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Ideas for puppets:

1.

a.

Paper finger puppets:
Cut a strip of paper to form a tube that fits snugly

on the finger. A small paper tube will work also.
Tape or paste the tube together.

Add features with paper, cloth, crayons, magic
markers or by cutting or folding the paper tube

itself.

Paper bag puppet on a stick:

Fill a paper bag with small pieces of torn or
shredded newspaper.

A dowel or stick should be inserted into the open
end of the bag until it touches the bottom of the
bag. Gather the open end of the bag around the
stick and tie the string tightly to form a neck.
The stick should stick far enough out of the bag to
form a handle.

The features of the face can be added with crayons,
magic markers, scrapes of cloth, colored paper or

yarn.
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3. Paper bag puppet:

a. Put your hand in the small lunch sized paper bag,
with the index finger touching the top.

b. Spfead the thumb and the second finger and make a
small hole in the side of the paper bag where
fingers touch. This hole is necessary to manipulate
and control the puppet.

c. Features can be cut out of paper, cloth, yarn, or

use buttons and other supplies.

4. Sock puppets:

a. Place a sock over your hand until your fingers
reach the toe of the soék. Spread your thumb away
from your other fingers. With your free hand push
the sock so it presses against the spread of your
thumb and other fingers. Now close the gap between
the fingers, still keeping the sock material between
‘as you close. This will form the mouth.

b. Decorate with yarn, button, cloth, felt or paper.

Phase 2 - Have students act out problem situations with
their puppets. They can choose from events they have
/experienced or situations depicted in the bulletin

board situations. Students take turns acting out
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solutions with their puppets. Afterwards, ask the
audience to tell if the response is that of a mouse,
lion or an owl. Discuss the strengths and weaknesses
of each solution. Have volunteers act out various owl
responses. Go back and repeat the process with new

problem situations.

CILOSURE:

ARE YOU BEGINNING TO NOTICE THAT IT IS GETTING EASIER
TO THINK OF NEW WAYS TO HANDLE YOUR ANGER?

DOES ANYONE WANT TO SHARE SOME STORIES WITH THE CLASS
ABOUT HOW YOU ACTED LIKE AN OWL WHEN YOU WERE ANGRY?
DID IT WORK? WHY OR WHY NOT?

This is an important step for students. It is a time
to receive and give positive reinforcement from peers
for their efforts in changing behavior. It is also a
time for students to get help if the situation did not

work out as expected.

EVALUATION:

The teacher will determine if the objectives have been
met by seeing students' involvement in acting out
alternate responses to anger and by their verbal

evaluation of each response. The teacher will know
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they are making progress towards change when they start

to carry out the new behaviors on their own.
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LESSON 9
. APPROXIMATE TIME: 50-60 minutes

GOALS:

The feachef's goals are to:

1. provide situations where students can practice new
problem sélving skills

2. provide opportunities for verbalizing owl responses

in a variety of ways

- TEACHING METHOD:

Creative drama

'OBJECTIVES:

Given a story about ahger studeﬁts will:
a) apply new problem solving skills by writing an
'appropriate eﬁding to the story'(solution to the
problem) |
b) work together in small groﬁpsbto.enact one of the

solutions their group suggested
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MATERTALS:
Lined paper ' Pencils

Story book: Let's Be Enemies by J. Udry (Harper & Row,

New York, 1961) or another story on anger of your

choosing

PROCEDURE:
Review = WHAT ARE THE THREE RESPONSES TO ANGER? Show
picture symbol for each response (refer to lesson
five). |

1. Mouse (explain)

2. Lion (éxplain)

3. Owl (explain)
Motivation - Show students the cover of the book. Ask
questions such as:
WHAT DO YOU THINK OUR‘STORY WILL BE ABOUT?
ARE THE BOYS FRIENDS? HOW CAN YOU TELL?
WHAT DO YOU THINK THE BOYS ARE DOING?
Phaée 1 - Read the story up to "Hullo, James..."
Phasé 2 - What do you think happens next? Brainstorm
together and write ideas on the chalkboard. When
brainstorming with students, it is essential that all
ideas be written down, even if you feel the idea is not

a useful one. Writing down all ideas creates a
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feeling of acceptance and encourages further
willingﬁess to risk and share with the class.

