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‘.Purpose ‘ﬂ:_f .TT‘;] LA : ;V»ff5»u f?' ,"”“

The purpose of thls pr03ect ‘was to examlne the dlfferent trends in

1

"spelllng and then develop a program whlch would meet the needs of flrst

e e
grade students 1n a regular classroom. S - v,_g .
L : P

Procedure and Results ~ -~ . |

:ThevwriterieXamined the'Subject ofcspelling and 1ts relatlonshlp to

\'

v'readlng and wrltlng The reV1ew of the llterature found two theorles:,

. ‘|
]

,a)» spelllng is related to the subjects of readlng and

V
wrltlng, and therefore, should be 1ntegrated 1nto a

:‘v:language arts.program - ' o p f: 5.¢'u‘lj]>

. b) based on the psychollngulstlc s theory, spelllng and

i

readlng are not related ST o jjh

The wrlter then expanded the” rev1ew of the llterature to 1nclude{

T» spelllng in relatlon +to readlng based on the theory that

h_readlng are 1nseparable. The great debate between phonJ

o

spelllng and'wf

cs and look - say .

"fadvocates was’ rev1ewed flndlng more studles supportlng the phonetlc

ﬁapproach to spelllng and readlng, whlle favorlng the loc
for the teachlng of non—phonetlc vocabulary The lltera
_p031t1ve response supportlng the use of a multl sensory

-._spelllng.';‘

k —_say approach
ture showed

approachytobi

g



The review\of:fhe'liferature supported three important,trendsiu~--
: hlch the wrlter has used as three 1mportant crlterla for the presented
spelllng program, 1) phonlcs, 2) the 1ntegrat10n of spelllng 1nto a i"

*‘language arts program, 3) the use of a multl—sensory approach to spelllng.

Conclu51on .

The spelllng program, based on the Sllngerland Program for Spec1f1ch
Language Dlsablllty chlldren, 1ncludes phonics, a multl sensory approach :
’ to learnlng, and the 1ntegrat10n of spelllng, readlng and wrltlng 1nto a
language arts‘program; The wrater, who is a Slingerland teacher, has :
.expanded‘the successfulelingeriand Program for,usegin a regular‘first.ah
”‘gradebclassroom. dFor‘this program to be[Suecessful,cthekuser shouldb
'completeba Slingerland course (see Appendix #i). The presenfed‘supplementary
Spelling program is,not_a Spelling.book, but a diSplay of models to heip the
user:write'weekly'1essons which can be inoorporatedsinto'any firsf gradea
curriculum.‘ Games and other teaching.approaches can be integrated fog
_ help{reinforce new conoepts;'-Alsog this program could be expanded.for usel
;in'other elementary:grades;‘ This supplementary spelllng program to |

Sllngerland has not been tested
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 GENERAL INTRODUCTION

Spelllng is.a very 1mportant subject whlch affects communlcatlon in

f{both readlng and wrltlng Are the current spelllng programs meetlng the =

" needs of the students° C

Many school dlstrlcts supply the classroom w1th spelllng books Wthh

t'.vcontaln weekly word llsts and ‘some. spelllng rules to teach the chlldren.

vIs thls method the best approach to spelllng° The results of a study by

Curtls and Dolch (1938) 1nd1cate that there is more to spelllng than just '

'buylng a good spelllng book and carefully follow1ng 1ts dlrectlons. v'

‘In the clasSrOom the’teachervsoon dlscovers that'some chlldren‘seem

to be successful with the spelllng book approach ;whlle others are falllng

to. learn to spell Do teachers know the answers to the followdng questlons°v.
TWhat is spelllng° How‘does a chlld learn to spell‘> What are alternatlve |
: methods Wthh w1ll best ‘help the ChlldOV Should spelllng be related to
‘ readlng and wr1t1ng° Is there a spelllng program whlch would better meet

ﬁfthe needs of the students° _

There are many: areas of concern that teachers should be aware of when

N teaching'spelllng A spelllng program should meet the needs of the students.



REVIEW OF THE RELATED LITERATURE

It is important to realize that spelling is . only one area of language
arts. Some educators teach spélling as an isolated subject, but studies
show that children spell better.when ﬁords'are integrated into a language
~arts curriculum (Curtis & Dolch, 1§38). Spelling should be taught as a
useful, functional fool. Hildreth (1§62) says that studies show that
reading, writing and spelling>are highly correlated. - Flesch (1955, 1981)
who has studied the area of reading, stresses that spelling and reading_are
inseparable and should be taught at the same time. Psycholinguistics
compare spelling with wfiting, and reading with 1anguage (Goodman, 1973).

In the réview of the literaturé, the writer will look at the subject of
spelling, spelling as part of the language arts curriculum, and the subject
of reading as it relates to spelling, The reader needs to be aware thaf
material from reading specialists as well as speiling specialists will be
included, | |

Spelling has been the subjeét of a great debate for many years.‘ The
literature sﬁows that there are-two basic approaches to spelling; look - say
and phonetic. Look ~ say is defined as the memorization_of words as a whole
without learning the use of phonic generaiizationé; The phonetic approach
 teaches the child the use of sound-to-letter relationships to spell words.

The look - say advocates state that most English-American words are
non-phonetic and highly irregular, so words should be learned through
memorization (Horn, 1957). Many studies:have been made to disprove this
.theory. Yee (1971) says that there is a greater phonemic regularity than
opponents claim. Julie Hay and Charles E. Wingo (1954) state that 87 percent

‘of American-English words are phonetic and only 13 percent are irregular.



lA study by Groff (1961) puts regularlty of Engllsh Amerlcan words at 70
' rpercent, The Edwards and Glbbon study (1963) states that 90 percent of
F‘American—Engllsh‘wordsvarevphonetlc. The most powerful study was done by |

vthethR;vHanna’f‘Moore:e J;é. Hanna team. ‘First, Paul and Jean Hanna:
"(Moore,‘lgsl) did a researchhstudy on a 3, OOO‘word vocabulary., These words'
were analyzed in terms of phoneme grapheme correspondence -= regular or
1rregular; The study 1nd1cated that the Amerlcan Engllsh language is .
thlghly regular. P.R. Hanna and Moore found that 80 percent of the 12 546
phonemes, a class of closely related speech sounds regarded as a s1ngle
_sound compr1s1ng the 3, OOO most frequently used Amer;caneBngllsh words were
‘con81stent whlle 20 percent were lrregular. : Next,‘ the P. R Hanna - Moore»: |
tteam (P R Hanna, Hodges, & J S. Hanna, 1971) was flnanced by the U. S

h Government PPO]eCt 1991 to test 17, OOO plus words. They dlscovered that

‘Ithe more words used the greater con81stency of phoneme grapheme correspondence.

Rudolf Plesch'(1981) with the help of Mrs Margaret BlShOp, analyzed P.R.'Hanna -
s’Moore s 17 OOO words and found that they were 97. u percent phonetic. The .
wrlter has determlned through the review of the literature that. Amerlcan—
7:Bngllsh words are hlghly phonetlc.

. Slnce research shows that Amerlcan—Engllsh words’are hlghly phonetlc,v
:1t seems loglcal to 1nclude phonlcs in the language arts currlculum With
'thls in mlnd dthe wrlter feels that spelllng books are mlsleadlng to educators.

iThey may thlnk that they are u81ng a balanced program w1th both look - say

© . .and phonetlc approaches to spelllng, when in fact they are not. Spelling

'“fbooks rely‘heay;ly on the ‘look - say—approach while teachlng ‘only some of
‘;the’phonetiC'rules (Flesch'f1955) When phonetlc advocates say to use a
":1"phonetic approach" they also belleve that a complete phonetlc program
should be implemented (Flesch, 1955, 19813 P.R. ‘Hanna, 1966). Dook -rsay '

~and phonetic advocates both agree that there is some7irregularity~which



:fmust be taught through a look - say and/or hapltlcal (klnesthetlc and tactlle)

*approach.‘ Theodore Clymer (1963) states. that due to the "many exceptlons.

