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" MULTICULTURAL LITERATURE

Carole Zu{oaga,fM;A;

California State_Unlverthy,‘SanHBernardino, 1991

Sta eme t 'f‘ 'elPr ‘1e 
’The purpose of th1s‘pr0Ject was to develop a ratlonale
‘fo: expandxng the use of mult)cu]turalilxterature.in
_e1ementar§mclassbooms‘ ‘The writer. of this projeét”
'~ showed that the study of multlcultural Izterature can
'shape student attxtudes and. develop language and

cogn1t1ve skllls

Multioultura]'literature is rich in content and

imagery. Not only can the ]1terature be used as a o
hodeitof language but ;t,eanya]so_be-used to‘teach
fabout‘likenesses and differences‘a Theiuritebvof tnis
prodect demonstrated that multxcultural fiterature can ﬁ
_be used by all teachers to teach all chlldren about the"

llkenesses and dlfferences among ethnlc groups in our .

R soc1ety



Procedure

The wrxter examlned the demographlc trends whxch poxnt

toward the need to teach multlcultural llterature~Ln'

the classroom' In add1t1on the erter demonstrated the

beneflts of using multlcultural 11terature as a model
for learn;ng.

The writer‘used iiterary analysis to ekamine theu
velements of mu]t1cultura1 literature that‘Ean shape
 student attltudes At the same. tlme‘the wrlter used
'examp]es of spec1f1c books that can be used for 'shaping

student attltudes and developlng ]anguage and cognltlve

Skl]]S

The writer also produced a unit for”teachers ofua-Study‘

around a particular piece of muTt;cultural literature
using the model specified in the Model Curriculum |

\ (
‘Standards. The literatuhe‘unit is d1v1ded 1nto three
groups df study 1nclud1ng the CORE Program the
‘EXTENDEb Program and the‘RECREATIONAL/MOTIVATIONAL‘
- 'Reading Program. The wrjter'included'an explanatidn df
how to develop a unit ardund a‘piece of CORE

Literature.

iv
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The focus ofothe curriéu}Um is on listening, épeaking,)
roading and writinglin response to multicultural
iiteratureﬁ Emphasis is on the use of the students-
ownllanguage and experiences as an impOrtant function
ofvwrxting. The intent of the pfoJect is twofold. In
bringing together students and multicultural literature
'not{only will the iearnerS'develop cognitive abilities
and Imp;ovevtheir writing‘but'they will'learnvmore
about themselves and the characters in the books as

Well as learn more about others.

A review of‘fhe Pitératuro includes demographic data
and stafisflcs; the minority viewpoint, strengths‘of
rmulticultufal education and the literary benefits of
using multicultural ]itératube.' The trends in teaching
methodologies include literary analysis and insights

into the theories of response to literature.
Results

Tho réSu]ts of this project indicated that there
continues to be a need to expand the use of
multicultural literature in elementary classrooms.
It'showed that multicultural literature can be used to
shape Student attitudes ahdydevelop language and

cognitive skills.



Conclusions and Implications

This writer found that it is necessary for elementary
curriculum to i1nclude a multicultural emphasis in order
for students to grow up learning about |ikenesses and
differences. Classroom teachers have the opportunity
to read and discuss literature from the viewpoint of
each student. Teachers need literature that pres;nts

the varying viewpoints of the ethnic groups in our

society.

Teachers are going to have to look for examples of
multicultural literature in school and public
libraries. It may be necessary for teachers to
purchase literature through book clubs, book stores and

companies that sell educational supplies.

There seems to be a trend on the market to publish more
childrens’ literature with a multicultural emphasis.
Teachers need to evaluate the new materials on the
market and search for quality literature. This is
important 1n order to expand the use of multicul tural

literature 1n the schools.

Vi
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MULTICULTURALVLITERATURE

Current student pqpulatibns in California afe
_coméosed'of people from‘dlverse cultural backgrounds.
Classrooms with one‘or two etnnic groups no longer
represent the cultural dxver51ty of Amerlcan socxety
In order to prepare students to function in a
multicultural world, schools need to develop a quality
literature program that reflects the eu]tural
diversity end complexity of the human experience in
America. A’multicultural emphasis in the study‘of
lgterature provxdes meaningful experiences with
llterature that shapes student attxtudes and also

develops language and cognitiVe skills.
" RATIONALE

This.paper_is-organized in order to better help
the reader’underStand‘the need to:teaeh multicultural
literature. It is therefore necessary to examine
severa1 aspects of the paSt which will inform our view
of the future of American soeiety. The:first section
includes a discussion of a rationale for multicultural
education based on proJectibns from demogféphic and
statistical 1nfo:mation. 'The second section examines

the minority viewpoint and the need to change the way
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history 1s téught from a Western viewboint to a
crosscultural viewpoint. In addition there is a
discussion of the problems which result from the lack
of multicultural education. The third section examines
the aims, methods and needs of multicultural education.
The fourth section is a discussion of the strengths of
the literary experience ﬁhat uses multicultural

literature to teach about cultural diversity.
Demographic Data and Statistics

ProJections from demographic information show the
- need for multicultural education. Nationwide ethnic
minority populationsvconstitute one foufth of the
‘ population (Simonsbn, 1?81). Immigration contributes
to the ]abgest growth in population (United Way of
America, 1989). The children of immigrants enter
American classrooms and bring with them their language
and culture. The nationwide trend of a changing
population is especially evident in California schoolé.
The composition of the sfudent population in
California continues to becoﬁe more culturally diverse.
By the year 2,000 it is perected that California‘’s

schools will have a majority of minority populations

(United Way of America, 1989>. The implications from
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' these figures represgnt a'néed«for change in the
schools }n‘dfder to accommodate linquistic and cultural
diversity. A positive value needs to be placéd on the
cul ture andvdiversity'of not only immigrant éhildren,
but also the'native children éf ethnic minority groups.
Statistics show that unless diversity is addressed, |
students without strong home-school connections have
trouble in the school system. Without a support system
studenté tend to drop out of'school, Minority students
tend to drop out of school at a high rate.

Statistics show that native children of ethnic
hinorlty groups lag behind other groups and that there
is a high drop out rate among Hisbaqics from the
educational system (Eskey, 1991). Eskey reborts that
the socio-economic status of Hispahics and other |
minorities continues to affect:tﬁe edgcatiOnal
experience of these groups. Not only do minority
students drop out of school at a high rate, but they
are over represented.in‘claéses for the héndicapped,
 and more regularly become juvenile delinquents. In

- addition some gfoups'are more-uhemployed or
'undérem910yed and havevthe poorest houélng and health

care (Phillips. 1988). There is sufficlent need for
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~minority students to overcome obstacles withbut having

to lose ties with their language and culture.

Minority Viewpoint

The minority viewpoint foCuégs on the\need of
‘minorities to become a part of the mainstream and yet
retain important ties with the language and culture.
Cultufa] identity provides support for individuéls to
function and be productive in a diverse society. In
Ameriéa,‘human'eXperiences need to take place in a
‘plufallstib society. Pine (1990)'states that in a
pluralistic society all people have power over their
own lives and equal access>to ecoﬁomic opportunities.
Part_of the problem facing ethnic minorities/ié how to
succeed in the mainStreah and}pbeserve their own
language and culture (Simonson, 1988); | »

»'Dorothy’Bfodérick‘(19725‘étates that B]acks{'
Chicanos and Native Amerlcans want to be accepted for
what they are. Each group wants to live in‘ité own way
and have control over its destiny. In the past,
crossing the ¢u1tural barrier has brought a gain in
eqonomic success ahd a losé'in cultural identity (Ogbq,
“1990). The minority viewpoiht poi§ts tbward’a change

in viewpoint of "American" History from a Western
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viewpoint to é cross—cultural_viewpoint that stresses
thg contributions of all ethnic groups. A
cross-cultural approach provides a broader range of
viewpoints needed to identify and solve problems
(Arvizu, 1990>.

Traditionally school textbooks have»favoredbthe
teaching of Western Civilization or a view of cultural
development from one viewpoint (Pine, 1990). Since thé
schools are established and are the leaders in the
study of History, they are referred to as
“institutions." Pine (1990) states that the viewpoint
of History has been to leave out the contributions of
ethnic minbrity groups. This practice is described as
- "institutional racism.J History was rewritten to
reflect the vision of the majority population
(Simonson, 1988)>. Though writers such as James Banks
(1979> and Carlos Cortes_(1976)’wr1te about the |
contributions of ethﬁic minorities, writers who attack
diversity such as A. Bloom (1987), E. D. Hirsch (1987)
and R. Rodriquez (1983) receive wide public attention.
The narrow viewpoint of these authors does not support
the values of maintaining cultural identity. Cultural
identity can be enhanced through a study of the
contributioﬁs of various cultural groups throughout

history.
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An American Indian, Paula Gunn Allen, reminds us
to look at History (Simonson, 1988). She states that a
sense of identity comes from looking back at family
history. 1In the 1920‘s immigrants were expected to
assimilate and become American. Those who did not
assimilate such as the Native American and African
American did not receive an equal part of the
educational and economic resources (Schensul, 1990).
Their history and culture was not considered part of
the curriculum. In the 1960‘s and 1970’s multicultural
curriculum took on new importance in an attempt to
regain what had been lost through assimilation. In the
1980“s there was less support for multicultural
education (Mitchell, 1987).

Schensul (1990) states that in the 1980‘s there
was an emphasis on the assimilation of the Western
tradition of language and culture. But with the
continued change in the composition of the population
in the 1990°s, elements of cultural pride and diversity
need to be promoted and conserved at the same time the
English language and customs are being acquired. There
1s a need to implement a multicultural curriculum that
combines the western story with the nonwestern story

of the world by using literature that is
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represéntative of the contribdtions and éxperiences of
minority groups <Piné, 1990) . |
In summéfy, the minority viewpoint stresses an

| equal participation in a séciety‘that includes the
presérvatlon of lahguage and cuthrejas an enrichment
of personal liQes. It also calls for chahges in
printed textbooks to represent a crosscultural
viewpoint. This will help bring apout a‘change in
people’s attitudes toward.people of the minority
population. The following is a brief 1ook at some
problems which the writer will address as a support for

multicultural education.
Problems

Several problems exist because of the lack of
mu]ticultural education. The main problem concerns the
way people respond to differences and cultural
diversity. Blackness is responded to negatively.
Spanish speakers are thought of as uneducable. Peoplé
have.racjal bias against skin color (Phillips, 1988).
These afe the 1ssues.that need to be discussed in
classrooms. Jamés Balawin believes that the country
is in seaﬁch of an identity (Simonson, 1988). He
believes that we need to fihd a way to'use the energy

from the children and show them that they do not have
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fo eccept things the way they are but have the pbwer to
affect changes. Changes can come about by accepting a
commitment to multicultural education which allows
estudents to explore many cultural systems and many

cultural grbups.
Strengths/ ObJectives/ Aims

In order to change‘the histofical viewpoint toward
ethnic minorities, it is necessary to promote the aims
of multicultural education that are understandingv
yourself and others, knowledge of different cultures
and appreciation and worth of all people. Changes in
school populations should create a demand for quality
multicultural literature in schools that cen be used
to address the aims of multjcultural education. Rudman
(1984) states the following:

Members of a particular group should be able to'

see themselves mirrored in literature with as

~many facets of their heritage es possible
presented and developed. This can occur only

1f the shelves of a classroom, home or library

contain many books about many heritages. (p. 162)
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It is hard to fiﬁd quality literature books to
‘represent all éultures and certain guidelines are
needed to select books (Nauman, 1990). In 6rder to
provide a qQality multicultural program it is necessary
to search for appropriate literature.

The aims and strengths of multicultural education
>discuséed in this sécfion include the need of all
schools to develop curriculum that explores diversity
in the soéiety, There ié also a discussion of the need
for teéchers to learn how to teach usiné the
crosscultural viewpoint. The final discussion includes
a description of how a good letiCulturaI program Qses'
model literature to promoﬁe understanding between
cultures. |

All schools need to address the subject of
diversity. Teachers in schools with a dominant_
minoblty group need to learn about the history and
culture bf that group. In addition, Broderick (1972)

' says that all-white schools'sﬁouldvdeveldp curriculum
that preéares the students to 1ive in a sociéty

' cdmposed‘of‘many groups. In addition, Corteé (19?6)
stresseé the '1mportance of expioring‘the diversity
within each group. He also points out the impoftance
of teaching multicultural cdncepts in all areas of the

curriculum.
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Multicultural concepts can be acquired through
teaching activities thatlcompare likenesses and
differences. In'a claésroom setting students can
‘discuss an activity‘which they may ali have in common
in their 'lives but which each studenf may experience
differentlyAsuch as a holiday or kind of food. Each
‘person in the group can share something with the group
that reflects individual variations in customs or
experiences about the topic. What makes their sharing
mufticultural 1s that each child brings in a personal
viewpoint. Thus, through the group‘experience the
fopic or theme is'viewed from many viewpoints and the
students can begin to develop a multicultural
‘perspective or a cross-cultural viewpoint. Arvizu
(1990) states that the development of a cross-cultural
viewpoint is-one of the strengths of multicultural
education (see Appendix A for Multicultural |
Curriculum>.

A cross-cultural viewpoint can be developed around
literature themes. ‘Mﬁlticultural literature provides
models of culture that can be used for discussion and
study in order to promote understanding between
cultures. Acceptance ;nd understanding can be the
results of a close study that allows all students to

experience samples of literature which represents
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varying aspects of many different cultures. Cultural
expression promotes the importanée of literature and
the feeling of power (SChensu], 1981)>. By emphasizing
the multicultural aspect it means that all cultural
backgrounds have the same value (Tractenberg, 1990).

- In order to find the value of‘each culture,
Guillermo Gomez-Pena states that it is necessary to
destroy the stereotypes of each culture toward the
other in order to establish intercultural communication
(Simonson, 1988). David Mura obser?es that minorities
need to heal their hurt feelings and unlock their anger
and grief and express their rage (Simonson, 1988).

Part of the healing is for minorities to have models of
literature that are not "white European." In addition,
Mura states that whites need to spéak less and listen
more. By listening more, Simonson (1988) states,
whites might learn mbre about what minorities think of
them. According to Michele Wallace what is needed is a
Black perspective of growing up and getting an
education in a white world (Simonson, 1988).
Multicultural literatute can provide the models for
educators to use to teach how to view experiences
multiculturally (see Appendix B for Bibfiography of

Multicultural Literature).
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Literary Benefits/ Basic Needs

Through‘their experiences with multicultural
literature studénts’can begin tovdevelop the
“...ability to see the world as others see it" (Wood,
1§87, P. 25. ,AccorAIng:to Rosenblatt (1983) thefreader
canvchangé socially and psYchologjcally at the time of
his or her experience with literature. The reader’s
6ohcepts_are chanéed after reading a story, poem or
drama. The readers bring their worlds into what they
‘réad and aS‘they grow they change thelr‘insights and
satisfaqtions.' Response to literaturelis different in
veach reader since each one brings their personal,
social and cultural réactions to thé interpretation.

Iﬁ the act of reading the peréon changes as he or she
reflects Bn what has been read. -

As the reader indentifies with the chatacters-in a
fictronal st&fy he or she can become emotionally
involved in the actions,.feélings and motivations of
the characters in the story. The reader gets the
picthe of the cultural and social context of the story
andvcompares the story with his or Her'own values énd
customs thus develobing sénsitivify toward

1ntercultural‘communication (Mirriam, 1988).



Multicultural Literature
13
The act of experiencing literature brings with it
a persohal, social and cultural context. In the act
of experienciﬁg multicul tural literature; a studeﬁt’s
attitudes can be changed (Rosenblatt, 1983). It is
important to consider using these expefiences to
promote pride in ethnic roots and develop a sense of
community with Ameficans of different ethnic heritage.
In order for minority students to gain a feeling of
power over their lives, teachers need to teach all
students how to treat each other as members of the same
human family who need to satisfy the same basic human
needsf |
To study‘literature, it ;s necessary to consider
how literature can help chi]dren satisfy their basic
needs. May Hill Arbuthnot (1972 considers some of the
most important\needs'fo be the need for physical well
being, fhe need to love and be loved, the need to
belong, the need to achieve, the neéd to change, the
need for beauty and order and the need for good books.
Arbuthnot explains how children’s needs begin with a
personal emphasis and expand to social awareness. She
states that variations exist in how families provide

the support for personal happiness and social approval.
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Arbﬁthnot bel ieves thatkbooks may provide the help
children need to maintain the balance between the
fulfillment of basic needs and the development of
social approval. A_mulficultura]_emphasis in a
literature program may provide opportunities for
_childreh to understand themselves and others better.

