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| ABSTRACT

This exploratofy §t#dy”iﬁvésﬁigated'fhe relatiohsﬁip'of
pafentiﬁgvstylés to socibdramatic play:in»presChoél—éged
dhildren. The sample‘inélﬁded 31‘tﬁréef to fiVe—yeafjold
girls (M=‘4 yfs. 1 mo.) and their mothefs.‘ Mothers
: complétéd a 9i—item»questionnéire on child—reafing Valués 
and practices. Childfén were observéd for two 15—minﬁte
séssions during theirvprescﬁdol’s regulaf indoor free—piay
periods,to determine their level of SOciodfamatic'play.
Although it‘was,hypothesized that;parenfs who exhibited'
qualitieé of authoritative parénting (i.e., hiqh‘ |
warmth/responsiveness‘and‘high demandingness/control) would
facilitéte higher 1eVels of sociodramatic play in children,
the results indicatedvthat‘méternal control only, aﬁd not
authoritative'parenting per se influenced childréns' level
of sociodramatic play. These results suggest that by
exerting firm control, a mother may be setting the framework
by which a child is mdre‘self-cqnfident; explores more, is
friendly and-cooperative? ahd_seif—éssértive,”all of which

are characteristics that‘may‘facilitate'sociddramatic play.
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"5¢~psychology because of the crltlcal functlo '1t serves 1n

'“fjchlld’s development.; The play of chlldre

INTRODUCTION

'33 Chlldren s lay- ehav] r has become a serlous 1ssue 1

1s common to alhjj e

'*L:cultures and has been termed the "llfeblood of chlldhood".5nfw7“";b

‘fp-(Hendrlck 1992) Research to date on famlllal 1nf1uences
ion play behav1or have shown that attachment parental o
cvbehav1or related to play (e g.;bofferlng chlldren supportlfv

‘bwand opportunltles to play), and parental attltudes regardlngl_ppj¥£€‘

rplay (e g., whether parents Value the concept ofvplay)

V”f’govern to a great extent a chlld’s play behav1or and

V:'ﬂ;development The 1nfluence of parent1ng styles per se on

E play behav1or however, has not been examlned. The purpose ﬂdﬁiﬁiich
y~of thlS study is to examlne parentlng styles 1n relatlon to41¢fVV/r*”
i.chlldren s play behav1or.‘° ey S

'T0verv1ew of Chlldren s Play

Deflnltlon of Plav.x Deflnlng play is a dlfflcult task ﬂfl“
1 &A unlversally—accepted deflnltlon eludes researchers.yfg;dﬁ"5.“
fa,Educators and theorlsts have yet to formulate a deflnltlon el

‘:thlch 1ncludes everythlng that play 1s and everyth1ng 1t 1s

. 'lS deflned as the "attent1ve 1nvest1gat10n of objects in

' Hutt (1966) makes a strong argument for dlfferentlatlng

: between play and exploratlon., Exploratlon precedes play and

' “‘novel 51tuat10ns"‘(Harrls Ford & Clark 1990 p 84) ;eﬁyff?w=“'



nd pleasurabl

‘conditions:

it must be an end ir




~,g5e1udes pre0181on" o

?}ﬁ;fgdescrlblng t'e_lde ‘

| referred to as the Enlightened laws.

‘1Qact1ve engagement on the par of thev

Developmental psychologlsts and educators generally'“

.“jgagree that play,serves an 1mportant role 1n a Chlld' 3

Wfkplay 1s an "“bstract and lobal s“rt;of behaﬁlor, one tha :?

FI'YHlstorv of Plav ;Rodsseau a French 'hllosopher, was

,ahe flrsttthlnker to argue the ;mportance of play{

"~fH1sﬁbook,kEmlle'(1759), 1nsp1redfeduc cors;such;as Froebel

_ont,ssorl because 1t was such a’ forward-looklng textv

educatlon for a young man.# Rousseau ;;y R

10;orc12 work and _lay are -

at_chlldren_ought to;play asﬁa

'ﬂlfj1991,_8m1th”{1979)

_Th[»flrst of these




7?-T?d1fferent ways,», i

B ff;bothllnstances/f,wJ

"uh,more structured a







ized society;

~ felt that any free time was a concession and ougt




:”*;wsugqested that hard work 1eaves humans phy51ca11y and

ZSuch exhaustlon requ’1es a certaln fj’ SRR

bstract reasonlng, and
















‘contribute

domains of child development:

experience and:




'”ifconcepts, and the acqu1s1t1on of new knowledge), and s001a

nV;controlled by the demands of_

,_;growth (1 e.,‘the power of abstract1on the w1den1ng‘ f;

skllls (r}e., pos1t1ve glve and take tolerance, and hﬂ

‘ﬂ:cons1derat10n) (Smllansky,v1968)

