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.READING CAN BE FUN AGAIN: —
A SUFFLEMENTARY READING FROGRAM FOR GRADES 4-6
USING FICTURE EOOKS

Timothy Van Dusen, M.A.
California State University, San Bernardino, 1986

Purpose:

All too often, to the student the subject of reading
means workbooks, vocabulary lists, and answering gquestions at
the end of the story. Consequently, studente can become
uninvolved and bored with reading. CTBS scores in reading
demonstrate a gradual decline as students progress through
grade levels. Also, teachers of reading must compete for a
child’s attention with television and other forms of
entertainment. Surveys have shown that students spend more
time watching TV than reading.

The purpose of this project is to be a supplementary
reading program that uses picture books. The project is
directed primarily to grades 4-6. This project is designed to
give the teacher options in teaching reading. Ficture boqks,
those large, colorful, high—-interest books, are used as ;\
tool to help reacquaint students with reading for enjoyment.
The goal of this project is to renew a love of reading while
reinforcing reading and writing skills.

Procedure:

The teacher of this project will be supplied with the

information necessary to help inspire and enthuse students

through picture books. Strategy lessons are provided, with



instructions on how to implement each lesson. There are also
bibliographies and examples for some lessone provided in the
appendix. The lessons are taught using a whole language
approach.

Teachers who use this project will discover that the
lesson plans are designed for the convenience of the teacher.
There are a total of twenty lesson plans. The lesson plans
cover such subjects as finding the main idea, inferencing,
determining sequence in a story, and using details. The
teacher can use different lessons to fit the specific needs
of her students. The instructor who so chooses has been
provided with enough instructions to teach her students how
to write and produce a picture book.

Conclusion:

This project will attempt to provide the teacher with
the ideas and strategies necessary to enthuse and inspire
students. Numerous resources have been provided to assist the
instructor in this endeavor. At the conclusion of this
project, students may still watch television more than they
read, yet there may just be more occasions when they do pick

up a book and read for the pure joy of it.
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Raﬁional

The purpose of this project is to help students'havé an
increased interest in reading for enjoyment. The picture book
is used as the medium to stir the natural interest in the

: : : - : !

student. The target group for this project is grades 4-6.
This project can be used at other grade levels. This
particular age group was singled out because they are likely
to believe picture books are for younger readers.

The instructor who uses this project may be of the
Dpinion'that picture books are not an appropriate form of
. literature. Jim Trelease, in his book, The Read Aloud
Handbook, answers those concerns by saying,

Teachers and parents often ask me, "When do you

stop picture books and start with "big books®™ - the

novels?" Although I understand their impatience to

get on with the business of growing up, I wince

whenever 1 hear them phrase it that way.

Firsﬁ of all, there is no such time as "a time to

stop ‘the picture books"....The picture book should

be on the reading list of every class in every

grade through twelve years of school.
This‘authér is of a similiar opinion as Mr. Trelease.

This project is desighed to enthuse and inspire young
readers. A whole language approach is the major curriculum

] v

model used to achieve these goals. The whole language
approach incorporates listening, speaking, reading and

writing. The lesson plans designéd for this project use all

the above mentioned skills.



Statement of Basic Goals and Objectives

One purpose of this project is to design a supplementary
reading program for intermediate elementary grades that uses
picture books and other forms of graphic literature. The goal
is to renew a love of reading. The means of achieving this
goal is to involve students and teachers in specific
objectives.

The objectives of this project regarding teachers is
three—-fold: 1) provide teachers with a handbook on procedures
and strategy lessons of how to implement picture books in
supplementary reading program; 2) provide teachers with a
source of materials to use in the supplementary reading
program; 3) give strategy lessons that use picture books to
teach skills in a whole language approach.

The objectives for students are as follows: 1) enthuse,
inspire and praise those students whose reading achievement
has been below grade level; 2) challenge those students who
presently read at or above grade level; 3) present picture
books to intermediate students as a form of literature that
they should recognize as being fun, and therefore include as
a paft of their private reading selections; 4) improve the
reading comprehension of those students who take part in the
program; 5) write a picture book.

The major goal of this project is to maintain or renew a
love of reading through picture books. The objectives for

teachers and students are designed to help reach that goal.

)



Curriculum Features

A brief déscriptidn of thé Bd lessons plans in this
project. These shor£ descriptions are given for the
conveniéncevof the téacher, prov;ding an easy, inck
‘reference to'sﬁecific lesson.pléns.

There is no épecia1 6rder ﬁo thé lesson plans. The
lesson planslfo‘allow the teacher to choose fhosellessons‘

that meet the needs of the class.

1. Intfo&ucind FPicture Books ~ In this lesson tHe teécher
introduces and demonStratés the different types of picture
bﬁaks. Thesebinclude wordless.béoks,»traditional picture
bodks, and muvable'books. Studehfs will also be given the
assignmentbof producing a picture book of their own over the

- course of the project.

2. Teacher Read Aloud - In this lesson ideas are given on
how the teacher can read picture books to the students so as
to afoﬂse interest in the project. The focus here is also on

imprdving listening skills.

3 Picture.Journé1>— The picture journal is a time when

students combiné>art and writing skills in personal. journals.

4. Library Visit - This is an opportuhity for the teacher to

review>library skiils'thruugh a picture book medium. Students



will use a card catalog to locate and select their own

picture books.

S. uSeguencing - Using picture books and cartoons, this
lesson helps students recognize that logical sequente occurs
‘within a story. This leésbn incorporates both'a skills
apprdach and a whole lahguage approach.

6. Recognizing Details - Using pictures and picture books,
the studentsvare directed towards seeing detail in graphic
litérature. There is then a transition from picture details
to récpgnizingidetails in ﬁrint. A newspaper article is one
material used at this time. This lesson uses avskillé

approach as well as a whole language approach.

7. Recognizing Main Idea — Ficture books are used to teach

recognization and identification of main ideas. Transition is
made from pictures to print. This lesson uses both a skills

‘approach and whole language.

8. Creating a'Stdrxboard - This lessan is the first.step
towards the produttibn of a picture book by the studenté, The
storyboard lesson combines sequencing, main idea,‘and
recogﬁizing detaii.‘Using‘and expanding oﬁ the ideas
generated in sequencing, main idéa and details, étudents are
led to make a sﬁoryboard‘from which they will ﬁréate a‘

pitture book. The storyboard is a graphic représentation,of

{
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the cohtents of‘a'pictﬁrefﬁnok;_In thié'iessdn‘§hé studeh£ _L

will use whalé language while recogniZihQ the use of_épeéific'

skills.
?. Reader®s Theater - Using picture:bodks, the students

write and present a reader’s theater.

iO.iCloze Frocedure — This lessaﬁ,usesrfhe Strategy,of
omittiné Qafdé-or phrases and’having thESE-missing,segmehts
replaced b9 £he reader. This lesson can help a teacher focus
on vocabuiary related probléms. The purpose of this lesson is
to Help‘stqdents read in context, Thére is an easy transition

from picture books to non-picture book materials.

11. Inferencing - Students are taught to expand beyond the

finished story. The students use the ending of a story.orva
wordless book to begin new adventures. Students will write

new endings to the stories.

12: Predigtihg —vFicture bdoks aré the perfect medium for
’vteaching sthents to‘prédict what may be coming oh the next
page or:in thefnext phrase.,The pictures lead stgdents to
retogniée what is ¢coming, which is an'imporgant ?éading skill
tHatvaéﬁists comprehénsion. This lessonbis deéigned to move

from picture to print easily.

mn



13. Oral Reading by Students to Younger Students - The

primary grade students are read to by the intermediate leveli
students. The listening skills of primary students are tested
when the readers ask questions related to details, sequence,
main iaea and inferencing. This questioﬁing reinforces what
students have learned regérding details, sequencing, main
idea and inferencing. Stdden{s are encouraged to write théir
dwn'qustions. After the reading, stuﬂents can share théirv

experiences‘eithef orally, in writing, or both.

14. Eggdinq for Fun - Sthenté'head books selected by
theméélves or from a list, and then vote on their favorites.
Thié iesson is designed to involve all sfudents in this
prdgram; A ciassronm tally can be kept to compare with the

\ statewide‘keéults. This lesson also includes reading

Caldecott Medal Books.

15.‘Stof¥ Générating/Con{irming - A picture book page is
éhown“to students. Based on what the student sees, they write
or orally share what they bel1eve may be happen1ng in that
plcture. ThlS d1f¥ers from 1nferenc1ng because it will focus
attention on what goes on in the present, rather than expand

onfwhat has happened.

16. Author Contact/lLetter - Students are becoming more aware

of the people who write, produce,vand illustrate the pitture

- books. In this lesson students examine the'biographies of the



authors. Thé'examinationvcﬁﬁgists of contacting publishing
houses as wél;.aS/auﬁhors. The main focus ofbthisylesson is
+to put students in touch with authors to leérn first hand
some of the thoughts behind the creation of a book.

17. Editihg'~,This lesson requires that the student has
access to a previous writing they have done which has not
been editedf'Thisllesson is an excellent follow-up to the
lesson on Creating a Storyboard. The‘putpose of this lesson
is to guide the students towards editing the picture books
they are creating. This editing process focuses mainly on
grammatical,editing and the flow of the words as they are‘
produced orally.

18. Art Technigues 4'This.19550n téaches students a few very
basic drawing procedufes. Students will be showﬁ how the |
drawing of an object jn different sizes can effect distance
within a picture. This lesson will also cover using color,
dréwing faces, including details in pictures and simpiei
landscaping. The burpnsé of this lesson is to eqcourége
studeﬁts to develop basic art skills that will be used in

drawing pictures for their book.

i9. Book Construction - This lesson examines the procedures
that are followed for constructing a picture book in a
classroom. This lesson is the one in which the

student-authors see a fruitation of their efforts. At the

!
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 ¢0mP1EtiOh'df'tﬁigt1€$sqﬂ3tHEY Wi11‘ﬁaVé'é\Finishedvﬁicture'
bboqk' Thi5 lesédnfeéh~QISQ‘bréhChicut td?éxémihel':

fmanufécturing pro¢edureé majbr'publiéhing'compahies follow.

20. Free Ficture Book Reading - Sustained Silent Reading -
This lésson.sugéests_hbw7thé teacher‘méy use"picture book
freadihg on a daily basis in the claééroqm,_Thé,picture books

aré seif—selécted by‘the‘studénts;



Introducing Picture Books

Furpose:

bThe purpose of this lesson is to introduce and
demonstrate the various types Df,picture'bodks. Also,
‘students Qillbbe toid fhat they will be producing a picture
book. | |
ProcedUre:

. There are basically three types of picture books:
wordiess picture bnoks, traditional picture books, and
pictﬁrefbooks,with moQables. It is ihpnrtant to use thié
terminoiogy when iﬁtroducing the picture books.

'Nnrdlesé picture‘bboks, such as Mercer Mayer’®s book, A

Boy. A Dodq. and A Frog, should be intrbduced first. These

books allow thé‘5tudents td'use their imaginations. The
teacher should point out details in thE'art work. This is an
_ Dpportuﬁity to emphasize that in picture books the piétures
fell the story. Tbe wofdless’picture books are excellent
iexémples for'bringing’out this puint.

Traditional picture books arevthen_sﬁown ‘to the
studéﬁts. The inétructor may want to.kead a sﬁnry at this
poiht. The teacher may reinforce the idea that the pictufes
tell the stoty, witﬁ,the wofdsibeing secondary, by using a

book such as There’s a Nightmare in my Closet, another Mercer

Mayer book. whére,thg Wild Things Are, by Maurice Sendak, is
another exciting example that can be used.
Movable picture books can be a great way to caﬁturé the

i
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,ihaginétionofIYouog'fesdsfs.‘Jao FisnkowsEifsfHauo£éd_Hoosso'

_shou}dubé used beosusé of;ths?varieoy,offmovaoios;oﬁovaolé‘s'
fsatures:toat cso‘bE“fouﬁdbih.oioture‘books iocludé éqp;uos;

pulls,kﬁheels, liiﬁfop flaps, révoivihobdisks, cqt+oot -

'>figurss,jfoldfouts,'and magni{y;ng‘giass‘ksoukce= ﬁcéeé éno |
Chstsworthg 1984);'The instructor can‘point out the,mschanios s
beh1nd the creation of the movables. Once agéin,,stress'that

the plcture tells the story. | | |

It is advised'that the,teaoher hsve a comoinatioo of
‘ wordiéss,,tréditioosi”aﬁd movabis picﬁure books in the
classroom.‘The teacher can pass thoss out after tho
presentatlon for the students to notice 1tems such as art
detalls and story lines b51ng told by the p1ctures.

The reason for}strssslng throughout the” lesson the
concépt‘of‘theopictures feiiing”the story is so that tHis
'concept is flrmly estab11shed in their minds when they(oreéte
their own plcture bools.

“ Once the»stodents are’familiar‘with the termioology of
picture books, tﬁéy can beoin to think about their own
creations. Having a variety of booksito-look_at after the
lesson‘QiII help to inspiré ioeas.kEncourage the students‘to
look for ideas in,otHEF‘picture'books,,butfhof to;oopy the
exact same ideas for tﬁégr oWo'oooks;.‘ ‘

To ease the anxiety the students may experienoe when
they'hsar they will be creatihg their own picfore oooks, it
is impoftant to‘mentionvthat the‘process:will,be compleﬁed‘
soVEr a psriod of time, not‘ovérnight‘or‘during the‘next arf

vi.
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nperiod.
Materials:
See appendix for list of andless, Traditional, and
Movable Ficture Books.
.fimei
‘This lesson can be taught in 49 minutes to 1 hour.
Follow up: |
Ask the students to name the tﬁrée types of picture
books, using the correct terminology. This can be done orally
ar,in writing. |
' Asklstudents to give titles of books from the three
categories of picture books. This also can be done orélly or

in writing.



Teacher Read Aloud

‘Purpoée;

: in the-brimafy,gradegvstudeﬁts get thé‘chan¢é to ha?e
,shariﬁg.timé.;THe-egcitéméﬁt of gharing'is”imﬁdrtaﬁt;_dféi’
ﬁead;ng ﬁy the-teécHer is an Attemptvtovrestore:thaﬁ" 
extitemént'aﬁdvuse i£vin thé area o#ireadiﬁg. The teécher-
 gets to share CthCE 11terature thh the students as the
Jstudents pract;ce 11sten1ng,sk1115. Addltlonally. the'
teéchéf; as én‘édult; demonstrates that‘read;ngipxctQEe ’
bdok§! (or'aﬁy bﬁok;'for‘théf matter)'isvacceptabie.
procedure:’ L -

- The réading bf picture'booPs.to studen£5Hgivéé‘the
teacher an automatlc hlgh 1nterest lesson wlth a short t1me
"span.bTéachers can use these 1dea5 to help mabe this lessan a
. success. | |

1. Choose a bobk £hat you have’pré9iewéd."

v}é.‘8elect a time when - students w111 be motre susceptlble
to ii§tgn1ng. Follow:ng recess or lunch break is an eycellent
vtime5¢hDiCe. | | |

13;'Reéd‘the éﬁtiré picthe book in ane‘siftiﬁg. Pietqre 
jbaoks are generally short enough to be read 1n one 51tt1ng.

Read the selectlon loudly and clearly. Use mean1ngfu1 
1nflectlon to give personallty to characters;
S..No;quest1qns, no wr1tten ass1gnments ‘are to be given..
'The studehts are to recognizg-this'regding tjme is for,thejr
. enjoyment bnly_ | o | |

B
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The reading of picture books iéAa 1esson that can ahd
should be repeated numerous_times. Students should be read to
daily if possible.

