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A PHILOSOPHIC SURVEY OF
RESIDENT OUTDOOR EDUCATION
IN CALIFORNIA

Daniel Marshall Hynes, M.A.
California State College, San Bernardino, 1975

Statement of the Problem

Philosophic studies in the area of outdoor education
are few. The main aim of this project is to trace the devel=
opment of philosophy existing in today's resident outdoor
education programs and survey elements of this philosophy
as they are found in resident programs of California.
Resident outdoor education is camping sponsored by a school
district or county for the purpose of teaching‘children
subjects which can best be taught in the out-of-doors.
Procedure

This descriptive project based its findings on the
examination of printed statements of philosophy found in
handbooks, outdoor educafiqn guldes, and other materials
received from various county and district-sponsofed resident
outdoor education pro%ramslin\ga}}fornia. A total of one
hundred contacts were made, 1nclu&1ng all fifty-eight
California counties and forty-two districts known to have
been involved in resident programs.

This project traces the philosophy of outdoor
education as a method of education from ancient Egypt to
modern outdoor education programs in California. Through a
review of literature and research on outdoor education,

common elements of philosophy in the forms of stated ob-

Jectives were then matched to each of Fitzpatrick's nine




goals for outdoor educatione.

Clinton Neal Fitzpatrick's goals were approved by a
panel of experts in the field of outdoor education. They
represent the latest, and possibly the best, of the scanty
number of philosophic research studies done in the field.

The above objective-goal matchups became a tool of
comparison for printed objectives and other statements
.containing philosophy found in the literature of the twenty-
two California resident outdoor education programs under
study in this project. All fifty-eight of California's
counties were contacted for‘this survey, as well as forty-
two district-sponsored programs. The lack of a comprehensive
up-to-date 1list cf California resident outdoor education
- programs currently functloning remains a major need in the
field and is a limitation to this present study.

Though sixty-five percent of contacted programs
replied to the present survey, only twenty-two percent re-
pPlied with materials useful and appearing to meet the defin-
ition of resident outdoor education stated in this project.
All useful programs were therefore examined, with no attempt
at randomization. The programs under study, however, were
found to involve over 64,000 children and well over one

hundred school districts: spread all over California.

Conclusions and Observations

| The entire field of outdoor education remains a
relatively new, disorganized, and unresearched area of
American education. There exists a great need for a central

organization to coordinate research efforts in areas of



'hneed suchfas4 (1) In-depth research into various historical-
 roots of the field, (2) Philosophlcal studies, (3) Broaden-
'died administrative studies, (4) Empirical Studies‘in the
?areas.ofhcurricuium and 1earning,y(5).Studies'on'the educa=

' vtion of teachers for,outdooreinstruction. (6) Cognitive ”

studies~in‘school camping with impressive findings, (7)

,iFurther replication and validation of the more impressive
‘affective domain studies, as well as replication. and expan-

7ﬂ sionwof research 1n cognitive and psychomotor learning.

Designers of.present‘resident outdoor education

' programs appear to have borrowed heavily from existing
-programs for philosophy;'Philosophic differences separatingiv-d‘
' ;most of the examined programs were slight in terms of totaI'
‘Jfgr,goals met. A mean average of eighty percent of Fitzpatrick'
m?ﬁ;fnine goals appeared to have been met by the programs studiedLi&
| | Only four programs—appeared to meet all nine goals.ﬂ“'
Hv'thoals I, I1I, and IX received mean average objective-goal o
"J"ﬂimatchups of at 1east ninety percent among all twenty-two N
*7,i%programs. Goals I, Vv, and VI received good 'support, scoring: 3
Affifmean average goal-objective matchups of between sixty-five_ﬁa'ﬁ

”t’and seventy-eight percent.

» Three goals received a mean average objective-goal

a%"matchup of below fifty percent. It appeared that ‘these goals{V'”

/

Tilstressing development of self—reliance in the out-of—doors. 37
“;i:civic-mindedness.‘and vocationalxefficiency are no- longer o
‘emphasized as major components of California s resident
'Aprograms. There appeared to be a need for more clearly de-‘
ufined philosophy in terms of aims. purposes. goals. and

v;eobjectives in most ofethe prosram literature examined¢’7
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General Introduction

The Nature of Outdoor Educational Philosophy

Outdoor education is really a method of education., As
such, it transcends all curriculum and shares the purposes and
rhilosophy of education as a whole, The method of outdoor
education operates basically on the assumption and evidence
that some things are learned more quickly and thoroughly through
direct, firsthand experiences in the out-of-doors, rather than
in the conventional classroom setting,

Resident outdoor education is merely outdoor education
involving the additional advantages of an extended school
camping experience in an outdoor setting., As defined in this
paper, resident outdoor education is barely over thirty years
old in this country. A

Being a method df education, resident outdoor education
has, from the Eeginning, looked to philosophic leadership
from two very significant sets of goals, These goals are those
establ ished by the National Education Association's Commission
on Rborganization of Secondary Schools in 1918, and the NEA's
Policies Commission's 1938 statement of objectives,

‘ The Need for the Present Study

Both of the above mentioned sets of goals and objectives

have served as guidelines for the establishment of resident

outdoor educational programs in California since the first
1 .



2
program was started by the San Diego Clty-County Camp Commis-
sion in 1946, 'These same goals continue to guide the develop-

ment of present programs as well,

The problem of this study is to trace common elements
of philosophy existing in resident outdoor education programs
functioning now in California and to compare these elements as
they appear as written statements of philosophy, goals, and
obJectives in the various available outdoor education handbooks
and guides. Research has indicated a need for a survey which
classified and organized stated educational philosophies of
these programs, Philosophiec studies are one of five major
needs in outdoor education research,

Because outdoor education involves selection of what
can best be taught in the out-of-doors, counties and districts,
In the process of building their programs, copied programs
already under operation, picking only those goals, objectives,
and philosophic elements which best suited their own needs.
Often wide variations exist, therefore, in regard to selection
of curriculum and philosophy in Californiats resident outdoor
education programs,

Further examination of written materials sent from
various county and district programs reveals that there are
many programs operating without guidebooks or with guidebooks
which contain no clearly written philosophic aims, St111 other
districts are in the brocess of developing guidebooks and are

reluctant or wmable to give them up.
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Statement of Aims

It i1s the Intention of this project to contribute to
outdoor education research in an area of need, This will be
done by use of present research to develop a format by which
a descriptive survey can be made, comparing the philosophic
elements underlying various county and district-sponsored
resident outdoor education programs functioning in the publiec
schools of California,
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i
Definition of Terms

Outdoor Educétion. A method of teaching wherein establ ished

topics and concepts which can best be taught outdoors are
taught outdoors,

Resident Outdoor Education. Formerly known as "school camping, "

it is one of the components of outdoor education, It is camp-
ing sponsored by a school district or county. 1In the context
of this project, it is school camping primarily for sixth graders
for a period of from three days to one week, Areas commonly
taught as being natural to an outdoor setting usually include
Environmental and Conservation education, social living and
science, though any area of learning considered natural to a
camping situation would be selected for study.

On-site Outdoor Education. Outdoor education practiced on the
school grounds,

Environmental Education. The study of all things surrounding
man which affect his existence., It is aimed at developing an
Informed citizenry motivated to the refognition of problems
and to collective action for solution, It may be included
as one facet of outdoor education.

Conservation Education. It is the study of man's intelligent
use o 8 natur enviromment through the development,
management, preservation, and renewal of natural resources for
his material, cul tural, and aesthetic needs to benefit present
and future generations.2 Another facet of outdoor education,

"Qutdoor Activity-Oriented Group". Identified by B, Ray Horn
as those w are oriented toward the physical location of
where an activity is conducted and feel than an interaction
with a natural environment is not & necessary conditién of
"outdoor education". Tese people are philosophically oriented
toward physical education and recreation education activities

conducted in an outdoor setting.3

: 1Paper from the National Conference of the Conserva-
tion Association Lafayette, Lou slana: IC Document Repro-

uction, EDO4E992, 1970).
2Ibid,
3

B. Roy Horn, A Factor Analysis of Attitudes Toward
the "Outdoor Education™ as Given b the Members of the AAHPER
Council on Outdoor Educatlon an " (BRIC Document

production, 0 » 1970).
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"Environment-Oriented Group". Horn's identification of those

who tend to view the use of the outdoors as a learning medium,
as a vehlcle of communication, yet did not wapt to exclude
activities related to conservation education.

"Conservation-Oriented Group". 1Identified by Horn as those

- Who were generally conservation-oriented and felt that

"outdoor education" encompassed those activities that focus
upon conservation ends, These people tended to favor those
with predoginantly wildlife, natural science and conservation
interests, ; :

brpiq,
51bia,
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Review and Critique of Research Literature

The Meaning of Outdoor Education

An examination of the "Definition of Terms" section of
this paper will reveal definitions for the terms "outdoor
education”, "resident outdoor education”, and other terms
appropriate to the topic under study. An examination of the
literature and research surrounding outdoor education, however,
will quickly serve to point out the fact that outdoor education
terms are used interchangeably and that many discrepancies
exist as to the objectives of outdoor education.

One illustration of the interchangeability of terms may
be found by comparing Frederick Partridge's definition of
"outdoor education" with a first-hand knowledge of the nature
of the Long Beach program he was describing and also with
other definitions of "resident outdoor education",® Tt becomes
obvious that some writers made no distinction between "outdoor
education” and "resident outdoor education". Still others
made even further differentiations in terminology, while writ-
ers in this relatively new field of education defined "resident

6PFrederick Arthur Locke Partridge, "An Analysis of Parent
and Teacher Attitudes Towards Children's Experiences in the
Long Beach Unified School Distriet's Outdoor Education Program,"
(Master's Tesis, University of Redlands, 1965), p. 5.

6



7
outdoor education" in the broadest possible terms,?

B. Roy Horn and Gale B, Orford produced studies aimed
at catagorizing discrepancies in terminology and objectives
for outdoor education. Horn's study indicated the existenée
of three prominent attitude groups accounting for disecrepan-
cles over the term "outdoor education" among authorities in
the field. He identified the "Environmental-Oriented Group",
the "Conservation-Oriented Group", and the "Activity-Oriented
Group".8 The thinking of all three groups permeates the
philosophy of resident outdoor education programs in Califor-
nia,

Availability of Empirical Research

Gabrielson and Holtzer stated that very little scienti-
fic iInvestigation had been conducted in outdoor education,
though more had been done in related areas,? A Year earlier,
Donald R. Hanmerman stated that since 1930 there have been
approximately 150 studies conducted at the masters and doctoral
level, but that there was a notable 1ack of research connected

with philosophical implications of the outdoor education

7Alexander Gabrielsen and Charles Hol tzer, The Role of
Outdoor Education, (New Yorks: Center for Applied Resear
ducation, 19 s Ve X2

9B, Roy Horn, A Factor Anslveis of Attitudes Toward
the Term "Outdoor Education™ as Given by the Members of the
AAHPER Council on Outdoor Education and Cam . (Oregon,
linois: C Document Reproduction, 0077, 1970), 91
pages; Gale B, Orford. A Study of Outdoor Education and its
Objectives as a Basis for Determini Current Trends. (ERIC
Document Reproduction, EDOS2 93, 1973), 80 pages. »

9Gabrielsen and Holtzer, The Role of OQutdoor Education,

Pe 12.



movement.lo

George W. Donaldson and Alan D, Donaldson mention that
practically all outdoor education research to date has been
done in graduate schools as masters and doctoral theses,ll
They claim that these studies have primarily concerned them-
selves with resident programs and administration-upon subjects
easy to study, rather than on what is needed to be known.12
They indicated philosophic studies as one of five major needs
in outdoor education research,l3 This lack of philosophiec
studies make it feasible to examine aims, goals and objectives
for philosophic Insight into this present study,

George W. Donaldson pointed out that empirical studies
were few, poorly designed and had populations too small for
valid results.lu The more impressive of the few empirical
studies which existed at that time had to do with the affect-
~ ive domain. They showed positive gains among children in
personal-social characteristics following camp experiences.
Other notable gains were made In improved relations, and im-
proved teacher-pupil relations. Cognitive studies were fewer,

less well-designed, and showed little or no difference between

10monsld R. Hammerman, "Research Implications for Out-
door Education," Journal of Heal th, Physical Education, and
Recreation, March 19 s De .

