


| course was ‘rpart of a fequirément for a credenvtial proigram. ~Once o
the s.urvéys'Were byb.mblefe':d» ’and}g'athered, surveys fr-ofn b'ilivngualv |
| teébhers (BC:LA‘I:I))"_ "we'ré s‘épéféted from ‘those of the non-‘bilin‘gual
teachers (CLAD). Thé daté f‘roh these th sets of surveys w.as

- duantiffe‘d and analyzed. A total of 48 surveys were completed a'nd

~ returned to the researcher.

" Type of Analysis

A 2x3 Analysis of Variahce' (ANOVA) was utilized to
compare mean scores by the two type of teachers across the three
variables under examination. - The analysis »Was tested at the .05

~ level of significance.
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CHAPTER FOUR

o ’ANALYSIAS AND RESULTS

Analysis of Data

Nine questions from each variable were randomly chosen }and_
organized to form‘the sub-scale}means. Questiens 18, 21, 24, 34,
35, 44, 53, 56 and 57 were c}ombined to determine the teachers'
attitude toward LEP students' academic achievement. Questions 14,
15, 17, 22, 23, 25, 26 48 and 49 were combined to determine the
teachers' attitude toward LEP students' motivation. Finally,
questions 13, 16, 20, 29, 30,’ 32, 38, 58 and 59 were combined to
determine the teachers' attitudes toward LEP students' ability.
Surveys that were completed by bilingual teachers were separated
from surveys completed by nonebilingual teachers. Each group of
surveys were quantified and analyzed separately and an overall
aVerage score given for eaeh measure was then compared with
bilingual and non-bilingual teachers.

SPSS version 7.1 was used to compute and analyze the data. A
2X3 analysis of variance (ANOVA) was com'puted to determine if

there were significant differences between bilingual and
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non-bilingual teachers' attitudes toward students’ ‘academic

achievement, mo‘tivation and ability.

Results
The present ‘investigati.on, ‘attempted to answer the. question: Is
there a difference. in attitude between bilingual teachers and
non-bilingual teachers toward LEP students on academic
achievement, moti‘vation and ability? Both groups (bilingual and
non-bilingual teachers) were compared on academic achievement and
the results showed no significant differences at the p< 1.00 (F =
| 2.843). However, attitudes toward the LEP students' motivation
showed significant differences p< .026 (F= 5.322) as did the

attitudes toward ability p< .034 (F = 4.782), (See table 1 below).

29



Table 1 Analysis of variance for academic achievement, motivavtion

and _ability

Scale df F Score Sig.
Academic between grps 1 | 2.843 .100
Achievement  within grps ‘ 40 |
total 41
Motivation = between gr’ps 1 | 5.322 .026*
| within grps 39
total | , 40
Ability | between grps 1 4.782 .34~
within grps} - 43
total | 44

o significant

No significaﬁt differ-ence"wére found }in“.the afea of academic
achievement, which meahs that both groubs,_ bilingual and
non-bilingual teachers’ attitudes toWérd LEP students’ academic

achievement do not differ significantly. On the other hand,
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significant difference were found in the areas of motivation and
ability. This means that there is a difference be‘twe»en b‘ilingual‘ and
hon-bilingualteachers’ attitudes toward LEP students in the areéé
of motivation and ability. So that, this investigation found
significant differences}on two of the three sub-scales used to
asséss teach_ers’ attitudes toWard the academic aéhievement,

motivation, and ability of LEP students.
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CHAPTER FIVE

~ DISCUSSION

Interpretation
" In the area of academic ac'h‘ie'vement bilingual teachers when
compared'to ,n.on.-bilin'gual ‘teachers, Showed' no significanc.:e‘
difféfence in. attitude toward LEP students. “This may m‘eain thaf
both, bill.ingu}al and 'vf'}non-bilingu'al‘teachévr‘s believe that LEP students
cén .or‘ cénhot vachie_vé acédemically. ‘ A‘nqther reason for finding no |
.'signifi_cantf' .-differences between fhe twov groups o}f‘ teachers méy be
‘because; bo‘th ‘se‘ts of teachers‘ base écademic jachievement on grades
and"test écoreé_which ére}two, cbncrete thsiéal evidence‘ that may
' easily be attained and seen. On the other ,hand,'finding no Signifivcan.t
differences may be a function of rahdom selection and thé low
.h-qmber's of questionnaires retu_rned by non-bi“li‘ngual téachefs in
compériso‘h‘ to the high numb_er Qf 'q'uestiVOn‘naires returned by
bili.n’gual teac}hers‘ which ‘m'eans that th‘ere‘ waé not en_ough ‘datva'to
- shbwﬁa significant differéhce.' |