In summary, a‘strong multicultural program
involves students and teachers in an exploration of
multicultural literature. The literature should -
reppesent.the ethnic groups of our pluralistic éoéiety.
All students should have the opportunity to see
-themselves in ihe literature and to develob insights
and understandings about their own lives and the lives
of people from‘different ethnic groups. Individual
differénces_should be viewed crosé-culturally to
promote the unde:standing'fhat understanding diversity

contributes to the strength of the society.

LITERATURE AS A MODEL FOR LEARNING
Purpose
The purpose of the next ?art of this paper is to
show how student attitUdes can be changed by usin§

multicultural literature to teach language developmént.
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The first section discusses hov multicultural
literature can'help:Shape‘student'attitudes toward an
understanding of likeneSSes éﬁd differencesfin‘ethnic
groups. The second section.discusses how multicultural
literature can help in the‘development of social |
values. The third section discusses an‘awareness‘of
seif‘and_the fourth section discusses pride in cultural
heritage. The fifth section provides information on
the enJoyment‘of language and the sixth‘section
provides information on the development of language
skllls. Section seven is a dlscussxon of how the use
of multicultural ljterature promotes the deVelopmentjof‘

cognitive abilities.

Shaping Children’s Attitudes
Through Literary Ahalysis |
"The types of literary analysis that shape '

chi)drens’,attitudes are (aj ahalyzing characters,
(b) engaging chifdren in cemparison and contrast,
(c) reading stories ih‘ewn ethniéity, (d) reading as a
theme with unxversal understandlng and (e) developxng
positive attitudes about readlng literature through
stories that emphasize the value of reading. These

will be discussed in the folloWihg’section.
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Ana i C cter

In order to shape childrens’ attitudes in the
early grades, students need to be able to'identify’with
the character in the story. The teaéher guides the
students through a comparison of similarities and
differences of their own experiences with those of the
character in the story. If the characters discussed
alwayS'repfesent one ethnic group, then students from
differing ethnic groups are robbed of the oppoftunity
to ideﬁtify‘with the chéracter on a more personal
basis. A study 6f multicultural literature will focus
on characters from a variéty of cultural backgrounds.
Together the teacher and the students can explore
likenesses and differences between the readers and the
charécters in the stories. Positive self concept is
enhanced as students gradually grasp an understanding
of how each has had experiences similar to those of the
character. |

Specific multicultural books can be chosen.for
study bécause they represent charécters who may serve
as models for study. In choosing books teachers should
ask themselves if the chafacters in the books remind us

of who we are as people, who we are as individuals, and
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who we are as abpart of a group. The pooks\shduld have

characters who represent a variety of character.traits
from various ethnic groups. :

The writer has chosen five books with charactersv
who represent five ethnic groups. Each book was chosen .
for its theme and character development. ARROW TO THE
SUN by Gerald McDermott is a Native American story
about a boy who does not find acceptance among his
peoplé and goes in Séarch of his identity. It is a
story that can be used.with students of all ages to
compare the character with fhe search for identity in
their own lives. HARRIET AND THE PROMISED LAND by
Jacob Lawrence is a Black American story about Harriet
Tubman who escapes from slavery and then leads other
slaves to freedom. It is an excellent example of the
theme of persistehce even in times of doubt or
discouragement.

CROW BOY by Taro Yashima is the story About a
Japanese boy who gains acceptance with his classmates
because of a unique ability. It demonstrates the theme
of the responsibility of a community to its citizens.
GILBERTO AND THE WIND by Marié Hall Ets is a story
about a Mexican Americén boy whose character represents
the theme of perserverencé as he keeps trying to fly

things in the wind. MOY MOY by Leo Politi is about the

2
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experiences of a/Chinese American girl during Chinese
New Year. It represents the theme of the importance of
family and traditions. After students compare their
experiences with those of each character in the five
books, the characters can be used as models for further
study. Through literary comparison the students can
discuss or write about similarities or differences
between the model and the characters in further

literature study.

Engaging Children in Comparison and Contrast

By engaging the children in the process of
comparison and contrast, the multicultural literature
provides the stimulus for shaping students’ attitudes
(Norton, 1985>. A child never forgets the pleasure of
1istening to the sounds of a folktale from an African
country. After listening to ANANSI THE SPIDER by
Gerald McDermott, the children can compare their own
understanding of how the moon got into the sky with the
description in the story. Byrd Baylor uses a similar
‘poetic form in BEFORE YOU CAME THIS WAY to describe
what it was like to live on this continent before the

arrival of the European immigrants. Both books provide

J
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Foe dfigu
“the'studentspwjth_an:exper;encegthat according‘to
Livingston (1979 may ha_'ve"' a powerful effect on the
_chldd ...forvthey can’become,7within the heart‘and_>
1mag1natxon of a s1ngle Chl]d, an answer to his dreams;t

- and even,“perhaps;‘to our~own”q(p,53).

beadin St r1es in Ow
Student attxtudes can be shaped by acquaxntlng |

'them thh books whlch, in turn, helps them develop |
‘prlde in the1r cultural herltage. Arbuthnot (1972)
f‘belxeves that all ethnxc groups have contrlbuted to our B
natronaltlife. She states that chlldren should have
"the opportunxty to meet d1verse peoples that have made
. contrzbutlons to the fabrlc of th1s country. Students‘if'
‘learn through the vxcarlous e#perxence of learnxng '
about others in books. The characters, accordlng to p‘
Arbuthnot should be pxctured as people who behave in
ithe same ways as the reader.r Storxes that present
vfamxlxar everyday experlences such as THE SNOWY DAY by
‘Ezra Jack Keats, EVANS CORNER by Ellzabeth H111 and

,GILBERTO AND THE WIND by Marle Hall Ets-are storlesa'uy‘
‘“"WIth represent unlversal problems and JOYS.Vt Students
'concepts ‘about chxldren from all ethnlc groups are
1nfluenced as they read and experLence multxcultural
‘llterature thh characters and themes that are. sxmllar

tO-therr_own lives.
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Read! Theme of Un] | Understand]

Themes which provide universal unders£andings and -
that allow children to develop poéitive attitudes
tbward all children are “families and friends".
‘Cafolyn Carmichael (1977) describes several books.
WILL I HAVE A FRIEND? by Miriam Cohen is.a book which
- iIncludes children from various cultural backgrounds
working together at school. BLACK IS BROWN IS TAN by
Arnqld‘Adoff represents positive behavior in a family
Situation that is made of families from both black and
anglo ethnic groups. In the book SANTIAGO by Pura
Belpre, students’learn about the importance of
friendship. These books represenp friendships and

positive famiiy relationships.

Lit ! n h Stories That Emphasi
The Value of Reading
Students’ attitudes toward reading are also
important. Parker (1979) advocates the use of the
~theme of reading‘as a way to organize a school wide
literature prog:ém. Books can portray the various

aspects of the importance of reading in life. Students
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- can 1dent1fy with the characters in the books who are
'learning to read or whose families place an importance :
on learning to read. In BAD BOY GOOD BOY by Marie
Hall Ets, a recently arrived Spanish speaking family is
shown struggling to find a better life.' Ets describes '
‘ the importance the family places on learning how to
'read and write.~ In THE STORY OF MARY MCLEOD BETHUNE'
' SHE WANTED TO READ by Kaiser Carruth the author ponnts'
uout the 1mportance of reading., Reading was: not only ;_, v
1mportant for Bethune s own life but it was part of her,'

'life to help others of her race to get a better

education Parker provxdes an extensxve list of books o

that contain the theme of reading and that portray

"’theeimportance of reading among - all ethnic groups.
| In summary, literary analysis can be.used to shape
‘student“attitudes. Character analys1s allows students
to explore the likenesses and differences between ‘the "
‘ characters and themselves. Comparison and contrast

prov:des the opportunity for children to compare and
bcontrast thexr understandings about the world thh the.b
.ldeas presented in the literature. By readlng stories
in’ their own ethnxcxty students develop pride ln their

vcultural heritage. Universal,understanding is promoted{-
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‘ by readlng about common everyday things that happen to
people in all ethnlc groups.. The value of readlng is a
.theme that needs to be promoted as xmportant for all |
; people. Attltudes of chlldren can be changed by uslng

multxcultural lxterature as the model for_learning.,

| h'Social;Vafuesi‘ |
"vIn‘choosing‘multiculturai books; itfiS'lmportant
 vt? consider the'soclaf'va1ue’as-pell ‘as the lxterary
-‘merit; therature presents the unlversalxty of human
:exper:ence and can be used to teach values (Huck

!1968) ‘ therature has the power to make ‘us more human.

- The goal is to provxde experlences through

multlcultural lxterature that help the child to grow
up and become a productlve member of soc1ety. Bookst:a

that show how a charaacter changes over a period of‘;k
‘f'tlme provxde an example of: how soclety changes.

~Characters who represent mult1cultural v1ewpoxnts
stxmulate chxldren s soczal development as students'v
“;learn that a]l people have the same human needs and are
-1nd1v1duals

" The story of CROW BOY by Taro Yashxma 1s an

E "excellent example of how a character changes yet

vmalntalns lntegrlty over a perlod of time.x The storv. ,



Multicuiturai Literaturev
23
‘takeévpléce ianapan. The main gharacter Chibi stérts
out as a child frbm}the Eountgyside who becbmes |
‘confuéed and lonely at ééhool. He changes only afte:
:his new teachef'finds Chibi can imifate the sound.of
'crdws; The teacher encburages his talent ahh has him
_pefform for the school. Chibi develops pride in
himself and the rest of the schoolycomés to reaiize
Chibi’s worth‘because he has éomething‘special to
éhére. At'first they are vefy sad to haVe treated
Chibi:poorly for so many»years. Then they change his
}naﬁe to Crow‘Boy as a syﬁbol of respect for his special
taleht and they treat him with respect.>
The reasons‘fof the!chénge invthe way Chibifs
classmates ffeat him provides the_opportunity fof a
class discussion of how Chibi‘s school years might have
‘been if hxs class and schoolmates would have accepted
him in the beginning 1nstead of isolating hlm. A
study of this bopk can help chiidren Iearn about the
relationship of ﬁhe group to the individuél; It can
serve also as an example of,the‘responsibility of a
‘cahmhnity to its citizéns. It also shows how the
‘character of Chibi changes into Crow Boy and yet

malntaxns his individualism as he develops



Multicultural Literature
24
responsibilities in adul thood.
In summary, social values can be taught through
multicultural literature by analyzing how a character
in a group sltuétion changes over a period of time. By
using literary analysis it is possible to study the
sociél influence of the group on the individual. This

analysis can be compared to the individual in society.

Awareness of Self

A study of literature can provide an awareness of
self. Huck (1979 stateé, “"Literature can add a new
dimension to life and create a new awafeness, a greater
sensitivity to people and surroundings. It can educaté
the heart as well as the head" (p. 36). The question,
according‘to Livingston (1979), is how to find the
passages which will help each child look at 1life and
ldentify with the individual character or situation.
The question is also how to find the words or phrases
which create those special moments when the reader
envisions a passage so deeply that it becomes implanted
in his or her heart or brain. Children from various
cultural backérounds should have an eqﬁal
opportunity to identify wfth characters and situations

that are familiar to them. .



Multicultural Literalure
25
Gilian Klein (1986) reéffirms the belief that
fo]ktalés‘énd fictionistories can provide experiences’
that wili deepén understanding. IWhehfstudeﬁtsfbecome
thekcharagter in the bock and see fﬂe world through the.
eyeslof the character; they have the opportunity to Sée
the world in a different way. Mahy_times theyvcén
experience-fhe worfd.in a completély new perspectivé.
"Ang]o cbildrén who read only about Anglo childrén would
be deprived of that opportunity. According tb Klein
>(1986§; it‘is}necessa;y to teach children who live in a
plurafistic society abogt the values of traditional
stqrieé though the values are not thé éamevas those
held»by_the media. .
| Thé fdllqwing exa'mpvle shows how to use a

"traditional story from tﬁe Native Ameriéans,vARROW TO
THE SUN‘by Gerald McDermott,bto teach about‘values}
The main charactér}'who has ﬁo_father on earth, is
searching for his idéntify. The boy cannot find any
ansWers from the people 1n_h13‘pu¢blo”un£il he meets
'Arrow—Maker who makes him into the shape of an arrow
and sends him to the sun. Then the boy'meets_the sun
in thevshépe of a mén”whofhés“the boy gd through
several trials of kivas iﬁ order'to find the answers

to his questiohs. The boy passes all the obstaclesvand
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is filled with the power of tne sun. The enlightened
'boy ;s senf back to the eatth in the shape of an arrow
and is‘able eo live with the people now that he>has
found his origins. The study of the story provides an
excel lent opportunity to use literature to teach abopt
the hurdles in our own lines that we must overcome as
we live and grow (see'Aépendix/C for sample lesson).
‘-In summary, the story teaches tnat an awareness of
self can be enriched through a study of multicultural |
~literature that provides examples of situations and
"experiences that students can nse as a compariéon with
their own ]iVes. Liferature can touch thebreader and

help the reader develop insights and understandings.

Richness of Cultural»Heritage
According'to Blanche>Gelfant E1981), by teaching
} etnnic fiction, our'students acquire added dimension.
We recover the richness of our heritage. Ethnic
literatnne alters our mindse By'looking at things
throuéh tne viewpoint of the character we can
understend'things in a differentvway. It'changes the

way we perceive landscape, healing, food, interiors and

stories. We can leafn about old people teaching young
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people. We‘can‘enjoy tne numor‘and‘understand the
1rony of the struggle of the ethnic character to
overcome. Our visions of beauty can be changed as wellv

as ourfunderstandlng of language. Even the way we hear
the:sounds in ooems”and song5'can be”ohanged. |

When teaching MOY MOY by Leo Polltl,‘the students
dellght in learning about tradltlonal‘famlly'and
communnty'actlvltlesvassociated,with Chinese New‘Year
celebratlons.: Activlties'are'integrated throuohout the
currioulum. | | | |

‘Stuoents‘make lion and dragon masks and
participate in the Lion and‘Dragon~Parade. During
language time the students talk about the traditions of

Chinese New Year.and learn to make comparieons with New
Year celebrations of other cultures, For handwrlting
they copy a Chinese proverb and practice writlng |
Chinese characters with a brueh. ’For story,wrlting
tney draw a picture about achston or traditlon and
write a story about lt. For cooklng and matn'they make‘
Chlnese noodle cookles and use weighing and measuring.
bDurlng art they color, cut and paste a paper dragon, a
‘paper lantern and paint.a'New Years( ecroll. ‘For math‘
they count the feet under the dragon and make a graph |
of the signs of the Chlnese zod1ac of each student ln

the olass.
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—Chinese noodle cookies .

‘vlanterns

‘ortune cookies

CHINESE NEW YEAR f

lion  ard

eapods

' acrobats

Many thxngs happen at Chxnese New Year.,
}People eat spec1al food such as noodle
%v:cookxes and peapods. We are goxng to have a

-LDragon parade. There w111 be lanterns,oao-_p
>  dragon, drums, cymbals and acrobats._ We will
i mmfeel happy when we parade the dragon.‘ It.Wllla ff

"be fun.n

AjInvsummary, a study of ethnlc fxctxon.can promote !
,fprzde.by emphasleng the rlchness of cultural herxtage.‘“
uIt promotes the opportunxty to compare and contrast

551m11ar elements of cultural rlchness in all ethnlc :“

L'groups, The understandxng of lmkenesses and‘
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differences promotes the stfengthening of understaqging

~ between cultures.

Enjoyment of'Langoage

' .Children develop.a common Joyfin language as they
,are allowed to expernence rhymes, poetry, story plots,
characterlzatxons, settlngs and themes through a
varrety of multloultural literature; Poetrykand
stories provide children with the opportunxty to hear
the sounds of language and enhance oral expressxon
abilities.  Sims (1977)vemphasize3‘the impoftancefof
reading alond.to childfen. As Students hear the
language they 1nteract and apprecnate the sounds and
Joy of-d;verse;language and experiences. It is
important'for'language development for Students to7hear
and interact Qith’traditional rhymes:f Similarily .
lmportant afe Griego’s Hispanic stofy, TORTILLAS PARA
MAMA, or the African story, JAMBO MEANS HELLO, by
Muriel and Tom Feelxngs |

In addltlon to developxng language, a study of

literaturefprovzdes an opportunity for the teacher and
student to enJoy‘stories and poems together. Also they
“can look at thevexperiences of the characters'through
. the eyes of the author. 'Thebse]ection of literary “

works should incorporate books written by minority
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authors and include books which portray the minority
experience in America. Childrens’ first experiences
with literature should be satisfying and geared to
developing an appreciation for a variety of literary
works.

A study of HARRIET AND THE PROMISED LAND by Jacob
Lawrence can be used for the enjoyment of the sounds of
language as well as to teach concepts. It is written
as a poem. The sounds of the language and the
vibrantly portrayed scenes in the hardbound book
enliven the retelling of the story of Harriet
Tubman’s personal contribution to the fight
against slavery in America. It provides an
excellent opportunity to discuss persistence even in
times of doubt or discouragement. After hearing the
story read aloud, students can retell the story
through their pictures and writing. They can
continue to enjoy the sound of the language by
rereading the story to the class in the form of
reader’s theater.