11George W. Donaldson and Alan D, Donaldson, "Outdoor
Education and its Promising Future," Journal of Health, Physi-
cal Education, and Recreation, April 1972, p. 28.

1214,

131p14,
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traditional and outdoor educational methods.l®

The 1930's and early 19,0's were the formative years of
resident outdoor education (formerly known as school camping).
During these years activities centered around the Life Camps-
National Camp (New Jersey) programs and around the activities
coming from the Kellogg Foundation's three children's camps in
Michigan.16 Though none of them were available, Donald R,
Hammerman lists only a total of eight doctoral studies done
during the first two decades of outdoor education,17 - Of these,
only one appears to be experimental and empirical in nature.le
Hammerman points out that many of these early studies were
really "attempts to justify resident outdoor education as a
legitimate function of the public 'school",19

The late 1940's and 1950's were marked by a concentration
of studies devoted to administrative and organizational aspects
of running an outdoor educational facility.2? There were also
many studies, experimental in nature, which were basically pro-
posals for the implementation of a specific resident outdoor

school development,

151b1d,
Ompia,

17pona1d R, Hammerman, "A List of Doctoral Studies on
Outdoor Education," Lorado Taft Field Campus, Oregon, Illinois,

1054, b 3,

1
9Hameman, "Research Implications,"

201bi4d,
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Nadine A. Cragg's empiriecal study evaluating the year-
round school camp of Long Beach, California produced evidence
of superior Intellectual development among children who had
experienced one week of school camp when compared to the
control group which remained in the classroom.Zl This superi-
ority was particularly evident in nature study. Social gains
and gains made in home-making and camp-living skills were not
as clear-cut.22 This seemed to be a well-designed study mostly
in the cognitive domain.

Everrett Hebel produced a significant plece of empir-
ical research in 1956 conducted by the New York city Board of
Education in cooperation with Life Camps and Life Inc. A
class of'thirty students that spent three weeks at camp made
significantly higher improvement in subject matter and person-
al growth areas than did the control groups that stayed in the
city. Though not directly available, this study was described
by Gabrielsen and Hol tzer.23

Forrest Furman Evans examined the results on an experi-
mental arithmetic enrichment program completed under the
effects of a summer camp over a period of six weeks and cover-

ing a range of 115 different camp arithmetic enrichment

2l Nadine A. Cragg, "An Evaluation of the Year-Around
School Camp of Long Beach, California," (Ph.D. dissertation,
University of Michigan, 1953), Dissertation Abstracts, Vol. 13,

No. 3, p. 333.
221p14.,

23Gabrielsen and Holtzer, Role of Outdoor Education,

Pe 150
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experiences.zh This cognitive study showed greater monthly
gain in arlthmetic growth which was partly attributed to the
value of utilizing real day-to-day experiences in maintaining
arithmetic competence, There was a loss, however, of about
seven months in computation and four months in reasoning among
members of the experimental group. This was attributed to the
fact that the enrichment experiences required no pencil and
paper and the camp staff stressed reasoning processes during
the enrichment experiences.25

An affective domain study produced by Roy Cole set out
to determine: (1) whether a work-learn camp for potential
drop-outs had more holding power than the regular high school
program for a comparison group of potentisl drop-outs who
remained in school and (2) whether or not the camp helped
campers to improve in their home, school and social adjustment
uwpon their return.26 Three sample groups were used, Results
showed that the change of setting 'from the normal school rou-
tine produced socially desireable changes in the camperat
attitudes and in their behavior, Some of the other éhanges

involved more friendly and cooperative attitudes towards adults,
teachers and school.27

2hporrest Furman Evans, "The Effects of a Summer Camp
Enrichment Program," (Ed.D. dissertation, George Peabody Colle%e
for Teachers, 19575, Dissertation Abstracts, Vol, 18,No.1l, p.163

251b1d., pe 16k.
26Roy Cole, "An Evaluative Study of An Extra-Mural School
Camping Program for Adolescent Boys Identified as Potentilal

School Leavers," (Ed., D. dissertation, Wayne State University,
1957), Dissertation Abstracts, Vol. lé, No. ULy pe 1299,

2T1bid., p. 1300.
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Another study in the affective domain was done by
Jerome Beker for the purpose of evgluating the effects of
school camping on the self-concepts and social relationships
of pupils. This study was done on seven groups of campers
attending the New York University at Sloatsburg, New Ybrk.28
Resul ts showed the experimental groups attending school camp
showed more positive feelings toward themselves after the camp
experience than before., These changes were of greater magni-
tude than those of the non-camper control group. Also, the
pattern of social relationships were influenced in a positive
direction., Purthermore, these changes were even greater ten
weeks after the camp experience.29

In 1960, Genevieve Carter Stack produced an affective
sociological study evaluating the attitudes of fifth and sixth-
graders toward self, classmates, school, teacher, camping, and
friends prior and subsequent to a period of school camping.-°
Eight major conclusions resulted from this study. There was
an over-all change to more positive attitudes toward sakiool
camping, following the experience, with boys reacting more
positively to the concept than girls, Students regarded school

28Jerome Beker, "The Relationship Between School Camping
Climate and Change in Children's Self-Concepts and Patterns of
Social Relationship," (Ed.D. dissertation, Teacher's College,
Columbia, 1959), Dissertation Abstracts,

291pid.

30genevieve Carter Stack, "An Evaluation of Attitudinal
Outdomes of Fifth and Sixth Grade Students Following a Period
of 8chool Camping." (Ph.D. dissertation, University of Okla-
homa, 1960), Dissertation Abstracts, Vol., 21, No. 2, p. 305.
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more positively after camp, with wide friendship patterns
exerting an influence for an improved emotional tone in the
classroom., School camping served as a stronger stimulus for
boys than for girls in rekindl ing interests regarding school,
teacher, camping, self, and friends., Boys also formed more
friendships during camp than girls.31

Morris Davidson's affective study, however, did show
a positive change on the self-concept scale he used, following
his experiment with fifth and sixth-grade children.32
Davidson investigated the relationship between two opposing
school camp curricula and measured changes in pupil social
relationships and self concepts. Although one camp program
was adult-centered and one was chil d-centered, camper growth
in self concepts did not vary signifiéantly between the two
approaches, Social relationships in both encampments al so
showed positive change,

Stephen Nowicki's research and development study in
1970 for the Atlanta Public Schools was also in the affective
domain,33 1t involved seventh, eighth, and ninth grade pupils
end a total of 380 Black and Caucasian students over a five-

A 1mpi4,

3Morris Davidson, "Changes in Self-Concepts and Socio-
metric Status of Fifth and Sixth Grade Children As a Result
of Two Different School Camp Curricula," (Ed.D. dissertation,
University of California, Berkeley, 1965), Dissertation Ab-
stracts, Vol. 26, No. 7, p. 3752. '

333tephen Nowicki, Jr., "Eveluation of the Camp Project
for Seventh, Eighth and Ninth Grade Pupils," (Research and
Development Report, Vol. IV, No. 9, Emory University, 1970).
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and one-half-day camping experience. This study attempted to
measure, through a program of conservation, ecology and naturé
study, growth in pupil self-worth and self-respect and a great-
er sense of responsibility., Results suggested that the camping
experience made the youngsters feel more in control of events,
and more confident in themselves, Use of the Nowlcki-Strick-
land Locus of Control Scale was made for these findings.

Mansfield Woolfolk discovered essentially no change in
self-concept in a randomly selected sample of 12); children
plcked from approximately fourteen hundred campers in 1971.3u
There was, however, a 90 percent gain in group responsibility,

Joseph Adam Kalla experimented with the effects of a
four-day, off-campus outdoor education program involving
second year students enrolled in a two-year elementary teacher

35

preparation program.”” Results showed the program contributed
to statistically significant and favorable changes in students!
attitudes on three of four scales related to conditions that
exlsted in the professional education classes. There was no
statistically significant effect on attitudes concerned with
student to student relationships.

Project BACSTOP (Better Acquisition of Cognitive Skills

3ipansfield Woolfolk, Evaluation of the Outdoor Educa-
tion and School C Program, Summer, 1971, sear an
Development Report, Detroit Public Schools, Michigan: ERIC
Document Reproduction, ED059825).

35J0seph Adam Kalla, An Eveluation of an Interdisciplin-

- ary Program in an Elementary Teacher-Education Curriculum,

Ph.D, dissertation, University of Wyoming, 19(2), Published.
(ERIC Document Abstract, EDO75115),
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Through OQutdoor Programming) was a structured experience in
a wilderness setting used to generate changes 1n feelings
and attitudes of students and facul ty in seventh-grade
classes in Battle Creek, Michigan Public Schools, 36

The title is misleading., Tis is as much, or more,
an affective attitude study as it 1s a cognitive study. This
is about a series of structured experlences used to generate
changes in feelings and attitudes of students and faculty in
seventh-grade classes in Battle Cresek Michigan Public Schools.
The objectives were to: (1) reduce racisal separatism and
raclally related black/white incidents in the cafeteria and
buses, (2) reduce absenteeism by improving interpersonal
i‘elationships, ‘and (3) increase student performance on stand-
ardized tests. Interesting study, but too many variables to
control. |

'Historical Research

Studies into the historical background and development
of camping and outdoor education seem plentiful. In-depth
studies into various historical roots of the field, however,
are not plentiful and are listed by Donaldson and Donaldson as
a prime research need in outdoor education.37

Dorothy Lou MacMillan traces the beginnings of outdoor

education in this country to the first recorded experiments of

36Battle Creek Public Schools, Project BAGSTOP (Better
Acquisition of Cognitive Skills Through Outdoor Programming),

aluation Report 1972-1973, (ERIC Document Reproduction,
ED082896).

37" onaldson and Donaldson, "Its Promising Future," p.28,
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William Gunn, generally considered "the father of organized
camping".38 James M, Clarke, Julian Smith, and others, also
contributed historical research.39 Tomas J. Rillo, a prolif-
ic writer in the field of outdoor education, covered education's
connectlion with each of four types of camps: private camps,
agency camps, church camps, and institutional camps.l‘o

George W, Donsldson and Oswsld H. Goering offer insight
Into philosophy and many other aspects of outdoor education.hl
Donald R. Hammerman examined the premise that the development
of camping education was a natural outgrowth of the socio-
economic forces at work in America between 1930 and 1960.1‘2

California's 19,6 entry into outdoor education, through
the launching of a San Diego City-County program, is researched
by Schram, Roehling, and others.h:" There is a need for up-

dated studies on California's ever-increasing involvement in

38Dorothy Lou MacMillan, School C and Outdoor
Education, (Dubuque, Iowa: William C. %rown Coes 1956), Pe 2.

397ames M. Glarke, Public School Camping, (Standord:
Stanford University Press, 1951), p. 20 (Smith mentioned below) «

u'o‘]homas J. Rillo, Historicsl Background and Development
of C ing and Outdoor Education, (ERIC Document Reproduc%ion,
EEB;HT, 196L).

I

Donaldson and Goering, "A Synthesis," pp. 3-10.

hZDonald R, Hammerman, "An Historical Analysis of the
Socio-Cul tural Factors that Influenced the Development of
School Camping," (Ph.D. Dissertation, Pennsylvania State Univer-
sity, 1961, University Microfilms No. 61-2370).

4311 bur Schramm, Classroom OQut-of-Doors, (Sequoia Press
Publishers, Kelamazoo, Michigan, 1969), pp. 1-193; Rosalle Kerr
Roehling, "A Survey of the Outdoor Education Program of the
Rialto School District," (A Master's Project, University of
Redlanda, 19590
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outdoor education programs,
Summary and Need for Future Research

Outdoor education is relatively new to the field of
education, It laocks well-designed empirical research in many
areas, Donaldson claims the studies which have been made are
poorly designed and have populations too small for valid re-
sults.u" Most research in outdoor education has concentrated
on school camping and administration, leaving the rest of the
field in need of research.t5 Cognitive studies made in school
camping programs are few with wmimpressive findflngs.,-‘6 More
well-designed cognitive studies are needed, but there also .
exists a critical need to validate the existing more impresaive
affective domain studies through replication, as well as to
expand research in this area, '

Donaldson' identifies five areas of outdoor education in
particular need of empirical study: (1) In-depth research
into the various'historical roots of the field, (2) Philoso-
phical .studiesg (3) BEmpirical studies in the area of curricu-
Ium and learning, (l) Broadened administrative studies, and
(5) Studies focu.;ing on’ the education of teachers for outdoor
instruction. T | |
i Administrative research was examined but considered

irrelevant to the philosophic nature of this project. Doctoral

Wipons1dson and Goering, "A Synthesis," p. 6,
U5 1p14.

