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ABSTRACT

The teacher as a person, in conjunction with the
physical act of teaching, can have an extraordinarily
profound influence on the life of a student. This
influence can be incredibly meaningful and hold life-long
impact or be a completely prosaic and tedious experience
depending on the abilities of the teacher.

Almost all educational reform reports from the 1980s
and 1990s include suggestions for renewing the profession
and for recruiting excellent teacher candidates, realizing
that better teaching is the key to school improvement
(Department of Education, 1991).

The preliminary research methods used to study the
problem of effective teaching behaviors required three
parts: first, the acquisition, assimilation, and
documentation of primary descriptive research data
specifically focusing on effective teaching behaviors, the
effective teaching behaviors which were identified
supported improvement in student achievement; secondly,
fabrication of a survey instrument which was thoroughly

specific to the central research questions of the study and
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expertly exposed the subsequent findings; and thirdly,
conducting an educators’ field test survey which in Part I
identified both effective and ineffective philosophical
learning beliefs and considered them the independent
variable. The researcher then identified from library
research, areas of effective teaching behaviors. This
category, Part II of the survey, identified pedagogical
practices which were considered the dependent variable and
measured via ratio the cause and effect relationship
between both aforementioned groups.

The researcher noted several areas of significance
with regard to the examination of frequencies. Question 1:
The educational enterprise assumes that people predictably
transfer learning to new situations. Extensive research
spanning decades, shows that individuals do not predictably
transfer knowledge. Students do not predictably transfer
school knowledge to everyday practice (Larve 1988).
Students do not “..predictably transfer sound everyday
practice to school endeavors, even when the former seems
clearly relevant to the latter” (Berryman, 1992, p. 46).
However, 98% of the respondents felt positive that learning

was in fact transferred to new learning situations.
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In an attem?t to draw some‘conclusive meaningit& this
statisticai»evidehce, the”reseéréher‘iﬁ§ites the reader‘to
ponder some additional information. The,sﬁrvey of i
frequepcies,revealedvthat.65% of thé reséondents had |seven
or less yeafs in the educatioﬁifield in‘total; 'This1:
amounted to 66 of 107 fespondents. Also, 70% of‘the entire
- sample popuiation had less than five years experience in
their present position as edﬁcators. From this inforﬁation

we might draw several conclusions regarding the statistical

revelations discovered in this study.| We could postulate
the reason philosophical and pedagogical effective ﬂ
behaviors were statistically unknown to this sample

population may be the virtual lack of| teaching experience

of this sample. However, an additional hypothesis could be

derived. We might draw the conclusion that teacher
education institutions in which these| subjects were

originally trained were negligent in teaching both

!
!
i
\
i
f
i
|
\'

effective pedagogical practices and effective philogéphical

|

learning foundations. Consider that [in California, the
pre-service and student teacher generplly will be rehuired
| |
to attend only one teaching methods course for their entire
y

. i
teacher education career. We need to ask ourselves these




questions. Is one eighteen-week methads of teaching course

‘sufficient instruction for the beginning teacher to then
conduét’a”twenty;plus year teaching career? This mayfbe a

- significant reason why a large percentage of this study’s
sample population cannot recognize effective philosophical

learning foundations or pedagogical practices.
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CHAPTER I

INTRODUCTION

Background

The teacher as a person, in conjunction with the
physical act of teaching, can have an extraordinarily
profound influence on the life of a student. This
influence can be incredibly meaningful and hold life-long
impact or be a completely prosaic and tedious experience
depending on the abilities of the teacher.

This researcher has experienced far too few teachers
who instruct with effective teaching behaviors, those who
inspire scholarly pursuit, and far too many who are simply
laborious in their delivery. This raises a central
question: Why are there so few excellent teachers who
instruct with effective teaching behaviors and improve
student achievement?

This researcher’s professional opinion is that the
continued development of the teaching act in the form of
presentation and delivery of instruction are commonly

overlooked, possibly because teaching effectiveness



behaviors are thought to be such a basic and

© skills, that minimum time and 'ﬂ"e,ffbrtﬂ?{a

"teache;‘training;inStiEutions7t61exper
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With the aforementioned concepts in mind, the
researcher set out to further investigate, examine, and
identify from descriptive research studies the behaviors
which are most appropriate for effective teaching. The
researcher expects that this study could illuminate aspects
of effective teaching behaviors or identify areas not yet

considered for further research.

Nature of the Problem

"Learning is a fascinating interactive process, the
product of student and teacher activity within a specific
learning environment” (Keefe, 1987, p. 3). What teachers
do determines what students learn, how they feel about
learning, and how they feel about themselves (Monroe,
1983). Because teaching has such a profound influence on
students’ lives, teachers must endeavor to teach with
techniques which are the most effective and efficient for
student cognitive assimilation. But what constitutes
effective teaching? What do effective learning
environments look like and how is effective teaching

accomplished? (Keefe, 1987)
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‘studies ébdutjeffectivé5teaChing} and ;bié'suppdrtéuﬁhegffg_’."
argument that teaching is in fact a science (Billups,|

Rauth, 1984). As educational research continues to compile
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Statement of the Problem

\
R

The prbblem‘required threé]eiemehts{ first,
identifying, éoileétiné;‘éhdvcategoriZinginformatibn7
related to effectivexfehching.behaviorsﬁobtainéd-ffqmé
_priméry descriptiye £esearch studies; éécdnd;,COhsﬁruEtingr‘_

an effective teaching behaviors Surveyviﬁstruﬁentbfroh the

syhtheéiéed réseéréhvdata; and.ﬁﬁird,identiinng aﬁd
 'constructing4an abbropfiate cbntrOI gr6u§ of_phil§éopLicé1.i 
- e R | - ,
educational beliefs known to be'effectivé %nd'iﬁeffec%ive"
to Validate the respondents’ answers aéainst_thé research

generated effective teaching behaviors. ' Therefore, the
problem was to define, explain, and Vaiidaté étaﬁebdf'the'

art effective teaching behaviors which have shown to

improve student achievement.