N

to the rule", there is a need for 31ght words to be taught.- The wrlter

hreallzes that 1t is dangerous to assume "all or-none" or "either-o r" (Yee,'1966)7
”fBalance is 1mportant and there are many excellent look —ysay technlques
hwhlch can be 1mplemented 1nto a phonetlc based program.‘ As Curtls and Dolch -
fh(1988) found buylng a good spelllng book and carefully follow1ng its rules
‘1s not enough
The processdof learnlng is a multl sensory, multl motor process 1nvolv1ng
3'Speech audltlon, vision and haptlcs (P.R. Hanna et al., 1971) | Loglcally, ’
vresearch also shows that spelllng is learned through these modalltles or |
blmages (Fltzgerald 1951 : Hlldreth, 1962;‘Hodges, 1981). vHumans have greatg
" individual dlfferences “in these modalities, ranging from WeakneSSes to
ipreferences (Fernald 1951) ;Many times, teachers see tendencies tonards
a modallty preference, but it is stressed in the llterature that the multl—z
’—sensory approach not be separated (Horn,_1950 Fltzgerald 1941) That 1s, .
V'iﬁlf a teacher thlnks that a Chlld has . a modallty preference, that teacher

- should not: teach wholly to that modallty Imagery is not completely understood

'»: by tralned psychologlsts and thus, the teacher is not quallfled to make that

;yassumptlon (Horn, 1950) A research study by Dr. Bateman (1967) and another
hby Professor Roblnson (1972) proved that there is no statlstlcal proof that

"_z"audltory" chlldren learned better by phonlcs or that "v1sual"'chlldren-r

e learned better by a look - say approach r P R. Hannavand J.S.»Hanna (1959), i

,‘and Hlldreth (1962) state that audltory, visual and haptlc 1mages must be v'
:n;planned and learned 1n a spelllng program. .. as each type is learned, it
) must be systematlcally 301ned w1th other types of 1magery w1th each one

. becoming a relnforcement to-the other. The llterature'suggests that an



1‘aud1tory,‘vlsual and haptlc approach to. language arts could beivery
dsuccessful. ‘ . | | |
There has been a controversy as tobwhen phonlcs should be 1ntroduced

in school The basalrreadlng serles attempts to teach chlldren about S
- seventeen beglnnlng consonant sounds in the flrst year. Vowels are 1ntroduced

in the second year, leav1ng structural analys1s SklllSFfOP the thlrd year .
(Kottmeyer, 1959) Many educators feel that flrst graders are unable to
vlearn phonlcs at an early age ‘SO they are.not taught letters and sounds due
b.to lack of "readlness skllls. Flesch (1955), who was unable to flnd a
',unlform deflnltlon ford"readlness skllls", says that thls approach: deprlves‘
the chlld of pre01ous learnlng years.' Chlldren should learn technlques early
in school wh1ch w1ll enable them to proceed successfully in spelllng, readlng
and writing (P. R Hanna & Moore,'1953) ’W1th correct phonetlc habits estab-
‘llshed these chlldren can use thelr skills 1ndependently, where as ln a
r‘look - say program, the children must rely or depend on the teacher, espec1ally
j,for words that havefnotfbeen memorlzed Charles Read (1971) conducted one
:of the flrst major studies Wthh examlned the beglnnlng attempts of chlldren
fto spell Chlldren between ages four and elght were selected for the study.
Read dlscovered that young chlldren are able to detect letter-to sound
relatlonshlps; Further studles (J.w. Beers & Henderson, 1977 J W Beers,
' ,C‘S Beers,ré Grant 1977) and research shows that children are "super
':phonet1c1ans ' Flesch’(1955) also'supports the fact,that flrst—graders are
-_excellent in learnlng phonlcs. Phonlcs should begin w1th the teachlng of '
letters, thelr soundsﬂand wrltten forms. ThlS task should be taught through
audltory, visual and haptlc technlques to develop a. program which prevents
fallure (Sllngerland,-197l),»actlvates success and motivation," and glves

students a functional tool to use throughoutdtheirvschool years.



There have been many studles done in the area of readlng, comparlng f

'7look - say programs w1th phonetlc programs. Flesch (1955 1981) dlscusses'

’many of these comparlson studles and, 1n conclus1on, states that the

i

j‘phonetlc programs proved superlor. Jean Chall (1983) found nine studles
1whlch dld not test beyond the second grade, also show1ng the phonetlc

'approach to be superior to the'look - 'say approach. Many sPeolallsts_have‘

compared these two programs according to reading achievement in the primary

| 'grades. Chall‘foundﬂthatiphonetic groups did well on oral, untimed tests
of word recognltlon. On comparing'standardized testsf'results,'the look'—-

' say group achleved hlgher scores on 81lent readlng comprehen81on in flrst '

grade. Chall explalns “that phonetlc flrst graders become preoccupled w1th

: letters and sounds on tlmed tests. By the second grade the phonetlc group
ltests‘superlor to the look - say group on 51lent readlng comprehen31on due :

S to thelr ability to comblne‘phonetlc SklllS w1th the use of context clues.
pSecond graders are capable of. decodlng w1th the use of contextual clues

: (Clay, 1966 Blemlller, 1970) The Jook - say approach~results 1n.faster"

' readlng in flrst and second grades, but phonetlc readers recognlze more

words accurately in one minute than look - say readers (Chall 1983) Firsté

v‘grade reading programs possess1ng cons1stency in grapheme—phoneme correspond-
’cdences produce 51gn1f1cantly hlgher word. readlng, word study skills, and
h;regular word 1dent1f1catlon achlevement (Ruddell, 1968) ' Wlnch (1925)
icompared the look - say approach w1th ‘a synthetlc soundlng-blendlng phonlc“ .
f'approach on success in readlng such sentences as "A fat cat sat on a mat".

'The-phonlcs tralned‘chlldren were superlor.

It is important to put'children,in a’language arts program that will

, teach'them’effectively and prevent failure. Important criteria, as seen

glih the literature thus far, are phonics, a multi-sensory approach, and the



"'“,”1ntegrat10n of spelllng, readlng, and wrltlng.r Any*program whichtincludes :

: fthls crlterla should be successful The wrlter has found that the Sllngerland

iglprogram 1ncludes thls crlterla and more.‘ In the 1920's, Dr. Samuel Orton,

f‘,ja neuropsychlatrlst began to study chlldren who were not successful 1n

- school. .Dr( Samuel Orton and h1s a351stant Anna Gllllngham (Gllllngham 8
"EStlllman, 1960) began the Orton Gllllngham method to help braln damaged
-chlldren.u Orton's remedlal tralnlng for. these chlldren w1th a language
‘vdlsorder, partlcularly in . readlng and spelling, was a systematlc phonlcs.
;program accompanled Wlth klnesthetlc alds. Orton s klnesthetlc technlques
'v_also helped chlldren w1th strephosysbollc confusion (word and letter reversals)
hTwo readlng programs (Chall 1983) have been developedkfrom Orton 's. remedlal
‘procedures the remedlal program -of Gllllngham and . Stlllman (19u0) and the
:.”:‘wrltlng—readlng spelllng method of Spaldlng (1962) In 1971, Beth Sllngerlandl~
| rote a book adaptlng the use of the: Orton Gllllngham method for teachlng of
dyslex1c chlldren.i_Thls program?vcalled Sllngerland, is a multlfsensory

approach to language arts forVSpecific Language Disability (SLD) Children.