46 114,

lﬂDonaldson and Donaldson, "Its Promising Future," p. 28.
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dissertation abstracts were used where original full-length

coples of  the originals were not available or financially
feasible, .

Specific questions left unanswered by outdoor education-

al research or which need further validation are many. Some of

these include:

1.

2.

3.

6.

is8

What are the motivational elements in a camping experience
which effect children?
What elements of subject matter can best be taught in the
out-of-doors?
Can a group experience actually change the personality of
a child?
What outdoor education expefiences contribute most to the
development of the child?
To what extent is the learning rate of different age
children changed by a resident camp expéerience?
What type and quality of preparation for teachers is sssen-
tial to effective leadership in the cm.t-of-door?’"’8

One of the biggest meeds in outdoor educational research

the need for effective leadership ‘to form to focus research

efforts on what educators want and need to know about outdoor

education. Doﬁaldson states. that, "Lacking such leadership,

it

is doubtful that much relevant research will come aboui:."h9

uBGabrielsen and Holtzer, "Role of Outdoor Education™, p 17.

k9Donaldaon and Donaldson, "Its Promising Future," p. 28.



Historical and Philosophie Foundationsa

Philosophic Elements from the 0ld World

The philosophy of resident outdoor education in
California is the basic philosophy of outdoor education,
tailored primarily to the needs of sixth-graders, and geared
to a school camp setting which was designed as an extension
of the regular school curriculum. The central philbsophy
of outdoor education can be traced back to the writings of
John Dewey and others who believed that a direct experience
is better than a vicarious one.50

Karen Blomberg traces this belief in direct experience
to Comenius-more than 300 years ago.51 Williem H. Freeberg
and others, however, trace mistrust of dependence oﬁ the
written word back to the beginnings of writing itself.
William H. Freeberg and Loren E. Taylor mention that, ™The
prehistoric period of man represented one facet of the out-
door education program--emphasis on direct and real life

50fulien W. Smith, Reynold E. Carlson, George W. Donald-

son, Hugh B, Masters, Outdoor Education, (Englewood Cliffs, New
Jersey: Prentice-Hall, Inc., 1963), Dpp. 39-40. ;

i 51-Karen Blomberg,  "Direet Experience Teaching in the
Out-of-doors," (A Master's Thesis, University of Minnesota,
1967, ERIC Document Reproduction, ED033782) For thesis she
traced this information to: Sujit K. Chakrabati, Audio-Visual
Education in India (Calcutta: The Oxford Book and Stationery
Company, 1962), pp. 31-32.19
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experiences".52

The accumilation of knowledge through the use of
writing in ancient Egypt gives us one of the earliest record-
ed criticisms of overdependency on learning from the written
word. Thamus, a well-known Egyptian king once said of writ-
ing:

‘This discovery of yours will creat a forgetful=-

ness in the learner's souls, because they will

not use their memories; they will trust to the

external written character and not remember

themselves. The specifie which you have dis-

covered is an aid not. to memory but to reminis-

cence, and you give your disciples not truth,

but only semblence of truth; they will be hear- 53

ers of many things and will have learned nothing.

Freeberg and Taylor also point out that India and the
Semitic nations helped elevate ‘the positions of education and
the teacher in society, improving pupil-teacher relationships
through close contact. India and the Semitic nations also
added ‘an ethical spiritual fabric to education, though it
remained for Western civilizations to exalt the worth and
needs of the individual, .. The purpose of education in the
West was to turn man's mind outward to his environment and to
nature and to develop the individual's ability to make his own
place in society rather than accept the place assigned to him

by birth.su

52W1lliam H..Fréeberg; Loren E. Taylor,. Philoso of
Outdoor Education, (Mimneapolis, Minnesota: Burgess Publishing

Company, 1961), p. 139.

531b1de, e 12,
Sh1pia.
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The contributions of ancient Greece to education and
philosophy have been well doecumented. Their significance to
the field of outdoor education are solidly rooted to the great
thinkers of Athens, birthplace of demoeratic living espoused
by outdoor education programs today. Freeberg and Taylor
state that outdoor education was a basie educational tech-
nique in a Greek era which produced most of the essentials
recommended for sound educational practices.55

The Greeks amassed large smounts of experience and
knowledge through fheir strong belief in observation, inquiry,
critical thinking and analysis of life about them. Aristotle's
use of the inductive, objective method earns him eredit for
founding practically all the sciences.56

Wise use of leisure time is another precept of outdoor
education pr§grams, particularly resident programs. Aristotle
believed leisure to be the most important aspect of man's
life because it gave him time to contemplate and meditate,

Socrates taught in the out-of-doors or anywhere he saw
fit. The whole world was his classroom, as he beliéved that
education did not require a formal school or an organized
studgnt body. Socrates was also probably the first person to
use the outdeor education technique which consisted of skill-
ful questions and thoughﬁfulAaﬁswers, and forming coneepts and

precepts--as a method of teaching.57

Sslbido » Do 152 .
56Ibid.
S7Ibido 9 Pe 151.
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Plato is often credited with having founded the present
day school system. Not only did he stress the importance of
training the body as well as the mind, but he was one of the
first educators to emphasize the principle of individual
differences in talent. Plato saw education related to the
whole of life.SB It is this integrative approach to life as
well as Plato's entire method of teaching which is consistent
with today's ceoncept of outdeor education,

Jesus Christ used outdoor education methods in teach=
ing the gospel., The out-of=-doors and the marketplace became
his classroom, providing a natural variety of subjects for
the simple parables He ‘used to present the most sublime truths.
Christ's emphasis on love and compassion as a way of leading
children into learning laid the foundations of a new method
of education in direct contrast to the forceful coercion of
other methods. Understanding and compassion were stressed by
Christ,- rather than the knowledge of facts.>?

Erasmus, one of the chief scholars of the Renaissance,
was influential in promoting outdoor education methods.
Erasmus criticized the narrow verbalistic apprbach to learning
fostered by the humanistic movement of his time. He advocat-
ed tﬁe importance of practical experience to help clarify the
classics and believed that learning, morality and religion

were an integrated whole. His conviction that education must

581p14.
5%bid., p. 157.
60p14., pp. 161-162.



23

be open to everyone according to each person's ability is a
basic precept of modern education.6o

The belief in learning through direct experience, so
essential to the philosophy of outdoor education progrems
today had a great boost in the seventeenth century from the
sense-realist movement initiated by Francis Bacon., Perhaps
the best representative of this movement was John Amos
Comenius,

Comenius stressed sensory learning as a basic funda-

61 He believed that education

mental of primary education.
and life were related and that learning is best accomplished
by direct experience. Comenius recognized the importance of
pre~-school exposure of children to picture books at home and
produced Orbis Pictus, the first visualized textbook in

history.62 He also realized that not all things should be

taught in the elassroom. The purpose of education to Comenius

was not simply to collect information, but rather to stir up

the creative urge and the imagination of the pupil. Fostering
the creativity of students is a main principle of many outdoor
education programs,63 |

The seventeenth century saw the development of the

sense-realist movement. In a larger sense, this movement was

501p14.,. pp.. 162-162;
8l1pia., p. 167, -

62Edger Dale, Audio-Visual Methods in Teaching, (New
York: Dryden Press, 195l1), pp. 59-60.

63Freéﬁerg and-Tajlor; Philosophy of Education, p. 167.
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a fragment of & larger movement which stressed the development
of scientific technology. In the eighteenth and noneteenth
centuries, outdoor educational philosophy gained renewed
emphasis on sense perception methodology from the idealistiec
naturalism of Jean Jacques Rousaseau.

Rousseau's writings contain the germ of the outdoor
educational principle of democratic living. He mentions the
democratic educational econcerns of liberty, equality, and
fraternity and the natural soecial equality of the individual
which would occur if men were allowed to exist free from dome
ination by their fellow men.6u

Rousseau theorized that the traits of human person-

ality would cause children to learn naturally and directly

. from nature.65 Many of his colleagues and disciples, includ-

ing Johann Bernard Basedow and ' Johann Heinrich Pestalozzi
practiced Rousseau's theory by taking children on nature hikes.
Much of Basedow and Pestalozzi's curriculum stressed nature
study such as that found in today's conservation and environ-
mental-oriented programs but also ineluded teaching érithmetic,
geography and physics. There was an effort to relate these
subjects to the practical needs and interests of the students.66
In surmary, the philosophic and historical foundations

of modern resident outdoor education programs may be traced at

&Ibid.” p - 1690
65ﬁule; Audlo-Visual Methods in Teaching, p. 60.

66Freeberg and Taylor, Philosophy of Outdoor Education,
P. 170.
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least as far back as the peripatetic school of Aristotle,
begun in the year 335 B.C.67 Though Eastern cultures helped
elevate the social, moral and ethiecal status of education,
thereby improving the position of the teacher as well, it
remained for the West to elevate the worth of the individual.

Certain philosophie elements of outdoor education have
been traced from the beginnings of Western civilization up
through the nineteenth century. Philosophie elements contrib-
uted by Eastern cultures ineclude: (1) a belief in direct and
real life experiences; (2) a belief in the development of
spiritual values; (3) better teacher-pupil relationships,

Western society added the following philosophic elements

to outdoor education: () creative expression of the individ-

‘ual; (5) belief in the effectiveness of the Socratic question=-

ing method of inquiry common to outdoor education; (6) belief
in the Integrative approach to curriculum in education; (7)
belief.in the.use of the out-of-doors as a classroom or labora-
tory in which to learn things whtteh may best be learned there;
(8) belief in the Christian ethic of compassionate guiding to
ﬁnderstanding,,rather than' forceful coercion to learn facts
(begun in the Middle East but spread through Christian countries
of the West);' (9) a belief in the principle of democratic liv-

- ing; (10) a helief in the preservation of life and health;

(ll)fa belief in the value of leisure time.

67Rosalie Kerr Roehliﬁg,'"A Survey of the Outdoor Educa-
tion Program of the Rialto School District", (Master's Degree
Pr?gect, University of Redlands, Redlands, California, 1959),
po -
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The late nineteenth eentury saw Johann Friedrich
Herbart advance the beliefs of (12) development of personal
character and (13) the development of social morality.
Herbert Spencer contributed the beliefs in (1)) vocational
activities related to earning a living, (15) domestic activi-
ties related to family living, and (16) social and political
activities related to citizenship. With the precedence of
these sixteen philosophic elements behind it, outdoor educa~
tion was ready to come to the United States.

Philosophic Developments in the United States

The sixteen philosophic elements mentioned in the pre=-
vious section entered this country in the form of what was

called "school camping™ as early as 1861. At this time,

- William Gunn, generally considered the "father of organized

camping", began one of the first recorded experiments in
learning through camping experiende.68 ‘.