Purpose of the Study |
Unfortunately, moét;QQucatiOnalkrésearchﬁﬁbcuSeé‘on

the student as an information processor and is descriptive

i

“instead of prescriptiVe.' The‘current’reséarch on student

learning and cognitioh‘provides_teachérs‘with;exéellent

‘resources for how students procesSVinformatiOn, solve

i
|
i
i
|
I
|
i
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i
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|
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ﬂ:fYoung (1987) p01nted out j;-;.
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;research on student learnlng and cognltien”;ntoidireetiyffrf!f:
Zappllcable 1nformatlon relevant to the1r¢¢lassfeehﬁpractigeffh o

_(‘p-? 72)

The purpose Of thls StudY,‘therefore, was to Lfﬂ Ly

n*_systematlcally deflne, explaln, and va?ﬂffhf“*”; 7hthe:ii,§'“'“”';

,kart effectlve‘teachlng}behavxorsﬁwh;chghavefShd@njtpf?.

‘improve student achievement. =

~Overview of Research Questions

e ‘gconsidered in'oxder to

leareaof T

concentratlon was the acqu1s1tlon,‘as=1milation}fand‘7

documentation qf[primarY“:esearchﬂdata regardlng effectiVe .

‘teaching‘behaVidr- "'The7effeCtive'teach1ng behav1ors whlch
'were ldentlfled supported 1mprovement in?student"fifff“

achlevement.




An additional area of concern was the fabrication of a
survey instrument which was thoroughly specific to the
central issues of the study and expertly exposed the
subsequent findings.

The researcher identified a series of philosophical
learning foundations which identified both effective and
ineffective learning beliefs and considered them the
independent variable. The researcher then identified from
library research, behaviors of effective teaching. This
category of pedagogical practice was considered the
dependent variable and measured via ratio the cause and
effect relationship between both aforementioned groups.

The primary questions focused on the educator’s
ability to properly identify effective and ineffective
philosophical beliefs and for the researcher to understand
and then share with the reader the correlation between
personal philosophical foundations and effective teaching
behaviors which improve student achievement. All research

questions will be fully examined in Chapter Three.



Limitations

fmade
| v

to generalize beyond the population defined by the st@dy.
o !

For the purpose of this study no attempt will be

|

population was

However, there may be specific areas where generalizations
may be appropriate.

For the purpose of this study th

|
!
|
|
|

limited to teachers from the following groups: K-12, adult/

community college/university, and others. The sampld of

this population was taken from students enrolled at Jhe

rnia State |

Graduate School of Education at Calif

om sample grouﬁ may
- _ |
1 size of the ?hosen

University, San Bernardino. This ran

contain sampling error due to the sma

in fact may,bé=
|
A : )
limits the scope and
f

|

population and individual variance an

atypical. The population sample size

generalizability of this study. |
. : |

The geographical area for this study was limiteb to
. : - . ’ e : |
the variance of the individual respondents based onfthe

Southern California community in which they reside dnd"
|

work. j

escriptive res%arch

studies specifically focusing on the|effective methéds of

For the purpose of this study,
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’delivery of,inStructionwWere'examined;1‘

f‘search was conducted for a 10—year spafem

1984 through 1994.‘ Any research studlhs notxlmputed Tt the‘

:tlme of the computer search would not .ave been examlned.,

;ithThefdef;nlt;on?ofyeffectlvejteachfng}was limited‘toppsf

vghOne-outcome. lmproved student achlevement.f”ThiSfdoééfnot“ff‘

1mply that 1t 1s the only des1red goal;;*ﬂowévér;7thé?mo£é_

‘:that current research relates varlous teachlng behakif

:w1th successful learnlng, the more 1t becomes probable thatffj‘f

these behav1ors are components of effectiye;teachinng'

For the purpose of thls study the follow1ng |

deflnltlons w1ll apply..;j"

 Effective Teaching:

- Teaching Whichﬂresultsfinhimprovedfsthdentjjfff

©_achievement.

- Teacher Behaviors: . -

~ Observable processes aﬁdfbéhaVijf$‘°fﬁthé'teaChéf‘"
e e SR

:ffll"



Effective Teaching Behaviors:

Behaviors of a teacher that result in desired stddent:

behavior outcomes.

Desired Student Behavior Outcomes:
Improved achievement and those be

consistently lead to improved ach

Effective Teaching Survey:
A document containing teacher beh

studies link to effective teachin

Research Studies:

Reports of research about effecti

behaviors.

Vocational Education:

o
i

haviors that

ievement.

aviors that research

g.

ve teaching

The holistic act of becoming that which did not exist

antecedent to the synthesis and 1
contextually accumulated cogniti

skills (English, 1993).

12
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Pedagogical:

The science of effective teachihg methods. .

Cognitive Skills:

Knowledge of information, facts and concepts andgthe

ability to apply, analyze, synthésize, and evaluéte

(Pendleton, 1992).

Psychomotor Skills: |
|
Muscle action, skill, and dexterity (Pendleton, 1992).

[
|
|

Philosophical Foundations:

A teacher’s individual philosophical frame work |of

educational practice which drives behavior in the

classroom. .

13
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problemS}'think;jénd;rea56h,jbut‘itfd94$fnbtiprovide E R

As

'detailed1prescfiptiQns £ofﬁactiph;ihit‘e?diéS$ﬁ6§m;; 
deung,(1987);pOiﬁtéd”opt; ;;manyfcdlle e facuiinyQuid
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~applicable information relevant to thej
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identified gép of educational research dés@rip£i¢n$ tb5_ V
identify/cu;rentfeffectiVé tgaéhing:b haViOfSTWhich:hré o

directly applicable to the classroom teacher and

responsible for improved student achievement.
. Effective Teaching Behaviors and Student Outcomes = =

Bducational researchers find effective and efficient
teaching méthbdg-ahd’béhéViéfsvby’obs,?Vinélééaéﬁéfskinlthé‘_
claSsroom( ﬁ§é§éaréﬁé£§’Céiégié£e ﬁ;l £i§ﬁ$hi§§mbétw?én. L-
‘specificteécher;beﬁaviofs.aéd}désiredfstﬁdeﬂt"dgfcomes»:'v
(Oser, }992); 'Teééhiﬁg.béhaviofs can‘ée orgahiZédfih  ,

several spécific‘éategbriés;' However;gfbrlthis study the

teaching act itself willfbé‘ﬁhevprimer‘focus_of

discussion. An attempt will be made to link descriptive

15
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research w1th the prescrlptlve‘actlon v

j undertaken 1n classroom dellvery.