'~,;TThié'program‘incorporates_spelling,»reading;vwriting, oral and written

'lﬁlanguage;‘vBeth:Slingerland (1971>‘states'that SLb'childrenls "achievement
,éln readlng, wrltlng, and spelllng and both oral ‘and written langauge is not
;pcommensurate w1th 1ntelllgence or abllltles in other areas such as sc1ence
,_,or math" (p 3) Slnce these chlldren have normal to superlor 1ntelllgence,
’:ISllngerland teaches them through the 1ntellect.‘,Th1S'programﬂbeglnsanth'
:3,tthe teachlng of bas1c letters and sounds (phonlcs) .r;-expanding:to words,
;'phrases, sentences and paragraphs PR always teachlng speaklng, llstenlng,
'”i'readlng and wrltlng at the same tlme (J Orton, 1966) Sllngerland 1s a
:5fprevent1ve program Wthh av01ds frustratlon by preventlng fallure whlle :

- _motlvatlng the chlldren (Flesch 1981 Sllngerland 1971) Beth Sllngerland



e
'T1(1971)7wrote‘a teacher 's gulde for prlmary teachers‘descrlblng.structured
htechnlques and procedures for teachlng SLD chlldren. She stresses the fﬁffhbr
'L;lmportance of teachers completlng a teacher tralnlng program.frThls:program
: ;teaches one how to use the Sllngerland methods effectlvely.b (For;more_“—'
;:1nformatlon on Sllngerland tralnlng see Appendlx #1 ) | e
“ The psychollngulstlc s theory on readlng must be 1ncluded in: the .
k reylew of the llterature 51nce 1t refutes the look - say and phonlc approaches
g Psychollngu1stlcs compare readlng to oral language, ‘and not to spelllng |
'T_They belleve that phonlcs and look - say methods 1nterfere w1th "readlng for
cheanlng . Psychollngulstlcs, a blend of the terms "psychology";and "llngulstlcs
°'say that readlng 1nvolves the 1nteractlon between thought and language
‘T;(Gollasch 1982) ' Though the advocates of the psychollngulstlc theory <
',fbelleve that the relatlonshlp of spelllng and readlng is not well understood
‘ :they state that no actlve productlon of letters, words ‘or- sentences is
':requlred 1n readlng'(Lefevre, 1966). Through many years of research of‘
'oral readlng behav1or Kenneth S Goodman (Gollasch 1982) has developed
fa psychollngu1stlc s model of the. readlng process STt is belleved that a
‘-reader should 1ntegrate graphlc, syntactlc andbsemantlc cues while readlng
;(Goodman, 1973) Graphlc cues reach the reader v1sually, syntactlc‘cues
filnvolve “the way words are- put together to. form phrases and sentences, and
’t:semantlc cues. allow the reader to get meanlng from the structure. To the
:;dpsychollngulstlcs, readlng s a guess1ng game where “the reader must tntegrate
‘1jhthe three cue systems through the: process of sampllng, predlctlng,‘conflrmlngf
-and correctlng (Goodman, 1969) The reader s goal is to use. as llttle of |

each of the cue systems to obtaln comprehen31on. The psychollngulstlc

rbtheOryvls contlnulng to be researched andvtested.‘



The rev1ew’of thenllterature supports phonetrc programs, a multl—

o sensory approach to learnlng, and the 1ntegratlon of spelllng, readlng and
‘~lwr1t1ng' However, the llterature also reveals two opp051te readlng theorles./
frvThe phonetlc advocates belleve that spelllng and readlng are 1nseparabla whlle'

'*the psychollngulstlcs belleve that language and readlng are 1nseparable.'vIt.

vls the respon51b111ty of the educator to research the two methods and choose o
a theory and a program whmch they honestly feel w1ll beneflt the chlldren. 3:

;The wrlter feels that both the phonetlc and psychollngulstlc theorles need
:’to be researched in depth Many educators have created many new ' 1deas and

‘f_ programs5 but unt;l_they‘are"tested,‘one does not know;;f.they‘wlll_be };h»

successful.-



STATEMENT OF ’O'B'JECTIVE‘S‘ o

ThlS spelllng program is an exten31on of the Sllngerland Program for -

Spe01f1c Learnlng Dlsablllty (SLD) chlldren for use 1n a regular flrst grade

'_L‘Classroom.ﬂ Sllngerland is de31gned for students whose academlc abllltles

do not correlate with thelr 1ntelllgence. The spe01f1c language dlsablllty
Chlld usually has dlfflculty in spelllng, reading and wrltlng, while they
gmay excel in-areas - such as math or flne arts. Teachers have the respons1blllty
of meetlng the-needshof all students in a classroom,w1thvabll;t1es ranglngv
ffrom low to hlgh The’wrltervfeels that‘Slingerland :or any'edually‘successful-h‘
-‘phonetlc, multl—sensory program, should be used in first. grade V‘Flrst- : o
v‘graders need a systematlc program Wthh w1ll handle any problems that theh
chlldren may encounter whlle beglnnlng spelllng, readlng and wrltlng 'Atib
: thls age,.chlldren have very 51mllar problems that SLD chlldren encounter,
r;for example, reversals .are not uncommon 1n flrst grade.‘ ThlS program uses
the Sllngerland approaches whlle extendlng to meet the needs of those chlldren“
who are able to qulckly expand thelr knowledge in- language arts. Each Sklll
WlS taught upon another Sklll which is empha31zed in all language arts subjects;
It w1ll motlvate the chlldren throughﬂsuccess by'teachlng them useful,'
“fzfunctlonal SklllS whlch can be used 1ndependently.‘ | /
‘ = ThlS is a spelllng program whlch is. 1ntegrated 1nto the‘subjects of
- readlng and wrltlng A complete program beglns w1th the smallest unlt of |
5 letters and sound to letter relatlonshlps and then progresses.to words,

sentences and paragraphs. Students w1ll not learn to wrlte words untll the



11 °.

%fsghfneeded letters have been taught, sentences w1ll 1nclude only those words

.fJJWhlch have been taught phonetlcally or 1ntroduced through 81ght vocabulary.:ﬁ
mhAll chlldren w1ll recelve the same spelllng words, but the spelllng sentences
:iand readlng vocabulary w1ll be wrltten for each 1nd1v1dual readlng group,_
::correlatlng w1th thelr basal readlng story ‘The program 1s wrltten on'a'

‘ weekly format to help meet the needs of the students.d By looklng at the_i
’test results at the end of the week the teacher can recognlze areas of
.vweaknesses and‘extend that_sklll:or_vccabulary ;nto the next week?stprogram;;jv
"This ls'the time thatfa{teacher can‘lnccrporate;a newhtechnicue tovhelp‘the
,‘chlldren. | | | | 4
- The follow1ng program presentsbmodels whlch w1ll help gulde teachers
.',in wrltlng weekly lessons. The purpose of thls program is to meet the needsr

of the.students;‘thusrthe’instructor writes the lessons.1ncorporat1ng,the. o

: ,week's readlng vocabulary and allow1ng for the chlldren s learnlng rate

In the sample lesson plans phonlcs are taught in spelllng,.81ght vocabulary'
-pfls taught in readlng, and letter formatlon and wrltlng skllls are empha81zed -
'flniwrltlng.‘ There w1ll always be an overlapplng of these skllls in the .