However,} signif}icant di,fferehces were found in the areas of.

motivation and ability. The results showed that bilingual teachers
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have a more p,oeifi\/e attitude toward LEP students’ motivation and
“ability than hen-bilingual- feechers.: This indicates that bilinglljalk
te}ac.h’ers bercei\)e LEP stude‘r.lts as_beihvg more motivated and having_
:mo_re ability then non-bilingu'al‘teacher's. In other words, this may
._mean that LEP studehfs haVe a gvr,eaterv chance of being successful if
the‘y are in a classroo_rh that has a biIin‘g'uaI‘ teacher than if vthey are
‘pleced in a classroom where there is a n.on-bilingual teaehers’ae the |
instrquor. | '-Aceordi‘ng to the results, LEP students may have a
greate‘r .chanc'e _for a ‘goo‘d education inv'achaSSroem.}with‘a bi‘lin'g‘ua‘l
‘tevaeher. It may be beicause»bilingualteachefs ha\)e the proper

i treining-_in,the areas of diveree culture and Ianguage that allows

" them to understand and meet the LEP students’ needs.

‘I‘mplica‘tiens"_v

‘ M.avny‘ stud'ente are eufrenfly struggling to'bev successful
“'iny sChOeI’,»'particvuIerly if. they are LMS (Valencia, 1991;.Brovphy, 1983
& Penfield, 1987). This }is the case of LEP studeﬁts._ When educeting
LEP student's', r‘nan»y‘teac‘her's may b'e de-aling'With a comp-letelyv | |
d‘iverse _social,.:_cult.ural and Iinguietie group“v.‘than their own. This

‘may be a ve-ry‘difficult task for the educator to take on if they have
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not had the proper training.»:

LLEP students are not understood and are not given an equal
opportunity to education. /Because some teachers have a negative
S i ‘

attitude toward studen-‘tg,- many students are stereotyped éndv
negatively labeled as soo‘n as> they step into the classroom (Leigh,
1977). This} creates a negative envirqnmént for the students, where
education and teacher-student interaction is negatively affected.
As a result, the underachievement cycle of LMS‘ continues to repeat
itself. In other words, LMS continue to be disadvantaged in
education and occupational attainment (Bonetati, 1994).

On the other hand, teachers who ‘have a positive attitude
toward all of their students, produce successful students with a
positive attitude toward schébl and their future.

Therefore, it is impdrtént for teachers to receive sdme form
of cultural diverse education as part of their teacher training
courses. The colleges and universities should be responsible in
helping the fu’ture teachers on this area. Cultural and linguistic
diverse courses should be

mandatory for all college students seeking a teachers’ credential.
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Conclusions

In conclusion, the‘ preseht rst‘u,dy' found that there is a |
significant difference in attitudé_between biIinguéI and
hon-biiin_guai teéchers within this sample in the areas of moiivation
and ability but not in academic achievement. This means that unlike
non-bilinguél teacheré, bilingual teachers have a more positii/e
attitudes toward LEP students.

This study, as well as others (Brophy, 1983; Oakes, 1995;
Valencia, 1990) has found that teachers have attitudes and
perceptions about their students that could significantly impact the
students’ education. A positive attitude toward LEP students gives
them a variety of opportunities and it opens doors for a successful
future in and outside the schools. However, when teachers exhibit
negative attitudes toward their students, they can‘ unconsciously or
consciously set them up for failure. The impact that ‘affects these
students ranges from differential treatment in the classroom to an
increase of dropout rate. As‘ a result, students are not provided with
an equal and adequate education.

Therefore, it is suggested that more studies be conducted to

investigate what are the exact attitudes and perceptions teachers
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have ab.out LEP students and how these attitudes and perceptions
relate to aétual classroom practices. This isva critical issue when
it comes to the eduéation of LEP studéhté. How LEP students are} |
perceived by their teachers could impactx'their education. Therefore,
it is impdrtant for teachers to maintain a positive attitude toward
all of their students especially in the areas of academic
achievement, motivation and ability. Remember, in order for optimal
learning to take place, teachers-student interaction must be

positive (Wertsch, 1985). As Byrnes and Kiger (1994) found,
teachers’ attitudes are related to teachers’ expectancy of LEP
students’ performance and it can facilitate or create a barrier for
LEP students’ learning. Therefore, ih order to give LEP students and
equal opportunity for a good education it is important that teachers‘
are trained in cultural diversity and language acquisition, which will

allow them to better understand and meet the needs of LEP students.
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~ APPENDIX A; .