~ Student Involvement and Instruction |

o If the goal of teachlng 1s studen

t”achieﬁement;“then'

the teacher must accompllsh two objectlveSitq-reachgthatvq

.goal:‘max1mlze’the tlme'ava;lable~for[breviding-instruction_

vand malntaln student 1nvolvement 1n tWat»instruCtien,

VT(Wlngo, 1992) : Vlrtually all effectlve'teechinghhehg

supportuone, the other, orfboth~efithe

viors .

se_dbjectiVeSA;..ﬁ

‘ Thé“effectivetteecher_mustihevawarereflusing;timetf f]f

_effiGientlyQ iThehinstrUdtoryseeKS"way

'lost'te eetivities'other:thaniinstrue
tlnstructlon ‘with as few breeks rn‘ceg
‘poss1ble (Horan,‘1991) , The ;nstrust,
time and!mlninlzesg;nterruptiensrendd

 During instruction and interactil

teacher commands attention of all stuc

‘the use of time,andﬁserigus:eboutgggal

’."staysuon‘tasklandjaveidsfdigresSiens,

s to minimize time

ion'and‘to.present
1t1ve proces51ng as i

rtstarts}and'stops'onfhh

istractions.

ns,!the,effeétiVe;

enté¥7“cbnSCi¢uS*of>

the 1nstructor

The students beglnblt

3each.phasesefdwerkfﬁuiEEiyébeésuseftheglnstructor_glres*




:jClear, pre01se 1nstructlons and'checks;

"‘r,them.v As a result, the students alwayc

"‘**fnex#g(WleGk;ng, 1987) _The~¢ﬁﬁectlveuff75ﬁ"

7‘smooth by clearly marklng the end of ‘o

fhestabllshlng the beglnnlng of themn‘xt

7'Slnce tran31tlons create a break in coH;

ttélnStructorﬁkeepsfthem'shortbe‘beinGWeITf?f;af

_ The Instructional Moc

An effectlve lesson deSlgnffOlloi o
‘,Q model whlch uses whole group 1nstruct

(Young,‘1988) Thevteacher,lntroduce ﬁf1ff;:fntlg;

the;queqtlves,”andithen;teaehes!tehtf ff




(Pendleton,

the students

r

I
g

991). Activities have a’brogram of actidn for

are clearly bounded by transitions,-andfhave

a content focus'(McKeachie, 1986). The teacher illusﬁrates

or models th' concept or skill to be learhed (Berrymaﬁ,

1992).

!

‘Students can perform tasks at a’high.raté of'sucéess_

when they chomé actively involved. ‘To accomplish this and

still use time effectively, the effective teacher creates a

supportivé atmosphere,'plans carefully,

instruction interactively (Berryman, 1992). ' }

|
!

and delivers

|

In order to interact effectively with students, %he’

teacher creates a cooperative and task-focused atmosphere.

The teacher develops interpersonal relationships by

listening and being sensitive to a student’s ideas and

- feelings. The teacher builds students"self—concepté and

treats them with feSpect~(Oser,-1992).:

Feedback and Acquiring Higher‘Learning‘Skills?

Learners need frequent opportunity to respond a@d -

receive'fe_dback (Menges, 1991). By LSking many brief

questions, the teacher checks,forvstudént understanding

18




throughout t[e lesson (Gagne, 1985),>'When asking

‘ ol
questlons, re effectlve teacher uses preelse, content-

related questlons that vary in dlfflculty and complexity;‘

The teacher asks the,questionvbefore calling on the !

student. The teacher allows,the‘studert to prepare tﬁe
answer b&*waiting-ﬁntil the student‘re_ponds and wait% |
again when the student stops requndin'etOQQermit thef
student te augment the answef (Gooding, Swift, & SWift,

1

1983). Acknowledging a response as correct helps to 3

sustain involvement in the other students who benefitffrbm
. : I

this information.  If the student is incorrect, the tbacher

must 1ndlcate this as well, then guide the student bV
probing further or clarlfylng the question (Berrymanﬂ

1992). Dissecting and understanding the nature of a;

student’s acquisition of an incorrect|answer is as valuable

acknowledginqgthe
L

|

to the individual student and class a

correct answer only (Berryman, 1992).

Classroom Standards
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academictWOr -frcmdall‘Students.ﬁlifft efteacher isu‘u

contident that the students can learn

a teaéherﬁwi'l makerafdiffefence}ftnén,the teacheffwiylfbeﬁaﬁjk”

more effective. UnlikewmQStlteachingg ehauicrs;'thesédfg,n;.“*

teaching’ef‘icacy”feelings?afénfragiiedandfcftenkchange

because of teachlng factors external t; the classroom/(van S

”Horn, 1989)"

Student Interaction =

“The de isionsﬁthat,theﬁteachetdm”kesfduring‘" ]

" instruction, based on the information received from |

 interaction ;,arefcritical"fOIVstudén7sfisuccess.t;The,~

'teachef{sprlllty to dlagnose’student'errors and modlfy

_instructicb so that students w1ll be uccessful allows themuljf

todteach £ r~morefthan"rote*learnlngﬁ(Bereran;f1992b,’” 5

The eff ‘*yeaChér’mb'itOrSGcl“ssrccmgassignmentsf,;/ﬂf”~

n;‘Which are"lmed for hlgh success lev_ls, and prov1des

‘tlce fOr the Students (Le heYr 1985) AfsumﬁafY:fn,
,fson 1ncludes the maln p01 ts, and homewoqk ;;?a;nc
;,;cbmpteheHSidA‘andt;:Qf_

'reinforcesdthe lesson (Brophy, 1982)




i

8
\
I
f

|
ic problems, ndt

i
i
.

understanding in the context of realis

rote learning, are emphasized_(Berryma ; 1991).