Resident outdoor education in this country, as we know
it, had its beginnings as a public school function through a
grant from the W. K. Kellogg Foundation to the publie schools
of Michigan in 1940. 1t was clear from the objectives that
resident outdoor education, then called "school camping", was
to be made an integral part of the public schools:

The content of the school camping program was‘

focused on one objective: to help the campers

achieve soclal 1y desirable attitudes, skills,

habits, Interests, appreciation, and knowledge
in four areas--soeial living, leisure pursuits

68 p ooty Lou MacMillan, School Camping and Outdoor
Education, (Dubuque, Iowa: William G. Brown Company, 1956),
Pe 2e :
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and healthful living and work experience.69

With camping now a legitimate function of publie
education, new resident outdoor education programs were free
to draw freely for philosophy from two very famous sets of
goals which were to become the backbone of future outdoor
education programs. These .were the 1918 set of educational
goals established by the National Education Association's
Commission an Reorganization of Secondary Schools, and the
NEA's Educational Policies Commission's 1938 statement of
objectives.7o

The seven cardinal objectives contributed by the 1918
sets of goals were: (1) health, (2) command of fundamental
processes, (3) worthy home membership, (ly) vocation, (5)
- eitizenship, (6) worthy use of laisure time, and (7) ethical
character, The NEA's Educational Policies Commission's goals
of 1938 added the following concepts: (1) self realization,
(2) human relationship, (3) economic efficiency, and (L)
civie responsibility.71,-

Donald R. Hammerman examined the premise that the devel=-
opment of camping education was a natural outgrowth of the
socio~economic forees at work'in America between 1930 and 1960.‘72

Julian Smith, head of the American Association of Health, Phys=-

ical Education and Recreation mentions three major forces at

69Gabri;lseh and Hoitzer, Role of Outdoor Education.
70Ibid., PPe 13-1h.'
M 1bia,

"2Donald R. Hammerman, "An Historical Analysis",
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work which iInfluenced and shaped the aims of early school
camping. These forces inelude: (1) industrialization, (2)
newer views on learning, (3) publicized reaction to the effects
of World War I.73

Industrialization brought with it urbanization and an
increased pace of living. Julian Smith, Reynold Carlson,
George Donaldson, and Hugh Masters have summarized the phil=-
osophic influences behind the need for living and learning in
the out-of-doors as follows:

1. Urbanization

2. The frenzied tempo of modern living

3. Automation and mechanization

. Sedentary liyﬁng

5. Abstractions

The same forces listed above have, according to these
authors, created basic human needs which can best be met, in
part, by outdoor education. These needs are:

l. The need for creative living

2+ The need for physical and mental fitness

3. The need for roots in the soil 75

b. The need for spiritual satisfactions

Tracing the influence of outdoor education philosophy
on curriculum, George Donaldson writes that the philosophy of
early school camps was almost totally activity-oriented, with

little emphasis on form or curricular sub ject matter, such as

Science, and Hath,'except where needed to solve probiems at

"3smitn, Carlson, Donaldson, and Masters, Outdoor Edu-
cation, pp. 18-19, '

Mhrpia,, p. ks

ridi, se 9-12,
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hand.”® e two cardinal principles, mentioned earlier, of
heal th and wise use of leisure received a great deal of
emphasis in the curriculum of early outdoor education pro-
grams up into the 19)0's.

A book published in 1961 by AAHPER contains the follow-
ing statement showing the activity-oriented philosophy still
comprising one element of outdoor education:

The entire school curriculum must be concerned

as a tool for developing attitudes, understand-

ings, knowledges and skills required for leisure

literacy.(7

There was much publie concern about physical fitness
after World War I, Widely publicized statistics concerning
physical rejection from military service caused a great deal
of mandétory state legislation concerning health and physical
education., State directors and supervisors were appointed to
state departments of education to give direction to\school
districts. The fact that many early outdoor education pro-
grams stressed physical education, health, and recreation can
be traced to these developments.78

Sihce 1930's outdoor education programs have follow-

. ed L, B, Sharp's principle thesis underlying the implications
for all subject matter in all areas of study, and at

: 7éGeorge W. Donaldson, "School Camping? What's it all
About?® Taft Campus Occasionsal Papers, No. 11, (ERIC Document
Reproduction, ED051933). -

- TTgmith, Carlson, Donaldson, and Masters, Outdoor Edu-
cation, p. 19,

T8 1pia.
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all levels. Sharp probably best stated the philosophy under-
lying outdoor education when he said:

That which can best be learned inside the class-

room should be learned there. That which can

best be learned in the out-of-doors through

direct experience, dealing with the native

materials avs the 1life situations should there

be learned.

A look at some common objectives of outdoor education
as they appeared in the 1930's, 1940's, and 1950's reveals
some interesting shifts in philosophic emphasis.ao Early
objectives of the health-welfare camping period of the 1930's
were:

l. Healthful living

2. Working

3. Social living
. Leisure pursuits

The 1940's saw a swing to an emphasis on social living:

ls Learning to live together

2s Learning to work

3. Learning about the physical environment

k. Learning to live healthfully

The order in which these listed objectives appear is
as revealing of the nature of philosophical priorities of a
given decade as is what has been deleted from the list. The
1950's saw not only the concept of social living take top
priority but also saw great expansion of outdoor education

programs. Sputnik caused these programs to become currich

lum-centered, rather than activity-centered.

L. B. Sharp, "Mme Place of Outdoor Education in the
Education of Children,"™ Education, 73 (September, 1952): 22.

8oDonaldson and Goering, "A Syntheais," p. 5.
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One extreme had gone to the other, Education for
the outdoors had reversed itself to education in the out-
81

doors. OQutdoor education had begun to justify itself
almost solely in terms of cognitive learning, and began to
Watvide ISselr'w® into academis disciplines.82 wi11iam
H. Freeberg, however, saw outdoor education as a method of
enriching oral and written expression, rather than as a
separate disc;pline.83 As was mentioned previously,
outdoor education today 1s seen as a method of teaching.
Donaldson and Donaldson saw a renewed emphasis on
outdoor skills and predicted a return of outdoor educa-
tion to a betterib&ldnce of cognitive, affective, and
psychomotor learning. They predicted that, "outdoor
educatlon will once again be education in and for the
outdoors", 8L ’
Donaldson and Donaldson indicated philosophic studies
as one of five major needs in outdoor education research.as
Very few research efforts at this time exist in this area.
Perhaps the study most directly'related to phllosophy of

outdoor education was that made by Clinton Neal Fitzpatrick

81 ponaldson and Donaldson, "Its Promising Future,®
po 27.

821p1a.
83W1lliam H. Freeberg, "Outdoor Education--A Method of

Educ;tion," I1linols Journal of Education, LII (October, 1961):
11-15,

ehDona‘ldson and Donaldson, "Its Promising Future,"
85 m14., p. 28.
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who tried to (1) develop a statement of philosophy for out-
door education and (2) identify goals consistent with the
statement of }:)h:i.losophy.s6

Fitzpatrick analyzed the writings of educational
‘leaders on the broad concept of outdoor education to determine
common elements, From this was developed a statement of
philosophy. A list of goals was obtained from a review of
literature and from a survey of persons in outdoor education.
These goals were submitted to twenty directors of outdoor
education programs for approval and then to ten experts in
outdoor education, ten leaders in disciplines and profession-
al areas of education, and ten superintendents of school
districts having outdoor education programs.87

From the approved goals, Fitzpatrick was able to de-
fine outdoor education as follows:

A method which utllizes resources beyond the

classroom as a stimulus for learning and a

means for curriculum enrichment...The know-

ledge obtained through this direct approach

to learning should enable the individual

to better understand the unity of all life.

It should help him to develop a sense of

pride for the historical, educational, scien-

tific, recreational, and inspirational values

that are a part of his heritage. Ultimately,

he should be able to play a more constructége
role in the society of which he is a part.

86Glinton Neal Fitzpatrick, Philosophy and Goals for
OQutdoor Education, (Ph.D. dissertation, lorado State College,
%gé&i Ann Arbor, Michigan: University Microfilms, No. 69-
39).

87 1p14.
88114,
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Fltzpatrick's goals and statement of philosophy will be
used in this project to design a tool for the comparison of
basic philosophic elements at work in resident outdoor edu-
cation programs in California.

Other significant research contributions touching
philosophy of outdoor education would have to include those
of Gabrielsen and Holtzer who condensed ten major aims of
outdoor education programs from an examination of some fifty
statements of objectives of outdoor education programs,
These statements include resident programs as a major come -
ponent of outdoor education and are listed as follows:

l. To teach the elements of democratic living through
group iiving, planning, and sharing.

2. To provide direct experiences in the natural and
blological sciences,

3. To teach the importance and appreciation for
natural resources through realistic projects,

4. To provide the opportunity for meaning ful work
experiences,

5. To teach the skills involved in outdoor recrea-
- tion, such as: fishing, camping, boating, hunting,
and hiking.
6.. To teach personal health and safety.

7. To provide the opportunity for students to
assume responsibility and develop self-reliance.

8. To provide the opportunity for enjoyable fun
experiences in the out-of-doors. -

9. To teach survival in the out-of-doors.

10. To integrate as much as possible the ougsoor
experiences with the school curriculum,

89Gabrielsen and Holtzer, "Role of Outdoor Education,"
Pe 43
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As has been previously mentioned, outdoor education
has no curricula of its own, However, it can provide integrat-
ed learning In four areas of learning stressed by most outdoor
programs as belng learnable in the out-of-doors. These areas
have traditionally included: (1) Democratic group living,
(2) Healthful outdoor living, (3) Leisure time education, and
() Conservation education. .

Philosophic goals and objectives for Environmental
education programs which have sprouted in the 1970's are in
thelr infancy as far as research is concerned.92 These pro-
grams are heavily weighted toward the conservation and natural
science areas of the curriculum., Commissioner of Education,
S. P. Marland once announced that the American people were
determined to make the 1970's the "Environmental Decade":

eseWO Nnow see environmental education as a new

approach to learning., Even as attitudes of

individual worth, free agency, democratic con-

sent, and cooperative effort are learned sub-

consclously in many parts of the school

currlculum, so must new attitudes of environ-

mental concern pervade each subject, each

course, and each discipline, whether mathe-

matics, English, science, social studies, music,

or whatever., Environmental education is inter-

discipl inary, Bervading in spirit of all teaching

at all levels.73

Environmental education, by definition, is broader
in scope than the study of conservation and, when taught in

92Robert E. Roth and Stanley L. Helgeson, A Review of
Research Related to Envirommental Education, (The Ohio State
University ERIC Information Analysis Center for Science,
Mathematics, and Environmental Education, 1972), p. 1.

93Ibid. 9 Pe 30
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the out-of-doors, becomes one facet of outdoor education,
The baslc nature of environmental education 1is concerned with
the study of mankind's relationship and interactimn with his
total environment. This includes working toward solution of
environmental problems. More specifically defined, "Environ-
mental Education is a process of developing a citizenry that
is:
l. Iknowledgeable of the interrelated biophysical
and sociocul tural environments of which man
is a part;
2. aware of the associated environmental problems
and management alternatives of use in solving
these problems; and
3. motivated to work toward the maintenance and
further development of diverse environments
that are optimum for 11v1ng.9
Preliminary examination of guidebooks and materials
developed for newly developed programs show these programs
go under such titles as "Environmental education", "Conser-
vation education”, and "Science laboratory". Some of these
programs seem heavily weighted toward the natural and physi-
cal sciences, while others seem to have a more traditionsal
‘emphasis on total outdoor experiential learning,
Perhaps it is wise to hope that future development
of Environmental programs, in the process of seeking solutions
to man's technical problems, will not lose sight of values
basic to man himself. Perhaps newly emerging programs will

embrace a balanced share of the following underlying concepts

41pid, (Introduction)
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of outdoor education, as expressed by Freeberg and Taylor:

l, first-hand experiences with subject matter
taught,

2. integrated and correlated learnings resulting
from a study of nature,

3. personal discoveries, investigations and reason-
ing involved in nature study,

li. applications of facts to principles derived from
experliences to develop the art of critical think-
ing through direct experience and through
relationships.

5. aesthetic appreciations and inspirations derived
from nature.

6., development of good physical and mental health
through active learning situations,

7. development of group cooperation and human
relationship.

8. enjoyment of chgllenging learning and recreation-
al activities.9 .

Philosophic Elements of Californiats Program

The philosophy of resident outdoor education in
California is the basic philosophy of outdoor education,
tailored primarily to the needs of sixth-graderé, and geared
to a school camp setting which was designed as an extension
of the regular school curriculum., The establishment of Camp
Cuyamaca in 1946, started and supported by the people of
San Diego city and county, marked California's eptry into
modern resident outdoor education,

The San Diego effort was significant for two reasons;

(1) Being California's first and possibly most successful

95Freeberg and Taylor, Philosophy of Outdoor Education,

Pe 2350
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venture Into resident outdoor education, the San Diego pro-
gram became a model of precedence for the establishment of
many‘other California programs, and (2) San Diego's coordin-
ator and founder, Denver Fox, contributed philosophy which
was to affect future programs.

The San Diego pilot school camping project showed
three types of educational contributions as a result of
teacher, parent, and student evaluations‘of the experilence.
These included:

1. More knowledge gained about the natural world,
a better awareness of principles of hesl th, and
the development of more cooperativeness and self-
confidence.

