








o ﬁemissive*"églé'thul 'L‘barent'ing' svty'l"\é ?Gn‘sists of
rejection and lax control. | .

‘This questionnaire utillzes a five p01nt leert scale
where 1 is "never" and 5 is "always" as responses to
statements like "My parents spanked me as a punlshment" and
"My parents explained why they punlshed me" Three scores
dencted authoritarian, authoritative,_and .
-permissive/neglectful’parenting;‘respectiyelyi -Reliabiiity,
and validity analyses of the measure utilizing American
sample are currentlyiunder,inVestigation and~therefcre,
cannot be reported here (Kamptner, perSonal‘ccmmunication,
1992). However, with our Filipino sample, a reliability
.analyses,yielaed a Cronbach's Alpha.cf .67. |

Peer Sociometric Questionnaire. A sociometric

questicnnaire has been created tc measurekacademically
supportive peer behavior (Appendix Jj.thhe first item askedb
for a iist cf7three friends; The ‘second 1tem 11sted 15
activities‘typically shared w1th frlends. Thls included 7
activities which are considered to be»academically
‘supportive behaviors. Academically supportive’behavicr
items such as "do our homework together" and_"lend or give
each other books to read" were‘included in the list. ‘The
sUbjects were to circle actiyities they‘shared with;the
three friends mentioned on the first 1tem. iFinaliy} they
were to rate the 01rc1ed act1v1ties according to frequency

of these events beginning w1th "1“ as the most frequent, man
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as.thefnékt“ﬁostlfreguentzﬁand5SO on;’until all Circied

,j‘.activities‘were rated » Only p01nts for the academlcally

v supportlve behav1ors were added and 1ncluded in the
analyses.»': ¢ ;. ;fybd_‘ o

Grade P01nt Average. fAcademichachieVement was
evaluated by taking the flrst and second guarter grades_in’
Reading, Mathematics;;Engiish Filipino, Civics, ﬁome
Economlcs, and 801ence, and averaglng these grades to
comprlse grade p01nt average. The Phl;lpplne educatlonal
system.utlllzes number grades Where‘74 and below is ‘
equivalent’to an "F",f75 through 80 is a "cC", 81 to 89 is a
wB", While grades‘ranging from 90 to 99 is\considered an
"AT, ;This 1nformatlon was obtalned from school records and
parents of children were 1nformed of thlS.
Procedures

Parents‘of children were'given,consent forms to
participate in this;proiectiand demographic questionnaires B
to fill out (Appendifo;"B; and C). Six teachers were
trained by the principal researcheritohadminister the
questionnaire packets to classes (Appendix D).p‘Different d
sets of questionnaires‘Were*adminiStered;in random order by
group to control for sequenc1ng effects. Upontthe
director's recommendatlon, test. admlnlstratlon for all four
schools started at 8: 30am, w1th -a recess break at 9: 30am for
20 mlnutes, reconvened for testlng at 9: 50am, and ended at

10.30am.
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Slnce the medlum of classroom 1nstructlon 1s prlmarllyfn3
“ wEngllsh test 1tems were read to subjects both 1n Engllsh
hiland Ilonggo., Responses were encouraged 1n elther language |

au“or comblnatlon of languages w1th whlch sub]ects were most

tp-comfortable.h However, responses were translated to Engllsh“xg.u,‘

7.for analyses.

‘f After sess1ons, subjects were read a debrleflng

"7,statement (Appendlx E)

'1Analy51s
v ““The predlctor varlables under studyywere locus of“
‘fcontrol_ coplng styles, famlly env1ronment parentlng

,lstyles, and peer relatlonshlps._ The crlterlon varlable was
lacademlc achlevement measured by grade p01nt average.h
fDlrect relatlonshlps of these varlables were examlned u51ng.f
n351mple correlatlons and: multlple regre551onr~‘Dec1s1ons were

made utlllzlng the p < .05 as the cut off p01nt.



ﬂ RESULTS

'rRelatlonshlfs‘of Varlables and Academlchchlevement

Slmple correlatlons present unexpected relatlonshlps

‘.‘between the varlables under study and grade p01nt average.

