantly affec_t the student's perception of
himself and _of'sdci,ety in general (Cérdenas, 1971)‘. |

Many of the texts used then and in subsequent years

14



portrayed Hispanics with disdain by ignoring their culture purppsely
| or 'through she,ér ignorance: Espaﬁdl Comencemos (Schmitt, 1981), .a
jbeginningvapanishv text, has a drawing of a Hispanic family seated on
the »f’_loor_ while eating dinner. On the apposite side there is a picture
of an American famil.y seated :arc.)‘und a large table nicely decorated

" and with lots 6f food, in yivid contrast to the Hispanic family which
does not own any of these amenities. With examples like those
Hispanic children could not help but deny their heritage or lose their
self-esteem. .

A éocial studies text explains the Spanish conquest as plain
luck on Cortes' side siace good fortune seemed to follow him
everywhere. This does not take into account the Aztecs’ beliefs
which featured the return of a White god who would return to help
them. It purports such‘ non-truths as how Cortes luckily captured an |
Indian woman, "Doiia Marina," who spoke many languages and later
became his interpreter ‘ins’tead of explaining that the Indian cultures
were expecting the arrival of a god (Abram’owitz‘ & Jéb, 1981).

A student who had been taught history 1n Mexico would see
how American texta distorted the truth, ignored the facts or lied to

present their point of view in a positive light. Foreigh students knew
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- that texts contai'hed'»mistiakes .a.nd should not be} Believed as a Bible
of infomiationf Students who hadv}only Studied":in,the public schools
in the Un‘it‘edﬂ_.S',t'at‘és did not haye the advanta‘vge:.‘ .of 'seéing their
culture in a fdfiorable light as d1d the foreign studcnts.. ~ Having had
their identit}r' reinfofced in their own countfy, the stﬁdénts héd 2
‘point of refefcnéé'j where the y‘»zi-co'uld ‘bé‘lieve} 'v.or.di}sregard the té,achér.

| AnOthér ekarr}ibie:"'(‘)f »mis-information is fvo‘undv in‘} a social studies
text which .exp‘lai_ns the Spanish }icor}xq.ue‘st of.,ithe"-Az'te'c‘s by sayin__g_ that -
Co’rtés was well 'a'wa_re of ﬁowj’.fe‘}r}ocibusv tlie Aztecs }.'V\"ere and SO hé
4 i‘aid h1s }plané c'avli‘»f}:fullyfvapd-‘ s"electevdﬁ ‘the' besf army posSiﬁle of about
some 500 men. Hé"vse"l’e‘:ctﬁed 't‘h‘e best horses as‘.v‘;'ell', He also "gati:iéred
f amPle" supplies of vfood and Wéte'r for the vlor‘lg",v‘oyage ‘_to the Ne§v ,‘ v
World w'hich’he' knew would be ‘lo'ng‘ and difficult. Cortes also knew
of the ’Indi‘z‘ms'. reputatioh ; as‘} vfiejrc‘e, unyieldiﬁg ':‘-fig'hters and so he
prepared well. dnce he arrived at VV},er'acruz’, Aztec 'méssengers told
him that their ruler 'wénted to .knovx:"”’why he had .c,_or,.ne. ,_ }Cor_tes
decided to march to thé"vAztec‘ capital, Wthh h‘e‘ reaéhed afier’ .
“several days” (Joyce, Houst_on,‘G‘l.'oss, & Lee, 1977_).

A Mexican ’stude_nvt who” ﬁad a thdrough education in

elementary school . wQuld_ know his country’s- history well enough to |
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see the errors preséhge& 1n the {Anier:ic‘tz‘in Izv‘)ul‘)’lic}.j}scl;dols, bécause
}Mexic”an schools ar,e". very i)roud of Mexicaﬁ history and teach .it '
‘thox.'ough'ly.v A’MeXican tekt‘ explaiﬁs hoW 1t took months for a pgfson
on hor_sébackt;i reach the 'capifal when thé Spahiards arrived,. and
that there was’ no one but. A]‘v?oﬁaf Marina who ‘coﬁld vspeak both
Spahish and 'Nahuatl‘.. " Doiia Mai'ina,' this text éxpiaihé, was given tp
Cortes as a gift of good will ‘by‘thef Aztec ruier wh§ ncvér tried to
fight Cortes. ‘The Spaﬁiards had no‘pr"evi_ous‘ -knowledge of the Aztecs.
The Aitecs never asked thé Spaniards why “the_y were here, as we aré
1o believe by Joyce :ct.'._al.‘_‘(Ba'rvron‘De Moran, 1“960)'.

‘} qu Mexicanos who had :}been édubated outside of this country
‘it is easy to be able fo see ther lack of knOWIédge in their teachers
and mistakes in the texts 1n regards to thevirj culture and -thus,‘v ‘it
becomes very ‘diiffic_ult' to ,believ¢ everything they are taught. The
Mexicano wili ‘corre‘ct the teaChér and may even make fun of the
teacher’s lack of éxpertise. The Chicano student’s identity has not
been set so the .stﬁdent must believé the teacher’s lecture which
demeans the culturé ‘he feels“gdmfortable in ‘asr iﬁferior.

School _shapés_ thé culture and values of its students by

presenting favorably certain life}styles and -customs. The l'angliage in
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which the eu'rricnlmn is presented alée vtr,an‘smi‘ts‘ to »:ch‘ildvte_n'} a Valne
judgeme,nt regarding" their_ cinl:t,u’re- and cetnnlunity' .invv relation to
others (Stent, Hazard, & Rivlin, 1973). |

. An examme »(J‘)'f‘”vhow ' Me_)-iieén: and vMexiea‘n-Amer_iCan, students
receiye a nega‘ti've pevrcep“tion' exf»ﬂ_their‘ lang_uage and cultufe was |
presented by Doctor"L‘eonard Oignin at a pres_entaf,ion. at Riaitﬁo High
Scﬁoei in May, 1993.} Dr. Olgn‘in told an audienceef .highv_s.chool
teachers thata studenthe once knew refusedtobecalledbyhlsflrst
X name_ .l')e.caUSe. ~hiis:\nav"rfne was_Refugio_’(Relg “vf"ool..gee '-ohv')‘,.v but,_~ h_is"‘Anglo‘i_
teachers cailed h1m R_eh fucvkyeu.}‘ ) Th1s ;bo'y lvxw.&'asv scared and preferred
to be_'callea'Reggie ever'sinee; losmg :his ideneity in the i;nocesé.

Most Hispanie children | are ,vtau'ghvt‘ iat;-honie to respect their

: .teachei's no vmatter‘ What, of".els’e .suiffer.,}.t}hef .COnls‘equencves. Dr. Olgnin'
| aI»sqj ‘mentiovne_d”‘aneth‘er student who ‘_wa‘s fed up.\x.{ith, his teaehers
not calling h1m by h1s giiren name se' he eenffonted one by telling
~ him th"atb “Hosve"A;”: was next to “Hoee B.”‘IeIe was f‘J‘ese."f He would
| have had to VclOnvf‘vro'ntv his parenté if the ,éc_hool had calxled _. to revpo‘rt_
“how "t-heirv son Jhadv_vtr-}ea.teda teacher w1th ,“disrespect, 4 This ’eipisode'
| conld have'been an}ided if the feachers'.had r:,nadev anv ef’,fo‘ri l,tp

" understand the student’s culture.



A ve‘ry coﬁimbn example of how Mexican students lose theif
cultural idehtity is the Way in which.v_I had my Iaét name changed
from Nirez to Nares because I always pronounced it with an ”S,,” and
not a ”Z,” not knoWiﬁg ‘that th»éré is a diffe‘rence" on how they are
pronounced in English. In mést Latin American countries ther_e is no
differences in how they aré- pronounced. The Anglo teachers. I had
never knew that in Mexico the “Z,” is pronounéed ‘as though it where
an “S.” Wahile in COIIege, 10 years later, I had to go to the trouble Qf
correcting every document Which hgd an “S” on my last name. This
was a long and tedious process which my brothers decided to avoid )
and thus still have their documents spell their last name with an “S.”
This is the reason why there are so many spellings of the same
- Spanish names in the United States..

One more example of how ’a‘ school official mangled a student's
name is the example of my brother-in law, Robcrto Vega Rodriguez. -
At school they saw that Rodriguez was at the end of‘-the name and
they assumed, incorrectly, that it‘ was the last name When, in fact, it
referred to the mother's last name. - He has not yet fixed it.

Curriculum has nét had the flexibility or been broad based

enough to develop the potential of all students. “Educational
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~ programs are ’dési:g’ne»d van"d de\.rel'oped‘ '“‘fc.)r”t‘he. white"' Anglo-Saxon,
English-speaking, m}iiddle-clzass‘} populatiqn” (cé'rdenas, 1-97_1). This
ihcompatibili_ty_' between the Chiéano studén; and the ‘curriculum s
rhost evident 1n the:. areas of language and culture. |

It makéé one wonder why effective cur‘riculumkha>s‘ ﬁot ’been
developed, siﬁcé rc;scaréh indicates tl}la}t ,sc~h001s czi‘n‘ be much more
successful 1f , tiley ‘take appropriate' ,‘svt:ep:s to impfové -ins‘trucfi'on L
(Ommstein & Levine, 19‘9'3)‘.' |

Although thé“ed)iluc‘at:ional éyétem in the ‘Unitedb States fnbst
closely represehts ‘th‘e‘ cultﬁfe of 'the""lmai»ns't'r‘earvnr} ﬁlid’dl’c‘—cl‘ass
population, the Hispanic subculture‘ has developed some}a'ttitudes,
values, and expectations in its own right w‘h‘ich | set it apart.
Educators must be seen from this perspective as successfully
, a‘cculturated (since. they adapted themsélves to the subculture in
'order‘to complet¢ the years of ‘t‘raining for certification); they are thé
transmitters of thése -attitudes, values and expectatiohs fo the next
generation»so‘that it, too, méy “achieve in séhool.” A self-
perpetuating cycle needs‘ to be put in placé with new Hispanic
teachers understanding and valuing those  differences (Saville-Tro.ike,

1974).
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Cultur'e as Expressed in Primary. L‘anguage Use

The la'ngvu‘a‘ge in which the curriculum is taught and the values
‘reﬂected‘by the 'ciiiriculum affect all students significantly. These
aspects -of curricillum are of specia'l'importance to Mexican—Americari
students because their language and culture differ from those of the
majority of the students (Narez, 1993).

Oral ylanguage is the most basic element of any curriculum.
Schools use Eriglish as the dominant language‘of instruction. Thus, in
the formative years, reading and writing skills are developed on the
assumption that the child has oral skills in the English language. For
the Chicano students, this assumption is often false (Troike' & Saville,
1971). | |

When Chicano students are ready to begih learning to read
and write, instead of being encouraged to develop these skills in
Spanish, they are prohibited by school authorities from using their
native language. Schools have incorporated the ideology that Spanish
is a handicap to successful learning and so they foster unacceptance
and the resulting discouragement of ihe speaking ‘of Spanish in
school. Not only does this practice fail to btiild on one of the most

basic skills of Chicano students but it degrades them and impedes
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their educa‘tion"by” its‘ impliéit refusal to ‘proiide' for teaching and
learning in Spanish (Zintz, 1973). |

Educators also afé anry" of vcu‘rri‘c}ula} fhét inc‘lvuvdes' cultural
content geared toward Chi_ca_nos, fearing that ‘t‘h‘is s a watered4doWn
curriculum which is distilled in Ordér to make» Chicaho. students test
' .b‘ettevr, wh‘ve,n in : r.eal_i\ty} there 1s no ‘signifijc’an\‘t»_changg m their |
.Iearhihg. | | : |

Chicano students With(vli;tftle or no knowledge of English find it
difficult to funétion_ satisfactorily in the clas"‘sr.i“)‘or,rll., “ Also,'be__cause
lahgua'ge- is rééted in and‘rg:ﬂects‘ a set of valhés_ of a particular
'group_,. exclusion of Spéniéh' engenders in Chicano children the feeli‘ng
~ that very important ‘aspects_ of their lives-t'heir ‘éommuni}y and
culture -are im_desvi»rable __(‘Le'v'ine_,; 1969). o

To help with this vproblem,.vEnglish aiS_ a 1Second vLanguage was
added to tﬁe curricula, but many districts | ‘report 'thét._ their programs
could be be’ttér"ifl ‘theré were -enough quali:fie_d instructors to staff
‘them. | | |

The major vpr(;bylAer:n with ESL is the fact ihat‘_ESL is designed
striCtly as a tfansiiionél llanguage‘:‘"}' progfarﬁ "an‘d‘ ﬁsuallY ‘co'ntai‘ns no

culture content relating to the Chicano ,cor‘nmu‘nity or heritage.
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Further, as: one sour_ee vhas 's»tressed, "This method subtly, by
minimizing ‘the -'_studen't':s voeabu:laryr plaees ‘. the home language in an
i_nferi‘or,, ~ nnac‘ceptable poei,v,t'i'On,}""vf i(Til.tie_ VISIY, ESEA 1971).

Using ESL is an -excelle'nt"idea' but 'no;t the solution to the
. problem on hand sinee Enghsh 1s used v‘almo's-t.v}ei)}(clu'si\iely ;wit_h the
‘student, whethe‘r: the ,s:t:udent"n:ndere"tands Englisn or not; rarely, if
ever, is the 'stude'n‘t's'native:langnage 'used. Althongh these
programs have the ‘use of a Spanlsh speaklng person durlng the day,
this person tends to be a paraprofessronal at best vor a blllngual
o p_arent w1th no teachmg' experlence : |

The Elementary and Secondary Educatlon Act of 1965 (ESEA),
as amended provrdes T1t1e VII serv1ces spec1flcally for
: blhngual-blcultural' edu'cation.‘ 'This WOul.d seem to be the perfec:t
solution to the problem of schoohng in an approprlate language but
school admlmstrators are vafrald to spend large sums of money on
- another program that, will ’not» ‘probvide-} be_tter‘resul.ts‘ than those
whrch ESL currently prov1des | o

Bilingual- blcultural educatlon h‘as been. defmed as “Instructlon_
in two languages as medmms of }1nstruct10n.,-.. for any part or all of

the school curriculum and’ includes the study of the history and



culture associated with the‘.student"}s- Ihother tongue. A complete
program develops and mai‘nté.in-s the student's self-esteem and a
legitimaté pride in both cultures” (Modiano, 1974).

Bilingual-bi}cultural education builds on the’ student's skills,
such as languages skills, rather than ignpring or suppressing them.
The student"s”vvfami-_liart experiehcés,\ céMuhity, avnd}f bultﬁral heri‘tage
are incorporated into the educational program, rather - than being
~excluded (Narez, 1993). |

As noted eabrlier, cﬁrricﬁlum is neither neutral nor impaftial
but reflects value judgements about customs, values, and life styles.
Essential to an effective curriculum is the incorporation of the culture |
as it manifests itself th‘rough the family, community, and background
o‘f’ all the students. These répresent the elements s’tu‘dents are most
familiar with and on which their education can be most effectively
based (Saville-Troike, 1974).

Many programs in the Southwest are misnamed bilingual-
bicultural programs but are actually focused on ’teaching English and
have no course content or a culturél component.' Presently, in Rialto
Unified School District, there are so. called “bilingﬁal programs” which

are taught by teachers who have never taken ‘a ‘bilingual course in
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vtheir lives, nor do they .wént to. As w1th '_ the}ES.L programs, some af,e
taught by ‘teachersk ‘who x’hean‘ well and have empathy for the
studente ‘but, Unfortuhagely are not certified }nor:x qil_al.ified to ieach
these ‘lcids;" This 'would be’. eomparable to a community of
professional seientists elloWiﬁg ,their"‘children_. to'be taugﬁt vscience by
) beraptofessienals, w1th the limited assistance of teachers with
.’non-scienee '.slv)eci’ai.tie'e. |
Ch'icane/M.exican Core Values
 The Hispeni_e ,c_hild,recei\iesv its initiel njurfﬁrihg,frem the
family, which tends to be large. Part of the feasbn why tpe.'famﬂy' is
so large is due to the faet that it is an extended .,family‘whvevre
grandparehts,‘uneles,older eousins,.-‘:badrines, and ’- friends 'ef the
family partake in the upbringing of the child. |
With such zllll‘a'rge greup beihg respensibie for_the“"'lHiSpanic.
child there ‘te‘nd"s toa l_o‘_tv:of people i’nv:olv'e‘d -dire,ctly and ‘iﬁdirectly
for his well being. The family is reépeneible for 'file' fellowing: (A)
basic family and c_ul_t'ural val‘ues,kB) .soc‘i‘aliz_ing,- O }confoﬂr\,m‘ity, D)
| emotional sec_urity, (E) finaﬁc'i’al..éecvﬁrity,' and (F) edecaﬁoh‘_
- (Carrasquillo, '1991‘)'.  These are the cere _\felues.,‘ each of whicvh, will be

explained in turn."
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Family and cultural values

Basic fémily ‘values are evident 1n 'the: wayé a Hi_spanic child is
complimented  for ‘-good work. A compl‘in‘vlén‘t‘n‘layv not be feadily
- understood by the Hispanic child. For exafnplé', in March '6f 1994 1
mailed ‘co_mplimen-tary ‘ postca:rds_»tbl- the vparent"s’ of é‘:"Vety_ :stu&entf in
my class who hdd»la’Bl: grade ’o_ij’et‘t‘er_. Mény:}‘Anglo“-étude.rvxt‘iﬁfo;med
- me that their vpal"»e‘nts- W’éré happyto l;eér', of their so;’su and
dau‘ghter’s accomplishménts; Onlytwo H1spamc ‘St‘udevnt(s’ informed
me about their parent’s reaction to reéleiy:ing these postcards; néi;her ,
was‘vfavorable. ‘:Bo't_h’}s_tudent_s had_to explain that the postcards wéré »-
complimenting theﬁi for their ’e‘xc‘ellle_n}ce in my ciass’ and not
complaining about a laicvk _of :laroductioxi'. |

Chicand students have a Sense of loyalty to the family and their
behavior alWay“s _r'e:fl‘e’cvt's}: on the honor of the families. In con‘tra’s‘t, |
mainstream ‘.-fami'lie'é'téach fhat life is in fhéir v.handsv"’and have ohly
themselves to thank or blaine fé'r theivrv accompli,shméhts. With this
" in mind we may hot gei our poiht_ across. whén‘r‘w:.e “say,"’v géod ‘work,‘
Mary.. You» should be proud of yv}ourse'lf.” Instead, we must lly'emiivm‘i‘ :
Mafy how proud hef fam,vily‘will be of her accbr@_plishmerits

‘(Vasques,199d).v Mothefs Who-ar’e more comfortable with their
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‘Mexican cﬁlturé ‘may be 'téachiﬁg their qhilldren‘v é,bout .-thé Mexig:anl
culture and t’h'u‘s_.ha’\'}'e chiI_czlrenﬂ-whov aré more ethnically identifi_¢d
(Knight:_e't}‘al.; ‘1993),. Children W111 come to us when they are of
school age idéntifyin'g‘ w1ththe1r ,fcu‘l't_ure and - we ét school will ignore
| that which is ple\a‘s.aht fo theﬁl; |
| s__‘ ocializing

Stude‘n_ts'}i _foﬁh a ‘nétwork of sOciai relaﬂtivqns’hips 'whic‘h functions
as an adapti\?e response to the _.t_en‘sionsr }'and‘ ‘conf:_licts generated 1n th.e
context of the s,chOél_’._ Such .iensions_'fes;ilted' pfimarily from a rigid
'curriculﬁm that allb&véd limited‘ e)’(pr}_.essvioh" and 'frot_ﬁ_" tﬁe ‘lbw
expectations of fhcv tveacher,regva_rding thg”a‘cl‘l,i’é\?ément‘ of minority_ :
students.} This.,lv_l.»e_twork; of,péer felations_hips opefates,as bot‘h} .a:,
Sﬁpport syste‘ni and _Y an e-svcape 'v'vvalvé‘ for tlée ‘teﬁ_.siohs generated '
during classroom 'v‘vor”k‘vv(Eche_verr}‘i‘é‘r’za, ‘1‘99}1).‘ | |

The basic pre}mivse} of 'sdc,ial ,,idjéntit‘y is ,that we are: ‘social‘
- creatures th é#rive for positive s‘elffcvéncepts. We catelgorize_‘
ourselves and thbéé‘ aroi;nd u_sv'into ;‘inf’ gro_ubs _angi ":‘Qut"’ groups. A
~strong identifip,‘iitipn: with. "both: groups 0_17. _c_u_ltu__res 1s Al‘in}d‘ic‘ative ',°f

integration or biculturalism. = A strong identification only with the
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v‘ dominant cultﬁre reflects assimiletion. A ‘stron‘g identification with
their ethnic group reﬂects'-.' sepztration. Identification with neither
group reflects mztrginalization (Ogbu, 1986). |

Thus, it is‘cle_ar that mérginalizatioh is the least adaptive mode
on the part of Chicano s‘tudents. This mode is seen among Cholos,
Mexican-American students who feel di}s.i‘nterelsted and live for today
only and do not‘fe_el part of the mainstream. Lacking a clear identity
as Mexican or American, many ‘become the victims of hopelessnese,
alcoholism, or a fate which allews for a very shott life, not for an
academic | life.

We must also..take cultural _differe'nces into:“‘ aecount. | ‘Today we
can see this with the younger '.gen‘}e’rétion' who :started the quebradita
dance fad in etder, te establish“.their sense of vaatin'o identity. Steve
Lozada, a profeseor at ‘_UCLA, tells us, Chicanos,»'that we can wear
boots and hats so as not to look like Prince or Medonna. When a
Mex1can puts on a vaquero eult 1t 1s _]ust like in the old tlays when

Chlcanos put on zoot sults walked 1nto clubs and were proud to be

Mexican (Martlnez 1994)



.Qonfg-’rmity

Mexican-Americens, generall'y; feel celonized or part of a caste-
ﬁke system sihee .;hey; generally can not bel_ieve thet education or
anything else will make é difference in their lives when nothing else
has made a difference in their pafent’s or their grandparent’s either.
A student of mine, a Cholo, a Mexican-American student who lives
for today and disregards the future, was telling me that he had spent
the weekend visiting his dad, uncles, and some friends in jail. He did
not think a high school diploma would make a difference in his
life if he were to get it since he would not be comfortable working ,
with people vastly different from those 'he is used to. A few weeks
later he was expelled from sehool.

There appears to ‘be little question that ‘minor‘ity group
members are aware of the images of theirv group that pervade the
media and are evident in theirc’laivlyyli‘fe;. HoWever, lknkov\vledgl;e of the
stereotypes is _di‘fferent from acceptance of them. If a Chicano is
treated in a diécfifniﬁatpry or’stereotyped way, “ he or she ‘may
assume that it is nof a personal insult but rather“a‘ fécial one
v.(Phinney, 1991). Adaptations that invelﬁntary minority group

members make to their minority status vary and include changes in
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v comnmnica’t'icimbi aﬁd interaCtion s}tylbé»s,"‘ stro_nger ethnic‘ tiesl, and
 rejection and distrust of the cvul‘tu,_r.e'_ a:r.‘id“ Cﬁstoms'of the dominant
group. Most importémt: for thpir sc.thl‘ing‘ is their incr,eaéing disbelief |
that their chances of obtaining a goofd‘ edﬁcation eqlial those of
Whites, couplléd ‘wit_hiv their belief that, for them, for'mal education ‘is

~ not the way to sﬁéc%d SOCioecénbnﬁcally (Bernal, Saenz, & Knight,

1991).

Emotional _ séq‘ur'ity‘

A while back _moét parents wanted to spare their children from
_expe_rie}ncing Améf_ica’s | racist éttitudes and fhus, they a§oided all
contact with their cultﬁfal identity. The ideé was to make their
children emotionally secufq..

Most students gféWihg up in the So}uthwe‘st dvuring the 60'3 and
70s never ~learn§51 to spcgk :, Spa__h{ishlv e_ve_:q_thoughy_‘both_theivr parents
‘.‘li‘Vel'e ﬂuent Artlst/pamter " DamelJ Martﬁiez reicoxli‘hté .hvi__s_ eduéétion '
in the public_,schqp_i.é’: | ’,"f’sﬁpagi_gh,g ‘was strictly ».fqybidg1¢:n by my
teachers.” Most",Hiszpanixc._:,'}stud‘_e_l}tsv »x‘i‘ev},e',r.} ;,leam;d, ,_,an'ything positive
abbut their ethnic backgrouﬁ‘d while in school. “The orientation of my

world was toward whiteness. Mexican music was not played in my
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household. Spanish was nevef spoken. - }F‘or jﬁe, white meant better.
It meant privilege” (Benavidez, 1994').‘}

We should v'not denigrate student’s>‘cu1t’_ur’e by impiying that
their identity is .based on how well they assimilate to their new

culture: White-middle America.

'Financial security

Although most Chicano students could use“ bicultural education,
there are many who can outperform the majority of the population
in the context of the regular curriculum. An example of this group of
students is describéd by Henry Cisnéros when he speaks about his
high school classmates: “Mexicanos were bétter than me at grades,
went to other universities where they Were judged ‘by other criteria:
who your father was or how you fit into the hierarchy of the Texas
power stfucture” ~(Rlodriguez; 1994). - Thisﬂb gréup la’c‘k}s neither the
financial resources to ‘achieve high ihtell‘ectuél‘ goals nor pride in its
culture or its own -identvity" as to where do tﬁey belong in society.
This group is accustomed to deal‘sQCially with the upper power
people and‘ have no qualms about their language of their culture.

The attitudes, immigrant bashing, or name “calling by the general
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population does not affect them as much since they tend to ignore

them as the ignorance of a racist few.

Education

Therev are no culturally-based “smartness” categories.
Intelligence is not a cultural '} phenomenon, although testing biases
may systematically discriminate against certain cultural groups so
that this may appear }to‘be» the'; case (Saville-Troike, 1974).

As with the Mexicanos who lacks neither the financial
resources to achieVe high‘ intellectual goals nor pride in its culture or
its own identity as to where they belong in society. Since We can not
provide students with the financial resources to produce many more
of the above Mexicanas we can, at least, rtry to provide them with a

curriculum that uses their ethnic identity.

Religioii

Religioh is very intriasic' in the Hispanic mentality and thus, it
must be included with Carrasqillo’s soie values.

Tlie Hispanic culture revolves around religion. It is very

difficult to find a Mexican ‘holiday which has not been shaped in any
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Way by religiort. When we at school tr.y _tc‘ ign_cre"rel'igion- we
unwﬂhngly 1gnore the student S culture MOst Hispani‘c children are
}Cathohc since their fam111es have always been Cathohc Mexican .
culture always revolves} ar-oundr rehg'l_on autd it is Very v} dtffi‘cult to
separate the-twc. |

| For Mexican Amvericanvyouth, religicn ’ahd} et‘ltnic':.‘identity, a,re
very important. Ethnic identity. commitment is significantly related

to self-esteem (Phinney & Alipuria, 1990).

Fosterlng Ethmc Identlty
| Ethnlc |dent|ty is a psychologlcal construct that addresses the |
E im,portant. questlon Who am 1?” 1t is a set of self-ndeas ab’out
one’s own ethnlc group membershlp that allows for the Chl|dS self
'concept (Bernal et al., 1,991_‘). | |

A strong sense'ofridentification with‘ one’s ethnic culture is
Ilkely to act as a poemve mfluence on well bemg, by prowdmg a
sense of belonging and eewlng as a buffer agalnst the negatlve
_lmpact of prejudlce and dlscnml‘natlonv._ |

S»ubjects“ with high ethntc-«‘iderttify had ‘veignificantly }higher-

self-esteem than those with .IOw ethnic identify. Having a clear
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opinion on active _strategies fo.r‘_dealing}’wi.ththreats, rather'fhan
ignoring them, may- cohtributa to the higher self-esteem of high
ethnic identify adolescents (Chavifa" & Phinn'ey, 1991).