!}

i

|

I
visible througﬁout

Effective teaching techniques are

the lesson. An active teaching approa h,includes:

]
| R
cooperative learning groups, oral prés ntations, simulation
- ' i
|
1
!

and role play, and structured classroo controversy

(Schomberg, 1988). Additionally, active teaching incﬁudes

. v N
a continuous academic focus (Good, Biddle, & Brophy,fﬂ983)

and requires mahagement'of,time,_with-a brisk moment@P
The effectivﬂ \

throughout the lesson (Bruning, 1984). :

i

teacher readies the students for each |activity with %lear
. e ‘ i

i
!Since»

|

o . |
instructions and smooth transitions (Menges, 1991).
questioning assures active student involvement and ﬁ

. . . “ .

accountability, the teacher applies a|variety of ﬁ
1

S S
questioning techniques (Munroe, 1983). The teacher’ﬁlso‘
H | .

provides academic feedback and uses praise and ‘$

encouragement appropriately (Gagﬁe, 1985); Thé.teacﬁe;
holds the students accountable for éo_pléting‘théir_%ork
(oser, 1992).  The teacher'éSSiéts s-udents’in acquﬁ&ing
higher order learning skills by teac ing fundamentaijskills 
L B I B ‘ | :
to the poiﬁt of méstery and‘stimuiat;ng‘creativé th#nkiﬁg
: ‘ |

(English, 1993). Since several studies réport;larg%
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, correIations.betweenmteaCher*expeotatié:

achlevement the”effectlve'teacher reqy

achlevement (Good Blddle,,& Brophy,

B Current research 1n effectlve tea”hlng models do not

\Oi.lzti..studer;tg ek

»and cognltlonjlnnthe-Classroom,.andfm repempiricalfréLearch"?'""

. is always needed.‘NevertheleSS,‘reserohdoeS'represrntan e ey

1prov1de all the answers to questlons

~advance in our understanding of student learning and /does =~ -

‘have important implications for instruction.

' McKeachle goes on to p01nt out ", new;conceptuallzatIOnSVorﬁ*

bellefs about teachlng and learnlng con then be used by

facultyvmembers as*the-knowledge_bas_~to”draw“uponjas.theyfgikﬁm

PR i3
SRR L

i at‘te‘rhpt* ‘{:oi:i:nter‘aé‘t,"éfffeéti\‘r'e‘ly‘ with “d'iff’erént students in

dlfferent 1nstructlonal settlngs"”(p 83) ‘ffff;gif[“f”';

22



cmaeme 11z |

' RESEARCH DESIGN AND PROCEDURES

© Tntroduction |

&
AL
..1‘:1 y

‘Thé’préliminaryzfééeaféh nethdds sed to study the

_problem of effectlve teachlng behav1ors requlred thre%

parts:;flrst,_the-vaulsitiOnjgaSSimilation;rand:fr s

, documentatlon of prlmary descrlptlve _esearch data g;_"

| 'ﬁispe01f1cally focu51ng on effectlve te,chlng behav1ors; theffj?aaffﬂ‘

effectlve teachlng,behav1ors-Whlchﬂwe e 1dent1f1ed 1:
ysuppertedﬁimprevement_innstndenteaehi‘vement;,seCOndﬂy,d”
s At e R e e M R
~ fabrication of a survey instrument which was thoroughly

'specificfto7thef¢entraiireeearch~queswi6nsdof the~stﬁdjﬂand‘

. expertly exposedvﬁhe subsequentﬂflndl;ga?‘and thlrdly,nw;]'j'
cendueflng an educatofaszleid‘test deQéy thch in Part I‘
‘1dent1f1ed/notn effectlve and 1neffec'ane»nhliosephﬁcal
learnlng nellefs and con31dereduthem‘the 1ndependent :
varlable; ‘The fesearcnef“then adent;fled fron“llbraky
r35é5£§n hafeaa”ef effecnlve teaehln. behanlofs.dTHis”--d'
eatedery, ﬁart.Ii“ef the survey, 1deet1f1edvpedagodlcal
practiCee whleh were con31dered the‘uependent vaflable’and;;g

RO S CURS Tt T



' measured via ratio the cause and effect

 fbetweeﬁTboﬁhrafbremeﬂtidﬁedfQrbﬁpf“

vpedagqgrcalgpracttces ‘ ﬁh, dat thenbe plalned’the

7r’inﬁereorreietlonfbetweehrpqth;group

' Research

v,tThe'reseerch'questions1of7£hi$réﬁuQYflere;ﬁwffu.

;foundatlons correlate w1thihls/her knowledge Ofi 'va

.‘effectlve pedagoglcal

2.‘i?Is there a 31gn1flcant dlf erence among the threeffhvf

,e-groups’.selected varlables° S

3. On what variables do these (groups vary? |




' 'P_was cons1dered the 1ndependent varlab e, and Part II

“Questionnaire |

© Introduction |

The researcher prepared a questlo nalre 1n order.

address the research questlons contaln/d 1n the studyr

packet was prepared for malllng or haéd dellvery to

e

*
respondents and contalned a cover letfer explalnlng th S

'purpose of the survey, and 1nstructlo page SOllCltng .

|

vlnformatlon about the respondent s ca eer as an edchtor;n[ L

. 1 - N I B “",’2‘: S
S .
.