'other subject areas since they are 1ntegrated For example,hwhlle readlng

:"a story, a chlld may phonetlcally sound out a word 1nstead of reading it as

‘-'s1ght‘vocabulary ' The Chlld is. relylng on a functlonal sklll taught in

Lspelllng, that works for the 1nd1v1dual

The wrlter is aware of certaln llmltatlons about thls spelllng program.
.FlPSt teacher tralnlng of'the Sllngerland Program is hlghly recommended
g Thls“ls not‘meant_to_put‘restrlctlonstonbthe'teacher,_but to expand:teacher»'
..awarenesst ‘The:training will glve theytéacher‘flexibility“in;incorporating:
.dnéw andfegciting auditory, yisual,'and kinesthetic technlcues. The teacher

will know_what’materialsvwork while meeting the needs:of'the students;»,There



:w1ll always be new 1deas 1n educatlon whlch can be 1ncorporated 1nto thls

/2f5‘7»program. Another reason that tralnlng is recommended is that materlal and

"listructured approaches w1ll be used.‘ A teacher w1ll need to know how tO'QpaV

use the materlal and follow the approaches properly. Sllngerland 1s a o
";complete language arts program, and the wrlter has noted that thls spelllng‘t'

: gprogram is an extens1on of Sllngerland |

| Secondly, the review of the llterature recommends phonlcs, an- audltory, L
irlsual and haptlc approach to learnlng, and an 1ntegrated language arts
T,;program. Sllngerland has been proven to work w1th Spec1f1c Learnlng Dlsabllltyj
'chlldren.b The expan31on of Sllngerland lnto a regular classroom has not ‘
been‘tested., Mrs. Sllngerland‘was contacted before thls proposal‘was »
‘mritten; and‘shehagreedvon‘the project. Hopefully, thls program w1ll be

L tested‘inlthe‘future; The.procedurezpresented may also‘be the basls-of a‘c

et

remedial language arts‘program for older children. h
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THE PROJECT

A _Suppl_ementaby Spelling Program to Slingerland

.;]_6



AN OVERVIEW OF SLINGERLAND

Sliﬁgerland is a muiti—sensory approach tp language arts for Specific
Language Disability (SLD) children; A SLD child, who usually has normal
to sufefior intélligence, displays low‘achievement in the areas of reading,
writing, spelling, oral and written language. Due to their high intelligence,
thése children are found in the regular élassfoom. ‘They are bright children
who ére frustrated with théir inability to succeed in the regular classroom.

The Slingerland Institute pbbvides summer school sessions, thfoughout
many areas, to instruct teacﬁers how to teach SLD children. (See appendix #1).
The program, which is very structured and detailed, has shown to be successful
with these children.

Slingerland uses phonics and a multi—sensory approach to learning,
while integrating reading, writing, and‘spelling.‘ The program begins with
the smallest unit of lettérs and expands.to words, phrases, sentencesvand
pafagraphs. It is a preventive program which helps SLD children avoid

frustration and motivates them through success.



" RATIONALE BEHIND THE ORGANIZATION

'OF THE SUPPLEMENTARY SPELLING PROGRAM

‘7.:Thé nriter;'whofhas completed5twoisummer'schOOl sesslonshof Sllngerland,:
‘ihas expanded the Sllngerland Program for use 1n a regular flrst grade.:
;:ﬂclassroom.- Many flrst graders dlsplay smmllar dlfflcultles as the SLD
'?,'child: Upon learnlng language art SklllS, a flrst grader must tackle a.
tltendency towards letter and word reversals; learn howvto speak‘and wrlte
_uln complete sentences, learn to decode and 1ncode words and develop v
Tvcomprehens1on skllls.; The‘orlglnal Sllngerland program is des1gned to -

: gulde SLD chlldren through spelllng, readlng and wrltlng by. handllng any ,

”'v'problems that the chlld may-encounter. The wrlter s 1ntentlon 1s»to take

- ;}a well developed and hlghly successful program (Sllngerland) and expand B
S 1t for use 1n a regular flrst grade classroom Hopefully, flrst graders

: w1ll galn a strong understandlng of language arts as the- program bullds

"i_sklll upon sklll whlle 1ntegrat1ng spelllng into the subjects of readlng

'fiand wrltlng The erter believes that th1s supplementary program to.
"Vziélingerland wlll_also;preventrfamlure and motlvate students through:v
:’:SucceSS{b | B e e S *
In expandlng the Sllngerlanddfrogram for regular classroom use,:the
vsll wrlter does not follow the structured plan developed to help SLD chlldren.k
»Slnce the Sllngerland program is the core of thls prOJect the wrlterb
‘fstresses the 1mportance of Sllngerland tralnlng (See appendlx #1). Sllngerland'
l"phllosophy and structured approaches are an 1mportant part ‘of the success

}‘of this program,j Teachers w1ll galn a greater understandlng of chlldren and
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- poss:Lble language c‘lli-s;abili':t'ieéwf:hrou:gh épeciél rtr'aining,'  , The pur P 21:

this project is to expand Slingerland for regular classroom ‘use, not _1_59_

' teach Slingerland.



PROGRESSION OF SPELLING LESSONS

Note - These sections must be in order, but there is no specific order
within the sections except for the introduction of vowels (See

Se¢tion'2).

Section 1

Consonant letters ére taught (See Model #1). There is no specific
order though the teacher may want to introduce the letters according to
similar'letfer formations. After teaching about six consonants, introduce

the first vowel "a'.

Section 2 |

Spelling begins after teaching the vowel "a",,(Sée Model #2). Use
only consonant-vowel-consonant (CVC) words and begin with words that have
same ending consonants. Keep your word families together until you héve
introduced auditory discrimination skills through the use of the pocket
chart.

The teacher remains with the voﬁel "a'" for severallweeks, changing
beginﬂing and ending consonants. Newvconsonants and language rules are
taught durihg this'time; capitals, punétuation and sentence structure.

After the students have masfered CVC words with the vowel "a'", teach
the vowel "i". Vowels muét be taught in order; a, i, o, u, e. Progress
to the neét vowe} only after the students have mastered the present vowel

and can differentiate between the vowels already taught.

20
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Thiéfsection continues unfil,all_vowels,and consonant letters have
' beenbtaught; ]Wofk on auditory discrimination, beginning sounds and ending

sounds. Dolnot expand beyond CVC words.

Section 3"

- After all cbnsonants and. vowels are taught, the‘teagher begins
intfoducing cqnsonant'diégraphs and blendé. (See Modei #3). There is no
séecific order. Follow the lead of your basal reader for an order which
will benefit the stﬁdents. Cbntinﬁe torteach langauge skills thrdugh the

use of your spelling sentences.

Section 4
The last step for first—graders is the introduction of phonograms
(See Model #u). ‘There is no spécial order, but remember to integrate.

spelling and reading vocabulary.

#Note - Sight vocaBulary is integrated info the weekly spelling sentences.
The children must uﬁderstand that these words are not phohetic
and/or the skill has not been’taught. lThe children will hopefully
learn to spell the words through the repetition of writing their

spélling sentences for homework.



" THE MODELS '

There are four models based on the four ba81c spelllng sectlons. Eaehh;

dlfmodel 1s a weekly lesson whlch takes the spelllng lesson and 1ntegrates 1t

'_dally 1nto the subjects of readlng and wrltlng.