Méterials:_

See appendix for book lists. It is édvisabie to use all
three typeé of picture books (Wordless, Traditiqnal; and
Movable).

Time: .

The time involved will depend on the length of the boolk,

usually 5—10 minutes.
Follow up:
The instructor can read to the students one or two days

each weekj; every Monday and Thursday, for example.



Picture Journal

Purpose:

The purpose 6f thiSVIESSDn is to have students‘;ombine
some of their art talent with writiﬁg skills on a daily,
bi—weekly, or weekly‘bésis. This sérves to improve written
expressions wﬁile the studeﬁts pkactice drawing skills.
Procedure:

:For the duration of this project the instructor may want
to use this journal idea as a daily or weekly assignmént..

The students need to be familiar with the term
”joufnal". This pi:ture journai is similiar to what the
students may call a "diary". On a daily or weekly basis the
students will write, on regular lined paper, a paragraph or
more that deals with the picture books the.studénts may be
readihg. The instructor has the option of encouraging the
students to examine their feelings, as well as having
students interpret the feelings of authoks. The instructor
who chbbses to have students create their own picture books
may want students to keep a journal‘o¥ théir efforts.

The writing portion of the jo@fnal is_bnly one part of
the entry. The secoﬁd part is including some form of drawing
to accompany the written entry.‘Thié is commonly called a
"doodle". The source from which students éan draw is the art
wokk they see in the picture books they read. The dréwing‘
itself may have no relation to the written éntry. Rather,

the drawing should be something the student has noticed énd

14



eﬁjoyéd.1fhehjdﬁrﬁais;éhoﬁ}d ndt-be gkaded;'tﬁou§h t&e 
teacher méy'wantvto Fevieﬁ ﬁhem'frﬁm time to‘time tofdf¥gr
 adviCe aﬁd directioh, | | |
The students need to be remindéd that the illusiratoré-

of picture‘bqus‘are proféSSionais who have had‘yeafs-ofb
egpériénﬁe7in drawing..

 The d?éﬂings thé students put in their journals‘should
be é siﬁglé item,:not a scene cnmp;eﬁe with characters. The
purpoée of uéiﬁg a'éingle item is so the students w&n’t be
Dvefwﬁelmed, and to conserve time. The single item may
in;lude such things as: a tree,.a Qing,.an arm or a leg, a
shovelypr a face. The students may»want'to look at background
objects:and at actions fhat may be taking pla;e away from the

main action. Mercer Mayer’'s Frofessor Wormbog in Search of

——

the Zippgrump~§~260 is oﬁe excellent source. The idea is for
students to recognize that the pictures in a picture.bodk are
a combination of separate dra@ings_that'come together iﬁ one
‘scene. By pract;cing the drawings, the students‘will be
better brepared.to dovtﬁeir own drawings when prdducing their
own picture books. |

Students need to recognize that drawing is like riding a
bike for the first time.‘VeEy‘few beople get the reaults fhey
,_wquld’prefer £he‘first time. The students can be'remindéd  
théftthe artiéﬁé d¥ picture boqks are professionalsvwith
subéténtial practice. The time students use in their picture

journals is their practice time.



Materials: | | | : )
kfhose materials mentioned in the lesson.
See appendix for list of Wordless, Traditional, and
MovablevPicture Books.
Tim‘e:

FO0-45 minutes for initial lesson. 10 minutes daily.

16



Library Visit

Furpose:

The object of the lessdn‘is to reacquaint students with
the services available in a library, with émphasis'pn the
picture books.

Procedure:

This lésson can take place in the school library. A
public library near the school is‘ancther possibility. For
this 1es§on the instructor may»want to solicit the help of
the librarian.

The students may aiready be familiar with the ldcaiion
of specific materials in thé library. For thé sake Qf‘those
students who may neéd a review,’as well as for those who may
bé new to the schobl, briefly review the locationbof
different kinds of books. You may want to use special
emphésis when ydu point out the shelves that have the picturei
books.

At this time thé‘librarian can instruct the students on
how to use the card catalogs and other resowces to find
books. Iﬁ as much as this supplementary reading program
focuses on picturevbooks, the s@udents should be‘aware;that
the title and author cards would be of most help in locating
picturé books. |

The instructor may want to orally quiz the étudentsbon
the details of the'card catalog. The quiz may include finding

books by tHeir call numbers, reviewing alphébetical order,

17



and identifying a catalﬁg card as a title or éuthor card.

Following the compleﬁidnvbf the instruction, all the
students should check out a picture bobk; Once they have
found their book they should locate its reference in the card
catalog. The instructor can quickly verify that it is or is
not the correct card. This gives the students experience in
using the card cataldg.
Materials:

All materials necessary for this lesson should be in the
library.
Time:

Tﬁis lesson can be taught in 45 minutes to 1 hour.
Follow up: |

Dﬁ a weekly;'or bi-weekly basis, the class can returh'fo
the 1ibrary to check outvnew books. The exercise described
above of choosing a book and locatihg the card in the card
»catalog can be repeated. This exercise can be used with books
other than hicture books. A yariation would be tovhave the
stﬁdents‘check one another to verify that the card matches

the book they have chosen.

18



Sequehcing

Purpose:

This lesson on sequencing is to help the reader
recognize that réading events follow a logical order.
Sequencing is defined in tﬁis lesson as the order, or steps.
a story follows.

Frocedure:

This lesson uses comic strips. A few days before the
1essqn, ask students to bring in comic strips. The large
Sundéy comic strips should be used. This student
participation should provide an ample supply of strips.

At the_beginning of the lesson the students will select
one (of two, if there are enough) comic strips. The students
are then instructed to cut the comic strips into separate
frames. A Sunday comic strip generally provides at least six
frames. Ask the students to rearrange their comic strip so
they are out of order. The students are then to read their
rearranged Etfip silently. The instructor now begihs a class
discussion by asking the students why it is difficult to read
the comic strips when they are out of order. The discussion
shouid lead the students to understand that there must be a
logical order to the strips for the comics to make sense. The
students can now rearrange their comic strip in correct
order.

Sequencing practice will be the next part of the lesson.

Still using their cut up comic strips, the students are asked

19



to find a partner. Instruct the students to exchangeltheir
cut up comic strips with their partners. Each partner will
then arrange the new comic strip in correct sequence. If the
students have two comic strips, they are to give their
partner both strips. The students, at the instructor’s
signal, then change to a new partner. The new partners
exchange comics and once again arrange the strips in correct
order. Remind the students to scramble their comics before
giving them to the new partner. The instructor could have
students compete against each other to see who can find the
correct sequence first. The instructor can choose to have the
students switch partners numerous times. Students are not to
have the same partner more than once, and should choose
partners who do not have the same strips as they have. When
the instructor believes there has been sufficient practice,
there should be a brief class discussion. Students should be
asked what clues they looked for to help them in sequencing.
Answers should be recorded on the chalk board, or by students
in note form, or both.
Materials:

Sunday comic strips supplied by students prior to the
lesson.
Time:

One 30-45 minute class period.
Follow up:

An interesting follow up lesson would be to use

paragraphs, or groups of paragraphs that have been cut up in

20



the same manner as described for the comic strips. This would
fdrce readers to look for written clues to sequencing rathek

than the graphic clues that the comic stfips provide.
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Recognizing Details

Purpose:

Details are the individual items, writtemn or graphic,
that are combined to help give understanding to a‘reading
selection. This lesson will help students recognize the
details in a picture book. The details that will be pointed
out are both written and pictorial.

Procedure:

Begin the lesson by holding a bag with an object inside.
The object can be an ordinary or unordinary item such as, a
shoelace, button, spoon, cookie cutter, nutcracker, etc. The
item must be small enough to fit into a paper bag. Ask the
students to suggest what may be inside. The students may balk
at this, saying they don’t have any idea what could be
inside. The instructor can now give clues, one at a time,
until the studentes are able to identify the object. The
instructor should now begin a discussion by asking the
students to explain what made identifying the object easier.
Responses can be recorded on the blackboard. The purpose of
the discussion is to help the students recognize that it is
easier to understand an object when we have details about it.
We know more when we have more details. At the conclusion of
this discussion, the instructor should explain that reading
stories is similiar to objects in and out of a bag. In
reading we increase ouwr understanding by having more details.

The instructor now begins to help the students recognize

)
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.moké deﬁails abbq£.t5e,objett rehq&ed'{rdm'fhevbag,::g
_Additipné}~detéils>£he»claés maY»meﬁﬁion are color,:éhapé, 
size, wéight, etc. | | | B

Avtransitibﬁ is now made from objects in a’bég.to
picthevbboks, ﬂsihg é biﬁture bbok such as levester and’fhé
Magi;‘Pebble by Nilliém Steig;‘tﬁé instrucfor readé to the
class. when the story has been cbmpleted, ask the students
to_té1; specific_detai1s they_re@émbEE ébout the pictures and
the étory; List picture responses and:sfdry responsés‘
separately.v

 Thé next phase of the»leséun is to ask the students to :

writé detaiis that they hear when you read the story égain.
" The detéils they write are not to be any that were listed on
the bdard duking the clasé»discussion. The students‘can be
“chéllengedito see who can»get‘the‘most new détails.‘Thé‘new
details can be shéred drally with'fhe ciass. A %ina1 
dis:ﬁssinn will’be’about‘details and how they can give more
depth to a'story. Use‘the new details the students found to
émphasiﬁe_this'paint. | |

_Materials:

'fS¥1vester and the Magic Febble 5y William Steig
l‘bag,Apapef or cloth | ‘
An object, as described in the lesson

~ Time: |
One 30-45 minute class period.
Follow up:

It may be iﬂteresting to read another story‘and have the

()
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'fstudeﬁts 115t detalls ance‘aga1n; Thléﬂtlme tﬁe inétructorcx
can'ask students to recogn1ze those deta115 that are
essentlal to the maln 1dea. Dnce thls is done, the 1nstructor
- can ask how the detalls nat 1mportant to the main idea ére
tstlll 1mportant to have 1n the story. ThlS would reemphaszvé
‘the idea that detalls g1ve more depth to a story. |
’Another follow up is that all the students could be
given a readrng sample. Thls read;ng sample is nqt a plcture‘”'
Stbry. Bésed on the reéding samplé,fstudentsrafe ta write as
many detalls as they notlce. Thé Eeading sample shéuld be
short, ‘no more than 1 1/7 pages. Tﬁis exgrcise would provide -

'pract1ce recognl*lng wrltten detalls.



Main Idea

Furposé:

Plcture bools are Qsed in thls lesson to teach students
‘to recognlﬁe and 1dent1fy the main 1dea of a select1on. The: |
students will wr1te and orally share what they 1dent1fy as
the maln 1dea of a plcture boon
Frocedure.f |

The ant. and the Eleghant by B111 Peet can be read by the

1nstructor to the class; The ma1n idea of this story is
e?pr9551ng grat1tude to those wha are helpful. After readlng
the story, ask students to write one sgntence,that tellsi
about Ehe~story._ésk'studehts'to éhare thé'ideas they_qrcte. 
 Accépt‘ai1vansweré and retord them on tﬁé chal?board.rNdw’
have the studants wr1te one word that tells abaut the story. 
U51ng‘the responses on the board, ask students to vote for
tﬁosé ideas that ﬁave théir word in the 5entence. A qu;ck 
‘shﬁw Df'hénds can be used to see hpw many7students had théir
word in a\spécific,seﬁtence. A tallyvﬁ¥590tes sﬁould‘reveal
‘the'séntéﬁCE withbtﬁéﬁmainvi&eé, br.éqmefhihg‘closé;to it.
'Léad>a'di5cus§ion.oqvﬁow tﬁé sentence bn thé board is |
 di{%erent from the’Stbry; Studehts Shdﬁld‘be led tﬁ‘the idea
of summarizing. The students should recognlge that they can
tell what the story is. about in a few short sentences or
phrases. Point out to the students that thls summar171ﬁg.bor‘
 say1ng what the story 15 about, is also called-the‘*ma1n.'

vgxdea“ of the story.

t)
&



The:instructér may want tovveri¥y that £he students
understand the concept of "main idea". Using books that have
previously been read to the cléss; tell fhe’students to write
the main idea of the book. Hold the book up, turn a few
pages, quickly mention characters, without reading tﬁe book.
The book has been read once and reading it agaih would
consume time. Ask students to share what they wrote down.

Materials:

The Ant and the Elephant by Bill Feet

Ficture books that have been read in class or used in
previous lessons.
‘ Time;
One Z0-45 minute class period.
" Follow up:

Using a élassic book or a movie that the students are
familiar with, ask the students to write the main idea.

Another idea is to have students write the main idea of
a paragraph or a page from a story. The main idea of the
story may not appear, but the students praactice summarizing
and consolidating their thoughts.

Students should write a few main ideas they are
conaidering for their own picture book. They should be

forming an idea of what their book will deal with.



Creating a Storyboard

Purpose:

The students will be creating a storyboard. The
storyboard is designed to combine fhe sequencing, main idea,
and details lesson into a graphic and wri?ten format. This
lesson is crucial in student prnduction of a picture book.
The students will be selecting what topic their picture book
will deal with. The students will also be pra;ticing art
techniques. This lesson will be more successful if the main
idea, sequencing, aﬁd details lessons have already been
taught. |
Procedure:

The instrgctor begins by asking the question, "Whaflmust
an author do to write a bﬁok?" Record the answers on the
board. Instcht the students that there are five steps-@e
will follow in creating picture books in clasé: 1) developing
an idea to write én;IE) determining what sequence of events
the stdry will fdliow; 3) ;reating the details of £he storys
4) drawing and wriiing a miniature version of thE'picfure
book; 9) editing the story;

 Thé groundwork fok developing thebidea can be partially
developed in the main idea lesson. Use the idea of having the
students write a sentence that tells what a story is about.
The students will at this time‘wrife the idea they will use
for their picture book. An example of an main idea would be:

a boy wants to helh people, but something always gbes wfong



when he tries, ﬁdvisé the étgdenté'ndt deUSé an.exacﬁ'idéa
ffqm an@thér_pictqfe book; Rather{ £He students should
deVeiop‘tHeif own ideag;ipoiﬁt Qq£_toMtHé st@dents that
subjects suéhlas.waf,'viqlencé'pr dgath wiilzndt,be
'»acceﬁtablé_fof théif pi€the bbpk$;~é piétufe book geﬁeéally
has a haﬁpy éndiﬁg; | | L

‘:Deférmining Qhatfthe sequenﬁe of eQénts'will be is-the

next. phase of the lesscn. U51ng the1r maln 1dea as the bas1s,
the student should wr1te $1ve to ten events that w111 taLe
place in the story. The followlng is an enaﬁple'

1. Boy wants to help Dad rabe, but hevmakes a messvwﬁenf
he plays. R :

, 2.,Boy>want5 to help Mom bake, but he drobs'thé’battér
and burns a batch. ' : I S

3. Boy wants to help Grandpa paint, but he spills the
paint. o : o , IR

.   4. Boy.wénts to.help_Grandma foid‘clothes, but‘he causes
 more work. E ‘ :

5. Boy wants to help Sister ride her bike, but she
falls. o oo L ~ -

6. Boy wants to help dog by playing, but dog wahts_to
sleep. : ' o o - o ;

»  7.fFami1y finds something Boy can doithat woh’t‘gof
wrong. T . : ' '

This sequencing paftiof the lesson also determlnes the
'cﬁafatters to be included in thE“story. The student—éuthor
should put the events in the order they des1re.v

Creatlng the detalls of the story 1nc1udes suéh thlngs
Ua5 nam1ng ;haracters,,establlshang additional character; and

=fgiving p1a:e‘namésa Many StUdents'will’beigiving'detéils to



fhe:stDRY’dufing theisedﬁénéingvbhaée;'StudEnts shdﬁld f
recogn1 e that detalls are thelr personal tDuch to the story.'
: Detalls are what w111/he1p set th91r story apaft from other
plcture books.,

‘i The bulk of the tlme for th1s lesson w111 be spent in."
‘drawlng a m1n1ature version of the plcture book to be
.:Created The students w111 need a sheet of wh1te draw1ng
«paper 18" ybl”" ~A smaller 51ze 15 acceptable,-but may prove' 
d1441cu1t for students to work with. Ne?f, the students w111
sectlon off the drawlng paper 1nto the number of pages thelr
plcture book w111 have.»The students sect1on the paper us1ng
a ruler. It is adv1sed that the students have at least elght -
'paégs{ To help students determlne how many pages they will
-have; refer them to th91r sequenc1ng 1deas. A student may .‘:
dec1de to have one or more pages for each sequence 1dea. ‘An
example of this process follows, |

o Threé%pages are ﬁéed to show,the bay helping
~Mdther- ‘On the Flrst page, the boy enters £he
bkitéheh agd asks to help. On the second page,

""boy drops a bowl of batter..Dn the thlrd page,:

gMother asks boy to help someone else.-
The 1nstru;tor may want the studentsvtq wr;te something
'similiar to this éxamplé. -

o fhe_ﬁfawing pabér-witH £He ﬁicfufés‘ahd,wofds d{lthé'
story is céllédbfhe‘“étorybbard",'The studehts shouId>bé
:taught that - the storyboard is a rough draft, not a {inished

copy. The 1nstructor m1ght br1e{1y rev1ew what the term



'"roqghfdraft";ﬁeaﬁs;‘Tﬁerfinishéd.storybbakd will bé!whétdthe’
students use to make the final draft of the1r p1cture book.