In summary, the enjoyment of language can be

enhanced by listening to a variety of multicultural



Mulficultural Literéture

31

literature. It is by llsténing to the variety>in the

sounds of the ianguage that students\enJoy literature.
The enjoyment of various kinds of literature such as
poemé, stories and songs is important to_promote an

appreciation of all kinds of literature.

Response to Literature

Theories of Response

Resbonse to literature can be an exciting
_experience between the reader and the text if the
teécher is willing to try out the various methods
discussed in the following séction. Thé‘theories ot
response to be discussed are (a) dynamic theory,

(b) discovery method, (c) critical‘thinking and

experience with text and (d) transactfonal‘theory.

Dznamié Theory

In thg dynamic theory of response, children see
many variationsbin a poem or story. Response is
dynémic and open as readers anticipate, infer,
remember, reflect, interpret and cénnect (Huck,’1987).
Students’ responses will Change with‘reflection,

discussion and repeated readings.
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v eth (

In the discovery method the teaéher guideé the
students in their discerry df information rather than
giving ihformation. .The teacher models a reaction to
the text and uses ideas from the text to support it.
When the child gives a reaction to the text, the
teacher finds passages to support it. The teacher
supports creativity by supporting unigue
interpretations and various viewpbints. In so doing,

the teacher supports personality development by

reinforcing self concept and self image (Huck, 1987).

| ‘According to Karen Smith (1990), critical thinking
involves an understanding of themes and symbols in a
text and involves being abie to compare one story to
another. Students should be able to ook for various
meanings in a text which includes an uhderstanding of
symbolic meanings. In order to teach critical thinking
teachers should not try to dra& out a preconceived
meaning of the text from the students. Instead
teachers need to learn ho@_to teach students to respond

reflectively and critically to the text.
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~In or&er to teach critical, reflective responses
_the teacher needs to read fhe.story several times in
preparation for the }éssbn (Smith, 1990>. The first
reading is necesééry in order fo-refreSh’the memor'y
with the structure and elements that maké up the story.
The main structures are (a) character, as revealed by
the author, (b) conflict, (c) setting, where and when,
and (ds‘theme and.symbol, the various layérs of
meaning. | |

Thén as the teachef refeads the story it is
‘necessary to Qrife down fée]ings ahd words that come fo
mind. Then read ﬁhe sfory again and note how the
author made these feelings‘odcur. Look at tensions and
- situations of how the character is héndling feelings.
Think abouf fime,and place. Cféate aftheme baséd-on
personal experiences to use as jllustratjon‘fot
‘,students WEen reading‘and respohding to the story in a
group.
Icghgadtionéi Theory

Reflection and criticism are_higher level thinking
skills which can be taught using the transactjonal
ﬁheory (Smith, 1990>. In guiding students in their
discovery of information in the‘text; the students are

allowed to respond personally to the'text (Huck, 1987)>.

)
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In transactional theory, personal responses aré then
tied back to the text. |
‘After reading the text, sfudents respénd to-thé
text by sharing experienées.from'their own lives
vthfoughvassociation with the text. To enco&rage
reflective responses the teacher goes back to the text
to read examples that suéport these reéponses.‘ To
mode | thevmethod the teacﬁef shares something from thé
btext and uses text to support the response. Insteadvbf
questioning, the teaéhér and students are sharing a
tekt. The students are learning how to confirm an

insight by going back to'the text (see Appendix D for

a sample lesson on Transactional Theory).

nse The

By reflecting dn the theories of respbnse,'the
teacher'cén'gain 1nsights into how to bettér teach
response to literature; It is importanﬁ ﬁo brbvide
meaningful transactions between thé reéder ahd the
pieceé of literaturef A méaningful'transaction‘between
the reader and a piece of literature includes three
‘main elemehﬁs. The first is the human elehent in
literétu;g. The second are the formal and technical

elements. The third is the relevance or value to the
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.reader in h1s or her on go1ng life (Rosenblatt, 1983).
xIncluded in thls section is a discussion regarding the
human elements in a study of literature andethe

relevance of the literature to the life of the reader.

Humaﬁ Element Ln.Ligeratgge

A ﬁeanihgful*transaetioﬁ occurs between the reader
~ and the-piecee of Iitereture when the clessroom setting
is arranged to take inte account the human element of
the students. ’ItJ;s a-éoming together of the organic
nature of text, the,reader as an individual and member
of‘society, and the opportunity provided b? the teacher R
in,a‘clesstoom'that'aIIOWS'the reader to change and
‘ gr0w during_the experience of feading and discuésing e
piece of literatgre (Rqsenbraft,.1983), It is the
humen basis of literary sensitivity that RoSenblatt
describee as the beletionship between the.sﬁudent, the
teaeher,vthe'classroqﬁ procedﬁre and the Qhoice of
books to be read. | |

Age and experxence affects the chexce of books.
'Age affects the transaction between the . reader and the
text ‘as readers‘prOJect their world 1nto what they‘
reed. ~The more exper;ence ;nelife the quality of the

response will be richer. Emotional readiness for a
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piecevof literature is'alsd iﬁportant. Past experience
need not be the same‘but there must’be,some experience
to compare with the text in order to build
understandings frdm the pefsonel lives of feaders.
| What the student brings to literefure can be compared\v
t0‘the_reactions,of other studente, tne teacher and.the
esteblisned crit;cs, The ffuits of dynaﬁic
intefactidns pfovides the opbortunity to compare
_different.viewpojnts.

A meaningful interaetfdn with literature ellows
the students to identify with the humen element or |
Charaefef in the story. Identification with the
chapacter’ean,offer an escape and allov the reader to
come back,changed. As the readers exPerience with the
character, they‘can.expefiece'the backg:ound elements
of a story,}tne times, the places or the events which
could not be experienced in‘fheirIOWn lives. ACchding
to Charlotte Huck'<1987), literature prov;des‘the mode |
to deQelop the imagination and give us vicarious
‘eXpefienCes. “Reading‘geis us out of our own time and
place, dutvof 0urse1§es:vbut in the end it willvreturn
us to onrselves, anlittle.different, a littlevchanged.

by the experience" (p. 9).
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The challenge of literature is to find what
motivates the character and relate those elements to
the personal life of the reader (Rosenblatt, 1983).
Teachers shoﬁ]d Belp stpdents'undebstand how the
bbehaviof of the Charact;r grew out ofythe community or
situati@n from the story. Then students need to be
shown how the behavior‘of‘the.character is gffected b?
the relationship between human behavior and the
~environmental and psychological factdrs in a stbry. In
addition, readers can be taught to search for .
underlying ethical attitudes and social philosophy.
Students can compare énd C§ntrast attitudes and
philosophy across characters and with their own
personal iives. ' |
The human element.of fhe étory js also affected by
the culture of the reader énd the culture of the\
character in the étory. It is necessary to consider
"how varying cultural patterns and individual
- differences affect the'fransattion bethen-reader and:
texf, Meaningful.tranéactionsAallow the readers to
respond tothe text within'their own cultural patterns
 and to understand the background and culture of |

character. '
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Rglevsnce to tne Life Qf the gggggg

Meaningfulvtransactions affect the personal'fife
of the reader} _Students need to be encouraged to
reflect onvwhat they have read. Reflective‘thinking"
encourages the reader to build the mfnd‘to reflect upon
'pepsonal attitudes toward peop]e; Through reflection
‘students can understand how sociairconditlons affect
behavior. As students formﬂlate ideas and faise,
questions, they can arrive at understandings of
personél significance that affect,theirtlives.

Through response to literature, students can try
out differenf modes of‘behavior and work out possible
effects. Students can vicaribusly live different kinds
of lives, anticipate future periods in their own lives,
participate in different social settings and try out
solutibns to personal problems. ‘Through reflection,
Students should be able to look at other personalities
and to imagine the effect of their actions on the lives
of others (Rosenblatt, 1983)>. By connecting their own
experiences with the events and characters in the
story, the student responds to the story and through
‘varylng types of response finds his or her own voice

for speaking; writing or extending the stoby.
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The chlld plays anvactlve}role 1n extendxng anlﬁw;
funderstandxng of lxterature._ Accord1ng to Plaget B
'7Q(c1ted in Huck 1987) ﬁ“The chlld needs to man1pulatehp
_vthe elements of llterature ln a concrete form“""
bl(p. 678). Children need to recreate story characters "
‘fand scenes 1n thexr own drawlngs and paxntlngs.. Theyi

“need to reconstruct plot through drama and puppetry. :

| vThey need to make a story of thelr own that-

y o Vv

‘:anorporates the orlglnal author s theme or style. B

 They need to talk about the story wnth other readersQ'h

' ;They need to engage 1n a ser1ous k1nd of play to learn

'f'how a story 1s put together and achxeve a fuller grasp

of 1ts meanlng. vm,j-,V‘

The artlstlc medla and desxgn elements of - ﬁ;,

_multlcultural chlldren s lxterature contrlbute to the L

excxtement of "entertalnlng“ a work of llterature,~

-(Huck, 1987) Students can see the 1deas 1llustrated ;hh

wand can create meanxng from the text by connectlng

’somethlng from the story w1th thexr own llves.bey;fa;

_readxng aloud chlldren g-F lxterature, al13stUdentsgCanhf,d

;connect w1th the story (Trelease,‘1?85);f¢Varied3'

’-vematerlals are used xn lllustratlons5offchlldrenfsd;gj

Lk
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books. As students.explore fhe bobks they éan recreate
Llpicfu:es and Qisual forms of many varieties.

Printing and paper folding are used to iilustrate
some children’s books. In the Indian fable ONdE A
MOUSE by Marcia Browh woodcuts are printed in chénging »
colors to depict a chahge in the mood and events of the
‘story. In“the Japanése stofy THE PAPER CRANE; by Molly
Bang, deded paper is used to depict the characters and
setting in the story.

Other media used in the illustration‘of children’s
books inlede varjqus kinds of paint.v Ezra Jack Keats
uses a éol]age of painted;and‘fo]ded papers as‘a.
background to tell the story of THE SNOWY DAY. Yukio
Tsuchiya uses waterbofor to recount the trug story‘of
what hapbened to the elephants in the zoo in Tokyo,
jJapan, in 1943, in his stbfy of the FAITHFUL ELEPHANTS.
Watercolofs are also.used‘effectively in KNOTS ON A
COUNTING ROPE by Bill Martin and John Archambault.
Tempera is used in Pete Seeggr’s Storysong,‘AEIYOYO in
a stdry about a mpnstér that éats éeople, a story taken
from a South African Lullaby‘and Folk Stdry. By‘mixing
‘white with tempera Alice and Martin Proveﬁsén create

gouache paintings in THE GLORIOUS FLIGHT, the story of
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how Louis Bleriot developed a plane to flyvacross the
English Channel.‘

Drawings using pencilé and chalk are also used tb
illustrate children’s books. LORD OF THE DANCE, an
Africanvretelling by Veronique Tadjo, uses colored pen
and ink to illustrate the poem 6f the Senufo people of
the Ivory Coast. Eloisebeeenfield uses soft pencil
‘drawings in AFRICA DREAM to depict a girl who travels
to far off Africa in her dreams. Pastels and chalk are
used to portray vibrant colors and softness in EYES OF
THE DRAGON by Margaret Leaf. These are a few examples
of how media is used in multicultural literature to
enhance the‘meaninQ df the stories.

| As students interact with the multicultural
literature théy can reinterpret the stories using a °
vvariety of media. Response is more than just cognitive
understanding. It is art, music, drama, talk, writing
and Crafts. These activities encourage greater
satisfaction with books by providing an outlet and
encouragement for personal response (Huck; 1987>. To
interpret a book is to know it, to make it a memorable

experience, to increase enjoyment and understanding.
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Langu in to icultur

In response tb multicﬁltural literéture, children
develop and expaﬁd their language as they learn abput
péople énd énvironmenfs{ They can retell stories about
multicultural families. In the story BENJI by Joan
Lexau, a small black child learns how to talk openly
because he has to ask peoplevto help him find his
grandmother’s earring. As students respond to the
‘story, they also learn that éll children have'gimilarm
feel ings, regérdléss of sek, race or éthnic origin
(Cafmichael; 1977). What better Qay‘£b'develop
language about putting on rain gear than to have
children iisten and repeat Taro Yashimafs UMBRELLA;
Ezra Jack Keats’ THE SNOWY DAY can be used to further
expand the concept of‘dressing correctly for the
weather and at the same time teach sentence expaﬁsion
as students use their own language to act out the story
in dramatic play. Older students can learn to develop
more complex and alternatiye syntax‘in sentence
gtructures as they readvor listen to suchbstdries as
Scott O’Dell’s; ISLAND.OF THE,BLUE DOLPHINs;vJoseph_
Krumgold‘s, AND NOW MIGUEL, or Lawerence Yep’s,

DRAGONWINGS (Norton, 1985).
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to tie together the personal experiences of the studeht
with the text. vStudent response can be.oral, written,

performed; and expreesed in Art or music. Response cén

be taught using multicultural literature.

Development of Cognitive Abilities

A study of ‘multicultural literature can develop g
cognitive abilities in reading and writfng. At the
same time that students are comparing their own
experiences with those of the characters in
multiculthral books,‘students can be developing
cognitive abilities releted to reading and writing
(Norton, 1985)>. - In eddition to developing language by
listenieg and responding tovstorieS‘representing
various ethnic groups, students can develop cognitive
skills. Ciassfoom experiences can invelve‘
contributions from all cultural groubs and studebts can
speak, draw, write and read using multicultural
‘experiences. Norton (1985) suggests that the study of
fiterature prevldes one of the best opportunities for

students to develop thotht processes.
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A study of multicultural_iiterature provides a
window for students to learn about the commonalities
between groups. It also provides the opportunity to
learn about the values and diversity of other groups.
Multicultural literature provides the vicarious
experience of learning about struggles, perplexities,
achievements, strange-environmenté and emotions
(Rosenblatt, 1983).

In summary, the response to multicultural
literature can be as varied as the methods which can be
used,to teach interaction with thg literature. 1In the
dynamic theory, we study how childrens’ responses can
varf and change with maturity. In the discovery
method, the teacher models a ﬁersonal reaction to the
text and guides the students into their own personal
reactions to the text. 1In critical thinking, students
are taught to use the‘structure and elements of a story
to understand themes, symbois, and various meanings in
a text to make comparisons between texts. In
transactional theory, students respond personally to a
text and the respoﬁse is tied back to the text.

In order for response to be meaningful, it needs
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The types 6f'llterary analysis that‘deveiop
cognitive abilities that are discussed are:

a. hypothesizing and predlcfing 6utcomes,
b. observing details, facts and information,
c. organiiing and telling the sequence of events,
d. cdmparlng and contrasting,
e. summarizing and

f. criticizing.

Hypothesizing and Predicting Qutcomes

Cognitive development takes place as students
léarn to hypothesize about the titles of books in order
to predict what the story is about. Then they learn to’
relate the title to the characterization‘and plot
development in the story. Jacob Lawrence’ HARRIET AND
THE PROMISED LAND or Gerald McDermott’s ARROW‘TO &HE
SUN provide students with the opportunity to think of
ways, real and fantasy characters from different ethnic
groups, Jjourney into unknown‘areas. Students
hypothesize about the characters in the stories
according to the titles of the books; As students read
or listen to the stories, they can organize the events
of the story, develop concepts of time, describe the

plot development in a story map, and compare their

predictions to the actual developments in the story.



Mu{ticultufai Literature
46
bservin : ile t
Studenté»from varying ethnic groups have the

opportunity to develop observational skills as well as
identify with thelr heritage; An aduat led discussion
of Margaret Musgrove‘’s ASHANTI TO ZULU éan stimulate
students’ descripfive ability as they }earn about the
important customs of 16 African peoples. .After
listening to Byrd Baylor’s THEY PUT ON MASKS, students
can dgvélop‘an understanding of history and culture.
They can a]so describe the different masks worn by
American Indian tribes. Aliki Brandenburg’s CORN IS
MAIZE: THE GIFT OF THE INDIANS allows students to note
details from science and culture about the importance
of growing corn. The power of the narrative form
captures the essence of‘compiex knowledge in culture
and allows the reader to reexperience the cultural and

historical moment.

Organizing and Telling the Sequence of Events

Organizing and telling the sequence of events
takes place as students illustrate their ideas of a
story and retell their favorite parts of the story. As .
the teacher turns the pages of the book for the

students to‘see, they can retell the story sequence.
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_ Then after students draw out their favorxte part of the'.

-story, they can arrange thexr plctures on the bulletin

:board to reflect the story sequence.