the survey inStrumentfcontaininguPart_I_of the*study‘whiChf“”
of thez

study'WhLCh;was conSLderedthedepend’nttvarlable.The

- questionnaire was hand delivered and administered t

- educators who were attending graduate| courses in the school -

.of"education“at]CaxiféfﬁiavSﬁate,ghiv rsity;gggﬁfngﬁ(g: ?hhszw

Bernardino. .. -

: Questionnairefrespondents'Werei‘sked in Part Tlto S

|
I
!
|
R - | | | _;, |
1ndlcate by numerlcal degree (1 thro'gh 5) thelr beﬁlef 1n ;g»

the 1dent1f1ed phllosophlcal learnln: behav1or.\ In Part II}"

'
\

gfthe respondents were asked to 1ndlca e by numerlcal degree"

(1 through 5) thelr bellef ln the 1d ntlfled teacthg 'fjfﬁff*

I
1
1
|
i
1B
. |
i
i
|
\

e


http:throt.gh

effectiveness behavior.

add comments and;suggestions;

'Introdﬁctory Page of the Qu

The introductory pagé_of.the ques
instructions for cbmpleting £hefqﬁést1
feéafdingvthe respondeht’s edﬁ§ational
'vbackground ihformation-wés statistical
' reéearéher to nﬁmerically‘idéntify'res

or group. Thié.informatién'Waé ﬁo_be

treatment of data. Background informs

present position, grade or subject area,

experience in present position, and tg

educator.

Part I of the Questionnaire: Learl

Foundations.'

Part I of the questionnaire, Lea

Foundations, contained nine questions

- individual teacher’s philosophical le

26

- They. were add:

:
Y
| l
\
[

estionnaire

J
i
[
Bl
!

. |
background.

'l

\

ly coded by the
. i

1.

used;for the

3years'of" f

il

f
|
i
|

I
|

|
i

.
cooe
)

3 ]
arning beliefs.

Ltidnally asked“to

J

|

SR ]
ition requested w

|

I

>tal years as an

tionnaire COntaﬂned
; »

_ o | - P

onnaire and‘questlons

Thls

pondents by poqgtlon

as

11ng° Phllosophmcal

rﬁing:‘Philosophiéal

which;fdcused Fn an

Part

|
oo



I was de31gned as the 1ndependent crlt‘rlon varlable 1'

e

°the analyslséof data;umiff;fﬁ7f‘

e
Questlons were de51gned so that all odd questlonglyg‘x,td

[

I

(%,3; 5 7 _and 9) were known 1ncorrect:or 1neffect1ve'

| phllosophlcal learhlng_bellefs.‘ If a‘swered perfecthy by

‘ e A I
h;the respondents, the answer‘should haie beenll or'st%ohgly
.belleVe»lt*istnottrue{;;wt” | N : ; |
-Conversely,questlens 2‘4>6 and“8 Were knoﬁn cgrrect

or effectlve phllosophlcal learnlng b llefs.__Iffanswered‘_,fft

perfectly.by the_respondents,sthe,ahs er_ghpuld‘havéwbéedistﬁ

 ‘or strongly believe it is true.

numerous,subsecthns,_ Each questlon deflned correctly thezsﬁ{f“t”

for the analysis of data.
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fbr. S

and ERIC,databaSe?for-theucomputerize'fsearch.-,The '
researcher utilized the facilities of; the Pfau,Lierry'at“»“

CalifbrniafStaterniVersity;FSan Bern ;diﬂp~'the Maln sf

Library;of UniVérsityaof;Caiiforhia,,_iVerslde- and %he

Vocatlonal Educatlon;Research‘Center,at Ohls State. !
University.J i ‘ | ‘ ‘
| Théwaatabasebwasséarshsdlfsr‘a 1 dacumeatssidéntified ,
by #he_déssfiptor,bteaéhéf éfféctiva essi'With sevéralusQB;v
descrip£0£s. ‘Publicati6n7yeaf"Was‘s ésified to-indlude :
1984 to 1994;>and‘Pﬁbiicaﬁish)bscuhs’t ijé'was limited'£C
Repérts)iReséarch/Téshnisaiiﬁ The EYICnfeqﬁlremént %of .

‘ i

|

ned to every document.

toilnClude'ev%ry

Educatlonal/Age_Level'descrlgtOr,anffreseardh‘Studﬂes‘that:

Educatlonal/Age descrlptor was as51
The search was spe01flcally des1gne 
pertained to students in postgsecon_ary, commun1ty}college,~‘
and univérsity,levelsihstitutiohsf’

In all 56 documents’met the"bOVé”ériteria;;

28



. considered to be effective.

. papers, books, dlssertatlons and Other»documents acces51ble;”_;fdf;””
~on ERIC?m;croflghg;r¢djf'”

As a first conSiderationu} ‘the doct ment had ‘:»'co’*di&cuss

,‘educatlonal research llnklng:teacher dehav1ors w1th dF31redmﬂT**

eXperimentaI‘teacherSf‘behaVior“inLCé«tain:ways.andfnotedi

the changes 1n student achlevement be‘ween experlmenJal andf7””

control‘groups;g WhereVslgnlflcant‘1mprovement (g < 405) 1n
: S R ] |

student achlevement occurred the tea“her behav10r w%s
SR . L |

‘categorized_as effeCtiVe;id,jc;QQh

ol
. , . o v _ |
In correlatlonal studles, resea chers observed'

classrooms and compared teacher beha'lors w1th stud%nt

I

achlevement}scOresgf_TeaChergbehay;o,s3thatgqqrrelatedgT{_f

- significantly (p < .05) with student achievement were




Identification of Behaviors

Research reports containing effective teaching

|
|
|
|
|
]
|
l
|

as effective would capture the exact deaning'the .

behaviors were studied carefully so that behaviors reported
|
|
!
|

experimenter had intended. Where behaviors were 1is£bd in

a table, those precise wordings were used. Where

statistical procedures were employed, |only those‘beh@vibrs

significant at the .05 level were considered.