The actual drawlng of the storyboard should be as close
a representatlon as p0551b1e of what the students want in
their plcture books. The draw1ng should have all the deta1ls b'
and‘spocifics tbat will be drawn into the plcture book. ‘ |
Enoourage thedstudentsbto pratticé the ideés they remember
from thedart techniqués iesson aod their picture journals.

Theysboryboard isba‘crucial step ih the;creating ofvtbé
oicturé book. A storyboard Cén occasionallybbé‘lost or
damaged. Adv1se the students to use eytra care in us1ng andv'
stor1ng the1r storyboard.

Ed1t1ng thE‘storyboard‘iS‘ah-ongoind,vdaily‘process.
Ed1t1ng w111 be easier if the students have used penc11 in
making th91r storyboard The ed1t1ng can take place in the
written and graphic portlons of the storyboard pages. Written
editing‘willycorroct flaws in punctuatioo and spelling.
Graphic editing will be additions and/or deletions to

pictures. Students should be aware that changes are
' encouraged during the creation of the storyboard. Chénges
willzbe‘discouréged oncé the storyboard is completé and the
picture book is started. |
‘Materials:
18"x 12" sheets of drawing.paper.
Time:

Five 45-minute lessons



Follow up:
A challenge to those students who excel would be to have’
them create another storyboard. In the second storyboard,

they may choose to do either a sequel to their original story

or a completely new story.



bkh_Réader?e Theater

‘Purpoee-
| The ob;ect1ve of th1s leeeon 15 td provide the etudente

t-with epme'orel reedlng pract1ce'1n front pf>an addlence.;

' Aieo,'etudente wtllybetWriting eieuhearylof‘picture bepkep

thie develpping&reader’s"theatef:scripts{ o
. Procedure: R

fa-bééihffhié leseon, thefihstrUCtefeceh drewte

cemparleon between oral readlng and playe presented 1n the
;theater. In the dlscueelpn, etudente cpuld po1nt out
elmular1t1es and d1¥ferencee. At thlS polnt the teacher can
o 1ntrpduce-the concept of7"reader-e‘theater"..Reader;s.theetec 7
1e.an prel readlng from a ecrlpt, rather'then'e memprizedf
'recxtet1on. There are no mdvements, as ih tradftiphel

*theater;“Pers and'coetumes and not heceeeary. The ecripte

- used in thle pro;ect are developed from p1cture bpdke.:A
- reader?’ s theeter ecr1pt can be read to the etudente at th1ebﬂ
t1me.,A scrlpt from Breen Eggs and Ham by Dr. Seuss hae‘been
: prpv1ded 1n the append1A as an ewample. o | i

The etudents will now begln to wr1te scrlpts {rpmv“

picture booke. The etudente need to underetand that they aredl
writing dlalogue. They-eleo'need tprknow that they»must»~
-summerize. Cpmparlng the scrlpt Breen Egge and Ham td the
book will help‘etudents recegnl e that they are not to wrlte
every_word but rather te condenee the page. The scrlpt
wrltlng can be done in groups. The SlZE'Df the grdup can3be‘

x“hetween E;ahddﬁ etudents. All membere df the group w111 have



'a readlng part‘ The 1netructarnmay want to d15th1bute the,ft
‘boole tg each group to speed up the scr1pt wr1t1ng or student-
grgups could select the book. Now that etudente have the
p1cture boois and they are 1n groups, they can begln wr1t1ng,
anch grnup member ehould have hlS own': copy o$ the scrlpt._“

Thxe means that all the group membere w111 wrlte thelr own

copy of the ent1re scr1pt.'Caut;oh»etudente notvto wrlte only'gv.

 their parts ihethe‘reading. Thevihetructor tan'move-from“
group to group to give adv1ce and d1rect1on on . ecrlpt
wr:tlng. The length of the ecrlpt depende on the length of
the bcgk and how much each group summar;;es, The wr1t1ng mey
requ:re twu 45 m1nute seeexons. o

Upon complet1on of the ecrlpt whltlng, eaeh:greub gets'ﬂ
tn'read thelr scr:pt to the claee. Each group member should
have a reedlng part Each reader should read from the copy he
wrote.‘A preparatlgn t1me can be glven for pract1ce. Students-'
3are not to memoriz e the1r parts, though eome ‘may chooee to do
S0. Each group in euccess1on can present thEIF reader s
'theater. Broupe may alen trade scrlpte.
'Materzale-}}‘

‘See appendix for githte7books and an exahple of a
'reeder’s theater ecfibt. | |
Time:- o

Two to four 4g m1nute clase perlod.
Follow up- o |

‘The.inetrgctgr eogid eseigh'more than one group'tc‘thef
;eeme“book From the same etory students can get a dlfferent

perspectlve.
o
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' Cloze Procedure

Pukpbse:

The Cloze prodédu?e ﬁeansvthat words from a feading
seiectidn;ére,omitted. Thé,étgdent§ £hen:substitUte a‘wofd
for the omitted wofd.vThe pufposé Df using the Cloze
procédufé is to_Heipvstudents reaa in:cohteﬂt. The reader may
come acrosé words-thaf are ﬁot famiiiar,_The Cloze procedufe
is designed ﬁo teach students to Qse the faMiliér words that
surround the unfamiliar-word as clues. The sfudentskusing |
Clbze procedufé‘sthId be hore ablé to decipher unfamiiiar
" words bECAQSEYtHEy undéfstand the wnfds before and after the
unfaﬁiliar word. | |
»Proceduré=
The instructor begins by ﬁairing students. One student
‘will be the ﬁreader",‘while the other is the ﬁteacher”. Each
pair is given a picture‘book; The student-teacher, using
small stripsyo¢ paﬁer, covers‘every tenth wérd on a page of
the book before;the reader reads. The reader then readsithe
pége,\subétifuting a word for the covered word. After the
Centire page,is read,.the paper is reﬁoved éo the reader can
confirm if'his guesses for the missing words were correcﬁ.
.The‘students SWit;h roles for the next pagé; The process of
readiﬁg and confifhing is théh répeated._Thé'sfudents
continue to‘switch roles until the book is finished;ﬁ
Materials:

Seé appendix._fhé studéﬁté may'find it easier to cover

the wofds in books with large print.

i
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Time:

Dne 4% minute class period.
Follow up:

This lesson COuld'eaéily be adapted to other subjects.
The instructof may want to repeat this lesson usiné-text

books such as social studies, literature, science, etc.

o



Inferencing"

Furpose:

The stﬁdenté will be infekencing what may happen after
the conclusioh,o¥‘a>picture book. After.a ﬁicture book is
read, the students will either write about or discuss orally
what théy believe could‘happen next. Tﬁe students may tell
abqut what will happen to a different character, for example.
"Procedurez

The in?erehcing lesson is similiar to the lesson on
predicting. The major difference isvthat in the prediction
lesson fhere will be confirmation of the_pfédiction. In the
ihferencing lesson there will not be any confirming, as there
is no “cbrrect" answer. Another difference is that the
inferencing will proceed from the end of a story.

To étaft this lesson the instrucfor can read a picture
book. A wordless picture book, such és Shrewbettina’s
Birthday by John Goodall, will work. At thé»completion o? the
‘story, theviﬁstructbr should lead a Class‘discussion, The
object of the discussion is to speculate on what could'héve
been @& further adventure héd the story éontinued. The
students® responsés could be written on the thalkbaardf_The
sfudents need to realize that any answer, as long as it
relateé to characters in the story, will be correct. The term
"inferencing" can be introduéed to the class. For the purpose
of this projéct, in%erencing can be defined as projecting
beyond what the éuthor wrote.

Ficture books can be distributed to the class members.

¥
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The instructor may want to pair students, but this is not
necessary. The students will read their picture book silently
to themselves. The students can read orally if they are in
pairs. In the pairs, students can orally share what they
believe could be further events in the story. The individuals
who read by themselves can write a short paragraph telling
what could happen beyond the story. The instructor may decide
to try both individual and paired inferencing. Students would
share orally in pairs, and give a written response
individually.

Materials:

See appendix. Wordless picture books would be an
exceilent resource to use in this lesson. Traditional picture
books are also suitable.

Time:
One 30-45 minute class period.
Follow up:

An idea that could be used in a follow up lesson is to
have students speculate how the ending of a story could be
different if an event in the story was changed. This differs
from the original lesson in that students are changing the

ending rather than creating further events.



Fredicting

Purpose:

Fredicting what may be coming in a reading selection is
important to the comprehension of the reader. Fredicting also
influences reading fluency. This lesson is designed to teach
readers to predict what is coming in the reading. FPicture
books are predictable books, which makes them valuable in
this lesson. Students will also practice confirming what is
predicted. There will also be oral reading practice.
Procedure:

The instructor begins the lesson by starting to read a

book such as There’s a Nightmare in my Closet by Mercer

Mayer. After reading a few pages, the instructor should
solicit ideas as to what the students believe will happen on
the next page. The instructor then reads the next page.
ACDmplete the book, repeating the process of students
predicting, teacher reading. The instructor can then lead a
discussion as to why it may be helpful to predict what will
be coming in a reading selection. The students”® conclusions
should be that predicting will help them know what they will
be reading.

The instructor can now pair the students and distribute
picture books. One student is designated the "reader", while
the other is the "listener". The student who is reader then
reads aloud two pages of the story. The listener predicts
what they believe will happen next. After the prediction is

made, the listener becomes the reader and reads the next page

/



'to‘;on{irm tﬁe écéuracy 6f.hi§ brédicti6h:'THi$ étudent then_f
reads ihe nexf pagé.Ain other'wérds, eé:ﬁvﬁéfébnlﬁillnread
 th pages_at é timé. The:list;nek ﬁredicts‘afﬂér tHE‘QECDnd: :.
page‘ié read.‘fhe rples.o$ listener and reader are canstan£;y"
reQeréihg.aéystudénts predict;"theh féad.to.confikm thé‘
" prediction. The étﬁdents should ﬁomﬁlete:thé-bdok.’ész
stﬁdeﬁfs finish, the instructor may waﬁtvtb have them repeét
thé‘érdceés‘with andthérvbbok, tﬁié time Writiﬁg their
‘predictiohs., | | |
Materialsﬁ |

‘bThe‘instfuctor may want‘fo avoid picture books with too
many:wnfds, that is, bodks tﬁat involve more reading time
fhan predicting andveoﬁfirmihg time.'WDFdleés pict@re books
help sﬁeed the process.uf‘predicfing; Qith the same résulté.
 Time:

One 30-45 minute class period..
Fallow up: |

| The insfructor'méy want td make a transiﬁion from

picture books to non—-picture books. Experiment with different
types of,booksg |

hﬁother saurce to use is the wordlesé picture_bobk. The

student pairs could predict together what will happen.
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:‘.m‘bral'Readinoyby S£udentsmto'YoungerfStQQents

Purpose?:
The students w111 be read1ng p1cture bools to stuoents

: younger than themselves. The llstenlng slzlls of the youngec
students w111 be 1mproved, as w111 the‘oral readlng sl111s of  f
’the olderrstudents. The reader w111 also‘develop and use. |
jquestlons relatzng to sequences, deta;ls, ma;n 1dee and;-ﬂ
,1nferenc1ng 1n a story. | 3 ‘ |
 Procedure.s |
S It w111 oe necessary for tne 1nstcuctor of th1s lesson
| ;to coord1nate act1v1t1es wlth a pr:mary level 1nstructor. The‘

4th—6thogcaders, who are the focus of thls proJect, w111 be

freedinofpictoce.books»toﬂprlmaryastudents. The 1ntermed1ate,

ﬂsiuoencs wi11 be.choosing che‘oiccuregoooks they w111 read.‘
k.It'is:edviseo fnat the intermediate”end tHE'prlmary teechers
send hal{ of the1r students to each other s room-’s-e o

fespectlvely.-Th1s_w;11:a11opva lower_nolse ieVelithen if

‘both‘classes,were'in one fsom;lThé teachers may deCioethet‘-:
”-best f1ts thelr needs.c.i | | |
However the 1nstructor dec1oes to organlse movements of‘
";the cless; each ch11d reader needs to pa1red up w1th a- ch11d
:listenef; In some sltuatlons more- than one llstener may be e
'with onevreader. However,.oneﬂreader to:onev11stener?;sff
:recommendeo.