- Missing ele;ents of_the story can be assigned to
students who finish first. Then each_student can write
‘about their illustration or tell about the part of the
story they heve‘tepresented. ‘As in the story GILBERTO
AND THE WIND by Marie Hall Ets,vstudents can retell,tne
‘story sequence by illustrating the problems Gilbertd'
has with'the wind and then'tell the‘good things that
haépen_with.the wind. ‘Orgenizing the elements of the

story helps students understand story sequence.

Cgmganing and Contrasting-:

Young children respdnd emotionally and cognitively
vto fiction stories based on familiar feelings and
experienees. Stories such as ON CHRISTMAS'EVE by
Margaret Wise Brown have Students listen for items they
can see, near,‘taste, touch dr smell which remind'them
of their own exberiences of weiting for Christmas."
Students from cultural backgrounds that are different
from that of the story, may not be able to 1dent1fy

with Brown‘s particular description of ChriStmas.
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Instead, forbexample, students from Mexican backgrounds
may be able to identify with Ceci in NINE DAYS TO
CHRISTMAS BY MARIE HALL ETS, as Ceci waits for the
night of her first posada. A conscientious teacher ‘\
will find ways to compare‘and'contrast the expériences
of the characters of each story to those of‘each child.
The teacher will guide the students to compare the
commonalities betweeh the stddents’_expetiehCes and
~those of the character in the story.v
A cross-cul tural look at folk tales'allowé

students to develoé cégnltivéﬂabillties by combaring‘
and contbast;ng similarities and diffe;ences across
cultures. Catherine‘Storr (1986) discusses the
importance df'vaIUes in folktales.k whén compared
across cultures, students séé that values are a part 6f
all folktales. Some values are rewarded such as
génerosity, couragé, And‘respect for elders. Others
such as greed and dishonesty and disrespect are
punished. In Suyeoka’s ISSUNBOSHI, fhe hero, who is no
bigger than a thumb, perservers and through dedication
Is able to overcome the evil Oni. Other stories of
little people such as TOMVTHUME or LOUIE THE LEPRECHAUN
provide theiteacher‘withvlltérary,eXamplés which are

useful for comparison and contrast. Other stories
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which are useful for teaching about likenesses and
‘differences are found in books which describe ChriStmas
customs around the_world. ' The use ofbcomparison and
contrast allows the teacher and students to‘develop -

cross-cultural lessons.

Summariging

One of the bést ways tQ teach»summafizing is to
work as a whole élass to find the main story elements
‘and develop a summary together. Teach thét a summary
dbntains‘the main story elements. The main story
elements are (a) plot, the plan of action, what the
chéracters dq, (b)'settinQ, the place or timé,'past,
presént or future, (c) theme, the author’s purpose for
writing’the story, cdnvéy a message,
(d)charadterization, a'peréon’s true nature, strengths,
;weaknessesa (e) style, the arrangemént of words in
presenting a story, (f)'point‘of view, the story
teliing voicé,‘flrst:or\third person, éﬁd (g) format,
.the éize, shape or deéign»of fhe pageS'(Hdck,‘198?>;
Tbgethervusevthese eléments to develop a summary on
the errhead, Students'ilfustrate parts and_reWrite
the story elements to matéh each pictufe‘and put themh
on fhe bullétln boafd‘(see Appendix E for é sample

summary qf KNOTTS ON A COUNTING ROPE).
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Criticizing
Critical judgment can be taught as students Judge
‘the merits and faults of books. It could be a way of
looking at the quality of bo;ks in the school iibrary
in the category of contemporary realistic‘fiction. The
purbose’could be to evaluate the portrayal of
minorities in contemporary reélistic literature in
order.to evaluate the image of the minority group
presented in the writing and the pictures. The class
could brainstorm ideas based on the following
guidel ines: ’
DiQersity and range gf‘regresentation.
Represent people from all walks of life in
each ethnic group.
Avoidancg}of étereotzging. Show a range of
family types, kind of work and style of living.
Language considerations. Avoid derogatory
terms, dialects and native words used to enhance
English.
. Perspective of the book. Provide experiences

that could be real for each ethnic group.
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A brief example of a personal criticfsm of ABIYOYO
 1s‘that, though it is°a great story fof making
‘prediction5>about what‘the.mohéter looks like,vthe
pxctureé of the people;in'the»book are somewhat
stereotyped. _The»peOplé are made up of people from all
minority.groups'but.thef arevall dressed in native
cbstume; At a festival or.celebrétion this would be
fine. Though this is a‘reteiliﬁg of a folktalé and not
bontémporary‘fiction the»author must Bave had sqme |
purpose behind'hisﬁidea.' Perhaps it Qas to present'a.
theme showing people who are all different coming
together for a common causef—£0fget rid of the monster;
‘ Throdgh further study; other‘layers of meaning could be
uncovered. | | :

In summary, cogni;ive abilitles can be developed
through‘a study 6f muléiculturar iiterﬁfure._'Students
‘ hypotheslze-and prgdict'about ﬁulficulturalfbooks. By
- observing details, facts ahd‘ihformation in
_multicuitufa] litebatUre; students aUgﬁehf their
unde:étanding of culture past énd preseht; By using
~comparison and contraSt; readers learﬁ aboutv

similarities and differences in characters and‘stbry
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types across cultureé. Summarizing can be taught as a
whole class édtlvity as a model for students to use in
their self selected reading. Criticizing literature
can be a positive expérience and students can be taught

to evaluate the quality‘of multicul tural literatute{
4 i

A balanced 1iterature prograh should present an

- assortment of works from a variety of cultural
backgrduhds, ‘WOrks‘should include an assortment-whichﬁ
krepresents the cultures present in most schools
includlngfAfrican—American, Mexican-American,
‘Native-Amefican,-Japanesé—Amebican and
ChineSe-Ameyican. Students should have the oppdrtunity.
to interact with literature fn meaningful and<enJoyable
language actjvlties} Multicultural literature becomes.
the model for learning.

By emphaéizing»multicultural Ijterature,vétudents
can develop positive attitudes thfough character
ﬁanal&sis;. Students analyze charaétérs and engage in
the coméarison and contfast of characters in
vmg}ticultural booksl’ They learn about likenesses and
 differences between theméelves and the characters in

- the books. By emphasizing multicultural literature in
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the classroonm, students have the opportunity to read

vstories_in their own efhnicity and develop positive

. attitudes about the value of reading.

Mu]ticultdra]‘literature provides the opportunity
for students to developstcialﬂva]ues and self'
awareﬁeés. .The themes and chafactefs fh the books
become examples of the richness of the variety of‘
cultufes represented in our sociéty.' Students can
identify with the similarities and differences of their
ownulives with the wants and needs of the characters in
the étbries. | /

At the same time that students are developing
'social awareness they‘can deVelop skills ln_language.
 L1sten1ng, speaklng, reading, writing/and thinking can
be enhanced as Weli aé pride in cultural Béritage.-
Critiéal thinking can be taught through varied
“ kinds of resbdnse to literature inclﬁdlng discussion,
wrxting, art and drama. Cognitive deVelopment?occurs
as_students.experience letlcultural‘literature. |
Students learn to hyéothésize, observe details,>

sequence events, compare and contrast, summarize,

criticize and apply concepts from'the'iiterature.
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Multiculturai literature can be used to strengthen
the understanding of diversities in our society so that
some day pluralism can be realized with each person
participating equally in economic opportunities.and
"having power over their own lives. Our aim should be
;o educate children for a pluralistfc gsociety where
each one has equal opportunity to participate fully.
Academic ancess depends on the belief,of.teéchers that
all students can succeed academically. Strong success:
can develop as students develop positive self }mage and

pride in their cultural heritage.
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CORE LITERATURE UNIT |
Introductlon
fThe fOIIOQIng section contains a hodel:ofﬂa—bore'f
‘therature Unlt deve]oped around the award w1nn1ng .
multlcultural book NINE DAYS TO CHRISTMAS by Marle Hall
&Etsr' The plan of the model 1ncludes an nntroductxon
FCWlth the teacher s comments, ‘an overvxew, general
| obJectlves, evaluatlon and a blblxography of materxa]s'
and resources.y The body of the un1t 1ncludes dally
]esson plans and 1deas for exper:ences thh lxterature f
AIIn order to understand the ratxonale behind the mode]
‘used to wrlte the 11terature un1t the wrlter has‘
1nc1uded an overv1ew of how to wrxte a core llteraturevh
I‘unxt that 1ncludes an explanatxon of key vocabu]ary.d'
| How To erte ‘a Core therature Un1t

Under the new Model Currxculum Standards for A_v"'

Engllsh Language Arts,‘certaxn qu1de11nes and specxflc S

suggestlons are presented for the study of llterature

7_The wrlter has used the model SpeCIerd in the Model

‘Currlculum Standards to develop the unxt of study
1nc1uded in. thxs paper The follow1ng is a brlef
descrxptxon of the model whlch can be . applled to

' ertlng a llterature un1t
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The literature unit is_divided into three groups
of’study: (a) Core Progrém, (b) Extended Program and
(¢ Recreational/Motivatlonal’Reading-Program. The

following is an explanation of each program.

Qggg_zggggém

The corevllteratufé provides the basis for the
unit. Core literature should be a work which is
fecognized‘for its literary merit. it‘should confain
the values in literature that reflect the real dilemas
faced by all human beings. It should demonstrate the
power and beauty in,literature. The quality shohld be
based on an exéellent use of language and a compelling
intel lectual, sociai and moral coﬁtent. ‘Not only
should the core literature be a model of language but
it should conta;n ideas of surpassing importance. It
shouid appeal to both the~students and thg teacher.

| The core literature will be available to all
students to read or héar and discuss. The study will
include a close reading and intensive consideration by
all students and will be a stimulus for writing and
‘discussion. rVafious fbrms of extension of the core

literature text will include story telling, art, drama,
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chorai reading or spéaking and oral reading. The core
litérétureZWill support other‘curricular areas apd
a]fow all students to léarn abbut vaiues; ethics,
customs and beliefs (See Appendix F for descriptions of

Kinds of Reading).

Extended Program/Small Groups

The extended program is designed to extend or
enhance the classroom study of core works. The class
vis‘divided into threé smal l groUps and each group
‘studies a different book on the same theme. The books
are chosen from literature that appeals to students and
contéins emotional, intellectual and aesthetic
substance. At the end of the literature study each
group choses a way to share br present the‘extended
literature with the whole group through art, dréma or

writing.

Recreational/Motivational Reading Program

The goal of the reéding program is to motivate
students to read bobks of their own choice. Books are
provided that extend the theme and that students can
read for récreational purposes. It is the part of the-
program in which the students exercise choice based on

the enjoyment of literature.
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Core Literature Unit:

NINE DAYS TO CHRISTMAS

Teacher’s Comments

This'unit gfew out of the manyvexpefiences I have
hadbin which I used a children‘s book in ordervto,teach
a concept. I found that young children could learn
about individual differences if we at first discussed
the likenesses and then the differences. After
lisﬁening to a story about a Mexican-American child, a
black child, a Native American child, a child from a
circus family, or a child from a family with no father,
we discussed how we were like the family in the story.
We would discuss how mahy of us‘had been to similar
places or had had similar experiencesﬁas those of the
character. Together we would talk over the Jjoys and
sorrows, the love of their families, friends and pets,
the goodness and naughtiness, and the wonder and
excltéhent of the character in the story. I found that
I could make the experiences Qf the character in the
book more real by comparing the students’ experiences

with those of the characters.
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bliterafure‘foééther’not o;)y W6d1d the students leérn_.
more about themselves aﬁd‘the charactef but'théy would
also learn more about others. Beéausebwe Qbuld‘wofk in

large or small groups, the students could learn more

. : . ( .
because each student would bring something to the

study. Each student’s response to the literature would

be:a contribution,to tBe whole claés,of whole group
experienéé.‘.l coUld‘seé,that students cduld reSpbﬁd‘to s
literature ahd, in so doing, Qete deyeloping an
ehJoymeht of speaklng,”reading, and writing, aé weif és
developing an,understénding of themse]ves; They were.‘
“probgbly‘uﬁaware thét my blan was to help fhem‘deVepr
a groQing apéreéiation bf.]iterature and, in so doing, -
I was hooking‘bhem 1nto‘wan£ing to.readﬁmore-and‘ '
evehtuallyftb read on théirio&n.

I decided that i‘needed‘books which would be
~exciting for them and for me. For fhis unit I chose
‘books of modern réalfétic fictioﬁ:whiqh, besides being
eXclting'and‘1nteresting, give an exeﬁplary‘literary
portraya]‘bf'familia;vexperiénces. ;iﬁ ;eédrhg theéé‘
books, chiidren are ptesehted‘with real life di{eﬁmaé‘

of growing up in -the family. In additioh,'l chose
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these books because:I knew that a study of the family
aPPéaLs to children and téachers'and suppofts other
curriculum areas such aé social studies. 1 feel it is
important to mention this because Ihhope teachefs will
use a unit like this to add on to what students are
already learhing and will adapt the ideas for younger

or older students to fit into existing curriculum.

Ovérview

Tbis unit was designed to‘enrich the expériences
of K-3 students by giJing the opportunity to respond to
pleces of modern realistic fiction. It givesvstudents
the opportunity to compare and contrast their own
experiences with‘the experiences of the charécters in
the books. It exposeé students to varied teaching
styles such as large group, small group and
1ndiv1dualized‘learning. The teacher reads the core
literature NINE DAYS TO CHRISTMAS by Marie Hall Ets toi
the large group. The theme is further examined in
three books which are read respectively to three small
grons. The books are ROSA by Leo Politi,.PEDRO, THE
ANGEL OF OLVERA STREET by Leo Politi and LUCINDA‘S GIFT
by Tomie DePaola. Tﬁe uhit attemps to develop language

arts skills through listening, speaking, reading and
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writing.‘ It includes an examination of the stories by
lookiﬁg ét ceftain litefary éoncepts suchﬁas setting,
gharacterization, details, sequencing; conflict,
imagery,‘and compar;son and contrast. It provides
writing exéeriences that are an extension of the text
and incorporates writing as a brocess of various

stages.

Genefal Objectives

The student‘improves the dbility to explore
general'lmpréssions of the selectionbpridr to reading
the selection and to compare and contrast the
experiences of the character in the story with his or
‘her own experiences.‘ The st@dent becomes aware of
passéges ahd,transfdrmations that all people have in
commoﬁ as the result of the changing situations‘in
daily life and of how familieé may celebrate épecial
days with cuétoms‘that are a part of their cultural
heritagé. . The student develops the ability to
illustrate an idea from the story and write ébout it,
to focus on the details ﬁeeded to develop,the‘topic of
a paragraph and fo retel} details 6f a story in

sequence.



'Mujtfcﬁlturaf.Literathremt'
.Evaluation. | .
The general obJectzves of thls unlt may be'

eva]uated by ca) the teacher evaluatlon of the class

/

'.dlscussxon about the core llterature, (b the teacher

‘evaluatlon of the dlscussxon about the small group
readxngs and (c) through portfolxo assessment (See B

Appendlx G for Performance Assessment)

Materials

- Core Reading

"4fBrown,:M.*wrb(1§65) On Christmas'eve.W‘New,York;,
- Young Scott Books.fl';

Ets, M. H. (1959) ane dazs to Chrlstmas. New York.‘

‘ V1k1ng }

Small Groug Reading.b

DePaola, T. (1983 December) Luc1nda s gxft Familg

 circle, pp. 59-62. R

_PO]ltl,HL €1946) Pegrg, the angel of Olvera Stgeet

' New York Charles Scrzbner s Sons.' _A

 Politi, L. (1963) Rosa. New York : Charjes;scribhefké““
Sons. , | R R

V:IndiyidualtReadinghr e .

Adoff, A. (1973) Black isnbromn'isbtant_Nethork:

Harper..
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Baker, L. N. (1957> The friendly beasts. Berkeley:

Parnassus.

Baylor, B. (1972) When clavy sings. New York: Charles
Scribner’s Sdns. S '

Bolognese, D. (1970) A new day. New York: Delacorte.

Clark, A. N. (1955) Little Indian pottery maker. Eau

Clair, WI: E. M. Hale.

Fraser, K., & Levey, M. (1971) Adam’s world:

San Frggg;gdg. Chicago: Whitman.
Greenfield, E. (1975) Me and Nessie. New York: Harper

and Rdw.

Haas, D. (1966) Maria:Everybody has a name. Racine,

WI: Whitman.
Hall, G. (1971) Kee‘’s home. Flagstaff: Northland.
Hitte, K., & Hayes, W. (1970 Mexicalli soup.

New York: Parent’s Magazine Press.

Hood, F. (1966) QOne luminaria for Antonio. New York:

G. P. Putnam’s Sons.

Keats, E. (1?67) Peter‘s chair. New York: Harper and

Row.