Population Sample and Description

|
/ _ _ | , 1
For the purpose of this study the populatiOn»WaQ_

chosen from teachers within'the'follo+ing,groﬁpsé -
kindergarten.throﬁgh tweifthgéfédé which included, -
elementary, junior high schgol,vhighkschQOl, and special

education teachers; adult teacher educétors*and ROP

instructors, community college instructors, and university

professors; and an "othgrs” group whichkincludéd pre--
service students; school counselors,'andbpreéscﬁool.
teachers. The sample of this populaﬁion wgsftakén fﬁom
‘students enrolled at the Graduate'School of»EduCétiqn at

California State University, San Bernardino.

30
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This random




fsampieTgroup~mayféahtainfsambiingferfa
'.31ze of the chosen populatlon and lndl
xlnwfact“may‘befatYpiCal; The populatl

the scope and generallzablllty of thlS

' Methods and Treatment pf D:

The lntroductory page of the queq

_questlons regardlng the respondent s background.u

background;1nformat1onﬂwas'Statlstica]

r due to the sm

on’samp;L_e‘_Vs'izéi

stndy;vfhim:f

ti¢nnaire‘conta

Thi

vidual variance

?llfff“"”‘
and

ined =

e

ly coded by the;%;ifrflup_‘m;‘

'.researcherpto numericallyhidentifygrespondents by the' T

”;present pos1tlon, grade taught, years

and-total~yearSpaS‘an”eduCator.v ThlS

liused for the grouplng of data.‘

Part I of the questlonnal efwasg

'?jthe_researcher{wlthﬂaenineéqueStion;ind’pendenthcrite

 variable, while Part I vas designed ns the

_dependent variable.

‘iffdify_coilége},an<

Ln]p:eseﬂt.pOSJ

1nformation:was

ThéfrespondevtsQYepeloaferrizet,'"

up| 3 = pre-service

tion}'

chon
designed to provide =

rion

1 counselors. - .



http:statistical.ly

The first method and‘treatmentvof-data was the survey
of frequencies on allaperSOnal baCkgroﬁnd'data and. survey
questions. The second treatment'of'data}included-angé

analysis of variance Which’comparédbthe'groups and their

responses for all questions:throughout the questionnaﬁfé; 
'~ The Scheffe procedure was utilizéd‘which identified rbnges o

o |
of 0.050 significance. The third tredtment of data f

included Pearson correlations of coeffiicients. In tWis

\ ‘ | N | _—
procedure all questions within the independent variable
o ' e B
Part I were analyzed for dorrelation,againstvthe depéndent

variable Part II. The fourth treatment of data incl@ded a

o L - } L | IR . \
nine-question independent variable multiple regression

which searched fbr:correlations agaihstbthe dependenﬂ

variable questith:lethrbugh 19.-

|

]

|

Pilot Study l
|

Prior to the finalization of the questionnaire

instrument and data collection methods, the researchér

conducted a brief preliminary survey utilizing five j
|

- teachers from the Ben Franklin Elementary school in |

S
Riverside, California, and one Riverside Community College
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i
|
i
: ‘
i
i
I

adjunct faculty member. The researcher administered the
questionnaire to the aforementioned teachers and then

conducted‘interViews‘with the subjects-regarding the
general understandibility 6f‘the‘ihstructi0ns_and‘ |
questionnairé. Avpositive responsé was'giveﬁ‘by ail'y
‘ : ‘ i
respondents wifh‘no significant problems associated Mithﬂ
: . RN . :

the instructions or the questibnnéire format. No :
significant édditional problems Weré noted‘by the ;

. . . o S v i
researcher. Due to the'requﬁdehts’ positive respon%e and
- no assbciatiﬁe problems noted by tﬁé researcher,vthei
questioﬁnaire details were fihaliZea and the larger éormat
survey was conducted. R | , ’ !




 CHAPTER IV
" FINDINGS AND DISCUS

Introduction

Chapter'Eour will examine several
‘relative to the‘fiﬁding of this‘étudy.
will be discussion fegarding the spec]
the sample population used for this st
researcher Qill expose the findings of
interpretation of the statistical dat:

researcher will discuss the significa

research data.

Demographics

For the purpose of this study th
consisted up of teachers attending gn
‘California State University, at San B
N=109 teachers were’providéd with a ¢
were returned as a usable quantity.

was 99% usable in total. Through the

34
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|
nt meaning of the

l
e sample population
aduate school at

ernardino. 1In ﬁotal
uestionnairecaﬂd N=107
The sample popdlation

of data by




survey of frequencies, the researcher was able to further

identify the sample into several significant groups.

The survey of frequencies by present position was as
follows: K through twelfth grade teachers N=67; community
college, regional occupation, and adult education teachers
N=14; university professors N=1; the group identified as
“others” included, pre-service teachers, school counselors,
and rehabilitation counselors N=22.

The survey of frequencies by grade taught was as

follows: Elementary school N=29; Junior high school N=7;
High school N=15; Special education N=15; Vocational
education N=11; community college and university professors
N=6; Others N=17. Chart 1 demonstrates the relationship

between the respondents regarding the current grade taught.

GRADES TAUGHT BY RESPONDENTS

Elementary 29
Jr. High F...l.*..?
High School mw
Special Ed 15
Vocational Ed 11

CC/University

|

Other j

None-z
N
(@)

_Ean mas L

5 10 15 20 25 30 35
Number of Respondents
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' The survey of'frequencies,byaVears»in*presentjpcsitidn{tt

Chart'Two}z“'

RESPONDENTS' TIME IN PRES

SENT POSITION

(yeérs,invpreseht educational positibny“aréfdémdnstfaﬁedybYC

NS

Ton T ., T l T l" 'l Ll
10 . 15 . =2
“‘Number of Res

0 25
pondents.

30 |

' The survey of frequencies by tbta11Vearsfaéﬁanf

Leducaﬁor;are demonstratéd bY‘Chért Th

 RESPONDENTS' TOTAL TIME

ree:

35
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AS EDUCATOﬂFfRS

1-orless

2-3

Cals

- 8 9

:10-11

_NLr‘nbéraf‘Years -

-1z s |

13 or more

———
100
‘Number of Res
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| Findings

The results of the-qﬁeétionnaire

obtaining data which Specifically answered the‘reSeaﬁch

S
!
|
|
|
i
|
|
|

were significant in

questions and the purpose of this Study;'>ReséarQh qﬁestioh',

one was as follows:

Cil How dovan‘iﬁdividual_teacher

foundations correlate»With his/her;knowled
effective pedagogical behaviors?