The‘read1ng can commence on a g1§en s1gna1. The picture

boobs the reader has selected could be prev1ewed brlefly by
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the 1netructor te assure the read:ng‘w1ll not laef beyend Eye
_mlnutes. The 1nstructor may decxde to have p1cture boePe on
,hand if they recognlae -a book as belng overly verbese.
‘ Follcw1ng the complet1on.o4 the readlng..the readefs )
ishould begln aslang que5t1one related to detalls Df the
' story, sequenc:ng in the stary, mainv1deas and 1nferenc1ng.L
The queetlens the students use ehauld be developed prlor te,:
-the readlng in a class dlSCUSSlQh. Llsted below is an example'f
*of each type of questzon- | | N
vi{ Detall-questlen- Will you tell me everythlng yQU»
remember about thls storyTl“
8equenc1ng queet:on. Please tell me what wes the
mflrst thlng that happened to (ma1n character)’ what happened'v:
next?» R | | |
‘mE; Main 1dee quest1on- I%'yeuf memmy'er daddy'aekediyeu'
,what th1s stery was about, what would you tell them”:
Inferenc1ng quest:on. Pretend the story goes an, whatm,
do you thlnP would happen ne t in the story7 o |
: These quest1ons are of¥ered as ex amples.-Eath'studemtr
should develop her own ver51on wlth whlch she is comfortable.
The total process of readlng and asklng questlons should be
Wlthln a 5-8 m1nute range; The‘lnstructor w;llinotlce when
eeVeryane_seems-te be cempleted; -
'm'The'etudehts'are them rotated‘im;seme mannek,eetebiisheqme
.ey theVineirucfer.,fhe eefiohs here ihc1Qde shi?ting tﬁe
feaeeﬁe,‘the 1istemers orbbath. The reading and eues£ieminé':

afe-repeated.
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"'Bgfeabm could becqme‘é hihdéréncé.tq the reédérs;ifufhéy‘
'éﬁntiHQe to'read ﬁhe‘samérﬁndk. The‘inétﬁugtpﬁ mayiﬁant £b:f
‘rotafe the.pitture booﬁs. It is‘feéommehdéd that the reader
not féaa,the”éamé‘bbpk mnre‘than th fimes}' The'rqtétion of
'Eooks‘also offérsﬁthe reader further ﬁral reading bractice‘
_wiﬁh ﬁatéffal with which he may not be familiar.
Additionally,'the reader will heéd to "listén" to his own
reading with a new book so thaf’he caﬁ.have some énéwers'to
'the questions. | ‘ |

| Ainse:the étddents to read loud andvéleér, to hold the
bonk‘in such a Qay that the pictures are facing the listenér.'
‘Thé reédéf Should éiso Iet tHe‘liétenef breaﬁ‘in whéh she hés
questionévor'comMénts. Encourage the Sthents to introduce
themselves and ask the listener their name. |
Materialsiv 5
‘Aydid picture bdokS‘that require more that 5 minutes to
bé read.
‘Time:

Initial class discussion: 15-20 minutes.
. Student oral feading: 3C~45'minutes.

Follow up: |

| The students could return with thEir picturé books
prbduced‘ih class. The S£udent oral reading‘cpﬁld then be
vrepeated withbtﬁese books. | | | |

‘Another idea is to.QSEjonly wordless picture bodks.'in
this sifuatibn, the 1iétener‘relateé the story back to thé

reader. The reader would still ask the questions.



 Reading for Fun

Pﬁrpase:, oo L
' Thétpurposg of this lesson is’to allow tﬁe student tq t
tdevelbp a lovevof'réading. The studenta w111 be able to: |
'recogn1?e dlfferent types Df plcture boaPs and authors. The
studenté wrll set‘personal-readlng goals.
tProCedufe:t o
| ThlS lesson can be used early in the pro;ect. Tﬁe
blnstructor may want to use thls lesson early because the
goals set by the students may not be accompllshed 1f the
vlesson is presanted later in the pro;ect The students will
.;be settlng goals as to how many plcture books they w111 read;
As the 1nstructor. you can set what you feel is most |
reasonable for your students. It.1s;recommended that fﬁk_tﬁis'
‘proJect’the_studentS'readtIOO picturé books.
| tThé,attqaltchoicevéf.bﬁoksé‘readinétnf bobks, énd
tfépd;tiﬁg on books is the‘réépdﬁéibilityvof‘the"students.
.- Inasmuch as the prlmary goal of thlS 1esson is to have
V:‘students read plcture bomks, and hope{ully engoy and contlnue
thé*égpefience, it is essent1al that the books be selected by
the 1nd1v1dua1 student. The teacher can recommend d1fferent
bcohs, but the CthCE should be the student S
| The plcture bDDLs do not need to be read durlng clasé
ftime; In fact, the'books should bE»rEad at home. Students'whorv
"‘have ¥ree time in élass may decide to read 1n tlass. Students,

may also read the booPs durzng free readlng t1me. HoweVer;‘



the etudente should not do all the‘readlng 1nbc1aee.¥f-v'
»“The.report;ng_of plcture\bool readlng is based on the

honor,e{ the reader._Due te the amaunt of tlme the teacher is
1nv01ved in other teachlng actlv:tles,.lt is phyelcally
1mp0551b1e to veflfy every book read by every student The
teacher may develop some form of reportlng. such as. student
to: student The etudente could wrlte the author, tltlenand,
puhl;eher’en a sheet of paper.,It‘xs not adv;eed that the
etudente he kéquréd to do eny~written repert. This may‘
stifle deelre to read becau se they know a written aeelgnment
is due. The object is to havevstudente read on their own,
with the goal bf enjoying what they read. |

MDtivetion can be assisted by having certain rewerde for
those who‘reach their‘goel. The inetructef may also wieh to
o Df?ef rewafde for reechinQVCEFtein miieetonee on the way to
100 beoke.‘There may betsometconCekn’that'the students will
only be;reeding to eehieve'the prize, not for the enjoyment
of‘feading. Thle author is Df the oplnlon that at thlS polnt
the readlng of the boole 15 more 1mportant than why the bools
are read. The rewards are merely a means of recognizing
personal acconpiishnent. |

The awerds given by theuteacher should not be’nf any'
substantial cost. There two reasbne,rewardenehould‘not'be
'exheneivea first, teachefs usually pay for the rewarde;
second, theuprize should be more of a‘receénition thent
anything ofteubstantial_monetary velue. Below is a list of

posSible rewards and when they can be given;‘
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{”A{téfifhe stheﬁ£ hés5tead: i+
raboo&$=”' certifi¢5té_;f'méfi;,"
10 bookss 'Cerﬁifigéte o% merit
‘:ésibopkss: Céftifiﬁaté1of»meri£,lstitkeri
- f:SOfbubkéé ‘Certifi:até’of méfiﬁ; pénci1‘
75 books: éekti¥itaté of‘mérit; ersser
) 106vbpbké;HCerfifiéaté”of Hohar; fécognitibn at
'éﬁhdplfFTA_assembly, namé Dn'a‘Readeks’Hall of Fame'bdard;
liéanay:bar; f6ider, letter to parents, school newspaper, eit.f
The rewards that requ:re cost could p0551b1y be funded |
;by the PTA nf the SChool; The total tost of rewards per
stuﬁehf sh6QId hot exceed one dbilar. The PTA may belleve
thls to be a tremendous barga1n to have a student read 100
fbooks»for-a~d011ar, . |
vMaterials...
v ‘See append1n; A”cqpf‘af books»in‘tha appgndiﬁlﬁbQId 59
posted in thé‘room. Refer studéﬁﬁé_to §h§.1ibréry..
iTime?.w : o |
| Dne qo mlnute class per1od to 1ﬁtroduce the lesson. 
'Follow up- |
‘The teacher could have a'bullet1n board on whlch thet
progress of each student 15 Pept; - | |
The students could also vote for th91r favorlte plcthe‘
lbools. A llSt of class favorltec could be complled
The students could also part1c1pate in the Callfornla
Young Medal Reader program. Thls is a 5tatew1de votlng done»

- by students. The students are vot1ng for booLs namlnated for‘.



the California Young Medal Reader. More details on this
program are in the‘appendix;séction of this project.

Another list gf‘books the students could be>directed to
read are the Céidecott Award books. These aﬁe.bobks that are
selected each year és the outstanding picture bﬁoh'of'that

year.
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‘ GeneFatihg;a Story’

Fgfﬁoseg

 The géai of tﬁis lesson is ﬁé-deVe16p creativé-wkiting
sPills. The means used to develnp the wr1t1ng sl1lls 15 the
'-graph1c art o¥ plcture bools. Baseéion;a s1ngle plctgte,,
students w111 wrlte_a story; | | | | | |
-Prbéedufei |
| ,A,VarietYZDf Picturé bboks-6r£bther sburces éhoﬁld be
‘usedﬂfof ﬁhis leséon. The students are 5hown a plcture and
are asked to wrlte a sentence about what is happenlng. |
‘Correct spell1ng 15 1mportant, but.pursult Of'lt shquld'ﬁot‘
vst1+1e creat1v1ty. U51ng anather'pitiuré;,fhé §tudent$ éfé
now asked to wrlte two sentences._Thekinsﬁrﬁctorvmay‘aék stev
stqdentslto readehat they wrote.'Thé'ihstfucﬁdr then-asks
for a.thEeé‘ééﬁtehté,péragrapﬁ_with.thé nExt ﬁicﬁﬁréi
Gkadgaliy.thg_iastrﬁctor shows new piCthes.and asks for an
. iﬁcfeased‘émDUh£:o$ writing.vThe %ina;'bsjé:tivé_is fptithe "
 students;t67eéth5wr?té'é“story'about-a pi#tﬁra shbwn by the;l

teécher. An extellent book source for th15 flnal ob;ectlve is

The Mvsterv Df Harr:son‘Burdlct by,Chrls Vari Allspurg,
| I Upon_:umplet;on ofvthe starieé,‘the:instkuctot may ask
vstudeﬁts‘tp read them albud;-Tﬁose_stdriésrtﬁat;canif_be.read:"
due to lack o%vtime'CDQld be pdgtéd on a bulletin Qoardffdr 
all’té'réadg |
Matérials-

Almost any plcture book can be used Oﬁhek éources-éré
pictures ftom magazlnesg,newspapers, photographs, etc;

¥
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Time:

One 45 minute class period.
Follow up:

vThe‘instfuctor may find this an eﬁjoyablé exercise. The
follow.up could be a repeat of the lesson bi-weekly of

monthiy.
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 Author Letter

'PuthSEQ

fhé design oflthis iesson is for stﬁdgnts té wriﬁe‘a .
letteﬁ.iq.an gufhaf;.This‘emérciée will giVe st@dents'
expéfiencevih'writiné ietters. Students wiﬁl be able fob
analyze their_ﬁwn‘thoughts regardiné'the'wkiting'and’
publishiﬁg bf‘picture béqks, | |
ProéédUre: |

The students wi;ivbebwriting a léttertto an author.
Stuﬂents cén compile a iiéé\of authofs andeublishing'hduses.
Thié iisf is to‘be'cqmpiled,from tﬁeir fav&rite bictufé
boﬁké. Pérhéps they could Qée the'liét tﬁe& have:képt for the
»"Reading‘fbr Fun" lesson. Studenté'are theﬁ encouraged to
write £6»their favorite authors. |

Once the students hévé decided which éuthors to write
to, the studenﬁs can‘bebinsffqmtéd.on the @echani&s of letter
Qrifihg. There are three parfs that should;be included:

1. Greeting - the greéting‘wiliihaVeisome‘type of
salutation to the addressee. |

‘2.  Body - the bddy of the letter‘wili have-the
requestsg inquiries and soiicitations; Thié is the place
Whefe the students can ésk,the author td sﬁare somE'speci{ic
evénfs that may have gohe into the:wkifing;of thé book. The
teécher may chobse to lead a class_discuésion'as to what the
studeﬁts'cbuld ask the authors.
| 3; Ciosing - the closing;éimply tell% who the studeﬁt

is and the return address of the student.

‘//‘
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Editing

Purpose:

THis is a whole 1anguage‘and skills lésson in which
stuaents edit the writing they have done for their picturel
books. The students are taught to edit the pqnctuation and
spelling of their picture book by editing books wfitten by
éthér students. Tﬁis lesson'couid-be used in other lessons
that involve writing. The editing lesson also gives»sthents
thebopportunity to put more creative language into tﬁeir
writing.

Procedure:

fhié lesson plan‘is designed to be used as the picture
books are being written. The students will ﬁeed to have some
of their dwn written expressions for this lesson to.proceéd.

Begin by grouping the students ﬁcgether in‘threes.anch
étudent will need to bring what they'have,written for their
picture books. Once tﬁe'students are in threea?bthe students
will exchangé stories and'silently read the sfories. THe
silent reading is to familiarize the stﬁdent with the story,
and to check for punctuation and spelljng mistakes. The
reader sﬁows the author what he‘balieves are the‘efrors he
has found. Next, each student reads the story orally. As eaéh
story is read, the two listeners are to sayvﬁatop" if
saméthing is unclear or not understood. As one of the
listeners is the author of the story,:he is editing his OwWn
writing‘by listening for unclear or poorly written ideas. At
the same time, He has fhe responses of the dthef'listeﬁer to

i

fufther/%id the editing process. The idea is that through the



usé of oral language the student‘wiil be beﬁtér able to make
‘his writing flow mare smoothly.'Affer hearing how it sounds,
the Sﬁudeht can better judge where‘to'6aﬁe adjuétments.

Once allithe stories haveubeen read,‘the trio will
return each story to ité writer. At this timegvsuggestioﬁéy
are giveh to each author by-ﬁhe other two. The suggeétioné
should deal with how the author can have more creative
-language in the stbry. The author may have written, "The boy
ran away." The other students may suggest he write; "The |
frightened boy ran away écreéming.* The suggestions are tﬁ
liven up the language, not to change the story. Each author
hasva turn to hear éuggestions;

'Upon completion of tHe rééding and suggestions, each
sfudent should have time to write any new changes to the
-languégevof £he story. Caution étudentsvnot to thange the
story, but only to add to the language.

Materials: |

- Students will need their storyboards. There must be some
student writingé_for this lesson. |
Time:

‘1 houwr: 20430 minutes in trios, I0-40 minutes editing.
Follow up=

Distribute to the studénts a paragraph #hat needs
editihg. Have’the students edit the paragraph..ThiS'Qould
give each student practice eaiting without help ffom others.

Use biéger editing groups when students share their
storyboards. |

3
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Heért:Téehniqueee: 

Purpeeee
| YVTheehic£urevbeoﬁe £He£ the'etedeﬁtsttdnstrecf;Qili
e‘keqeife‘theh to draw pi&tﬁkeé“ Thls leeson teaches a few‘very!
-vbas1c technlﬁuee that can be ueed to eneourage etudente.*n
:wﬁlch 1ebthe‘focu5:of th1s Jesson. To begln th1s lesson
studente w111 need drawlng paeer and colored penc115. Crayonsi
rcould serve as a eubst1tute. | |
ePracedure= :u b
The author of this pfo;ect 15 not an artlst There are:
;presented in thls leeson three 1deas to help encourage :Tﬁ:z
;students to feel good about th91r art. The thﬁee ldeaeiafe,‘e
. euggeetlons on»how-to draw a head howesizeepf eheabject
1nf1uences the appearance of dlstaece. ahd thellmportance of
u51ng brlght colore 1n a plcture books. In the appendl are:“:
:ewamples of- head draw1ng and the 51ze/d15tance relatiqnehiﬁ.fe,
Many students have a degree of art talent th;s_ieesen‘ie tb
;help them use what they have.: | L
‘ The students are asked to observe the drawlng of akheadr
The 1n5tructor draws a head on the challboard The'head drawne‘
;15 a c1rc1e; w1th raund eyes,:raund nose and square mouth.
eThe 1nstructnr asks the students why the head drawn does not_ 
’loak real. The dlSCUSSlOﬂ 15 a foundat:nn that the tea:her\'
':can bu11d on. The teacher, followlng the dlecu551on.-can ‘<‘
‘demmnetrate some 51mp1e facts to remember about head drawlng. ‘

Flrst the head 15 nmt round, rather 1t 15 nval. Secunq,’the



'eyee'ekejnetureqnd;“theyiéke alsovev31 The noee JDlns 1nt0 SRR

~the eye-eeehete.bThe mouth 15 11Pe a p1llow v1ewed frmm the Lo
side.