Teacher Questionnaire
' ~ No.__

This is a questlonnalre for a Masters Project that | am working
" on at Cal. State San Bernardino. Please help me by answering the
following questions to the best of your ability. Some of the
quéstions on this survey ask you to compare Limited English
Proficiant (LEP) students with Fully English Proficient (FEP)
students or regular students. LEP students are those students that
are assessed as Limited English Proficient by your school or
district. For the purpose of this survey, students that are labeled as
Non English Proficient (NEP) will also be classified in the same
category as LEP. Regular students are Engllsh speaking students
that are not labeled as LEP or NEP. As you answer the questions,
~ think of the students' characteristics and attributes and how you
 perceive their education.  All results from these questionnaire will
- be aggregated into groups and no individual results will be written
about. | greatly appreciate your time and effort. Thank you for your
cooperation. | . | S
o | ~ Demographic Data

: How may years have you been teaching?

ook o=

Are you a Bilingual teacher?yes = no ,
Do you have LEP students in you classroom?yes  no
“How many students are enrolled in your class?____
- How many LEP students do you have enrolled in you class?_____
‘Which credential are working towards or have, BCLAD or CLAD?
7.  Are you certified in any other field? If yes what field?

8. Are you fluent in- another Ianguage other than English? yesno

9. If yes to the above question, what language?

- 10. How fluent are you in that language? littlemediumvery

11. Are you credentialed to teach English As A Second Language'?
' Yesno

12. What grade level do you teach’?
'K1234>567891011 12
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Directions: Please answer the following questrons by ratrng your
" answer an a scale of 1 through 5, 1= strongly disagreeing and 5 =
strongly agreeing. :

- Strongly Disagree ~ Strongly Agree

'13. LEP students are capablé of being successful in school.
' 1 2 3 4 5

- 14.  Although LEP students face many challenges, they try their best
to be successful. 1 2 3 4 5

15. LEP students and regular students are equally motivated to
learn than regular students. 1 2 3 4 5

~16. LEP students can receive adequate grades as regular
'students. | 1 2 383 4 5

- 17. LEP studénts can be motivated to learn. ;

1 2 3 4 5
1 8; LEP students“ are équally-’ciapable at achieving in academic
subjects as regular students. 1. -2 3 4 5

| 19. LEP students typically do not learn at the same pace as regular
students as they tend to give up easily.
, 1 2 3 4 5

20. Both LEP and regular students are equally smart in academrc
subjects S a 1 2 3 4 3

21. LEP students generally do well in standardrzed academic -
test. S 1 2 3 4 5

_22 LEP students and regular students have equal motivation to
learn. o 1.2 3 4 3
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Strongly Disagree‘ | Strongly Agree

23. LEP students seem to be eager to learn as regular
students. o - 1 2 3 4 5

24, Academic functional skills can be obtained by LEP
students. - ' , 1.2 3 4 5

25. If | had my chorce | would rather teach all LEP students than
regular students because they are more
motivated to learn. : | 1 2 3 4 5

 26. 'LEP students probably need less help from the teacher in
academic subjects than regular students because of their high
motivation level. ‘ 1 2 3 4 5

27. LEP students are not very capable of being successful in
academic subjects. » 1 2 3 4 5

28. Special skills are needed to teach LEP students in order to
motivate them. | 1 2 3 4 5

29. LEP students can function well in academic subjects as regular
students. 1 2 3 4 5

30. - LEP students share equal abilities with regular students. 1
1 2 3 4 5

31. Regular students are more capable of being successful in
academlc subjects than LEP students.

1 2 3 4 5

32. It is easier for a teacher to teach LEP students because of their
capabilities. 12 3 4 5

33. Teaching LEP students is more challenging because they are not
motivated to learn. ‘ 1 2 3 4 5

39



Strongly Disagree ~ Strongly Agree

34. In my assessment of stuldents-' skills, LEP students perform
commensurate with regular students.
1 2 3 4 5

35. When instructed appropriately and accommodations are made,
LEP students do well academically. | o
o 1 2 3 4 5

36. It takes a special teacher to be able to work with LEP students
~as many appear the need to be motivated.
1 2 3 4 5

37. Students need to enroll in school knowing the proper language
(English), in order to be academically successful in school.
' 1 2 3 4 5

38. LEP students have a wider range of abilities than regular
students. 1 2 3 4 5

39. Regular students are more challenging to teach because they are
less motivated to learn than LEP students.
’ 1.2 3 4 5

40. Only if LEP students become proficient in English, will they be
-academically successful in school.

1 2 3 4 5

41. LEP students have fewer abilities than regular students. -
1 2 3 4 5

42. | would rather not teach LEP students because they are not
motivated to learn. 1 2 3 4 5
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