The above,descfibéd résearch>queStion

the treatment of data through the mult

and the Pearson”correlétionvstudy;fj5 *
First, the multiple regression analysis examine
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to attend only one teéchiné methddsicoﬁrSéﬁfortﬁeir'entiré
teacher«educéﬁioh career. We needvtb‘aSkiburéeiveé theée
questions. Is one‘eighteen—wéek ﬁéﬁhodé'df‘ﬁeééhiﬂé.coufse
suffiéiéﬁt insﬁructioh fof the,begiﬁnihg'teéchefiﬁo then: -
conduct a tWentY—plué yéar>téaching‘:areer?’vTﬁiS may be a
significant reaéon why a large perceﬁtégé‘of ﬁhisiétudy%s‘
sample popﬁlatién'éannot recbgniZe éffective phiiosophical’

learning fouhdationSior(pédagogicalﬁpfacticeé;
.Recommendations
The researcher.suggeSts'that this study revealed
sufficient evidence supporting continuedvianiry into the

interrelationship between effective teaching behaviors and

philosophical learning foundations. |Based on Ehé“finding
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of this réseerchylthe following reco

effective teaching behaviors are off

bl.

The researcher believes the omni
concrete foundation of effective teag
be overstated.

5.

Further research is recommended

educational institutions teaching an

| answering the heeds of the

~attainment of effective tea

behaviors? Do teachers eve

Recommendation that teacher education

institutions examine their

ered:

\

mmendations concerning

programs and program

requirements with regard to teachiﬁg futﬁre

teachers effective teaching behaviors. Are we

conVersely the student?

future teacher and

importance of a

*hing behaviors cannot

Recommendation that further research be conducted

regarding the correlation @

between years of teaching'e
does a teacher obtain effec
of effective teaching behav

educational institution doe

provide this instruction?
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r non—correlation
xpefieﬁce‘and the
ching behaViQrs; When
tive teaching

r obtain the knowledge
iors if the

S not adequately

on the question of the

adequate amount of




teaching effectiveness beha&iorS;for our pre—sérvice and
student teachers to ptoperly deliver iﬁstruction‘to.‘
,studenté.
These are questions that éannot'be;answered at the,
present time. . Howevér,.ﬁhe:attainﬁent»and practice of
expert pedagogical delivery skills which improve student
achievement by present and future teacheré is pdfamount to

the development of students and therefore national institutions.
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Steven‘c. Balley]

(April 18, 1994

M_‘Dear Cobleague:.sT

As a graduate student in vocatlonal education at California
State University, San Bernardlno, I have developed the en-= .
closed questlonnalre, which is based on an extensive review
of research reports on effective: teavhlng behav1ors" The
items contalned in the questlonnalre have been shown to
1mprove student achlevement.o- L

,By completlng the attached questlonnalre, you can contrlb— -
ute to the validity of this study.f_lour responses will be
kept strictly confidential and no ldentlfylng information .

- will. be released. . Please complete and return the questlon—
-nalre, in the enclosed envelope, before Aprll 22, 1994. :

ThlS study has the endorsement of the Department of Voca-»
tional Education at California State University, San’ "

- Bernardino, and will be used to strengthen the existing

o vocationalfeduoation program;-; : R N D,

‘If you would llke to receive the results of thls study,“

. please provide your name and return address 1n the folloW—
'lng prov1ded space. . | - . -

,lThanks‘for Youf‘help;a

SincerelY;f*rJ:r:
" Steven Baiiéy7f”“

,éi]

4457 Linwood Place =
rSlde, Callfornla 92506 e



=RESP0NDENT341VV
‘Present position: _

Grade or_squecteeree:““'

‘.Total'years,as an_eduCa;drh

L EPEbCEIE ERRarING RRRvIOS

Effectlve teachlng behav1ors ar
_‘1ng and 1mprov1ng the teac
waquestlonnalre has been com

'Hstudles and will prov1de te
=current 1nformatlon for ma]

vSLOns.;V‘.-‘

e 1mportant for examln_}
hing process.i This
plled from. research
=achers w1th access tOg‘ S
<1ng teachln gdec1-~ »jh;,vkg'”

Years of experience in present positi.

')JMark each 1‘em‘to ndicate
,belleve 1t s.an»lndlcator

, QPlace these numbers on
':JltemS°?*” : -

'ﬁ¢Strongly belle
blBelleve 1t 1s
;;;No;opiﬁion;.i~'”

Believe it is

e-degree‘to whlch”youﬂ‘ ““
of effectlve teachlng._

ieve it is true

truéfj"




The'educationalventerprise

ment includes domain-speci

,Learnlng 1s the strengthen:

Strongly beli
Information listeddbelow:t
in bold type define the sp

provided to avoid anyiconf

Give any other comments an
wish about the effectlve t

PART I
Philosophical|

Learning:
predictably transfer learn
Target knowledge for‘an id

tual, and - procedural knowl
strateglc‘knowledge.-

However,

eve it is not true

he behaviors identified
ecific behaviors and is

usion as to meaning.

d suggestions that you
eaching behaviors.

mFonndations

assumesithat.peoplev
ing to new situation.

=al learnlng environ-
fic conceptual . fac-
edge and three types of
strategic content

is needed to operate effectively with domain-

particular:knowledge.

Learners are best seen as passive vessels into

Wthh knowledge 1s poured.

Teaching methods should be

- dents_the chance to observe,
' or discover expert stratng

stimuli and correct’ respons
Learnlng Should»be,s_taged,_'c
builds the multiple skills
performance and»discovers‘t
they can be generalized.

What matters is getting the
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designed to give stu-
engage in, invent,

es in context.

ng of bonds between
es.

o that the learner
required in expert

right answer.

he condltlons in which



10.

11.