Miles, M. (1971) Annie and the old one. Boston:

Little Brown.
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,Shannon, T. (1955) Izgg_s_;gggm;gglg Ra01ne, WI
thtman Western , , N
SImon,>Na (1976> All kinds of families. Chicago:

Wh1tman.“'

: ZOIOtow; C. (1963) Ihg ggy ggg Q]gg New York.

o

Harper and Row.u

Zolotow, C. (1974) M1_g£§gg§gg_Lg_. New York Harperv"'

”‘anq Row. | v .
suggngmgg; ary Mgtg: als

'Baker, L. N. (1959) The friendly begsgé,'tSonng,*
 Berkeyey; Parnassus - |

:Christmas in Mex1co §gg§_g§__gg_h___ggxg_g;gg_g____

 ,gg£Lg. [Fi]mstrlp/Cassette Recordxng] Spoken Arts.

FrVg familxesl [Fllmstr1p/Cassette RecordlngJ"'
‘Scholastlc ‘ | “ | ‘ | | |

Hamxlton, M. (1960 December) Legend of p01nsett1a._
l__&LQ_LQL pP. 32 [Poem]

Mlddleton; J. E. Twas 1n the moon of wxntertlme

Exploring music. Book 3, p. 85 [Songl.

Peters, F. C. <1960, December) Chrxstmas in many

lands. lgsgrucgg:» pp 37 [Program]
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.:" V ‘H. (1959) A rev1eQ‘of ane dazs to Chrtstmas.~
' Horn book, 35, 469. . - EEEET
‘Wagoner; S. A"(1982)'MexioaniAmerioans 1n'ohildrenfs
vt"llterature since 1970. -Tne'readingﬂteaoher,fgﬁ,
- 274-279. | e

,Additional'sourceé: SRR

nfTherCaldecott meda]fand’honOrvbooks, 1938-1981.

(1982) Boston: Horn BoOK‘Inc"

Carlson, R._K '(1970) therature for. chlldren.

, Enrichment 1deas , Dubuque, IA Wll]lam C Brown

Multi-Ethnic llterature for chlldren _and adolescents.
(1972 Dubuque; IA: W1111am C Brown

Handbook for plannlnq an effectxve wr1t1nq proqram

(1982) Callfornla State Department of - Education:
Sacramento. | '
_rHendrlcks; w. C},”& VogeIQ‘C.g(1978) Handbook of

. Christmas Programs Grand Raplds, MI' Baker Book.‘

’Hollowejl, L (1966) A book of chxldren s llteratureft'

B New‘York.,Holt R}nehart:and Wlnston . ‘

lMe1er,‘T R &‘Cazden,,C B (1982) Focus on oral\
language and wr1t1ng from a mu1t1cultura1
perspectlve Language arts, §2 504 512

Ramseyg‘P. G.. (1982) Multxcultural educatlon tn‘

- ear]y‘onildhood, Young chlldren, 37, 13—24.t‘
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: Reasoner, CL (1968) Re;ea51nq chlldren to llterature
New York. Dell.,
['Schon.“i; (1981) Recent notorlous and noteworthy books

f.about Mexxco Mex1cans and Mex1can Amerlcans

Journal gf gadlng g;, 293—299.,‘

) ‘*deailz.LessoniPians7
vAdvanee'PfeéaﬁatLOn | e | :

| Prepare students to create plctures in thelr
minds about Chrlstmas celebratlons in thelr’own
famllles A week beforecbeglnnlng the un1t arrange
‘Chrlstmas medla and appllcable art ODJeCtS for students
tvto explore,v Use materlalsuthat-w111 help develop the

: 51ghts and sounds of ChrlstmaS' co]lectxons of plcture
books, music, dxsplays and bulletln boards of Chrlstmasd
sympbols including natlv;ty‘scene, poinsettias and
pxctures:or'photographs of Chfistmas.frombaround'thee

world.

Le3son”0ne-~EXDlorinq Students/ Bacquound L

“What do You. do whlle waxtlnc for a spec1al dav°‘
1. Tell students that they are goxng to be studylng
about a llttle gxrl who xs waltlng for someth1ng to

happen on a specxal day.
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2;thead ON CHRISTMAS EVE by Margaret Wlse Brown (See
‘Appendlka for ratlonale for Shar1ng a Plcture Bookhf
in Depth) | | | | | |

: 3..'Tell the students.to llsten‘for 1tems they can see, ,f

Thear; taste, touch or smell that remlnd them of

‘ thelr own. . experlences of wa1t1ng for Chrlstmas :

4. After readlng the story to the class wr1te one or

two word responses from the students .on the board L

l"1n the form of a cluster." Teach students that all
responses are: acceptable because everyone has had
. different experxences e |
5. :After the cluster has been developed have student
volunteers take turns dlscuss1ng what a word or

\

‘words suggests to them

Prewr1t1nq Task Clusterlnd for ON CHRISTMAS EVE

by Marqaret W1se Brown .

1. Ask students'to tell you thlngs they heard in the
“story w1th remlnd them of waltlng ‘for Chrlstmas
Eve. | | | -
2f'fAs each child responds, wrlte a word on the board ;“
as -an addltlonal spoke around the central Jdea.‘
3. Save the words on word cards. Cards can be used
later to. categorlze the words accord1ng to s1ght

hearlng, taste, touch or: smell
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4. Older students can be taught to make thelr own

- clusters after having several examples of modeliné
wifh.the whole class and small écoups;‘ When words
aré categorized as the cluster develops, it is
referred fo as mapping (see Appendix H and I for

suggestions on the brocess of writing).

Figure 3. An example of a cluster from

QO(d Tinsel
b g Cavols P\Y\e- volces
ed s gar sturs
sTaNﬁm éuP‘W“S f snow -
met rncxg\C:
SECKM@S///' \-—2;CQndy
-chimne
remdeer \ Santa Claus
PO‘CKo‘ges tvree
f”—e lace bell 5 Smgln

olly Fries , Thum pmg hearTs
Figure g. An example of semantic mapping from the
cluster for On Christmas Eve.

‘remdeer

éﬂg? =G aor \\\\re ‘ch
\T‘hu}:f\pl?g \\ é\um cxr\;a‘;g\laus v
e A
Caro e - Ca“d)' wise man
voices pine stairs:
Singing Smm(e, Night
sTars
e Qcka e - »beds
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<¥>OW ¥mHYberm Cve

an 1\YNS€3|
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What do zou:know aboututhg tradition gglbasV;r

_ PoSadas?

_1,\ Teacher reads about Las Posadas in preparat1on for

o class dlscu581on

2. Survey the students to flnd out what they know

about Las Posadas. Use the followlng dlscuss1on

quest;ons as a guwde.

)Djscussion Questions: Whatado YOu*know about‘Las 8

’PoSadas°

1. Who brouoht the custom to Amerlca°
*2.h What does the word posada mean°
3. vHow is the‘custom oftLas,Posadas oerfotmed?
4, When_does it'happen?g.;’ |
»S.‘fHow long does 1t.1astétdhl
~6}fuwhat‘do the"peoble,oarby?" o
7. How do the peop]e dress°'
8;"What do the people do as. they wa]k along°
aé. :Where does the processxon go°
‘10tt‘Who answers the door°
11, What do the people sayo
vd12t eWhat happens 1n31de the house° B
| What happens on;the,last nlght'of:the posada?_

13,
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These questions can be used for su:vey
questions, discussion questions after viewing
the filmstrip or as a pre~post tesf. -They can
ajso be.used as a guide for what to logk for in
the filmstblp or as a guide for discuss;on for

writing.

Show the filmstrip, Christmas ;n Mexico. Preface
the filmstrip by ekplaining that families may
~celebrate special days with customs that are a part

"of their cultural heritage.

Have the s@udents’descrlbe what they have seen.
Cluster thei:‘words on the board. Discuss the

" plnata.

Teacher Information: The pinata originated in
Italy and was taken to Spéin by travelers. It was
takén to Mexico by.Spanish explorers nearly 400
years ago. The people of‘Mexico have used it as a
colorful symbol of warmth, happiness and festivity.
It has undefgone some changes 1nbconstruction and,
as we know it today, 1s made of papier mache
instead of the originai clay pot. Iﬁ can be made
In many shapes and figures including animals and

birds (US: A Cultural Mosaic, Level C).
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Ask studentslif they have ever seen a pinaté.uSed

in a different way such as on a birthday.

Extended activity. _ :
Show the filmstrip The Andrade Familv from the
set Five Families. Discuss the similarities and
differences in the way the Andrades celebrate
' birthda?s In comparison to way children celebrate
1n different homes.

5. Younger:students 1llustrate their favorite scene
.from the filmstrip. Students dictate a stor? or
write sentences using‘words deveibped in fhe
cluster. Older students illustrate a favorite
seene and Qrite a paragraph thaﬁvdeSCribes what

they have 1llustrated.

Prewriting/writing task to illustrate an idea,,

develop a cluster., and write a paragraph from the

cluster.

1. The purpose will be for students to focus on a
a limitea number of'items tor wrlting a
paragraph.

2. The method will be for students to illustrate

one part of the Posadas. It is\lmportant to

limit the number of items Illustrated . so the
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studént can focus on the writing. Stpdents develop

the vocabulary about the illustration in a cluster. .

Then stqdenté use the vocabulary to organize and
write a>paragraph‘ébout'their illustration.
Figure 5. An example of a cluster from an

1llustrat10n of part of Las Posadas.

blmd{-\olcﬁecﬂ’\ /C}\nlcﬁreﬂ
—— fruit

Co“feﬂ—"_—"\ peanu Ts

_~ N\
sfieR” can/cﬂy Toys

4, An‘example of paragraph organization includés:
l.l Topic sentence- pinata parfy,
| 2.‘ Three’body sentences- children blindfolded
hit the pinaté
breaksrand spills toys,
3. And arconc]uding sentence-fun'fpr éveryone.
S. ‘In writing,vthe‘stydents deve]op the ideas into
»sehtences. Give them exampleé of hOW to add
/addxtfpna] details A student handout may be
helpful in organxzxng 1deas (see Appendlx L.

6. Example of a paragraph developed from the c]uster
| After everyone said hello, they went outside
for the pinata party. All the children were very
excited. Each child ppt on a blindfold and took

turns swinging blindly at the‘mbving pinata.
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Somet imes pieceé of the pinafa wouldvfall off as a
result of a hit. Then when one child made a direct
hit,bthe pinata broke and spilled its contents all
over the ground. Everyone scrambled to pick up

toys, candy, fruit and peanuts. Afterwards /

éVecyone agreed that it had been fun.

f

Lesson Three-Core Reading-Nine Days To Christmas

Teacher reads the story in preparation'for reading
it outloud to the children.

Say to the children: "We are going to meet a five

'7year old girl who lives in Mexico City with her

family." (Locate Mexico City on a‘map.) "School is
almost out for the-Chr;stmas hblidayé.A This familyv
has a mother and father;.three children, Salvador,
Ceci, and a baby brother, and a sefvant, Maria;

Ceci can hardly walt”for'her Christmas posada. The
story tells what she does while she waits for her
first poséda and what happéns at the posada."

Read aloud‘the story, Nine Days To Christmas.

Stdp at the end ofbéage 43 and have the students
predict how the story‘will end.

Flhlsh,reading the story.
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7-6.: Compare the predlctlons about the endxng to the |
actual endlng.l Ask students whlch endlng they
llked better and why
Lesscn FOur—Discussion of Text N
1. :After readingithe stcry aski
1.‘"In'what city dces‘the'stOry‘occur?
2. What time of year is it?
3. 'Where are therpeonle ln'the story?
2. Discuss Ceci as a character in the story‘
1. If you were draw1ng a picture of Cec1 now‘ what

things would you 1nc1ude? Ask‘students to
4describe physjcalbappearance and‘speech.

27 Ceci ‘is wajtinétfor a speciai day. What does
she do whjle‘she is Qaltlng°‘ Turn the pages of
‘the book So students can get remlnders of the |
detalls Record responses on a chart which can
be cut into sentence strtps'later for
sequencxng. The followxng 1s an example of

possxble detalls in a rete111ng sequence:

Ceci waxts for the spec1al dayf
K1ndergarten 1s Qver for the holidays.
Ce01 goes with Maria to buy‘tortilla dough

- and a newspaper for her father.
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She watches her mother bathe the baby :
Ceci plays w1th her doll Gablna.\f_f
..tCec1 watches through the gate to see what
» happenlng outSLde."
,She sees cars go by and a poor man w1th no
shoes and a heavy load.\
itShe sees two women w1th bables on thelr backs
on thelr way to market to sell thexr flowers;h
V:Marla comes out to buy mllk from the mllkman.
‘She sees men selllng baskets, brooms and blrds,
In the patlo she scares away the cat that is
. after her. b1rd : | o
Cec1 goes to the park and feeds the ducks.
‘,She plays she is a duck 1n the bathtub
Ce01 and Marla take out the garbage.

,ASk, "Have You ‘ever done anythlng llke Cec1°“i-‘
ifState, "Chlldren everywhere ~go places and do
hthlngs Just llke you., Thlnk of somethlng you,
,have done llke‘Ce01 in. the story : Illustrate
your‘ekberlence.b Share your plcture wlth theg'::
"'claSSdor‘afsmall group and tell about what youe*”’
;dld and where you went. Older students may

. descrlbe thelr experlence in writing.
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4, ’Aék, "What do you think Ceci is thinking about |
| ail the time, even wBen she is playiﬁg or
watching the people?" Discuss their ideas.

5. Reread to the sﬁudents the sections which show
thé:attitudes and reactioﬁs of the other
characters toward Ceci.

1. Salvador-p. 10, 34, 36, 37, 43.
2. Mother-p. 12, 13, 20, 24, 30.
‘3. Ask, "What reasons does Ceqi’s.mothef give
for not taking her to margef? Why does
Ceci disagree with her brother?”

6. Reread(p. 24-33 to the students. Have students
-discuss the sighfs, the sounds, the smells, and
the tastes in the market. Make a cluster and

record the words on cards for use later.“

Lesson Five—Extension of Text

1. Ask; "Do you remember going to a public place for
the first time when you felt very smal and theré
was so much fo‘see and do that you did not know
Qhat to do first? See‘if you can remember’how you
felt and compare it to how Ceci feels as she walks
In the market. Illustrate the idea. Describe the

. (
feeling."
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2.. Younger students lllustrate the idea and dictate

thelr sentences.

3:’ Older students free wrlte in thelr Journal or

wrltlng folder. whatever comes into their heads.

4, D1v1de the students 1nt0'read-around groups with

five or six students in each group. Have each

student share his or her ideas in the small group,

| either by talking or reading what they have

written.

Y'S;i Students can then revise and peer edit their

-writing'before copying it over for’final draft.

6. Display 111ustratxons and final copies of thelr

wr1t1ng on the bulletln board or a class book

Lesson Six-Extendeg Act1v1t1§§

1. Group‘projects:

1.

Students practice sequence by reordering the

vsentence strlps they developed which descrlbe

Cecx’s actlvxtles while she waits for her

spec1a1 day

Using word cards developed from Qn_;h;lstmas

E ve and M;nefDavs To Chrlstmas, have

_students c1a831fy words accordan to taste,

touch ‘smell, s1ght and sound
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9‘3.“pEach student 111ustrates one of the main eventsvn

.of the story. Then the parts are reassembled

- in sequence in mural fash1on.

. Have students'draw a map of the‘places where Ceci

'h:goes¢ The map may incrude the-following:q‘

 fPortray the characters in the books through

“home}hbedroom; gate near street in front
l}patlo, birds in xnterlor patlo ’plnata in the
:_garden; proces51on in the street |
.1‘kindergarten, newspaper stand, park WIth
'ducks bathtub garbage truck on corner,
"ehOld Mex1can market- plnata stand kltchen..“

Have students make a dlorama of the market scene

“'w1th the Varxous plnatas hanglng down

\

‘role playlng or pantomlme

‘erte about a day that was specxal for them
' Legend says that the anlmals have the power of
' speech on Chrxstmas Eve. Havevthe students

B recreate the scene 1n,thermarket in which the

plnata anlmals talk Students,may use‘puppets cf'

*_make masks
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Lesson Seven-Small Group Reading-Lucinda‘’s Gift

1. Exploring background. Before‘reading the story
ask: |
1. How do you know what to give someone as a

‘special gift?
2. How do-?ou get thejgjft?
3. How does itvmake on'feel to give someone a
specia]lgift?

2. Bui]ding background. Say to the chi]dreﬁ,
"We are going to meet a family that 1lived some
time ago somewhere in Mexico. (Locate Mexico on
a map.) The family is poof but they have a house
and enough to eaf. The fathef’has gone to the city
to look for work and the mother has become very
ill. vThere is a daughter Lucinda and hér baby
brother. Lucinda Vants to carry a special gift for
the Christ Child in the posadas procession on,
Christmas‘Eve and there is no money for a gift.
This story tells how Lucinda was ablebto‘give a

Cgrft.” |
3. Reading the seiect;on. Read the story Lucinda‘s

Gift.
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Diseussion of text.. After‘reading the stery ask‘»'

1.