The cultural‘ mismatch fheories emphasize microlevel
sociological variables including disparities betwe‘en home and
school environmenfs as causes of under-achievement. Primary
cultural discontinuities aause of conflict b_étween minority
students, school and lead to academic failure. These conflicts are a
result of differences be‘twéen "minority and Anglo culturesrin’
nonverbal and verbal corhmunication, cognitive styles, cultural
values and be‘havior. Such ih_téractions, attributions, and labeling on
the part of both school staff and pupils result in disruptions of the
teaching and Iéarniag process. These disruptions lead to students’
rejection of the ‘cu]tthraI' values and academic demands ‘o‘f the
schools "van'd ‘cdhsequently, to academic failure |n ethnic min‘azrit'y
children. Low status minority students often experién‘ce inferior
~instruction and discrimination~i‘n‘,c|as“srooms; because of White
teachers’ racial and ethnic biases (ChaVira & Phinney, 1991).

Ethnic identity vis a multidimensional construct, invqlving

ethnic feelings, attitudes, knowledge, and behaviors. It has been
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‘pointed out that if one’s group has lower st_atﬁs in_society or is |
'subjected to prejudice, dis‘crim}in,a'ti‘oh,f and ne}gat‘iv»e stereotypes,
then group members might' be }expeCtyed to ha‘ve.lcvwﬁer' éelf-’esteem.
With this in mind we must d'e‘vbis»e,some altemative‘,curricula for the
Mexican-American child. |

Cultural inversion is the t‘endenCy_ of a minority grou,p to see
behaviors, events, meanings, and syrﬁbdls bf the dominant group as
inappropriate for them, and as a means of repudiating the derogatdry
images placed onﬂthem by Whites. Mexican American youths whose
ethnically based behaviors and attitudes are incompatible with the
requirements of school‘.tasks may be less likely to respond to the
demands of the immediate social environment. Under these
conditions, attributeé such as their }.traditi_onal Mexican
cooperati\‘/eness,‘ 'réspeétfuiness;' and u.nasse,‘rtivenhes's, may result in
a process thatlleadé t6' acédemic ‘f»ailu're.’ But if the social identity
“student” prevails, and its "c»:o'nte“nt's ‘include appropriate classroom
behaviors, the youth may bve more responSive to environmental

demands, and consequently more succe’s_stl (Bernal, et al.,, 1991).
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THE SCOPE o F THIS PROJECT

Ogbu’s theofy of cultural secohdary discontinuity seeks 'to
identify causes of underachi‘evement but does not offer any
interventibns’or sélutions to the problems. All of his relationships
may be influenced by contextual vvariables, such as the prevailing
societal attitudes toward particulér ethnic groups like the Italians
and the Irish, but something needs to be done in the meantime since
we can not wait for society to change itsv mind on this particular
r‘ninority aé it did with some of the others which had been
ostracized. This project proposes to .introduce curriculum that will
enhance the Chicanos’ attitude about culture in order to build self-
esteem. No one single thing.wi.lll change their self image but a
combination should prove mdre valuable than the alternative which
is being used today.

Having 'Hispanic téachers who tlJnderstand, éhd vélué the Chicano
students’ culturé a‘nd id‘entity th‘e.ynevxt'stevp is to have }thdse' same
teachers write the cu‘rricmka for those "st\'udent:s.

An example of useful educational materials is, Margarita’s
§ggﬁ_e_t,va piece o‘f.\ literature ‘which takes into account the Hispanic

student’s experiences and the new literature project. _Margarita’s
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Secret is a shortc story t"hat, has been adapied to computer-based
instrUctjon, and ‘implem‘entéd as software fhét 'combi'nes both
computers and the usé of“the student’s culture in or.der'.to increase
the minority student’s ‘Ianguage acquisition. This brdgram proveé |
that minority students are capable of higher production if given the
~ right curriculum and tools (Nares, 1993).

In planning educational prOgramS for Hispahic students,‘
decisions need to be made in terms of the Varied cultural and
linguistic characteristics of these populations as w‘ellv as their
ethnic identity. Hispanic students have the need for textbooks to
which they can relaté their experiences and c‘ul‘ture. _There is that
need in order to strengthen their personal identity and" self—esteem;
With thié ih mind 'ihe 'folldwing lesson hplanst weré“ wriftén. using-
Carrasquillo’s framewo_rk:

“Cinco De Mayo” is a lesson plan Which includes cultural
values, emotional secvurity,‘ an‘d"religion. Presentlly’it,ihe holiday, is
used as a place to socialize. Education plays‘a big part in showing
the students h.ow‘rich their cult‘ure is and ‘what_ they can strive for.

“El Dia De Los Muertos” lincludes basic family and cultural |

values, conforming to one’s social level, emotional security, and "
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religion. For those who work the alfiniq ur it serves :as:a financial
security and |t serves as a way to socialize for those‘_t\‘lvo days
_irivolved. e |
“The Span.i.sh ‘ConqueSt” 'will'focus mainly m what a large part

rellglon wrll change the ‘outcome of history. The lesson will also
show how emotlonally secure the populatlon was before the: arnval
of th,e;Spaniards.‘

| The biographioal 'stories'_ try to highlight one or more of these
descriptions in order to help the t.eachier» understand‘ the stude.nt.
- This is done With a fooUSv on the .chlld’s ldentity ‘and the possible
cultural_confliot found when schoolstpit the chlld’s oulture against
that of mainstream Amer'ica If We are to believe Vygotsky’s
contextual approach to development we must emphasrze both the
cultural aspects of development as well as the hlstorlcal mfluences
upon the student (Garton 1992) Thus the ensumg lesson plans and
cultural matenal emphasrze rather than |gnore the Hlspanlcs

culture and |dent|ty.
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upon the student (Garton, 1992). Thus the ensuing lesson plans and
cultural material emphasize rather than ignore the Hispanic’s

culture and identity.
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LESSON P‘LANS»FOR A"CU'LTURALLY RELEVANTV CURRICULUM

| | El Dia De Los..Mueribs"

Thivs.is“a.le‘s’son plan that addréss‘es'the »following high schoolV‘
~ strands: Social Stud’iés, Spanish, ESL, and’ Art. It élso takes into
account the histo‘rii‘c.él,v ethical and cultural literacy of the lesson as
well as the necessary use ovf critical thinking skills. The lesson will
| kbe l_Jse”dt wnth grade "i"ev‘el‘s Séyeh. thrb.ug.h"iwelve | and will take five

class periods (5 hours) to complete.

| 'ec."v'
Students will .be‘ able to do fhe fblloWing:
1. Analyze why'the'Aitec and the modern Mexiéan people
believed that Ii‘fe‘ i;s”s‘hort, énd, why this belief is sustained by
"modern Mexican pedple; o
2.v Describe in writing why it i's_ possible f_dr thé Mexican
| people to interact with their beloved ones Wh‘o,» are deceased.
3. Explain in journals how the r'el'i(gious beliefs and

perception's o'f.ﬂevents effect t‘he»»'actions'of both Mexicans and

‘Mexican-Americans.
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4. Learn about Jose Guadalijpe Posada and how he
“introduced to the Mexican people his carvings and drawings of

Skel‘etons ;p‘erfof,r‘ming daily chores.

His?t‘orical Backg reqnd .“fgrv'“‘t_he }lesson‘_ (Teacher’s' Use)
"I_»‘he' Aztecs belieVed that Iife on earth ‘\"Nas" t.emporary and thus
they were here just :{p’as‘sir‘\‘g by : After;: :t’h_e‘,.Sipanish conquest, the
Azt_e_ps W,élfe ‘. v’give_n Qhri]sti_anitvy,:.:wh_vi,c‘h' p'r‘e"a,ches__ a better life after
deat,h-‘ N | T L o
| The Az_’ie’csf :réngious bellefs were reinforced by ‘:Christianity.v
Both the Azie_c’s and modemn Mexicans believe that life on earth is
- temporary, and that de}ath’ s—hould{fnot be feared sivnc‘:e it is only a
».t»r.ansitiOnal 'pro_ce_se and not,etern‘al", | .Peop'le eXpect the dead to
| H,retu.r'_n, and do their best to entice ‘them back to.enjoy their favorite
foods and music. | |
| . 'Les'sio‘n", Activitie_s N
Introductory Activity -
,S‘t'udenvts_ will read "s'killent_ly _th:e’foll‘owi’ng‘ fna.teriaIS: “Memorias
VDeIVDi'_a‘De Los Muertos’.,’i_‘(E,‘fN,ér»ez, see Apper’idi'x;A) and “La _Ofre_nda”

* (R. Berdecio & S. Appelbaum, see Appendix. B) These stories will give
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background infOrmétion as to why c‘hivldren‘ believe and W_i‘llv continue
to ‘I‘aelievev in'thisvt_raditicf)n in spite ‘vof”opposing' viewpoints.

’Af,ter‘v reading the “’st.ory;, students syﬁtheSize what they have
read with 'th_eir own cultﬁral<knowledgé by writing ..in their journals
on the f‘0l|6wi'ng t'op'icts.: o ». |

1. How would they feel if their pvar‘ents' bélvi‘eved this to be
true? |

2 What would happenf if»a prominertt'leader purposely made
fun of this tradition? |

For a second’lWriting activity have ‘students: write for ten
minutes on their feelings about “E| b.'a De Lt)s Muertos.” |
Role Play Activity | | |

Have any ’n‘u_mb'er'o_f 'stud‘e_rits ‘-’“d?’:i,t'*' role play two leaders
with different beliefs and values and hfow' th_ey'\'&ould react to this
tradition. | | S | “

Beliefs_and Z'Chékaét"er'is’ticsﬂ of Leader 1. Leader 1 strongly
 believes that A_mertca '.is' being 'cont‘a‘min_ated with s_c‘) many
foreign traditions. He bvelieve‘s‘ his first role is to kve‘ep Amé_rica

from having ethnic ‘belie,fs .imp‘osed on us.
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~ Beliefs and char_aéteristics of Leader 2. Leader 2 believes that
any tradition which pc‘>s'itively‘ stinﬁu_lates_students to learn is
~welcomed since ethnic knowledge diffuses prejud.ice.

A panel of under 11 ‘studentsv can ahsWef queétions about this

~ tradition. One vstuden_t‘should be the _mdde_rat_c_)r.‘ E.ve"ry student

should have a question about their personal experiences with this

holiday.

Critical_Thinking Activity

lntrodu¢e the 'qu'_e_'s,tivo'n '“What is j ‘l"_einf;érnation?” on the
overheéd projeCto'r. StUdénts brainstorm égs t‘eacher:write,s ideas on
the ovefhead., | |
| Ask how theUmted States ’c'l'jilﬂtur_ek would be differeht if people

believed in Spiritualism.

Video Viewing Activity =~
Show the movie "‘Mac_ario”' which gives on’e_per'vsovn’s
persp_ective,on “El Dia De Los Muertos.” 'Answér questions about the

movie (see Appendix C).,:
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Discussion _Activity

| Discuss why it is feasible for the d_‘ea'd»to. return. Arrange |
studsnts in small groups» and «Héve‘ th'e"m come to 'a' cqnclusion in
writing about MaCério's de,m'isé,in regards to this frsdi'tibn.
| 'Studsnts will discuss Macario in regards to'-‘the Mexican belief of

“Dia De Los Muer.tos;”’ '

Art Activity
 Students color artwork from Guadalupe Posada after reading a

snippet of his life.

Cl..'lvlmi_nating _Assessment _Activity
| v 'S,'tUd»e‘nts) wnl dISCUSS or ‘_";‘v»vri:'t'e‘f:abo‘ut:_j eff'ects, 'o,f:, v'belisfs’ 'ﬂbn
history,. : B SRR e

1. Héw'havé'anft»hé great m‘s.‘rslists been influenced by this
tradition? . S |

2. Could this tradition have _survived vi.f' Spaniards had been
Protestant ? | | |
3 Why are Mexican-Americans accepting this tradition?

4. Should we accept,dr reject this tradition in America?
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- The Spanish Conques't
| This is Iesson plan that addresses the follo_wing high school
strands:  Social Studies, Spanish, ESL, and Art. It also takes in.to
account the historical, ,ethicalta‘nd‘ cultural literacy of the lesson as
well as thev necessary ,us.e'o'f critical thinking skills. The lesson will
be used with gtade 'leVe‘ls seven thr0Ugh tWelve and will take five

- class periods (or hours) to complete.

Q_biegtives

Students will be able to do the_‘follo’wing:

1. Analyze Why ‘the Aztecs' behaved ‘contrary to »their nature.

2. Descrlbe in wrltmg why the Aztecs were |n|t|ally
benevolent thh the mtruders |

3. Explaln in journals how both peoples rellglous bellefs and
‘perceptlons of events effect thelr actlons o

Hlstorlcal Background for the Lesson (Teacher Use)

We learn from hlstory that many‘ tlmes religion was the main
catalyst“f»ors-action that ihfluencecl e\}ents. 'vawe al'e to understand
why history dev‘eloped the way it did, we must understand the |

motives and beliefs of the people involved.
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Thé Spania‘rds Came' to th'e Americés in the name of God to
convert the lnd‘ians to"Christiénity. '-Many t’»e‘xtbooks focus on the
Protestant Reformation and the‘ Cathblic Cduhter Reformation to
giye insight into the religiouvs motivés of the conquistadores.
Seldom have the reasons for the seeming passivi_ty of the Aztecs in
response to the Spanish invasion been examinéd.

The practically bloodless conquest of Mexico was possible
because the Azfec Ieader, Moctezuma, was a very religious man. The
enclosed backgrouhd story, Moctezuma’s Dile}mma, helps students
understand the Aztec perspective after they have been sensitized to
the problem of facing a frightening and unexplainable happening in

the “War of the Worlds” lesson.

;;‘wﬂyjﬂeﬁ
Introductory Activity
Play a transcript ;)f the radio show, “War of the Worlds”,
which scared many people into believing that the Martians‘» had
landed in America. Stop the tape before Orson Wells interrupts and

explains that the tape is only a drama.
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~ Reading “.Act‘ivigyl'

| _Han‘dﬂ'o‘ut vcopies Qf :-.,the:- étdry f‘Moceruma’s Dvi‘lemma” (V. Riva
Palacios, _'sve'e‘ A,ppiend‘ixv D).ﬂ Students r‘ead‘ the stdry silently
Jindividually; ’ih:ey stop at the warning; Limited English Proficient
students should i’ead th_ek story in paifs._ Finish_ by reading the ending

of the story “Moctezuma’s Dilemma” -togeth”er as a class.

Writing_Activity
- Have s‘fudents f_efleét_ by wr'itin‘g;l.iv.n theirvjou‘rhals’ on: |

How they would have fé.lt-:‘i_f. they believed the radio show
was a live news 'b‘rd'adéaSt. .

What ,.ro_l_e: they wguld:-have e,xp]ected ',;f_r‘om the nation’s .leade,r.
- Each [stUde‘jhtvi‘v;/‘ritéé' in his or her journal whether Quetzalcoatl
behaved properly asa fre'li__gic;vus and bolitic‘alf:‘"le,é,derv., “Why do they
think so? |

As a group,' students Write ‘the‘ir dvyn' ending to .the_ story and

share it with the class.
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Role Play Activity
Have two students role play two leaders wi_th different beliefs
and values and how they would have reacted to what they thought

was a news broadcast of an invasion by Martians:

Beliefs a‘ng ',Qba[g_cieristic’:s_ of ‘L’g ader 1. Leéd_er 1 strongly
believes in sc_ievnce and that t"hére are logical explanations for
eVerything. He also bel‘ieve's the leader’s first role is to protec’tvv‘his
- people.

Beliefs and »gharacteristi¢3'_'of~" Leader"'zi Leader 2 strongly
believes that God works |n myéterious ways anﬁd‘i's manifest in the
world. He believes the leader is frespons'ivb,le for the sal_vation.vo'f |
his/her beoplé; S EE
" Discussion Agxivjity‘ - 
Play thé end of the tape. 'Dis,»cuss'wi't‘h the class the
~ concept that what the pe'Oplevtho'ught was true .dUring the broadcast,

was not really true.
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Introduce the question “What is religion?” on the overhead
projector. Students brainstorm as teacher writes ideas on the
overhead and asks students .hbw religion has shaped the culture of

America.

Culm_inating, AsSeSsméht Activity
‘Stu’denvts »"will diScusé, write or ‘make' a video explaining the
effects of belief‘s" on the outcome of histofy.
1. _How.did his religioUé beliefs affect Moctezuma’s think'ingv'
about the white gods? | | o
2. Could history h:a‘v'é b"ee“n .di:fferent if Moc‘tevzgjm‘a hadn’t been
so religio‘ljs?i_' | | B o B
3. What fﬁiéht have happenedlf all the Spaniavrvds'?had'beven
led on La Noche Triste? SR
4. Why did the Spaniards reach the city without a battle?

. 5 Why did the other tribes help the»Spania,rds?

49



" El Cinco De Mayo

, Thisi isa vle‘ssonf »bla'n‘. tha"t addreSSes th.é’fdlldlvihgjhigh school ,:
| .'.:s_.tr‘ands: Svo“cial Stndies; Spanish, ESL, and Art. It al’se’ tarke_s,into‘
: account the histc)rica'l, :ethi.eal and eultural li.“t'e_racy Of,,the' -less_on 'as
~ well as the .neceSSary us,e efcritical thinking skills. Thevlesson will
be used with grade leVels‘ »s,e_ven.thr,u twelve and will take five class

j'periods (or -hourS) to compl_ete.

=y Qb|ect|ves -
Students will be able to do the followmg N

1. Analyze why the Chlcano and the mode.rn Mex:can people
lbeheved that no challenge is too great to be overcomed

2. Descnbe in wntlng why itis p0531ble for the Mex1can
fpeOple to feel proud of a.ra‘.g‘ tag army who ,_de.fe.ated a larger and
better equnpped army | | |

3. Explam in Journals how both Mex1can and Mexncan-Amencan

peoples bellefs and perceptlons of events affectted thelr actlons
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4. Learn about the great muralists _(»Orosv_co, Rivera, and
Siqueiroe) and how they introduced their Iegecy to the Mexican
people with theip,dfa\zvihgs and paintings of t‘fhe heroes performing

against monumental odds.

o »Historica'l Bg'gkgrgund for_the less‘g.n‘ (Teacher Use)

Mexico in the nineteenth century.

» | Lesson Activities
Introductory -A‘g‘ tivity

_' ‘Students will readvsilen‘t’ly “Battle of Puebla” (E Blanquel)
(See Appendix E) & “Ihtervencién .Frances’a” (B. L. Solie) (See
Appendix F) This story giVee ‘backgrOUnd.as to why children and
adults alik_e""lv’)veliev:e' and Wl|| eentfnue fo bvelieve in _the Mekicah
bravery. | | -

After reading the story, Stddehte eynthesize"w'ha’t"they have

read With their ewn cultural knoWledge reﬂect by writing in their

journals on the following topics:
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1. How would they‘féel if someone tried to'té-ke their home by
force? | |
2. What would you dd if others tried to pick a fight with you
because}you're weaker?
3. What if you were forced‘to fight when you didn't wént to?
For a second writing activity students wiil write for 10 minutes on

their feelings about “Cinco De Mayo.”

Role Play Activity

Have any number of studehts‘ under 11 role play two Ieaders
wi,th differént beliéfs and Va{lues and 'hbwthey would react to ;c’his‘ |
tradition.

Beliefs and characteristics of Leader 1. Leader 1 strongly
believes that own country is better off being ruled by a foreigner
than by someone from the same country. He beli'eves his first role to
keep the country eéonomically solvent no matter what it takes.

Beliefs and characteristics of Leader 2. Leéder 2 wants to

keep the country free of foreign intervention and he wants to

52



Writing Activity
Arrange students in small groups and have them come to a
conclusion in writing_abo_ljt Maximilian's demise in regards to U. S.

history. Answer questions about the 'invasion.

Art Activity

Students color artwork from The Great Muralists after

reading a snippet of their life.

vStudevnAtdsﬂ Will, dlSCUSSOI‘ w‘r_vi:te about effects of beliefs on
ston. S | L ‘

1. How ha,vé ,,évll 'th'é g'reét mu‘vralis"cs beén ihf!@eﬁced by this
battle? o

2. Could this feeling of patriotism have survived if Spaniards

had been Protestant?; | | |

3. 'Why is thé ‘_Mﬁéxican-American.pépulation accepfing this
- tradition? | | |

4. Should we accept or reject this tradition in America?
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improve‘; and st;ehgfhéﬁ ‘th‘e‘?coun.try by ‘us’ing‘naiional’ ;esdurCés with
as little foreign influshCe _‘as pos'silv),:‘ll"e.‘“ EEEE

A panel of under 11 'studsnts cah 'answerv qUestions about this
event. One student should be the moderator. | ‘Every student should
have a personal question or stat'éme_ntsabc‘)u't having avsided a fighi

or one they had to get involved with.

Critical Thinking _Activity
Introduce the questions “What is an invasion?” and
“Was this an invasion?” on the 'overhead projector. Students

brainstorm as teacher writes ideas on the overhead.

Discussion _Activity
Students will discuss aniorig themselves:
“How did France shape the culture of Mexico ahd ‘the u.s.?
- “What, legacy did thé» French leave behirid?”r -
“Why,is’it feasible'fsr a country to iﬁVade another and why would

_fanyone do it?”
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',”glgwg BAPHI_QAg !‘ '!IL. ERATURE |
BaSlC Cultural and Fa_mily \‘/kallu’e's‘
- EI Pap“é Més Listo B
- Gilberto estaba' caé’add y era z‘a‘b‘atefo de profesién. El ségufa |

la tradiciéon kde continuar el mismo of,icib”de su pédre" y trabajaba va
comision eﬁ casa con ayuda _de SU esposa Lucila y sus hijos Enrique,
Gilberto y Francisco. Con el tiempo te"ridrl"an‘ también uha hija :
llamada como la m.amé,. |

Durante el dia y é! ‘_esta.r, trabajéndo toda la familia escuc’hab‘a
la radiodifusora del puéblo;v'Pu‘r.épe:_r'o. ""'If-o_d,os los »ju‘eves' durante el
mediodia habia un,.'p‘rogfama dondlé' regalaban boletos a la :func_,i:én del
cine a las pri_merés ‘pefsohas 'q'ue‘vlle_gar'an alli con Ié respuesta
| correcta a‘ la pregunta del d|a Los boletos eran buenos para las
funciones dominicales de matiné y se les entregaba a las primeras
tres personas que Ilevara'ri' las _ré'spuestas corrécias. |

Gilberto que nunca te’rminé su éducac,_ién primaria pbi'. fél.t‘av de
recursos econ()‘mico‘s' cbnti-,hué educandose Yy ‘leyve_ndc‘> por si rrji.émo
para seguir apfendiendé; ,‘,Cv‘om'o él ‘si'empre" Iéia y épréndl’a por cuénta
propia sabia 'tanto como l‘és personas, que "habl’én Conti.nuado‘

asistiendo a las escuelas secundarias.
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- Para consegwrles boletos al cme y como snempre sabla él las

respuestas correctas dec1d|o |mplementar un SIstema mfahble el
cual les permitiria consegunr boletos semana tras semana.

Para poder ser los. pnmeros en llegar ala radlodlfusora y poder
conseguirles bole‘to's a'Ios dos hijos mayores que estaban en el .
cuérto ano ﬂdecidiéf QUe deberian I,l’égar inmediatamenté y ésu’ .b'oder
ser siempre de las p»rime'ras',tres_- per.s‘dnasﬂcon sus respde’stas.

‘La familia \}ivia a cuatro vc::u'ad:'ras de la radfodifusora y para
asegurarse de 'cjue serfan de 'Ibs.fprimeros; Gilberto, ‘el.'papé, decidi6 |
‘que Gil el segundo hijo éSperan’a en la »esquina con 'u'n.‘pvat'in:que' le
daria a Enrique. "‘Enriqu'e véndri’a cOr»riend_o‘ hasta la ’ésquina que era |
cuesta arriba y' ademés la vCal.‘le.rku‘o é‘siéba"pavimenfada' como el resto‘
de las .sigui‘entves_calles.', ,L‘a_. Call-e' donde. vi\‘n’.an. estaba ‘emp‘edrada y
‘era dificil correr en pat‘in.: 'Gil'v‘esperaba_ a su hermano mayorvque
venia corriendo con la respuésté que ‘i:é.habia dado su papé y le
~entregaba el patin’ para que sngwera rapldamente y no se cansara
| ,pues las cuatro cuadras eran cuesta arrlba
Quique, comov le decian al mayor, llegaba répi_damente- con la

respuesta correcta que le daba su papé.y regresaba donde estaba su



hermanito mostrandole los boletosqué Tell'os a'os Qsan’an para el
domingd siguien‘te.‘ |

L}os\ -locutorés siempre »se> preguhtaban Vzv,cbémo‘ era posible que
este mismo nifio llegara tan répido a‘la estacién? si no vivia cerca y
~no trafa un radio de transistores que le perh*nitiera estar éfuera de la
estacién en espera de la prégunta de ésa semana no sabiendo due
tenian un sistema. | |

Al régres,a:r‘clbln I'Qé"bol‘e_tqg.'(‘juiq'u:é se,_'lé"s’ mbs.tréb‘a.é‘su’ |
hermanito.»qué 'Q,. es__p_éraba' do.ndevs_e habfa que_vda‘do al darle el patfn'.

Continuaban los dosnlﬁos felices a su casa sabien_dé_ que los
bdletos eran para el.lds_ yque su papésierfn’bré Iés’ conseguna los
boletos con sus respuéstas y con su sistema qvue‘ les pekmitfa
siempre ser los primeros en Ileguar ala r_adiodi.fusora.

Los dos nifios tenian boletos'_para jtodas‘-las funciones
dominicales hasta que un dia ‘Ia radiodifU's»o‘ra cerrd sus puerias péra
siempre y se t'erm"_i'név este juego fascinante ’vque les redituaba varias

horas de entretenimiento gratuito.

f
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 » ‘Th . ma ‘ Dad in the \‘N0jrl'd»

Gilbéﬁo Waé;‘a rﬁakriéd shoemaker. He coljt.ihuédf hié'_' family’s |
profess_ion as had vbe'env the case‘ ‘\‘Nith' his’j»favt'he»r_arid "grandfathef ]
before hlm ‘He worked _at' ho’m'e’a'r»ld his fém'ily" helped sinc»e‘ he
worked and got paid by’piece'WQr'k.“‘ He got help frbfn hié'Wifé and'
three sons. Later on '.th‘ey ‘would al‘s"o'mhavé‘ a daughter. ‘,

' He worked at home and he would sten 1o the local radio
station in quépero.' | ,.Everva‘hur'sd‘a’y af‘te'rnoo.n’- there Was_ a 60nt_est
where they would 'g'iv‘_e‘ a couple of tickets to fhe first three people
who arrived at ihg'.s-tatiOH \"N_ith"the correct a’h‘s_wer. f, :}:Thbse tickets
could get you i’nt’o: the rho\)ies ’fovr" the special mfa"'tin'ee <v:)'h.Su'nday }
morning. | | | |

Gilberto who: was never able fo,fjnish,his;ele'rr.le_n.t‘éry school
due to éCohomfc hardship continued io'jéducate ‘-hiims'elf by reading
“anything he could get his hands oh. Svin’c‘:e he cohtinuéd to read ‘and".v
learn on hi‘s‘_, oWn he knew as much as’_many studehts Who had ‘go»ttie‘n'*_
 their high school _dibloiha. | |

In o'rder. to get ‘so_r.ne' tiékets f'_q'r his older sons ‘.w_h'o_ __weré |n the
fourth gréde,_ and smce he foLmd.thé 'questi‘ons _ve‘ry*::e:asy,'."Gilb'ert”o

decided to come up with a plan which would get them ‘ffee tickets
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week after week In order to get to the radlo statlon qurckly and be
.o‘ne.-of the first t‘hre-e pe'o‘p‘le :wrth';the;oorrect:ans,‘werf he decided to
come up with a fool proof plan |

| His famrly lrved four blocks from the radlo station and in order-‘
to rnia»ke surethey_ could always be o.ne of the frrs_t three people,
Gilberto decided that G»il', hi‘s.’s}e’cond son, should wait on the corner
up the street w-here‘ the older"son Enrque w‘oul‘d, run" an.d take 'the S
scooter frorn Gil. The street where they lrved had nothrng but pebble
stone but, the other streets were paved and |t was easy to run, wrth ’_
the scooter the next three blocks even though they were uphrll
‘with the answer wntten down rn order not to forget.

