




measure with children in grades 1 through 6 over a four week� 

interval is r=.80. Content validity of the scale is .90.� 

With the Filipino sample, reliability coefficient utilizing� 

Cronbach•s Alpha is .26. The problematic alpha level may be� 

due to two things: 1) construal of the pictures is� 

subjective and may be highly influenced by culture; 2)� 

contextuSi forces, rathSr than general home environment, may� 

influehce the construal pf the pictures.� 

Parent-Child Relationship Ouestionnaire. The Parent-�

Child Relationship Questiphnaire (Hower & Edwards, 1978) was� 

designed to measure children's perceptions of parental� 

childrearing practices based on a combination of Roe and� 

Siegelman (1963) and Schaefer's (1965) typolpgy of� 

childrearing (Appendix I) . These are parental acceptance,� 

rejection, firm control, lax control, power assertion,� 

psychological control, psycholpgical autonomy, and induction� 

where five items make up each typology, totaling 40 items.� 

The typology is similar to Baumrind's model of parenting� 

styles, namely, authoritative, authoritarian, and� 

permissive/neglectful parenting (1989, 1991). , Thus,� 

utilizing Baumrind's inipdel, the following are clustered into� 

three dimensions:� 

Authoritarian parenting style: consists of� 

psychological control, firm control, and power assertion.� 

Authoritative parenting style: consists of� 

psychological autonomy, acceptance, and induction.� 

31� 



Permissive-Neglectful parenting style: consists of
 

rejection and lax control.
 

This questionnaire utilizes a five point Likert scale
 

where 1 is "never" and 5 is "always" as responses to
 

statements like "My parents spanked me as a punishment" and
 

"My parents explained why they punished me". Three scores
 

denoted authoritarian, authoritative, and
 

permissive/neglectful parenting, respectively. Reliability
 

and validity analyses of the measure utilizing American
 

sample are currently under investigation and therefore,
 

cannot be reported here (Kamptner, personal communication,
 

1992). However, with our Filipino sample, a reliability
 

analyses yielded a Cronbach•s Alpha of .67.
 

Peer Sociometric Ouestionnaire. A sOciometric
 

questionnaire has been created to measure academically
 

supportive peer behavior (Appendix J). The first item asked
 

for a list of three friends. The second item listed 15
 

activities typically shared with friends. This included 7
 

activities which are considered to be academically
 

sppportive behaviors. Academically supportiye behavior
 

items such as "do our homework together" and "lend or give
 

each other books to read" were included in the list. The
 

subjects were to circle activities they shared with the
 

three friends mentioned on the first item. Finally, they
 

were to rate the circled activities according to frequency
 

of these events beginning with "1" as the most frequent, "2"
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as the next and so on, until all circled
 

activities were rated, ©nly points for the academically
 

supportive behaviors were added and included in the
 

analyses'.- \
 

Grade Point Average. Academic achieveTnent was
 

evaluated by taking the first and second quarter grades in
 

Reading, Mathematics, English, Filipino, Givics, Home
 

Economics, and Science, and averaging these grades to
 

comprise grade point average. The Philippine educational
 

system utilizes number grades where 74 and below is
 

equivalent to an "F", 75 through 80 is a "C", 81 to 89 is a
 

"B", while grades ranging from 90 to 99 is considered an
 

"A". This information was obtained from school records and
 

parents of children were informed of this.
 

Procedures
 

Parents of children were given consent forms to
 

participate in this proiect and demographic questionnaires
 

to fill out (Appendix A, B, and C). Six teachers were
 

trained by the principal researcher to administer the
 

questionnaire packets to classes (Appendix D). Different
 

sets of questionnaires were administered in random order by
 

group to control for sequencing effects. Upon the
 

director's recommendation, test administration for all four
 

schools started at 8:3dam, with a recess break at 9:30am for
 

20 minutes, reconvened for testing at 9:50am, and ended at
 

10:30am.
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since the medium of classropm^ instruction is primarily
 

English, test items were read to subjects both in English
 

and Ilonggo. Responses were encouraged in either 1anguage
 

or combination of languages with which subjects were most
 

comfortable. However, responses were translated to English
 

for analyses.
 