6.

1.

Why was 1t so 1mportant to Lucxnda to give the

Christ Chl]d a gift?.

.T‘Why could she not afford to buy a glft° d

How do you think Lucxnda fe]t ‘as. Chrlstmas Eve

approached? Compare.the lxkenesses and

‘differences:that Ceci and Luc1nda felt as
k Chrlstmas Eve approached Put students’

words on the board in the form of a cluster

Older students can write a comparlson and

contrast.

What happened to the weeds?
What would have happened if there had not been

a miracle to change the weeds into poinsettias?

Thlnk of dlfferent endxngs and discuss them or

wrlte them

Explain how you fee] about Lucinda‘s Christmas.

vExtenslon of text. Wrxtlng

Say, "Think of the magxcal, mlraculous thlngs

that happened in the three books Qn_ghg_g_mas
E_QNM_LLLs_misand

ucinda‘s Gift." 4DISCUSS the miracuiouslﬁ
aspects df.the“endingsVof each book. Record

student language in a cluster. Have students
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choose 6ne passage to‘i}lustrate. "Provide
enough interést so'that éomething from each of
the three réadinés has been chosen\by a member
of the group. ?ounger students dictate a
description of the event tney have chosen to-
illustrate. Older students write one or more
descriptive paragraphs. Share the drawxngs and

writings With'the whole class. Younger

- Students can describe their picturevorallyi

Older students can read to thé CIass/whaf they
have written. After sharing their writing,

older students can revise and edit their work.

Work can be displayed on thé bulletin board;

bound together in a class book entitled

M;gac!gs‘at Chrigtmas or typed up fnr the

class or‘school'néwsletter;

Group projects.

a. Usjng puppets, misks, role playing, or
drama, have students retell the story of
ng;ggg s Gift and present it to class.

b. Prepare a choral reading of the poem

egen t ingettia. Some students
could act outnportions that others read.
Present to the class or in a school -

program
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c. Prepare‘a presentation for the class or

school using the song The Friendly

Beasts (p.45.

Lesson Eight-Small Group R ing-Rosa

1. Exploring background. Before reading the story

ask : )

1. What dxq Ceci do while waitihg for her first
posada? Was she hoping for something?

2. How do you fee] when you are hoping for a‘gift
.and get something even better than you hoped
you wodld get and which money can not buy?
Discussvstudent responses.

2. Building background. Say to the children,

"We are going to meet a family that lived in the

village of San Felipe in Baja California.

(Locate Baja California and San Felipe on the map.)

There is a mother and father, and two children, -

Jose and Rosa. Rosa is wishihg for a special doll

for Christmas. The doll 15 too_expen31ve for her

tamily to buy. This story tells howvher wish comes
true."

3. Read the story Rosa.
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anscussxon/of text. Ask and dlscuss.v“

Why was 1t so 1mportant to Rosa to have a baby ‘

1:1011’>
then,wasiRoSa the‘lonelieSt?‘,

_How_did,she;and JoSe have fun on Christmas°

How do you thlnk Rosa felt when she saw the

-'fbaby in her mother s arms°

5.

g What do you thlnk about ‘Rosa’ s Chrlstmas°

Extens1on of text. ertlng.‘,

1.

Compare the market scenes in Rosa - and

Nine Dazs To Chrxstmas Show the pxctures 1n

'the book and dlscuss the llkenesses and

dlfferences in the two stories. Havejthev

studentspcompare‘the”exper;enceslof the -

‘children in the books w1th the1r own,

5exper1ences of goxng to an open a1r market

such as a swap meet or auctlon Inc]ude 1n‘the

ﬂad1SGUSS1on lxkenesses and d1fferences of .

shopp1ng in a store and an open market. _Askh:.v

the students to compare how the appearance of

"'markets changes around Chrlstmas time. ~Have
-'students 1llustrate and descrxbe a dellghtful

‘day in the market before Chr1stmas. Students

may use 1deas from the storles, thexr own

experxences or the1r own 1mag1natlon.
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2. Illustfate and describe in writing how students

think Rosé and Antonio épent Christmaszay.
6. Extension of text. Group proJecfs.

i.' Use puppets, role playing, masks, or drama to
retell fhe story of Rosa. Some students may
want to write or develop a dialog which could
be read or actually acfed.”

2. Méke a version of a valero»using a handle;

string, bead and a paper cup.

Lesson Nine-Small Group Reading-Pedro, the Angel

Of Olvera Street

1. Exp]oring background. iBefore reading the story ask
and discuss: |
1. Is Christmas celebrated-anywhere-in the Unifeq
States with a tradition fﬁat has come from‘ |
Mexico?
2. Tell me what you know about,LaS'Posadaslhere
where you live.
2. Building background. Say to the children,
"Some Christmas customs were observed‘in
Californié, New Mexicé,'Arizona, and‘Texas long

before these states were territories of
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the United StateS1 We are going to learn about  a

tradition that‘takes place every year in

Los Angeles and various parts of California and the

Southwest. <(Locate California, Los Angeles and the
southwestern states of Arizona, New Mexico and

Texas on a map.> In this story Pedro and his

 grandfather éarticipate in a'pOSada on Olvera

Street lp Los Ange]es.“ This is a story about why

Pedro is called the Angelydf Olvera Street."

Read the story Pedro, The’Anqel Of Olvera Street.
Discussion of text. Aftef.reading thevstory,.ask:
"Think of something in the story that remindsvyou
of something that happenedlin Nine Days To
Christmas."  Record student responses in a 

cluster labeled likenesses. Continue the

4

discussion and ask stUdents if they can think

of things that happenéd which were differeﬁt‘in‘the
two stories. Récord student responses in a cluster
labelevaifferenceé. _Relnfbrce the concept that
Lss Posadas is a traditional part of Christmas in
many communities.,

Extension of text.‘ Writing. Tell the students
that both Pedro and Ceci take part each year in a

peautiful, solemn pagéant ovaas Posadas. It is a
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‘;tradttion’in'their:fam}Ties : Have students Fbink
,of a tradxtlon in their own family that is '
performed each year at Chrlstmas on a spec1al
‘occa51on. Have students 111ustrate somethlng from‘
that trad1t10n. Younger students dlctate a
description. Older students can wr1te sentences,
'a'deScrIptive paragraph or:a short story,
6f Group proJect.»”EXtensionvof text. Have students
reteli the story of Pedro‘uslng puppets, drama:or

role plaYing. Present it to the rest of the class.

Lesson Ten-Additional Extensions of the Texts

1. Actlvities
1. Stage/a posada. Have students plan what must

be included by‘askino'them what they haVe‘
learned,about the tmportant parts from the

_ study of all the books. Look for appropriate
brecorded music in the library or materials
center. Present the posada to another
classroom or. . for the school Chrlstmas program.

'_2; Prepare bunuelos for the c]ass./ Parents or.

bilingual teachers are a good sOurce.for a

recipe from scratch. An eaSy‘subsitute‘is‘to
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try flour tortillas and then sprinkle cinnamon
and sugér on them when they come out of the
pan.

Have the class make a pinata.

2. Writing. Ask:

1.

Of all the characters you have read about,
which oné would you like most to be a member

of your family. Explain why to yqub
classmates. M

Remember the family‘tradition you wrote about.
Suppose vyou have grown up and gbne away to live'
far from vyour famIIQ, Would you still carry on
the tradition that you learned from your
family? Write a 1etter/to one of your

classmates and explain why you would or would

not carry on this tradition.

All of the charactefs in the stories were

wailting for something special to happen. In

~each story there was something magical or

speclal that happened because Christmas is a

special time of year. Illustrate and write

-about something that is magical or special to

you at Christmas time.
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'The star appears in all the stories. Describe

‘what the star sympolizes at Christmas. Refer

to the ‘symbolism from each story.

Note: Remember to discuss and develop writing

ldeas with'a'group'of students and develop a

cluster of WOrds.whiChvcan‘be used as a bank of

words fbr writing. Anytime students write,

they need a prewriting time to discuss and

develop ideas before they begin to write.

.Additional information on the writing process
can be'foundvin the publications listed in the

‘materials section.
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MULTICULTURAL CONCEPTS FOR A 9-MONTH CURRICULUM 77

,Method‘ Comparxson of Ideas Cross Cu]tural

'Slgnlflcant Days o B
in Culture‘ : _ IR Concepts/Art

SEPTEMBER

September 16 Mexican Independence Day s o
‘ Relate it to U.S. Independence Day.
Independence,Days are celebrated in,
order to remember the day people
declared themselves free. '
Make American  and Mex1can f]ags.
Make a class mural.
Put on a mask and ro]e play the
characters in a play relatlng to
independence. .

OCTOBER

Native Americans. were the first
Americans.

Make clay pottery usxng the pxnch pot
and coil method.

Practice weaving using paper and varn.

October 11 Columbus Day ‘
Columbus brought the beginning of change -
in the life of the Native American.

October . 31 Hal loween :
The origins of Halloween have come from
many cultures. See what celebrations
vyour students know about.
Introduce masks. Masks. of our soc1ety
sports, work, fun. Masks around the
world. '

NOVEMBER |

November 1,2 Dia de los Muertos.
‘ The Day of the Dead in Mexico and ‘
Halloween in the U.S. Have students
compare and contrast the similarities
and differences of the two '
celebrations. Make a skeleton mask.
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Thanksgiving and Harvest

" Throughout history, people of many

'cu]tUres have celebrated the harvest.
Make corn-husk dolls.
Make Iroqu01se and Kachina masks.

DECEMBER

December 25

v

December 16-25

Chrlstmas _
Christmas is celebrated in many ways
around the world. L

Christmas art from around the world.:

Las Posadas : _

A religious celebration takes place in
Mexico in December.

Make a Pinata.

Chanukah
A Jewish Independence Day is celebrated
in December.

JANUARY

‘January

January 15

New Year-Chinese, Vietnamese, Jewish,
Native American, American, Eskimo
Compare similarities and differences
among New Year celebrations around the
world. For Japanese New Year play the
game FuKu Warai-Pin the features on the
face.
Make a Chinese Lion Mask or perform a
dragon parade. ‘
Eskimo life is changing. Find
similarities and differences with
life on the continent. Make an
Eskimo finger mask.

Dr. Martin Luther King and Civil Rights.

We remember Dr. King for the things he
did for people of all colors.

Role play and use masks to act out Rosa
Parks and the Montgomery bus boycott.
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FEBRUARY

February

February 14

Black Hlstory/Brotherhood Week

There are many contrlbutlons from each
culture.

National Heroes

‘Lincoln and Benito Juarez were famous
presidents. .

Washington and Miguel Hldalgo are )
considered the father of their country.

Make masks and role play the lives of
famous people.

" Valentine’s Day

Va]ent1ne customs orlglnated from many
cultures.
Make Va]entlnes from many cultures.

March 4-10
March i?

" March 25

Japanese Girl’s Day ,

The festival of the dolls is celebrated
in Japan. ‘

Kites

Many kinds of kites are made by people
around the world.

WOmen S HlStOFY Week
Many women made contributions in
developing our country.

St. Patrick’s Day . : :
Little people exist in the folklore of
many countries. ‘ \ o

Greek Independence ‘ ‘
Many countries have myths like those of

the Greeks. ‘ e '
Make masks for a Greek play.

Religious Days. Easter, Christmas, and
Passover are special religious days.
Easter Eggs. Eggs are decorated in many
ways by the people of many cultures.
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MAY
May 5 Cinco de Mayo : :
Special customs are a part of special
days celebrating victories.
Masks of the old men and noble tiger.
Weaving: God’s Eye
May 5 Japanese Boys-’ Day
Make fish kites.
JUNE

Island Cultures
Every culture has a history and special
customs. ‘ )
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»Appendix B ‘
MULTICULTURAL BOOKS

Compiled by Carole Zuloaga

Adoff, Arnold. ALL THE COLORS OF THE RACE. Lothrop, 1982.

Adoff, Arnold. BLACK IS BROWN IS TAN. Harper and Row,

' 1973. ’ ' ‘

Belting, Natalia. CALENDAR MOON Holt Rinehart and
Winston, 1964.

. THE STARS ARE SILVER REINDEER. Holt,

Rinehart and Winston, 1966.

- Gray, Nigel. A COUNTRY FAR AWAY. Orchard Books, 1989.

Harrison, David L. CHILDREN EVERYWHERE. Rand McNally,

: 1973,

- International Mask Research Foundation. MASKS OF PEOPLE
AROUND THE WORLD. International Mask Research
Foundation, 1979. ‘ :

LeSieg, Theo. COME OVER TO MY HOUSE. Random House, 1966.
Martin Jr., Bill and Archambault, John. HERE ARE MY HANDS.
Henry Holt and Company, 1987. ’

Martin Jr., Bill. I REACH OUT TO THE MORNING. BOWMAR,

. 1970.

McClure, Herbert. CHILDREN OF THE WORLD SAY "GOOD MORNING".

_ Holt, Rinehart and Winston, Inc., 1963.

Myers, Ruth, Banfield, Beryle and Colon, Jamila. EMBERS-

g STORIES FOR A CHANGING WORLD. Council on Interracial

: Books for Children. New York, 1983.

Parin d° Aulaire, Ingri and Edgar. EAST OF THE SUN AND WEST
OF THE MOON. The Viking Press, 1969.

Rogow, Zack. ORANGES. Orchard Books, 1988.

Scholes, Katherine. PEACE BEGINS WITH YOU. Little Brown,
1990. :

Seeger, Pete. ABIYOYO. Scholastic, 1986.

- Spier, Peter. PEOPLE. Doubleday, The Trumpet Club, 1980.

U. N. Women’s Guild. RIDE WITH THE SUN. Foltales and Stories
from the United Nations. McGraw-Hill, 1955.

Yee, Sylvia and Kokin, Lisa. GOT ME A STORY TO TELL. Cal
Central Press, 1987.
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1 Compxled by Carole Zuloaga C

‘Aliki. CORN IS MAIZE-The Glft of the Indians. Thomas Y.
‘Crowel ] Company,v1976

- Bains, Rae. INDIANS OF THE PLAINS Troll ASSOCIateS, 1985
,Baylor, Byrd. AND IT IS STILL THAT WAY. Charles Scrlbner s

‘Sons, 1976. ,
: . BEFORE YOU CAME THIS WAY Charles Scrxbner s &
SOns, 1969 :

HAWK IM YOUR BROTHER Aladdln Books,
Macmlllan, 19?6 o

_, I’M IN CHARGE OF CELEBRATIONS Char]es
Scribner’s & Sons, 1986. . o o
‘ s THEY PUT ON MASKS Charles Scrlbner s & Sons,”

1974,
’ -WHEN CLAY SINGS Aladdln Books Macmzllan,

1972,

Belting, Natalia M. THE LONG- TAILED BEAR AND OTHER INDIAN

- . LEGENDS. The Bobbs-Merrill" Co, Inc,, 1961. ’
Blood, Charles THE GOAT IN THE RUG ' Parents Magazxne Press,
1976. : C
~ Cerew, Jan. CHILDREN OF THE SUN tht]e, Brown, 1976 :
~Clark, Ann Nolan LITTLE INDIAN POTTERY MAKER. E.M. Hale,

- 1955, ‘
s ' B LITTLE INDIAN BASKET MAKER Hale, 1956 o
Cleaver, Ellzabeth THE LOON S NECKLACE Oxford Unlversxty' B
- Press, 1977. ‘ . ‘ S

Cohlene, Terri. CLAMSHELL BOY- A MAKAH LEGEND

Watermlll Press, 1990.

. DANCING DRUM-A CHEROKEE LEGEND
Watermxll Press, 1990.

. _ . KAHASI AND THE LOON-AN ESKIMO LEGEND
Watermill Press, 1990,
X ' LITTLE. FIREFLY AN ALGONOUIAN LEGEND

- Watermill Press, 1990.
Crowder, Jack. STEPHANIE AND THE COYOTE Author, 1969 .
- Curry, Jane L. DOWN FROM THE LONELY MOUNTAIN Caleornla
, Indian- Tales Harcourt Brace & World, Inc. 1965. _
De Paola, Tomie. THE LEGEND OF THE BLUEBONNET Scholastlc,g;
- 1983,

, - . THE POPCORN BOOK ' Scholastxc, 1978.
Glubok, Shirley. THE ART OF THE ESKIMO Harper & Row, 1964
C . ‘ . THE ART OF THE SOUTHWEST INDIANS '
- Macmillan, 1971. S .
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Goble, Paul. DREAM WOLF Macmlllan, 1990 : R
’ : . THE GIRL WHO LOVED WILD HORSES Branbury Press, ‘

1978.
o . THE GREAT RACE OF THE BIRDS AND THE ANIMALS
Branbury Press, 1985. ‘
Hall, G. KEE’S HOME. Northland Press,i ' '
‘Hubbard, Fran. A DAY WITH TUPI AN INDIAN BOY OF YOSEMITE
: Awani Press, 1978.
v Jones, Hettie. COYOTE TALES Holt Rxnehard & Wxnston, 19?4
’ , 'THE TREES STAND SHINING Poetry of the North
Amerzcan Indians. Dial, 1971.
'Luenn, Nancy. NESSA‘S FISH Macmillan, 1990.

| , Martxn Jr., Bill and Archambault, John. KNOTS ON A COUNTING

ROPE. Henry Holt and Company, 1985.