Peller (1952) contends that there 1s no 1m1tat10n 1n

fdramatlc play w1thout an emotlonal motlvatlon‘fQChlldren are/“

thghly selectlve 1n the behav1ors they 1m1tate.: Thelr}”rp,ft"ﬁ -

:Vk.h01ce of a role follows certaln standards.r Chlldren

'5:pretend to be someone whom they admlre and love and whom

l#¢{fthey would llke to take after.. Chlldren play at belng

'v_ mother, father, or teacher, they pretend to be a klng,

S queen,'or a fa1ry However, adoratlon alone lS seldom the
"ba51s for a chlld’s ch01ce, as a rule, there 1s arf] L e
“*comblnatlon of frustratlon deprlvatlon,_or fear..zdw*“"°*‘*5"°

"f Hartley, Frank and Goldenson (1952) devote two chapters5fl

“f"of the1r book Understandlnq Chlldren s Plav, to dramatlc

"vplay » They stress the value of dramatlc play as an;f;ﬁ“ﬂ

‘1nd1v1dual expre381on of the chlld’s 1nner needs,:str1v1ngs,jg‘,‘

| diand concepts. They also note that 1n addltlon to 1tsfj

‘ﬁ'general ut111ty 1n re11ev1ng tens1ons and externallzlng>

.glnner experlences, 1t helps the ch1ld to set boundarles Qi”:“'h
,ffbetween reallty and fantasy.,wfn' o »
| Dramatlc play serves many 1mportant functlons,rfltffokaTVai
”‘aglves chlldren the opportunlty (l) to 1m1tate adults,l(Z) toﬁokiwy_f‘

'_ play out real 11fe roles 1n an 1ntense way, (3) to reflect



~ _relationships and

to reverse




"'flﬁﬁworld are mostfstrlklngly and con51s‘

 t«:rjthe world from the chlld’s polnt Of v1ew,€r

eﬁffown compelllng needs (w1thout necessary reference to th:

ntlyirevealed throughufw‘nuwﬁﬂ

‘nidramatlc plaYi‘j, C the:characterlstlcﬁ"flavor" of B

,Lthe chlld'




basis of these nee



. other children

ﬁ fithe chlldren engage
  fThere is n d1v151on,f 

*1 ;act1v1ty of several

¥ ffproduct. rCoopera"lv

~ one or two childr

~ group that is organized foi

' 'VJgfmaterlaliproduct “Or-::;

fgoal ‘or of dramatlz n

. fb,.:,:k or ;.:Qf pllayihl 7












”3although the way;ligl:; v'l_"makes thls contrlbutlongls f

'%hunclear. Thenbﬂterature suggests that»lt'lsvmore llkely

'.fthat play prov1des the Chlld w1th a flexlble approach to theﬁplbfftfi

'jenv1ronment _and contrlbutes to the development% ffd?kaadﬁvinbu

:Fgenerallzed mode of cognltlve approach Wthh the Chlld

ix;;utlllzes 1n the prob em s1tuat10n (Barnett 1990);'dfif*uﬁdﬁvxﬂa‘

Play and learnlng serve jOlnt functlons in a Chlld' e

'pllfe. flrst both 1nvolve a commun1cat1ve functlon of B

"5lshar1ng objects w1th others, and second ch11dren,use both

":prlay and language to experlment and thereby learnHabout S

v'ffsymbollc transformatlons and varlous self-other

f‘.yrelatlonshlps.. Slnce play precedes the advent of language,;pf}v

r°play 1tself 1s 1n one sense a form of language because 1t‘d

:uj1ncorporates symbollc representatlon. Play 1s regarded as

‘ijfiilnstrumental 1n developlng both the productlon andirsfffﬁl?'“”

‘ff;icomprehen81on aspects of’language (Barnett 1990)

Several studles_ ave found support for the relatlonshlpgsﬂigﬂx,v

- between play and lang‘age comprehen51on.ﬁ:Fe1n (1975)

';reported flndlngs demonstratlng th”i?lt 1s symbollc play

‘7?fwh1ch 1s closely related to language productlon and




comprehension, and Smllansky‘(1968) anddéarvey (l979) found
- that 3001odramat1c play offers chlldren valuable language -
,practlce*and_skllls;’ Pellegr1n1 (1986) also found that
‘language is'stimulated when:chlldren-engage-ln‘dramatlc

play.

- Play enhances s001a1 development AImportant‘soclal
:galns are made through a ch1ld's play. ~From infancy, play‘”’
w1th peers reflects ch1ldrenussgrow1ng conception of
- themselves and others. 'Through social-play,vchildren learn
that others may percelve thlngs d1fferently than they do, or
that others may prefer to carry out act1v1t1es in another‘
fashlon.' Chlldren 1earn how to resolve problems, share,
coopérateJ.hold a‘conversatlon, and make and keep,friends;
all in;thegcourseﬂof playing with others‘(Schell & Hall,
-1984). 17They-alsohlearn‘howhto enter a group and be accepted-7
‘by it, how to balance power and bargaln w1th others so that h'
everyone gets}enjoyment from the play, and how to work out
»the soc1al g1ve and take that is the key to successful group

nteractlon (Hendr1ck 1992) , |

'xv Connelly ‘and Doyle (1984) conducted research wh1ch
flllustrates “the relatlonshlp between 5001al pretend play ‘and
, soc1al competence. They found that fantasy play measures
‘could s1gn1flcantly predlct soc1al competence outcome.
measures, chlldren who engaged in greater amounts of 5001a1
fantasy play or more complex play were more s001a11y

skllled.