After sessions, subjects were read a debriefing
 

statement (Appendix E).
 

Analysis
 

The predictor variables under study were locus of
 

control, coping styles, family environment, parenting
 

styles, and peer relationships. The criterion variable was
 

academic achievement measured by grade point average.
 

Direct relationships of these variables were examined using
 

simple correlations and multiple regression. Decisions were
 

made utilizing the p < .05 as the cut off point.
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 ; RESULTS':: ; ;
 

RelationshitJs of Variables and Academic Achieveinenl:
 

Simple cpfrelations present unexpected relationships
 

between the variables under study dnd grade point average,
 

since this is an exploratory stUdy of variables with the
 

Filipino sample, variables not included in our postulations
 

are additiohaily reported to explore other significant
 

Our findings did not support the premise that internal
 

locus of Control is associated with grade point average.
 

However, bUr second hypothesis was suppprted. Problem-


focused coping and grade point average were significantly
 

correlated (r(190)=.22, p<.001). This suggest that when
 

subjects utilized more active, direct coping behavior to act
 

on the sourqe of stress, this was asspciated with high
 

academic achievement (See Table i)^
 

Post-hoc analyses show that emotion-focUSed coping and
 

grade point average were positively correlated (r(190)=.12,
 

E<.05) which means that coping efforts designed to regulate
 

emotional states such as crying or praying were also
 

associated with higher grades. A significant positive
 

relationship was found between general coping (the amount of
 

cPping mentioned to handle a stressful:event) and grade
 

point average (r(190)=.25, e<.001). A Similar, positive
 

association was found between coping focus (eg. self,
 

environment, other) and grade point average (r(190)=.26,
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E<.001). This indicates that when focus of coping was
 

geared towards the environment or others, the more it was
 

associated with high grades. Also, the child's degree of
 

perceived control over stressful events did not
 

significantly correlate with grade point average.
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Table 1
 

Correlations Between Coping and Grades
 

Predictor Variables
 

Outcome
 

Variables
 

CPA .25** .22** .12* .26** •H
 

English .17** .20** .01 .17** .11
 

Math .26** .30** .04 .27** .18**
 

Note: l=General, 2-Problem-FocuSed/ 3=Emotion^Focused,
 

4=Coping Focus, 5=Perceived Control.
 

* E < .05
 
** E < .01
 

Our third hypothesis found support between the emphasis
 

of personal growth (independence, assertiveness,
 

achievement, intellectual-cultural, active-recreatiqnal
 

orientation, religious-moral emphasis) in the.family
 

environment and grade point average (r(178)=.13, e<-05) (See
 

Table 2). However/ the fourth hypothesis that authoritarian
 

parenting style would be associated with high academic
 

achievement was not supported.
 

Post-hoc analyses showed additional significant
 

relationships. Having a cohesive family environment that
 

37
 

http:r(178)=.13


includes support among family members, and open
 

expressiveness of feelings and conflict, was associated with
 

high grade point average (r(185)=.20, e<.01). Authoritative
 

parenting appeared to be significantly correlated with grade
 

point average (r(172)=.18, £<.01). This suggests that
 

parents who utilize induction, psychological autonomy, and
 

acceptance have children who tend to have high grades in
 

school. Permissive/neglectful parenting was negatively
 

related to grade point average (r(182)= -.18/ e<.01) which
 

indicate that when children perceived their parents as low
 

in permissive/neglectful parenting, they tend to have high
 

grade point average.
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Table 4 ■ 

Correlations Between Locus of Control and Grades
 

predictor Variables
 

Outcome
 

Variables Internal External
 

CPA 04 -.02
 

English 14* .03
 

Math 07 .04
 

* E < .05
 
** E < .01
 

When we investigated coping, it was detected that
 

perceived control over stressful events did not show any
 

relationship with grade point average, however showed a
 

moderate relationship with performance in Math (r(229)=.20,
 

p<.01) (See Table 1). Thus, it appears that children's
 

perception of control over stressful events related to
 

family, school, and peers seems to be associated with high
 

grades in Math.
 

As can be seen, variables that were found not to
 

correlate significantly with grades were dropped from
 

subsequent analyses.
 

Predictors of Academic Achievement
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