, Qurque, as the eldest- son »was' known, would _arrive quicklytoﬁ
the radio stv'ation"'with, the correct vanswer, whichv' his d-ad gave‘him‘,’ |
and soon returned to his 'b'rother‘ who still waited at'the'sarne' corner_
spot. He would ﬂash the tickets tor‘ his brother to see and }retur'n,ed
‘-I‘home together knowing that they would be attendrng the next |
- matinee. The drsk ]ockey couldn’t flgure out how thlS same boy kept
arrrvrng SO soon, with the correct ans_wer;even, though he didn’t Irve |
close by or carried‘a transistor:radlo to wait 'outSide and‘.run' in

immediately with the answer.
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© With tickets on hand both children "\"nial'kéd home flashing big
smiles knowing that their ‘vf‘athé:r“";h»éd. Hévlbed‘thvém‘. 'acq“l"Jire those
ti,cke,ts with his f(n)'ol-vproof.‘vsys,temv'which allowéd-.them td be the
first <v>ir'\’es at »the_}ra'd.io station. ‘l‘t_ waé great ,h,aving fh'e 'smartest dad
in towh‘.‘ | | |

Bbth” boys always h'ad‘}ticket‘s'_‘”fbr SllJnjday’s métin,ée until one

day the radio Statio'n 'Cl’OSéd nts .d00rsvf01.'ever‘ and the never
ending tickets \)v:hi,ch' gave them .'hdu‘rs vof free entéﬁéinme’nt "stobped

‘coming.
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, Bahdg de Guerra

A los once afnos en la éscuela primaria.,estatal de Purépero
decidi que queria fdrmar paﬂe_' de la Bahda'de Guerra grupo musiéal'
que tocaria para la celebracién del ‘16 de'septiembre.v, La
Independecia de México. | |

Todas las escuelas marchaban por el pueblo y cada escuela
tenia su banda detras de‘la cual m.archaban todos los aiumnos.

Esta“ e'fa‘una de las pocas cosas que»s'e'hacian .ren'vla eysc‘uela‘ 'dex
la cual deribaba un gran‘ pretigio al individio como a la escﬁevla.v Algo
parecido como,tene’mos‘ hoy en dia en los .EStados Unidos con los
deportes que compiten de escuela con escuela. |

Puesto que estos grupos desfilarian marchando, tocando y
representando el honor de la escuela sé le permitia é los alumnos
\que‘ tuvieran instrucciones privadas por pa'rt‘e de Genarito un musico
profesional que trabajaba como Mari’kachi‘ para el mejor Mariachi de la
regién, el Mariachi Cendejas. |

De una é dos horas antes de finalizar Ias clases se nos
“permitia que nos reuniéramos para practicar en conjunto pues
algunos de los chicos tenian que trabajar ayudando en los negocios

de los padres y era casi imposible juntarse todos para practicar por
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| los diferentes déberes de la mayoria de’lo‘s alumno‘s‘_ v'del quinto a.,ﬁo.‘

Geharito_, nuestvro maestro, a pesar de ser unvrril']'vsico |
profesiohal un tocaba la trompeta en'él mariachi del pueblo, era un
musico lirico y p'or*lov tanto hoéotros, los de la bahda teniamos que
ser musicos iiﬁcds pues nadie podia ensenarnos a leer la musica que
tocariamos para El Dia d»'evla IndependenCia.

Por los problemas que'_habl’an para que el grupo se juntara y
pudiera praéticar juhto djedidimos los ninos que' dormiriamos en Ia
escuela para Ievantarnos temprano y practicar a‘lgu‘nas horas antes
de empezar las clases.

El primer dia nos quedamos y todé la noche estuvimos alerta
para escuchar “La Bota” que se decia habitaba Ia» escuela y asustaba
durante las noches; La Bota décu’a iva' leyenda que pertenecia a un
soldado que murié en la escuela durante la guerra dellos Cristeros y
que su bota caminaba por si sola todas las noches. Nadie la vi6 a
pesarvde que el crujir de la madera dé la‘s‘ vigas, decfan los nifios, »que
era producto de' que ‘Ia Bota temia aparecerse a un‘grupo' tan grand»e
de nifos. Esa noche nos pasamos‘la hoChe platicando de cuentos de‘
miedo y de horror. Cuandb amanecia y era vla hora que habiamos

"dec,idido levantarnos para practicar nos habl’amds,que‘dado dormidos
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y fuimos desbeﬁé‘doé | porlos “vmaveé;tros' 'qu‘é ':ll‘e'gabanj té'mp;'éno para
preparar sus clases. | .v |

Y'Q decidi que tocaria el‘tam»bor y como mi tia eré maestra en la
esbuela se me di6 el prvilegio de escoger el tambor de mi
preferencia a lo c'ualvescogl' el que mi primo Sergio habia tocado el
afno anterior y mi tio Chuche dosaﬁos antes. Des‘p"ués‘supe que mi
- primo Gust'avo‘ -tarribi'éri,;escogié mi tambor'al afno siguiente.

Este tambor tenia su hiSioria pues no solo habia éstado en la
familia por cuatro afios ‘Seg_ui.do_s,. }Se'decia que los cueros del tambor
no resistian los golpes del éﬁo Yy QUe la esc'uel‘é no se.hacia
responsable d_e adquerir‘ nuve’v'o"s_si _Se rompfén durante el transcursb
del afio. Génarito nos conté como mi tambor r‘\o‘ se habia roto en dos
anos y nos dijo que la fézén’ fue que él y los hiﬁbs déh’acija dos éﬁds
antes'.habl'.an ido de caceria y habfan matado un pe{rr}o‘ al cual le
quitaron la piel. Esta‘éra la que tenia mi iambor y por s no se
rompia. | |

Al oir lesta ‘hiSto‘ria dvevc,idim'bs' que al, dia siguiente_ ibamos a
matar,bastantes' perfoé para tener sufiéientes égéros para cada uno

de los tambores.
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A la manana s:guuente nos- funmos dlrectos aI mercado donde
sablamos donde encontrar armas para completar nuestro ObjetIVO
“Chuchi el 'ciego,” Uh' seﬁor con un solo oj‘o’-, que ven»dia plétanos y
otras frutas tlraba Ios garrotes que usariamos cuando le quitaba los
, platanos Vallentes y armados nos Ianzamos en busca de nuestra
primer _vn’ctima. ‘Vimosvun' pequer')o _perr_ito aI que asustamos al
persengli’rIoﬂy al cual nUhca ni nos Ie"ace'rcamos. ~Seguimos buscando
a q}uiev'n cazary n’os'enqorivt,ramds con un gran pérro al'CuaIA’con un
poco de miedo nos le acércambé. Cuando levantamos el tronco de
platano, el perro ladr6 y nos persigui6.4 ‘Cadaniﬁo, gfitando de miedo,
~corrié a 'ééco'rjderse del perro y yo alcan:c'é; grécia‘s. a Dids, a
esconderme en la iglesia. Nunca més tratamos de cdh'seguir cueros
para nuestros tambores. | |

Un dia fueron Ios"hivﬁ‘os a m| casa por mi a las tres de la
mafiana y mi mama los _regreéé di’ciér;do_lés que era_nﬁﬁy tempféno. A
las cuatro y media volvieron t,ocavn'd’ol' sus i’hstrumentos y al oirlos me
Iévanté y nos fuimos _tocath'pOr 'todo» ‘el pueblvo;; Mi hamé‘no me dejé
quedarme mas en la escuela pues vi6 que los nifios nada mas se la
pasaban r_contando cUehtos y no. dormian. :Yd mé tuve que quedarme en

~casa al fin que vivia a la vuelta de la esquina.
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Séliamos a practicar todos 'Ios dl’as a Iéé cinqo del la mafana y
si habia alguna per’sona' q‘u_e nos moléstéra 0 que no quis.ieramos
entonces les l'l'e\)abamos “serenata” y nos quedabamos alli afuera de
la casa hasta que ios des’perté_bamo's y nos corrian con amenaz‘as y
maldiciones.

Varias personas con el iiempo se quejaron de que los
despertdbamos o que no los dejabamos dormir pero el director les
explnicaba que‘v"era‘ neéesario que pfacticarémOS:antes ‘de :clasés pu‘es
algunos de los nifos ’trabajaba‘n én el dia. Otras veces nos ibamos
con Chuchi para ver si po,diafnos robarle aiguna fruta que hubiera
dejado a la mano sin esconderla.

Si no conseguiamos fruta entonces nos ibamos a la panaderia a
comprar pan del' dia anteri‘or que casi nos lo regalaban por unos
cuantos pesos.

En este tiempo habia un’ programa existente entre las esposas
de los presidentes de MéXico y los Estados Unidos en el cual se les
»darl’a desayuno a los nifios ’escolalres de primaria de los pueblos
mexicanos. Si no habiamos conseguido comer nada entonces nos
regresabamos pronto a la escuelavj donde nos daban un vasd grande de

leche que habian preparado con leche polvo. La leche venia de
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sabores de chocolétev,*vain‘i»llja y fresa. 'Coh el desayuno que nos
cobraban diez centavos pero tanﬁbié’n no S dabén frijoles y un bolilllo,.v
Esto e»ra"' bastante comida. |

Al fin llegé el dfé,esperado “El 'd‘ia de !a Independencia” en el
cual rep_rentan’amos a nuestra _esbuela frente a un grupo bastante
grande, todo el pueblo. E‘l‘grupo o Band‘a_de Guerra nuestro vestia
sueter azul convcolguijels o golpes. 'Nadie‘ més podia usar estos mas
que los miembros de la banda. Elega'ntemente vestido me fui a la
escuela donde todo ‘mundo, en la escuela, nos ponia gran atenciéon
para ver si estdbamos listos y para dirigir la marcha de los alumnos
de la escuela. |

Era un honof el poder romper el anero del témbor durante
la marcha pero por‘ més que traté y por mas duro qu‘e"le' pegaba al
tambor n‘unca'vpude‘ trozarlo.

Al final nos felicitaron por tocar tan bienj'y nos preguntaban Si
teniamos afos tocando juntos pues tocéb.arhos‘ mQy barejos y no
parecia que tuvieramos unds solos meses dﬁe habiamos e'mpezado
con el grupo. Nadie se di6 cuenta de que' solo éramos mﬁsicos liricos

como nuestro maestro.
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| Th hoI Mer.“hin‘i Band
Wherr 1 was ele:veh»yeair‘s," OIe; atte'n"ding‘ a pubhc school in
| qurepero, I'.' »deci_ded ‘to-f‘orm part ef,the sehool’s rnarehing band‘ which
‘would play fo’r‘ ‘Mexico’s inde_per\"de.nce day, ,'Sept'ember 16.
Ev"ery sChooI'in t'ow‘n .pa'nieipere‘d- in this 'h‘olid»ay, marchi.ng
behind their bvand.‘ |
- This Was orre of the »feW> ‘things‘ do'ne at school which brought
presfige and ‘hon'ovr to the ihdividuai_sbhools. | Toda_y we have
somethi'ng s‘im'ilrar jhere in the '.;Un'ite'd Stetee wrth e‘ompe.titive
sponer | P
‘Since' th'e_‘ marching bande weuld _play wrrile representing theirf “
’respecti\&/e ’s'choole» their _r_nemb_ers ‘were ‘permi’rted to be taught by a
‘ privete ‘.in.istruct-or. | Our ihsiructOr \rvae ‘Ge'nva_rito, a sher,t man, who
played with the‘ best Mariachi, band ‘i'r._rtovrv,.n, ‘Mariachi Cendejas.‘
An hour or tv»vo‘ before school was over we weuld,be allowed to _ '
"'Ieave class in order,to be ready for our brgday Septenﬁber 16.
Since many of the children needed to .go .home to help their
‘f'amily, we had to sze sehool ti'rrie ivn.erder to' be able to practice
~ together. ’So,rﬁe of us were able to etay ,af'ter‘ school and continue

~ practice for another two hours.
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Genarito,v our‘teacher; who:‘-was{ a’.._p,ryofessiona_l- musician, had
learned to ‘p»lay on his own 'and never learned ‘how ‘to read music.
Since he_ never learned to read music he was _unﬂable_ to teach us how
to read muslo ,‘either._ ,V‘Vev'lea'rned‘ to play by ear since our teacher
could not teach us an‘yvo‘ther. .wayv.' |

Since many'ot the children had to work and the'y were unable to
‘stay af»ter’school and_praotice, we d,eoi,ded to'sleep at school in
order to g,et t‘Jp"‘early andv praotice togeth‘er a few hours before
‘3chool -

The flrst nlght we stayed at school w‘e oould not sleep at all
smcet a boy brought up the fact there llved “the Boot,” a myth Wthh
was said that belonged' to av soldrer who had dled‘at school and his -
‘boots contlnued to walk the halls The soldler had fought the
Crlsteros when the government trled to outlaw relrglon He died at
“school when it was uSed“as a temporary hospltal ’We- could not get a
wink of sleep that nlght since we kept hearmg dlfferent sounds and

,‘n0|ses throu_ght ‘thevnlght. We woke up when we heard the prmcrpal
| ~open up the school for all the teachers ‘to come |na. ”
| had decrded to play the drum. l»had» pick of the instruments

since my aunt was ‘teacher at the school.



| picked the samé drum that h.ad belqngedio my cousin, ’Sergio, |
the year before and my uncle Chuche, the year beforé that. | learned
with time that my cousin Gustavo picked the same drum the year
after. | |

That drum had its‘ own history with our .family sihce we had it
for four years in aj row. It was said that drum skins Were flimsy and
would not take the ’po‘tjndi'ng of a full yeér and thus, tvhe" ’school‘
wasn’t reponsible for replacing it once it broke. Genarito tolq us
that my drum had n‘ot_b‘eenvbrokevn for at least two years and ‘the
reason had been the fact that thé 6hildren uéing it at ihe time had
gone out to hunt and ki‘II a dog to replace t.he skin of my drum which
had broken. My drum, | was told‘,‘ was the only one with dog skin and
it was the reason why it stood all the pounding.’

When we heard this tale we decided to go out and Kkill ehough
dogs to replace all the drums as soon as we woke up the next day.

When we woke up, insiead of practice, we went directly to the
town’s mercado where we knew we could arm ourselves for the hunt.

“Chuchi the blind man,” who was missing an eye sold fruits at
his local stand and discarded the “clubs” which- we would use once

the bananas had been peeled off‘the}m. When our whole group found
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enough ‘;weapons" we Iefi vin search :<.)va'.‘,;)ur first vicvtimvv.:‘ Wé.fOUnd a
~small d‘o'gv who got »'s‘ca‘re’d-‘Wh_en the. ent‘ire'groupﬁ\‘lvén.t after him. He
| rah away and wé n'evé:r ﬁéd a chance ,to"vg'ef cl'o’sé to him. We
continued to look for otheir' v"ictims el‘nd"we"Wer'e“‘very brave sfnce the
other dog had been afraid of us. Finally, We'vfound a large dog which
w'é happily: ran to kill. ,When‘ we got ciose’ aﬁd tried to club him, the
dog growled and barked at us menacingly which made us ran away
from him. Seeing us rt_m, he Chaééd after us and, thank God, we
finally found a safé'place to ‘hide; the Idcal church. We never again
considered obtaining any more skins. |

One day the boys from the band went to my house at 3 in the -
| morning to get me t'o‘pract.icve but my mohi sent them home. An hour
and a half later they came back playing and | was able to heaf them
so | dressed and left quicklybefore'mymom coul»d" sénd them back.
We played all oVe_r the entire town that moring. My mom would not
allow me to sleep ové_r with the other bbys since t‘hey kept telling
scary stories and they just would not go sleep. I lived a block away
f»rom the school éo they could stop by ahd get me anyway.

We would ‘bractice éveryv morning at 5 in the morning. We

would stop at anyone’s house if we could not stand him. We would
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“serenade” thé‘t ;»)evrsén'vunti’l he wouldvvxthreaten,a‘r_lfdlc.zur_se us for
wakin»g’ him at'.éuéh eérly.time"s., R |
, Many p_eop.le.'went to schbo,l to ,COmp»l,aingtvhat, wé WOuld 'play

'outside their bedrooms ahd would not let them sleep but the |
| principal would' éxplain'that'Was the only way 'We coul'd‘ practice
together since many of _t'»he childr,en“_‘worked after :SChooI.- The
principal cpuld not be‘lievevthat_‘anyc,')ne_vf‘rom» his school would be so‘
mean as to prboSely .wake someone élée in towh. ‘Sometimés' while
practicing we.‘ V\»/ould» visit Chuchi.to ’see if wé, cddld steal ‘vsome 'f»ruit‘,
which had not been locked aw,ay,? |

| If we céu_ldn’t get'any f_rﬁit 'thevrll. vvvve WOuld go to a neérby
bakery where vwe-t“:OUId purchaée day old brezédvfora}ffew pesos .

At the :ti,»mev there was a bi-national »progran‘ri in which the
wives of both presidents, from .Me'xiCO and thé Un‘ite‘d States, wanted
to feed as many élementéfy s;chddl children in Mexico as possible. If
we .had not gotten any food then weIWOuld‘hur.ry ‘baék to school to bfe‘
in line ‘before anyone else gdt‘there in'.br_der to be fed a large glass
of prepared milk. This m|lk was prepared }frorhh flé\iored powdered

milk which Was» sent f'»rbm: the’ U»nited States. We got chocolate,
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vainilla, and 'straw-‘berry; mllkalongwrtha large “"."bb‘lr‘i'lvlo,” sour .roll,
for only ten cents Sometimes We 'aiso Qot beane to make a torta.

Flnally September 16 arrlved for WhICh we had practiced hard
and often and we were eager to-strut o‘ur‘stuff ‘The entire town -

tends to come out to see all the elementary schools march behind
their bands Our school’s marchlng band ‘wore blue sweaters along
with eledga'nt -whrte--pants ‘Wh.‘ch made ‘us look very distinctive.
Lookingi’ver'y nice, | left for"sbhobl 'kani‘ng that everydne knew that
] belonged to that ellte group; the marchlng band.

It was an honor to be able to break the skln of the drum while
playlng but _as hard as | tried | was"never able to make a dent on it.
At the end we vwe're congratulate’d"}si.nCe vre '_'played as though we. had
been playing'tog,etheﬁr for years and not a few months before as was
the case. Nobne-realized ‘th"at'we 'beuld. not read music and that we
,played' music by e'ar The pnncnpal told everyone how much we had
sacrlflced to get to th|s Ievel and how some people would even

~ complain about our actlvltles in those;.mornlngs that we practlced.
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: Moth}er’}s Dayi
On moth’ér’s’day 'of 1994, r_riy ‘brc.)_ther,Fre'ddy, my_sister.LuciIa
~and | gdt together to ¢elebrate this day with my»mothe‘r Lu’cil'a"‘.
Both my sister and my 3br6the,r had e\)eryt'hin"gjv ready ‘\‘Nhevn we 'arfiVe'd'
at théir house where we weﬁre'to spend the day.

My 'si_s.tervprep‘arVed,.‘av»-s’umpto.usv lunch which we were unable to
finish since it was ﬁmﬁéh:”rrz‘\oré“{fodd t-hanw}&e' could pbs’sibly eéi ":in'"one
day. |

As we were falkin;g'ab:o‘m;noth'in’gfj i"nf'._’;particdlér,w,e had my
brother Gilberto, whd is living |n Atlanta, call my ndofher io wish
her a happy.motlh'er’»s d‘ay» anvcl;l soon aftef my Otﬁér brother Francisco,
who lives ih"Texas called to»do. likewise. -

With me were my wife :Petty and my} child}ren Enrique, Daniel
and Sarah. The -c‘hildren..'played ’outsidé 'constvant'ly‘ running in and out
while we watchéd‘ TV and ‘tal_ked about evér_yone’s plans for the
futdre. | |

My parents ére i‘ri ihe, 'pvrbc'els‘s ’¢f rflo.ving' and ére staying with' '
my mother’s sister»for a week untll ihey'gét their new house sinée,
they sold t.hei'r‘ old .hous’e‘,‘o'n‘ their oWn' "vv_ithout the need .of a realtor,

and are waiting for their new one to move into.
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My sister .is teachinol at "Cal State Domino‘dez*Hills and she ;has'
been approved to partrcrpate in a doctoral mternshrp at UCLA

My brother tells us that he has been admrtted at USC to an. MBA
| progra.m. and is ‘recelvrng a full schol‘arshrp.

’Both'my ‘b’rother'who iare _out of state are eng_ineersjdoing quite
well in their careers. | | |

| invited my parents, Grlberto & Lucrla, as well as my brother
and sister to my forthcomlng graduatronon June, when 1 wrll’recerve“
my mastver.s i'n’.education. | | | .

- We're proud ‘of 'both my parents Wh,o,,‘vha_ve aIWays en,cou-!;a'ged to
cdntinue with :‘our education as :far as we can. We hav‘e always‘ ‘been |
told at home that we are capable of becomrng anythrng we want to
be and that nothlng is |mpossrble only drffrcult and time consumlng

| remember back when | was ln hrgh school when | was workrng
part-time where ,my parents' worked and the} Iead man made a |
comment about f':“trhOSe -po"ovr Mexi.cans.”. My_mother'swore that her
children woukl“d, 'neyer be called that and.i'f"v n'eces,sary she would work
as much as neveded ,vto" ._allow us to g'o tov"col_l'ege since’ 'college is '

always expensive.



Lboki»r‘lg back | guess that she ll‘a‘c‘:cbmpli'"shev'd{ the above without
“selling out” és so‘.m'e' Mexican Americans have done, such as Richard
vRodri‘guekz who méy néver héve Had the enjoymént »cj'f a get-together
like this one. | -

.Finally, before we célled it a "day we played a card gamé where
the pe'r‘éon. who ﬁr’st géts a poker, fou,r of a kind, will pick up a spoon
and the one who ends without a spoon I.ots'és.‘ This game is ;:.alléd -
cucharas and itv was played by my parents my-brothér and sister as
well as rﬁy oldesf son who is 8 years,» old and myself as well.;

We all héd a WOndverfuI ‘timev‘a‘nd I"kept th:inl»(ving if Mr
Rodri‘gu',e_z’ sacrifice bf Ibsing .hié :i"dentity a:nd family wasn’t'a'

: sécrifibe whibh cduld have béen avoided as it was done with my
family.

| hope you had as wonderful ‘mother’s} day as wé had!

75



'..c;;nurar D}f'fg‘ rences

In Mexrco whenever a young man feels like smokrng, he takes
out hIS crgarette pack and offers a crgarette to everyone around hrm
" before he ever Irghts up. | | |

| Its c»ustomary-‘ for t‘h‘e Mexican‘d'youn_g man to offer his
.crgarettes before he takes one out for hlmself UsUally,‘ the young
people go out together |n Iarge groups and when one of them smokes
‘he has to offer hlS fne‘nds“whatever lhe has. lf he had gum he would,
' need to share wrth everyone jUSt as well because it is customary to
“-s_hare one’s wealth ‘wrth.;_one vs'frrends and acqualntances‘_. .

o have a fri.end. who .smokes-,'~a‘nd in'»‘ord»er'to satisfy all hIS
friends as its customary, he carrles two packs of cngarettes One'of
’ the packs is a cheap brand whrch he offers around to everyone and
“once he has done thls he puts whatever crgarettes he has left and
wrthout anyone notrcmg he takes a crgarette from the second pack
which he never took out since th\ls is an expensrve American brand.

| had a job a fewy years back:,vswher‘e 'afm'ost everyone got
.togethe.r for Iunch We would ’_s.pread out our'".lunchevs. and help
| ourselves to Whatever we had brought ,withoutv minding if someone

else had brought a Iess ‘expensive lunch than'the rest of us.
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Since most of_my frfe’nds and_acquaintances are Mex‘ican,‘l had
always followe_d th.is_‘ _othtom of sharing my ‘food_.with the people |
sit down to eat with as 'they: do too. | -

A couple of years back 1 had brought a Iot of food to school |
_ _smce I had night classes and I planned to have some Ieftovers for
diner. Whrle at lunch I brought out my Iunch Wthh looked and
- smelled very dellcrous |
The wonderful aroma from my lunch started everyone to
| complrment my Iunch Some of the teachers asked it my food tasted |
as wonderful as |t smelled Wthh | told them that it dld I offered it
to them 80 that they could taste it and soon |t was all gone.

This happenedv a few ‘more times were we all helpe_d ourselves
to my lunch. | worked vvit_h teaoh‘ers ‘who'are not Mexican and | sdon '
. started to notice th'at;everyone.onId bring their _lunoh, and comment
about their_ wonderful "Ivunch“es}-but they never onoe 'offe_'red' any to
anyone, | |
| Once | overslept andforgot_‘ to get my Iunch from the
refrigerator. When wex gotvto}gether forlUnch a.'cot‘.rple of teachers
asked me if | was 'd,ieti'n_g.' L .expla'ined to v'the,m how | h’ad to leave

quickly and 1 had no time to get my lunch. Some of the teachers
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went on to ,,explai}ned how that day »they had 'Iots of f,ood‘ because they |
‘had cooked the day hefore and had brought more food than usual.
Their food, -‘I Was‘ told,.wasvery-delicious Since -they had the time to
cvook‘ but not once did t_hey’offer rne any, or anyone else.

- That day','l reali»zed_'that | was expecting non-Mexicans to abide
" by a Mexican custom. Ever since | continued to take my lunch to
»school» but nvow | behave like the Arnerican teach‘ers and | eat my
lunch by myself as they do too. It feels odd not to be sharing but
" I'm becoming a _“good American.” | |

Presently, | see my fellow students at the Umversrty take out
their lunch or snack and help themselves to lt and think nothing
about eatmg in front of everyone and not share

At times ||ke this | srmply cannot agree wrth Richard
Rodnguez when he says that everyt.hlng “American” is best and
therefore we should renounce our culture and adopt the new one.

A student I know was consrdered selflsh for not wanting to
help others unIess he got pald fo.r hrs services. He refused to run
-:"errands for famlly members unless he was told |n advance how much

he was going to get for his help othenNise he just wouldn’t do it.
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ln the'_Mexicén culttvjre‘vthis kind of,}-beh‘a\v/'ior was considered to
‘be lacking in‘thye' s.ocfialvgraces and pebple frbwriéd *updn it.
Whi!e',thié is  not' the best beh'aVidr desii;ed, in a family membér,
the yo_ung‘boy was considered one of ,fhe best ,stUde_nts |n school
becaused he Wés ‘ve‘_ry‘ f‘ocus_ed c"m.his goals for t'he‘ future and was
never distrac‘:t‘edv from them.» He wo_u|d' not “waste“.his‘ time trying
~ to help othé’r_s és readily the other H-ispanics._ ‘He did extremely well
at school sin‘cé he was very goal oriented. | |
This is c"le.‘ar example of “double jeopai'dy” where a Chicano
_ siudent Iearns to use thé ‘«Am»e'rican culture beﬁef than vhisv ow.r‘\., He
., is Seén in a n,ega’tiyé light in hié, own éulture for being a “vendido”
: and not caring to abide byv‘,the cultural»‘ mOres. Th,e better he learns
the dom'inanft’ "c,ulturevthe' '_.mdré ,o.f“an outsi-der he becomes. This tends
1o happen" more énd rho're as h‘e loses his old culture and bécomes
more at ease With his new fv‘o‘_'und' c‘:'ultu're. which .‘praises his
'achie‘vements unlike thé other one that _ténds tov have nothing but

criticism.
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~ Naranjas

Luci era uha nifia muy intel'igehte»que siempre trataba de ver
como pod:’é h‘a’cel"' cosas que Ios}otro’s hiﬁdé no se atrevian a hacer o
nunca pensaron hacer. | |

Luci era una nifia atrevida sin miedo que jugaba caminando en
las bardas que dividl’var‘,x‘ las casas y por suerte nunca tuvo la
misfortuna de caer‘y:duebfarse un brazdd una pierna pues la caida
hubiera sido muy peligrosa. |

Los nifos ju'gaban en la calle y puesto‘que no habia mucho
trafico en esos tierﬁpos los padres “de ‘Ibs 'niﬁos no temian que fueran
a ser atropellados como sucederia hoy con tanto trafico.