22



'h ﬁrel1ef of3fee11ngs 1n young ch,ﬁdren. ,Whentaféh, d shows

fL [1ts themes, patterns,llnhlbl_lons, and repetltlons, th_vv_

?v%“_lnfluenced by thel‘

: 3;att1tude and beh\w; ' rds play.  Several studles support




'-T‘a careglver who 1s not eas11y access1b1e,

',ff?(Alnsworth Blehar Watersp_

'1s‘unprotect1ve,

*t}nand is unrespon51ve may be 1dent1f1ed as anx1ously attachedf“'7f’ﬂ

Wall 1978)

Attachment,rheory emanated from the wrltlngs of Bowlbyfﬁo

'?f(1969 1973), who ‘was 1nterested 1n a young Chlld' ”":"'“°twllm

t'7responses to separatlon from 1ts mother flgure.r He proposed

v‘x”jthat the blologlcal func}lon of the attachment system 1s35"

'ﬂi]mother f1gure.n~”'

*ﬁflmplles a lo gﬁperlod

""hff;amust be prote’ted (Alnswo'th‘et ialhﬂ

‘}fffprotectlon.‘ ThlS is best served when a Young chlld 1s 1n fhﬁ“i,w

'dftclose prox1m1ty to h1s/her prlmary careglver, namely the

A longwperlod of 1mmatyr1ty:characterlstlc of humansi

?1dren must be'equlpped‘w1th:a stable behav1oral

,_inerablllty durlng WhlchjanChlldfff**;

1978) Bowlby arguesfi;V;f

7"i’system that operates‘to‘promote sufflclent prox1m1ty to thef“h~“*

‘"mother flgure'so that parental protectlon 1s fa0111tated.{ jiﬁgﬂf*v

QThls system, Wthh 1s attachment behav1or, supplement




. to approach th

- closeness has




as their competence in . ..




\M”\fand to thejfh”°*

lhshould ﬂe offered full support and opportunltles to play,~

&but 1n practlce they also set llmlts to these opportunltles S

1n thelr chlld’s play

udy was based upon ‘a Studyﬁk}*

‘frépoﬁted“bY"BiSthfaﬁdw ha 1971),”who found that the p i



?igsuggestlng that parefff
,f;;openmlndedness"ﬁnorefv
:‘respect for the chA
S _"authorltatIVe ba ent..
i "fu]_ness; -

These studles rjfwﬂfffe;’
fie;betﬁeen parent and}cT
‘feeenhance or hlnderf%

"fﬁthat pos1 1ve parentfv f%fﬂff,f

authorltarlan,‘author tatheef°‘“




"’pdemands mature, respon51ble behav1or from"heychlldf

’ ‘f]paren"who 1s very;'arm/respon51ve but no

"gwhereas one‘who is nei

’iilabeled author1tar1

| "ﬁffbenlgn,‘and pass1ve way 1n matters of d1s ;line.f

?xfsplace few demands on. the_chlld’svbehav1or

f‘ freedom that may 1nterfere w1th the Chlld’S healthy
-;g;development. Indulgenh:parents a fiffj»ﬂ]jfﬁﬁ‘fﬂ"“*
".];;themselves as resfurces whlch the Chlvd may or may not use

'aajlnstead o

xfsupportlve mannerﬁ1 ndlngness/control

-iv,hand refers;to the'extent to whlch the- parent expects an"

?fmdemandlng/controllln'V

1-1abeledvperm1551ve 1ndulg‘\t

yer demandlng/contéol 1ng or

'w;vreas one who 1s Very

:,j:warm/respon31ve and equally‘demandlng/con V:l',gﬂls:labeledfy

irmauthorltatlve (Stelnberg,,l98‘,

‘Permlss1ve 1ndu1gent parents functlon in an‘acceptlng, E

fThese parents

r'mﬂoften belleve that contril 1s an 1nfr1ngement on the Chlld’ f

ﬁ‘actlvelyrpartlclpatlng-ln thelr‘cflld7 AM

1nterest 1n thelr“

ld's fr1ends,or¢school experlﬂnces,, ﬁ

f_yrarely communlcate w1th thelr chlld,,and rare







' 5fbetween authorltatlve parentlng an  ‘

However,

~ﬂdevelopment.

the relatlonsh

. indifferent pare










'3w1ﬂSub]ects '

Ry Thlrtybone pres hoo glrls between “the. ages of three

i“and flve years olds(mean ag‘

: u‘partlclpated 1n th- The sub ects were selected fromﬂ

5ffa preschoorxprogramﬁ,n'a suburban _ommu' tyhln Southe”n"'

.The program was selected because 1t was

”'3Ei{Ca11forn1a

Mother

“"fEducatlon  1bet”

Fatheryfb{g



30.0% Completed hlgh school
46.7% Some college

- 13.3% Bachelors degree
10.0%V_Graduate degree

Mother = - 6.5% ' Did not complete hlgh school
. 16.1% Completed high school
54.8% = Some college ‘
22.6% Bachelors degree
0/ Graduate degree.