Phase 3 - Let students share their story endings in
small groups of three or four. bEach group selects one
ending to enact before the class. Reassemble entire
group and allow each small group to adt oﬁt their
ending to the story. Discuss as needed.

Phase 4 - WHAT DO YOU NQTICE‘ABOUT THE OWL RESPONSES?
IS THERE ONLY ONE‘WAY OF WORbING AN OWL.RESPONSE? wa
read and discuss the ending that the book's author

wrote.

CLOSURE:
Collect the papers and put them into a booklet or on
the bulletin boafd for children to read. If using the
bulletin board, the book's title makes an appropriate
caption. If you choose to put the papers in a |
notebook, place it along with the original story in the
reading center for children to use during free time.
You might also want to have the story recorded on’audio
céssette if it is above the students independent

reading level.
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EVALUATION:

The teacher will know the students have met the
objectives if they are able to arrive at constructive
endings to the story and cooperéte in enacting a

solution in front of the class.
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LESSON 10

APPROXIMATE TIME: 45 minutes

GOALS:

The teacher's goals are to:

1. review new skills

2. provide opportunity for students to creatively
express their feelings through movement to music

3. encourage students to continue using their new

problem solving skills

TEACHING METHOD:

Creative Drama

OBJECTTIVES:

Students will be able to:
a) list steps for dealing with anger
b) 1list the steps for giving an owl response

c) creatively move to mood music
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MATERIALS:
Music tape, record or disk for various moods of music
including anger, calm‘andvpeaceful, happy and bubbly
V(Possible songs to use include: Thomas: "Mignon
Overture"; Thomas: "Raymbnd_Overture"; Suppe: "Poet and
Peasant Overture"; Rossini: "William Te11‘0verture";
Mendelssohn: "A Mid-summer's Night Dream")
Tape player, record player or CD player
Tree #1: leafless, bare branch of a tree planted in a

pot

Tree #2: silk leafy green tree, planted in a pot

 PROCEDURE :

Motivation - Move all tables and chairs to the side‘of
. the room; Set the leaflesé tree and thg green leafy
tree in‘front of theuclassroom. Ask the class to
6bservé éach tree caréfully and silently for 30
seconds; Give them time to share their‘observations
6ra11y. Write the observations on the chalkboard under
tree #1 and tree #2. Ask children to decide which

tree they would to ﬁse»to represent their happy tree
and which one to represent their angry tree. Allow
time for discussion and then vote. AT THE END OF CLASS

TODAY WE'LL FIND OUT WHAT THESE TREES WILL BE USED FOR.
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Phase 1 - Review steps for handling anger
constructively:

1. Identify the feeling. (Show face picture.)

2. Stbp and think before acting. (Show stop sign.)

3. Choosé how I will respond. (Show owl, mouse
and lion picturé.)
Review steps for behaving like an owl:

1. Stand straight and tall.

2. Look the person directly in the eye.

3. Use a voice that is not too ioud or soft.

4. Tell how I feel starting with the word I.
IF YOU CAN'T SETTLE THE PROBLEM THROUGH THIS METHOD,
THEN WHAT CAN YOU DO? Possible answers include getting
an adult to help, both giving in; coming up with a
différent solution that we would both feel good about.
Phase 2 - I'MVGOING TO PLAY SOME MUSIC. RELAX, CLOSE
YOUR EYES AND LISTEN TO THE MUSIC. AS YOU LISTEN , I
WILL ASK YOU WHICH TREE THIS SOUND LIKE: THE ANGRY TREE
'OR THE HAPPY TREE. IF THIS SOUNDS LIKE THE ANGRY TREE,
PUT UP ONE HAND. IF IT SOUNDS LIKE THE HAPPY TREE, PUT
UP TWO HANDS. Demonstrate with sample music, then play

entire song.
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Phase 3 - THIS TIME WE ARE GOING TO LISTEN TO THE MUSIC
AGAIN, BUT I'D LIKE YOU TO LET ONLY YOUR HANDS EXPRESS
THE MOOD OF THE MUSIC. Demonstrate for the class.
THERE ARE ONLY TWO RULES FOR THIS GAME.