McDermott, Gerald. ARROW TO THE SUN-A PUEBLO INDIAN TALE
The Viking Press, 1974, '

- Miles, Miska. ANNIE AND THE OLD ONE thtle, Brown and
‘ - Company, 1971. _

- Pine, Tillie. THE INDIANS KNEW. Scholastlc, 1957,
~Seator, . W1111am THE ANGRY. tht]e, Brown and Co., 19?0
Shannon, T TYEE S TOTEM POLE Whltman Western, 1955.
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" Compiled by Carole Zuloaga

Adams, Ruth FIDELIA Lothrop, Lee & Shepard, 19?0
- Atkinson, Mary MARIA TERESA. Lolllpop Power, 1979.
Baylor, Byrd. AMIGO. Aladdln Books, Macmlllan, 1989
Beim, Lorralne ‘and Jerrold. THE _BURRO THAT HAD A NAME
Harcourt, Brace and World, Inc., 1939,
~ Bierhorst, John DOCTOR COYOTE-A NATIVE AMERICAN
: AESOP S FABLES. Macmillan, 1987.
, -Bolognase, .Don. A NEW DAY. Delacorte Press, 1970
’ Campbell Camilla. STAR MOUNTAIN AND OTHER LEGENDS OF
S MEXICO McGraw Hill, 1968.
DePaola, Tomie. LUCINDA’ S .GIFT. Famlly Clrcle, Dec.;1983
Ets, Marie Hall. NINE DAYS TO CHRISTMAS. Viking, 1959,
Galbraith, Claire K. VICTOR. Little, Brown, 1971. "'.b,
.Glubok, Shlrley THE ART OF ANCIENT MEXICO Harper & Row, o
1968, : o
Haas, D. MARIA EVERYBODY HAS A NAME Whltman, 1966 : :
Hader, Berta and Elmer. PANCHO. ‘The Macmillan Company, 1942
Hewett, Joan. HECTOR LIVES 'IN THE UNITED STATES NOW. S
J. B. Lippincott, 1990. o o
Hitte, Kathryn and Hayes, William D MEXICALI SOUP Parents
R Magazine Press, 1970.

Hood, F. ONE LUMINARIA FOR ANTONIO Putnam s Sons, 1966 ‘
Kurusa. LA CALLE ES LIBRE EdlCloneS Ekare Banco Del lero,'
‘ 1983. -

- Lattimore, Deborah Nourse THE FLAME OF PEACE A Tale of the -
Aztecs..Harper & Row, 1987. :
' ' . WHY THERE IS NO ARGUING IN ‘
HEAVEN A MAYAN MYTH. Harper Junlor Trophy, 1989
Lattimore,. Eleanor.(THE MEXICAN BIRD «
" loes. e - Lo
'Lazarus, ‘Keo. THE BILLY GOAT IN THE CHILE PATCH Steck—
Vaughn, 1970.
Lewis, Thomas. HILL OF FIRE. Harper Junlor Trophy, 1983
. Lexau, Joan. M. MARIA. Dial, 1964.
" Lindsey, David. THE WONDERFUL CHIRRIONERA and Other Tales
: from Mexican Folklore Heldelberg Publlshers, Inc.,
1974, g : .
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- MEXICAN BOOKS (continued)

Lyons, Grant. TALES PEOPLE TELL IN MEXICO Simon & Schuster,
1972.

Molnar, Joe. GRACIELA:A Mexxcan—Amerlcan Child Tells Her
Story. Franklin Watts, Inc., 1972.

Ormsby, Virginia. WHAT’S WRONG WITH JULIO?. J.B. LIPPINCOTT,

' - 1965. ‘ .

Polito, Leo. JUANITA. Charles Scribner’s Sons, 1948.

. LITO AND THE CLOWN. Charles Scribner’s Sons,

1964.

PEDRO THE ANGEL OF OLVERA STREET. Charles
Scribner’s Sons, 1946.

ROSA. Charles Scribner’s Sons, 1963.

SONG OF THE SWALLOWS. Alladin Books, Macmx]]an,

1987.
THREE STALKS OF CORN. Charles Scribner’s Sons,

1976. ‘

Rohmer, Harriet. THE LEGEND OF FOOD MOUNTAIN. Children‘’s
Book Press, 1982.

Rosario, Idalia. IDALIA’S PROJECT, ABC: An Urban Alphabet
Book in English and Spanish. Holt, Rinehart  and
Winston, 1981.

Simon, Norma. WHAT DO I DO? QUE HAGO?. Whitman, 1969.

. WHAT DO I SAY? Whitman, 1987.

Soto, Gary. BASEBALL IN APRIL AND OTHER STORIES.
Harcourt Brace Jovanovich, 1990.

Storm, Dan. PICTURE TALES FROM MEXICO. J.B. Lippincott Co.,
1941.

Taylor, Theodore. THE MALDONADO MIRACLE. Avon Camelot,
1986. :

Todd, Barbara. JUAN PATRICIO. Putnam and Sons, 1972.
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~Cbmpiled by,Carole Zu]oaga

ATikl A WEED IS A FLOWER Story of George Washlngton Carver.

' -Simon & Schuster, 1988. "

Brelnburg, Petronel]a SHAWN GOES TO SCHOOL. Harper & Row,

o 1973. ‘ ;

Carew, Jan. CHILDREN OF THE SUN. thtle Brown, 1976

Chlldress Allce. WHEN THE RATTLESNAKE SOUNDS: A Play About‘
Harr1et Tubman. Coward, 1975.

Church, Vivian. COLORS AROUND ME. 1971.
Cleton, ‘Lucille. ALL OF US COME CROSS THE WATER. Holt,
1973.

‘AMIFIKA Dutton, 1977
. EVERETT ANDERSON S GOODBYE. The Trumpet

Club, 1983.

‘ EVERETT ANDERSON’S NINE MONTH LONG. The
Trumpet Club, 1978.

My Friend Jacob Dutton, 1980

THE BOY WHO DIDN T BELIEVE IN SPRING

Dutton, 19?3
Dragonwagon, Crescent. HALFA MOON AND ONE WHOLE STAR
Macmillan, 1986. ‘
Feelings, Tom BLACK PILGRIMAGE. Lothrop, Lee & Shepard Co
1972.
SOMETHING ON MY MIND. Dial, 1978,
F]ournoy, Valerie. THE PATCHWORK QUILT. D1a1 1985.
~Fraser, K. and Levey, M. ADAM‘S WORLD: San Francxsco Albert
Whitman & Co., 1971. :
Giovanni, Nikki. SPIN A SOFT BLACK SONG. Hll] & Wang, 1971,
Goldin, Augusta STRAIGHT HAIR, CURLY HAIR Harper & Row,
1972.
Greenfxeld, Eloise. AFRICA DREAM. The John Day Co., 1977.
- . DARLENE. Methuen, 1980.
. HONEY, I LOVE. Harper and Row, 1978.
, . - ME AND NESSIE. Harper and Row,1975.
Hamilton, Virginia. THE PEOPLE COULD FLY-AMERICAN BLACK
FOLKTALES. Knopf, 1985. _ Lo
Hill, Elizabeth.: S. EVAN’S CORNER Ho]t Rinehart & Winston,
1967. -
.Hopklns, Lee B. DON’T YOU TURN BACK Poems by LANGSTON
HUGHES Knopf .1969. .
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BLACK AMERICAN BOOKS (contlnued)

i

- Keats, Ezra Jack. JOHN HENRY AN« AMERICAN LEGEND Knopf
1987, 1
. . LOUIE. Scholastlc, 1975. -
.. MAGGIE AND THE PIRATE. '‘Scholastic, 19?9.
. PETER’S CHAIR. Harper & Row, 1967.
_. THE SNOWY DAY. Scholastic, 1962.
. THE TRIP. Scholastic, 1978. ‘
WHISTLE FOR WILLIE. Scholastic, 1964.
Lawrence, Jacob. HARRIET AND THE PROMISED LAND. Slmon &
Schuster, 1968.
,Lev1ne, Ellen. IF YOU LIVED IN THE TIME OF MARTIN LUTHER
, KING. Scholastic, 1990. :
Little, Lessie and Greenfield, E]oxse I CAN DO IT MYSELF..
. Harper & Row, 1978. )
L/Lloyd Errol. NINI AT CARNIVAL. Thomas Y. Crowell, N.Y.
1978. ‘
McGovern, Ann. BLACK IS BEAUTIFUL Four Winds Press, 1969;
Mendez, Phil. THE BLACK SNOWMAN. Scholastic, 1989.
Ness, Evaline. SAM, BANGS AND MOONSHINE. Holt, 1966
" Monjo. F.N. THE DRINKING GOURD. Harper & Row, 1970.
Pratt, Ellen. AMY AND THE CLOUD BASKET. Lo]llpop Power, -
1975.
Steptoe, John. STEVIE. Harper & Row, 1969.
Udry, Janice May WHAT MARY JO SHARED. Scholastlc, 1966.
vWalker, Alice. LANGSTON HUGHES, AMERICAN POET. Crowell,
1974,
Williams, Vera B. A CHAIR FOR MY MOTHER. Greenwzllow, 1982.
. SOMETHING SPECIAL FOR ME. Greenw1llow,.

1983.
Yarbrough, Camille. CORNROWS Coward-McCann, Inc. 19?9
Young, Margaret ‘B. MARTIN LUTHER KING, JR Bowmar, 1968
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Aardema, Verna. BRINGING THE RAIN TO KAPITI PLAIN. A
Nandi Tale. Dial Books, 1981.

. WHY MOSQUITOES BUZZ IN PEOPLE’S EARS: A
West African Tale. The Dial Press, 1975.

Appiiah, Peggy. ANANSE THE SPIDER-Tales From an Ashanti
Village. Pantheon Books, 1966. )

Arkhurst, Joyce C. THE ADVENTURES OF SPIDER:West African
Folktales. Scholastic, 1970.

"Brown, Marcia. SHADOW. Scribner, 1982.

Bryan, Ashley. BEAT THE STORY DRUM-PUM PUM. Atheneum, 1980.

Dayrell, Elphinstone. WHY THE SUN AND THE MOOD LIVE IN THE
SKY-An African Folktale. Houghton Mifflin Co., 1986.

Feelings, Muriel. JAMBO MEANS HELLO-Swahili Alphabet Book.
Dial, 1974.

MOJA MEANS ONE. Dial, 1976.

Gerson, Mary Joan. WHY THE SKY IS FAR AWAY. Harcourt Brace
Jovanovich, Inc., 1974. '

Glubok, Shirley. THE ART OF AFRICA. Harper & Row, 1965.

Haley, Gail. A STORY, A STORY-An African Tale Retolid.
Atheneum, 1974. ‘ '

Lottridge, Celia Barker. THE NAME OF THE TREE. Macmillan,
1989, ,

McDermott, Gerald. ANANSI THE SPIDER-A Tale from the
Ashanti. Holt, Rinehart and Winston, 1975.

THE MAGIC TREE-A Tale of the Congo.
Holt, Rinehart & Winston, 1973. :

Musgrove, Margaret. ASHANTI TO Z2ULU. Dial, 1976.

Opoku, Kofi Asare. SPEAK TO THE WINDS-Proverbs From Africa.
Lothrop, Lee & Shepard, 1975.

Price, Christine. DANCING MASKS OF AFRICA. Charles
Scribner’s Sons, 1973.

SINGING TALES OF AFRICA. Charles,

Scribner“s Sons, 1974. - ‘ :

TALKING DRUMS OF AFRICA. Charles,

Scribner’s Sons, 1973. ‘ ‘

Rose, Anne. AKIMBA AND THE MAGIC COW-A Folktale from
Africa. Scholastic, 1976.

Steptoe, John. MUFARO’S BEAUTIFUL DAUGHTERS- An African
Tale." Lothrop, Lee & Shepard, N.Y., 1987.

Tadjo, Veronique. LORD OF THE DANCE-An African Retelling
From the Senufo Culture. J.B.Lippincott, 1988.
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~ JAPANESE BOOKS
'Compi]ed'by Caro1e'ZUloaga"

Bang, Molly. THE PAPER CRANE. "Mulberry Books, 1987.
Bartoli, Jennifer. THE STORY OF THE GREATFUL CRANE.
Alpbert Whitman and Company, 1977. »
LLoerr, Eleanor SADAKO AND A THOUSAND PAPER CRANES. )Yelle |
Putnam, 1977. : : , _
Friedman, Ina R. HOW MY PARENTS LEARNED TO EAT. Houghton
- Mifflin Company, 1984. - = S

Garrison, Christian. THE DREAM EATER. Aladdin Books, 1986.
- Glubok, Shirley. THE ART OF JAPAN. MacMillan Co., 1970.

Ishii, Momoko. THE TONGUE CUT SPARROW. Lodestar, Dutton,

1987. ‘ o , ‘ ‘ :

Kalman, Maira. SAYONARA, MRS. KACKLEMAN. Viking Kestrel,

1989. - ‘ ‘ ‘ v :
Laurin, Anne. PERFECT CRANE. Harper and Row, 1981.
- Lewis, Richard. IN A SPRING GARDEN. Dial, 1965.
Matsutani, Miyoko.. THE CRANE MAIDEN. - Parent’s Magazine
" Press, 1968. o : : ‘

Morimoto, Junko. THE INCH BOY. Viking Kestrel, 1984.

Mosel, Arlene. THE FUNNY LITTLE WOMAN. E. P. Dutton, 1972.
v Politi, Leo. MEIKO. Golden Gate Junior Books, 1969. . | ‘
' Pratt, Davis. MAGIC ANIMALS OF JAPAN. Parnassus Press,

‘ 1967. o o ’

Say, Allen. THE BICYCLE MAN. Houghton Mifflin, 1982.

. THE BOY OF THE THREE YEAR NAP. Houghton
Mifflin, 1988. o : o '
. ONCE UNDER THE CHERRY BLOSSOM TREE.

Harper & Row, 1974. . ‘ .

Snyder, Dianne. THE BOY OF THE THREE YEAR NAP. Houghton

Mifflin, 1988. ‘ ‘ '
‘Suyeoka, George. ISSUNBOSHI. Island Heritage, 1974.
. ‘ .  KAGUYA HIME. Island Heritage, 1974.
-Tsuchiya, Yukio. . FAITHFUL ELEPHANTS, A True Story of
- Animals, People and War. The Trumpet Club, 1988.
‘Uchida, Yoshiko.. SUMI“S PRIZE. Charles Scribner’s Sons,
1964, = ' ‘ Lo :

Wakana, Kei. THE MAGIC HAT. Scroll Press, 1970.

.Wise, Winifred. THE REVOLT OF THE DARUMAS. Parents’
Magazine Press, 1970. S _ - ;

Wisniewskl, David. THE WARRIOR AND THE WISEMAN. Lothrop,
1989. o ‘ ‘

Yashima, Taro. CROW BOY. The Viking Press, 1972.