Chlld’s Ethnlclty

21.4% ~ Hispanic
64.3% Caucasian
0% Asian
.~ 0% Native Amerlcan
14.3% African Amerlcan
0% Other

Mother s Marltal Status.“t

3.26i_Slng1e
’87_1%"Marr1ed - - :
. 0% Living with 51gn1f1cant other L
. 9.7% Divorced :
.0% Widowed

Measures

Sociodramatic‘ la ‘“‘*Smilanskyl(1968)‘designedhan

1nstrument to convenlently observe and evaluate the 1evel of;
chlldren s soc1odramatlc play The 8001odramatlc Play
Inventory (SPI) assesses the quallty of soc1odramatlc play
‘by determlnlng the presence or absence of s1x ba51c factors
1n chlldren s play behav1or. The SPI recordlng sheet is a»‘
checkllst w1th the ch1ldren s ‘names 11sted in rows and the
six factors l1sted 1n columns (See Appendlx A) The factors?u

are- as follows"

Imltatlve role plav.v»The_child_undertakesya make-



“-'fverballzatlon

'”*7be11eve r_le and. xp esses i 1 imitative action and/

'5C'Verbal descrlptlons"refsuhstitutedjfforfactiio‘ns;_}andi’_i

-:s1tuatlons.,

7J{TPers1stence.l The Chlld per51sts 1n a dramatlc play :

:ffeplsode for ‘at least f1ve mlp':
T Interactlon.; There are at‘least two players
fplnteractlng 1n the framework of the play eplsode. T»hf”dﬁ

‘?.2 Verbal communlcat1on._ There is some Verbal 1nteractlondrmv

- related to the play eplsode.va

The flrst four factors apply to dramatlc play 1n

: Egeneral and the - two factors apply to only

: y‘soclodramatlc Play.,;y;‘“*

b free~p1ay perlods.,}if=~*~

N The researcher observed each Chlld and recorded her
'”play behav1or u51ng the SPI recordlng sheet durlng the two pri;,

’y15-m1nute sess1ons dur1ng the preschool’s regular 1ndoor dj?fﬁ;n;f

Durlng each 15-m1nu‘e observatlon perlod the

~;fﬂresearcher, 1n 5-m1nute 1ntervals, placed a check 1n the

‘vfffapproprlate column of the SPI recordlng sheet for each

”l“gfdfactor observed 1n the chlld’s play durlng that tlme

‘Esegment The researcher de51gned a separate recordlng sheetj?herpf

‘?Nfor Factor 4 Per51stence to obtaln a more accurate account”







, behaylor was categorlzed as, "nghest“ level of 5001odramatlciyv
play., For example,‘a llttle glrl all dressed up as a |
"ladyﬁ w1th a shopplng bag 1n hand who announces, to ndnbhé7'
Cin partlcular, "Pretend that I am the Mommy and I am g01ng

shopplng," was deflned as engaglng 1n dramatlc play only

5(Sm11ansky, 1968) Only the factors of Imltatlve role play ;[”

and Make belleve 1n regard to actlons and s1tuatlons were f}f"

present. Or, 1f two glrls sat on a bench w1th wheels 1n
hand turn1ng them,,beeplng, pushlng the bench but the
- g1rls did not communlcate, thlS play s1tuat10n was deflned

as "Lowest" level of s001odramatlc play because only the

'factors of Imltatlve role play and Interactlon were present f;}\"i“'"

'.(Smllansky, 1968) If the glrls also communlcated the play[ftﬁl“‘

s1tuatlon was deflned as "Low" 1evel of s001odramatlc play°
F;AlSO,‘lf the glrls played for at 1east flve mlnutes,lln'i
addltlon to communlcatlng, the play s1tuat10n would beJ :
deflned as "Medlum“ level of 5001odramatlc play and so on.:
o Parentlng styles._ Mothers were asked to complete The S

‘ “Chlld-rearlng Practlces Report (CRPR) (Block 1965) Wthh~:

iassessed parents’ chlld—rearlng attltudes and values (Seeﬂ5555~

,Appendlx D). The CRPR cons1sted of 91 statements Wthh :
‘.parents 1ndlcated thelr extent of agreement us1ng a flve-p

- point leert-type scale.f The CRPR has test—retest
1re11ab111ty w1th an average correlatlon between two tests of
.707 (range— .38 to;;k”; 51gma=.,10).-_Sample.statements_‘ﬁg

from the CRPR_are_as;follows:_ “I:respect my?child!s'fx

38



R analyses.;
”hqffbased on Baumrlnd_s

Epfvarlable contalned"

Items were selected%from the CRPRGto form‘two

"fvarlables, Parental Warmth and3'arenta1 Control and weret

onceptuallzatlon of these two factors.ffff

3The Warmth varlable, ”20 1tems7an ] e Control“'”‘

tems‘(See‘Appendlx E_f: A rellabllltyf

' ana1y515 was performed'on the varlables us1ng the present%‘

' sample to determlne the Internal cons1stency of the Warmth’”vv }}‘f.