1. YOU MAY NOT TOUCH ANOTHER PERSON.

2. IF I TOUCH YOU ON THE SHOULDER, YOU MUST STOP

MOVING YOUR HANDS. (This is a simple way for the

teacher to keep students ffom getting out of hand.)

IF YOU ARE ALREADY STOPPED AND I TOUCH YOU ON THE

SHOﬁLDER, YOU MAY JOIN IN AGAIN. ANY QUESTIONS?

-LET'S BEGIN!
Phase 4 - WE'LL DO THE SONG 6NE‘MORE TIME. THIS TIME
WE'LL USE OUR WHOLE BODY TO EXPRESS THE MUSIC. THERE
IS NO RIGHT OR WRONG WAY. EACH PERSON WILL HAVE HIS
OWN WAY OF EXPRESSING THE MUSIC. LETS SIT IN A CIRCLE
ALONG THE EDGES. WE'LL HAVE EIGHT PEOPLE AT A TIME IN
THE CENTER. IF YOU ARE NOT IN THE CENTER, CAREFULLY
OBSERVE THE PEOPLE WHO ARE. BE READY TO SHARE SOME OF
THE BODY MOVEMENTS YOU SAW THAT WENT ESPECIALLY WELL-
WITH THE MOOD OF THE MUSIC. THE SAME TWO RULES APPLY.
(The rules are a simple way of keeping the students
from getting carried away. If a student starts to act
up, just touch the person on the shoulder and that

person must sit down. Let a new student take the
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place. Students catch on quickly without the
disruption of the teacher talking out loud.) When the
song is finished, discuss the students' feelings and

reactions to the activity.

CLOSURE:

YOU HAVE LEARNED SOME IMPORTANT SKILLS ABOUT TAKING
CHARGE OF YOUR ANGER. DURING THE NEXT TWO OR THREE
WEEKS WE WILL BE PRACTICING OUR NEW SKILLS WHEN WE GET
ANGRY. DURING YOUR FREE TIME, DRAW A PICTURE OF AN
ANGRY SITUATION THAT HAS HAPPENED DURING THE DAY TO
SHOW US WHAT HAPPENED. IF YOU HANDLED YOUR ANGER LIKE
AN OWL AND FELT GOOD ABOUT IT, PUT YOUR PICTURE ON THE
HAPPY TREE. IF YOU FORGOT TO USE YOUR NEW SKILLS OR
DIDN'T KNOW HOW TO HANDLE YOUR ANGER, PUT YOUR PICTURE
ON THE ANGRY TREE. AT THE END OF EACH DAY OR WHENEVER
WE ﬁAVE A FEW EXTRA MINUTES, WE'LL LOOK AT THE
PICTURES, TALK ABOUT THEM AND HELP EACH OTHER PROBLEM

SOLVE.

EVALUATION:
The teacher will know the objectives are met if
students can list the steps involved in handling anger

constructively, and the steps in responding to anger
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like an owl. The teacher will also observe their
participation in and sensitivity to the mood music, to

see if they can use their bodies to express feelings.
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APPENDIX
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NAME: _ - ‘;,'f»- POSITION.‘

g ‘ CURRICULUM EVALUATION OF
TEACHING PRIMARY AGED ‘CHILDREN HOW TO DEAL WITH ANGER
BY

" 'MARLENE CAFFERKY

" Answer each Questlon by c1rcling a ‘number between 1 'and 4, with 4
being- the hlghest, meaning yes, and 1 belng the lowest, meaning:
no, and numbers in between representlng various degrees of yes or
no. ¢ - ’

- 1. Are the activities approprlate for prlmary grade children?
' 4 3 21 :

2.:. Are the directions clear?
4 3 2 1 '

3. Does the overall pro;ect accommodate various learnlng styles?
‘ 4 3 .21 ’ :

4. DC the‘activities’focus"onlstudent involvement?
4 3 2 1

5. ‘Are the lesson plans well sequenced, building on one'another,
to develop a solid base of information?

4 3 2.1 R
6. Do the lesson plans meet ‘the ba51c objectlve of prov1d1ng
students with constructive skills. for dealing with their own
‘anger?. : '

4 3 2 1

7. What are the strengths of this unit?
8. How could this unit be strengthened?
9.  General comments:

- Thank you for your valuable time and input. '
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