"='Modeli#1:

Model'#Qf

Introduc1ng a new letter of the alphabet
Example - t . R

After 1ntrodu01ng the first vowel the

-~ first spelling lesson with 1ntegratlon

’ l~1nto readlng and wrltlng

Model #3:

4Model #Hi

' Teaching a.consonant diagraph- with'integration”
into reading and writing. (The same process
- for teaching a blend) Example -'ch » '

Teachlng a phonogram w1th 1ntegratlon 1nto

-readlng and wrltlng Example -ee

- The models”demonstrate lessons inISPelling, reading, writing (lettéra [

formatien and Written_langauge)»and.dralflanguage. ‘WQrdfand sentenee s

comprehénSion'is'approachediinball'subjeCts;



GUIDE FOR THE TEACHER

The Language Artstrogrém

The program includes: .
1). Spelling - skills and comprehension
2) Writing - letter formation, written laﬁguage
3) Reading - skills and comprehension

4) - Oral language

Materials
All materials are used in the Slingerland Program which may be
purchased at Slingerland Summer Sessions (See Appendix #1).
Spelling |
a) small alphabet cards (pocket chért)
b) phonogram and vowel chart
c) teacher's hand péck for classroom use
d) alphabet wall cards |
'e) patterns of letters of the alphabet
f) card packet for introducting spelling rules

g) Teacher's Word List for Reference

Writing
a) large newsprint with slotted lines

b) large newsprint without lines

23



*Any basal veader

E *Addbany games'thch,oorrespondeWithsthedskills?being taught,i"*“”bf

' ~l'Weekly Plans :

The teacher chooses the words for spelllng and develops the spelllng

'fSentencesvweekly.

. "Reasons:

D

flexibility with any classroom‘s.materials'and basal series

to meet the‘needs ofkthe'students'

‘a) teacher analyzes>weekly,test scores to help determine the;.

ufollowing;lesson

eb)"to move at a»paoe which corresponds with the abilities

3)

of the students

:c) ‘to 1ntegrate spelllng w1th the groups"weekly basal storles

to use the number of spelllng words and spelllng sentences whlch .

are comfortable for the students»

_Adaptatlon for Low Groups ‘

1) CAl1l groups w1ll have the same spelllng word llst.v Spelling’sentences

- w1ll be dlfferent for all readlng groups  since the spelllng sentencesn

correlate w1th the basal~stor1es.‘

~2) For the lower group, the teacher may want to postpone the writing

~ of the spellingdsentences. The-students'may be tested on the oral

reading of the sentences instead of the‘writing of the sentences

‘through oral dictation.



3

T y)

' 5)

25

,The-iowér groubvmay héve fewer spelling words and.speiling ﬂ,

sentences. ‘There‘doés not need to be a spelling sentence for every

bspelling word. -

Put two review words in your spelling word list.

Stop and review the same skill for the next épelling»lesson.b

This program is flexible.
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A SUPPLEMENTARY SPELLING PROGRAM TO SLINGERLAND

FOR FIRST GRADE

The Project: Four Models Demonstrating the
Integration of Spelling in a
Language Arts Program



Model Lesson #1

Purpose of the Lesson -

To show the reader how to teach a new letter
of the alphabet. This lesson will be used for
vowels and consonants.

27
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Model Léésbﬁ'- Teachingvthé‘lettertzi

Objective - After beingitaught the letter "t" through a multi-sensory

approach, the student will be able to name the letter, give

keyword, sound and write the letter from memory.

Materials needed:
’ aj chalkboard
b) pencils without erasers
c) Slingerland wall cafds
d) Alphabet cards

e) Trace/copy/write paper

Introduction of the letter t
Teacher ;‘Shows the wall card
bIntroduces the name t
Gives keyword "turtle"
Gives the sound /t/

Note - There is no "uh" or shwa after consonant sounds.

Learning to Write - Letter t

Step 1 - Teacher
Makes many "t's" on the chalkboard in reach of the children - Lineé
are not used.
The students come td the board to trace the "t" while saying its
name "t". (The purpdse of this activity is to have the children
feel the letter in big arm movemenfs, and to say its name while

tracing.)
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" Step 2 - Stﬁdeﬁtéiﬁ
15Make "t" in the air saying its name "t". (The teacher "mirrors"

~ this activity with the students.) Repeat many times.

Step 3
Teacher - Passes out permanent patterns with the letter "t"
on them. (No lines.) |
Sfudents - Trace the "t" with their finger saying its name "t".

Repeat many times.

Step»uy
 Teacher - Talks through ﬁow to make a "t" using lines.
"You begin at the top; the "t" is two spaces tall,
‘you cross the "t" above the middle line".

‘Students - Receive a trace/copy/write paper.

|
!
]
[
]

(a)  (b) ()

- —_—d - ] -

a) Students trace the letter "t" with 1) their finger
2) their pehcil while saying its name "t".

b) Students copy‘the letter "t".

c) Students fold columﬁ (a) over column (b), exposing
column (c) only.

d) By memory, the students will make their own '"t". The
paper is then opened to expose columns (a), (b), and (c).

The studentsccompare their work.



‘:‘ViéualAApbfdach'Q téifé;7j::‘

' Teacher'f EXPésesithelcard "t";vf>

. *Te‘a'cher - Namés let{;erv whilé forming .wi'th arm swing, names kezﬁofd,
;givés éound. ’ | |

Class - Repeats.

‘ *33°



Model Lesson #2

Purpose of the Lesson -

To show the reader how to begin the first spelling
lesson. Spelling begins after the introduction of the
first vowel "a". Consonants to be used in the first
lesson must have already been taught through the approach
demonstrated in Model Lesson #1.
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SPELLING
Model Lesson - First spelling lesson after the introduction of vowel "a".

Objective - After being taught new skills and spelling words through a
" multi-sensory approach, the students will be able to use the
skills and spell the words correctly by the end of the week's

lessons.

Materials needed:
a) Alphabet cards
b) Pocket chart

c) Newsprint with slotted lines

Prerequisites

Pretaught letters:
1) Consonants - b, ¢, £, hy, my, r, s, t
2) Vowel - a

Sight Vocabulary:

the have
on _ a

my . | and
is



.f~The7pr6be93fof,5pelliﬁg may be”a 1fﬁ,:h~ t task

]j;The teacher may want to work on prooes fof blendlng/unlocklng

v‘spelllng words before 1ntrodu01ng spelllng sentences.‘pkf:pi'

”-Hﬂj‘vThe spelllng approaches w1ll be wrltten out on . Day 1 only

N'Contlnue same approach on other days unless noted



. OVERVIEW WORKSHEET FOR THE CHILDREN

ijellingVWQfds: o

: 11« '.-7‘>rat

——

o,  fat

P

5. S ha-t

' - 6 :" IR sat

———

- N

v7;, ' l‘»maf'r

‘Spelling senténées” )

1. Thé éat,Sat‘oﬁ

the mat.

2. My rat is fat!

3. I have a‘hafbandfalbaf.: 




© Spelling Lessons .

" ‘Day' 1 ,

Alphabet Cards - Vlsual approach

Rev1ew a, b, c,vf h m, v, s,.t '

Approach |
Teacher -.Exposes card
‘ -Chlld - Namesp;etter_whlle forming‘wifh‘arm’swihg;'hames EEXfEEEQ’.
'hv gives'SOphd. | S - |
Class Q‘Repeats.'

B Note - Vowels "open the throat" when said properly.

2. AlphabetCards -'Auditory'approach

. Review: 'a, b, ¢, f, h, m, r, s, t o .

”h Approach ‘
" Oral - Chlld sees nothlng
,“Teacher - "What says / / as ‘in (glve key word) "
f Chlld.f_Names wh;le formlng, names EEX.ESEQ’ glyes:sound.
Teacher-f»E#poses.card when child coﬁpietesbperformance'for,Visuai4
| Aﬁditory AssOciation. | |

Class - Repeats while looking at card.