Los niflos jugaban a las escondidas, al tentado (un juego
parecido al béisbol donde el bateador tiraba la pequena pelota de
hule y le pegaba al mismo piempo), a las cebollitas donde se
agarraban de un‘érb‘ol él primero y el festo cogido en fila y uno de
ellos trataba de sacarlos de la fila, las columnas de marfil, etc.

La casa de enfrente del callején donde jugaban era una
grandisima casa que' consistia de media cuadra. La parte trasera de
la propiedad tenia una huerta de frutas que la farhilia no comia pues
la fruta era demasiada pafa la familia que solo tenia 3 hijos: 2
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nifias y un so_lo“ nifio. Lq"s"niﬁos/‘e’ran m.uy Vergonzosos y ‘no' jugaban
con ningIUn()‘fdeﬁ- "t‘o.'dov’s ‘e:sos"ni'no.'s que se juntaban a j',ugaf a diario
| detrés de s'u 'c'avsa. |
Despues de jugar por varias horas Luci recordaba que al lado de
la barda donde habla estado ]ugando habia visto la huerta llena de
varias_ frutas y ~se le ‘vino en mente una ide_a de cq_mo podia conseguir
fruta para todoé; a pesa:r_d'e »qu'e sabia que \I»a familia nunca les daria
fruta. ‘}
| 'Luci ,ti,ré la pélot,a ala Huerta de la casa y los nifios se puéieron
: “eno;ados” aI ver que Ia pelota se les perderla pues con tanto érbol
- alli serfa muy dificil encontrarla Eso si encontraban, que la famllla
| estaba de buenas y Ies permma a uno de los nlnos ir a buscérla
| L_os nifios Ie_dij‘ervonv a Luci que ella tenia _quev i_r por la pelota
‘pues si la fémlilié, no estaba de buenas ellos no querfan ser regafiados
al pedir pérmiSo para‘buscar fla' pé‘loﬁta.
Luci 'in‘me,d'iatame‘nte fue en busca de la pelota, iba tan
~ sonriente que éausé sorpres'a‘en los demas pues_ pareCia que no temia
pedir p’erfnfso., pafé,éﬁtfg’r ni le daba miedo entrar a la huerta donde
se decia hgbl’a ,m‘u}chas. \‘/i‘bqlras y _c_uleb.ras pU‘_es" casi nadie entraba

Calli.
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Al poco ’tiém,po los ninos détrész: de la casav_o'yeron a Luci que "
les gritaba de la huerta diciéndvo_lequue se 'pre-paréran para una
sorpresa. | | | |

Casi inmediatarﬁente empezaron a llover hanzanas y naranj‘as
y cuando ella vio que ya tenién suficientes para todos les dijo vque,
_aventaria otras ﬁpara que se las gUardaran a ella pues ya iba para‘
afuera y también Querfa ¢_¢mer fruta.

Sali_é‘ de la casa y__s_‘ev‘ d'espidié de la favmilia' dandoles las
gracias por »permitir,le buscar y e_nc’:ontra.rv su flpel,ota;'lé cual les
 ensefi6 al salir. La familia viendq ésta nifa tan ed_ucada y tan

vferrieni‘na le dijo que si necesitaba regreéar alguné otra vez por la
pelota tend_rlfa" pérmisQ. .
Regresé con los arhigos con esa'misma sbnrisa que le vieron

cuando »a\'/enté la pelota y se preguntaron ¢qué se tramaria ahora?
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Oranges

Luci' was a very intelligent girl who always tried to to do
things that other ohildren never»drea;med of.

She was a very daring girI‘ who wodld climb the walls dividing
~her house from the »neig»hbor’s” property and then she would walk |
~ them back and forth She was lucky notto have fallen off since she
yvould have broken an ’arrri‘ or a leg.

Children used to play on the street since there was no park to
play at and very llttle traffic on the streets. Parents never feared N

for thelr safety as they would noyvadays Chnldren would play hide

| and seek, sti'ok. ball (a game similar to baseball wheretthe batter
‘would throw the’ball "»up .‘ ifn the air and .-hi't ‘.it' hihiself) »cebollitas,
little. onions (a Chlld would grab a tree and everyone else would hold
on to the person in front of h|m wnth a- Chlld pullmg one out from the
,, _Iine) Ivory towers etc. |
They would play at the narrow street rather than at the wider
street since _that way they would ndtvbe bo.the_r by the heavuer
 traffic. The house that fronted where they played was about half a
block wide and had a lot of frurt trees Wthh couId be seen from the

lstreet‘.
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‘The house was _ewned by a famity.whieh’ had 2 girls and a l}i'ttle
e boy but alt‘three children‘ were extvremely bashful and wouldn’t talk
to anyone. | | .
| The: ehi'l'.di'e’n'j playing outside tried to get the other children to
‘ join thvem and maybe' then'the. 3 »ba‘s’hful kids wduld. share some of
“that fruit Wthh they couldn’t eat smce that was too much fruit for
a famlly of 5. |

After playmg for. hodrs on t.he» street Luci remembered that on
N the other snde of the wall could be found many many fruit trees with
" lots .of_ft_'wt which they.-would;_‘loye te _eat: bu,t'_t,;he ,famtly refused to

sell er giye ‘any away o | |

While }nlayi‘nnguci* threw ‘the‘ball_.t‘o the orchard in the house
‘_._and, all her "friends were dpset that their ball would _be lost since the
| family W’ould ‘g'ive,,them a yerbalt‘lashing for having threwn it in theit'
“house. _Every‘one‘said that_she'should retrieve tt or purchase another
since they were afraid to ask the family for it. Everyone had a-story.

_’about the famlly belng mean and nasty and no one dared to venture

' __:_.|nto the house

N.o one dared"g'e_a_sk the‘fam,ily for the ba:ll and they all had a

g'ood_ r.eason.” Why they weren’t the ‘best suited people to retrieve it.
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When »eAveryone "refdsed to retrieve the ball she said she would
get it back and, sf_nilidg_, VWent tdi ask vpermission’ fi'Om the family in
d'rder .'to_ Idok for“it.. |

Everyone was s‘urprised'» that Lucy _did‘ not try td back off but
rather, she went aftei; the ball asvthyo.ugh she enjoyéd it. People said
that snakes lived |n t.‘hat orchard Since they were never bothered by
anyone. | |

'AII the children we.rev;aski‘ng themselves if they‘would dare go
after the ball evén if given permission to retrieve it since those
snakeﬂsvwerye'" deadly. They started to "exchan‘ge, h‘drrdr stories about
~people they knew who had been b‘it’ten' by snakes and had died or had
}.|ost their minds f_rofn the yehqm. | - “

,Vsudden‘ly, they heard_ Lu'éi dn the other side v‘te‘IIing them to get
ready for a sdrpriée. ’AlmOStvimmediat.ely,k all .k.inds"of fruit, orahges _
and apples, begéhf to rain down‘-on; 'them.’ When she though they had
enough fruit for'themseylvés“ 'shve“told them she wés throwing’sv.ome
~ more tov‘be‘-saved formh.erself_ since she wanted to | eat some also.
Before Ieavin‘g.‘ s{h‘efmgde_ it a point to go and thank the family

for allowing her to retrieve her b'all.which she showed them. The
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- family seeing such a good ma'nneréd gki‘rl ,_tbld h.e»r that she would be
allowed to retrievek it |f it ever went tb their o_rchard again.

S‘hé returned to her friends and ate the fruit which had kbeen
saved for her and as she ate thé fruit told them how she had to be
careful not to disturb the deadly snakes in the house.

She returned to her play after eating with the same smile as
when vshe threw the ball dver the wall in the first place. Her friends

then asked themselves: What is she planning now?
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Pepa

Pv'épa' era una -niﬁa huérfana de madre que vivia con su padre en
unvrév\ncr.io lejos del puebld.: El ranch_o estaba rodeadb- por una
bérranca; Bajb Ia ‘ba’rran'c‘:a c'om'a,u'n arroyb ‘abund}‘a'nte en agua.

En prlmavera todo era verde y lleno de flores y en tlempo de
lluvias calan unos aguaseros que empapaban la tlerra y con el calor
del sol el campo se floreaba y asn se blanqueaba de hongos Hablan
}muchas ﬂores que Ie daban un COIOI’IdO muy festlvo al rancho De
tantas flor‘es que se ,e_nc;ontraba‘n, ella escp'gia a'lg_unas .p‘ara ‘
 satisfacer el hambre',dg‘"la‘v nifia . -

Unas de ellas éfan Iasl pisécuas, c»h}al,v'aUesvcas- y camne de yieja.

-~ Las ’charauesc':és eran Qhas »vplaht_és ~al Ias que se les excababa para
sacar la raiz.y de Vesta, planta 'seﬁ comu’a‘ el camote que era mas jugoso
que la jfcam'a._ . | |

La carne de Viéja era .’una ).pylanvta de falld rdjo y flores rojas que
| tambi‘én‘ comia, pero esta era agria y todo lo cdntra‘rio de las
pisecuas qUe ellé preferl’a. |

Las plsecuas eran dulces y no teman que hacer mucho trabajo
para_ conseguurlas como las otras plantas Estasv se encontraban

entre eI malz y Ias comla en vez de dulces que no se encontraban en



| el rancho pues.con tanta golosma nafural como erah la mlel canas de
azucar, tdnas, plsecuas y otras flores dulces el papé no- pensaba en
comprar_l.e du_,lces- fabrlcados.:

Alrededor del arroyo se encontraban las cafias a las que
despues de banarse buscaba para comerlas pues despues de nadar le
daba m_u,cho »apet.it,q... .

El rahcho estaba a dos otrﬁes horas :de Purépero, muy Iejbs del
| .pUebl§ aple,y .cd'mdinof._,‘_tehi_a":éoh»».}zqdiérifjuga‘r; para divertirse, Pepa
se de‘éli_zabé de la Iédera‘-ique‘-fr‘_q'déab‘afel rancho y que tenia corho 24
,p_iv:_’esde “avltu,ré. _ Se-tdeslizva_ba: p’ar,a_ inert‘irs}e“y a la yfe'z para llegar

| ’m'é‘s'frépi»dé“fél arroyb':dondé s béﬁéba' y chépaéaba.” Ella creia que

v,esd era nada}‘ pue's./nuncé: habia visto nadar a nadie y no podia.
comparar. su rikadado.“"v -

| Como no habla jabon usaba una planta de nombre pachangua que

crecia alrededor de la barranca y parema una cebolla La planta se
machacabavy‘ la _USéba ella como jabén para lavarse eI pelo y para
- _‘baﬁa‘l"’seT E Diceque.el -pélovbl'e quedaba mﬁy Iimpib y brillante.
‘La,‘geh"té acofnqdad_a compraba I'avpac'hanfgua preparada para
IaQaf los 'traste"s' de la :ca_.sa. En '}ac‘n;uel‘lds tiempos se encontraba pues

~ eran por los :aﬁbs lde’:1193'0; Ahora solo se conoée el jabon .
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Al terminafv de nadar y banarse 'sé aliéaba‘ .el pelo y a falta de
' espejo usaba el égua del 'arrdyo donde se réfl-éjéba y podia verse al
estarse v_alisando en pel-b. | Se ‘pom’a‘s.u ro‘pa vy corria lo rﬁés recio que
podia para que se Ie'sec‘aravel pel,j_o} pues tenia prohibido por su papa
banarse en el arroyo. Al |Iegar‘al rancho llegaba seca y muy ajitada
pero disimulaba pues si,notéban qUe se habia baﬁadd su papa le
pegaba con una reata. | |

| A la nina le enca‘ntaba‘mucho comer y recuerda como para
| séptiembre iban a.TlatzazaI'ca para ‘traer.camotes. Tenian una
vidriada (ol‘la grandé de barro con‘ asas) que llenaban de camotes y lo
cocian toda la noche y al émahecer él cémote ya estaba tatemado y
enmielado. La familia»lo comia con leche de chiva recien ordenada de
las chivas que tenian en el rancho; Para comer usaban cucharas que
el papa les hacia cortando una rama de Cirimo, el arbol que da la flor
de Tilia. Empezaba por coﬁar un palo al que le sacaba correas ‘hasta
quedar un palo blanco. Con un cuchillo le rebajaba para dar Ia_ forma
de la cuchara. Para platds usaban unos llamados borselana de barro
con greta verde.

Casi siempre mataban 3 conejos que colgaban en una viga y los



~ comian al diasiguiénte‘con chile verde. Tambiéh habian muchos
nopales para comer »y Iés,‘ tunas’ las coml’avn' como poétre.

Como no tenla juguetes para jugar ella hacna sus proplos pues
en el rancho no habla donde comprarlos y en el pueblo los daban muy
‘caros. Para hacerlos‘ ella traia barro del arroyo y formaba.platitos,
yasos y muchos: oiros trastes que luego los Ileyaba a la chimenéa de
| la cocina. Cuando hacian las tortillas ponia los trastes en las brasas
de los lefios para coserlos y‘ no se le deSbafataran,. Para hacer
lumbre usaban la yésca.’ una planté seca, un eslabén y una piedrita que
', frotaban ’hasta sacar chiSpas y prendiera la yesca.
Ella jugaba sola con sus trastecitos de barro cocido pues no
. habian nifas a los alrededores para jugar Era una nifia lista y muy
curiosa pues sola se inventaba sus juegos. También hacia mufiecos
de trapo. Compraba una bolsa de trapos por 3 centavos y de ahi se
fabricaba uha familia de mufiecos. Empezaba con |avmamé, iba por
partes: emp,ez‘aba por hacer una bolita para._"la‘ cabeza y luégo le
plntaba los o;os la narlz y la boca o

Despues hacua los pleéltos negros pues llevéba zépatos le

: VS|gu1an Ias plernas el cuerpo y Ios brazos Cuando ya tenia todas las
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'partes las unia coSiéhdolas y a‘svl'»hac_l’a cada muﬁ.eco: la m‘amé, el
hijo y la hija pero (;po’rqué nunca pensaba en hacer un papa?

Una'vdev las tareas de la nifia dé‘escasos 8 ainos era cuidar una
véca IIamada Pastilla. La sacaba a pastear y no tenia que dejarla .que
ée brincara el cerco que dividia el »rancho del vecino y por mas que
| trataba_devde’tenerla a Pastilla ya sabia que en el rancho vecino habia
mucho que comer y ée brincaba. Pepa lo unico que podia hacer era
ponerse a Ilorar.4 Al rato -Ilegaba el vecino a darle la queja a su padre
de que Pastilla estaba en su milpa comiéndose su maiz. Pepa ya
sabia que le esperabé una monda al haber dejado brincar a la vaca.
Otra de sus tareas era cuidar Qnos chivos que tenian en el rancho.
Seguido se le aparecian unos grandes Vehados que ‘Ie daban mucho
miedo pues ella creia »quevse comerian a los chivos y a ella también.
Se subia a una piedra y se ponia a Ilorér, del miedo que les tenia no
podia ni gritar. Aparte de juguetona era muy miedosa.

A Pepa le gustaba mucho jugar, andaba por todo el rancho que
era muy grande y le gﬁstaba comerse las pencas de miel de los
jicotes a Ios_y que mataba par‘a‘ro‘barles‘ su miel. Su papa tenia abejas
a las que" también le quitaban Iavr&niel haciendo lumbre con yesca para

auyentarlas con el humo y sacarles la miel. Le gustaba correr por
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tado el rancho y"CUandb se cansaba"'s‘e tiraba en el sacate cerraba'lqs
bjOs y escuc,h.aba ‘Ios"cvuervos gritar. _EII”a se imaginaba que volaba
con ellos y lo crefa’ verdad. Ahora a los sesenta y tantos afos
escucha los cuervos y recuerda ’c‘om:ov volaba con ellos.
| Un dia j‘ugando”vid‘c'omo de Unosblld's"se vé'l’anrtvmos ojitos que
e daban mledo - Ella crela que todos Ios anlmales que no conocia
comian gente y empezo a grltar lo mas fuerte que podla “PAPA,
: PAPA” y el papa I_lve‘g‘aba”cvor_riendq ,vvpensado que al‘_go grave le ocurria |
ala hiﬁa y vio ese dvl"‘a qIUe‘solo.ar.an"una‘s.anas én sus madrigueras.
,Qtro_;dia v1o dos vu’bbras de'_ca's‘vcabe'l una junto a la otra vy
3 empezo a :gritar .“dés‘pa\jor'i'da'oika'zvﬂ}ez..cdfnb "",t:fant‘as; oﬁ-a’s veces
“PAPA, PAPA” y el papa ilegé cbrriendo y encontré a la dos vu’baras
~que se e‘hCOntraban aun fdorm’idas"y' las maté alli mismo. |
Cuando su papa trabajaba en el campo y al estar arando Ia
tierra se encontraban calaveras y huesos humanos demasnado |
| ‘g’randes decia' su papa queveran' de gente gigante por el gran tamafo
de los huesos. ‘Tambi‘én.‘ise" ehcdtrabari 'molcaj,etés y’ figuras anti'guas
:dev barro que el "p»avpé le daba a la nifia para que j’ugara'-con ellos sin

~ darse cuenta que eran joyas arqueoldgicas y 'muy»valiosas.
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Ella platica'rjué "p'_or‘ Iaé 'noches‘»‘se‘ escuchaba un tamborcito que
se decia e_fa del tiemp‘o’ de la ‘revoluc,ién‘vvqué hacia aﬁos que habn’a |
pasado. EI tamborcito no dejaba de‘soneir y cuando lo escuchaban se
le paraban Ios.éébellés del miedc)a Entonci:esile’ decia a su papa
| upAPA, oiga él tamborcito” y su:pa'p}é Ie_deciédUe se callara y élla le
veia el miedo que a évlt_a'mlv)i‘én le d_aba a pesar.'de' ser un hombre
N rec__ib, aquello Sl lo a_s-uste_iba. Se dééia q»‘ue‘er'a’ de» algl’m espanto que
anda_ba aéust'andd- gente y 'si’er.npre Ib_éscuChaban pOf' la noche.

La'nivﬁa' }éolo_ ési:étl’a‘a la .'e_svcuela"IOS ‘meses de febrero y rﬁarZO
pues el resto del tiempo 'tem'a"que  ir‘ al campo a trabajar y los dtroé
mesés que pbdia ésisti'r_e»s:tabah'de»“vacacion'e's'. C_dmo no_asis'tl'a
- mt)ého' a :lav',escuélva ho recuerda si pas6 del seguhdb afio escolar.

Ya‘ mas ‘grande»»d‘e élguno_s 13 0 14,aﬁ'osf I’éé muéhachos_ se
fijaban en ella y trataban de darle cartitas “Raya de agua” que eran
: carti,taS pre-escritas fd_'e cblpreé pastel. Las cartitas se vendu’an:en

paquetes.
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Pepa’s Memories
Pepa was a little orphan gifl ‘who lived alone with her father

far away from t_own.'_ They lived in a big ‘ranch which was surrounded
almost ‘comp.letvely by a Canan." |

" Their ‘ranch in spring was completely green and full of flowe.rs..
When it rained it would turn white with mushrooms.

 Many of the flowers ga\)e the ranch a very festive look with its
many colors. F_’_épé WQuld ‘use other flowers, such as the Pisecuas,
charaues’c.:as and carne de vieja, to satisfy her hungér. She prefered
| Pisecuaé which were found at the.edge ‘of» the river. Charahuescas
_'_Were planté which could be fouhd by digging .for them with a stick
‘and its rdots would be,eatén since the roots were much ‘more juicy
and delicioﬁs than jicamas.
Pepa pre,fere.d pisecuas ,s'ince' they were much more delicious
“and sweet than anything else around and they weren't very difficult
1o acquiré. _Shé knew that pisecuas could be found between corn
| sftalks whenevershe feltllke havmg a "s‘wélev,{;*since they had no
cand‘iés ét h»ozm‘e ari‘dwthéy "ﬁvv"';erfe " extremelyfaraway from town to go

~-and purchase any candies.
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Pepa ’,:kne’w ,her flowe’rs‘.skinc'e she couyld have candies with0ut.
going to town. | Carne.de Vieja was‘ another plant which had a red
stalk and its flowers were just" avsvred. This plant she ate although
| ‘it Wasn’t swe'et but rather"sodr "unlike the others.

Smce she had no toys to play wrth 'she would slide down the
S|des of the canyon surroundmg her ranch which were about 24 feet
- high. She would slide down as play,. as well as to save time in order
to arrive taster.»to the 'Mriver.wherev she would bathe and swim.  Since
she had no soap to bathe W|th she would use a plant found nearby, .
the Pachangua Wthh Iooked very snmllar to an onion. She would
smash its frurt to make some soap. The juice of the fruit she would'
use as .soapv, and as 'sha_mpoovfor her hair, as she was bathing.

Ba»ck th_en;, rich people would purchase prepared Pachangua to
wash their dinner ware at home. Today it is nOWhere}to be found and
vonly soap can be purchased |

When Pepa flnlshed taklng her bath and was tired of SW|m|ng
she would use the reflectlon of the nver as a mirror.

There were sugar canes at both sndes of the river which she
also eat after havmg swam for a whlle Once she finished eatlng she

“would run home. She dld _thvls lneorder to dry her clothes which would
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- get wet and to dry her hair at the» same time v.since' she needed to be
completly dried'when_she got hO_m.e since her' dad had forbid her to
,. swint in the river by herself,.v | |

| Since she'didn’t have lany toys t’o"’ pl‘ay, with she decided to make
' her own by bnnglng clay from the nver bed She would make, small |
'plates cups and spoons and Iater would take them to be fired |n the
| kitchen when tortillas _were.prepared. She was careful to place her'
toysi'in the f,ire SO that ’_no»ne V\‘/‘ould"break while_ the food was being
'prepared B | ‘} o

Pepa made her own plates and cups Wthh she had frred |n

| . order to make sure that they wouldnt break as she played alone

‘There were no other chlldren around to. play with within mlles of

| were she hved,v van_d vso, she had__‘ to makevher own toys and
entertainment_'. ‘She would also make her own dolls. She bought a
stack of rags for_'S-'cents_whic.h s"hev‘qued to make enough dolls for a
o tamily._ She started with the mom and'-by‘making parts of the body. j
She made, a small ball‘ wh’ich} wouldi_serv_ef as_ the head;\af‘terwards |
she painted on her eyes, ‘nose,‘ and mou,th. Afte‘:n/vards she,made
""\black‘b_alls ‘vforv ‘sho'e‘s.* ', She _' contln_Ued» with legs, and finally the body

once the arms had been sone. When she had all the parts she joined
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them tddefhef' by'_sewing' them 'énd thus, .she was able to have some
doll td; playwuth She rhade a'm‘om‘:, a son, and a daughter but she
, 'never ohce,thodgh‘t"aboutv m_a_king‘ a daddy. | | |
At ei’ght"yeéfs‘_old Pepa wa'_s‘ in charge' of faking care of a cow

and some goats t'_hdt her dad had at the ranch. }'PaStilla, her cow,
needed to be‘ kép__t on their .prdperty since it always wanted to jump
over the fence |n older to eat the neighboré com. Her neighbor would
- get upset yvit‘,h he_r'déd’- everyt_ime that_ Pastillé,vlhad e'ate‘n his corn.
P'e.pa» would see Pvéstivll‘a t‘ry‘i'ng t‘o'jum"p oVér the fence and as

much aév she tfied. io hold,her éhe' jdst couldn’f .st‘op her cow since
she was jus“t"r eight years at __:that tir'n‘e; ,:When her dad ,would'-arrive and
had heard the news ‘he'_“wou»ld give her a mdnda, spanking, for ,not}
having done whét}s,hve h_a‘d_vbeie‘h tOld to do.

Pep‘_av' Ioved’_‘fd eat ahd» still rem,enibefé her irips to Tlazazalca
in Septemb‘erl_’ to bnng ;dSWeet_ potatoes. At home they had a vidriada,
a »Iarge CIay p'dt, vv'vhvivch would’?'be filled wifh' the "sweet potatoves‘ and
~ would be ‘Iéf,t t‘o' c]o’o‘k‘_ all night long. In the morhihg"it would be crisp
and fulll of honeyf.fr'Qm_ }i'tASI own"jUiceé.» They would eat it, in the
fnorning,,:_;with, .go'ai.fs;'milk,.from the goat's they kept at the ranch.

ng '_d‘ad?wouild mak’e::"'spoons. td eat. He made th.etn from branches of a
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Cirifnd tree. This tfee‘ is famous for its Tilia flower_. VVH'er dad jwo'uvld»
get branches which he wbuld strip therﬁ clean to ‘mak‘e spoons. He
used his pocket knife to peel off the bark and make the spoons.
Plates were pﬁrchased andv}tlhey were green glazed, better known as
Bofcelanas. | - |
At hbmevth,ére élw‘ays. were at least 3 rabbits which they |
would hang ove‘r}night to»eét‘ the ‘nextv day in green chile sauce. There.
were many nopal‘es,‘cactus,, at the ranch to eat a_iong with its fruit,
cactus bears. . |
Pepa like all chi,ldren. her age Idved to play all day long. She
loved to ‘pla»y all her ranch which was q.’uité‘big eve.n_though she was
~girl who scared -\}ery ea’éyf
 One day while_blaying she noticed inside ’sor_he’_yh‘ole‘s what
‘looked like eyes inside them. She» got S'cared' and started to schream
as hard as She could saying “papa:, papa.” When he heard her daughter
vscrea‘m‘s of anguish he'rari out és fast és‘ he could to see what .
mortified her little girl and them he yvasf}“ab[e'to see some weasels
looking out of their homes.
- Once when -éhg was pl_aying_at’ the river, she saw 2 sleeping

rattle snakes next to each other and started to cry out loud “Papa,
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Papa.” Her dad a_rrivedvshortl'y and found the two sleeping- snakes

| whrch he killed immediately b'efore they’ could do any harm. Another

ttme when she yvas takihg c.are of the goat:r‘;vshe’ Saw two deers very
. close to where she was and she become SO very fnghtened that she

- _couldn’t call her dad for help She was frlghtened by those huge

animals which ‘she beheved‘wo,utd' eat her goats as well as her.