7 The Placement of the eyes, noeenvmouth*end'eare~Ean”belnﬂJ

o alded by draw1ng a falnt 11ne dnwn the center ef the eval

nboth horlzontally and vert1ca11y. The eyes reet on the llneﬁ
v‘xdrawn from elde to elde. The noee is centered on the 11ne

fcom1ng-down._Th1s zdea of placement.can help the perspect1ve 

qof the student.,n ni.“:;l”’{n VV'vj} _ | ‘ . | |
There are detalle that can be added to the head to helpjﬂ

the drawlng look unlque.‘Eyelaehes, wrlnkles, ha1r,vf;

echee&bonee and chlne can be added for deta11. Encnuragef;bé~vfﬂsf

“;etudents to exper1ment.§
"L',iﬁé size af an ob;ect 1n‘avdraw1ng can: maPe.lt appeaf
eecioee’er far away. The larger the DbJECt the nearer 1t
appeare. The 1nstructor can draw d1+¥erent size trees ae an’
xample of thxs pr1nc1pa1.vThe studente ehould be encouraged
‘ to use thle concept 1n thelr art.
'Flnally, the use of brlght colors 15 1mn0rtent 1n a.'

plcture booh.vThe 1netructor may want to demonstrate bonfe ta
'the claes that uee thls 1dea. Leo the Late Bloomer by Robert

Eraus,,;e_an,e cellent e ample of brlght colors used in a

v_pictuke‘beek. Have the students 1dent1fy what are "brlght" SN

'toiors, and what are "dark"'tolore. Rem1nd etudents that
'.plcture boole are generally cheerful. The colors 1n the bool
ueually reflect thls cheer{ul attltude. Allow tlme fer the

‘studente to draw cbgects that are colorful.



The important objective of this particul ar lessop is to
éncourége the students in their'art»work, Often, when
students reach gradeai4~b,lthey downéréde the art work they
produce. Try and give the Sfudents.positive expe&ieﬁcés in
their art work. fhe majority of the siqdentg will enjby the
art process. Use their”enthusiasm to encouwrage them to
experiment and be satisfied with their art wdrk as it
imprqyes.‘ |
Materials:

vDrawing paper, colofed pencils or crayons.

Time:

One 1~houf lesson.
‘Follow up:

The teacher may want to repeat the lesson soon after it
is given. This should help the sﬁudenﬁs use the concepts and
integrate fhem into their art.vSee appendix for head and
‘size~dis£ance=examples;

The:teacher could invite an art instructor to téach maré’

_techniques;

o
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Ficture Book Construction

Furpose:

This lesson teaches the students how to cover Eﬁeir
' picture bqoks once the bqok-is compléte. This lesson involves
the complete éonstructibn of the‘picfure book. Drawing the
book, putting it together, and covering‘the book are included
in this iesson.

Frocedure:

It is strongly advised that the studeﬁts have a
completed stofyboard before they are ailowed to proceed in
the picture book construction. See storyboard lesson to find
"the requirements for a storyboard.

Dnﬁe the}storyboard‘is complete, the students are ready
to contiﬁue. There are three steps in completing a picture
book ffnm this point. First, draw the picfures on the paper
that will be the pages. Second, put the finished drawn pages
in correct order. Third, cover the book. These three steps
lwill be discussed in detail. |

Drawing the picturesrtﬁat wili eventually become the
pages of the book requires time. The studenfs should be
encouraged not to rqsh their art. Rémind the students to usé
some of the technigues théyfrémembér from the art lesson. The
students could also look back in their‘picthe journals far
ideas and details they can put in their book.

The éize‘of the paper depends on_the desired size of the

picture book. The maximum size should not exceed F"«12". The
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Anofhervoption is colored Ehalk, but these can prove messy.

‘Thé Qords'of theAstory are more visible when they are
typed in. If the students have aécess to a typewritér; they
may want to type the words. The words can be‘cut out and
glued to the page either before or after the picture is
drawn. The students who print their words in the book should
do so in black ink.

Nhgn the pictures are drawn and the words are prinfed,
then the student is ready to organize the book. To organize
the book, the students will put the finished, colored pages
in correct order. Next, they put three new blank sheets of
paper ih front and two blank sheets behind the colored pages.
The second of the three blank front sheets will be the title
page, aﬁd the third will be the dedicatory page. The very
first sheet should be blank on both sides. The two sheets in
back will remain blank.

The final step in the picture book construction will be
to cover the book. The teacher will need colored fagboard,
black piastic tape, the drawn pages, and a stapler. The first
stép is to cut the tagboard in_two pieces of equal siae.
Néxt, éut 1/2 " from one side of one piece, and theh tape it
back to where it Qas cut from. The pictuwres, in correct
.Drdér, are now laid down on the uncut sheet of tagboard. The
piece of tagboard with the tape.is put over the pages just
inserted; with the tape on the left side. The book is then
stapled together. Warn the studeﬁts to be careful not to

misalign the pages when they staple. The pages can be



';resfapléé i%yhééeééérQ.kBefore cover1ng the stéples wlth taée;%
 the atudents should checP the pages to be sure they are in
cortect order. The flnal step 15 to cover the staples w1th
“tape, Trim any tape that hangs over the edge. Nlth the caver
in place. ‘the students can put the t1t1e and th91r name on
 the front. See appendlh for an’ ehample of how to cover . the‘”.
Hboqk., |
n The fﬁnal‘rEQult 1§ a neét durablé, éttfatthébpictu}é. 
'bddk. The teacher may>waﬁt to'collect the flnal coples to use J
in the lesson on readlng tobyoungef>students." |
i”Mater1als:: | |

Drawlng paﬁer,icdldréd~béﬁcils,:fagboafd; biéék‘ﬁaﬁé,~*ﬁ
stapler, and black 1nP or typewrlter,’és hqieéhinfthgvlé§50ﬁ.: 
- Time: . | k | o | |

 ‘4g—m1ngte5 per day for two weePs 1svneeded for tha
,dkawing, organ1*1ng and coverlng Df the plcture bool. The ‘{j
'1nstructor may want to taPe three weeks. ": |

Follow up~

In the appendly is another 1dea for cover1ng the books./ﬂ ”

 ,The students ‘may: want to e"perlment wlth plctures on the

CDVEI’T -



"'Freévéiﬁture Edok RéaHin§‘f_SSR _"

. Purpoée:
- The lesson pr0v1des for occaslons wheﬁ the young reader"'
can choose and fead a plcturé book. The students have thls
time to make th91r own deci51ons on what they want to read. ,
’Procedure-v.
| ThlS lésson‘has also been called Sustalned Sllent
Readlng. There are only three elements that must be present
vfor thlS 1esson, the student a plcture boDP~ and t1me;:
| The 1n1t1a1 use of th1s lesson could be done soon after.:
‘_5a llbrary v1s1t when all students have checked out a p1cture
.book. An excellent tlme to employ thls lesson is as soon as -

the students come in frnm recess, this g1ves the students a

chance ta settle down.‘The students should ‘be 1nstructed tha’c‘zi

vdurlng the free readlng 59551on they are to be readlng th91r
llbrary bDDPSr The students are. not to read tent boobs or

wrlte durlng thls session. The free read1ng should not last

more than 14 mlnutes. The Instructor,may prefer a tlme 11m1t"'

”- 64”5 - 10 m1nutes. Because the focus of this pro;ect is on

plcture bools, the students should read only plcture books
over the course of th1s pro;ect ThlS lesson should be used'
v  da:ly- | | |

| "In ordér to avold the borednm of readlng the éame
llbrary boo‘ day after day, there‘are two 1deas that thé'
teacher may dec1de ta use. Dne. the students can brlng Dther

o piqtﬁre,bnoks frum»home.»Twp,_the students :an,trade the -
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picture books they haQevchecde out from the library. This
provides an opportunity fof sfudents to‘share picture‘boaks
that they find exciting. Usually, the students yisit the
library once a Qeek, which allows for a new source of picture-
books weekly. To avoid confusion, the students should return
the books tﬁey borrowed back to the peréon.who checked it
out.
Materials:

See appendix for list of WDrdleés, Traditional, and
Movable Fictuwre Books.
Time:

5 - 10 minutes daily.
Follow up:

This type of exercise allows for an easy transition from

picture books to other forms of literature.
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- Time

7 There is no predige'time.line that needé to be fdlluwed

o to fu1+111 thlS readlng pro;ect. There is a recommended tlme :

.llne procedure,'but the proJect can be completed w1fhout

followihg the recommendat1on. Th1s pro;ect is des:gned to -

allow the teacher flevablllty in lessons.‘matarlals. space;

 staff and tlme. To coordlnate Nlth the report1ng procedures,’

‘=the progect should be completed before CTBS test:ng.

Gu1de11nes deallng wlth the use of dally t1me have been

provzded in each 1esson plan.,The majorlty‘of the lassons can}_ 

:be completed 1n 4q mlnutes. The follow1ng tlme chart is a

weekv'

Week

Weelk
Week

Weelk:

Weék

Weel: .

recommendatlon of th the proJect can be completed. Lesson.
plan numbers are’ llsted, please refer to currlculum features

capsule def1n1t10ns beglnn1ng on page 4._Sume numbers 11sted

vmay be to rem1nd students of a goal or an obgectlve.

1 1,14 2 2,4,20 2,73,20 2,18, 20

2 2,3,14,20 2,3,5,20 :,3,4 6,20 2,3,7.20 2,3,18,2

3 2,3,10,  2,3,11,20 ‘,z,q.4 1~._n', 2,3,15,20  2,3,18,20
14,;0 - o o . - :

14,20 I T R AT SR B

5  2,3,8, 2,3,8,20 2,3,4.17,~o 2,3,17,20 2,3,18,20
14,20 ' - ‘

6 2,3,14,20 2,3,16,20  2,3,4,20 ' 2,3,9,20 ‘2,3.19,:(, |

7 2,3,14,  2,3,16,  2,3,4, 2,3,9, 2,73,19, 20
19,20 19,20 19,20 19,20 : RO



Week

Weel:

Week

-
[
L1
=
i

7 Mbn

8 2,314 2,316  2,3,4 0 2,3,9 2,%,19,20
Co19,200 0 019,20 : 19,20 ' 1,20 0 0 o
9  2,3,14,  2,3,16  2,3,4,  2,3,9, 2,3,19,20
19,20 S 19,20 19,20 19,20 i »
10 2,3,14, fh,d,1e’ 2,34, . 2,3,9, | ". 2,3513,26
19,20 19,20 13,200 13,20 -
;7épé¢e'jf

the’use'd¥.spaéé'¥6r'this‘bfoﬁet£ depénds on the

‘teacher =3 appllcatlon of each strategy lesson. The majority -

,_of the lessnn plans can be done in the regular classroom»@ith 

‘11t1e dlfflculty. The lessnns such as llbrary SPlllS.

'*reader s theater and an author s v1s1t could be dane in the

1c1a§sroom, but may -be mpre effect1ve 1n_anothervarena.

Equ1pment and Furn:turex

ThlS pro;ect does not requ1re any spec:al equlpment or

» furn:ture. The equlpment and furn1ture 1n the classroam

,should be sufflc1ent for the needs of thls pragect The

. 1n5tructor may des1re to use such 1tems as: an overhead

- projector,'an opaque proJector or a record player. The

‘ success of the progect does not depend on such 1tem5.

et ) ; '



Staff

There are no speci%icidemands:¥pr any additionalvstaff
members other than a ciassroom teacher. This suppiementéry
program for ﬁhe most part has been_désigned to be implemented‘
by a classroom teacher. fhere ére certain lessons which ma?
require cooperatibn and éssigtance from staff hehbérslat thé
scﬁoql»site. The lesson bn Student Read éloud requires'
communication and»cooberatinn by another instructor.lbﬁring
the 1ibrary visit’the inéfructor méy choose to asE the
iibrafian £a assist. |

The instructor who uses this,projéct may also be able to
contact an author or publisher who will visit the ciassroom;
While such individuéls‘would add‘depth to the program, their
presence is not ESSehtiai. | |

This project is designed to be taught by a staff of‘dne
téacher. Vatiatiéns wiihin thé staffing frahewo%k are

possible.

Materials

v>M05t of this projeét is:designed to use picthe boo#s.
There are picture books that are.offhigh'quality,llikewisé
there arevlﬁw quality‘picture bopks; The books that the‘
students select will mﬁst likely reflect thie high and low
quality. The instructpr will need to moniter what is

selected.

Ll

&4



.1 An e,cellent source fér materlals 15 The.Read Alou&
‘:Handbooklby J1m Trelease. Mr. Trelease offérs suggéstlons for~ﬁb
plcture bmols and non- plcture bools. There are also capsule
summar1es qf numerous-books,' l  B - |

| :In',"tvhe; a]»:)pé»r;id':vi‘:‘{: of ,tm‘gpmie.‘:t_ 15 a list ofsumeof the
'bdéké”nr..TFéleésé_&eﬁfibns iﬁ his‘bdbk;'This listfwéé ~
prQVided”fér'thbée‘@ha may’not‘ﬁavé access'tofﬂr. TreieaSe’s,f

book.

Support Personnel
f‘The‘majorlty of the lessons planned for thls progect canf’
_ bé accompllshed w1thout any outs1de a551stance. There ‘are two
lessons in part1cu1ar for whlch the.lnstructor may want to
Sgek,help. The llbtar;én.and an‘art 1nstructpr would be
'helpfgl'{orbihéliibréfy visit and thé art instkuttioh;'Yét;r
eQen fhese lessons‘taﬁ be taugHt with0ut‘£he‘prbf9551bhai
aSsisﬁan&e‘they‘could offer.

The author oflﬁhié pkpjeét is of thé opinion,that ﬂhe
families of the students sﬁdﬁia~b6'invdlved.in the child’'s
'participafioh'ip,thié‘projéct.‘Thbugh:the parehté'may ndﬁ be“

pfdfégsiohals, their”in41Uén¢e‘aﬁd ﬁoncern can haYé a
fpoweerI impactJon fhe étﬁden€5 If is advised to keep the
_parents ihfnrﬁed. adviéed‘and invnived'ih this projéciz'fheré
are 1etters wrltten as examplés of contact that can be |
mélntalned between school and home. Flease see the_appehdix

for these letters.



. Reporting ahd EVaiuating_,f

The reportlng of the prOJect 15 to show that there is é
greater 1ntereet 1n readlng among those who tool part in ther
» progect. The evaluatlon of the progect 15 demonstrated by
lettere.vawards, certlflcatee, and a pre~vand poet project
[vSQMmary. The d1str1ct phllosphy regardlng readlng could alsofe
be 1ncluded 1n the reportlng. Informat1on from standardlged :
:teete are hard numbers that cen be used to demonstrate
progress. Thevreporting‘process 15 ‘an on- golng procedure.
’Th1s pro;ect 1e deelgned in such a way that d1+ferent lessonrf
fplans w111 1nc1ude reportlng to parents.,Lettere,‘ewerds,end
t:ertl-ht:.ate‘= are mentloned 1n certaln lessoh plans.fThev
teachere can also report tﬁelr observatlons by note at any
tt1me over the couree of the proJect.rv - |
It neede to be recogn1 ed that tHe overallbevaluatlon of

}thls pro;ect is subgect1ve.vThere ie no concrete meane of
’»measur1ng whether orrnot en “increase in the love of‘read1ng‘

has occurred. To be. certaln; teecher:ahd parent‘obeertatfoo,d'
"‘student comments. and,‘to a.degree, test”reeuite;eare |
:1nd1cators. Th1s author is: of the op1n1on that en poeurevto

qua11ty llterature,,ln thls case plcture bools, Wlli result

»1n an. 1ncreaeed apprec1at1on and use of that 11terature.e
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Adaptidn_tclAndther'Gradeﬂ‘

. Thie”prdSeCtvis nrittenﬁfdr gradee 4—6. The concepte
taught 1n the strategy 1eseons could be used - in l—1 There
is endugh freedom w1th1n the strategy leesgns tD allow the
teacher to instruct bdth remedlal and advanced studente.»Fdr
the remed1a1 etudent there 15 the 51mp11c1ty df plcturee and‘
'words. The advanced etudent can be challenged tQ recegnlae
| the drganlzat1on that gdee 1ntm a- p1cture book.