3. Uniocking:v‘introduceVSpelling words and discuss word definitions.

f». Children,have a list like'this;7
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2. . “bat ) <
8. _ ecat _

b, ~ fat

o me_

6. ~ sat

7. ______.maf o

- Approach:

Child - Finds vowel, gives sound, and writes it on the first line.
Child - Repeats vowel sound and orally blends word.

Child - ‘Child says word and writes on the line.

4, ‘Oral Blending: Spelling words (encoding)
Approach:
Teacher - Proﬁounces the word.
Child - Repeats word - gives vowel sound, names vowel while forming
in air. Places éard‘in Pocket Chart. Repeats word, spells

word, placing each card as it is named.

- Day 2

1. Alphabet Cards - Visual approach

Review: a, b, ¢, f, h, m, r, s, t

2. 'Alphabet Cards - Auditory approach

Review: a, b, ¢, f, hy, my r, s, t



3. Oral Blending - Spelling words and phonetic words in reading and spelling.

Ccat Smat

J4.f Written Blendlng - Spelllng words

Approach ertten
'Teacher - Pronouncesbthe word ‘
ifdd:Chlld - Chlld says word and then says vowel
’oChlld - Chlld writes the Vowel |
vChlld - Two flnger spaces; the chlld wrltes word;

~:Teacher - Repeats the procedure orally to check for spelling.

‘ ’Day‘3b ‘

: vi.'dAlphahet,Cards - Vieual_approach )

Review: a, b, ¢, £, h, m, v, s, t

?{,vAlphabet Cards = Audltory approach :

' Rev;ew.:»a, b, c f h m, r, s, t

3._.Writfen Blending —oSpelling words




 1,§. mPrécfice,Dictafion‘— Spellingfséntences

: -Approach: PO

‘Teacher - Dictates spelling sentence.
Child - Writes spelling sentence.
Teacher - Dictates spelling sentence while child proofreads.

Child - Fixes sentence, if necessary.

38

Day 4 -

1. Alphabet Cards - Visual approach

Review: a, b, ¢, f,, h, m, r, s, t

2. Alphabet Cards - Auditory approach

Review: a, b, ¢, £, h, m, r, s, t

3. Written Blending - Spelling words

4, Practice Dictation - Spelling sentences

Day 5

Give spelling test.
Give spelling sentence test.

Teacher must analyze results before preparing the next week's program.



READING

"iv 39

Objectives - A) After the reading lessons, the children will be able to

read and comprehend the spelling sentences.

Children will

also understand the use of punctuation.

B) ' After being exposed to new and review reading'vocabulary

from the basal series and from Dolch words, the children

will be able to identify the words in context and comprehend

their meanihg while reading the story.

Spelling sentences:

1. The cat sat on the mat.

2. My rat is fat!

3. I have a hat and a bat.

- Reading Vocabulary and Dolch Words: Sight vocabulary on flashcards.

" Review

the . is
my - on

I . have

Reading Assignment - Oral

Rules:

with
go

bat

reading, pages 22-26.

New
.tov
ball

fun

Capitalization at the beginning of a sentence, punctuation.



40 .

.~ Reading Lessons
Day 1
1. Flashcards: Review and new sight words

—

2. Spelling Sentences:

a. The teacher and the children wili‘read the spelling sentences orally.

b. The class will discuss word and sentencé meaning. Children must
comprehend the sentences, |

c. Teacher will discuss the»ruleé for capitalization at the Beginning

of sentences and punctuation.

1. 'Flashcards: Review and new sight yocabulary

2, Oral Sentences: The children will put the vocabulary into sentences

orally. Check for comprehension of vocabulary.

'~ Day 3

1. Flashcards: Review and new sight words
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'é., Reaaiﬁéﬂégraééé;:;Liét ofiéhfaSeé ffém tﬁe‘feadigg stpryvﬁill £é"ﬁééé by
7 the teacher.u~»;;‘  |
. Apprdach:

.1.” Teacher names phraség‘class repeats.

2. 4Teacher names‘phrase, child finds and repeats.

3. Teacher gives meaning, child finds and reads.

4, Child reads, class repeats.

3. Reading Group: Group orally reads reading story.

Day 4

1. Flashcards: Begin new and review words for the next story.
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- WRITING

Objectives - A) The childrén will wrife the spelling‘sentences and leérn.
| .~tﬁe writing rules on capitalization at the beginning of"
sentences, and the proper use of ending punctuatioﬁ._
B) Children will be able to wfite the speliing words and

sentences correctly, and with correct letter formation.

Homework: To be done every night after day 1, 2, 3, & u.
a. Children will dopy spelling words, with vowel sound, five times each.
Example: a rat

b. Children will copy spelling sentences two times each.

*All writing work in program will be on:large, slotted-lined

newsprint except for trace, copy and write.



71.f'iearning Capital\Léttersi}“

‘Writing Lessons = .

‘j hba 1. f}~f‘-vx.fF1'1>"

. Letter: T
:ApproaCh:
' Children will trace, copy and write T. Children will continue

practicing the letter.

2. Homework: (Refer to objective page)

‘DaY‘2 :

1. Review Letters: Letters already learned

e Letters:vvc, m, r, S, a (one space letters)*
Approach:
' Teacher names letters for children. Child writes letter in air,

: naming as it is formed:and then writes'onvpapebr

2.  Homework: H(Refer to'objective page)

Day 3

1. TReview Lettérs: Letters already learned




Day 4

'f,ﬂgLéttérs;“b,(f, h, t (two space letters)

2. Homework: (Refer to objective page)

1. New Letter - Teach the letter introduced in next week's lesson.
Letter: d

Follow Model Lesson #1

Day 5

The children will use the correct letter formation and follow writing rules

when taking both the spelling word and sentence test.

Teacher must evaluate for next week's program.



Model Lesson #3

Purpose of the Lesson -

To demonstrate a lesson introducing a consonant
diagraph.

. %Same format for blends
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~ SPELLING
:Model Lesson - Teaching the consonant diagraph Ehf
Objective - After being taught new skills and spelling words thfoﬁgh a
multiesehsory approach, the students will be able to use the

skills and spell the words correctly by the end of the week's

lessons., -

~ Prerequisites

' Pretaught iefters:b
1) All consonants

»-é), All vowels

3) ﬁlend - st

4) Consohanf diagraph - ck



‘fiy

2.

’?a'Spéliingfwordsil'V'

'Chuck"jb

éheck; L

" chick
o chest . - .o

chip

chin

Spelling_sehténCes

1.

v2. .The chick can-rﬁﬁ.

Chuck lost the check;

 There is afblack'spot‘oh my chin.

. .I_want a chip!. .

The game is,in:the big chest.

™



© Spelling Lessoms

‘”i;i;Alﬁhabet bardé’—HVisﬁal ?bpf§é¢h,
) ?;Inérodude:” éh' | ' |
v   f'Re§iew;"é, i,;ég_u, e_;
g :*Approagﬂ:vf 
.,‘Téaéﬁérv;'Exposes card,;
':‘;Chi;df-,Namésviétter while forming with afm‘s&ing,»naﬁes kgzuygzgyi
Vgivestséuhd..' L | |

Class - Repeats.

2. Alphabet Cards - Auditory appfoach

i Reviéw{: a, i, 0, u, e
Aﬁproéch;' :
Oral - Child séeé nothing 
Teéchép’; "Wﬁat sayév/ / as in (give key wofd)."
Child - Néﬁes while forming; names kgz_yégg,‘givés sound.
Teacﬁér - Exposes card when child completes pérforﬁance for Visual- -
:,Auditory_AséQCiation.

Class - Repeats while looking at card.

s, Uniocking - Introduce spelling words and discuss word definitions.
_‘Children have a 1list like this:

1. Chuck __

2. - check .