"',_and Control varIab;es.; Cronbach's alphas were .80 for the L

5-:Warmth varlable and

”_l}for the Control varlable.f The lOwer;f 2

””Internal conSIStency for the Control varlable lS 11ke1y due{mjjo

"to the mult1d1mens10nal nature of Baumrlnd’s deflnltlon of“fﬂflﬁhfffﬁ

"control (1 e.,vthe extent to thch the parent expects and

'ff‘hdemands mature, respons1ble behav10r from;the Chlld and

! ﬁon each of the Wa mt

ﬂ“”pjltems w1th a pOSSlble range of scores fro fftyai‘f

;*also prov1des structure and sets boundarles for the Chlld) p_’h

,fItems were rated on a flve-pOInt leert type scale w1th 1

",belng DEFINITELY FALHEhand 5 belng DEFINITELY TRUE.“ Scores;]ﬂ"*

Items were homb‘ned to form a Warmth‘fhﬂ777"

Hfhvarlable:con51st1ngﬂof 20 Items w1th a pos31b1e range of

'{scores from 20 to 100., Scores on each'of:the Control Itemsftbrdj_‘

}were comblned to form a Control varlableﬁconSIStIng of 7




"'%}(Patterson,

v"ﬂfbackground.ﬁ Background 1nformatlon for the parentshlncluded

’uy”prov1d1ng 1nformat10n about the study, consent forms (see;ﬂf

'fTParentlng styles were assessed for mot"rs.only ‘in the

tpresent study s1nce studles 1ndlcate that‘mot ers‘appear

’ﬁﬁbe respon51ble for the majorlty of chlld-rearlng dutles

1982)

Bacquound 1nformat10n.;

Mothers were also asked to

ftjcomplete a demographlc questlonna"

wDemographlc

:fon thelr Chlld and fam11y (See Appendlx F)i%

hﬂflnformatlon for the Chlld inc uded age and ethnlc

”"age, mar1tal status,:educatlon, and oc”Ipatlon.

' -}_‘M__ocz,e_du_r_e i L
Preschool dlrectors were contacted by the reseﬁfCher*to;jfff

’frequest the partlclpatlon of the chlldren 1n thelr progra

fln thlS study Once a dlrector had agreed fletters :,_,

'tAppendlces G and H), demographlc 1nformat1“n‘sheets,‘and

’fu‘chlld—rearlng Practlces Reports were dlstrlbuted to the fff‘

'7e:mand the Chlld rearlng Practlces Report partlclpated 1n th1s

: "‘";\_study. [ .

“fparents v1a the dlrectors., Those chlldren whose parents .r~”m

'”freturned the consent form, demographlcspnformatlon sheet

Any que*trons_that chlld:" had were answered fully.

’fAt the conclus1on of the study

“fdlstrlbuted ‘explalnlng the study 1n more detal uﬁffr iff”"






:;*‘Vthelr mothers' scores

Chlldren were nexf d1v1ded 1nto four groups based onf'j

r the Warmthaand Control varlables _
| rto reflect Baumrlnd's four cla551flcat10ns of parentlng
‘dstyles [1 e., authorltatlve (hlgh-warmth/hlgh—control),‘,f_

"authorltarlan (low-warmth/hlgh-control), perm1s51ve

"”;ﬂlndulgent (hlgh—warmth/low—control), and permlss1ve

d1nd1fferent (low-warmth/low—control)] These groups were tf’

hE created us1ng a. medlan Spllt for the Warmth and Control

’p_varlables. "ngh-warmth“ mothers scored at or above thehafv

: group mean of 87 for”that varlable, "1ow-warmth" mothersff??;J

fﬁscored below the groupi‘eanr, Slmllarly, "hlgh-control“:a.

fr;”fmothers scored at or above the group mean of 29 whereast7pftj:

L»i"low—control" mothers scored below th1s mean.

Table 3. shows the parentlng style grouplngs and the”T  

‘Lupmean score of these grouplngs for soc1odramatlc play

"?fTable 3

'Parentlng Style oo N . sociodramatic. .
Grouplnq SRR SO L S S SR, Play*Mean Score -
'Authorltatlvezg.b M=5.8"
~ Authoritarian e S M=5.7.
~ Permissive- Indulgent 3 M=3.5
M=3.9 -

: Permlss1ve Indlfferent i

The hypothes1s predlcted that chlldren whose parents

; exhlblted qualltles of authorltatlve parentlng (1 e., hlgh—i'

warmth/hlgh—control) would show hlgher 1evels of.

_ds001odramatlc play compared to chlldren whose parentsldf'7~'




. Play These' results Suggest t "t'»;',Chlldren"”WhO have mOthers

b Materna1 controll then n,_n%t author tatlve'parentlng:per
,se (as Predlc‘ed by the hypothes1"), *ﬁ“' '

.Tprlmary ’nflu_nce on chlidren S .evel of 5001odramatlc play




The purpose'of‘“, (p! ratory stud'?was,

vlh'ée_efai;w

 *to galn a broader understandlng o‘}the‘lnfluence of



_d emotlons

hfuse play to express thelr thoughts, feellngs:-i

;]parents, abu51ve parents, or rejec-lng paren sﬂhrﬂ

;'lack of nurturance »where parental warmth may be at aw"vfngf'