2. Development of new interests, new self-realizations,
and spiritual gains,

3. Better understanding by the teacher of the students
and bettegérélationships between teachers and
students,

Denver Fox lamented children's loss of a natural

heritage:

The world in which children are living today is a
- technical world of push buttons, automation and
remote control. Children no longer have a natursal
heritage wherein they can orient and relate them-
selves to simple, natural laws of cause and effect.
Children need to have experiences that go beyond

abstractions. They need to take part in activities

in which understanding and a strong feeling of~purp39e
grow directly from firsthand, resl life situations.

Since the Kellogg Foundation Workshop at Camp Palomar

9Gabrielsen and Holtzer, "Role of Outdoor Eduecation, ™
P. 40. ‘

9Denver c. Fox, "Counselor's Guide to School Camping,"
A guide to the Instructional Program at the Elementary School
Camps, (San Diego, 1960), p. iii. (Mimeographed)
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in San Diego County in 1950, resident outdoor education pro-
grams under the influence of heavy federal funding saw a
tremendous period of growth, even though this growth was small
in terms of potential, By 1959 there were more than thirty-
one thousand children attending school camps in Csl ifornisa, -
with 517 separate schools and 173 school districts operating
camp ing programs.98

It is very difficult, if not impossible, however to
estimate the number of participating districts in California
today., Much funding dropped off in the 1960's, forcing many
districts to either drop their programs or gain county
sponsorship to make them economically feasible., The latest
study done to ascertain the number of programs involved was
in 1971 by way of questionnaire with a 38 percent reply rate, 79
County offices replied well, but the actual number of:iistrict-
sponsored programs remains uncertain, indeed.

By 1959 the three largest camping programs in opera-
tion in California were San Diego City and County, Los Angeles
City and County, and the city of Long Beach.}00 Manley an@
Drury, in a graduate thesis questionnaire, acquired the follow=-

ing‘data on objectives common to all school camps:

98 Roehl ing, "Rislto School District," p. 6.

99Melanie Blade, California Conservation and Environ-
mental Education Survey, (Sacramento, California, California.
Department of Eduecation, 1971). p. 97.

100Ra1ph Bullock, ™A Survey of Parents!, Teachers'! and
Pupils' Evaluation of the Outdoor Education Program in the
Cucamonga School District", (Master's Thesis, University of
Redlands, Redlands, California, 1963), 18,




2.

3.
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To learn to live democratically with other child-
ren and adul ts through experiences in out-of-door
living. The terms here included such statements
of democratic social living, sharing responsi-
bilities, getting along with others, group living
and planning,

To learn to understand and appreciate the out-
of-doors., This included terminology such as
pioneer life, rural life, conservation, nature,
and natural resources,

To learn to be more self-reliant. Other terms

for this included personal independence, personal
growth, self-confidence, discovering new interests
and talents in one's self, self-realization, and
Initiative,

To give to campers an understfgging and practice
in rules of healthful living.

Not common to all school camps, but frequently mentioned

were the followingz objectives:

1.
2.

3.

L.
5.

To give campers worthy skills in recreation.

To make instruction more meaningful to the

students in such fields as science, social science,
language arts, creative dramatics, and music,

To grow in those intangible outcomes often 1label-
ed as "spiritual values". '

To learn good methods and procedures in camping.

To learn to observe rules of individual and group'
safety.

Some school camps listed the following objectives:

1.
2.
3.

b

Better teacher-pupil understanding.
Acquiring a broader philosophy of life.

Opportunity for a meaningful experience in the
earning of savings,

Improved habits of observation (seeing rather

101 1p34,, pp. 18-19.
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than merely 1ooking).102

Concerning the study of science in outdoor education,
Kenneth Pike stated: |

Outdoor education can help individusls to understand

the areas of sclentifie progress and add to those

general understandings of certain fundamental con-

cepts which sclentists and others belleve to be

essential to the progress of society.lo

Pike 1dentified two basic kinds of science concepts
which can be demonstrated in outdoor education programs at
the elementary school level: (1) those which are concernead
with understanding the nature of the visible world, and (2)
those which are concerned with relationships between forms.lou

Because it 1s not uncommon in Cal ifornia for resident
outdoor education programs to run as long as one week in
length, 1t 1s not too surprising to find pilosophy advanced
concerning the best age for school camping of this length.
Al though Donaldson and Donaldson predicted the decade of the
seventies "should end the dogma, Outdoor education is for
upper elementary children", the fact remains that most

resident outdoor education programs in California are for

sixth graders.loS

102144,

; 103genneth Pike, "Outdoor Education Contributes to
 Science and Conservation Education," California Journal of
Elementary Education, 26 (November 1957): 79-86.

10L1y44,

losnondldson and Donaldson, "Its Promising PFuture,"
Pe 23.
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James Mitchell Clarke stated:

e o othe Camp Cuyamaca experience indicates that
sixth grade children are at a particularly favor-
able stage of maturation and in a particularly
favorable classroom situation to profit from a
camping trip. At this age, coeducational camping
is practicable and has educational advantages,10

Holley Asheraft, coordinator of the Long Beach resident
outdoor education program in its early stages, identified
six reasons why school camping is particularly appesal ing
to the pre-teen sixth grader:

1l. He is adventurous. The teacher takes advantage
of this through techniques of exploration, dis-
covery, and flrst-hand experiences. He uses
all his senses in the learning process. He
learns to observe carefully, the intricacies of
nature about him, and through direct experience,
the story of nature unfolds for him in a natural
and realistic manner,

2. The child is a realist. He wants to experience
things first-hand; he is not impressed by theory.
Through effective teaching, the interrelationship
and Interdependence of all things in nature
become real and understandable.

3. The child continually seeks status with his peer
group. He learms he must be tolerant, coopera-
tive, helpful, sportsmanlike, and willing to
share responsibilities to "belong™ in small group

living, He gains experience in democratic social
living.

l. The normal child wishes above all things to be
"grown up", and thus be increasingly independent
of adults. For some children it may be the first

time away from home for quite so many days and
nights.

5. Children need wholesome, active outdoor living and

the school camp provides an ideal enviromment in
which to attain it.

106Bullock, "A Survey of Parents,'" p. 8.
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6. Children need fun,107

Helen Heffernan, former Chief of the Bureau of Elemen-
tary Educatibn for the Califormia State Department of Educa-
tion, 1s internationally known for her contributions to the
advancement of early childhood education., Helen writes:

« « oWe hope thelr outdoor experiences will help

children to stretch mentally, to mature socisally;

to find inspiration, relaxation, physical and

mental health close to nature; and to relate what

they learn in school to realistic problems

man's wise utilization of his environment.18§

The abeve stgtement contains nearly all thé basic
elements of philosophy which exist in California's resident
" outdoor education programs., Beautifully written in 1961,
it even contains the basic idea behind the new "environ-
mental education" programs blossoming in the 1970's,
Heffernan felt that outdoor experiences of a wide variety
help the learner to relate to the.physical world about him
and to appreciate its infinite variety.+09

' Besides encouraging outdoor education to permeate

the entire curriculum, Heffernan believed: (1) children
need to learn some outdoor skills for survival, and (2)

children need some scientific knowledge on which to base
intelligent behavior as a participating and contributing

107THo116y Ashcraft, "The Attitude of Children Toward
Outdoor Education," California Journsl of Elementary Education
26 (November 1957): 96-101.

losﬂelen Hefferman, "They Grow Nine Feet High,"
Chil dhood Education I} (October 1967): T7L-78.

1091p14.
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citlzen,
| In suwmary, thils section or the ‘project has attempted
"to trace developments in educational philosoPhy regarding
resident outdoor education in California. The San Diego
pilot project brought three tynee of educational contrjbutions,
and Denver Fbx philosophized on the probability of firsthand
real 1ife experiences in the out-of-doors helping to compen-'
. sate for children's loss of a natural heritage, o
E Manley and Drury identified data on objectives common‘
;"to all school camps ‘and Kenneth Pike identifiedckinds of’
'f’science concepts which can be demonstrated at the elementary»éiﬁ
Vischool 1eve1. Also, Clarke ‘and Asheraft philosophized on
‘the Special suitability of resident school camping for sixth
xafiifgrade students.i?‘i, o ' I

In condlusion, Helen Heffernan expressed her belief

fin the necessity for a. wide variety of outdoor education f'

'experiences and identified two basic types of childrenls

vneeds.; Perhaps of most importance, was Heffernan's beauti-,mn _g;ﬂ
wwfully‘written, concise philOSOphy in Galifornia's resident

,;outdoor education programs

We kmow that ﬁhrough experience, children learn.i
Outdoor education is fflunparalled means to
--introdnce_curriculum. o ,

<

110114, -
1) 114,




Survey of Philosophic Elements in California' .
| Purpose and Gener&l Desor:ption
o e primary purpose. of this survey is to compare
_the'philosophic elements-underlying various Galifonnia

1_f county and dlstrict—SPonsored outdoor education programs

.ffunctioning at the present time, This will be accomplish- .
" ed by examining writfen statements in available guides and‘x
lodihandbooks ‘and by developing a tool from available researchi
:ﬁfor their comparison. ﬁ , J
A second purpose of this survey '1is to discover which .
d*hOW'meny of the contacted county and district-Sponsored
f:programs are advanced enough to be willing or able to supply
'f:_usefﬁl, cleaﬁly sﬁated,philosophlc aims, godls and objectives.z
V‘ Data.fbr this survey was collected by means of: mailing;;
”ifcoples of the letter enclosed 1n.the appendix 112 A total

‘;fof one hundred county offices and school districts were

" contacted requesting handbooks regarding resident outdoor

’iffeducation programs. ' , 7
Upon reception or these and other printed mstter, data'

'Liwas sorted aecording to usefulness to ‘the survey.o A ronmat

Q“Aﬁﬂcontaining elements of philOSOPhY 1dentif1°d through review -

- ff“of research in the ridld was constructed, »Ihis ‘was ﬁhen used

“to identiry ‘and’ catagorize commonalities and dirferences found

o 112Ap§end1x," Pe 55'1{55 )
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varlious programs wader study.

TN

w )
among statements of beliefs, ideals and purposes of the
113

Limitations of the Study

The nature of this study is descriptive. Descriptive

" studies by their very nature are gquickly outdated., It is

- very likely new resident outdoor education programs have

_ , /
developed during the writing of this project.

The intended scope of this project covers resident

- outdoor education programs throughout the whole of Californ-

iats Tifty~-eight counties, Programs covered include both
county and independent district—sPdnsored programso’.A major

limitation here is the unavailabil ity of a comprehensive

. up=-to-date survey'listihg ail or most districté participating -

in resident outdoor education programs. Tis is a major

o research need in the fidld.

Informatlon for this present study was taken from

the 1972 California Conservation and Environmental Education

| urvey by Melanie Elade. This is the latest survey in exist-

ence attempting to 1ist districts and counties participating
in envirommental and conservation programs in California.
Resident outdoor programs were treated as a subheading of
environmental and conservation programs,ralthough this is
not the way they are defined in this paper.

Elade's survey received a thirtyaeight percent reply by
way of questionnaire,sgverely'limiting the number of districts

113Ibido’ P 72. .



7
'c'o'ntacted by this present survey. Also, el though all fifty-»
eight county offices were contacted at least twice by mail N
only independent district programs fitting the definition of
resident outdoor'education found in fhis project were examined.
BQSanding county. programs were screened using the same |
oriteria. Many of the county offices contacted either had‘
no resident programs at the time of Elade's study or were
f'sharing thecservices of adjoining counties.
Iy secqnd limitation of this survey is that it is

based strictly upon exémination of philosophic elements
extracted from printed'guides,bhandbooks or bulletins which
districts and co;ﬁty offices.were‘willing or able to give
"up’and there was . no way of telling really which wés'the case.
‘Programs not sénding these materials are therefore in@luded
only in the tally sheet.

| County offices, on the whole, seemed more responsive
~ then districts, although some districts were very generous
: ﬁith'materialé.vathersAwere willing to rélinquish them.only
on loan or at a ﬁripe. One district wanted a price of five
 dollars for a handbook and another, a price of ten dollars.