-~ Pepa wou_ld scare easily but 'the only thing that scared
everyone was the “thump, thump” sound of a ,Iittle' drum, which the
old folk tell»s; said, ,bel_onged-to" t‘he rev‘olutionary army who carried »
it. Everybody at the ranch;.heard rt »and vthey knew th‘erewas no war
| anymore but they believed thatv-uthe’ drum was betng".played by a
s‘oldier who had been killed years betore',inv the war. Pepa would be
~ more afraid when she wou»ld call her dad and he would tell her to be
, qutet Slnce she saw hrs fear also and no one knew what it was they
tried to not make any sound They could hear rt so close to the ranch
but no one,could. g,et' that close,since the -property was very Iarge} and |
it was private property. |

She remembers how they would frnd human bones and ancient
earthenware everytrme they tolled the Iand as they prepared to grow

_ therr corn her father said they were from glant people since they
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appearedvto be very Iarge‘} bones.' She ‘also would find 'different kind
of pottery WhICh she used to play ‘with. Now she realizes that it was
ancnent pottery and she should have saved it smce it was very nicely -
painted and carved. |

Pepa 'vat’t'end,ed school only,w‘henvit was possi’bleli‘ke t-hose
‘months of February ”an_dy:March 'since herfather thought that it was a
waste of time'_going _}t‘o_school.»‘ He vvould rather.‘have her at the ranch
helplng out.». When .She had_any free time she_coul}d have attended
school but it happened to be during vacation and she couldn't attend
e‘ithe‘r.. Sh"e’s not ’:_suvre;;.as to how Iong; ‘she_ :attended bt_Jt it could only
| K have been up to the second grade
| In splte of the fact that this llttle‘ girl was afraid of almost
everything, she loved.-to eat vhoneyv. In order to be able to do so she
had to kill the bees "a‘nd steal their honey.» " Her dad had ‘.hives in Orde‘r
| to sthply himself with honey. v.',”H’e would light a fire by gathering
yesca, dry plants, ’:fa_nd_ vwould light it by strik'ingv’.tvv—o flint stones. |
When lit he would u:s,e the smoke to make the bees leave and he
would use 'the tlm,e to‘take their honey. |

When she was 13 or 14 years old she remembers boys would

. start noticing her and would glve her notes called “Raya de Agua .
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pre-written paétel :vcfoldred love letters. Those small letters ’were
- S‘old by the ‘package }a’hd‘ started with the white colored Iétter.' With
their first vr'neSS[age,. ».’thé white letter was used and the‘ color tint
would increase d'__é.p‘end’ing on “how mﬁch their’ relationship grew. v
| Pvépa WOuIdn’t..aéc;épt those letters vfrom the boys but there
“was a sv'pec'ial boy who just wouldn’t give up and he decided to
- introduce those love kle'tt__er_s‘ uhdér the front door td, make sure she
~ would reéd them. The following day when her dad got up he found the
letter left behind by the boy, and ihought that someohe was
in’te‘rested in his niece who :Was 6Ider than Pepa. ‘Sincvef‘ he thought
~ that his niece was old "eno,ugh ..to‘marry_' he ‘gaveit to Pépa to give to
her cousin. 'S‘ince Pepa v’vaé'too‘yo‘ung to think ébbut boys, and alsd,
decent girls _cdu.ldn’t‘ just go and héye boyfriends her dad never |
thought she would be interested. ‘Love»_l‘eﬂtte'rs' flourished since nice
- girls couldn’t ver'y'_vwel_lv talkl‘ to ’b‘oys»., |
Pepa kept'revévd‘i_hg the love .vi'etters., but she never once

ansWered back, ‘a‘nd.rre_ali'ze'd tr‘h'at'- s'he had an interestéd_ boyffiénd.
Her boyfrien‘d_ would ’Ieave ','tho'se love Iette‘rs,,whose tint increased

. wh‘il’e’goin'g from frie;nvdship‘fto__an eventual love. After a while it
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would end in merriage if the -Iest letter from the package was
accep'ted.» )

Her boyfriend weuld try to be around in order to be seen by her
| vand when he reahzed that he had been seen, would leave his letter by
a tree or their favorlte hldeaway which tended to be the hollow of
the d|v1d|ng wall WhICh divided her ranch and}the neighbor’s
| property. | | | |
" As soon as her 'boyfriend would leave she onId run to look for.
that letter which she was sure had been Ieft behind. She would read.
that letter over and ever agaln and would wait to see what else he
had to say in the next one. |

It was wonderful, back then, knowing that that person was the
- 'great’. and ohly love in youf_ life... knowing that they WOuld share
‘every waking moment 'together. It was WOnderfUl seen that boy |
walking about! And what could she tell him if_he ever spoke to her?
Oh God, vvdon’t I}et‘Dad see him now!

»How _.cou!d a 'Qﬁinceaﬁere; vs_w_eet fif,teen,‘ -have. such passion?

Fifteen and fhaqu_ in love ! ! | |

At fifteen she married the 'boy and her father was so upset
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that he refused to attend the ‘-‘weddi‘nQOr‘aliow any family merhber
from attending. o |
Pepa could dnly 'inlvi»te,. the lady who taught her the cathecism
to her weddiﬁg bui_ vh'e'r mpthér-ih-‘law gave vher a verbal lashing for
“ha\iing‘ i_nv.i.ted ,»vsor’he'qn'_e'. Witho'utAé'sking her permission to do so.
Afier- 18 pregnancies and 16 kids laier, she go‘t' married again,
but this time to celebrate her 50th Anniversary. Her fifteen
~children, that are still allve 7 gir‘l‘s and_8‘v boys, pitched in togeth.er
1o give her 'thev we,c{idin'g she alwayé .ima_gined'f_)vutknever" Wés able to
’ h_avé., She was ».a_b'le to invite hu‘ndredév of gUests who flew from all
over the countryi to ’bé tkbg‘et.her for this vhapp”yv celebration which she
.never ﬂ_thﬁ)ught could be _‘r;_*arried.‘ oui Sincé her .dhildren live all over
the ’_place and itsvvery» ‘diffiicult'vtyd get fhem all together at once.
T‘hose 50 'years were difficult for both ’Pe'pé and Rafael, her
»husbahd. | They tried to .fngvke' éUré that 'all‘their children were well
- fed. Pepa made “tﬁiiagroé;f’ byvbe:i‘ng' a"p'lve to feed all her children
with the little money Rafael sent her from “El Norte” Al fifteen of
their child'ren did apprebiate ‘all“ t_r;e sacrifiéé'sﬂ, médé by 'theif pafents

to raise them ,éhd,' thus, .t-'hﬁe,:.SOV _.-yéar' Céle'bitat;ion.f
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 Responsabilidad

Hace algunos afios un‘av muchacha, Maria, qUevestaba en la “high
school” en el ano escofar once y le guétéba mucho la escuela. En su
clase de gobierno habian unas muchachas qué casi nunca h_acian
trabaj‘o alguno pero al contrario se la pasaban platicando y
coqueteando coh eI maestro, A'pes’arv de que’ ella tém’a .poco tlempo
aqui’ en los Est‘édos Unidps ‘ella} estéba haciendo bastante progreso en
‘sus estudios y:‘trébajxaba. pa'ra"s‘écavr'la maxnma calificacién bosible:
una “A.” Siempfe cargéba un di,c;:idnario qu ein cualdu‘ie‘r momento
sabia lo podia necesitar.

Ella siempre"se habl’a esforzado por sacar las mejores
calificaciones y en esta Clase no iba a ser Ié excepcion puesto que a
‘pesar de que el i.nglés es un ,idioma dificil por no tener las reglas que
explican como se conjugan como el espaﬁol elia se aplicaba para
aprenderlo bien. Ademas de que n<‘> le importaba mucho esto del
idioma porque ella entendia perfectamente las lecciones pues
siempre tenia su diccionario con éllé que le ayudaba a entender el
idioma. |

Maria sabia que tenia que aprovech‘ar‘ su tiempo en la escuela

puesto que sus papéas estaban muy necesitados. Si iba a la escuela
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debia de ir a eé‘tuvd,iar y no a perder el tiempo pues de otra manera
mejof séria que se':.puéiera é trabajar y asi poder ayudar a sus papas
qué tenian que mantenef a seis hijos.

Estas eran las blasé_fé,dé verano de:s:u dltimo afio escolar. Iba a
tomar estas c|asﬁés_»para asi _poderse__ asegurar de_ que al f_inal del aino
podria graduarSé ’de:‘l'a‘ “h_igh s’chool"’Ao escﬁuéla _préparatoria. Ella'e.ra
una muchacha muy seria que sabkl’.a que su,é pédfes ést,aban_h.aciehdo
- un gran esf'l,'lve‘rzo‘_para' poder darle_} la opbrtfunid}a'd de que se educara al
maximo. ‘Ella sébia‘ que péra poder sacar esa “A” que qhen’a, debia de
aplicarse. Ella no ;v)odl’a andar con juegos como ese grupo de -
| muchacﬁas I_o,ca_s que solo asistian a clése de vez en cuando. Esas
rarés ocaSionés cuando estaban en clase solo se la pasaban
platicand'o entre si en Ves de tratar,de réponer todo ese tiempo
‘perdido. |

El r‘n'aes'tro». seguido las regainaba po.rvsolo".estar pla,tica’ndqen‘
. vés de t-rabaj‘ar. Ellas fsolq platicabari en voz baja o decidian incluii'
al maestfo en sus ‘_blaticas al ser »regaﬁadas pero nunc.a‘ se les veia
que_trabaj‘a'rah,. 'Varias ocasiones cuando veian que el maestro se les
enojaba pd‘rque'mble_st'ab’an é la clase con sus platicas qﬁef nunca

‘terminaban decidian coquetearle al maestro y asi no tenerlo enojado.

105



Parecia qﬁé Marfa SI ‘s:‘acén’a_e/s_a_r(‘:’.alifiéaciOr“iv’ eSpe_»radé;vpuevsto
| que solo’ ella estaba tomando ‘esta‘clasea en serio y habia echo todo el
trabajo"requ‘er,id‘o ”bara obteﬁer Luna “A.’; | -

Cual fue su sofpreSa,'eI ultimo dfa de claées, él escuchar al
maestro que les daba las calificaciones a todos los alumnos de esa
clase y las muchachas que coqueteaban con el rec‘ibl'an_ una “A” y a
ella le decia que habia recibido una calificaCfon més baja que ellas
“solo uné “C.”

Cuando la clase se termind ella se fue a su casa bastante
triste y bastante enojada con ese maesiro que le robd su calificacion
para darsela a eéas muchachas que no se merecian esas
calificaciones que les regald el inaestro. “Como es p'osible que una
persona que debe de ser imparcial cometa esos errores garrafales”.
Muy triste llegé a su casa donde le dijeron sus hermanas menores
que'se preparaban para irse a trabajar fuera de ‘Ia ciudad puesto qué
habian decidido dejar la escuela que no les Ilam‘aba mucho la
atencién y sUs pap'és necesitaban toda la ayuda econémica posible.

Al escuchar esto ella y ver que en la escuela habia favoritismo y al
ver que sus hermanas menores iban a trabajar para Vayudar a sus

padres decicié ella marcharse y dejar la escuela para siempre pues

106



‘»eIIa era Ia que debia de tomar esa decisién puesto que era .Ia mayor
de 6 hijos qué quedaban en }s'u-l“casa.' Su mamé que creia saber que una
“C” no era mala calificacién ae asegurlé»‘cor_i una de V.I<‘>s hijos -mayorés
y le pregunté si una “C” era para reprobar y el hermano le respondié
que era, buena. Su mama le pregunté que porQ'ué se queria salir si
tenia buénas calificaciones a Io' que ella le contesté que “yo queria
una A”. Su mama trato de convencerla que S|gu1era en la escuela
pero estaba tan des:lucnonada que pensé que si asi seria snempre
nunca iba a poder realizar sus planes, se le Ia vuelta’ y se retiré
pocos dias despues partlo con su papa y sus dos hermanas a trabajar
en los “fl_lQS.” |

| Varioa afios después felizmente aasada y con hijos decidi6
regresar a la ,es'cu_ela nocturna donde Gltimamente ha sacado |
solamente.vel 1‘00% en sus examenes paraas.l' ‘no‘ dejar duda alguna de
cual cal'ificacién se merece esta vez.

'Que-lastima que ese maestro que le parecié divertidq jugar con
- esos “grados” jamas se dié» cuenta de Iaa-dif»erenc‘:'ia que habia hechb :

en la educacién de Maria.
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ReSponsibility,

Maria was a girl who was attending pdblic; high sv’cho"'ol in Los
Angeles. She enjoyed attending school 'and she attended school
‘because she loved learning. She decided io attend summer school at
the beginning of her senior year of high ‘school because she wanted
to learn as much as she could.

The class she chose to take was American ‘Government, which
would insure her graduation by the end of the year. She wasn’t that
| fluent in English so she always carried a dictionary with her in case
she needed one. She thought the class was a little difficult for her
but she always did her work hoping to get an “A.”

She had a_lways taken school seri’ous‘ly ahd she wanted to get
her high school diploma and receive good grades as. well. Even
though she had not been |n the country very long, she had a good
command of English. She was proficient enodgh in the language
where she felt that she could compete for the best grades in this
Government class. |

Mariaknew heir»p‘arentsv were behind her in her decision to
~continue even though they could really use the additional income she

would bring if she were to drop out of school.
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She decided to take summer school before her senior year in
order to make sure that sh‘e would have all her requirements met.

Maria was"vvery serious about her classwork since she knew
her parents were making a sacrifice by working so much in order to
allow her to atténd school, even though she cquld help the fam»ily
financially if she were to start working instead of -attendin'g school.
Her parents allowed her to yéhoose bethén attending schobl or
working full time. She decided to attend schoo_l and do the best work
'poésible without wasting ‘h'er ti,mé unliké lr’r"\ost of:th“e other students
in her summer class.

In that governmént class there was a group of girls, who
unlike her, went there to socialize and were not interested in doing
any school work. The teacher would get upset with them everytime
they got loud and rowdy but they knew how to make him happy. As
soon as the teacher got upset with them they would flirt with him
and soon he would forget he had reprimanded them and they would
continue as th'ough nothing had happened. They never cared to work
in class since they were busy socializing. They hardly attended

school.
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I\‘/Ia,ria» wénted an “A”‘_;‘from that governmeni élass and since it
Wés t.h,e only élasé she was taking she ‘d.ecidec.l; to put* all her effort
- to get that “A.”

The lasi‘ d_a‘y_of_‘fclass the teachef announééd everyone’s gradé,
and she was -'sh,o'Cked to find out that all of those girls who vrare_ly
WQrked or went to cléss got an ‘»‘;A.”Hv She was even more shocked
when__' she was t_c>"|‘d that‘,h‘er: gfacie‘ was lower 'vv.tj‘he‘n theirs.;. a»“C.”

She was sddp,’sétﬂ wit‘h ,thé teacher that she decided not to |
s‘péak with him and confront hirh about those grade discrepancies.

~Maria left sch‘o»ol.‘"ub'set that she had been éheated out of her
grade'_and' upset that the ,‘teacher, she asked ..herself “what gave him
- the right- to play' with those grades?” ’-’Hdw cann that teacher not be
responsible for his 'ac»tions‘?” |
” -She arrived h’o‘me‘angry at the teacher who had given out
undeserved grades.

Maria was told by two of her younger sisters that they were
packing since théy‘ h_éidx dfopp’ed out of school in order to help their
parenté work out of’tde. ‘When sheheard this from her younger
sisters and while upset' with the teacher who had no idea how those

, ’grades would vchange'h‘er‘ life; she décided to join them. She felt at
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that momv_ehvtl>'that"‘_ she Wés the one who "é;homd be Ltaking the |
' respgnsib.ility for helpi.ng out. since s’he'was‘v}.ﬂthe oldest of the six
kids left. She went to talk to her mother who knew she liked school
and told her that she was dfopbing out of school to go to work. Her
mother knew there was_something else behind it so she ask her why’
was she doing this? She shOwed her grade and since her mother
didn’t know what a “C” waé she called he,ru older brother to ask him
if she was failing. Her brother éaid that “a C was a good grade” so
she asked her daughter what was the real reason for dropping out.
She answered ‘I wanted an A” and her mother tried to convince her
to stay in school, as much as she could, but she juSt turned around
and left in order to pack. She never told her mother the real reason
why. That day was too upsetting to explain her reasons. A few days
later she left town with her father and two younger sisters to work.
Many yeafs later, now happily married With‘ children, she
debided to gd back to night school where she’s now receiving}nothing
but 1‘00% on her exams in order to make sure that there will not be a

doubt whatsoever as to what grade she deserves.
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That teacher will never know the difference he made in this
gir’s life since she wanted to be a teacher but he killed that dream

for many years.
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El Balén Nuevo

'.Quiqué estaba en el segundo éﬁo de, primaria en la escuela del
estado MelchOr Ocampo en Purépero, Michoacén. Era un nifio muy‘
obediente y calmado que siempre Cuidaba a su “hermani.to’; Gil que
era un .a‘lﬁo‘ menor 'pefo estaba e‘nrla‘ mismé aula escolaf pues era un
nifio muy inteli.gént'e. |

"Q'uiq'ue' y Gil eran muy éonocidos por to_do_s, addltos 'y ninos por.
igual pues hunca‘ peleaban con had.ie y.»al contrario siempre hacian su
‘tra_bajo sin envidias. Los dos trataban siempre de ayudar a sus
_‘vcom_paﬁ'eros‘ que tém’ah p.roblvema,s’ con el trabajo escdlar.

Para“la graduacion de fin de afio se écostunibraba convidar
‘padrivn‘os para ac_ompaﬁar a los niﬁbs y tanto Gil como Quique
recibieron un regalo que todos los nifios Ie_s enyi‘diardri, un balén de
fﬂtbol. ellos habian pe‘didb ese regalo y como siemp‘r'e, recibian muy
buenas céiificaciones les dieron su balén a cada uho. En esos
‘tiempoé eré_ la costumbre de "c”:ohvidar padrinos de graduacién los
cuales les daban un tegalo al ahfjado_ por “‘haberse _aplicado durante el
afio. Ellos sabian que habian recibido un"buen" regalo pero no se
imaginaban que tan_bueno era hasta que Idsf demads nifios les

explicaron que no habian mas balones en el pueblo como esos. Eran
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dos balones de‘piel que costaban una fortuna en esos tiempos de
1963.

Los regalos eran idénticos y venian envueltos en papel de
regalo por lo que no era necesario desenvolverlos para saber cual era
el contenido. Recibieron sus regalos y a instancias de sus amiguitos
se pusieron a patearlos sin deser_)volverlqs; Su mama les dijo qUe‘ |
cuando menos los desenvolvieran para ver SI les gustaba el regalo y
les dieran las gracias a su madrina.' Lo h.icieron‘» y se quedaroh
boquiabiertos al ver un balén prbfesioriai de pura piel tan blanco
como la nieve.

‘Al afio Siguiente cuando era dia de clases de cultura fisica los
ninos, companeros de clase, los convencian para que llevaran su
balén al campo de-futbol del pueblo que quedaba en las afueras del
pueblo detras del cementerio. Los nifios y adultos iban alli a jugar y
nadie temia por lo cercano del cementerio con el campo de futbol.

Cuando los duefios del balén accedian a ir a jugar “fut” se
retaba a otra clase y estas dos clases marchaban a ese lugar
destinado a aclarar quien era mejor. Las dos clases marchaban en
linea detrds de sus maestros respectivamente como si fueran a la

guerra a vengar una ofenza.
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A 'Qu'i‘que que era un pbco mayor que su hermano lo convencian
‘més rapido sus compaﬁeros que .general‘rlnen'te eran mayores pues en
€sos t‘i'_e_m_posflos_ nifos no avénzaban de afio a menos de que pasé;an |
sus pruebas o de;.;‘otrjé‘- manera r‘egre’éaban, a repetir el afio escolar.
Como a Quique le gLfIstaba_mésf el “fut” que a su “herman.ito”
~era mas facil conve‘ncerlb para ‘quev se llevara
su balon a jugar. Gil.nd“'(jue‘n"a prestérlo porque se lo pateaban.
Cuando iban »Ios nifos ‘rumbo‘ a‘lfcampb se désViabah a‘casa de
Quique paravire»coger el balén bues sin el no’ podia ‘.haber juego pues
nadie mas tenia otro.
~Un 'le’a'cuandb»‘_la"s clases es'tab’an‘vjugando fatbol Quique estaba
tristemente \J/iéndo‘ ‘como' ios ninos felizrhente j’u,gaban y él no jukgaba_ -
‘porque n_d lo escogl'ah por no ser tan buen jugador como los demés
ninos que jugaban. Alli llegaba su tio Chuche que venia a practicar
»“'con su eqUipo y habia Ilegado'temb‘rano y alcanzé*é ver a su sobrino
que no jugaba y se le acei'cé. .'L‘é p'réguhfé su tio, ¢por qué no estas en
la escuela pues s hora de clase? El le contesté que estaba con la
élase alli pero »‘c‘.|ue estaba esperando que t_erminarah de jugar para
recogér su balén y march’a:rse a Casa. Le co_hté que no lo habian

escogido' por no ser tan bueno como los demés por lo que no jugaba.
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Chuche se Enblésté' porque ‘n‘o"’ jdgébén KCQn' su .Sobrihb !aﬁb":e‘Sar de 'due. el
| baléh le ,pertenecn’é. Fue 'y leé qﬁifé_ el’r b"aléh y se lo 'enfregé‘ ;a su
SObrinp para que se'ldllle’\:/avr‘a' av_‘ su casa. Los nifios que jugaban
dijeron que no les importaba porque ya era hora de V6Iver a casa y ya
~ estaban por terminar de jugar de cuélquier manera.

Camino a casa Chuche le informé a su sobrino que si algun dia
volvq’an'a jugar que lo hiciera con la condicién de que lo nombraran |
capitan pues el capitén del equipo no sale del juego si no quiere. El
también decide quien juega y cuando.

La s‘igu‘ie‘nte, o\cas’iéngén que volvi’é. Chuche al campo dé futbol
vib que los nifios de la ’escue’la ju'gaban‘una vez mésy se a'dercé para
verlos ,jugar y not6 que su s"dbrinove.s‘tab‘a ’haciehdo cambios y los
niﬁos‘-‘que’» veian el juégo desde afuera le pedian que Ids dgjara ent‘rar‘
a jugar por el nino que 's»all’a.v _Co‘ntentd por lo que habia visto ée fue a

practicar con su equipo.
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The Brand New Soccer Balls

Quique wés attending the public school ih his hometown,
Purepero in Mexico. At the time there was a custom of giving a
“graduation” gift to every childeho passed his clésses ‘that year
since those who failed the school year needed to take it over againf
There was no aﬁtomatic 'advancement‘rahd -only the graduating
st‘udents moved on. |

| Quique was a go»od student Who liked school ‘\and always took
care of his little brother, »Gil, who waé |n tﬁe sécdnd grade 'also.
Althought he was a year younger he was in the same class, where he
was the youngest student. Both boys were very friendly and helpful
with both students. and teachers alike.

For graduation they invited “padrinos,” godparents, who would |
give them a préseni ‘for “graduating” and moving oh to the next
school year. That day after thé ceremonies concluded and the
graduating children received their gifts both Gil and Quique knew
what their gifts were. Althought they’ had not opened them they
could tell by the wrapping. They started to kick their gifts back ‘and

forth since they knew a ball was wrapped inside.
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Both gi'fts were round gifts so they figured théy could pfay
with them since they couldn’t have anything‘ else inside. Their mom‘ '
told them to o-pven their gifts and _sée if they like them. They
expected to see a plastic ball but instead found a brand new leather
ball. 4Those balls were worth a small fortune and they never
e»xpected to see one mdch less two 'balls in the same household.

'Both soccer balls were identical and they were as white as
snow with a few black patchés. Those were the kind of balls seen in
professional’ soccer games but never .given to 8 year old children.

All the children started to play with Quique’s béll since Gil wouldn’t
allow the children to‘play with h‘ivs ‘since he wouldn’t allow anyone to
kick His ball’. It seemed as though every boy just wanted to play
with their shinny white leather ball rather than with ihe_ir own
gifts. |

The following school year whenever their class wanted to play
soccer during their recess they would ask Quique to see if he felt
like playing soccer. If he 'wanted to play he would take his ‘ball along
aﬁd the entire clasv‘s\ wquld \go out and play. Since they had ‘a |

professional soccer ball, ‘w’heri he égreed to play, they would go to
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the soccer field which was Iolc‘:‘ated behind the town’s cemetery,
about two miles away, but nbt one child was afraid of pléying there.

Quique’s class would chéllenge some dther class to a soccer
game and they would march down to the'soccer field as though they
were two armies marching on to war to defend their country. Each
class would march down behind their re’sp,ectivé teacher.

Quique who was nine would be convinged more easily to use his
ball since he was able to play better t'han his younger brother who |
was, in the same gradé level, but only 8. Most of‘their Classmates
were much older since they had failed to pass their classes before
and they had to repeat the school year. Since the kids were much
older Gil didh’t care to play much. Quique, on the other hand, would
jump at the chance of playing wifh his older élassmates even though
his ball had to be kicked during those games. |

On their way to the soéce,r field the class would stop by
Quique’s house to pick up his ball. They had to convince him before
they planned anything _since they couldn’t always ‘count on his
loaning him the béll.

Once as the teams were playing Quique was sadly watching

those 22 boys in the field since he wasn’t picked to be in. At that |
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instant his uncle wh‘o had arrived to get ready for his game noticed
that the boy watching looked very niuch'like someone he knew. As he
goi clbser he_“noticed that the boy was hisvnephew, the owner of the
ball they were playing with.

He asked his nephew why wasn’t he in the game since he owned
the ball. His nephew told him that éincé most boys were older they
were much better players and thus, were picked ahead of him who
wasn’t as good as the others. Chuche, this ‘uncl_e, told him that the
owner of the ball always becomes the captain who in turn decides
who plays and when. If the team doesh’vt,do, as the captain says then
he just goes home with.»the balll and the‘ game ends. Chuche asked for
the ball siriCe it ﬁwés‘time'for QUiqUe to gb home. All the little boys
told him how they didn’t care for the ball since they were going
home as well.

On his way home Quique thought about becoming a captain and
deciding who could play. He thought how great it would be to pick
and choose who got\int.o the game and who had to sit down. That
\)vould certainly would make him popular.

A few days later when Chuche went to the soccer field for his

game he was able to see some little boys playing a game. When he
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got close he noticed how his nephew 'was playing, unlike the last
time he had seen him. Just then he saw him stop the game and té»ll
one of the boys to’ got out and allow someone ’els_e to play for a |
while. All the boys watching outside begged him to let them in. He
picked a chubby boy, who never seemed to get in, and the new boy

seemed so pleased with the new captain.

121



Alfiniqui

Maria Solano nacié en Pénjamo, Guanajuafo donde conoci6 a
Juan Zendejas con el que se casé a los 17 Vaﬁos. | |

Maria vivia en casa de los suegros como era la tradicion. En.
esa casa el papa de Juan, Teodoro, fabricaba alfiniqui, calaveras,
cajas de'muerto. y animalitos de dulce. Ella ayudaba en la produccion
en la cual empezaban a prod‘ucir las calaveras con cuatro méses de
“anticipacion. |

En Zacapu, Michoacén habia una gran fébrica americana que
necesitaba muchos empleados y Juan emigr6 con su esposa Maria a
Zacapu para trabajar alli.

En Zacapu esperaban la llegada del mes de jﬁlio, ese mes tan
esperado durante todo el afio, cuando al fin podian empezar a
producir ese alfiniqui que venderian cuatro meses més tarde en solo
dos dias. Después de llegar de la fabrica Juan tfabajaba' con Maria en
casa ‘produciendo tantas calaveras como pudieran acumular pues
necesitaban tener un buen inventario para esos dos dias tan
esperados, pues ese dinero que venderian seria una gran fortuna.

Un ano pudieron vender 800 centavos que fue quizd su mejor

venta. Al poco tiempo con los ahorros acumulados compraron una
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casa de un cQéidde 1800 centavos. Esta casa era una vecindad de 3
unidades. Corria el.aﬁp de1940. |

Hoy dia se ﬁsa- la grenetina para trabajar el ézucar glas pero en
aduel entonces se usaba solo el camote de' lirios que crecia en los
arboles. Lo partian en rebanadas y lo ponian a secar. Ya seco lo
molian en metate y el pblvo lo mezclaban con azucar. El Iirio‘ le daba
un olor perfumado al azucar que quedaba suavecito mientras que
ahora el terminado es seco y duro. Este trabajo lo han estado
haciendo por 50 afnos. . |

Las calaveras de azucar que producian las vendian en Pénjamo
de donde eran originarios y las llevaban en tren. Viajaban desde el
dia 28 de oc_:tubi?é'.para' evitar contrkat"i’empos';y tener todof‘listo los
dias primero y segundo de noviembre. La ‘venta‘era solamente de
esos dos dias a pesar de que Ilegaban coﬁ a'hticipa‘cién a ese lugar.

El alfiniqui esta tan bien producido que pUedetdurar muchos
afios sin descomponerse y son unas obras de arte en azucar. Este se
vendia fuera del camposanto, hoy llamado panteén, donde siempre se

les agotaba.
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Lo»s pro»du'cto.s‘ uv obras dé_ arté dué ‘hécian »consistl’an_ de tumbas
que eran cajas de muerto deCOrédas por una corona de flores de |
varios colores.