Because th1s proiect 1nve1vee varloue etagee cf creating
and maPlng a plcture bool,'the teacher of - V 2 may want to‘
ebtaln help from a parent Dr an alde befdre proceedlng.

Dne ebetacle in uelng thlS prOJect in Jun1or h1gh and~
h1gh school is that the students may not recggnlze p1cture»
o bddle as leg1t1mate readlng mater1a1 5u1tab1e for thelr gradei
level. The challenge to the teacher 1n thzs 51tuat10n would
be td use the lessgn plans in a manner that would demonstrate

;fthe v1ab111ty df uelng the plcture bool as a 1earn1ng tool.

‘5hAn ewample of thls would be in the etoryboard lesson plan

where sequenc1ng. deta:le and main 1dea could be. taught frdm
4fwdrd1ess bDDPS, mdvable bools or plcture bools.

Instructors can ldok in the spec1¥1c leeedn planshto ‘

,'flnd adaptatlens for d1f+erent grade levels.
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Cost

The bottom linenenfthis prpject ié'hof %inaﬁéialeIn
pther words, th1s prp;ect can succeed w1thdut & large outlay
of money.vThe ma30r1ty'pf the*plcture books llsted in the
b1bllegraphy are avallable 1n c1ty and schopl 11brar1es.i

Nhlle the boois may be readlly avallble to the teacher
fnee of charge, there w111 be some 1tems that w111 be
purchased. The paper used for the plcture bpdls and the paper

_to cover the books must be purchased. ‘sheets of the

'18"x12" draw1ng paper w111 be ardund $10 00. The celered

. paper used to cover the books 1s cut frpm rolls,-wh1ch‘COstv

‘about $10 OO per roll. The cpst w111 depend on how many rolls:‘
are purchased. | |

Art mater1a1s w111 alsovbe necessary. Colered penc11s,
colpred challs and crayons may be prov1ded by the school
Dalored penc11s, the adv1sed tool to use,iare appre%1mate1y:
$1 00 for a bdx of 1; penc11s. Colored chalPs are also near
$1. 00 per bo\. Craypns ceuld be brought by students. The
school cost per bo ‘1s near $1 00.'

Thpugh boaks ‘may be avallable to borrow fhom librafles,v
'_the teacher may dec1de to purchase bppls tp have and use in
‘class. cmture boohs can be purchased in hard cover: or spft
’coveh.-és a general rule, the hard cover bpdls cost between
'sio,ob to $1 00, The'so¥t cover boeks, asvpf this writing.
arebbetween $ OU and $8. OQ dnee again, the amount of mdney

,spent depends Dn the teacher s assessment of needs. Bopks,

el



would béfé éqbstan¢ia1'¢o5t'ifefheké‘wéré~ha'iibréhiég"
havailable.ii | o o | o

| Addltlonal mlnor costs could be 1ncurred in maklng
jCDplES of certlflcates and letters.-The schools with a
cop91ng machlne w111 maPe this ex pendlture m1n1ma1; under‘i
$q.00 The school PTA may plck up the tab for a Readers Hall
of Fame board. and any rewards that may come . ‘with the lesson
on Readlng for Fun. In concluslon, the cost o+ thls proJect
could easlly be met w1th a maximum of $3 DO.QO, eucludlng.any‘

- i
_maJor-purchase of books.

ilResearch

The research of th1s proJect is to be dlrected toward
.

B the stated goal of renew1ng a love of readlng. The results of

th1s pro;ect w111 be measured by comparlng standardlzed test
scores. The researcher 1s to compare one group of students‘
who‘part1c1pate in th1s progect to another group of studentsf

' ;whoﬁdo not part1c1pate.~Thenreso1ts should;demonstrate that
fhe.studentsvoho’have'taken'part iﬁ the orojECt'nill searé‘
hlgher in the area of readlng than those students who are 1nn
the control“group. These areas 1nc1ude readlng comprehenslon
fand'vocabuiary‘usaoe.~:.» | |

s To begln the research the demooraphlcs o¥ the‘
erperlmental group and the control group should be gathered..

"-Itemsathat:could_be 1nc1uded in the demographlcs are=v

el
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boy—-girl ratio,veconomic background of tﬁe students, and a
student interest survey. The sur#ey would be a pre-— and
post-survey. A survey sample is provided in the appendix; The
California Test of Basic Skills (CTES) is thevStandardi;ed
test used where the éuthor teaches. The standardized tést
usedrmay be a different one. Using the demographics as a
benchmark for comparing the groups, the instructor can
proceed with-tha treatment; which is that the experimental
group will do the project. The project should be completed
priof to the taking of the CTES test by the two groups.

' Thdée'students in theiexperimental group would answer
survey questions. These survey questions were given for this
project. The brimary survey was given to 30 students in a 1st
‘ grade class, while the intermediateisurvey was taken by 30

" 6th gradérs. The results of a few questions are listed below.

Primary Intermediate

76%  24% 83% 17% 1. Do you like to be read to?
S47% 46% 4% 7% 3. Are you read to at home?

52% 48% 63 37% 7. Do you like to ask guestions

about a story at school?

Mom Dad Other Mom Dad Other

I0% 134 :57% 6B% 1274 204 Eb; wholfeads to you at home?

| ‘A hiéhér percentage of intermediate students, thé grﬁup this

project is primarily designed for, like to be read to, but are not
read to. This could be an indicator that effects student interest

in reading. The results of this survey serve as indicators and can
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not be viéwed‘aé ccﬁclusive.

| The expectatidns of the reéearthbéré that ﬁhé students who
partic;pate in the project will haveihigheﬁ CTRS scoreé than thoée
th don®t participate. Also, in a post—-project éurvey, the same as-
the»bfe—project'sﬁrvey, the students should demoﬁstrate an.

increased interest in reading picture books.
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' TMmtiyatian iak_Readingv

Motivating Réading-*'Ymuhé Reader Medal

1. Let a child éhaﬁé a“;§e¢ial_gggsaga of a book with the
ﬁ1355 Qf describé a’parficﬁiaf chafaéfék" They could algo

fell why they like or dislike the book.

En' Have‘étudents bring in favorite books and‘read portions

of them to the'clasé, If the book is tos difficult for the

_Etudenf to f@ad, aﬁotheﬁ'student Dr'thE-teéchef may read it,

3. Try a storyteller who‘readé stories to'tﬁebclassn
Everyqne willvwant a turny'eVenichildren having difficQIty.

'-Théy tend to‘dhoose short, eésy books. I% it helps, the chiid
may read it to the taachér firﬁt. At the beginnihg of thé
YEar, tﬁe téacher may startbout as Storyteller,Qntii the
children feel comfurtable in the role. Anyone wanting'tq bé

storyteller must éigh up in a special pladé,

4, Try the "transmittérmreceiver“ idea. A child receives a

book and "transmits" his enthusiasm to others. In his turn he
also "receives".

5. To motivate an insecure reader,'have»him read to é
younget child. | ’

6. Show films or {ilmstripﬁ that apply to the general topicll
of 5torie§k5aing read to build up interegt;

‘ 7."Pléy recorded excerpts from a'storyu

Bun_Thé librarian cén prohably 5e pﬁvauaded té give a book

taik. Aftarwardﬁ; giVe children plenty of time to browse

through the library.



9. FRead to the‘class {dr a few minutes eve#y-day.'

’{Recommehd@d} The Trumpet D{ the QWan Dr dJourney to the

'C@nt@r of the Ea;th,

10. Stdrt readlng a bméi tD your cla%%, but duh’t,finiéﬁ ite
VHave atudent% gue°5 the end and compare thezr guea%es to 1h9‘
‘dfiginal.' |

11. Dmn t bé]1eve that ch:ldren are ever'foo dld fo bé reéd_
to. Even»sim+4mmtmtall high BCHQOI seniors can still be'réad
to. | |
iZu Brihg in a néw ﬁook;'build it up, and,leave_it‘anvyéur
_deék} SDme@ﬁe mey fake it home that Evening;r

i Lef the students "séil" boqks to each other. Réquiré
childreh toﬂﬁelect»the most intereéting parts of the boolk,
and to pﬁréuade SGmeonévelse to read it.

14. Make movies on rolls of sﬁelf papér; Mount rollsuin'
caidboard bogés S0 studenté can turn them while telling £hé
vstory. | |

:15. Letvstudents put'up bulletin boards on a 4a§arite stofy.r
You might suggest making a collage using pigturas from

S magazines to illustrate ideas or feelings in a book. Use:
colors for {eel@ngs ﬁtudents get from stofiee;

14. Frovide "reading corners" with cushions or a comfortable
old couch. Children can decorate thé‘area, Use cardboard
_bdmeg of di%%erentlsi:es‘for boahshelvesvfor different sized
bboks; |

17u‘MaP@ & FEmdlng rallroad Each studeht makes a bou ?rom

hard paper and- Jtaples 1t to the bulletin board to represent
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a railrdéd Car. YoQ’ll have a trainbfmr each student. When a
student reads a book, he fills out a three by five inéh'card
andbdgpm%its it in his car.

18. Have each child mak@va amall boat with his name on it.
When %tudenté have finished & book, they tell you about it
and yo@ may ask guestions. ﬁ@téw réading the required number
of bookas, students mm?e on to the next step of Reading Fii ver
until they eventually reach Good Reader’s Harbor.

19. A chart\ligting books may be posted. The children can
choose whatever book they want to read. When they have
fimished, they put & smile sticker on ﬁhe card next to the
book if they liked it. If they did not enjoy the book, they
put a frown sticker next to it.

20, Find a picture of a clown face, preferably with a lot of
parts to the face and costume. When the child completes a
book, he adds a part to his clown face. (Compiler’s note:
Don®t emphasize quantity for gquality in book reading. How
could students be rewarded for guality in the ﬁelection‘of
books™) |

21. Make mobiles by ﬁhoosing important incidents from a
character™s lite.

oo, Have children illustrate passages in books and put them
on a special bulletin board.

27, Make dioramas and leave them around the room for children
to examing.

24. Have some puppets and present a story.

oE o Mave a Bookworm Club to be held one day a month. Each



child tells the.clasg'about_a book he eépecially 1iked; He
may bring in a‘project of simple ré#ﬁeahmentsu‘Evewybmdy
prmbably‘will be prepared.

26. Dress in cqﬁtumas like the characterslin a stmry“ Special

passages may be rewritten and dramatized.

Adapted from an article, "Motivating Reading: Frofessional

Ideas" by Jerry L. Johns and Linda Hunt which appeared in The

Reading Teacher, April, 1975
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CALIFORNIA
YOUNG
READER
MEDAL

— CRA —
California. Reading Association
3400 Irvine Avenue. Suite 118
" Newport Beach, CA 92660

— CLA —
California Library Association
717 K Street
Sacramento, CA 95814

— CMLEA —
California Medis & Library
Educators Association
1575 Old Bayshore Hwy
Burlingsme, CA 94C10

... — CATE —
Califormis Association
of Teachers of Engligh

Box 4427

CRA/CLA, CMLEA,/ CAYE |
YOUNG READER MEDAL |

Wnitt.er CA 90607

Tne.purpose of the Califor 'na Young Reader

Medal is:

8. to ‘encourage " Califorma children to
beccme better -acquainted with good
literature and

b. to honor a favorite book and its author.

It is international in scope, being an

outgrowth of the International Reading

Association’s Book Year Projectin 1972-73.

The award is given in four categories each

year:

a. Primary (K-3)

b. Intermediate (4-6)

¢. Junior High

d. High School

The award is a copper medal designed to

include a relief map of California and a child

reading.

Medals are presentsd at the Annual

Conferences of CRA, CMLEA, and CATE.

The California Young Reader Medal is

sponsored by the:

a. California Reading Association

b. California Library Association

c. California Media and Library Educators
Association

d. California Association of Teachers of
English

To be eligible for nomination a book must:

a. have strong appeal for the age group for
. which the nomination is made

b be titles most often read of requested by

children and young adults ,

¢ have been published within thé previous
five years and still in print

d be written by a living author

¢ he an anginal work of fiction in the
English language.

Titles_are an‘]ed 4o examnation by

ung readess :weayn ther _tsachers
and/or librarians.
Nommatmns are duc ry Jctober 31st of

acﬁ¥ ear.
oung Rsade: Medal Committee

represental.ves meet ‘n Novemoer to count
the nominations. '
3 The top nominations are chosen in 8ach

category which meet the criteria above.
b. The number of hnominated titles chosen

for each category are:

1) Primary. five titles ,

2) Intermediate: three titles

3) Junior High: three titles

4) High School" three titles

The titles in tha appropriate categories are
read and voted upon by the state’s children
during the period from September of the
curréent year through March of the following
year.-

To become qualified voters young readers
must be_exposed to all of the nominated

books by:
a. reaamg the books themselves
b. having the books read to them

¢. a combination of the two

Public or school libraries participating

should/could have itwo separate programs:

a. keep an individual record for those
reading the books themselves and/or

b. have a library story hour and keep a
record of those who attend.

Public library programs do not preclude

young readers pamcnpatmg with their class

group at school or in school library

programs.

Those reading all books or attending a

sessions are allowed one vote each.

Aresponsible aduit in a classroom or library
setting must monitor the voting procedure,

and only one official ballot should be -

submitted for _each_participating public
library, school library. or classroom.

The winning title 1s selected by popular vote
of the participating young reac:-s
evaluating the matenal

Ballots are due by Apri! 1st of wach year
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Sefection Sequence A

Forms for nominations,
availlable from the
sponsoring association
must be returned to the
Commuttee postmarked
no later than October

"~ 31st.

Committe: members
determine the titles
receiving the most
nominations in each

category and verify that .

they meet the criteria..

Nominated tities are

published in the spring
issue of sach members’
publications.

Ballots will be distribut-
ed by each sponrsoring
association. The books
are read and voted
upon.

Completed ballots are
mailed by teachers and
“ibrarians to the
Committee Chairper-
S son.

- 3allots are tabulated,

snd winneris determin
a

S Yinner s announved.

2733 are presented
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1982
YOUNG READER MEDAL

_ NOMINATIONS

" PRIMARY

e e e

_MISS NELSON IS MISSING
by Harry Allard
and James Marshall
Houghton Mifflin

CLOUDY WITH A CHANCE OF
MEATBALLS
by Judith Barrett
Atheneum

CROSS-COUNTRY CAT
by Mary Calhoun
Morrow

PINKERTON, BEHAVE!

by Steven Kellogg
-~ Dial

'COWARDLY CLYDE -
by Bill Peet
Houghton Mifflin

JUNIOR HIGH

HAIL, HAIL CAMP TIMBERWOOD
by Ellen Conford
Little Brown

PISTACHIO PRESCRIPTION
by Paula Danziger
Delacorte

"TEX
by S. E Hinton
Delacorte

MARK OF CONTE
by Sonia Levitin
Atheneum

GHOSTS i HAVE BEEN
Ny Reckard Peck

WINNERS

1981
SUMMER OF THE MONKEYS
by Wilson Rawils
A SUMMER TO DIE
by Lois Lowry

. 1980
BIG BAD BRUCE
by Bill Peet

" THE PINBALLS
by Betsy Byars

1979 :
DANNY, CHAMPION OF THE WORLD
by Roald Dahl .