3r,v ~___chick



chest '

5. chip

6. chin

Approach:
Child - Finds vowel, gives sound, and writes it on the first line.
Child - Repeats vowel sound and orally blends word.

Child - Child says word and writes on the line.

4, Oral Blending: Spelling words (encoding)

Approach:
. Teacher - Pronounces the word.
Child - Repeats word, gives vowel sound, names vowel while forming
in air. Places card in Pocket Chart. Repeats word, speils

word, placing each card as it is named.

Day 2

1. Alphabet Cards - Visual approach

Review: a, i, o, u, e, ck, ch, s, 1

2, 'Alphabet Cards - Auditory approach

Review: a, i, 0o, u, e, ch, ch, s, 1

3. Oral Blending - Spelling words and phonetic words in reading and

spelling sentences.



o u -
lost run
spot

on
_box

Written Blending - Spelling words

I

in
is

chip

chin

chick

50

LI-.
Approach: written
Teacher - Pronounces the word.
Child - Child says word and then says vowel.
Child - Writes the vowel. -
Child - Two finger spaces; the child writes word.
Teacher - Repeats the procedure orally to check for spelling.
Class :
Day 3
1. Alphabet Cards - Visual approach
" Review: ch, ck, r, g, b
2. Alphabet Cards - Auditory approach
- Review: 'ch, ¢k, r, g, b
3. Written Blending - Spelling words



" 4. Practice Diétatibn'7 Spe11ing,senténCesh

}ﬂffﬁ<;; Approach: ﬂ‘?.,$tq.ﬁn‘

Teacher -rDictafeé spelling sentence.

‘Child - Writes épeliing sentence.

Teacher - Dictétes spelling sentence while child préofreads.

Child - Fixes sentence, if necessary.

51

Day 4

1. Alphabet Cards - Visual approach

Review: a, i, o, u, e, ch, ¢ck, s, 1, r, g, b

2. Alphabet Cards - Auditory approach

Review: a, i, o, u, e, ch, ck, s, 1, r, g, b

3. Written Blending - Spelling words

4. Practice Dictation - Spelling sentences

Day 5.

Give spelling test.
Give spelling sentence test.

Teacher must analyze results before preparing the next week's program.



READING

‘Spelling Sentences:

1. Chuck lost the check.

———

2. The chick can run.
3. There is a black spot on the rug.
4. I want a chip!

5. The'game is in the big chest.

~ Reading Vocabulary and Dolch Words: Sight vo

Review : New
the box
there run
a play
I bird

game

Pam

Reading Assignment: Oral reading, pages 17-2

Rules: Proper names, punctuation

Objectives:

cabulary on flashcards

1

A) After the reading lessons, the children will be able to read and

comprehend the spelling sentences.

the use of punctuation.

Children will also understand

52. -



che basal serles, the chlldren w1ll be able to 1dent1fy the

words 1n context and comprehend thelr meanlng whlle readlng

the story.sgxrﬁs



"4},jPlashcards: vReview and néw.sight woﬁds,

'_2; Spélliﬁg”éeﬁtendés:  >; Lo “‘,, e
' ,a; ThevteECﬁerahd th¢ ¢hi1dren will bead the épelling sentéﬁceé orélly.
 b.»:The class ﬁiil diécuSs wéﬁd énd séhténce meéning. ‘Cﬁiidren ﬁuét_'
: eompréhénd tﬁe'séﬁfences. N | Qe
c. Téacher'%ill discuss the fules for propef nouns and puncfuation in4

~ relation to their spelling sentences.’

,‘ s ‘Day 2
1; Flashcards: Review and new sight voaabulary

2. Oral Sentences:

7_The children‘will put the:v6Cabulary into sentences orally. Check for

comprehension of vocabulary.

~Day 3

1. TFlashcards: Review and new sight words



v} _Reéding,théses;~;List offbhfaée§‘ffoh°fhe readihgustoﬁy'ﬁiiifbé haﬁe,.f,'

: by ::‘-th"e ‘teacher. -
bApproédh:,‘ L |
:1; 'Teachér némes’phrasé;.ciéss repeats.
2;‘ Téacher names'phrase, child finds and fepeats.
3. Teacher gives meaniﬁg; child finds and reads.

4, Child reads, class repeats.

3. Reading Group: Group orally reads reading story.

Day 4

1. Flashcards: Begin new and review words for the next story.



HRITING

Objectives:

A) Childpen will learn the éapital C and review other letter forms
by following‘the Slingerland approach to writing.

B) Children will write sentences and learn the writing rules on
béapitalization at the beginning of sentences and proper nouns,
and punctﬁation.

C) Children will be able to write the spelling words and seﬁtences
correctly, and with correct letter formation.

Homework: To be d;ne every night after day 1, 2, 3, & 4
~a, Children will copy spelling words, with wvowel sound, five times each.

Examplé: -u Chuck

b. Children will copy spelling sentences two times each.

| _ *All writing work in program will be on large, slotted-lined

newsprint except for trace, copy and write. .



Writing Lessons

v'ffi}"‘Léarhihg Capital Letters:
Letters C |
.:fprpréach:ff
' Children will;traqe,,copyband’Write C.

i»1Childreh_will“cbhtinué pfacticing the letter. ;;"'

2. Homework: (Reféb to objéctivé page)

"-Day’2

1. Review Letters: Letters already learned

Letters: a, i, o, u, e, s, 1, r, g, b

Approach:
: "Téacher names lettePS'forIChildrén.
' Child writes letter in air,,haming as it is formed and then writes

papef.'

2. ’HomeWOrk:l (Refer to objective page)

on.




{ i;ftReviéwTLéttefs:‘fPracfiCé?for biénd$ aﬁd diagfaphsA4(“ BN

 Letters: ¢, h, k, by 1

2,  HOmeWOrk:v_(Refer'to objective pagé)i -

Daz L

1. PracticevSehfence Writing:‘

Teacher will give a known word, and the studenﬁ must write a sentence
'ﬁsiﬁg that word. The studént:must remember all spelling and writing

‘rules.

~ Teacher éndvchildreh will correct the sentences.

Child copies the sentence correctly.-

2;. Homework: = (Refer to objective page)

,'Day.S '

‘The children will use correct letter formation and follow wrifingvrules

when‘téking>bothbthé spelling word‘ahd.sentence test.

~ Teacher must'evaluate for next week's'prograh.



Model Lesson #Uu4

Purpose of the Lesson -

To demonstrate a lesson introducing a phonogram.

59
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SPELLING
Model Lesson - Teach phonogram ee

Objective:
After being taugﬁt new skills and spelling words through a multi-
_sensory approach, the students will be able to use the skills and

spell the words correctly by the end of the week's lessons.

Prérequisites

Pretaught letters
1) All consonants
2) All vowels
3) Blends

4) Consonant diagraphs



' OVERVIEW WORKSHEET FOR THE CHILDREN

‘Spelling words:

. beé5

— T e——

see .

’ vféet
‘tfeé'_;____
éleep ;;_;_;'
stréet |

three

%LSpellihg'sentenCQS:

1.

I can1Seéfthfee bees in that tree!

Do you sleep with socks on yburnfeet?_

 Bob and,Tim do not run in the'street.‘



Spelling Lessons

1}V.Alphabet&Cards'-fVisuai appfbaCh”

Introduce: ee
.‘; _:ijevieﬁ ;, b?”S’>f;‘t5 r,vP’:£h ? e
| .}V’VI'Appx%oach:._ e
| .Teia‘Che‘r; .. :Exppselsﬂca.r;a‘;-* »7
“ 1 ”Chii3 -‘Naﬁe§i1é£tef whilejfOrming;with arm_éwing,vnames“kgz.EQEQ;Y
S agiveg'sbﬁﬁa.v ' : Lt » names key v |

~ Class - Repeafs.