Las tumbas eran las mejores obraé artisticas pero.también se
vendian las tan populares y codiciadas calaveras como asi las cajas
de mue‘rfo, figuritas, angelitos, perritos, canastitas, monités, frutas
y muchas otras f.i‘guras de anﬁimalitos. Todo esto de diferentes
tamanos y precios desde}tres por un centavo hasta tres centavos .por
pieza. |

Con el tiempo la pareja tuvo varios hijbs y empezaron a
dejarlos a que vendieran en Zacapu. José uno de los hijos empezo a
vender alli en 1972 y empez¢ la tradicién que no se habia arraigado
como en los otros pueblos de Michoacan. |

Hoy en dia Luz, otra hija, continua también la tradicién y es
toda una artista en este arte del alfiniqui.

Adémés de todos los objetos descritos anteriormente también“
produCen fruteros, ramos de floyres y cualquier 6bjeto qué al cliente
le agrade.

Cuando séa el dia primero’ pida a sus amistadeé sus “angelitos”

y al dia siguiente el dia dos no se le olvide pedir su “ofrenda” o sus
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“muertitos” para que quiza le regalen una calavera, obra de arte, de

esta artistica familia.
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§ugar .Aﬂ Wvgrkls

Mana Solano was born in Penjamo Guanajuato Mexico where
, she met Juan Zendejas whom she married at only seventeen

Maria' went to-Iive with her in-laws as it was the local
custom At that house Teodoro, Juan’s dad made Alfiniqui. Alfiniqui
conS|sts of sugar skulls, skeletons, and anlmals Maria helped”with‘
the productlon which would begin four ‘months earller and would

start with the skulls. |

R In .vZaoapu»,’M}ichoacan there was a large American textile
k' factory Wthh was hiring workers and _so,'J'u'an migrated with his
wife in order to work loi' that} comoany.

‘In Zacapu‘they would wait eagerly for July. That ‘month was
'the month when they would finally» begin provduotion in earnest which
would be sold four months later in only two 'days;., ‘Juan would get to
work "afte‘r' he arrived home from his shift alongside his wife Maria.
‘They would oroduoe as many skulls as they v_could for the next four
- months since '-they» would need as‘muc»h merohandisetoybe sold in
that two,.day' holiday. The 'money they ‘would sell_ was a small

fortune.
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One year, she remembers, they weré f’éble to sell 800 cents
which was. perhaps one of their best ye'ars. ’ A shQrt while later they‘
| ~were able to purchase a triplex, three houses in one lot, for}1800
cents with their savings. The year was 1940.

Today grenadine'is used to work the sugar but back then they
would use thé roots of the,lilies: groWi;ng on the tr‘ees." T hey sliced
the rooté and Iét them dry inv‘the sun. - When dried't‘hey would ground
them into powder \a‘n,d ‘m»ix'it with suga»rvwhich it turn would become
nice and soft, unlike today’s‘ sug‘ar which is hard énd coarse. This
kind of work they have been doing for over 50 years.

Those 'sugar skulls they produced were sold in Penjamo where
they were born. They would take their"merchandis’e by train October
28, in order to avoid any problems and thus be able to be ready for
November first and second. Théy would seil their marchandise only
those two days in spite of the fact that they would arrive a few days
early.

Alfiniqui is so well made that it can last for years without
breaking down. These skulls are artworks in sugar. Alfiniqui was
always sold outside the cemetery where they always ran out every

year.
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These pieces or artworks t'hey' made consisted mainly of tombs
which were decorated with colorful wreaths. |

The tombs were the best ert»\.lvorks but they also sold the ever
pepular and asked for “calaveras,” skulls, as well as the skeletons,
little angels, dogs, baskets, dolls, fruit and many other figures of
small animals. All of these came in different sizes and prices from
3 for a cent to three cents each.

Later on theicouple had rrtany children wh}o were allowed to
remain home to sell in the city of Zacapu. Their son Jose started to
sell there in 1972 and he started this tradition which wasn’t as
popular there as it was elsewhere in Michoacan.

Today a daughter, Luz, continues this tfadttion and she is
considered an artist in the art ,ot Atlfiniqui.

Aside from all the various ob_jects named ‘above they also make
various fruits, corsages and enything else the client 'wishesto have
custom made.

When the first of November comes around be sure to ask your
friehds for your “little angels” and for “offerings” the day after,
hopefully your friends will give you a “calavera,” an art work, from

this artistic family.
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| fhe Highe'st I Q.

| still remember Vback i'n-1969»w‘hen they ueed to test students
in the public sehools by giving them an 1Q test.» Those tests would
eventually be discontinued because they were highly biased against
minority students, since they tested how well a person knew the
dominant eulture rather than testing his intelligence.

My brother Francisco Javier whd we affectionately called
“Jave” was giyen the 1Q test along with the‘ rest of the students who
were at hie grade level. He knew that this would test everyone's
intelligence in order to see how they would perform in school and
thus be tracked in the propei? level.

Jave came home and told us he had taken this test. He thought
he had done quite well, but he would need to wait a few weeks for
the‘ results in order to find ‘out how welllkhe had done. At this time |
was attending high school and | had heard how‘ biased this test could
be 'so | decided to warn Jave 80 that he would not be too disappointed
if his test results did not returned as high as he}was expecting them.

| explained to Jave and my parents how | once refused to be
tested when | had’ recently arrived from Mexico a few months

earlier. | refused the test since they wouldn't give me one in
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Spanish where | -Would be able to score much better since | had been
an excellentvs'v(udent. in Mexico. | told my famiiy how some minority
groups wanted to 'ba‘ri' this test since it did not. predict how well
most minority students would do academically.

A while Iater'my parents were told to attend a conference to
- go over my bfother's I‘Q‘ test. An appointment was made and my
brother who is bilingual Was' able to translate what the results had
been. | asked them what they had been told, while still skeptical,
‘and | was told that the ‘results had not been conclusive since they
were not given a specific answer and Jave needed to be retested.

My parents were told t»hat everything was fine tand that Jave
had done very weil but he needed to take the I‘Q'test’again. We had no
idea why but in the meantime we started kidding Jave that he was
the on'ly pefson we knew who had failed the IQ test. He seriouslyk
tried te explain to us that he had done Well but the school heeded‘ to
test again for a specific result but we, my brother Gilberto and |,
would not hear none ef this.

Jave wae retested since the original test was able to test 1Qs
of no more than about 138 and my brother had scored much higher

than that. Eventually the results came back from the second test but
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my parents tjid ,no‘t tell} us how high ‘.t‘h.ey were sinee,t-hey t‘hou‘ght
that we would be afraid to ‘try in school knewing that no metter how‘
well we would do we could never do ‘as well as my brother Jave.

| do not know whether Jave was ever told how high he scored
since he never once flaunted how much smarter he was than the rest
of us. Even years later when he was applying to different schools he
wasn't confident enough ‘about nis chances of being admitted to,‘some
of the best colleges in spite of his high grades. He applied to some
lesser schools just in case none of the others would want him even
though he graduated with a higher GPA than 4.0.

When the second test scores retUtned my parents went back to
school and they were asked if they were proud of having such a
~smart son. They replied that they were very preud of all their
children and not just their genius son.

The school interviewed Jave‘and they had his picture and his
biography in the main .office for everyone to see what an excellent
student was attending that school. In tne interview he was asked
what his plans were and what was he interested in becoming once he
gradlg.lated from college. His response was, half in jest, that he

wanted to drive a trash collecting truck for a living. We asked him
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if her was serious about doing that for a Ilvmg and he said that he
was onIy playlng with the counselor's mind but that he couldn't

reallyj come up with somethmg else at that time.
' There were a few other students who scored high on the test

'
|

altho;ugh no one else was asked to retest. All the other students who
were? not mi‘nerity students wanted to be doctors ‘and- lawyers and

the only mmonty student who had scored the hlghest had no real

role: models to emulate and thus could not come up W|th a reasonable
'profe;ssmn to look up to.

Jave eventually went on to CalTech in Pasadena and a couple of
| | .
years later he transferred to Stanford University where he received

his B%achelors of Science Degree in Electrical Engineering. Later on
he get his masters degree from Massachusetts Institute of
Technology (MIT).

[ Jave enjoys speaking to students and he loves to entice

studebts to give college a try. He tells students that it is possible
to doi well in college if they have a plan and they follow it. He tells

| . :
them %to plan for their future since the only people who fail are those

who fail to plan.
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| had no one to.help me get around my new school since the
ecquaintances who had brought me to school the day before were
~ashamed to be seen with me. | had to make my way around with no
help whatsoever on this second day of school in a foreign country.

The boys who took me around the school the day before agreed
to do so on the condition that | wouldn't talk to them during school.
Since those boys didn't w'ant to acknowledge knowing me during
school. | didn't know anyone else in this school and was forced to
eat by rhysel_f.

| was cleaning my Iﬂ‘unch tray getting re'ady to go to my 5th
period class, when | realized that my schedule was miSSing. I ‘Iook‘ed
for it in my notebook*but it wasn't there, | checked my books with no
luck and,.finally, | checked every. pocket in‘ my clothing, knowing that
if it wasn't there | would have nowhere to go since | had not
memorized what classes | was given.

On this second day of school | was forced to go to all those
classes which | was given here in this new country, in this school
they called a junior high school,v which made students go from class

to class every hour, unlike any other school | ever had before. | had
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felt so proud bf mysetf for knowing the idibs’yncracies of the ‘native
populattion even though | was on my 6wn wivth;_ no help from anyone.
Today | had lost the help of tny 'dad's friends» who wanted nothing to
do with- me since | dressed differentty and spoke no English at all.

| tried to retrace my footstepts 6f the day before, when my
| schedule was taught to me on the cortdition that _I wouldn't talk to-
those boys if | evér setw them during,School‘. Knowing that if | could
remember a name, a face, a classroom, a building, a teacher. . .
anything, ‘then | could find my ‘way, I could not yery well Qo and‘ask
anyone for help sihce no one hadvspoken to me the day before when |
registered in all those new classes.

How muéh | wished to be able to go and ask anyone for
information about my classes which were conting up and | had no
idea wttere they were.}

The day before, not a single person had spoke‘n‘ to me. It had
seemed as though | was never theré in class. As | went from class
to class | knew where to sit but the teachers nevér made any‘
attempt to get me involved in any class whatsoever. Ironically, in
my math class | would end up with the greatest point total of the

entire class in spite of the language problem; but it seemed that
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“today | wasn't goihg be therephysieally eith.e_r. I always vhave liked
school and wanted to go to my classes badly, so that | could learn to
speak English and not get into this kind of predicameht anymore.

As hard as VI tried to remember, all that | could remember was
my math .teacher‘ who had a hole in his neck and needed a microphone
to speak to us. He was in my}seco.n'd class so | could not very well go
to that class because it was already fifth period.

Knowihg that | did not know what class was coming up and
that | couldn't cour_l_t on anyone to help | quickly went to a building |
that I'was:eure would be the correct class. As | got there the terdy
| bell rang and | sighed with \relief knowing that finally | had found my
class,.‘ As | entered; quickly to my seat ‘I,‘ nvoticed that | had been there
before in the morning. “Emba‘r‘rassed I quickly left the class and just
stood outside thinking how much‘ easier school would be if only |
could understand the language which EVERYONE spoke, but me.

| wandered around the ‘eampus for two hours, wishing that
eo‘meone would stop me and ask me why | was not in class, but
n.obody did. ‘When, after what seemed an eternity, everyone came out
of their sixth period class and went home. | also followed and went

home.
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| felt SOvstupi‘d getting lost and not knowing my classes but |
had never had so méhy classes in my life and tOday‘wa's only_ the
second day of junior high and | was in a strahge, foreigh country
‘where no one would speak to me.

| wanted to tell someone What aﬁ embarrassing day | had but |
was afraid of all the ribbing | was ‘going to receive at home from
everyone so | told no ohé what rblyad‘ happened at school ‘since it Was
too embarrassing. | had alw’aysvdone well in s‘c‘hobl and getting lost
was too stupid to admit to.

My parents had always been interested in our school work and
the first thing they asked as | entered was to ask me if | was able fo
get around school now that | had no one to help me at this school.
Being too embarrassed to admit to what had happened | excused
myself before they could ask me any specific questions.

That night all | could do was pray that somehow | could find
that piece of paper that had my classes. | figuréd that if they
Wanted to find out where | was then they would find someone who
could speak to me. After a long sleepless night | was willing but not

ready to go back for another dose of humility.
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The next day, as | entered my second périod class 'and | was
still wondering what was | going to do about my missing classes, a
boy asked me why | had ditched my cl‘asses.‘ As | heard the question
for the second time | realized that | spoke that language that the boy
- was speaking to me and | also was able to unders_tand him. At first |
couldn't fathoh eivnyo‘r“ne speaking to me withdut being forced and no
one was fbrcing this boy to speak.

I felt so much relief ju§t knowing that there where others at
school who could understand me.

The boy introduced himself as Pedro. “Hola me llamo Pedro.”
“¢,Porque te fuiste de pinta?” “Why did you ditch?”- he asked me one
more time, speaking Spanish to me.

“Perdi mi programa y no sabia a que clases ir.” “I was lost, |
had no idea where my classes were at,” | told hirﬁ.

“¢Si quieres 'puedo decirte a que clases ir o puedes ir
conmigo pues tenemos cuatro clases juhtos?” “If you want to | can
help‘you since you're in four of my classes anyway?”

“i,Sa‘bes cudles son mis ultimas clases?” “Do you know which

are my last two classes?,” | asked him.
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“‘Sl’, estémos juntds en Ias‘ﬁltimas. dos.” “Yes, we're together
in the last two.” : | |

“¢Pedro. . . Pedro rhe dijiste qﬁe te llamabas?” “Pedro. . . Pedro
is you'ré name, right?” | | |

 “pedro me llamo.” “Pedro i is.”

“z,Pedrb, puedo ir contigo a mls cIaSes?” “Pedro, do you mind
it | walk to class with you?” |

“No pero crei que tu no qUen’as he‘lblarme.” “No, but | thought
you didn’t".wan‘t to talk to me.”

“Claro qu'e si pero que te dié esa i’dea?” “Of course | want to
talk to you,_.What gave you that idea?”

“Ayer cuaﬁdd te hablé pas"aste y me ignoraste.”
“Yesterday when | spoke to you just walked by and ignored me.” |

“(',Mé hablaste en espaﬁ‘ol« porque de otra manera no te
‘entehdl’?” “Did you s’péak Spanish ‘cause otherwise | wouldn’t know
you where talking to me?” o
| “No sé yo solo‘ uso el idioma que. necesito.” “l don’t know | just
use whatever Iangﬁage | think | need.”
“¢Como te llamas?” “What's you’fe name any way?”

“Me llamo Enrique.” “I'm Enrique.”
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N enlyv knew Pe'dro for about three'»mbn‘thsv; then he had to Qo
»back to Puerto Rico, where he ‘pre’ferred te Iivef' He spoke constantly -
a‘bou_t returning to-his beloved “Green Island.” | |

One dey when | got to school | found a n.o'te which was Written
'vby.Pedro. It said that he had to'g'o beck home but he needed to thank
me for allthe‘ help | had provided while he  v'vvas at this foreigh pia’ce
which | knew so well and had shown him around.

‘As | read the note | wondered if 1 had ever thanked Pedro for
getting me through those dafk,‘ scary times when | had no one at
school to help me, and when | wanted to go home as Pedro was doing
now.

How. ironic to be receiQing a nete of gratitude from someone,
when it should have been | writing it. | never wrote that n_ote‘
because | never had the chance, butrlﬂ alweys wanted to. So, after all
those years, here it is: Pedro,.yoﬁ ha\)e made all this possible. | told
you one day | would be able te write to you in English so here it is:

THANK YOU.
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| Pg’gro"s ’I'_’egacyl

‘Pedro was a lot different than those ,péopl'e Who | was
agquainted ‘with. 'He.was the only Puerto Rican | knew sinVCe‘thvere
~ weren't many pedple who had that accent,'
He would éay ‘;Puelto Licd is the most wonderful place in the
" whole world and soon | will return to stay.”

| would askhimif»he was just saying that so that | wouldn't
get homesick Of cqurée not, I'm just telling you what it looks like
so that you can visit me once l"‘m‘back,at Green Island,” the name we
~ have given iouf“ wo{nd{elbfful home. "‘:W’e}vll,, the n you will have to ‘visii
me when I'm back in Michoacan and then we can go eat some fish
~ tacos at Lake Patzvc‘uaro’wh‘ich has been called one of the most
beautiful places 'onv earth‘.”

Pedro WOuId h'notgbe outdone and wald thén invite me to El
Morro, the Puerto Rican version of Patzcuar‘d.

“Come and eat, food is ser\)ed!”

My mother's»céll to supper would élways make us stop our
comparisons.

v“Mor‘n,‘ what ére.wehaving‘?”

“What does it matter, aren’t you eating?”
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As | started to eét caldo Mich | started to explé_in what kinds
of fish where found in the soup but again, | was told to be quiet at
the table.

Pedro, on the other hénd, was allowed to tell Lls how wonderful
it was to be Puerto ﬁiCanisinCe the island was a paradise wfth an
extraordinary amount of fish gnd shell fish as we[l.

My parents enjoyed;»liste}ning to Pedro's expériences and they
got annoyed wheneverilkkinterrup‘ted him even though he was here to
visit mé. |

“Quique can't you see that Pedro is talking?” | would be told.

Pedro was treated as though he weré an adult visiting my
parents and not a twelve year old kid who was here f(o visit me.

“Pedro, do you want to get that errand taken care before it
gets dark?”

“Yeah, let's go.”

“Mom, dad I'm gonna take Pedro to his uncle’s by Victoria
Elementary.” |

“Be careful to get back before it gets dark."‘. ;

~“Wel'll just pick a package and get back to play.”
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“One day I'm going to get‘people to realize that “he Island”
must be treated like a 30vereign country and not like a dumping
ground for thi‘s COﬁntw where all the d‘rug addicts are sent” Pedro
,wduld tell solemnly.

“In my country nobody likes to deal with them because then
you are!" tfea’ted' as though you Where'é marihuano yourself,” | would
tell him so thaf he.wouldy see how rﬁature I  was too.
| “'m not talking about that”

“Then, what are you talking about”

“I'm talking about getting my country recognized.”

“In Mexico everyone recognizes Puerto Rico as an
independent ‘codntry.”

“But not hefe.”

“What do they think it is then?”

“A colonia.”

“People actually think it is a barri‘o?‘Are they that stupid?”

“No, not that kind.”

“Which kind then?”

“Here it is called a Commonwealth.”

“What's the différence?”
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“We aren’t allowed to have leaders who ére separatistas.”
“Who woh‘t let you?” |
“Washington!”
“Who’s he?”
“That’s this '.country's government.”
“Why do you have to' ask them? We don’t.”
“Because they gi’ve us unemployment insurance?”
“What's unemployment ‘insuranée?” |
“When your parents are fired they can receive money until they
can get another job.”
"‘Why would ‘they' want td, when they are receiving m_oney?”
“Because the;y won't get a"4lot.” | |
“OK, | understahd. »The‘re’s the :écl:hbdrl!”
“Behind the school, the green house.”
“Will anyone be there?”
“My aunt said she would be there all day.”
‘fWelI then, lets, find out what they sent us from  Puerto Rico.”
“They didn’t send us anything, they sent my parents a
package which I’h not allowed to open.” |

“l didn’t wanna know what was there anyway”
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That was the last day | spent with Pedro before | went to my
locker which was used by him also since his was not near any of our

classes.
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Carnal

Roberto‘ se escondia para que nadie ‘s.e_'diera, cuenta de que
hacia su trabajo, tenia un libro en la clase y otrb en casa.

Roberto era el jefe' de una pandilla y por lo tanto él no podia
darse el lujo de trabajar mucho en la cl‘ase.y mucho mends de hacer
tarea pues eso no era el ejehplo a dar a sus ‘compaﬁeros de pandilla. |

| Roberto era un chico muy inteligente pero tenia el problema de
tener que poner un ejemplo a seguir y é.l de sér un buen o exelente
estudiante era todo lo contrario de lo que sus compaiieros de pandilla
querian \‘/er‘en él. | | |

El era bajito de tamaio, chaparro, “pero muy musculoso y le
gustaba pelear a la primera insinuacién. |

El queria aprender el espanol mejor de lo que lo hablaba perd
tenia el prOblema dé que no debia poner mucha atencién en la clase y
peor, hacer preguntas sobre algo que no estaba seguro de haber |
ent.endido‘., Otro gran problema era el de poder hacer tarea
regularmente y asi poder entender méjor lo que el maestro habia
ensenado ese dfai

Con los problemas de no po-der' participar con libertad porque

los alumnos le llamaban “school boy” o “estudiante” pues un
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pandillerd no debe dar esé cias_e de ejemplo y mucho menoé “hacer su
mejor trabajo posible‘.

~ Un dia el maestro le dijo que se ‘duedara después de clase
porque queria hablarle de su conducta y todos los alumnos
empezaron a decir 'ﬂuu‘u‘u!'v! por'rque se .imaginaban que hébl’a echo_algq
mal‘o.‘ | |

Roberto pregunté que ¢,que habl’a echo? pués él no ‘recordaba
| haber echo nada malo en establase. Esta‘ era la unica qué le gustaba
y a la que riu,n¢a dejaba de ir y no entendia ¢porqué tenia que
quedarse después de clase?

El maestro le explicé que él habia entendido como Roberto
trataba de hacer el mejor trabajo poSibIé sin llamar mucho la
atencion. EI le iba a ayudar a aprender mas y a poder hacer mas
trabajo sin que .nadie se diera cuenta del mejoramiento en sus
calificaciones y en su trabajo total.

Para podér hacér todo esto casi a escondidas el maestro le
présté un libro adicional para que pudiera dejarlo en casa y
hacer su tarea sin que nadie se diera cuenta o lo vieran c'argar Iibros'

a casa.
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Cuando él hécia su tarea, que ahora era una cosa comun, él. n_o’
podia entregarla con los demas alumnosf Cuando no queria que se
diefan cuenta de que hacia su trabajo muy seguido lo dejaba en el
~escritorio del maestro al pasar y sin que nadie se diera cuenta.
Algunas veces lo aventaba en el escritorio diciendo “solo hice esto
de tarea, si vla quieres calificéla, y si no tirala a Ié baéura pues‘ka mi
no me importa;” El maestro le cbntestéba que esta ves le daria un
poco de crédito pefo‘ q’ue'nunca mas le aceptaria media tarea como la
de ahora. Los dos sabian que la tarea estaba completa y casi siempre
correcta.

Al estar por finalizar el semestre, vdesprués de clase, el
maestro y Roberto platicaron sobre la posibilidad de que él pudiera
recibir una “A” pero Roberto prefirié no exponerse a que alguien se
diera cuenta de cual calificaciéon él habia sacado en esta clase y
fueran a burlarse de sus buenas calificaciones y por lo tanto decidié

quedarse con una “B” pues era mas facil explicarla.
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Why Homeboy Got a "B” in Spanish

Robert uéed to h»idev so that nobody would realize he was doing
his homework. He was afraid that his friends wouldn’t understand
and would make fun of him.

He was the leader of a gang in his junior high school and he
didn’t think they would understand how their leader could behave
like a school boy instead of behaving like a homeboy.

Robert was very i‘ntelligent but he needed to set an example
for his gang and being an excellent student wasn’t what they
expected from him.

He was a short, stocky, w“éll-biuiilt young man wha loved 1o |
fight anyone ‘regardless of the reason why.

He wanted t§ learn 'Skpanish‘ well since h‘e‘ knew that‘ his
Spanish was not the best but he juét could not partiéipate as much
as he wanted sihce his friends would object. " Not ‘only was he unable
to participate as much as he could but he couldn’t very well turn in
all the homework assigned.

He wanied to participate and learn but he just couldn’t afford

to look like a “school boy” or a “nerd” who is always doing
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everything the teacher asks for. What woﬁld‘h}e db"‘if his friends
- started calling him a “teacher’s pet?”

One day the teacher told him to stay after cl'ass because he
wanted to Speak to him about his behavior in class and immediately,
evei'yone said “uuuuu, Robert!!!” Everyone thought he had finally
made this teacher upset. |

Robert could not undersvtand‘why he needed to stay behind
since hé always tried to behave for}'th‘is teacher although sometimes
he just would not listen. He asked his teacher “What did | do?” th’e
teacher told him to sit down and he would talk to him as soon as he
could.

~ After about 10 minutes of wondering what he had done the
teacher put everything away and when he noticed that no one else
was around told him that he knew howﬁiuch he tried to work
without making it obvious. The teacher thought he had come up with
a plan where Robert could do all the work assigned and no one would
notice.

The teacher told Robert to take his book home and keep it there

and he would be assigned a second one which he could use it during
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school. By ha_ving two vb.ooks he Was able to do homework and no one»
would know it since they never saw him carry it home.

When he did his homework, something common now, he would
just throw it ‘at the teacher's desk or leave it there inconspicuously.
Whenever he thought someone was watching he would just throw it
at the desk and loudly would say “That’s all there is. If you want to
give me credit for trying, fine; if not, who cares? Dump it" Both the
teacher and Robert knew that the homework was complete. With
this plan no one was able to ‘find vou»t‘how much work Robert was
doing or‘how Well. |

A few weeks before theend of the‘ eemester Robert and the
teacher went over the ‘grade he had at ihat 'plofnt; an‘ A minus. The
teacher asked Robertz that if he wanted to keep that grade, which had
been hard earned, he needed to do well for the fi‘nall. Robert decided
to purposely go for the lower grade since that way he wouldh’t need
worry about anyone ‘findding out that he had received a “B” in Spanish.
He could always claim that a “B” was easy since he spoke Spanieh
but an “A” needed an explanation and he didn’t think he could come
up with a go.od one. His vhomeboys just wouldn’t understand their

leader getting As in school.
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Fun time

Just about the only thing | can remember from my first year in
é,lementary school he*r'evin thé U. S., in 1967, was the strange way of
teaching. In Mexico we were never'tau_ght religion as they would
here in the _S.t‘ates‘. Every Wednesday at 2 in the afternoon a
volunteer would come to'our}class to take us to her house so that we
could pray. This lady lived two blocks away from our eleméntary
school and we would march to her house. | Iiked mafching s\o I
enjoyed thé weekly march to her'house‘. | liked marching because it
brought back memOriéé from my old school days in Mexico. This lady
who came to pick us up told us she was Mexican-American and if we
ever wanted to own a nice two-story home like hers we needed to
speak perfect English, just like her. She told us that we could not
pray in Spanish because then we onId never try to learn English.

Although at first | enjoyed leaving the class for the march, |
soon changed my ‘mind since the Iady‘ would always admonish me for
not praying in English as did the rest of the students. The teacher
would tell the students that they would be able to have fun time as

soon as all the Mexicans left for their praying.
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- When we cam‘e, back the next vday the st'uder'\ts who stayed
behind would ask» the teacher if they could continue with their work.
The teacher would tell the students thaf they could only work on
that assignment when the entire cl'ass“_was not there. Some of the
students whd I_eft and m‘issed ihe fun aSsignments_, asked the teacher
if we could ever do those assi’gn‘ments. The teaChe,r would always
answer that we would ’have to choose between fun time and our
leaving the class tov pra‘y.’ Eventually the number of students who
wanted to leave the class became so small that the lady tried gi\)ing
us punch to attend the praying session.

 Soon even the punch would not get us to go with her.
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Appendix A
Memorias del Dia De Los Muertos
de E. Néarez

‘Todo mundo Celebra el 2 de noviembre el regreso de sus
‘queridos difuntos pero aun recuerdo aquellosv dias festivos cuando
celebrabamos el regreso de los santos inocentes que venian a
convivir con nosot-ros..

Ese dia, primero de noviembre, estaba destinado a nosotros los
ninos que viviamos én este mundo y aquellos que se habian marchado
péro que estan’an aqui esta noche y a los cuales divertiriamos.