'“fmlnlmum or nonex1stent.p Because 1t 1s dlfflcult for

”]hchlldren to tell a theraplst what 1s troubllng them, play

V‘fgtherapy has been shown to be effectlve 1n helplng a Chlld toﬂ:b.gﬁﬁ

tfovercome emotlonal dlfflcultles by prov1d1ng for the ch11d a_jif}”*‘

'-,stafe env1ronment to act out hls/her feellngs whether they

’7b for example, fear, hatred or anx1ety (Schell & Hall

f;t 1984) ‘ Erlkson (1950) found that the compos1tlon of a

”*ch11d's play was often 1nt1mately related to the1r past

,experlences.f He also empha51zed ‘the coplng effects of play,i
’q~Er1kson contends that ";;,to .play 1t out’.1s the most
'h’natural self heallng measure chlldhood affords" (p 222)
V'Chlldren can play effectlvely to the extent that thelr play }lg i
~can actually "heal" them, regardless of maternal warmth

'“Thus, play can be used as a tool for chlldren to work
‘i;through thelr emotlonal problems, and therefore maternal
,hwarmth does not have to be present for play to ‘be" effectlvefﬁlf‘
lllln d01ng so., ThlS may explaln why maternal warmth had no

.;effect on chlldren s levels of 5001odramatlc play..f:7f*;*ﬁ:u1'U
- The pos1t1ve 1nfluence of maternal control on s1‘.v1bj~:ects':}''.vr‘,“‘”~
;_level of s001odramatlc play may be explalned 1n the’hfv

,rfollow1ng way. ngh maternal control 1n the present study










eeellkely to prov1de

xfflnteractlons w1th chi dren;j:ThesevparentS may then be moref[,ﬁ"

v_env1ronment for the development of

Veechlldren who are S 1chonf1dent 1ndepel’ldent eXploratorYrV$ ‘UH‘ 

.y *iWhere‘soc1odramat1c plaY may 1ourlsh‘

‘feffrlendlY, and coopera :thereby prov1d1ng an’ env1ronmentffiT 

”?'Prev1ous research }~"““

f7 soc1odramat1c play behav1ors.;ijff ‘e













e 1*1rated by 1tse1f e

. t:?;‘fcfé;ﬁjlf ny Chlld gets into :]: B S ey

.‘Please read each of the follow1ng statements,

A ( -numbers'onﬁ
;1nd1cate whether the statement 1s true or false for yo i

o THERE Amn o RIGHT o’ wmomc Answnns

,?;*If a statement is defrnltely false for you, 01rcle 1.. ;ﬁj‘[,y.tﬁ
.~ If the statement.is mostly false for you,_ circle-2:: TN HER
“;r_‘v; “If you do not know whether the. statement is true or. false, c1rcle 3

. If the statement is mostly true for you, circle 4. AN

“If the statement is definitely true for you, c1rcle 5
'-'If the statement does not apply to you, 01rcle N/A

BN Some. of the statements may look ; seem llke others, but each statement is dlfferent and¥::

Deflnltely Mostly Don’t Mostly Def1n1tely
False False Know True 5 True

RN N 4 respect y child's
.- opinions and encourage
+ her to. express them

2. Ien encourage 1y child always«g,.n,g:_
'_to do her best 1

3 1 put. the wrshes of ny 'ji ;1H,_;v SO
. mate before the w1shes of ER
my Chlld '

4 I help my Chlld when she
s belng teased by frlends.‘)

B I often feel angry w1th
CLmy Chlld '

. trouble, T expect her-
- to handle the problem
N mostly by herself

: v‘7.viI punish ny ch11d by puttlng
" her off somewhere by
o herself for a whlle.,f_yy*

R watch closely what my”f1 SR S
-+ child eats and when she:‘g,jj-f‘ S
‘»;eats. - an




L jshould be seen and not heard

o ;A15¢TI sometlmes forget the 3

P I_feel a-child should be
. given comfort and under-
.+ standing when she 1s
"*ijscared or upset

".jffii;‘I try to keep my ch11d 5
- avay-from children or
'“'”famllles who have dlfferentgT

gI try to stop my chlld :

- fron playlng rough games

" or doing ‘things where
.. she: mlght get hurt

-

s iiiibfl belleve phy31cal.m
"a.lé,,punlshment to be the
-,=best way ‘of d1sc1p11n1ng

”°,14;'1 belleve that a Chlld

'-ﬁﬁ-promlses I have nade to
y?va ch11d :

et th-mk%j‘i’t' is good practice

. for achild to perf'rm 1n
- f':_;:holdlng ny. child.
""'vf€¢;a19!11 prefer that my Chlld not

“'ff~rmvl wonder and think. about» fe

'”7"v1;front of others:‘

w Ivexpress atfection
~" hugging, k1551ng, and

"~ﬁ13;51 f1nd some of my qreatef
‘;fsatlsfactlons 1n my Chlld_t

ooty thlngs if there isa
’ ‘L'}chance she w111 fa11

";20.'I encouraqe my Chlld to-.