- UMBRELLA. The Viking Press, 1958.
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Comp:led by Carole Zu]oaga

Bxshop C1a1re H THE FIVE CHINESE BROTHERS The Trumpet
Club, 1989. » ,
Chang, Kathleen. THE IRON MOON HUNTER Chlldren s Book
¢ Press, 1977. .
-Coerr, Eleanor. CHANG’S PAPER PONY Harper and Row, 1988.
'Deml. 'DEMI’S REFLECTIVE FABLES. Grosset & Dun]ap,'1988
- DRAGON KITES & DRAGONFLIES: A Collection of Chinese
Nursery Rhymes. Harcourt Brace Jovanov1ch 1986
. THE EMPTY POT. Holt, 1990.
Flack, Marjorie. THE STORY ABOUT PING. Scholastic, 1961.
Flores, Rosa. ANO NUEVO DE CHINA. The Economy Co. 1979.
. Gerstein, Mordicai. THE MOUNTAINS OF TIBET Harper & Row,
1989,
Herrmanns, Ralph. LEE LAN FLIES THE DRAGON KITE Harcourt
Brace & World, Inc., 1962.
Hou-tien, Cheng. THE CHINESE NEW YEAR. Holt . Rinehart &
Winston, 1976.
. Lattimore, Deborah N. THE DRAGON S ROBE Harper and Row,
1990.
Leaf, Margaret. EYES OF THE DRAGON. Lothrop, Lee & Shepard
Books, 1987. .
Lobel., Arnold. MING LO MOVES THE. MOUNTAIN Scholastxc, 1982.
Lord, Bette Bao. IN THE YEAR OF THE BOAR AND JACKIE
ROBINSON. Harper & Row, 1984, :
Louie, Ai-Ling. YEH SHEN:A Cinderella Story from Chlna.
- Philomel Books, N.Y., 1982.
~ Luenn, Nancy. THE DRAGON KITE Harcourt Brace Jovanovxch
1982.
Martin, Patricia M. THE RICE BOWL PET Thomas Y. Crowell
Company, 1962.
Mosel, Arlene. TIKKI TIKKI TEMBO. Scholastlc, 1968
Politi, Leo. MOY MOY. Charles Scribner’s Sons, 1960.
Smar i1dge, Nora. THE TOY THAT FLEW. Western Publlshlng Co
1974, .
Wlese. Kurt. YOU CAN WRITE CHINESE. Vlkxng, 1945,
Wikly, Michelle. THE EMPEROR S PLUM TREE Greenwxllow-'
Books, 1982.
Williams, Jay. EVERYONE KNOWS WHAT A DRAGON LOOKS LIKE
. Macmillan, 1976. :
Wong, Kat. DON’T PUT THE VINEGAR IN THE COPPER Chlldren S
Book Press, 1978. ‘
Yep, Laurence. DRAGONWINGS. Harper ‘& Row, 1975,
Yolen, Jane. THE EMPEROR AND THE KITE. World, 1967.
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CHINESE BOOKS (continued)

YoungQ Ed. LON PO PO:‘A Red Riding Hood Story from China.

Little, Brown & Co., 1989. : »
THE ROOSTER’S HORNS:A Chinese Puppet Play to Make

and Perform.
and Becket, Hilary. THE TERRIBLE NUNG_BWAMA: A

Chinese Folk Tale. _
Zolotow, C. MY GRANDSON LEW. Harper & Row, 1974.
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Appendlx C:
ARROW TO THE SUN |
Overview

‘This unit was designed as an exploration between
Students and teacher of a Pueblo Indian Tale-ARROW TO
THE SUN by Gerald McDermott. It gives students the
opportunity to understand the character in a social and
pPsychological context in comparison with their own
psychological experiences. It allows time for the
student to reflect on the story and to share those
reflections with the group.

General Objectjves

The student improves the ability to explore ideas about
the theme before reading the selection, improves the
ability to understand how the elements of the Sstory
affect the character, and improves the ability to
identify, organize and interpret elements of the story.

Evaluation

Students will be able to explain why and how they
categorize their ideas about the theme, to describe the
elements of the story which affect the character, and
to identify, organize and interpret elements of the .
‘story.

Advance Preparation

‘Read the story ARROW TO THE SUN. Look for important
elements which would affect the behavior of the
character. Think about the story and how it ties with
your personal experiences of passages and s
transformations.
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" LESSQN'PLANS AND‘ACTIVITiES 

lEngoring.BackgEouﬁd o -

7 Activity 1. Categorizing. Ask a student who
~arrives early to disappear into the office. When the
~rest of the class is together tell them that the

- student has left. Have them write down where they" ,
think the student has gone. Collect the answers and
 have the students tell if they are possible or not B
possible answers. “When the student returns have him or
her tell where he or she has been. - Discuss the ELa
predictions and how they were made.

. Activity 2. Free Writing. Discuss passages and
~ transformations. As a class, discuss characters and
~Situations they have experienced personally in which ,
changes have happened;,HaVe sStudents choose a situation
and tell how they feel after a change has taken place
such as coming to a new school. Students share their
writing with the class. e e

Building Sfudeht’S‘Bgckgrbund*
The,teacher read§“about7the Pueblo Indians in ‘
preparation for class discussion. . Then the teacher

surveys the students to find out what the students know-afv
. about Pueblo Indian legends and folktales. The teacher-

provides 1nput about the time and setting of the story

~Such as pictures or models of Pueblo houses, the ' g
customs and some of the handcrafts as well as masks and -
their uses.. ) RN L S o

Core Reading

Say to théVSfudentsl"We;are'golng td‘meet a young man"
who lived a long time ago in a Pueblo Indian Village.

The young man 1s going to be going through some changes

in his life." Read the story ARROW TO THE SUN. Read
to the page where the father tells him he must pass
~through‘thé_foUr‘chambersrof‘ceremony. Have students
predict what_wjl],happen.ﬂrFinish‘reading~the story.
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Compare the predictions to the actual ending. Talk
~about the story according to student’s questions. Allow
time for reflection about the story and to go through

the book on their own. Have them draw or-write about
the story; S ’ ' S

Group Discussion of the Story

For the discussion have students share their individual
reactions to the story using their drawings and ' ‘
writings. Together formulate ‘all the elements present
in the text including time, place, setting, theme, ‘
content and imagery. Talk about the character as he
‘'evolved sequentially in the story. Discuss how and why
he decides to leave the village and go on a journey in
terms of the reactions of the other characters in the
story toward him. ‘ '

‘Individual Reactions
Students draw and write their reactions to the story by
choosing their favorite part to lllustrate and write

~ about. ’

Extended Activities

Some extended activities can include (a) making a mask. '
which represents the young man. filled with the power of
the sun, (b) having students put on masks and role
plavying or acting out the retelling of the story,

(c) making a model of a Pueblo Indian village,

(d) trying out an Indian recipe using corn meal,

(e) reading other books about the Pueblo culture

and (f) students writing and illustrating their own

tale about passages and transformations.
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 SAMPLE LESSON OF TRASACTiONAL'THEQRYERECIPROCAL'PROCEss'j

" A 'Read Aloud Study of CROW'BOY’bQ.Téro"Yasnimay1955.»_

A Japanese story in which’a'vety shy boy, under the
influence of an understanding teacher, surprises
.everyone with his talent.- : S :

- Method.

1

.. Teacher reads the story ahead and prepares personal

[esponses as described in the section on Critical

}'Thjnking/Transactional Theory. -

Students shére their'thOughts,ahd‘feelihgs; HTeéchen

listens for quality responses which would allow her

to return to the text and read aloud parts from the

','book:to rernfo:ce‘the'Statementvfrom the student.

Teaéher‘shares-thoughts and feelings about the
responsibility of a community to Its citizens.

" Family Community. 1In the family community the

‘student is a part of the family group which is‘made

up of family members who live under one roof. ,
Adult members teach children basic values of life

- and help them begin their education. Children
~depend on the family for love, affection and

encouragement. o

School Community. The school community is médéiup

>viof children from many families. At school a person

acquires knowledge and skills that make 1ife mor

‘interesting and enjoyable.  If offers the -
‘opportunity'tO"learn‘how,to‘get along with other

~ people and how to adjust to change. Everyone who-

forms a part of the school community has an

obligation to each one of its members. Children

learn about moral values and the rights and duties

of citizenship.

- Discuss how Chibl’S'élassmates might‘have;seen*him

~ differently if they had focused on what he could do -

feitv{ike 0utsiders¢i

rather than on what he couldn’t do.

Students share personal experiences of when they
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Appendix E

Knots on a Counting Rope by Bill Martin Jr. and

John Archambault.

1. Plot. Grandfather is retelling his grandson the
story of how the boy was born and what has happened
in the boy’s life since his birth. FEach time he
retells the story a knot is added to the counting
rope.

2. Setting. The place is Arizona or New Mexico on an
Indian reservation. The characters are shown
outside and inside the hogan. The story is a
retelling from the time the boy was born. It is
being told in the present.

3. Theme. The author’s purpose for writing the story
is to demonstrate that grandparents can provide a
link to the future of their grandchildren by helping
them look at their past to find themselves. It is
also the purpose of the author to show that the
grandfather must die sometime and he is preparing
his grandson to live in the future without him.

4. Style. A narrative between the grandfather and
the grandson.

Point of View. The grandfather and boy speak in

5.
the first person about themselves.
6. Format. The pictures fill the center of two

pages. The narrative is on one side of the central
picture. Sometimes there is only a picture for
special effect.
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KINDS OF READING .

In order for all students to experience core
literature it is necessary to point out alternate
methods to enjoy and appreciate literature.

Iggghg;_ﬂgggs.- The teacher reads the story outloud to
the whole c]ass or a small group.

Shared Reading jn Pairg. Students read together in

. groups of two or four. Each student takes a turn.
Students can read aloud to those who are. learning to
read.

‘Gujded Reading. Students form a small group with the
teacher and students take turns readlng parts of the:

story.

Students read alone.

ﬂltﬁ_a_lggg.v Students individually or in a group read
along with a tape at a l:stenlng center.

Video Tape. A video tape of a story,can be shown
before or after students have read the story.

,gngggl_gggging.' Students read aloud together as if
they had one voice.

Rgggg:;g;lhggtgc. Students are assxgned parts that

they read aloud to the group.

Drama. Students act out the story as a narrator reads
the story or they retell the‘story in their own
words. ‘
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Appendix G

PERFORMANCE ASSESSMENT FOR LANGUAGE ARTS
Portfolios can contain

Reading /Writing Tasks

Free Writing (drafts and notes)

Response to Literature

Reading/Writing Logs

Interview Notes-Student and Teacher

Student Organization Scheme-Student decides how to
organize papers together, makes a table of
contents.

Parent Stuff

Scoring Portfolios

Volume-compared to what teacher expects and to
others in the class.

Attitude and interest-how does a student feel about
own reading, writing, growth and developmept.

Performance Assessment -Reading, Writing, Thinking

Select a story for a Reading, Writing. Thinking

Activity. '

Good character development, high interest.
Long enough to develop ideas.

Interesting familiar setting.

Appeals to students.

Interesting enough to push students back into
story.

Method-Introduce story and explain that students
will write the ending. Stress the use of the
writing process and that the writing may take up
to three days.

Writing Process

.- Focus

Pre-writing, recursive, continues during

writing.

Draft

Respond, read it.

Revise

Edit/Proofread

Scorgng— Three features of the General Scoring

Rubric
1. Response to literature
2. Management of content
3. Command of language

0\01.1’)0) [\
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PERFORMANCE ASSESSMENT (continued)

Scale- 1,2,3,4.
Steps to Scoring
. 1. Read the literature.
2. Review scoring.
3. Review sample papers- 1,2,3,4.
Allow students time to work through the writing
process. Help them when they ask for help.
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Appendix H
RATIONALE FOR SHARING A PICTURE BOOK IN DEPTH’

Students will develop a greater appreciation for it
after an in depth study. They will value the language
and unique expressions. They will appreciate and
experience the art. They will also learn how the text
and illustrations work together to create a story.
Students will appreciate quality made books and develop
visual and verbal imaginations.

Repeated readings will open up new meanings and add to

experiences as the literature extends experiences and
helps the reader see the worlid in a fresh new way.

'STEPS FOR SHARING A PICTURE BOOK IN DEPTH FOR K-3RD.

Read book aloud showing the pictures as you read.

Review the story and talk about the pictures.

Ask where and when the story takes place.

Ask for words or phrases students 1iked. ‘

Allow children to read the book on their own.

Provide for a hands on experience which relates to

the theme of the book. ‘ -

. Prepare to reread the book a week later. Ask the
children why they think they are rereading it.
(Record their statements on a paper or on the
board.) ’ ’

8. List their favorite words and phrases on the board.

?. Students should be allowed to read the book on their

own. v :
10.Next day talk about how the illustrator had made the
pPictures. v

11.Give children materials so they can depict their
‘favorite part of the book or something it reminds

them of. ‘ ' ' ‘ :

12.Allow several days for art projects and have them

refer to the book. ' '

13.Children can then write about their art. ‘ ,

14.They can also write their feelings about the book.

¢ o e o o o

N AN OA QN

Huck, C. (1987) ‘ j ]
school.. Ft. Worth, TX: Holt, Rinehart and
Winston. ' o ‘
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- Appendix I

WRITING

What is writing? Writing can be described as a

process. The process should not be thought of as
Sequential or linear in nature but rather as an
activity in which the parts are interrelated and can go
forwards or backwards.

WRITING PROCESS

Prewriting. It is participating in the process of
getting ready for writing. Such a process includes
informal discussions, clustering, sharing literature
read aloud, experiences, visual and auditory
presentations and free writing.

Writing. Write a rough draft which is not a‘finished
copy. Use notes and ideas from prewriting, writing
from a journal or learning log or free writing.

Responding. Read the writing to someone or have
Someone read it and respond to the general idea.
Response can be verbal or written. Peer response can
use individuals or part of a read-around group.

Revising. Look at the writing in terms of changes.

Add sentences, combine sentences, change sentence order
or change idea or viewpoint. Have others read it for
clarity and need for more information. ‘

Editing. Check for errors in capitals, periods,
spelling and noun-verb agreement. Use peer editing,
checkl.ists and conferencing with the teacher.

kill Development. In learning the skills of writing
it is necessary to teach directed lessons on sentence
expansion and sentence combining. Students need
individual word lists for spelling ‘and use of the
dictionary. Use examples of good writing as models for
examples. Develop models together as a class. Find
the good things about individual student work. Teach
for understanding of editing marks.
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'WRITING  (continued)

Ev aluatlg . Use constructlve Judglng or scorlng. :
v~Students need to know ahead what is being checked. such

- as main idea, clearness of thought capitals or. -
periods. Double scores: can reflect holxstlc and then_ﬁ’
analytical scorlng.v -

Post ﬂrlting."Publish the finished pieces. Dlsplay 1tf'

on the bulleting board, ‘include it in the class or

- school newsletter,'make it 1nto a book or read it aloud
to the class. : L

‘IDEAS TO IMPROVE STUDENT WRITING

ng—wr1tlng Demonstrate for a whole month at the ,
beg1nn1ng of the year by developing clusters,'sentences

and paragraphs.. Teach the students how to develop.

- theilr own clusters or plan for writing and write
sentences or paragraphs from those clusters.

‘Resgondlng “Collect the papers and read them aloud toiW
the group or divide the class into small read—around
groups. Students in the group can read their own paper -
aloud, someone else’s paper aloud or students can read
- one or all of the papers and respond in. writing. Take
time to establish the behavior ‘you are looking for in
- ‘the response groups. Set time limits and circulate

among the groups to check on progress. Reward good ;,
"group behavior based on staying on task. L

Eg;t;ng Allow students to work together., Also use
-conferencing between the teacher and student. Teacher
can model two ways to say the same -thing and student
can choose ‘the way they like best. ' Use a pencxl and
,eraser not a red ‘pen. Stamp DRAFT on the paper if it
has been read by the teacher but needs rewriting.
Inform parents that not all writing will be edited. and :
published. Students can choose from the portfollo what"
they wish to edxt and publlsh ' : '
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Appendix J
EDITING WRITING
Writing. Let students know ahead of time when you wish

them to do some writing which they will take through
the writing process. Otherwise have them choose a-
piece of writing from their portfolio.

After Writing After students have finished writing
have them read it to themselves. Tell them they can
take it home to practice reading or read it with a
friend. Let them know that they should be preparing to
read it aloud to a small group. Let them know that as
"~ they read it they should check it for spelling,
punctuation and clearness of ideas.

Read Aloud in Small Groups. After students have read

their papers to the group have them stamp them with a
DRAFT stamp. Have students discuss points of good
writing by responding to the papers they like because
of ideas or clearness. You may want to reread these
papers or parts of them to demonstrate examples of good
writing. '

Revisging. Sfudents can be given suggestions for
improvement from other students and the teacher. Then
students should go back and rework any difficult areas.

Student Editors. The teacher needs to demonstrate to
the whole group how to edit. A check off sheet may be
helpful or students can write their comments at the
bottom and sign their name. Editing sheets are
included in many language arts series but sometimes it
is better to make your own.

Teaching Editing. Prepare a sample of student writing
that contains the samples of the kinds of errors you
are encountering in your students’ writing such as a
lack of capitals, ending marks, spelling or lack of
paragraphs. It is best to edit for one skill at a
time. ‘As a group, correct from examples on the board
or an overhead projector. Then proceed to edit student
copies using the board or overhead projector. ,
Students can be given colored pencils so their marks
can be seen. Point out that everyone needs help with
editing and that it is a necessary part of publishing.
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EDITING wRITING.<c¢nt1nped>’

Conferencan thh the Teacher. ' After the student has

. had the chance to rework their wrxtlng and worked

' together with student editors, then it is time for the
student  to meet with the teacher. Students should know
that they are going through the final editing before
‘the final copy is made._ Check for human error after

~ the final copy is made. A c SR
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Student Handout
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Conclusion
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become
body

sentences

Subtopic

,‘Subtopic

Subtopic

Concluding sentence
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