El ‘Prin.1er ’dl'a festivo Ibs“ hiﬁos ',podl'amos hacer cualquie‘r‘»
travesura y los adultos noé las ten‘l’an‘ que aguantar pues no se podian
enojar con nosotros y con los pequeﬁos,di‘funtos’ a Ibs_ que
divertiamos con nuestros juegos. Comprabamos calaveraé que eran
estampitas con una calavera pintada y con cera se las pegabamos en
la espalda de los adultos que se cruzaban en nuestro camino.

Desde el medio dia nos ibamos al panteén o cementerio para
celebrar estos 2 dias. Recuerdo que llevabamos flores para decorar
la lapida de mi papa Tino y antes de todo esto teniamos que lavarla y

dejarla nitida pues esta nos serviria de mesa. Sobre la lapida mi
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mama y mis tiaé ,d'ejab}an la .comida,que llevaban que habia sido
prep_arada'en honor del recuerdo de su papa, mi abuelito Florentino.

Sobre Ia's ldpidas 'o cerca de ellas se levantaban altares
dedicandoles los objetos predilectos: é los nifios se Ies colocaban en
sus altares los juguetes de su predileccion en vida, con los dulces
que mas les gustaban, asi como algunas prendas de vestir.

A las muchachas que murieron jovenes se les colocaban
espejitos, peines y cualquier otro objeto para su decoraci(’)n personal
que podian usar durante su jornada de esta noche hacia el mas alla.

A los adultos se les ofrecian sus cigarritos para el camino y su
comida favorita.

Al segu’n}d'ov dia a los nifios ya no se les permitia hacer de sus
travesuras pues ahora éste dia, el 2 de noviembre, estaba dedicado a
los adultos de aqui y ‘;del mas allé.” En este dia solo se escuchaba la
musica fanchera que tocaban Ids marfachis que habian sido
contratados para llevarles su musica -faVorita a esas personas que
vendrian para este dia.

Se decia que la comida u ereri_das para los adultos con sus

deliciosas aromas era una de las razones por lo que los muertitos
! .
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..regresaban cada aﬁo pues: exﬁahabari esas comidas que en vida tanto
les gustaron y solo ‘p:odi’én reg‘res‘ar éste dia.

Cuéhdo a las 'o_fke’ndas o altares se les decoraba con estas ricas
cdmidas y uno deéeaba darsé, ‘cuen.ta de si su “difuntito” habl'av podido
~venir a compartir con los “vivos” se podian probar las viandas y si a
estas les faltaba su sabor esto era prueba ‘absolut‘a de que si

estuvieron los difuntos aqui.
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~ Appendix B
LA OF RENDA - THE ALTAR
" By R. Berdecio & S. Appelbaum

“DIA DE LOS MUERTOS” is cel‘e.brated‘ at the cleaned and
decorated grave sites and i‘n the Mexicari h_ome where ‘evlaborate,
“ofrendas” or “altars” are erected in honor of the departed souls.
~ The “ofrenda’; ensﬁreé good relations between the family on eadh |
and the deCéased relatives in the afterworld. Thé entire family
takes part in cleaning the"graves and constructing the “ofrenda,”
continuing the tradition of familial commitment, remembrance, and
devotion.

Decorations and?.offerings» (also called “ofrendas”™), vary
according to religious‘ traditions,. local ’produce, the family's wealth
and the personality and impdrtance 6f the relative being
remembered. Cayn'dles, food dishes, clothes - all must be new to best
please and honor the visiting soul.

Whatever the deCeaséd enjoyed in life is remembered in
preparing the ofrenda. Favorite foods are pfepared and placed on the
ofrenda, along with drinks, new tbys (if for a cvhild)‘, a bandana and

cigarettes for a man, or new kitchen utensils and items of personal
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adornment for a woman. Personal belongings are incorporated, along
with the new offerings. Friends and rélatives arrive with offerings
to add to the ofrenda, signaling their relati»onship to the deceased.
The ofrenda becomes a collage of personal mementos and
remembei’ed pleasures. It is"'an 'ar‘tfully‘and lovingly constrUcted
monument to the departed, which by its very existence also
commemorates the closeness and continuity of the Mexican family.
Once the honored soul has extracted the essence of the refreshments
they are shared with family and friends who have often traveled long
~ distances to take part in the annual reunion dr kept a long night's
vigil at the grave site. The fiesta begins in earnest, somber
reflection giving Way to merriment and fhe pleasures of the living.

This, too, is a way of honoring the dead.
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APPENDIX C

Macakib’s Test
1f | Who; was i’he first man he met?  ¢Con quién se encontré
primerd?
2.‘ Who was the second man? &Quién fue el segundo?
3.  Who was the third man?  ¢Quién fue el tercero?
4. Why did he share his meal with thé man?  ¢Porqué compartié
su comida con ese hombre?
5.  What did Macario get in return?  ;Qué recibié a cambio?
6. What was it ‘used for? z,Para qu‘é servia? }
7. How did he know whén to us"'e"i‘t? z,‘Cc'>mo sabia cuando usarla?
8. Who was his ﬁrsf}payin"g client?  ¢Quién fue su primer cliente?
9. = How much was he paid?- - ¢Cuanto le pagaron?
10. What did he buy for everyone? ¢ Qué les compré a todos?
11. = Was he loved by everyone? | (;Tddo elv pueblo lo queria?
12. What was the Inquisition? ¢Qué era la inquisicién?
13.  Why was he put in jail? : ¢{Porqué lo pusieron en la carcel?
14.  What will happen if the child dies?  ¢Qué pasara si el nifio

muere?

158



15.  Whose child dies at the end? ¢De quiéh era el niﬁo‘que muere
al final? | |

16.  Why did Macario eat only half of‘his turkey? ¢Porqué comié
solo Ial mitad del guajolote?

17.  Why did he run away with his candle? ¢Porqué corrié con su
vela?

18. Why are candles important? ;Porqué son importantes las

| v‘elas? |

19.  Why did he die?  ;Porqué muri6?
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_ APPENDIXD
~ Moctezuma’s Dilemma
Byv V :Rivé .Palaéios '

Moét’ezvu‘m,a' had been Waitihg for ,the‘vg‘od Quetzalcoatl to return |
io Mexico. He wés waiting because he wanted tb be the “chosen one”
of this important god. Therefore, he offered the gods all the
sacrifices pOSSible, ‘i’.ncludivng ‘everything ',from't‘he best of the
harvest t'ov_‘:'th'e‘ heart of the most beautif-‘tjl_‘girl.

Aztec scrlptures .s_poké | ~'of' ~"'Qvu‘:e.t'.zzallgcwoatl' ,‘returrjing‘: to live - égéin
with the nativeswag;he_,_]ha.dxonc\,ebefbr_e'. Que’tvz'élqoatvlv]had been .‘givven
this name because he»» ‘ha_d_‘,,once gr;iyed,_among thve:.peo_pl'e in
 something _lon.gv'Whvich reserhbléd ‘a snake (coatl). The name Quetzal
had been given to him _.becaus,é of his‘.COIorh:J,I dress and fh.e fact that

he could fly like the beautiful Quetzal bird. | |
| The god, Quetzalcoatl, was very important to. the Aztecs
~ because he had arrived ih the land and taug_‘ht” t'h‘e: natives many of the
- trades .n‘eevded for survival. He taug‘ht.:t‘hemv v:hbw to cultivate ihe land
~and mé.ke 'thé ktool,_s they needed. He taught them abOut‘astronvomy and
music, and what is today’s MeXicéh “»cuisiné,_ Which relies on »corn' as a

staple. While 'Quetzalcoatl was living with the Aztecs and teaching
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them what he }kne)w, they offered him some of the native riches. One
~ of these was» frothy dark quuid drink which was the King’s favorite..
- We now know it aé chocblate) Quetzalcoatl was also given another
~ drink known as -quque ,(Tequil‘a);, which he liked as much as the |
,. previous one. ‘Hé" drank so much .‘PUIq\u‘e that he got drunk and lost .-
control. When he woke up, he was told how the day before he had -
been singing,y dancing and_vfi‘nglly disrobing and was inviting everyone
~to join in. | | | |
Quefzalcoatl was so ashamed and furious at the Aztecs fo r ’th‘
waljning him of what the dfihk contained, that he left. As ‘he Was -
Iea\)ing, he promised to return if he co-uid forgive them for é._haming
~him. From that time f.orward, the Azte"»cs'waited for his return;
M;)c;tezuma w_aé informed by his news carriers that some
people; who looked like Quetzalcoatl (tall, light skinned and
bearded), had arrived at what is now Veracruz. Moct_eiuma, Who was
very réligioUs and thinking himself th.e chosen one, allowed th e
_'Span_iards‘ a clear pa_th to' his palac;e. The Sb’aniards,‘ who came to
convert th‘ev‘lndiansand to take all the gold‘they had heard about,
Were‘ showered with*giﬂs of gold.“‘ The Spaniards' were honorable

'guests and as such Wére given anything their hearts desired. The
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Spaniards were awed by the beauty of the city and the gold in the
castles.

[Stop readihg this history here]

While his men were be‘fng so lavishly ente‘r‘tain»ed in
Moctezuma’s castl‘e,‘ Cortes re’céi'ved word that six Spaniards ‘had
been killed by subjects of the Aztecs oh the coast of Mexico. This
gave Cortes an opportunity kto threaten Moctezuma. Diaz, who
accompanied Cortes and recorded the first history of the conquest,
reported the eye.nts as follows: |

Cortes went to Moctezuma‘with a body guard of thirty men. He
said to the Aztec king, ‘1 do not wish( to begin war on this account,
nor to destroy this éity. | am willing to fdrgive it all, If silently,
and without raising a disturbance, you will come with Us to our
quarters, where you will be well served and attended. But if you cry
out or make a disturbance, you will immediately be killed by these,
my captains, whom | brought solely for this purpose.”

Cuitlahautzin, Moctezuma’s brother, wanted to kill the
Spaniards, but the priests and Moctezuma wouldn’t allow it. One

night, know as “La Noche Triste” (The Sad Night), the Spaniards
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v'raped’th.e' women at the castle they were étéying_at ahd stble the
- gdld fpuﬁd th.ere.n- When ih_e Aztecs found out what the Spaniards had
done, they wénf after the Europeans. Mocte‘zl‘_.lmavwas killed by a
hurl‘ed brick. The Spaniards were badly defeated and only a few
survivors gdt away from the Aztec;s.

The Aztecs, a“war‘ring tribe which survived by taxing the
‘neig‘hboring tribes, found themselves wondering what had happened
‘to the gbds who got away. In.the‘ r‘neantime, Hernan Cortez was aided

back to health by the neighboring tribes, which vhad united together
in order to vdefeat_the ‘hated Azt‘ec}s." - They, like Moctezuma, had
waited for thé gods to free them from "'t}he Aitecs. '

Moctezuma’s brother, 1&Cuit|ahUéc, bgcame*tﬁe new ruler. He
~organized his troops to _fénd‘ off the 'Spén’iards-.. However, withinv a
few month§ not ‘only he but thousands of Aztecs died of smallpox, a
disease brought vb»y the Svp.ania,rds.. “Other Indians died of venereal
| diseaées. The deaths divided th‘e Aztecs since sorﬁe thought that
death wés ;he revénge of the gods whose authenticity had been

questioned Eby the Aztecs.
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With the Aztecs divided and all the .neighbori‘ng tribes joined
as a force with Cortez, the Aztecs were soon defeated. The
Spaniards destroyed the city in an attempt to erase the power of the "

Aztec legacy.
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APPENDIX E |
White Gods on Horseback |
By R. Cabral del Hoyo

The Aztec emperor at this time was a brave, intelligent,
rather irresolute ruler who has be{co‘me known to English-speaking
people as Montezuma |I, although Moctezuma more closely
approximated the Aztec pronunciation of his name. His capital was a
rich, busy island city of between two and three hundred thousand
inhabitants, (Iaced to the shore of the Iake with causeways and
‘containing many wide avenues and canals. Moctezuma knew. nothing,
- of course--excep.t possibly (\so\me’ vague, confused rumors--of the
beérded white men who had come from across the ocean in 1492, and
were spreading little by little over thé islands of the Caribbean and
the nearby shores .of South Ameriéa. - Quite ~Ii‘kely though, he did hear
of a skirmish beytw‘een some Mayaskand a group of these bearded men
that occurred in 1517, for in that yéar a Spanish éxpedition
- organized by Governor Diego Velasquez 6f Cuba and commanded by
Francisco Hernandez de Cordova, sailed west for twenty-one days
and reached the coast until, in a skirmish with the local Indians--

probably Mayas--Hernandez received several wounds, which caused
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- his death some d‘ays after he was back in Cuba. This was the first
known group of Eu_ropeans to reach what is now Mexican territory.

Moctezuma must have heard, too, of another group of Spaniafds
comma»ndve'd ‘by_G‘_overnor Vela‘squjezf nephew‘,_ Juan de Grijalvg, who
arrived the fdlloWing -yea‘f"and' diSCovéréd ,tﬁef river v_vhic'h' ndw -beéfs
Grijalva’s name, and '-ré»ac'hed the"’pla'c_ve nbw 'vc,al‘l.ed-S_an Juan de Ulua,
opposite Veracruz oh_the; e,dg_,é o_f Mdctezumé’s _.oWn ‘empire. Grijalva
was well received by the Iocai Indians, and obtained a good deal of
gold in exchangve‘for'green' and blue- collars of very slight value in
»European terms. Both'_sides “ probably considered it a'satisfaétory .,
"deal._ -

‘When Grijalva _éot baCk to C»uba, told his story, én_d showed his
gifts, indefatigé‘bl.»e Gc;\:,/e'rnqr 'Velasqﬁez naturally w'as: spurred on to
even greater activity and organized a third expeditibn under the
comrria“n‘(d of the man who was to becomelthe' last con.querdr of
'Mexico,fand the h'_eroof '6‘ne 'of the two greatest adventure stories of
all time: Hernén | Cortes. E

Cortes ,wés _a" 34 yea‘r old encomendéro; a -.landOWner; colonist
in Cuba looking for an opportunity to make his fortune, as wére

hundreds of other'Spariiards like him. Intelligent, audacious and
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-adventurous, he was gifted with tremenddus energy. Upon learning
of his appointment‘td ’I.ead an expedition to Mexico,» he Went about
making ready for the trip without delay. He recruited men, bought
supplies, and acquired', ships. ,H‘earing that Velasduez was beginning
to be distrustful of his subordinate’é ambit‘io‘us zeal and planning to
remove him frolm‘ com‘m‘and of the expéditiori, Cortes sailed from
Cuba without permis’sion on February 18, 1519, émuggling himself
aboard his own ship. The force, which was setting out to conquer
the Aztec Empire, was composed of eleven ships carrying 508
Spanish foot soldiers, 32 archers, 13 musketeers, 16 horses for the
officers, and 200 Cuban Indian burden-bearers.

Cortes arrived first at Cozumel isl‘aﬁd and then followed the
rdutes of Cordoba and Grijalva to the ‘ne[aar;by coast of Yucatan, in the
Gulf of Mexico.v On the way, the expedition rescﬁed Jeronimo jde
Aguilar, Who had been captured in Yucatan during a previous
expedition, and A‘guilar became the Spaniard’s first interpreter.

Further oh, in what is now the State of Tabasco, the Spaniards
beat the local native in a skirmish, and their chief presented the

invaders with twenty young women; among these was a handsome

~and intelligent girl who became Cortes’ aide, interpreter and
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»imvistre'ss»,. and stayed by his side througﬁ all the-vicissitudes of the
Conquest. _She was baptized and giVen the name of Marina, but the
,'M'exicans pronounced it Malivntzin, fof' “vrain” was »a‘title of honor
with them. The Spaniards in turn wrote it Malinche and it is as
‘Malinche that she has become one,‘ Qf*thé most romantic and |
attractive figures in the country’s" history. But the word
“malinchismo” has come to mean,' in Mexico, é preference for foreign
people and customs. |
The fleet fihally reached the area whefe Grijalva had
chaffered fqr g'old; ».He,re on H‘OIyV Thu:rsqay,‘vApril 21, 1519, t.heyA .
formally fouhded the fvirsvt_Spahivsh city in Mexilc»o‘the Rich City of
the True Cross, La \’/'il‘l:'a Rica’,deK .‘Ia Vera' Cruz Then, in .‘order to free
himself from the’command of va;errilor Véla'zq»t;ez, Cdrteé set up a
councii, and had himself \named Chief Justice and Captain of the
Army, thus becoming directly responsible to the K‘lng of Spain (at
the time the EmperOf Charles V) to whom he sent rich presents to
prove that he still remainéd onal. Then he dismantled all his ships
to prevent dissention by those soldiers Wh.b had protested his
disavowall of Velasq‘u'ez’s authority, and faced inland with his tiny

army to conquer the unknoWn kingdom to the west.

168



Cortes hadv apparently:beexn :pfepared, 1as“Pizarro was later in
Peru, to take on with his littlev”’exp‘edition whate\ier native armies
might be h'uried against him, coUntin.g on the surprise caused by his
thirteen musketeers and his sixteen horses to carry him to victory.
But, on reaehing the toi/vn of Zempoala, he learned of the hatred
which ihe conquered people felt toward Moctezuma’s rule, and saw‘
that he co‘uld’e’nl}is_t the aid of Indian nations in his coanest.
Slowly,.conquering some tribes in battle, enlisting others on his -
side by dipl‘omacy,'he made his way toward the great city of
Tenochtitlan wheie the Aztec empefor' dwelt, and from which |
Moctezuma, in an agony of indecision. insiead,of sending armiee sent .
arnbassadors with more presents urging Cortes to go away.

The people who offered the greatest iesistance to the Spanish'
advance were the Tlaxcalans. Their army under the gallant
Xicotencatl na,d to be defeated twice before its leaders would yield
to the Spaniards; but, after the battle, and th.rougﬁ all the long
months of war that folblowed’,‘ the Tlaxcalans remained staunch allies
of’ the Spaniards.

At -Cholui’a, further along the road to Tenochtitlan, Cortes

learned through Dofia Marina that the inhabitants were plotting with
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fhe Aziecs to de‘stroy his army. Without arous’ing._»s.uspicioh, he
summoned all their prinCipaI warriors to a meeti.ng. ’Where, faking
them by surprise, he had them all kil,léd,. an act ’of treachery
justifiable, perhaps_, by the fact that it was roughly what the
Cholulans had planned to do to the Spaniards.

- On November 8, 1519, little less than a year after he had
séiled from Cuba, Cortes made”a tfiumphal entry into Tenochtitlan
as the leader of an army of th’o\usands of Indian trdops_,' without ever
having fought a battle with the :Erhpefor’s forces. He and the other
Spaniards came'as“’"guésts of Mocte‘zu&\é,’ who‘h:imself céme out to
greet them. Both thé ’.‘e'mpéror apd his isubjécts ‘cdn‘sfider‘e:‘d the
Europeans and their horses alsov‘ as gods and ‘succ‘essors of
-Ouetzalcoatl, and honors and gifts were h‘e“a‘ped lavishly on every
Spaniard. | They we’fe lodged in the an'cient"palace of Atzayacaﬂ, on
the site where the Nafional Pawnshop stands today;»

The more ivntelligent of tjhe Spaniards, and.'p‘articularly their
* shrewd Ievéder, realized that .the  sophis;icated inhabitahts of
Moc_tezuma’é vast cépital city would not »bév Iong‘ in diScovering that
" the white fneh wefe‘ only'hur‘nans after all, albeit very extraordinary

humans. So, taking advantage of the killing of sdm-e Spaniards by
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lndians down on ihe coast of Vera Cruz, Cories demanded that the
Emperor remain with the Europeans in their palace as a»guarantee of
their safety.‘ ‘Moctezuma realized that he was being made prisoner,
‘but his inborn tendency toward appeasement led him to accede to
Cortes’ request, and even“ te calm his people’s anxiety by telling
them that he was going to live with the‘Spaniards of his own free
will.

With Moctezuma held as hostage for the safety of his army in
~ Tenochtitlan, Cortes learned form the Emperor's relay messengers
that another force of 1200 Spaniards had landed at Verav Cruz. Far ’r
from . providing _reinforcements, this new group of invaders turned
out to be an expedition sent by Cortes’ old boss, Governor Velasquez,
to punish him for his disloyalty. Cortes left a corporal’s guard of
Spaniards and several thousand Indilan, auxiliaries in Tenochtitlan
under the command of a big, blonde, red faced, hotheaded officer
named Pedro de Alvarado, a veteran of‘G.rijalva’s exp’edition; then he
hurried off for the coast to meet this new danger. He came up with
the new arrivalsone rainy night at Zempoala, defeated them, and
persuaded the defeated troops to join his own forces, thus nearly

tripling the number of Spaniards under his command. Among the new
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-expeditionariés Was a negro with incipient smallpox, who was to
prove Cortes’ most deadly soldier. |

Just as he_ was prepar‘ivng-to,'r‘eturn. triumphantly to the c,apital,
Cortes reCeivéd news of another setbaék; It was the month of "May.
The people of the capital had»recei’ve'd permi'ssionvf‘rom Alvarado to
stage a big religious cele.bration.wAlI‘the _principal personages had
gathered in their bést finery. - But Alvarado héd prohibited human
sacrifice, which was deemed to be an essential part of the rite. In
an atmosphere charged with’ hostility and te_nsion, Alvarado abruptly
entered the vmain temple with his soldiers and killed many of the
unarmed participants. At this, the citizens, who up to now had
remained submissive out of respect for their Emperor, rose in fury,
and thousands of thém besieged Alvarédo, without vfoodfand water,
almost at the breaking point.

The day after Corté_s got back into the palace, the Aztecs
renewed their furious attack. Cortes persuaded Moctezuma to go out
on the palace roof and urge his enraged subjects to give up the
attack and go home. But this time, egged on by the Emperor’s cousin
“and son-in-iaw, a '20'year old‘ named Cuauhtemoc, the people accused

Mdctezuma of cowardice and showered him with stones and arrows;
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| he died of his WOunds .a few hours later. His body was turned O\rer to
- the Aztecs, and there was a lull in the siege_ while_ the late |
Emperor’s subjects accorded him a splendid funeral and chose a new
_emperor.

- But now the city knew the Spaniards held no hvc‘)stage. The
attack on the patace was renewed with growing fury, and it was |
obviously»onl‘y a matter of time before the Spaniards and their allies
would be either starved out or killed.

At last Cortes decided to retreat and on the nlght of June 20,
1520 the “Noche Tnste” or Sad nght as the Spanish survnvors ever
aftenrvards called it the palace defenders sallied forth and began
fighting their way hand to hand through the streets and along the
causeways which Ilnked the |sland cnty with the shore of the lake.
The retreating‘ Spaniards were packed tightly on the narrow
causeways, the Aztecs attacking them not only on the roadway
itself, but from boats in the lake. Some of the invaders tried on the
roadway itself, but from boats in the lake. Some of the invaders
tried to carry their booty with‘ them, but all sooner or later lost
their treasure in the flight or threw it in the lake to be able to fight

and move more easily, Only the superior armor and weapons and the
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greater pefsohal initiative ahd desperatiori of the Sp»an_iards‘saved ’
them from annihilation. As it was, more than eight hundred
Spaniards, eighty h'ors_e.s, and uncounted thousands of their Indian
allies perished duri.ng the long night. Of the survivors who reached
temporary safety across the causeways, there was not one a single
Spaniard who didn’t bore wounds and thanked his saint for some
miracle that had saved his life. All gone was the gold that the
Spaniards had acquired from Moctezuma or taken from Atzayacatl
Palace, and much of the meager stock of cannon gunpowder and
equipment. Cortes, exhausted and gloomy, flung himself down under
a now-famous tree at Popotla and wepi to see the pitiful remnants
of his army march past; and from here, if they gazed across the Iake,‘
they all could see those of their comrades who had been made
prisoners being led up the great Aztec temple to have their hearts
torn from their chests as sacrifices to Huitzilopdchtli.

With the Aztecs in intermittent pursuit, the shattered
invaders made their way as far as Otumba, where a pitched battle
~ took place on July 7. Defeat and extermination seemed inevitable
for the Spaniards until Cortes remembered the Aztecs’ tendency to

abandon the field when their chief died. He led a desperate drive
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against the Aztec commander, t/vno was killed by a Spaniards. sol.dier.
~As the Aztecs learned what had happened, they began leaving ‘-the
field of battle; the‘tide turned, and Cortes had gained the respite he
needed. He took his battered arrhy to Tlaxcala. The Tlaxcalans
~remained his YI'oyaI allies even in defeat, and now they helped him re-
equip his troops and prepare for‘ a new attack-.

But meanwhlle in Tenochtltlan a terrible plague had befallen
the Aztecs The mfectlon brought |n by the smallpox ridden Negro
had done Ilttle harm to the Spaniards; for like most Europeans in
those days, the majonty of them had been |mmun|zed by surviving
smallpox attacks in their ChlldhOOd | Among the Aztecs, however, the
plague took hoId like a forest fire, for the disease was new in
America, and thousands died within weeks of the strange disfiguring
fever, including the new emperor Cuitlahuac who had been chosen to
‘succeed Moctezuma. The pursuit of the Spaniards was paralyzed.
Cuitlahuac’s sucoessorwas Cuauhtemoc, the young man who had‘ lead
the attack on Moctezuma before the Spaniards were driven out of the
city. He summarily rejected all of Cortes’ peace proposals and

prepared vigorously to resume the war against the bearded invaders.
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The delay had given Cortes all the time he needed to
recuperate. He new commanded an army of Indians bigger forces
| than b_efore the»Noche Triste. To overcome the advantage
Tenochtitlan’s’watergivr:tv;position gave it, he had built }\thirteen small
ships, and with the‘s‘e khe now laid siege to‘the Aztec 'stronghold. The
Aztecs fought with deeperete ‘courage and ’Several times made
successful sallies and drove the besiegers back; but Cortes’
inexorable pressure never relaxed. On August 13, 1521, after
seventy-three days, Tenochtitlan capitulated. The Spaniards moved
in on a city com,pleiely levelled, scorched by fire, infested by plague
and littered with bvodies. . More than three centuries were to pass
before the American eontinent could again boast a city so vast.