THE LATE GREAT ME
by Sandra Scoppettone

1978
'UTTLE RABBIT' S LOOSE TOOTH
by Lucy Bate

1977
FREAKY FRIDAY
by Mary Rodgers -

WATERSHIP DOWN
by Richard Adams

: 1976
HOW DROOFUS THE DRAGON
LOST HIS HEAD
by Bill Peet

» 1975
- HOW TO EAT FRIED WORMS
by Thomas Rockwell



SrENAcZNES)
/\\/ ? %RT%WG READER MEDAL NOMINATIO

”/"' | 1986-1987

CHILDREN'S BOOKS
5225 CANYON CRESTDR. #13
RIVERSIDE, CA. 92507

| 784-0132

Asch, Frank. Happy Birthday,. Moon. - 10.95, 4.95
Prentice/Hall 1982; PB Prentice, 1985.

PRIMARY CATEGORY:

, ' Cooney, Barbara. Miss Rumphius.  13.95, 4.95
Viking, 1982; PB Penguin, 1985.

Lobel, Arnold. Ming Lo Moves the Mountain. 11.75,2.95
— e T -~ Greenwillow, 1982; PB Scholastic, 1983.

Stevenson, James. What's Under My Bed? 11.75,3.95

'] ‘ ‘ ' Greenwillow, 1983; PB Penguin, 1984.
é: . Wood, Audrey. The Napping House. 12.95
Harcourt, 1984. :

IﬁTERMEDIATE CATEGORY:

Ruckman, Ivy. Night of the Twisters. 11.50
‘Harper, 1984; PB Harper, 1986.

Speare, Elizabeth. The Sign of the Beaver. 9.95, 2.75
Houghton, 1983; PB Dell, 1984.

Wright, Betty. The Dollhouse Murders. 10,95, 2.25
Holiday, 1983; PB Scholastic, 1985.

2.5
Bunting, Eve. Someone is Hiding on Alcatraz Island. 10.9
Houghton, 1984; PB Pacer, (March, 1986). :

Hermes, Patricia. You Shouldn't Have to Say Good- -bye. d
Harcourt, 1982; PB Scholastic, 1984. 10, 95, 1.95

Yolen, Jane. Dragon's Blood.
Delacorte, 1982: PB Dell, 1984.

14.95, 2.95

French Michael.bPursuit.
Del;corte. 1981; PB Dell, 1983. 11.95,2.50

Girion, Barbara. A Handful of Stars. 11.99, 2.25
Scribner, 1981 PB Dell, 1983.

Miklowitz, Gloria. Close to the Edge. 13,99, 2.25
I Delacorte, 1983; PB Dell, 1984,
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Letter to Farents - Beginning of Praject

(Date)
Dear Farents:
Over the course of the next two months, ouw class will

be doing a project that involves the use of picture books. In
the next few weeks you may be hearing about some of the
eciting books vour child will be exposed to. You may also be
told of personal goals your child will set on reading picture
books. :

. Ficture books are sometimes thought of as "baby books".
To answer this concern, I would like to quote from The Read
Aloud Handboolk by Jim Trelease.

Teachers and parents often ask me, "When do youw stop the
picture books and start with the "big" books - the
novels?" Although I understand their impatience to get
on with the business of growing up, I wince whenever I
hear them phrase it that way. ’

First of all, there is no such time as "a time to stop
the picture books."...A good story is & good story.
Beautiful and stirring pictures can move 15-year-—olds as
well as S-year—olds. The picture book should be on the
reading list of every class in every grade through
twelve years of school." '

T would like to invite and encourage you to participate
in this project with your child. Inquire of your child what
he or she is doing in the picture book project. Ask you child
to show you samples of exercises we have done in «lass.

The purpose of this project is to enthuse and excite
vaur child about reading while teaching reading and writing
skills., Ficture books are the tools we will use to accomplish
this. I am of the opinion that we as parents and teachers can
accomplish a great deal when we work together. I hope this
project will be a pleasant experience for you and your child.

Sincerely yours,

o

(Teacher ™ s Mames)

83



8

(BWER S, 8YD8a])

DA A TRU48DuIS

“uorledadoon pue jdoddns oA uo noA Hueq;'Fuyeﬁe 21U
"W 32elu0d
asead fpegsd a0 PINOD RY) SHOOG 40 5uo;qsa&ﬁﬁs Burtptao.ad
UT esuelsisse 40 2q ued Ibqnxqmru; Aem Aue ST adayl 41
"SHO0Q H.Jan}otd-uou pue
S:00q 3J4n301d ylroq prad oqlﬂqyuﬁquddo AJBAS Y} IM p[xﬁn ANoA
aprandd o3 noA abeunonus 1o *3nafoad styl ur uortjedrnryaed
drTayy de} PRI IIEUD0 BARLY SJIUIPNISE HY) SADI[HG ]
TLA®DI0D
Jnmﬁ_gm} puw»‘padamsﬁe asey Avw. nokA suoTisanb auy [Ie
A0 4 éu; and aary Aww nok gmyqiaun 11e -04 Myaeab w, T *31un
HOOQ @J4n3nrd quaméJ AN U anueqsxgse’dnok Jm;'QPNQIQEJB

Aw ssadadxs 03 Arrtunidoddo siyy e8xel 03 9411 P.I
ISILD AR ARB(

(@3ed)

1098f0d4 4O UDISNIOUON - Sjudded 03 Jaqqéj



L@ttﬁf»ﬁ@ Fareant s upmh Campl@tian of Reading 100 Picture

Books

(Date)

Dear (Farent’™ s name),

This letter is to inform vou that you have another

reason to be proud of (child’ s name).

It wasn’t lomg ago that you received a letter informing

you that (child®s name) set a goal of reading 100 picture

books. You can be proud that through perserverance and
determination (child® s name) has achieved this goal.
Congradulations are in order for you and yow child.
Youwr child®s namé will be written on the school
"Reader’s Hall of Fame" board for this school year. In
addition, (child s name) will be récmgnized for this
achievement at ouwr next FTA meeting on (date and time).

again, congradulations on a job well done.

Sincerely yours,

(Teacher™ s Name)

82
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FRIMARY SURVEY BDUESTIONS

1. Do yéu like to be read to?

2. Do vou like to be read to in a small group, & large
Cgroup, or eldther one? .

. Are you read to at home?

Ib. When you are read to at home, who reads to you?

4. When you are read to at home do you prefer to be the only

listenar or would you -rather be in a group?

Se Do you ever read to younger children in youw family or in

yvour neighborhood?

4. When someone reads to you, do you choose the book?

7. Do you like to ask guestions while a story is read to you

in school?

8. Do yvou like to ask question5 while a story is read to you

at home?

9. After a book has been read to you do you like to talk

about it?

10, If you are going to be asked questions about a book that
is read to you, do vyou like the questions be asked during .

the story or after the story has been read?

11. What is the b@aﬁ thing about.having someone read to you?



BURVEY GUESTIONS

1. Do you like to be read to?

)

2. Do you like to be read to in a small group, a large
group, or either one?

F. Are you read to at home?
Ib. When you are read to at home, who reads to you?

4. When you are read to at home do you prefer to be the only
listener or would you rather be in a group?

9. Do you ever read to younger children in your family or in
your neighborhood?

5h. How often do vou read to other children?

. When you read to other children, how do you choose the
boolk?

6o What would you like to know about & book before it i
read to you?

4]

7. Do you feel free to ask questions while a story is read
to you in school? ' '

7b. Do you feel free to ask questions while a story is read
to you at home?

8. After a book has been read to you do you like to talk
about it? '

7. If you are going to be asked questions about a book that
is read to you, do vyou prefer that the questions be asked
during the story or after the story has been read?

10, After a book has been read to you do yvou want to have a
chance to look at it or read it yourself?

11, What is the best thing about having someone read to you?

8é&
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Annmtated Blbllography n{ Movabie Bbpk5‘ ;-i.”

The fmllowlng was talen from ar arilcleq‘”Bomla'w1Lh.i
Movables: More Than Just Novalties" by Lea M. McGee. and : ,
Roqallnd Lhar]esworth.’whlch appemred in The Redenq T@aahorq'
May, 1984 ‘ : - .

Symbol Iey
Gy Cutout {Lgure

D: Revolving disk

: Foldout ‘
Le  Lift-up flap :
Mz 'Magn1+y1ng glaaai
Fa o Full _
PR Pop-up

We  Wheel

CAdams, Fam;'There W@Fa Tern: in the Bed.-Singﬁhmhe: Child*ﬁ'
Flay ]nternatlond] 19790 W R : ' .

ﬁngan Shnobu. Nho Has the Yellow Hat? L05 Angelesq‘CA:
]nterv:qual Fommunlcatlons, 1981, L

Barlowe, Dorothy and;Sy_Barlowe, Dinosaurs. New York, NY:
Random House, 1977. F, W, FF, F : _ ’

Baum, Frank;’The Wirard of Oz. New York, NY: Nihdmill, 1979.
Fe L FF : o R ,

Bell, Anthea. The Great Menagerie. New Yorlk, NY & Viking,
1980. FF Lo ' : '

Bonmy Franz. The Children’s Theatre. New York, NY: Viking,
1978. PF : a sl '

Bkaun, Iaabe]la.‘The thtle Actors Theatre. New Yorh,fNY:?
Fhil omel, 1981. FF ‘ : :

Carle, Eric. The Honeybee and the Eobber NEW~YDFH3 NYs -
Fhilomel , 1981,,'5 FF, W ' S

Cole, BRabette. Don t Go Out TDanhL" Garden City, NY:
Doubleday, 1982. FF W, Lo :

- Crowther, Robert. The‘MQgt AMazinq Hidg'and Seek’élphabet.’
‘New York, NY: Viking, 1977. F, L. FF ‘ o :

de Faola, Tomie. Beorgio’s Village. New’York;‘NYi Putnam;“
iegz2. F, Ly FF o : ‘ :

| Farris, Stella. Ihé Magic Blanket. New YOFEQvNYz"Harpér and
Row, 19279. FF C ' '



FlowerQ'Richard. insgéctor Smart Gets the_MeésagE; New York,7
NY: Windmill, 1982. M oo . ‘ S o

Goodall, John;vpaddv'FindSAaqub. Los Angaléég CA@ _
Intervisual Cmmmunicatimhﬁ,fIQBl. Naﬁdlags, FFy Fo W

Gorey, Edward. The Dwindling Party;”Néw York,fNY{vRahdmm
House, 1982. FF, W, L, F | |

Mill, Eric. Where's Spot? New York, NY: Futnam, 1982 (Also
Spot’s First Wallk and Spot’s Birthday‘Partyf) Lo B

Hill; Eric. Who Does What? Losnﬁngéiesy CAx. o
Frice/Stern/Sloan, 1982 (Also Animals, Nursery Rhyvmes, and.
Opposites) L : ‘ : S : ‘

Hillert, Margaret. The Sleepytime Book.»Racinég WIlz Western,
1975, L o - , v : S

Foelling, Caryl. Mbliy Mouse 8095 ShDDDinq, Los Angeles, C:
Price/Stern/Sloan, 1982. C, L ' ' : -

Koelling, Caryl. Whose House is This? Los Angeles, CA:z -
Price/Stern/Sloan, 1978. L.

Hunhérdt, Dorothy; Fat the Bunny. Racine, WI: Golden Fress,
1962. L ‘ '

Lustig,vLoretta. The Fop-Up Book of Trucks. New York, NY:
Random House, 1974. Wordless, W, L, F, FF ' : '

Marshall, Ray, and Korky, Faul. Caté Up . Bostoh, MA: Little,
Brown, 1982. Wordless, F, L, FF :

Marshall, Ray, and Forky, Faul. Doors. New York, NY: Dutton,
1982, Wordless, L. F, FF '

Meggendorfer, Lothar. The Citx Fark. New Yorlk, NY s Viking,
1981. Wordless, F o e

Meggendorfer, Lothar. The Doll’s House. New York, NY:IVikihdﬂ
1979. Wordless, F ‘

Meggendor%er, Lothar. Ihternétiohal Circus. New York, NY:
Viking, -1980. Wordless, FP :

Meggendorfer, Lothar. Suwprise! Surpriggi.‘New York,:NY:
Viking, 198Z2. D ’ ‘ '

Nister,-Eknest; ﬂgrrywﬁgqitmapwﬂouhd. Los Angeles, CA:
Intervisual Communications, 198%. D '

Nister, Ernest. Revolving Fictures. Los Angelés,.CA:
Intervisual Communications, 1979. D o ‘
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‘Nockels, David. Animal Athletes. New York, NY: Dial 1981
(Also Animal BuildQPQ. Anima] Acrabats,‘and Animal Marvels)

, Pagterg'Terry; Underwater Mlssnon. Bogtan, MA_ Lll:.‘r;le.I Browﬂi"
'1982_(&150 Smace MlSEan) Fa :Lf. o S

”Payspn. Dale. The Maglc Ca tle Falrytale Buot New'Ydrk; NYﬁu'
Random House , 1978er. R B . L B

,Piéhkdﬁﬁkyi_Jaﬁ. Dihhgr Tiﬁé.:Los,éngeiééa Cé:‘

: 1»Pricé/8tern/81aans 1980. FF

Fienkowsky, Jan;vHaunted Hou&@n‘London;rEngianq:7Heiﬁémahﬁs_;f;:”’

1979, P, W, L, FF

‘F'iEml:';cbmw.-:»l::y,I Jan.,RDbog; NéwYYorkﬁvNY: Delacorte, 1981-’?;’“;;

Potter; Beatrlxg The Pet@r habblt rOD“UD Bool. Lohdgn5 “
Ergland: Frederlcl walne, 1®BJ. Fa FF, 'L‘ S

~ SBears, Nancy, A FopwUm Bool D{ Farm AnlmalsubNéw YOrk.iNY& ‘
‘Randmm Houseq-1977 F. FF, 'N : S R '

Se:dmann~Freud Tom. The Maglc Boa . NEWLYOrHj NY:
 Greenw;11aw, 198}..' el T

ZSelbergg,Ingrid;;Dur*ChandionNmrld. Néw York, NY: Fhilomel,

1982, D

Seymour, Feter;'Fronfigr Town. New York, NY: Hcit,‘Riﬁéhakt
and Winston, 19822. PF, L, F ' S ’ ‘

Seymour , Peter:. MixednUD’M§§. LOS'Aﬁge1e§5 CA: fhterVisual 
Communications, 1982. L - e LT T

Seymmur;'Péter. Eghdr§q6nvCaétle;'ﬂéw'York, NY: Holt,
'Rinehart and Ninstah,-i?B? P.“PP h SRR

Shaplroq Larry, Nanders o{ Nature. Loq Angeles. CQ§ ‘ o
Intervisual Cmmmunlcatlon 1981 (ﬁ]soDur Animal Friends,

%aby Anlmals) D

teyenson, James. Barbara = Bnrthday. Néw York, NYs
Greenwillow, 1984. Fo Fy PR

Tarrant, Graham. Butterflies.desJAngélés,'CA:'Interv15ué1 
- Communications, 1?82 (ﬁlso*Fngs) Fy W, Ly FF R

_Uttléyg Alison. thtle Grey Habblt s Houge, New Yoﬁki NY:z
Fhil omel , 198Q,»C FF : : S

van der Meer , Rmn.,Monstervlsléhd;}Néw Ydrk,'NY{ Holt,
Rinehart and Winston, 1981. F, W, L, FF - ' : :