' Still others had no written guides developed, had obsolete

-fffguides resulting from discontinued programs, or sent materidls

" 80 vague -in philosophy they‘were useless.

The most interesting response came from a ecounty super-
intendent of schools who, after reading a copy of the letter

enclosed in this project, repliled:



Thank you for your inquiry and we Wish you
success. in flnding a position of your choice.

A third 1imitation has to do wjth the actu&l reply

,rate.g All fiftyweight counties and fovtwawo dlstrlcts known ‘

'“~_eto have ‘been 1nvolved in resident programs were contacted at

fleast twice by letter-~a total of one hundred contacts,‘vA
- total of sixty»flve percent of these contacts replied, though
Q?only twenty-two percent of the one hundred sent materjala
*‘;useful to this studv. |
| ; o In view of the low amount of useable materlallvthefe;v_‘J o
"o fore, all programs ‘matching. the criteria were examined with .
'eeno attempt at randomization, However, it seems only fair

eto point«out that some of the county programs are huge,
1nvolving thousands of children, Los Angeles County &lone
" has nearly a dozen districts under their Sponsorship.'”Auljﬁfff
look at the tally sheet will 1ndicate the distribution of
ﬂchildren and distrlcts.ll% Also “the programs under examp %fgiii;
'}»ination are Spread geographically ‘all over California. . o
| It mnst be assumed at this point that districts and
'counties having resident outdoor educatlon programs would o
‘be 1 more likely,on the whole, to reply to surveys such s this Cie
one and Blade's.' Elade made a similar assumption based on &

-f}the fact that one main purpose of her survey was to find‘out

fwhether the 1egislat1ve mandate of Senate Bill Nb ”1“is1gn d o

into law November 13, 1968, was being carried "out,'»

It must slso be remembered that Elade's survey received

Whpppendix, p. 66.. SRRV
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a thirty-eight percent reply rate~-not particularly over-

whelming, In 1ight of her stated purpose and position in

the California Department of Education. Blade stated that

many small and rural’ school districts complained that it

- was nearly impossible for them to obtaln Tunding for programs, -

since they do not have the resources available to develop
and write effective grant proposals.
‘Org&nization of Data
| Research has shown Fitzpatrickt's study to be of prime
importance to the formation of exist;ng philosophy and staten
ment of goals for modern outdoor education programs.

- All nine of Fitzpatrick's goals approved by a panel

»of experts in the field, will constitute the means by which

this paper will compare the goals of various outdoor educa-
tion programs'in California. Some of these goals are broad
enough to encompass the goals and objectives of recently
developed "Conservation", "Ecology" and "Environmentel"
programs which fit the broad definition. of "resident outdoor
education" found in this paper,

Robert E. Roth and Stanley L. Helgeson have indlcated
that the development of phllosophy and goals appropriate for

‘these new environmental programs is in its infancy.115 Theyv
~ show how‘these programs borrow philosophy and goals from

| Fitzpafrick and rely on other areas of outdoor education.

Using Fitzpatrick'is goals,as a framework, objectives

1153bth and Helgeson, A Review of Research, p. 3.
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- for outdoor education drawn from studies done by Maﬁley and
Drury, Freeberg and Taylor, The San Diego Pilot Sehool C&mping

Project, Martin Fumann Rogers, and Gabrielsen and Holtzer

: were'examined to discover objectives common to them. Thess

commonvobjectives'were then charted and matched to Fitzpatrick's

broader goals as they appeared to fit, compr181ng a framework

of comparlson for the various C&l;fonnia resident programs S

under study.

Statements of beliefs, ideals and purposes eztracted

from resident outdoor education handbooks and guides were .
' matched to the above framework and checked off on a frame-

‘work grid constructed for this purpose, Objectives were

checked off as they applied to a particular program. All

- organized and charted data was then analyzed using simple

'.pereentage,te'diécover answers to 'the following questions:

(T)° What percentage of contacted California resident
outdoor education programs replied to this survey?

‘(2). What percent of contacted programs replied with .
materials useful to this survey?

- (3) What percent of Fitzpatrick's goals appeared
... . to be met by each of the programs under study,

. 8scoring at least one objective match in each

.of -the nine goal catagories9 I

(4) Which goals appeared to receive the greatest.per-
- centage of response by all the progranms examined?

(5) Which goals appeared to receive the least.per-
centage of response by all programs examined?

-Additional questions for congideration are:

(6) What is the approximate number of children
involved in the programs under examination?

(7) Approximately how many children. and school distriets
appear to be represented by programs responding
to the greatest percentage of Fitzpatrick!s goals?

k3
X
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1.
-~ . the 1ndividual toward optimum development of the.mind,

3

51
.‘FitZPatrick's”Goals and Objectives _
To help realize, ﬁhrough education, the full potential of
body, and spirit:

Objectives:

a. To teach personal health and safety,

.bQ Ibvelopment of good physical and mental health

through active learning situations.

c. ‘Application‘of facts and pﬁinciples derived from
experience to develop the art of critical thinking
through direct exPerience and through relationships.

d. Development of new interests, new self-reslizatlons,
. and spiritual gains. :

To utilize fully and constﬁuctively resources beyond the
classroom as a stimulus for learning and a means of

- curriculum development:

-"Objectlves'

~a. To provide direct experiences in the natural and

blological sciences,

be Tbiintcgfate as much as possible the outdoor

experiences with the school curriculum.

.;c.?'Integrated and- correlated. 1earnings resulting from

a study of mature.

d. To make instruction more meaningful to the students

- in such fields as science, social science, language
art, creative dramatics, and music.

To develOp awareness, appreciation, and understanding of
the natural environment and mants relation to it:

a, To teach the importance and appreciation for naturdl
- resources through realistic projects.

cbg Adjustment to the natural, physical environmeht. 

’ c.'*Personal“discoveries, investigations and redsoning

involved in nature study.

d. More knowledge gained sbout the natural worl.d.

e, To learn to understand and appreciate the,oﬁt»ct»doors@
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5.

7.

9.

52

£« Improved habits of observation (seelng rather than
merely looking). ,

”o helyp the individusl. become self-reliant in the out-
doors,

a, To.provide the opportunity for students to sssume

responsibility and develop self-rellance.
b. To teach survival in the out-of-doors.,

c. To learn'good_methods and prdcedures in camping.

To develop knowledges, skills, attitudes, and apprecia-

tions for the wise use of leisure tlme:

a. To teach the skills involved in outdoor recreation,
such as: fishing, camping, boating, and hiking.

b, To provide the opportunity for engoyable fun
: experlences in the out-of-doors.

Promote democratic human relations and procedures through
outdoor learning and group living experiences,

a, To teach elements of democratic 11ving through group
‘1living, planning, and sharing,

b. Better teacher-pupil understanding.

To help the individual become more civie-minded through
the utilization of resources within the community, state,

- nation, and world.,

. Improvement of active-community cooperation and under-
standingo

To contribute to the vocational efficiency of the individ-
ual by providing purposeful work experiences beyond the
classroom,

a. To provide the opportunity for meaningful work ‘
xperiences. .

To permit an atmosphere conducive to the aesthetic .

devélopment of the indiv1dual.'

" a. ~Increase the eapacity for scientific think;ng,

‘ereativeness, and worthwhile- emnfjonal reactions.

~b, Aesthetie apprec;abianq and inspirations derived

from nature,
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- Aﬁélysis of Data
Data analysis will be preﬁénhéd by way of question
“ aqd answer method.\ Questions to be an&wgred‘indludﬁ ﬁhg |
x ;>f61ioWing: o | | o ‘.‘
) . whétvpercentage of contacted Califo$n3aAr65lgsﬁt
-  ,outdooP educatlﬂn Programs rep1¢ad to this survey? -

¥‘Answer' sixty-five percent.‘ .f' j '34'? " -3 ‘g':

xiﬂy::"‘;f* {(2)? What percentage ‘of contactad programs replied
B with materials useful to this survey? :

_Answer. twentymtwo percent._‘

~*(3) What percentage of Fitzpatrick's godls appeared
.. to be met by each of the programs wnder atudy,
'<'scoring at least one objective match in each of
- the nine goal catagorles?

“«Answer.

'Santa Glara County , '.ﬁil‘seventyoeight percent
.Merced County - sow o osixby-seven pércent i
Rialto School Dnstrict .seventy-eight percent:
Los Angeles  County - Jseventy-eight ‘percent- :
'Los Angeles City Schodlsf _seventy-eight percent =
.BEtiwanda . School Dlstrict?“Fsixty-seven percent s
- Wheatland Elementary .. ... . forty-four percent - ..
“Murray School. District ~ . _seventy-eight percent
- Sutter County 4 geventy-eight percent .

Santa Barbara County ‘ ‘eighty-nine percent
Kings County -~ sixty-seven percent..
Windsor Union : - seventy-eight percent . - .

. Tulare County ‘, 115;ﬁ_: seventy-eight percent;
Alvord Unified - sixty-seven percent

- San’ Diego Clty-County * -one hundred percent .
Inyo. County v ~ eighty-nine percent
San Joaquin County "2 - - eighty-nine percent

- Monterey County .. = ° . one hundred percent .. . =
Glenn County . - . sixty-seven percent

vf-Long Beach Unified 'geighty-nine percent .
;?v-Coallnga Unified " "one’ hundred percent =
o Orange County o ',V'”‘one hundred percent

(ly) which goals appeared to receive the greatést percentm
- . .age. of response by all. the progr&ms examlnsd?

'Answer.' Three goals. received a response of nlnety
percent or hlgher, ccording to the number of




(5)

(6)

5 |
objectives checked beside each goalo These goals
included: _ _ _

'.Godl III- To help re&llze, through outdoor educa-

tion, the full potentisl of the individe
ual toward optimum development of tne
mind, body, and apirit.

| Apparent reSponee\equaled.97.6'percent£
Goal II- To utilize fully and constructively
resources beyond the classroom as a
stimilus for learning and a means of
curriculum enrichment,

‘Apparent response equaled 98.8 percent

"eoal IX~ To permit an atmosphere conducive to

the aesthetic develepmeﬂt of’ the individ~
u&l.

Apparent reeponse equaled 90.9 percent.

Which goals appeared to receive the least percent

~age of response by all programs examined? .

Answer: Three goals received a response of below
fifty percent, according to the number of objectives
checked beside each goal. These go&ls included:

Goal IV~ To help the individual become more self-
reliant in the outdoors.,

Apparent reSponse equaled. 28. 7 percent
Godl VII- To help the indlvidual become more civic-
minded through utilization of resources

- within the comnunity, state, nation,
_and world, . :

_ Apparent r98ponse equdled ho 9 percent.

_Godl VIIL-Tb contrlbute to the vocationdl efflcienp

cy of the individual by providihg pur- -
poseful work experiences beyond the '
' classroom.

Apparent respoﬁse‘equ&led us. h.ﬁercent

What 1is the approxﬁmate number of children 1nvolved
in the programs under examination?

Answer: at least 6l,218.
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W%A ' "~ (7) Approximately how many children and school
- , - districts appear to be represented by programs

responding to the greatest percentage of"
Fithatrick*s goal 8?7

Answer: 35, 989 studpnua and iifty school
distrilcts,

Eight programs appear to have responded to
elghty-nine percent or more of Fitzpatrick's
goals, scoring at least one objective in each
of the goal'catagories. These include:

" {a) San Diego Gltymcounty, scoring one hundred
percent of the nine goals and representing
at least nineteen thousand students, eight

- districts,

(b) Monterey County, scoring one hundred per-—
- cent of the nine goals and representing at
least twenty-six hundred students and five
districts,

I ‘(é) -Godlinga Unified School District, scoring D
s uf ...« . . one hundred percent of the nine goals and . ;' |
S ,representlng at least 189 students.' R

SRR R (-9 I Orange County, scoring one hundred percent'
bewe oo or more of the nine goals and representing 0 .
- at least three thousand students and five:f IR
z.schodl districts.; S ?mA, o i

i

: ;,Santa Barbara County, scoring eiohty.nine o
.. percent of the nine goals. and representing | |
. at least - twenty-seven hundred students and LRy
~ 7616ven districts. S B A

VInyo County, scoring eighty-nine percent‘ L
‘of the nine goals and representing at 1east<

chool district.  The approximate number .
jof students involved was not ‘available,

;San Jbaquin County, scoring eightyanine
‘percent of the nine" gogals and represent
at least four thousana studentsfandﬂeigh*
teen schodl distriet‘(

ong Beach Hnified Schodl'Districts "scoring

- eighty-nine percent of the nine goals and
representing at least forty-five hundred

- students. This program, like 3an Diego's -

. became the model for ths construction of
‘many resident programs in Cslifornia.