Cuauhtemo‘c was taken »pri,soner and brought before Cortes.
Said the young Emperor defiantly: “l am dohe everything | should in
~ defense of my city and people, but since | ;am here by force and a
prisoner before you, take this dagger now and Kill me. with it!” His
life was spared; but Cortes’ soldiers, eager to recover the gold Iest
“on the Noche ‘Trist.e and believing that .Cuauhtemoc knew where the
royal treasures were hidden, induced their commander to have the

prisoner tortured. They burned his feet and hands with boiling oil,
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and applied the same torturev' to Cuauhtemoc’s faithful vassal, the
Lord of Tacuba. Unable to stand the pain, the Tacuba chieftain looked
at his empéror as though askivng-»p.er,mission to speak. fCuauhte.moc
understobd his intention and"aékéd i‘ronically:' “Do“you‘thihk [ ém
lying on a bed of rosés?’f‘ | The_vTvacuba'-ruler"remaivned’ silent without
a word of complaint. Cuauhtemoc suffered so stoically that he
earned the admiration and respéct of the Spaniards; convinced,
moreover, that neither he nor any of his captains would ever reveal
the secretf they stopped the torture. v:Cuavuhtemoc‘ remained a state
prisoner until 1525, when Cortes, claiming he vyas fomenting

rebellion, had him hung.
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- | APPEI\tDIXF
T}he Battle o P_ue_blavo‘r The Battle of Cinco De Mayo
| By E. Blanquel |
.México,finelly gets its independence in‘ 1821 after a long,
-expensive, and bloody war (11 vyears‘)v which ‘.had been .inspire'd the
French Revdlution.' When lturbide had himself crowned emperor, the
so‘eial situation did not cha‘r.tge, with few changes havirtg: been
accomplished fervthe general population. |
At the beglnnlng of the 19th century the caudillismo appeared
}in México. Caudlllos were powerful men who tried to obtain
petsonal gains without wor:rying"aboutthe’ inter’ests of the country
or its people. Those egotistieal men created serious problems for
~ the entire nation. At that seme time another group of powerful men
app_eered: professional ‘military men,Generales, whose ambition |
constantly put the country in jeopardy with»’its constant uprisings
~and deception. The Generales took the townspeople along into more
‘Wars’.‘ The m,ilitary men would e’teal thej power from one another and
they would not obey the commands of their superiors.
~ After 11’years of constant war and continuous upheaval to

take over the government, the nation was in ruins economically
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speaking }s»ince the farmers couldn't very ‘well go back to farming
corn, the staple of Mexican economy. | In 1845 a group of American
_citizens who h_ad sworn alliance to México when they were allowed
to become citizens decided to turn their backs to their new country
and decided to form a free and separate country}, Texas, from the
country that nad befriended them. This was,thev Mexican-American
War where Mé*ico lost half of its land since it was in no shvape to
defend itself from anyo_ne‘much less a power such as the United
States. México .hed to try and keep its territory but it was forced to
take on the most powerful country in the world, the United States.
The Texans were still considered American citizens even though
they had renounced their American citizenship and thus, México had
to fight the U.S. to keep the land it rightfully belong to México.
México was involyed once again in a war it didn't want but it was
forced to fight nevertheless, if it wished to'keep others from
invading it again. Three years later, in 1848,"México was forced to
hend over half of its land with the Treaty of Guadelupe Hidalgo
which in turn 'promised Mexicans the right to an education in their

native language.
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With thése precarious ecdnom.ic éonditions and lack of |
poiitical stability in the years of the dictatorship of General Santé
Ana which lasted dntil 1854, some liberal men ‘su»ch'as Benito Juarez
decided to continue fighting t‘he g’overnme»nt since there were very
little gains which actually had been ‘accomplished, since the
Independence. The Liberals attracted to their cause a large portion
of the population which folldwed vthem with great enthusiasm. After
the defeat of Santa Ana, a provisional government was ‘eiected ‘.and.
three years Iater dr,afted,'l"he_ Constitution of 1857 which declared
México a democratic republic which is govemed'bylits
represéntatives, freely -elected by ‘its populaiion. México was
compdsed of free and sovereign states but united fqr the good of the
entire nation. At last it seemed that México had accomplished its
go:al but within the nation there were various groups who were not
in agreement with those Iiberal ideas. The conservatives, the
wealthy and the clergy joined together to form a front which would
try to get rid of the new constitution. With the liberals convinced
that this could be México's last chan‘ce for démocracy\ and freedom
they went bn the offense a‘nd a bloody war followed: the Three Year

War or the Reform’ War. When the president left the country in fear
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~ of being apprehénded; the presidency fell on the president of the
Supreme Court: Benito Judrez who fought the conservatives an‘d fled ,
.thé capital, to »Veracruz, as his army s:,tartevd to lose ground. While
in vVeracruz,J‘LvJérez decreed the separation of the Church from the

~ State wheré the w;evalth of 'thé Catholbic" church went to they‘Mexican'
government which in‘ turn infuriated the clergy.

When the liberals finally won and it seemed that México would
’finélly enjoy peace and prosperity, a group of }rich-, powerful Mexican
men were»convinced that no Mexican Was_ capable of governing this |
country. They decided to go out and bring in someone capable frbm |
outside the country. They decided to invite a prince to rule México
aé an emperor. rArchduke Maximillian of Austria refused the offer
but was outvoted by his wife Carlota ,anq Napoleén. lll, Emperor of
France, one of the’ riéhest and'industrialiied countries in the
world, who wanted to make México a _commefcial colony of France.

 The war against the Conservatives left México in virtual
poverty and president Benito ‘J‘uérez was forced in 1861 to stop
payments on the Foréign_ Debt for two years until México could afford
to continue paying on its debt. The" Trip‘l‘e_Allianc‘e was made up with

England, Spaih‘, as well as France. México was in debt to England for
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70‘rni_l‘lion pesos, to -Spain fovr‘ 9 ‘m‘illion pesos and finallyl France for
only seven hundred Mexican pesos. The Triple al"lian_ce took over the
port of Veracruz in efrder,te ‘collect on th'eir'..vdebt. Negotia’tions with
President Jnérez‘ soen foIIoWed andv seen were fruitful when J’uérez
promised to Stan’payrnent on' its. debt‘as soonj as po'ssib.le. Spain and
England promised to ‘\:Nait: iOr its mene‘y‘bUt France who needed an
excuse to invade México decided to remain until it collected on its
debt.

The Conservatives were héppy,to eee the French army in
México expecting to see the country being ruled by a Monarch.
General Loréncez, with the help‘ of the JClergy, powerful dictators as
~ well as the wealthy Mexicans, decided to move on to Puebla when he
refused to negotiate with the Mexican president as the other nations
had done so. General Loréncez was very famous in Europe for its
meny victories with the famous French army which was unbeatable
“at this time. The arrogant general sent a telegram to Napoleén il
~ informing him ‘that he nad seen kthe country and it was only a rnatter
of days before México would belong to France since this poor country

couldn't fight agéinSt a power such as France.
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May 5th is, of course, a date of great significance in México.
In the United' States it is considered ‘as important as Mexico's
Independence Day and, most of all, it is remembered as a decisive
victory over the European imperialist armed forces. |

It is an‘ironic fect that on that same date, bu,t‘ in the year
1821, Napoleén Banaparte died in exile on the Isle of Saint Helena.
Forty-one years later, his nephew,“Napoleén lll, called “the small,”
suffered a shameful defeat in his deplorable and ill-fated
intervention‘ in México. In spite otthe- fact that the French armed
forces Were» not stopped in their ih\»/aevion of‘rhe Land of Anahuac, 'the
victory of the Mexi‘can.‘Army d.ealt a greet blow to France's
imperialist dream ofEuropean hegemony in México. Had it not been
for the Battle of May 5th, the French adventure would not havé ended
in Queretaro, and, more precisely, at the Cerro de las Campanas (Hill
of the Belis), where Maximilian finally paid the ‘price for his failed
conquest. | |

‘What really happened at the Battle of Puebla? How did the
French and Mexican armies act? In order to explain this, a study of

- the situation that prevailed on May 5, 1862 was made.
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France's expeditionary army'in Méxi'co was rhade up of veterans
of campa’i’gns in Europe, Africa, and. Asia. Its arms and military
equipmént were among the best in the}' world. In battles on ltalian
soil in 1857, the French rifles had"flljlly demonstrated their
unsurpassed quality. The same could be said of their artillery,
whose guns had been in service less than two years. Napoleon's
soldiers had been victorious in Crimea.

Mexico's ‘army had none of these advantages. The afmed forces
of Benito JUarez,’ who had defeated the Conservatives in the Civil
War, were a powerful army equipped with 70 thousand rifles and 600
guns. Nevertheless, most of those arms were obsolete, and many of
the men had been discharged after the War of Reform. The Army of
the East (Ejercito de Oriente) that took part in the Battle of Puebla
had only 6,000 me.n, instead of the 11,000 it had enjoyed a few years
before. And, as if not enough, most of the veterans of the C.iviI‘War
had died or retired, and the new officers were too young and
inexperienced. One fovrtunatke feature, however, was the ability of
the prihpipal military leaders, men like Escobedo, Corona, Porfirio

Diaz, Riva Palacio, and Ignacio Zaragoza.
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General. rLo,rencez arrived‘ with 4 474 men ianeracruz"onr March
6, 1862 and started his advance toward the Mexncan capital The
_ French forces marched sIowa, reinforced by the Mexican
Conservatives and their first objective was the City of Orizaba.
General Zaragoza, meanwhile, took his men to the mountains.

The French commander had the arrogance of‘ sending a letter to
| his Emperor in WhICh he ‘assured him that as of that date he was “the
master of Mexnco . “But Lorencez had a rude awakenlng when he
faced the heroic defense of the City of Puebla, “ where the Mexican
forces gave battle }in the hi"lvls surrounding, the Forts of Loreto and
Guadalupe. |

The gunsr of both armies started firing at 11a.m., and Mexican
and French cannons maintained a bloody duel for and hour. At noon,
Lor»éncez made his first mistake when he decided to move part of his
artillery units that were' below the Mexican forces in the Fort of
Guadalupe. After that, he ordered the advance of his zuavos and the
First Battallion of Marine Fusileers.

Time and again the French soldiers charged against the
Mexica‘n positions, and each time they had to retreat with enormous

losses. The battle did not let up for several hours, until General
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- Loréncez ordered General Valaze to send reinforcements to ,attackv
' the Mexican flenks; | BUt the maneuver met with defeat when ‘a,
ndm-ber of Zacapoaxtla Indians entered the comb‘at.. Armed only with
very old rifles and machetes, they faced, the foreign invaders _With
incredible coura’ge and skill. | o
Loréncez saw that‘t"he attack had failed and realized that his
men were in danger of being annihilated by the Mexican fighters. So
he sent a new attack to help them escape. This gave rise to a frontal
'fight between the armies, which created a battle similar to those in
‘the Middle Ages.
The French forces retreated, but they were far from being
defeated. Oﬁce agaie, the Hunters o’f:Vincennes advanced for the
third time against the Guadalupe _and Loreto forts and in their‘
i'rresistible» thrust reached the walls and started to climb. The
defehders knew that everything was at stake in this fight and made
a supreme effort 'that endved in a retreat of the French forces, Then,
to seal the Mexican Vi‘ctory; a sudden an‘d heavy rain forced end of
the hostilities betweeﬁ the contending armies.
In a telegram sent that afternoon and received by President_.

Judrez at 5:49, General Zaragoza told of the victory in sober terms:
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“This is fo inform you that the arms of the Supreme
Gov‘errime,nt are covered with »glory.”

Loréncez rétreatéd raftérvs;q'fferi.ng, vh'eav‘y» Ioéses.  576 of-"vh,i‘s
men died and a}nother 435 were wounded, while the Mexicans had
only 83 dead and 132 wounded. It was a terrible blow to #rench
pride as well as a»n‘ omen of the final ‘def'eat of the ‘F'r‘ench Army and
of its Conservative allies that put and end to the brief dream of
Maximillian and Ca‘rlota. Once Napoleén lll heard about the defeat of
his pOWerful army by an inexperianced Mexican rag tag army it
decided to send more troops, up to 30,000 soldiers, and named
General Elias Foray commander in chief to replacé the ineffective
Loréncez.

The war against 'the French army at Puebla lasted only sixty
- two d‘éys. The Mex-icah army, made up of mostly poor; ill equiped
peasanfs,’ fought valiantly until it ran out of ammunition and food.
Having won, the Ffen‘ch army continued its voyage toward the
capital. President Juarez had to flee as the invading army captured
México City andkp‘laced Archduke Maximilian of Hapsburg along with
the legendary ‘Empress Carlota as rulers of México. Napoleén llI

promised to help defend this newly formed monarchy along wivth the
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wéélthy'véndido‘,m.alinchista _Mexiféénsv who had gone to Austria to
offer him the throne.

| Pfe's‘idént ,Juéi"ez fled frbm ‘the ’.Fr'ench:‘ army from city to city,
- élways moving noﬁh until it arrived at the U. S. border, as it tried to
- capture him without any success. Napoleén lll sent an army of
40,000 men to occupy ‘México bu‘tv it had to pull most of its army
when Pruésia trie‘d,to occupy France. The’U. S., after havingv fought a
Civil War, sent a warning to Napoleén I}Il informing him that they
weren't happy ‘with thé invasioh of a free céuhtfy. The ‘Mexicén
- people finally o‘verthrew‘,tlhe French and captured Maximillian on May
15,"1867,'ﬁve}‘yéérvs after 'thev i’nv"as"ion.v | | |

Fernando Maximi‘lli‘a‘n ‘of" Hapsbﬁrg was" shot along with Mexican

~ generals Miramén and 'Mejl’a for treason to the Mexican nation on
June 19, 1867 putting and end to another eXpensive war which

‘México, again, was forced to fight.

188



APPENDIX G
Intervencién Francesa
De B L. Solis |

En 1821 }México consiguié finalmente su independencia,
después de una lucha tan larga corho sangrienta y costosa inspirada
muy cercanamente en la revolucién francesa. Cuando lturbide se hizo
coronar emperador no tomaba en cuenta la realidéd concreta de
México; ademés, al confirmar la intolerancia religiosa ya establecida
en la Constituciéon de Apatzingan de 1814, privaba a los mexicanos
de una libertad fundamental: la de la creencié de su religién.

En la primera mitad del siglo XIX México pasé por una etapa
dificil.  Apareci6 el caudillismo, és deci‘r, la situacién ‘politica
dominada por los caudillos, hombres poderosos que trataban de
obtener ventajas personales sin pensar e‘n los intereses, mucho mas
importantes, de la nacién y de todos sus habitantes; el egoismo de
los caudillos cred serios problemas a la nacién. A la vez surgié otro
grupo poderoso, el de los altos jefes militares, que en su ambicién
amenazaban constantemente al pais con levantamientos a los qué,
enganandolo, se aArrastraba al pueblo; con cuartelazos de militares

que asaltaban el poder, y con aso'nadas en que una parte del gobierno
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desconocia a la otra. Por otro lado,» el alto c.lero‘ intenté seguir
disfrutan‘do’ de la misma Situacién de privilegio de que habia gozado
‘én la época colonial. | |

Resultado de las precarias condiciones dél ‘pais fueron la falta
de estabilidad poll’tica y la dictadura del general Antonio Lépez de
Santa Anna.

Muchos mexicanos se sentian desen‘ca'ntados, pensaban que
habia que seguir luchahdo sin cansancio y organizadamehte hasta
alcanzar lo deseado para el pais.

Los Iibe(ales atrajeron a su causa a gran parte de la poblacion,
que vlos sigu‘ié con entusiasfﬁo. ! |

La Constituciéon de 1857 declara, como su antecesora, que
México es una rebﬂblica democratica, representativa y
federal,‘ es decir, que esta gobernada por repr_esentantés del pueblo
elegidos libremente, y que se compone de estados libres y soberanos,
con persohalidad propia, pero unidos péra el bien de toda la
Republica.

Por fin parecia que México habia alcanzado lo que necesitaba. .
Pero dentro de nuestro propio pais habia varios grupos que no

estaban de acuerdo con las ideas liberales. Las clases privilegiadas |

190



y'conserv'adoras, ,Unidas al alto clero, hicieron un intento mas para
impedir que Constitucién:funcionafa. Por su parte, los liberales,
apoyados por .Ia mayorl’a del pueblo, se dieron cuenta de que esta era
la dltima ocasién que podia presentarse para convetir a México en un
pais moderno.y dembcréiico. Ambos pértidos, el liberal y el
consevador, estabah"cionvernc”i’dos de que la contienda era definitiva.
Por eso la lucha se deséncadené terrible y encarnizada: Fue la
sangrienta Guerra de Reforma, llamada también Guerra de Tres Afos.
El presidente Comonfort, entregdé el gobierno a Zuloaga y
abandoné el pais. A falta de Presidente de la Republiéa, el cargo,
segun la Constitucion, recaia en el presidente de la Suprema Corte de
Justicia, ,phesto que‘ ocupaba entonces el licenciado Benito Juarez.
Refugiado en Veracruz mientras Ié lucha continuaba, Benito
- Juérez dicté una serie de leyes, las Leyes de Reforma, que
completaban la Co_nstitucic’)n. Entre estas estaban: la ley de
nacionalizacién de los bienes eclesiasticos, es decir, el mandato‘por
virtud del cual las propiedades del clero pasaban a ser del dominio
de la nacion, y;én la cual se establecia también 'ia separacién de

Iglesia respecto del Estado.
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Lé Guer.ra rde' Reforma duré‘tres ar'll»os_. “Al final tri}unfé el
‘parti'd»o jliibe‘ral, -y__.l,a_Constituc_ién. pudo, pprv_fin,, 'ponerse en vi,gor.;’.v
Pero otrdé beligros?'ée:ﬁbreséntafc‘),h. ’Alg‘u"hos mexicanos eStabénv
desilicionados y no crefan qu'e‘los{ liberales. La Constitucién y las
nuevas leyes pudierép' realmente hacer‘de México un pais moderno a
la altura de otfos paises del mundo pero ‘estaban convencidos de que
los méxic'anos no eran capaces de goberharse por si mismos y de que
era necesario traer gbbernantes de fuera. Asi, pensaron: en un
| - principe extranjero para hacerlo emperador de nuestro pais: en.el
archiduque ‘Maximiliano de Austria que no estaba muy de acuerdo
pero fue convén_cido por su esposa Cérlota. Eh esto \fuer‘On apoyados
por el_emp‘eraddr Napoleén Ill, que gobernaba a Francia, uno de los
paises més ricos e industrializados de entonces. - Napoleén Il se
disponia a corivertir a Méxi_c.o en una espécie‘de colonia comercial y
éﬂn politica del imperio francés.

Deudas ‘con el Exterior. Cuandb.Juérez empez6 a gobernar al
pais después del triunfo de los liberales en la Guerta de Reforma, la
situacién ‘del pais era de gran pobreza: no habia dinero ni para lo mas
urgente de la administracion pablica.v En busca de alivio econémico,

el Presidente Benito Juérez expidié el 17 de julio de 1861 un decreto
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en virtud del cual se'ablazabéh, por dos aios, e:s'pe.rando que las
convdiciOnes de erério (impuestos) méjorasen,' ios_pagos relativos a
las 'de‘udas que MéXico tem’a con Ingiatéfra y Esr"pv‘a_ﬁa, y el de aquellos
que Francia le exigia. |

‘AI conocérse el -decreto, ‘dichos;paises formaron la Triple
- Alianza, cual fin era -hacer a México reclaméciones conjuntas,
‘ap_oyadas militarmente. Para esto, las tres pbten_cias enviaron
flotas de guerra al puerto de Veracruz, asi como de los lugares
circundantes; .'S‘ev ,épode_raron a :partirldel" dia :17? de diciembre de
1861.

México debl’é a lngraterra s§tent'a millones de pesos y a Espana
nueve»millones y medio. A Ffaricia casi nd Ié débl’a -néda.” Las dos
principales reclaméciones francesas eran: una de dos millones
QUinientos mil' pesos, por dafios y perjuicios imaginarios, y otra de
unos supuestds doce millones que, segun Napoleén Ill, México debia
pagaf, a éambio de setehcientos mil pesos que un‘ banquero s»uizo
habia prestado él antiguo gobierno de Miramén.

Los conservadotes veian con buenos ojos la intromisiéon de
Francia én_ los asuntos mexicanos pdrque consideraban que ese eré el

Unico modo de arrojar del poder a los liberales e implantar en México
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la m_onaqu.ia, fbrmé dé gobierno que los més conservadores
d_eseabéh. Para'tal fi’n‘h‘a,b-ian conseguido ya, gracias a }Ias gestiones |
'quei s us enviados hacian ’én Eurdpa, la ayuda de Napoleon Il
| Contandb con el apoyoide los generalés, directores politicos y

dignatarios eclesiasticos del partido conservador, el famoso general
Loréncez ordené ’que su ejercito avanzara sobre Puebla, y esto se
hizo posible desde luego al fracasar las negociaciones con Francia,
ocurrié algo inaudito: Loréncez se negé a retroceder hasta Verécruz,
y desde Orizaba dispuso la marcha Sobre Puebla. Loréncez famoso
por sus victorias en Europa era un arrogante general y mand6 un
telegrama a Napoleén 1l informéndole que habia visto el pais y era
solo cuestion de dias en cuanto México perteneceria a Francia,
puesto que este pobre pais no podia ‘competif con un pais tan
poderoso corrio Francia.

El cinco de mayo es un dia de gran signvificado en México. En
| los Estados Unidos es considerado tan importanté como la
independenci’a de México y sobre todo se recuerda como una victoria
decisiva sobre las fuerzas imperialistas europeas armadas.

Es_ ir6nico que en esa misma fecha p‘er_o en el afio de 1821,

Napoleén Bonaparte murié en el exilio en la isla de Santa Elena.
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cuarehtaiﬂn ano después éusobrino Napoleén i, Ilamaido’ “el
pequeno,” sufrié una derrota vergonzosa en su déplorable y
rhalintencionada intervension en Méxi,co’. .a pesar de que las tropas
francesas no fueron paradas en la invasion de la Tierra de Anahuac,
la victoria que consiguié el ejercito mexicano fue un rudo golpe a los
suenos imperialistas de supremacia francesa en México. Si no
hubiera si_do“poir la batalla d‘eI;Cin'co‘ de mayo, Ia‘ aventura francesa no
huviese terminado en Ciuerétaro, 0 para ser mas précisos, en e‘I Cerro
de Las Campanas,-vdond‘e Maximiliano finalmente pa96 el precio de su
conquista fallida. B | |

$Qué sucedié realmen'te en la Batalla de Puebla? Como
actuaron los ejercitos franceses y',mexicﬁanos? Péra poder explicar
esto, se hizo un estudio de las condiciones que :prevaiecian en1862.

El éjercito francés expedicionario en México estaba compuesto
de veteranos de guerras en Europa, Africa y _Asia. Sus armés y equipo
militar era de lo mejor del mundo. En batallas en terreno italiano, en
1857, los rifles franceses habian demonstado su exelente poderio.
Lo fnismo podl’a décirSe de la artilleria, de la cual sus cafiones
habian estado en servicio por menos de dos afos. Los soldados de

Napoleén habian salido victoriosos en Crimea.
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El ejercito mexicano no\te.nia ninguna dé esas ventajas. Las

~ fuerzas armadas de Benito Juérez‘que habl’an derrotado a los
cohservativos en la guérra civil, era un poderoso ejercito» equipado
con 70,000 rifles y 600 cafiones. A pe'sa'r’de esto,la may'on'a3 de los
canones estaban ‘insewibles.' Mdchos de los soldados se habian dado
de baja después de la Guerra de Re’foﬁna.  EI Ejercito del Oriente que
tomé parte en la Batalla de Puebla solo tenié 60,000 hombres, en vez
~de los 11,000 que habia tenido unos anos antes. Y como si no fuese
suficiente, la mayoria de los veteranos de la guerra civil se habian
muerto o se habian jubilado y los nuevos oficiales del ejercito eran
muy jévenes y no tenian experiencia. Una de las grandes cualidades
era Ié habilidad mihl'itar.de los jefes. Horhbres como Escobedo,

Corona, Porfirio Dfaz,: Riva Palacio e Ignacio Zaragoza.

El general Loréncez habia ganado rﬁucho préstigio en Europa.
Confiado ‘en ‘Ia organizacion y disciplir;a de sus tropas, atacé la
ciudad de Puebia el 5 de mayo de 1862. ‘Mandaba alli el ejercito
mexicano el general Ignacio Zaragoza.

El general Lorencez habia ganado mucho prestigio en Europa.
Confia‘do en la  organizacién y disciplina de sus tropas. Por fin atacé

la ciudad de Puebla el 5 de Mayo de 1862. Mandaba alli al ejército
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mexicano el gener_al Ignacio Zaragoza el cual habia llevado a sus
tropas a I‘as _montaﬁasv para esperar .eli ataque francés.

El comandante Francés t'uVo.lé" a:'r‘rogancia de mandar un
telegrama en e‘kl’ cual avseguraba'v que devsde ese dia el era “el dUeﬁo’de
México.” Pero Loréncez tUVo un rudo ‘desp'e'rta',r .cuando se encontrd
con la herdica resistencia de la ciudad de Puebla donde las fuerzas
Mexicanas batallaron en»los cerros alrededor de los fuertes de Loreto
y Guadalupe.

Los cafiones de los dos ejércitos’ empezaron a disparar a las
11:00 a.m. y los cafones franceses y mexicanos tuvieron una batalla
sangrienta por una hora. Al mediod’l’a Loréncez cometié su primer .
error cuando decidi6 mover parte de su artilleria que estaba abajo
del fuerte de Guadalupe. Después de esto, ordehé a sus zuavos a que
avanzaran con El Prim_er Batallén de Fusileros Marinos.

Una y otra vez los soldados franceses atacaron las defensas
mexicanas y cada vez los franceses tuvieron Idue retroceder con
fuertes pérdidas. La batalla no paré por varias horas hasta que el
General Loréncez ordené a su -comandant‘e,. el general Valazé a »qué'
mandara refuerzos para atacar al ejército Mexicano por los costados.

Esta maniobra encontr6 la derrota cuando un gran nidmero de indios
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Za’capoaxtla‘ ent’réron a combatir.‘ Los valientes indios, armados
solamente con viejos rifles y machete‘s,ﬂ se enfrentaron a los
invasores franceses éon increible habilidad.

El general Léréncez vio que el ataque habia fallado y se dié
“cuenta de que sus hombres estaban en peligro de ser aniquilados por
el ejército mexicano y por eso mand6 un nuevo ataque para ayudarlos
a escapar. Esto di6 lugar a un ataque frontal entre los dos ejércitos
lo éual creé una batalla similar a aquellas de la Edad Media:

Las fuerzaé' érmadas re‘tro‘cedie'ron- pérb no,estaban derrotados
ain. Una vez mas los Cazadores de Vincennes avanzaron por tercera
vez contra los fuertes de Guadalupe y Loreto y en su irresistente
ataque alcanzaron las paredes de los fuertes y empezaron a subirlos.
Los defensores sabian que tenian que hacer un gran esfuerzo para
detener a los invasores a los cuales hicieron retroceder para
terminar con la batalla y poder 'alcanZa‘r‘la victoria mexicana. De
pronto empezé é llover fuertemente lo que forz6 el final de las
hotilidades entre los dos ejércitos y el triunfo mexicano.

En un telegrama que recibi6 el presidente Juarez, a las 5:49

p.m. del mismo dia, el general Zaragoza le informaba de la victoria
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en términos serios. “Esto es para inforrh‘arlé que las armas del
gobierno supremb se han cubierto de glbr’ia.” |

Loréncez ?s,e"'r‘etir.é después de sufﬁr grandes pérdidas, 576 de
sus hombres fallecieron y otros 435 fueron heridos mientras que
solo 83 mexicanos murieron y 132 fueron heridos. Esto fue un
terrible golpe al orgullo francés ademas de un aviso de una futura
derrota francesa con sus aliados conservativos que daria final al
suefio de Maximiliano y Carlota. En cuanto Napoleén 1l oyé de la
derrota de su fuerte ejército ante un inexperto ejército mexicano
decidi6 mandar 30,000 soldados mas que llegaron con el general
Elias Foray para reemplazar al ‘defrotado general Loréncez.

La guerra contra el ejército francés en Puebla duré solo 62
dias. EIl ejército mexicano, compuesto mayormente por campesinos
pobres y mal entrenados en las armas, peleo valientemente hasta que
se le termind el parque y la comida. Al triunfar, el ejército francés'
continué hasta la capital de México. EI presidente de México, Benito
Judrez, tuvo que salir huyendo puesto que el ejército invasor capturé
México y deposité al archiduque Maximiliano de Hapsburg con su

esposa Carlota como emperadores de México. Napoleén Il prometié
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ayudar a esté nueva monarquia con ayuda de los ricos, malinchistas,
vendidos de -Méxicl:dk q}ue habian ido a Austria a ofrecerles el trono.

El presidente Juéarez huyé de’ Ids franceses, de ciudad en
ciudad, siempre Viajando hacia el norte hasta que llegdé a la frontera
de los Estados Unidos donde siempre trataban de capturarlo sin
conseguirlo. Napoledn Il mandé otro nuevo ejército de 40,000
hombres para ocupar M‘éxico ber’q tuvo que regresarlos cuando
Prussia traté de ocupar Francia. |

HEI pueblo mexic‘anq finaihente derrocé al&flbs ffances.es y
capturé a Maximiliano (‘el 15 de mayo de 1867, 5 aﬁbs déspués de la
invésién.

Fernando Maximiliano de Hapsburgo fue fusilado con los
generales mexicanos Miraméh y Mejia por traicién a la patria
mexicana, en junio-k19 de1867, dando fin a otra costosa guerra a la

que Meéxico fue forzado a pelear de nuevo.
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