97



Caldecott Medal Books

1939 Mei Li, Thoma% Hand Forth

1940 Qbraham Lincoln, Edgar Farin‘and’lhgri-D’Aulaire

1941 They Were Strong and Good, Robert Lawsaw

=

1942 ake Way for Ducklings, Robert McCloShey-

1943 The Little House, Virginia Lee Burton

1944 Many Mmohs,'Jamef Thurber

1945 Prayer for a Child, Rachel Field

1946 ‘Thé°Rooster Brows, Maud{ahdbﬂiska‘Feterson

1947 The Little Island, Golden McDonald and Lemnard‘weisgard

1948 White Snow, Bright Snow. Alvin Tressely

1949 The Big Snow, Berta and Elmer Hader

1950 “Smnq‘df"fhg Swallow,vLeu Pdliti
1951 vThe Eqq Tree, Katherine Milhose
‘1952 fFiﬁdefs.Heepersgbwiilahd Nicolas
'1953 f__ggg 5t _Bear, LYndiNard' |

1954 ﬂQQQLLnggmﬁescue, Lﬁdwigbﬂemelmahs

1955 Clnderella. Marcia Brown

1956 F oq, John Langstafi

1957 A Tree is Nice, Janlce May Undry B

1958 - Time of Nendg£J R0bert_M¢C1D5key

1959 Chanticier, Barbara Cmoney 

1960 Nine Days to Christmas, Marie Hall L

1961 Baboushika and the Three kings, Ruth Robbins

1962  Once a Mouse, Marcia Erown
1967 The»Snowszax,szra Jack Keats

1964 Where the Wild Thinqs Are, Maurice Sendak

‘Z

i?bﬁ ay I Bring a Friend, Beatrice Schenk Régnier5
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1966

1967

1968

1969

1970
1971
1972

19773

1974

1975

1976

1977
1978

1979

1980

1981
1982
1983
1984

1985

1986

inays-ﬂcom for One Mmré} Sorche MNic Lemdhaa
Sam, Hangs and MOonﬁhinegrﬁvaline Ne%é
Diummesr Hd{{,’Barbara>Emberley
Ihé Fool of the World and the Flyving Shipl.
CArthur Ransome
Sylvester and the Magic Febble, William Steig
A Story, Gail Haley
Uhé Fine Day, Nonny Hogrogian
Ihé Funﬁv Little Nmman,lﬁrleh& Mosel
'ill@strated by Elair Lent ‘
Duffy and the Devil, Harve Zemach
fﬁrrﬁw'to the Sun. Gerald‘McDermétt
NhQ Mosguitoes RBuzz in People”é Ears,
',ngna Aardema
Qahanti Zulug,Margérét Muégrove
Noah™s Qrk;'ériéhevaael
The Girl Who Loved Wild Horses, Faul Goble
Ox-Cart Man, Donald Hall
Fables, érnold;Lobel |
‘ Jumaniia. Chris Van éllaburg
’§néggﬁ; Marci a quwn
‘The Glorious Fliqhﬁ,iﬁlice amd,Martih Proxemsem:'
Séint George and the Dragon., Retﬁld»by
Margaret Hﬁdgesg illuﬁtﬁated by Trina Schaft Hyman
Iﬁg Poiar Express, Chris Van Alleburg
99




Ficture Rooks

For a more complete listing, including brief summaries

level suggestions, please refer to The Rééd Al oud Hamnd

and grade

book by Jim

Trelease

pladdin, Retold by Andrew Lang, illustrated by Errol |L

(Fuffin, 1987

g Cain-

Alexander and the Terrible, Horrible, No Good, Very ga
by Judith Viorst, illustrated bvaay Cruz (Atheneum, |1

Anelia Bedelia, by P@ggy’Pafigh; illustrated by Fritz

(Scholastic, 1970)
The Animal . Lorna Ealian (Abingdbng 1972)

Bébushhﬁ,vCharles Mikolaycak (Holiday House, 1984)

Bea and Mr. Jones, Amy Schwartz (Bradbury Fress, 1982,

1983)

Bedtime {for Frances by Russell Hmbéng illustrated by 6

Williams (Harper, 1976)

Bennet Cerf’s Book of Animal Riddles, by Bennett Cerf

by Roy Mckie (Random, 1959)

The Bicvole Man., Allen Savy (Hdughtun Mifflin, 1982

The Eig Orange Splot, Daniel Manus Finkwater (Scholast

The Big Fed Barn, by Eve Bunting, illustrated by Howar

(Hércouttg 1979

The RBiggest Bear, Lyhd_ward (Houghton Mifflin, 1973)

Elueberries for Sal, Robert MoCloskey (Fuffin, 1974)

The EBook of Giant Stories, by David Harrison, illustra

Philippe.Fix,‘(American Heritagey 19732)
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Broderick, by Edward>0rmondroyd5 illugtrated‘by Jobkir
(Haﬁghtmn'Mifflin5 1984) | |

"Brmwn Bear., Brown Hear, Nﬁat Do You SQé? by Bill Meart
illustrated by Eric Carle (Holt, 1967)

The Carp in the Bathroom, by Barbara Cohen, illustra

Halpern (Lothrop, 1972)
..by Ruth Krawss, illustrated by Croc

(Scholastic, 1971)

A Chair for My Mother. Vera BR. Williams (Greerwillow

&

Cinderella, Retold by John Fowles, illuétrated by Sh

(Little, Brown, 1974&)

Cloudy with a Chance of Meatballs, by Judi Barrett, 1

Ron Barrett (Atheneum, 1985

The Conplete Adventures of Feter Rabbit, by Beatrix F

19282 Puffin, 1984)

The Contests at Cowlick by Richard Kennedy, illustrat

Simont (Little, Brown, 1975)

Cardurox; Don Freeman (Fuffin, 197&)

Thé Country Bunny and the Little Gold Eﬂ“utie:ﬂs.1 by DuBEos
illustrated by Marjorie Hock

Cranberry Thanksgiving, Wende and Harry Devlin (Four

Crow Boy, Taro Yashima (Fuffin, 1976)

Curiouws George, H.A. Rey (Hc:‘)uc:]ir“ntc)r'n‘MJ'.{'"Flin,l 19730
Dawn, Molly Bang (Morrow, 1983%)

Doctor De Soto, William Steig (Farrar, Straus % Birou
Don’t Forget the Bacon, Fat Hutchins (C-Bir‘@r’:'?rmsi11(:>w:I 19
197&)

Do You Love Me?, Dick Gackenbach, (Clarion, 1975; Del

L

Larrecq

iny, Jry,

ted by Joan

ett Johnson

1982)

= la Beckett

llustrated by
Dttew,(warne,

ed by Marc

e Heyward,

Winds, 1971)

t‘;),’:

7 Fuffin,

1, 1978)
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Eaaf of _the Sun and West of the Moon, Mercer Mayer (

=
1980)
fn_ Evening at_ﬁl%i@”gs SHirley Hughs (Lothrop, 128%)
Fables, Arnold Lobel (Harperg 1?80)
5.D. &

Fair is Fair, by Leon Garfield, illustrated by
(Doubleday, 1983) |
Family, Helen Oxenbury (Wanderer, 1981)

D

The Foundling Fox, by Irina Forschunow, illustrated

&

Michl (Harper Row, 1984)

Frederick, Leo Lionni (Pantheon, 1966)
Frog and Toad are Friends, Arnold Lobel (Harper, 1971

7

The Giving Tree, Shel Silverstein (Harper, 1964)

Goodnight Moon, Margaret Wise BrD@n (Harper, 1977)

The Great Green Turkey Creek Monster, James Flora (At

Hans Andersen — His Classic Fairy Tales, Translated kb

Haugaard,

illustrated by Michael Foreman (Doubleday,

Harry and the Terrible Whatszit, Dick Gackenbach (Clan

Harry the Dirty Dog, by Gene Zion, illustrated by’Mar

Graham (Harper, 1976)

—y
i

Henry Bear’'s Fark, David McFhail (Little, Brown, 1974

1978)

Henry the Explorer, by Mark Taylor, illustrated by Gr

(Atheneum, 1976)

The Hole in the Dike, Retold by Norma Green; illustra

Carle (Crowell, 1974)

A Hole iz to Dig, by Ruth Krauwss, illustrated by Maur

(Harper, 19352)

Household Stories of the Brothers Grimm, Translated b

illustrated by Walter Crane (Dover, 1963)

our Winds,

chindler

y Reinhard

y

heneum, 1979)

y Erilk
1978)
ion, 1984)
garet E.

Fuffin,
aham Booth
ted by Eric

ice Sendak

b Lucy Crane,
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The'Houge'dn East B8Lh Street, Bernard Naber‘(HoughtDn Mifflinm,

1975

How I Hunted the Little Fellows, by Boris Zhitkov, illustrated by
Faul 0. Zelinsky (Dodd, 1979

How Tom Beat Captain Najork and His Hired Sportsmen Ly Fussel 1

Hobarn, illustrated by GQuentin Elake (chen@umﬂ>1978)b

‘I¥ I Ran_the Zoo,>Drn Seuss (Random, 1980)

Ira Sleeps Over, Bernard Waber (Houghtgn Mifflim, 1975

Eaty and the Big Snow, Virginia Lee Burton (Houghton| Mifflin,

1974)

The”geqendbaf the Bluebannat,’Retoldnby Tomie deFaola (Futnam,
1984)
Little Bear, by Else Holmelund Minarik, illustrated by Maurice

Sendak (Harper, 1978)

The Little Engine That Could, by Walter Fiper, illustrated by
George and Doris HauMan (Schmiaatic, 1979)

The Little Hougen’Vikginia'Lee Burton (Houghton Mifflin, 1978)

Little Tim and the Brave Sea Captain, Edward‘ﬁrdi:xure'(?u{{in,
1977)

Little Toot., Hardie Gramatky (Futnam, 1978)

Lira Louw and the Yeller Eelly Swamp; M§rcer Mayer (Four Windes,
1976)

Madeline, Ludwig Bemelmans (Fuffir, 1973

The Maggie E.., Irene Haas (Atheneum, 1984)

- Make Way for Ducklimqu Robert McCloskey (Puffin, 1976)

Mike Mullign and His Steam Shovel, Virginia Lee Burton (Houghton

Mifflin, 1977)

Millions of Cats. Wanda Gag (Coward, McCann, 1977)
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Miss Nelson is Mising, by Harry Allard, illuétrated by James

Marshall (Scholastic, 1978)

Mize Rumphius. Barbara Cooney (Fuffin, 1985)

My Old Grandad, by Wolf Harranth, illustrated by C.
Oppermann~Dimow (Oxford, 1984)

The Mysterious Tadpole. SteVen_Hellogg (Dial, 1979

Nadia the Willful, by Sue Alerander, iTqutrataﬁ by‘Lloyd Etl oom

(Fantheorn, 1983%)

The Napping House, by Audrey Wood, illustrated by Don Wood

(Haﬁmourts 1984)

Mice Littleieirlg, by Elizabeth Levy, illustrated by Mordicai

Gerstein (Delacorte, 1978)

No Bath Tonight, by Jane Yolen, illustrated by Nancy Wirnslow

Farker (Crowell, 1978)

0ld Mother Witch, Carol and Donald Carrick (Clarion, 1975)

The Foky Little FPuppy. by Janeﬁte S. Lowrey, illustrated by Gustaf
Tenggren (Golden, 1942)
The Red Ealloon, A. Lamorisse (Doqbledayﬂ 1978)

Regards to the Man in_the Moon, Ezra Jack Heats (Four Winds, 1981)

The Sailor Dog. by Margaret Wise Brown, illustrated by Garth
Williams (Golden, 1933)

Sarah’s Unicorn, Bruce and Hatherina Coville (Lippincott, 1979

The Secret Birthday Message, Eric Carle (Crowell, 19732)

The Shrinking of Treehorn, by Florence Farry Heide, illustrated by
Edward Gorey (Dell, 1980)
Slweg;ggg, Carol and Donald Carrick (Clarion, 1983

A Special Trick, Mercer Mayer (Dial, 197&)

The Story of Ferdinand, by Munro Leaf, illustrated by Robert

Lawson (Fuffin, 1977)
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Sample Script For'Réadar’s Theater

Green Egqos and Ham, by Dr. Seuss

I am Sam, Sam I am.

I do not Jlike that Sam I Am!

'Do_ymu like greén egogs ahd;ham?

I do rot 1ike‘greén eqgs . and ham!
Nmuld yoﬁ like.thém’hewévmf’thar@?
I would not like thHem anywhéra!
Would You.lik@ thém ih é hmuﬁe?>

‘Mot in a house, not with a mouse!

Would you esat them in & box? Would vou eat {hem

wWith a foux?

Not in a box, not with a fox. I would not eat gireen
eggs and ham, I do not like them, Sam I Am.
Would you eat them in a car? Eat them, eat them,

here they are!

I would not, could not, in a car!

Would you'éat'theh’in a tree? You may like them,
YOl wiil SEe.

Not in a t#eabeléaﬁm let me be!

A train!‘é train! |

Not on a train!

S Would you, could you in the rain?

Not bn a trainﬂbnmt in'tha‘rain{

Y it dw'nmt'like gre@n.éggﬁ ard ham?
I do not like theh, Sam i Am.

Would you eat them in a boat?

Not in a bost, not with a'gmat! Not in the‘rain,
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Reader 1

Reader 2

not on a train. Not in a box, not with a fou.

I do not like them‘here,ur there. I do ndt like;

)

S them anywhere!

You do not like them, so you say. Try them, and you

mayy I say.

Samg if you will let me be, 1 willbtry them. You

will see.
Say! I like green eggﬁ~and,ham; —.T.lclc:),.'I_1‘il;i:t-3_‘t'.'heam,l

Sam I Am'! I will eat them in a tree, thay ﬁeally are

w0 good, you ﬁeé! I would eat them h@r@ Drntheregb

I would eat them anywhaf&} I do so like green eggs

and ham, thank you, thank youw, Sam I Am!'
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f(Harcourt 1968)
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a Thengar and the Flv.vFaula Wlnter
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(Dial

Froq Coea to Dznner; Mercer Mayer
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Where Are (Dna]

Frog. 'You?,,MercerfMaye

Good Night..

Good Morning,
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Brown,
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Feter Spier’s Rain, Petér Spier (Doubleday, 1982

ngi@tg“N&Lg, Fat Hutchine (Maﬁmiilang 1968)

sebastian and the Mushroom, Fernando Erahn (Delacmfte$.197&)

Ihe Selt-Made Snowman;AFérhando Firakin (Lippincmttg 1974

Shopping Trip, Helén»oxenbury'(biaig 1982)

Shrewbettina Goes to Work, John Goodall (Atheneum, 1981)

Shrewbéttina’s Birthdévq‘John Goodall (Harcowt, 1970)

Thevailvar Fony, Lynd Ward (Houghton Mifflin, 1%73)

Shates, Ezxra Jack Fkeats (Franklin Watts, 1973

Sleep Tight, Alex Fumpernickel, Fernando Erahn Little, 1982

The Snowmarn, Raymond Briggs (Random, 1978)

The Sticky Child, Malcolm Bifd'(Harcourt, 1981)

A Story to Tell, Dick Bruna (Dick Bruna’BoQk5, 1?&8)
Sﬁnsﬁine; Jan Drﬁerod kLothrop? 1981; Fuffing 19835-
The Train, Nitoid Generowics fDial, 19839

Truck, Donald Creﬁal(areenwillowﬂ 1980)

Two Morasl Tales, Mercer Hayer (Fouwr Winds, 1974)

Two More Moral Ta1955 Merceﬁ Mayer (Four Winds, 1974)

Up & Tree, Ed Young (Harper, 1983)

Up and Up, ShirleyvHugheg'(PrehticewHa115‘1979)
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