AN L

.e';tlon of teaehers for outdoor instruction, (6) C°8nitiVe'V;ﬂr*'“

rNeeds

56
| Summaﬁy'

E&ements of phileqophy found in modern residenu ontaV

Edoor education programs in this country can be traced to
“ancient times. Still, the entire field of outdoor eaucation:'? |
"';‘remains a relatively new, dlsorganized, and unresearched

‘area of Amerlcan eduoation.'_

The basic research needs of the field ef‘eutdoor‘

education today remain what they were ten years ago:. (1) .
' In-depth research into the various historical roots of tﬁel]fsf‘
. field, (2) Philosophical studles, (3) Broadened adminis- -

trative studles, (l}): Bupirical studjesvin the -aresa of ‘

‘currlculum and learning, (5) Studies focusmng on the educa-

studies in school cam@ing with impressive findings, (7)
Further repllcation and validation of the more impressivev,

o affective domain studies, as well as repllcaticn and expanp o

81on of research in cognitive and psychomotor 1earn1ng.

Since resident outdoor education programs began in
this country, there has been a philosophic struggle over

the proper ‘balance of cognitlve, affective, ‘and’ psychomotor ol

'1earnings which should.make up resident programs.' Beside )

cthe obvious need for research to help determine the most

is an even greater need for a centrE1 organization which

'will survey, direct, and coordinate research efforts -

effectively in -areas of need.




'A‘T? E'Vri*f kv,_if Ehere 18 a great need to disseminate all available~3

”':Qeresearoh to areas seeking to set up resident outdoor i v
'w”‘eveduoation programs so thet unneoeseary stumbling blooks :
"t‘might be avoided, such as the conrueing and overlapping ’
terminology which was evident through examination of handnpoff.ﬁﬁ?k
| books° This occurred in splte of the ex1stenoe of some'
:'iy:flne researdh aimed at’ avoiding this very problem@»;”

The variety and number of resident programs 1n Z":f?;jre;

'"fcalifornia have far outstripped sound Philosophlcal research
:ffe,yiit;done in support of them,; Puhlio demand for these programsxio_
. "}is on the increase and 1s oreating an even. greater need for L
‘oa oentral organlzation to survey, direot and coordinate .‘;
}'i'fareseareh efforts in areas of need. It is not. 1ikély mich :-)tS.I1V”
“ibfprogress in the fléld'Will be made until this occursof -

Khe phiIOSOphio studies done by Fitzpatrick, Rbgers, ff;f"7'

,and a few others who studied the writings of Sharp, Smith

H;and other writers 1n the field of American outdoor eduoation ‘”
;g%did muoh to give purpose and direotion to resident programs o
:i;throughout the country. Ihe work of these men helped develop "
'1yigta rationale for outdoor educatlon and traced the,roots of |
J;teyfschool camping to Pestalozzi, Spencer, Rousseau, Hobart and

‘h*vothers. ff»

| Of prime 1mportance to the present study was Fithatrick'e tj
’1fattempt to develOp a statement of philosophy for outdoor | |
”‘education and to identify 1ts goals.; Fitzpatriok'e nina;' ;ZV?;:

«f w;ﬂ;7 Jtlyfgoals of outdoor edncation,‘suhmltted to, and &pproved by -

S

"three juries of ten persone each in outdoor educetion, etand

Lo s T
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today as the best available standard of philosophic com-

‘parison for modern resident outdoor education programs.

Conclusions and Observations

| A number of conclusions are suggested by examination
‘of information in the handbooks available for this present
study. First, it appears that designers of resident outdoor
education programs, based more of thelr research efforts'oﬁ
examining usable philosophy of successful programs glready
in operation thah.on examination of actual available philos-
phic°studies done in outdoor‘education.

A Sécondly, analysis of data reéeveals that twenty-twb
percent of‘contacted,programs replied with.materials uséful
to this survey. This was partly due to necessary regection
- of many handbooks which made it appear as though programs'
~ these handbooks represented were operating without any
 c1earl§'writtén phildsophy at ail;'even-though some of these
7programs hadibeen,Operation.a number of‘years and involved -
large numberS“of children. Other programs rejected for study
‘contained philosophlc statements so vague and brief they were
useless. There was a definite need for more clearly defined
and stated philosophy in terms of-aims, purpdses,.goals,
and 6bjectives. 7

\A}third observation involves the fact that, although
only six of_ﬁhe twenty-two strveyed.brograms met less than
seventy-eight percent of Fitzpatrick*s goels, scoring at
"least one objective mateh in each.gr‘the nine goal catagories, -

-~ only eight programs scored higher than seventy-eight percent.



When 1t is realizgavthat only one gogl separates a seventy-
.:éight'from an.eighty-nine percent rating, it becomes obvious
Vtha% the . philosophic differences separabing most of thé pro-
,grams was slight in terms of total goals4méta A mean average
of eighty percent of Fitzpaﬁrick!s nine ge&ls’appeared to
be met by the programs under studye. | |
'Only four programs appéared.to'meet aIl nine of
| Fithatrick's goals. One. of these, the San Diego Gity»County.
program, is'the oldest and prob#bly the most successful
program in California. Because of thié, it has remainedfa-
preétigious model for emulation by buddihg resident programs
for years. It is therefore a bit surprising to find only
four programs appeéring to meet all nine of Fitzpatrick's
“: godals, | - |
Three of Fitzpatrick's nine gosals showed a very high
' match-up percentage ﬁith all of the obje#tives within each
of their respective goal catagories. A mean average match-
up of at least ninety percent was achieved by each of these
three goals among the twenty-tWO progreams analyzed. It
vappears~thaf a very strong emphasis is placed presently in
C&lifonnia's.pesident outdoor education programs on the
“‘folloﬁing goals and their objectiﬁes'
‘1Goa1 III-. To help realize, through outdoor education, ‘the
. £dll potential of the individual toward optimum
development of the mind, body, and spirit,
Objectives: '

(1) To teach the Importance and sppreciation
for natural resources through projects,
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(2) AdJustment to the natural, physical
environment,

(3) ‘Tb develop the processes of dnscovery;
investigation, and rﬁasonlngq

(L) To gain knowledge about the natural world.
(5) To understand and appreciate the out-of-doors.

' (6) To improve powers of observation.

Goal II- To utilize fully and construotively resources
beyond the classroom as a stimulus for learning
and a means of curriculum enrichment.,

Objectives:

(1) To gain direct experiences in the natural
sciences,

(2) To integrate outdodr and classroom experiencésg

(3) To gain integrate-correlated learnings from.
nature study.

'(u)z.Meaningful instructlon in various fidlds.

Godl IX- To permit an atmosphere conducive to the aesthetic
development of the individual.

ObJectives.

(1) Do increase the capacity for scientific
. thlnking, creativeness, and emotional reactions.

(2) To develop aesthetic appreciations and
inspirations from nature. :

Goals I,‘V; and Vi appeared to receive good support
from the programs examined, scoring mean average gosal-objective

iﬁfmgt¢h-ups of between sixty-five and seventy-eight percent.

i~ﬁillﬁ*is felt that Goél I~ Development of‘mind;\body, and spirit,
was'expreésedqﬁore vaguely inAthé handbooks and guides eiamin-h
-ed thén were the other goals, It was alsc felt that Gosls V
and VI were stated/raﬁher clearly in the literature examined

and represent a persistencé of belief in values which appeared
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very early in the history of school campiné. The goals
}_referréd to here_fespectivdly are: (1) Wise use of leisure"
time; and, (2) The development of democratic relationships
through group living experiencéé.v ;

Goal VI has two objectives worth consideéing here:
(1) To teach elements of democratic living, and (2) To
promote better teacher-pupil understanding. 'Examination of
- available literature ghdﬁed,better than a ftwo-to-one response
iIn favor of the first of the above objectives, It is airfficul &
to understend the lack of stress on better teacher-pupil und;ro
standing in light of stresses made on social gains in other
areas and in view of the research done on teacher-pupil
felatidnsﬁips.

|  Self-veliance in -the out-of-doors, as a goal ofiout—

door education, appears to be a remmant of eaﬁlier pre-
(palifornié.programs'which was left by the wayside in favor-
" of other goals. It received a mean goal;objective match-up
feSponse of less 'than thirty percent from all prbgrams ’
examined;;;ReSponse‘to the objectives of teaching survival
in the»oﬁt;of-doors and learning methods amnd procedures in
: caﬁping was extremely minimal, each of these objectives |
" receiving only four responses each. j

Development of Civic-mindedne$s end contribution to
#ocational efficiency are hold-overs from old N.E.A. goals
and objectives,which formed the‘frémework of early outdoor
educati&n-programs in thié*couniry. Examination of current

residantiprégramﬂliterature in California, however, revesals
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 less than a fortyosix percent mean average goal-objective |

{"‘sdlution of these problems,‘

o on_for yeare_without ‘conclusive evidence to support it.

*y?considerable money at the same time? ;f[
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'vresnonse for both of these goals. There are;signs, however,

'thatv;he,newly developing environmentsl andvecoloéy programs

’fin C&lifofniavare plecing,renewed stress on community eeoperw
n’,ation end involvement in ﬁhe sdlutien'te man's enﬁironmentaxj
‘ 'prob1ems.f A feﬁ, in fact see man himselfbeS‘e:naturdl‘ o

‘resource to be developed to his potential on the way to the

A

The idea of school camping belng primarily suitable

"imentally and physiecally for sixth graders has been aeted

© “'Other unresolved and Questioned‘cencepts include-the‘m05t5r'
“’T?effective length of camping experiences Tor: youngsters,

-ias well as the effectlveness of direct community and parent

invelvement in resident programs at the campsite.

Is 1t p0881b1e ‘a shorter stay at camp could be made"

,.e to nrovide signiflcant gains in the affective, OOgnitlve,‘“"“"'

and psychomotor domains, thereby saving a district consider-‘ o

v:ahle Operating exnense? Would the substitution of lay people b
,and paraprofessiondls on the camping staff for credenti&led
personnel give students a better feeling of'personal community‘ 3

involvement readh areas of a student's personality hitherto

‘Funexplored by a staff of professionals, and save the district-lf&ﬂ“

An Overview

Anelysis of data received for this survey reve&led

the existence of a.great number of resident programs which
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‘were either unwilling or unable to give up useful guides

for examination., Equally evident was ﬂhe'cooperatidn and
empaﬁhy displayed by sponsors of other programs@

Viewed in the light of past history, examination of

the information received suggests a number of significant

‘changes in philosophic emphases which have taken place in

resident outdoor education over the years. An early

~emphasis on physiéal psychomotor learnings in the thirties

and early forties gave way in the nine teen fifties to an '

emphasis on cognitive learnings in discipline areas and

affective learning, with strong undert&nes of sdci&l aﬁd
democratic living. |

. The nineteen sixties continued the trend of the-
_fift;es, stressing natural scienée as being of primary
importahce. éonservation of natural resourcés was an
important aspect of these programs but would become of -

vital importance to resident programs of the seventies,

" in spite of predictions that outdoor education wowld return
_ to 4 better balance of cognitive, affective, and psychomotor
liearning. -

Partly prompted by state mandate, California resident

 programs took a new philosophical twist in the nineteen
‘;giiséventies. - Some new "environmentel™ programs stress the

importance of man relating to and understanding his total

environment, not just his natural resources.
In some of these new programs, man himself is re-

garded as a prime natural resource to be developed through



Vo

‘. ,61‘;.3': _: .