Slnce thls is an exploratory study of varlables w1th the
’ _Flllplno sample, varlables not 1ncluded 1n our postulatlons‘
"are addltlonally reported to explore other s1gn1f1cant

' relatlonshlps.» ' |
| Our flndlngs d1d not support the premlse that 1nternal
l locus of control is as5001ated w1th grade p01nt average.

'However, our second hypothes1s was supported.ﬂ Problem—

‘l‘focused coplng and grade p01nt average were 51gn1f1cant1y

correlated (r(190)— 22, p< 001) | ThlS suggest that when ”
- subjects utlllzed more actlve,vdlrect coplng behav1or to act

s“von the source of stress, thls was assoc1ated w1th hlgh

”.facademlc achlevement (See Table 1)

Post hoc analyses show that emotlon—focused coplng and

' grade point average were pos1t1ve1y correlated (r(190)—.12

.p< 05) Wthh means: that oplng efforts de51gned to regulate .'b

emotlonal states such as crylng or praylng were also

";assoc1ated w1th hlgher grades A s1gn1f1cant p051t1ve

relatlonshlp was found between general coplng (the amount offy'

;coplng mentloned to. ?dlefa stressful event) and grade
p01nt average (r(190)—.25 p< 001) A 51m11ar, p051t1ve
‘ass001atlon was found between coplng focus (eg.‘self

»env1ronment other) and grade p01nt average (r(190)— ‘;“"
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http:r(190)=.26
http:r(190)=.25
http:r(190)=.12
http:r(190)=.22

‘pé,ooi). This indicates that>wheh‘focus of Cbping was
geared toWards the en&ifbnment or others, the‘more it was
associated with high:grédes; ‘Also, the childis degree‘bf
perceived control oVer‘S£ressful events did not: -

significantiy correlate,with grade point avérage.
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Table 1

Correlations Betweénlcdpingiand Grades

Predictor Variables

.Outcome

Variables 12 3 4 5
GPA  .25%%  .22%%  ,12% L26%% 11
English L1T7k% .20%% .01 L17%% .11
Math L26%* .30%% .04 L27%% L 18%%

Note: 1=General, 2=Problem—FOCUSed, B:Emotion-Focused,
4=Coping Focus, 5=Perceived Control.

* p< .05
*% p < .01

Our third hypothésis‘found support between the_emphasié
of persqnél growth (ihdependence, assertiveness,
achievement, intellectua1¥cu1tural, acﬁive-recreational
orientation, religious-moral emphasis) in the.family
énvifohment and grade éoint éverage (x(178)=.13, p<.05)v(See
Table 2). Howevef, ﬁhe fourth hypothesis that authoritarian
parenting style would be associated with high academic
aChievement was not supported,

Post—hoc analeés shoWed édditional significant

rélationships. Having a cohesive family environment that
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1ncludes support among famlly members,‘and open
expre551veness of feellngs and confllct ‘was as5001ated w1th}
“hlgh grade p01nt average (r(185)—.20 Q< 01) Authorltatlve’
'parentlng appeared to be s1gn1flcantly correlated with grade
p01nt average (r(172)—.18 p< 01) | Th1s suggests that |
‘parents who utlllze 1nductlon, psychologlcal autonomy, and -

| acceptance have chlldren who tend to have high grades 1nvv'
‘}school. Perm1s51ve/neg1ectful parentlng Was negatlvely |
related to grade p01nt average (r(182)— -”18; p<. 01) which
rlndlcate that when chlldren percelved thelr parents as low
vln perm1551ve/neglectful parentlng, they tend to have hlgh

, grade p01nt‘average,"
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Table“4 :‘”

Correlations Between Locus of Control éhd Grades

"Predictbr‘VariébleS‘

Outcomé'

Variables. ~ - Internal | External
‘GPA . .oa -0z
English  .14% - .03

Math SR .07 , .04

* P < .05
**% p < .01

When we investigated coping, it was détected that
‘perceived control over stressful events did not show any
relationship with Qrade point average, however showed a
moderate relationshipvwith performance in Math (r(229)=.20,
p<:.01) (See Table 1). Thus, it appears that children's
pérceptibn of control over stressful events related to
family, school, and peeré seems to be associated with high
grades in Math. |

As can be seen, variables that were found not to
correlate>sighificantly with grades were dropped from
‘subseqﬁent analyses; | U

Predictors of Academic Achievement
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