S

o
: ;'f-L,*ny child’s preferences in" )
'1.-j;t.mak1ng plans for the famlly :

o,

mT
"”f"dec131ons for herself

‘;i:zé,

T e

- teachers

oo

: * ment will f1nd her uhen
e she 1s bad ‘

-2,

)

Comr
"'my ch11d

5#‘w1th my ch11d

1 feel l1ke ny chlld"ls
;,_“j__g01ng to be an- adult
o ybefore I know 1t

T feel a ch11d should have
B v:tlne to think, daydream,
faand even loaf sometlnes.

o T f1nd 1t dlfflcult to
- xff;;punlsh my Chlld

- sad things that can happen.
toa Chlld as’ he/she qrows

i up. e
.I teach ny ch11d that in -

*I do not allow my Chlld
B ‘to qet angry w1th me :

‘?I feel ny ahild is a b1t 0
a dlsappOIntnent to Te. ‘

finitely Mostly Don't Mostly De in
False False Know True ot

I usually take 1nto‘account

I let my Chlld make nany

I do not allow my Chll fto
say ‘bad thlngs about her ‘f

1 worry about the bad and

one way or another, punlsh-

I do not blame ny ch11d fo

" whatever happens if. others cr rfa.-f;‘
' L*ask for trouhle ERT AR R

expect a great deal of

I an easy golnq and relaxed




34, T give up some of 1y om- 5
e ;“'v;ﬂ[lnterests because of my

‘-‘_;ai}‘I have never caught my
g '.ﬁ,chlld lylng'

- 5e1';1I have strlct, well-
: “”’establlshed ules for

46y I expect my chlld to b
.- grateful and appre01at ,
all the advantages she has.




I encourage .my :
= talk about her trouble




- Definitely Mostly'DOn!f MoStly‘Définitely
"~ False . False KnOW‘_ True True

60. T give my child extra -
privileges when she . ' : R
behaves well. o 1 2 3 L

61. T enjoy having the house , ,
full of children. 1 2 3 4 5

62. I believe that too much
affection and tenderness o
can harm or weaken a child., 1 S22 304 5

63. T believe that scolding and
- criticism makes my child }
improve. 1 2 3 £ 5

64. T sometines tease my child, 1 2 37 4 5

65. I believe my child should
be aware of how much I .
sacrifice for her. 1 2 3 4 5

66. I teach my child that she
is responsible for what
. happens to her. 1 2 3 4 5

67. I worry about the health of :
my child. o 1 2 3 4 5

68. There is a good deal of
conflict between my child »
and ne. 1 2 3 4 5

69. I do not allow my child to- .
question my decisions. 1 2 3 4 5

70. I feel that it is qood for
a child to play competitive
‘ganes. o 1 2 3 L5

71. I like to have some time
- for myself, away from ny :
child. 1 2 3 4 5
72. T let my child know how
ashamed and disappointed C .
I am when she misbehaves. = 1 2.3 4 5

73. I want my child to make a
good impression on others. 1 2 304 5
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74.
75,
76. ‘ -
- educational to be with my
77.
78.
79.
80,
81.

82.

83.

84.

Definitely Mostly Don’t Hostly Definitely.

~ False  False Know True  True

I want my child to be

independent of me.

I nake sure T know where
ny child is and what she

is doing.

I find it interestinq and:

child for long periods.

I thinka child should be ‘f

weaned from the breast or

bottle as soon as possible.

I instruct my child not to

get dirty while she is
playing.

I do not go out if I have
to leave my child with a
babysitter.

I think jealousy and
quarreling between brothers
and sisters should be
punished.

I think children must learn

early not to cry.

I control my child by
warning her about the bad

things that can happen to

her. :

I think it is best if the

- mother, rather than the
father, is the one with the

most authority-ovér the

- ‘children.

I do not want my child to

be looked upon as different

from others.

1 2 3 4 5
1 2 3 4 5
1 23 4 5
1 2 30y 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 34 5
1 2 3 4 5
1 2 3 4 5
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85,

86.

87.

88.

89.

90.

9.

Definitely Mostly Don’t Mosfly Definitely

False

I believe it is very
important for a child to
play outside and get plenty

of fresh air.

I get pleasuré from seeing -

ny child eating well and
enjoying her food.

I do not allow my child to
tease or play tricks on
others.

I think it is wrong to
insist that young boys and
girls have different kinds
of toys and play different
sorts of games. -

I believe it is unwise to-
let children play a lot by
themselves without super-
vision from grown-ups.

I don’t think young children
of different sexes should be
allowed to see eachother
naked.

I don’t think children should
be given sexual information
before they can understand
everything.

False Know
2 3
2 3
2. 3
2. 3
2 3
2 3

-2 3
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~ APPENDIX E -

 Warmth and Control Variable ITtems

Warmth
Q1 I respect my chlld’s oplnlons and encourage her to
‘ 'express them.
Q3 I help my Chlld when she is belng teased by friends.
Q4 I often feel angry w1th my child.
Q5 If my child gets into;trouble, I expect_her to handle
' the problem mostly be herself. . o
Q6 I feel a child should be given comfort and
understanding when she is scared or upset.
Q8 I express affectlon by hugglng, klss1ng, and holdlng ny
, chlldu
Q9 I usually take 1nto account my child’s preferences in
maklng plans for the family.