12.

'The learning environment s
social, chry

. TEACHES TO THE OBJECTIVE

technological,
tional characteristics of
tions in which what is bei
‘used. '

To insure their transfer t
skills and knowledge shoul

dently of their contexts o

PART II

hould reproduce the
onological, and motiva-
|the real-world situa-
ng learned will be

o new situations,
d be acquired 1ndepen—
£ use.Ajﬂ ’

The Teaching PrTcess o

INTRODUCES THE LESSON
b. Readies students fb;
(1’ Providés i"é\.rJ'_é.‘?v\r:i

(2)

STATES OBJECTIVES CLEARLY

b.
son
c.
edge
d. Relates objectives to

needs.

.

(1)

64

?Cheéks homework‘andﬁg

ssesses accuracy

lesson:

for continuity

Discusses the structure of the lesson

Ties objective to previous learning

Explains importance of and‘purposé for les-

Connects objectlves to larger‘body df knowl-

studentvinterests or

Gives clear presentations

Overlaps with previous learning




12. (continued)

13.

14.

’ d -

USES DIRECT QUESTIONING TO
DERSTANDING THROUGHOUT THE

da.

_(2) Gives clear and

‘Illustrates or models

~ Teaches for more than

' Requires high level o

_lesson

(2)  Emphasizes the i
Teaches in sequential

Presents materia
steps

(1)

(3) Avoids digressia

to be learned

Monitofsvstudent unde

Repeats‘and clarifies

essary

mportant points
fashion

1 in small, detailed

repeated explanatidnsi
ns and stays on task.

the concept or skill

rote learning

'CHECK FOR STUDENT UN-
LESSON :

:Calls on all_sfudents a

f accuracy .

rstanding and adjusts

instruction when nec-

PROVIDES STUDENTS WITH CLASSROOM ASSIGNMENTS FOR

.GUIDED PRACTICE

a.‘

Gives relevant and interesting assignments.

of varied format, aided for success

Monitors continuously

(1) Walks around room

(2)

Answers students
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' questions




4.f(¢ontinueq’if*

c.

15,

a.

'ﬁ;(5? 

o

‘fwork IR i S

JCLOSES THE LESSON gﬁi“T'V

L*DiSCHSSeSNseatwgrki !

i Checks for all studen
,g’the lesson

 .Includes a summary;th
_ po1nts ‘ '

;,.provides;étudéhts*wif

" Uses interacti

:fpurposes.»“”

‘Keeps individual
EmphasizéSQgetﬁi

fAssesses pace an

*ACTIvEfiEACﬁiﬁéfKp?kp?gn7wrrﬁ'Eﬁiigﬂiéréss{'

~ ‘Maintains a continuou

 Maximizes direct cont

Checks students! answers

Provides individualized help =~

ngfthe,W6rk'dd@é*é"”;”

contacts brief

nd accuracy of student

lents’ understanding of

at emphasizes the main

h homework

s academic focus

act time with students

i activities to meet




' 517r

-1_iVarying’difficulty"and complex1ty

18,

b

19.

7Assxsms STUDENTS IN ACQUIR
f”SKILLS | :

a.

,;Usesgpreclse, content

"T;llves
Allows students tine

' Guides student to cor

'“PRbVIDES;ACADEMICHfEEbBACﬁ; :§’

a. ‘Uses positive stateme

~_focuSed-commehts

'ejEmpha51zes ‘the proces

Uses praise and encou
‘thehaécompliShmentf,

Empha31zes 1earn1ng a
‘m,level @ef~ :
Asks process que

75(15=e

Gives students t

()

 'Asks new question aft

skaé?Wéi;'aéfﬁhekp:Qduv?

ffAPPLIES A VARIETI OF QUES$IONING TECHNIQUES

—related questlons ofg”;;.'*"

.ELIncludes questlons whlch apply to students,?iv?v;eﬁ

rect response . .

er correct answer

nts for reinforcements .

Uses individualized and academically

’,Respohds;tO}erro;sycontructive;y;w,"”

ragement, specifying
ING HIGHER LEARNING
bqye;the‘knowledgéfﬁt'

hiions |

ime to ask questions . .

: J‘aboﬁﬁfthe”lesson“_Nﬁf

RER

'T”the lesson L
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Integrates studentsffquestiqnsjabOUEifj7?jfﬁ~“




jnn];d(4?it:"
o ®

_ .

‘t;approprlate i

@)

(4

(Contiﬁuéa)-:¥tn.ne‘wth,

‘f?Téachesxconcepts;and

rIncorporates add

RO
o "‘:'»"“»"»:_:SUbjeCt 1nto thI

pgtonds 't
;unjjsubject dlSClpll

?Seeks ratlonale ‘
‘demonstrates understandlng of concepts @f
: jMo‘del's; ‘; »:le‘a:j:‘-n;ing

Explains concepts

es

Uses hlgher‘leve

Checks“eneﬁy‘stu

e

ibfadtns vodsaning |

1) fﬁcomplex1ty qraduallyﬂdgﬁgjflﬁ‘f

ltlonal'aspects of the P
lesson i TR

on to 1nclude other
nes ' -

_questions as;

for response that

by thlnklng aloud

s Wlth::.varl_ed exampl;esi: o

dent on concept mastery




Chart 1 |

 GRADES TAUGHT BY RESPONDENTS

High School |

Special Ed

Vocational Ed

CCluniversity [

Other B ||

None B2 |

0 5 10 15 2 25 30 35
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Chart 2

RESPONDENTS' TIME IN PRE

SENT POSITIONS

“1orless

Number of Re
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T 7 -'l‘._'.; IF B AL S N ) ' " ’
10 15 jo 25 30
pondents :

35



| Humber of Years

Chart 3 |

'RESPONDENTS' TOTAL TIME AS EDUCATORS

10r less QR N ST

4-5

21

6-7 RN

8-9

10 - 11

11 - 12 AN

13 or more @

| T T LI | T 1 T 1 | B LI
0 5 10
" Number of Res
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