'the 1ntegratlon of natural, social and behavioral sciences.f'

- One such program considers man to be the greatest of all

natural resources. It opsrates on the premise that man has

been out ‘of %touch with nature for sc long that human person-

élity itself must be shaped and developed,and sensory aware-

ness taught in order for man to regain a true undefstanding

and appreciation of his task of conserving and develOping

his environment. Elaborate centers for the naturals physjcalk

social, and, behavioral sclences are included in the master
plan.’ | | |

. The current emphasis of most of the new Californis

" pesident outdéor education "environmental", "conservatibn”
and "ecology" programs avallable for examlnation anpears to B

| "place heavy stress on the natural and physical sclences,-'

with more en@ha31s on the physical sciences’ than was evident

in older programs. Possibly this is partially due to the“

- highly technical nature of many envirommental probiems
'f_immediaﬁely’at’hand.‘ It might be interesting in the future,
‘,ahowever, to see whether or not these new programs meet the
B needs of human beings as well as some of the more tradltlonal

: established programs.

Most of the newer “env1ronmental" .and "ecology pro-

: grams give 1lip service, at least, to. the importance of

'community‘edﬁcation and 1ts involvement in the effort to

gl resident programs appeared to do this in their guides.

N

sqlve‘environmentalrproblemsa Few of the older, more tradition-
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APPENDIX

Danlel Hynmes

3l Franklin Avenue
Redlands, California
92373 .

July 26, 1974

Dear Sirs:
would you please mail me a copy of your resident

cutdoor education.handbook (school camping). I am presently

involved in Master's degree research concerned with surveying
philosophic differcoces and commonalitios among résidenti
outdoor education programs in California's schools. Ny
research and communications with William.Hammermao and
Rudolph Schafer have convinced me of the great need for
,philosophic research studies in outdoor education., Your .
_cooperatlon_would help to further organized research in a
relatively unorganized but worthwhile area of education.

Appreciatively yours,{

,~Daniél_Eynes:
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COUNTY  APPROX. NO. STUDENTS

Nunmber of Districts Sharing County-Sponsored Programs

NO. OF DISTRIGTS = COMMENT

BUTTE 160
COLUSA 30
_GLENN 230
','INYOI | th? AVAJLAE;E'
- KINGS 3,000
.. LOS ANGELES 3,500
* MERCED - 2,000
MONTEREY 23600
NEVADA 13
ORANGE 3,000
. PLACER =300
SANTA BARBARA 2,700
SANTA CLARA 8,500 -
SANTA CRUZ 7&9
' SAN DIEGO 19,000
. SAN JOAQUIN 4,000 .
 SUTTER 1,372
| TWARE 3,000
YUBA 1,500
) 55,655

- NOT AVAILABLE
11,

NOT AVAILARLE  USE SHASTA PROG.

2 - USE SHASTA- PROG.
: { SENT NO THING)

3 :

1

NOT AVAILAELE-

11
9- USE MADERA. PROG.
(SENT NOTHING)
S{replied) ’ :
1 USE SUTTER PROG.
5

SACRAKENTO PROG..
~ (SENT NOTHIKG)

s " WITH SANTA CRUZ
5 .

18
10
8

5 USE SUTTER PROG.
109 DISTRICTS INVOLVED A

Independent District Programs Responding with Useful Matepisl

DISTRICT  APPROX. NO. STUDENTS DISTRICT APPROX. NO. STUDENTS
RIAL TO : 950 . WINDSOR UNION 100
'LOS ANGELES CITY NOT AVAIL, AL VORD UNIFIED 675
ETIWANDA 50 - LONG BEACH UNIFIED 1,500
WHEATL AND ELEM, 1,500 COAL INGA UNIFIED 189

MURRAY SCHOOL DIST. 600

TOTAL NO.---= 8,56k
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COUNTY

T

Survey .Reply Telly Sheet--County Programs

# STUDENTS _ REPLY  RESIDENT PROGRAM USEFUL GUIDE
ALAMEDA N.A. YES NONE APPARENT . N.A.
ALPINE N.A. NO N, A, H.A.
AMADOR NONE YES . NO NO
» RS- USE SHASTE TSR SHASTA
BUTTE 160 YES _ COUNTY PROGRAM . €O, GUIDE _
CAL, AVERAS - NONE - . YES . NO NO'
o » URDER SUTTER
 COLUSA 30 NO  COUNTY PROGRAM N.A,
. CONTRA COSTA N.A. WO N.A. H.A.
DH, NORTE . NLA. NO N.A. N.A.
FI, DORADO N.A. ¥O N.A. N.A,
| . - 0= 00 ERTEF
FRESNO " 5.000 YES YES FOR USE
S , -
GLENN 230 YES (ENVIRONMENTAL)  YES
= ‘ N0-T00 BRIEF .
HUMBOL DT N.A. YES YES . FOR USE
. IMPERIAL .. NONE YES 5O NONE _
INYO NJA. YES YES YES
KERN N A, NO N.A. N.A.,
KINGS' 3,000 YES YES _ ¥ES
‘L AKE N.A. NO N.A. N.A.
 LASSEN . WiA. NO N.A. X.A.
. LOS ANGELES = 3.500 ° YES YES YES
MADERA N.A. NO- N.A. _ N.A.
| . , _ ) ~T0-T00 BRIEF
 MARIN - - - 23,500 YES .  (ENVIRONMENTAL) - FOR USE -
MARTPOSA NONE . YES - NO | NONE -
MENDOGCINO - - NONE YES NO ¥ONE
y—
MERCED 2,000 YES YES SR
MODOC -~ - - NONE - YES NO o
HMONO NONE ~_YES o NO

o7
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PN : ' - ) g o
COUNTY # STUDENTS  REPLY RESIDENT PROGRAM  USEFUL GUIDE |
. MONTEREY 26,000 YES YES YES
NAPA 'NONE YES }O " NONE
. ) YES-USH SUTTER SUTTER
NEVADA N.A, YES  GOUNTY PROGRAM . GUIDE
ORANGE 3,000 YES YES YES ~
» , VEo-USE SACRA- USE SACRA=
PL ACER 300 YES MENTO CO. PROG. MENTO GUIDE
PLUMAS NONE YES NO NONE
NO- AL VORD DIST.
" RIVERSIDE NONE YES ONLY NONE
| YES \ BRIAE
. SACRAMENTO 11,000 YES (ENVIRONMENTAL ) _PHILOSOPHY
SAN BENITO . NONE YES NO N.A,
SAN BERNARDINO NONE YES NO NONE
A 4 YEo-CiTi- -
. SAN DIEGO 19,000 YES  COUNTY PROGRAM YES
SAN FRANGISCO ©N.A. NO N.A. N.A, ¢
) ' BRIGE
SAN JOAQUIN  h,000 YES _ YES PHILOSOPHY
: . ENVIRONIBRT
SAN LUIS OBISPO N.A. YES NO BUWLETIN
SAN MATEO li, 200 . YES YES N.A.
_ TES
SANTA BARBARA 2,700 YES  (ENVIRONMENTAL ) YES
YES
SANTA CLARA 8,500 YES TRI-COUNTY . YES
‘ | . YES- SHARE WITH NOGLE OF
 SANTA CRUZ . . 7L9 YES- . MONTEREY GCOUNTY .  THEIR OWN
- SHASTA N.A. NO N.A. H.A.
. SIERRA _ .
SISKIYOU NONE YES NO NONE
" SOLANO N.A. NO N.A. "NLA,
 _ SONOMA 2,000 YES YES N.A.
© . STANISLAUS - N.A. 1O N.A N.A.
SUTTER 1,372 YES YES YES
TEHAMA N.A. YES NO $.0.00
TRINITY ‘NONE YES NO  NOMNE
T ARE 3,000 - YES YES YES _



T

 COUNTY

_ # STUDENTS  REPLY _ RESIDENT PROGRAM USEFIL GUIDE

TOOLMNE = NONE . YES W mowm
VENTURA  NLA, . YES N0 © NO
YOL:0 N.A. NO LA, " N.A.
- . SUTTR
YUBA 1,500 YES YRS - . GUIDE

69



Survey Reply Tally Sheet--Independent Dis tricts
RESIDENT  USEFUL NUMBER

| o DISTRICT: COUNTY __REPLY PROGRAM __ GUIDE __ STUDENTS
 MURRAY FLEM, AL AMEDA YES  YES YES 600
FREMONT UNIF. AL AMEDA NO N.A, N.A. %300
CALAVERAS UNIF, CALIVERAS  YES HO. _ H.A. N.A,
MT, DIAELO _ CONTRA COSTA YSS YES  N,.A, 5,000
SILVER FORK ELEM. H. DORADO _ NO N.A. N.A. _ #18
. MENDOTA ELEM. _ FRESNO _ NO N.A, N.A.  #120
, e v COUTSIL, ORS
COAL TNGA UNIF. _ FRESNO YES YES _ GUIDE USEFIL 189
WESTSIDE ELEM, _ FRESNO WO N.A. - N.A. %120
McCABE FLEM. .  IMPERIAL NO N, A, N,A,  #lo
. SEELEY FL M, TMPERLAL 10 N.A. . N.A. %58
OWENS VALLEY UNIF. INYO NO - N.A, N.A. N.A.
~ MIDWAY ELEM.,  KERN NO - NeA.  N.A. %60
b . LITILE LAKE ELEM. LOS ANGFLES N0 N.A, N.A. __ N.A.
. LONG BEACH - TOS ANGELES YES ~  ¥ES BWLETINS ' 1,500
 WISEBUEN ELEM. | LOS ANGELES N0 W.A, ..~ N.A. - %300
o ‘."POMONA U'NIF. __LOS ANGELES YES _ NONE __WONE 75
‘ . . LOS ANGELES .
R SANTA MONICA m\r LOS ANGELES YES YES _COUNTY GUIDE J,zoo e
: L 1 . ., . PROGRAW . . . |
| I.I«’ODOC-fI'[ILAKE UN MODOC __Y¥ES __CHANGED | MO WAL
i ":.;'FTLLJLRTON BI.EHI _ORANGE mo WA, mA, CuB0

7»"."{"»1"41.0 VERDE __ RIVERSIDE ;Nof N,  N.A. fa-x-90"

| ;{.;ALVORD - "RIVER,:IDE _¥YES ‘JYES: _SOMEWHAT  s.A.

"‘*HESPJ:,RIA R :.i’sm‘r SERNARDINO YES . YES f’i ]nom Co15p
N . G PERATED e
" 6R0. GRA"IDE ELEM. SAN BERWARDINO NO = BY RIATO  N.A, Y

TRIALTQ UNIF._ . SAN BERNARDINO YES YES - ¥y®ES: O N.A.
f ' ETIVANDA - L0S ANGELES. YES®  YES. . YES 150




N.A. means infonmation not available.

#* means a program.exxsted at the -time of Melanie Blade!s

g R | " RESIDENT TUSEFIL  NUMBEx

- DISTRICT: ___COUNTY REFLY PROGRAM _ GUIDE __ STUDENTS
| | ENCINTAS FLEM.  SAN DIEGO  NO N.A, N.A. 200 |
o VISTA UNIF, _SAN DIEGO _ YES 0 RO 3,000 o

| UHISMAY FLEM.  SANTA CLARA YES vES HONE 240
SANTA CLARA UN. SANTA CLARA YES YES BULLETIH 1,500
MoCLOUD ELEM.  SISKIYOU _ NO H,A. N.A. %90
DIXON UNIF, SOL ANO YES YES £10.00 130
FATRFTELD-SUISUN SOLANO  YES NO NONE Lo
LOS ANGELES CITY LOS ANGELES YES YES e WA,
PINER-OL IVET' SONOMA NO N. A, N.A. N.A.

" SANTA ROSA SONOMA  NO N.A. N.A. N, A,
HERAL DSBURG sonom NO SN, A, N.A, 125
WINDSOR UNION _ SONOMA YES YES . YES 100
PARADISE E,Exvf. STANISLAUS YES YES NO 75
TURLOCK. STANISLAUS NO W, A. N.A. 100 -

" DAVIS UNIF. YOLO KO WA, N.A. 600
WHEATLAND ELEM. YUBA _ YES YES CBRIEF | 1,500

- California Conservation and Environmental Education Survey;l97l}‘

7 ihe number of studenfs involved were taken from this survey, for

- the most. part, as very few materials received listed this 1nfor-

«mation.i

approximations of present program enr011menfsa

71

These flgures, therefore, serve as only very rough
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Smith, Julian W, "Camping and Outdoor Education.” School
Executive 68 (April 19L9): 60-1.
Contains a very comprehensive and clearly

stated philosophic definition of "outdoor education".
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