Q10 I feel a child should have time to think, daydream ~and
even loaf sometlmes. S

Q12 I talk it over and reason with my child when she
misbehaves. -

Ql4 I joke and play with my child.

Qle ,My child and I have warm; intimate times together.

Q18 I encourage my Chlld to be curlous, touexplore and
question things.

Q19 I believe in t011et training a child as soon’ as

. possible.

020 I believe in praising‘a child when she/he is good and’
think it gets better results than punishing her/him
when she/he is bad.

Q21 I make sure my Chlld knows that I appreciate what she

: tries or accompllshes.

Q22 I encourage my child to talk about her troubles.

UQ23 I believe that too much affection and tenderness can
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?'__by the approprlate response.ge

L VG‘f{Mother S Age;}””'

| ”*7‘}fCh11d's Ethnlclty.;”

APPENDIX F

‘fPlease f111 in the approprlate 1nformatlon or placejan "X"

Chlld's Age‘}ffi LY

bzb'fchlldls SeX°uﬁ] Jgémale 7i: male

”ﬁ3;'jFather s Educatlon'“ (hlghest level attalned)

N “Did not complete high- schoo S
‘High school’ graduate o
Some’ college i o R
‘Bachelor ‘of Arts/Sc1ence Degree
Graduate Degree (MA MS PhD)

4, :Mother s Educatlon-“ (h1ghest level attalned)[jf
Lo ‘Did not complete high school R
ngh school graduate e E T
.Some college e
' Bachelor of- Arts/Sc ence Degree
Graduate Degree (MA MS PhD)

115;;;Father s Age'";

Hlspanlc }_gj,'; Natlve Amerlcan -
Cauca51an S Afrlcan Amerlcan
A51an T Other




APPENDIX G

Letter to Parents5'

-Dear Mother or Prlmary Guardlan,,» '

- I am a graduate student in developmental psychology at
california State Un1vers1ty, San Bernardino and I am
currently working on my master’s thesis under: the
supervision of Dr. Laura Kamptner. - The study I am
conducting focuses on children’s play behaviors in preschool
settings. Research to date has ‘suggested that play is o
extremely 1mportant in a chlld’s development. This study is

- important because it will help us ‘to gain a better

understandlng of the factors that are related to chlldren s
play. ’
I would llke your permlss1on to 1nclude your daughter
- in our study. Partlclpatlon would include: 1) observation
of your daughter s free play in a group settlng for two 15-
“minute periods, and: 2) your. completlng a questionnaire about
your family life. The questlonnalre should take about 30 ‘
minutes' of your tlme.;g*,
0 . This study has been approved by the: Psychology
Department Human Subject Review Board at California State ,
University, San Bernardino. Your daughter’s involvement in
this study is strictly voluntary.» ‘In order to maintain

-g;confldentlallty, no: names or other 1dent1fy1ng 1nformat1on

will be used. Moreover, only group results will be examined
-and reported. No 1nd1v1dua1 information will be released. ‘
"Also, you have the right to withdraw your’s and your
daughter’s partlclpatlon at any time w1thout penalty. =

- - Should. you have any questions. about your daughter’s
‘involvement in this prOJect feel free to contact Dr. Laura
”Kamptner at (909) 880-5582. '

: - If you agree to allow your Chlld to part1c1pate in our
~study, please complete the ‘enclosed- consent form, :

";1nformat10n sheet, and the questlonnalre and return it to

your child’s preschool director no later than July 30, 1993.
Thank you' 1n advance for - ass1st1ng us 1n thls prOJect'-” '

Slncerely,

Lorrie Moudy .

M.A. Candldate

Department of Psychology ' :
California State Un1vers1ty, San Bernardlno

Laura Kamptner

- Associate  Professor of Psychology
. Callfornla State Unlver51ty, San Bernardlno
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APPENDIX H

Consent Form for‘Children’s‘Particibation;'

.I,

(parentS’s ful1 name)

give my permission:fdr‘my child

o to participate in the
“(child’s full name) : :

study being conducted by Lorrie Moudy_through California
State University, San3Bernardino. I understand that my
child’s participation is voluntary and that she may withdraw 

‘at any time during the study if she so.desires.

(parent’s signature)

(date)
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APPENDIX I

Debriefing Letter to Parents

Dear Mother or Primary Guardian,

At this time I would like to express my appreciation to
you and your daughter for taking part in this project. Your
participation has contributed greatly to this study’s
successful completion.

Through this study we hope to discover how different
kinds of parenting behaviors might possibly contribute to
children’s play behaviors. Specifically, we are examining
how children’s sociodramatic play behavior (i.e., make-
believe role play among two or more preschool children) is
influenced by their parents’ child-rearing practices.
Research to date has suggested that play is extremely
important in a child’s development, and we therefore hope to
gain a better understanding of the factors that influence
play.

The final results of this study are expected to be
completed by June 1994. Only group results will be
reported. No individual information will be released. If
you have any additional questions or if you are interested
in the results, please feel free to contact me at (619) 951-
0028 or Dr. Laura Kamptner at (909) 880-5582. Thank you
again for your participation.

Sincerely,

Lorrie Moudy
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