2. :Alphaﬁeﬁ.Cards - Aﬁdiforj apprOQCh
o Reviewﬁviee,vb; s,>f, t; f, P;:th
vApprba@h: - |
Orél,% Childiseeé hd%hing
'Tééchéf g'Uwha% éays / /’gs'inbﬂgive key word).".
.fchild §'Naﬁés While fbrming; names kgz.E2ég, gives sound.
 vTéaéhgr'—.Expééeswéardn%ﬁen‘child cpmpletés pérforman¢e for ViéualA;
Aﬁditor}‘Asspciation; . o -

: Cléss-;’Repeats while looking at”cardQ

3-':HEEQEEEEQ?> Introduce spelling‘wOrds and discuss'WOfd definitions.
e Children have a list like 'thiS'

1. bee




~tree

6. stréet
7. ~three
Approach:

Child - Finds vowel, givesvsound,'and writes it on the first line.
Child - Repeats vowel sound and orally blends word.

Child - Child says word and writes on the line.

4. Oral Blending: Spelling words (encoding)
Approach: -
Teacher - Pfonounces the wérd.
Child - Répeafs word, gives vowel sound, names vowel while forming
in air. Places card in Pocket Chart. Repeats word, spells

word, placing each card as it is named.

Day 2

1. Alphabet Cards - Visual approach’

Review: ee, b, s, f, t, r, p, th

2. Alphabet Cards - Auditory approach

Review: ee, b, s, f, t, r, p, th




,;HOﬁéI;Bleﬁdiqg_

o werss

“camn-  in. . socks * run

otk e em

"~ not

b, Written Blending - Sbéllihébwords

|  »Appf6éch: written
. Teaéher f'Pronoﬁﬁces thé’w§rd;
Child - Child says ﬁéfdnand then says vowel.
,Child~;.chi1d'wri£és the.voﬁgl;
iChild r‘Two‘finger épacés;1the'éhild~ﬁfites word.

Teacher —‘ﬁepeats the procedurévorally to check for
" Class - ' : :

?--ééé?ﬂvffﬂ-‘”

T  bées‘H>
,ffree
sieep
.feet= :

éfreet_

spelling,_ .

Day 3

1,“.Alphabet‘Cards'7’Visuél'appr6ach

Review: ee, b, s, f, t, v, p, th

2. Alphabet Cards - Auditory approach’
;ReViewﬁ ee, b, s, f, t, r, p, th

.



S S}Eeritten'Blending - Spelliﬁg'wofds

4. Practice Dictation - Spelling sentences

Approéch:
Teacher —:Dictates spelling sentence.
Child - Writes spelling sentence.
.Teacher - Dictates spelling sentenée while child_proofreads.

Child - Fixes sentence, if necessary.

:’1 §5 o

Day 4

1. Alphabet Cards - Visual approach

Review: ee, b, s, f, t, r, p, th

2. Alphabet Cards - Auditory approach

Review: ‘ee, b, s, f, t, r, p, th

3., Written Blending - Spelling words

L.  Practice Dictation - Spelling sentences

‘Day 5

Give spelling test.



L

Give spelling sentence test. .

Teacher must analyze results before préparingfthe héxt'week'S‘program.:
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READING

Objectives:

‘A) After the reading leséoné, tﬁe children will be able to read and
' cbmpféhendbthe spelling sentences. Children will also understana'
the userof punctuation.
B) After being exposed to new and review reading vocabulary from
the basal éeries and from Dolch words, children will be able to
identify the words in coﬁtext ana‘comprehend their meaning while

‘reading the story.

Spelling Sentences:

1. I can see three bees in that tree!

2. Do you sleep with socks on your feet?

3. Bob and Tim do not run in the street.

Reading Vocabulary and Dolch Words: Sight vocabulary on flashcards

Review ’ ' New
do socks
you feet
three

your

over

Jump



Reading Assignment: Oral reading, pages 29-32

Rules: AdjectiVes, pfoper names, punctuation

68
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4 Reading Lessons :

 Day 1

1. TFlashcards: Review and new sight words

2. Spelling Sentences:
- Teacher will discuss the rules for adjectives, proper nouns and

‘punctuation in relation to their spelling sentences.

Day 2
1. TFlashcards: Review and new sight vocabulary

2. Oral Sentences:

The children will put the vocabulary into sentences orally. Check

for comprehension of vocabulary.

Day 3
1. TFlashcards: Review and new sight words

2. Reading Phrases: List of phrases from the reading story will be made

by the teaéher.»



?Teacher names phrase,

‘vﬁf3;x{Teacher glves meanlng, Chlld flnds and reads. 

N vu.EZCh;ld reads, class_repeats,:'fbfﬂ*

3. ‘Réédinngroﬁp;‘LGféup Qrally:réadS-réadingﬁétory. 1

";Teacher names phrase, ghlld flnds and repeats.  {f'

‘ 1, fFlashcards§ ‘Begin"new‘and review wdrds.for the next

stdry.



Wt

Objectlves.

B A)

B)

D)

E)

'Homework:

_de

:Bxample: ee bee

Chlldren w1ll rev1ew capltal B, T, D and T by follow1ng the‘:

rp;Sllngerland approach to wrltlng

Children will put spelling words ihtolaiphabetical order correctly.
Children Wili demonétrare their abilify”to writepcomplete eentencesh

by creafing new sentences for their‘spelling words.

Chlldren will be able to copy a paragraph correctly
'Chlldren will be able to wrlte the spelllng words and sentences

correctly,fand-w1th correct lettervformatlon.

To be done every nlght after day 1, 2, 3, &4

Chlldren w1ll copy spelllng words, with vowel sound five tlmes each

o

© Children will copy spelling sentences two times each.

- *All writing work in'program will be on'large; slotted—lined, .

newsprint except for trace, copy and write.
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~ ‘Wpiting Lessons

'Dax 1

1. Review Capital Letters:

Letters: B, T, D, I
~ Approach: |
' Teacher - Names letters for children
Child - Writes letter in air; naming as it is formed and then writes

on paper.

2. Homework: (Refer to objective page)

Day 2

1. Alphabetical Order:

The students will write their spelling words in alphabetical order.

2. Homework: (Refer to objective page)

Day 3

1. Practice Sentence Writing:

Teacher will give a spelling word, and the student must write a



vséhtéh¢e ﬁs1ngfthétfw5rdf*lTheﬂstﬁ&éﬁt¢mustA éﬁembérla1lfspe1ling-

' Teacher and children will correct the sentences. Child copies the

© “sentence correctly. -

:  2,AmH6meWOPk! ‘(Refer‘to objective'page)‘

- Day’uy

1. Practice Paragraph Writing:

Teacher writes a simple paragraph on the board and discusses its format.
Students will rea&,the pafagraph orally.

S L »vStﬁdehtS'will copy the paragraph correctly.

- 2,  Homework: (Refer to objective page)

Day 5

The children will use correct letter formation and follow writing

rules when taking both the spelling word and sentence test. B

‘Teacher must evaluate for next week's program.
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" APPENDIX

AtThe Sllngerland summer se331ons, whlch meet from 8 00 a.m. to 3 00 p m. =

:‘{for four weeks, cons1st of lectures and student teachlng, w1th helpful o i*

‘wiguldance from spec1allzed 1nstructors._ Graduate credlt.ls glven. e

ifOne can wrlte to the Sllngerland Instltute for more 1nformat10n'[j

The Sllngerland Instltute
435 Malne Ave. South ;,_:

‘Renton,:Washington_ 98055
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